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ABSTRACT

Parent Engagement in Early Childhood During COVID-19 Online Education

The aim of this phenomenological study is to understand parent engagement
experiences in online education during the COVID-19 pandemic from the
perspectives of early childhood teachers and explore their learning needs to improve
parent engagement in online education. The study was conducted with 12 early
childhood teachers who delivered online education in Istanbul during the 2020-2021
academic year due to the pandemic. Data were collected through semi-structured
interviews and analyzed using thematic approach. Based on the analyses of the lived
experiences of early childhood teachers, themes of parent engagement practices in
online education; challenges, and opportunities of online education for parent
engagement; and learning experiences and needs of teachers in online education
emerged. The findings of this study show that parents were engaged in their
children's online education during the pandemic period and that parent engagement
practices in this period gained a different dimension. However, teachers preferred to
conduct parent engagement practices in face-to-face education rather than online
education. Although various challenges in parent engagement in online education
were encountered, teachers developed specific strategies to overcome these
challenges. Lastly, teachers did not receive sufficient training on parent engagement
practices in online education during this period and they needed training and support
in this regard. This study is significant to document effective methods and
approaches in terms of practice, curriculum, and policy with respect to online parent

engagement practices in early childhood education.



OZET

COVID-19 Siirecinde Erken Cocukluk Cevrimi¢i Egitiminde Aile Katilimi

Bu fenomenolojik ¢alismanin amaci, COVID-19 pandemisi sirasinda ¢evrimigi
egitimdeki aile katilimi deneyimlerini erken ¢ocukluk 6gretmenlerinin bakis
acilartyla anlamak ve ¢evrimigi egitimdeki aile katilimini gelistirmek i¢in
O0gretmenlerin 6grenme ihtiyaglarini kesfetmektir. Bu ¢alisma, 2020-2021 egitim-
ogretim yilinda, pandemi nedeniyle cevrimici egitim sunan Istanbul’daki 12 erken
cocukluk dgretmeniyle yiiriitiilmiistiir. Veriler yar1 yapilandirilmis goriismeler
yoluyla toplanmis ve tematik yaklasimla analiz edilmistir. Erken ¢ocukluk
ogretmenlerinin deneyimlerinin analizine dayanarak, ¢evrimici egitimde ebeveyn
katilim1 uygulamalari; ebeveyn katilimi i¢in ¢evrimigi egitimin zorluklar1 ve firsatlari
ve ¢evrimigi egitimde dgretmenlerin 6grenme deneyimleri ve ihtiyaglar temalari
ortaya ¢ikmistir. Bu ¢aligmanin bulgulari, pandemi déneminde, ebeveynlerin
¢ocuklarinin ¢evrimici egitimine dahil olduklarini ve bu donemde aile katilimi
uygulamalarinin farkli bir boyut kazandigini gostermistir. Ancak, 6gretmenler aile
katilim1 uygulamalarini ¢evrimici egitimden ziyade yiiz yiize egitimde
gerceklestirmeyi tercih etmislerdir. Cevrimigi egitimde aile katilimi konusunda
cesitli zorluklarla karsilasilmasina ragmen, 6gretmenler bu zorluklarin iistesinden
gelmek i¢in belirli stratejiler gelistirmistir. Son olarak, 6gretmenler bu donemde
cevrimigi egitimde aile katilimi uygulamalar: konusunda yeterli egitim almamis ve
bu konuda egitime ve destege ihtiyag duymuslardir. Bu galisma, erken ¢ocukluk
egitiminde gevrimigi aile katilimina iliskin uygulama, miifredat ve politika agisindan

etkili yontem ve yaklasimlar1 belgelemek igin 6nemlidir.
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CHAPTER 1

INTRODUCTION

“The family seems to be the most effective and economical system for
fostering and sustaining the child’s development. Without family involvement,
intervention is likely to be unsuccessful, and what few effects are achieved are likely
to disappear once the intervention is discontinued”
-Urie Bronfenbrenner (1974)
Every child is born into a family unit that consists of different dynamics, values,
beliefs, and cultural backgrounds. This family unit that is a component in an
ecological system developed by Bronfenbrenner (1979) is very critical for a child’s
socialization and development process in life. Bronfenbrenner (1979) stated that a
microsystem, which is the smallest subsystem of an ecological system, is “a pattern
of activities, roles and interpersonal relations experienced by the developing person
in a given setting with particular physical and material characteristics” (p.22). Family
is the core member of the microsystem that influences a child’s development,
socialization, and education process, as parents are the most important educators and
role models for their children before school life starts.

According to the ecological system, the microsystem consists of not only
family but also school (Bronfenbrenner, 1979). Parents are the most important
individuals who shape a child’s life in terms of development and education in the
early years. However, it cannot be assumed that family and school are totally

independent since family collaborates with the school for children’s development



and well-being. Therefore, the relationship between these two microsystems paves
the way for enduring outcomes for children, parents, and teachers.

The necessity and importance of parent engagement have been underlined not
only by early childhood educators but also in various fields of social science. Smith
(1980) indicated how researchers from different fields explicated parent engagement
as follows:

Psychologists, for example, are interested in the influence of parents on

cognitive development in early childhood; sociologists in the relationship

between parental attitudes, social class, and children’s educational
achievement; policymakers in the implications of parent involvement for the
provision of school services. For community development workers and
activists, involving parents in their children’s education may be a catalyst to
further community involvement and organization. Adult educationalists
suppose that parents with young children are more likely to be positively

interested in education and so potentially open to new forms of learning (p.2-

3).

Parent engagement acts as a bridge between the child’s life at home and
his/her life at school, which positively influences the child’s development. Parents,
who assume the role of the first teacher in the child’s life, share the responsibility for
the child’s development and learning by interacting with the child’s teacher. Thus,
parent engagement is inevitable in children’s learning settings, especially in early
childhood.

However, parent engagement has been redefined in different ways during
children’s online education due to the COVID-19 pandemic that has resulted in
drastic changes in the education system. With the COVID-19 pandemic, online
learning has become widespread all over the world and most of the students have
started to continue their education remotely instead of continuing face to face. One of
these student groups affected by this process is preschoolers. In the process, school

functions, and activities at school have started to be replaced by online learning in

home environment and teachers have shared their responsibility of teaching with



parents even more than pre-pandemic times (Novianti & Garia, 2020). Thus, parents
of these young children have taken on the teaching roles for their children who have
online education at home (Weaver & Swank, 2021) and supported their children. In
the situation that children receive online education, the roles and responsibilities of
educators, parents and children have changed and acquired a new dimension (Misirli
& Ergulec, 2021). Therefore, online education, which is not very common especially
in early childhood education, has begun to take an important place in the education
processes of preschool children, which has affected the parent engagement of the
parents whose children participating in online early childhood education.

Parent support in online education is essential for young children because
parent support and parent engagement improve children’s learning process in online
learning (Makrooni, 2019). However, although parents understand the importance of
parent engagement by helping children and taking additional responsibilities and
roles at home, they can have difficulties accompanying children in online learning
process because of technological issues, working times (Lee et al., 2021b) or
challenging behaviors of children (Novianti & Garia, 2020). Also, young children
tend to face problems with self-direction, motivation, and learning in online
education without supervision of their parents or caregivers (Gilindogdu, 2021).
Hence, it is necessary that parents participate in children’s online education and
accompany children’s online learning process even though parents usually vacillate
to fulfill their novel parental responsibilities during the online education process
(Dong, Cao, and Li, 2020). Taking all into consideration, parent engagement in the
online early childhood education process inevitably comes into prominence, like in

face-to-face education.



As stated by Yildirim (2021), most of the parents do not implement extra
educational activities in their home environment out of activities sent by preschool
teachers during the online learning process because the types of parental engagement
during online learning of children differentiate from face-to-face early childhood
education and parents strive to comprehend their new and unfamiliar roles and
responsibilities to support and participate in children’s online education effectively.

For this reason, there is a need to understand and elaborate how parents
accompany children’s online early childhood education, how parents and teachers
manage the online education process to facilitate parent engagement, what types of
parent involvement are implemented for preschool children’s development and
academic achievement in online education and how early childhood teachers handle
parent engagement issues during online education.

Hereby, this study corresponds to early childhood teachers’ experiences and
perspectives about parent engagement during online early childhood education. In
this way, it is hoped that inadequacy and inefficiencies in the parent engagement

process will be clearer to handle and enhance them.

1.1 Purpose of the study

In the light of the above-mentioned study, the purpose of this phenomenological
study is to (a) identify practices of parent engagement during the COVID-19 online
education; b) reveal opportunities and challenges of parent engagement during
COVID-19 online early childhood education through the lived experiences of early
childhood teachers working at public and private schools, and (c) determine the
learning needs of early childhood teachers during the COVID-19 online education

regarding parent engagement.



Moreover, this study sought to surface how parent engagement evolved
during the COVID-19 online education and the learning needs of teachers in the
online education process, drawing from insights and perspectives of early childhood

teachers in public and private schools.

1.2 Research questions
The main concern of this study is to reveal lived experiences in parent engagement
during the COVID-19 online early childhood education from the perspectives of
early childhood teachers and discover learning needs of early childhood teachers to
improve parent engagement in online education. Therefore, in the frame of the
purpose of this study, the answers will be sought to the following research questions:
i.  What are the practices of parent engagement during the COVID-19 online
education?
ii.  What are perceived opportunities and challenges of early childhood teachers
in parent engagement during the COVID-19 online education?
iii.  What are the learning needs of early childhood teachers to improve parent

engagement during the online education process?

1.3 Significance of the study

Parents are first and prime educators of their children in helping their children to
learn (Berger,2004; Cordry & Wilson, 2004; Larocque, Kleiman, & Darling, 2011;
Levine, 2002; Lyons, Robbins & Smith, 1982; Miller,2001). However, even though
children start school, parents still maintain their teaching status. Therefore, parent
engagement is very significant for children’s development and academic success

(Epstein, 2018a). During the education of the child, the parent, who is the first



teacher of the child, helps the teacher by knowing the interests and needs of the child
more than a teacher, and the parent becomes more involved in the education of
his/her child by collaborating with the teacher (Levine, 2002). Particularly, this
participation of parents has become even more necessary and important with online
education because parents have spent more time with their children at home and they
have been more active in their children’s developmental and educational needs than
teachers. Thereby, parental roles and responsibilities have increased in the online
learning process of young children (Weaver & Swank, 2021). Parents who are one of
the most important people in the early childhood education process have had crucial
roles in online learning to support, facilitate and be engaged in children’s online
education process (Dong, Cao, & Li, 2020). Therefore, comprehending and
elaborating how parents become engaged in children’s online education process by
collaborating with early childhood teachers will be very helpful for early childhood
teachers to increase and facilitate parent engagement in online education. In the light
of the above facts, this study could help to collect data for facilitating parent
engagement during online learning of children who receive early childhood
education.

This study is very critical because although parental engagement during the
Covid-19 online education has started to gain popularity as a research topic recently.
There is still a gap about parental engagement during online early childhood
education in the literature. Moreover, although previous studies (e.g., Aldemir et al.,
2022; Atiles et al., 2021; Cardullo et al., 2021; Erdiller Yatmaz & Demiral, 2022;
Ford et al., 2021; Marshall et al., 2020) revealed that teachers did not have any

training support to gain knowledge about online teaching, there is no study that



studied the learning needs of early childhood teachers to improve parent engagement
in online education.

Therefore, it is needed to extend the literature to parent engagement during
online early childhood education, through perspectives and experiences of early
childhood teachers. In this regard, the current study focuses on parent engagement
during online education. Thus, it is hoped that this study will make an important
contribution to literature.

There are a number of studies conducted to examine experiences and
challenges of early childhood teachers during the pandemic period in different
perspectives (Alan, 2021; Aral & Kadan, 2021; Atiles et al., 2021; Dayal & Tiko,
2020; Duran, 2021; Erdiller Yatmaz & Demiral, 2022; Ford et al., 2021; Garbe et al.,
2020; Ozbey & Keles, 2023; Timmons et al., 2021; Yazici, Keskin, Gelisli, 2022;
Yildirim, 2021). However, since parent engagement in online education is a new
concept, there are limited studies that examine the case of parent engagement from
early childhood teacher’s perspectives (Giindogdu,2021). Therefore, this study may
pave the way for further study about online education in early childhood and
improvement of parent engagement during online education.

As mentioned above, there is a little existing study in the literature regarding
how parents support and contribute to their children’s education during the COVID-
19 online education in the home environment through the perspectives of early
childhood teachers working at public and private schools. Thus, this study is crucial
at 3 levels: practice, curriculum, and policy. The study may have an important
contribution to 1) closing the gap in the parental engagement literature on online
early childhood education; 2) emphasizing the importance of parental engagement in

the online education process; 3) raising awareness of parental engagement in



children’s online education process; 4) elaborating the collaboration between school,
teacher, and parent in online education and putting into practice the cooperation of
parents with teachers and schools in online education at home; 5) paving the way for
developing innovative curriculum that supports parent engagement in online
education; 6) meeting learning needs of early childhood teachers in the online
education process; and 7) informing regarding parent engagement in online
education for future policy decision making about online education.

It is hoped that, through investigating the lived experiences and learning
needs of early childhood teachers, we can attain beneficial methods and approaches
with respect to parent engagement and learning needs of teachers during online early
childhood education moving forward. Moreover, it is also hoped that this study will
be a valuable resource for the implementation of parent engagement in the

circumstances of such crises.



CHAPTER 2

LITERATURE REVIEW

In this study, parent engagement (PE) in an online learning environment is examined
based on experiences of early childhood teachers. This chapter presents related
studies on parent engagement and online education in order to enrich and guide the
background of this study. The literature review prepared for this study is divided into
6 sections. It includes definitions and conceptualizations of PE; importance of PE;
benefits of PE; barriers to PE; online education; PE in online early childhood
education during the COVID-19 pandemic.

In the first section, parent engagement is examined from the past to the
present and some different parent engagement frameworks are identified. In the
second section. In the second section, the importance of parent engagement is
elaborated. Then, in the third section benefits of parent engagement are investigated
in terms of children, parents, and teachers. In the fourth section, types of barriers of
parent engagement are revealed which are parent-related barriers, school-related
barriers, and child-related barriers. Fifth section includes definitions of online
education and the emergence and implementation of online education in the COVID-
19 pandemic is explored. In the sixth section, parent engagement in online education
during the COVID-19 pandemic is examined detailly. Lastly, all sections in

literature review are summarized.



2.1 Parent engagement: Definitions and conceptualizations

Early childhood is defined by the National Association for the Education of Young
Children (NAEYC) as the age range of 0 to 8 years (Bredekamp & Copple,1997) and
the experiences that children discover and gain from their environment during this
period are of vital importance for the rest of their life (Or¢an-Kacan et al., 2020).
Therefore, it is necessary for parents to be active participants in their children's
education by collaborating with the school and the teacher in order to support their
children's development and education. Especially children in early years need their
parents' help and support to benefit fully from schooling, which is defined parent
involvement (Shaw, 2008).

The question of what parental engagement is does not have a distinct answer
since there are no exact and clear definitions of parent engagement. The meaning of
parent engagement can differ from person to person. While parents would think that
parent engagement is a kind of participation of children's education by controlling
the children's learning experiences and responsibilities or visiting the school for
parent-teacher meetings, teachers would think that parent engagement is parents’
active participation and support in children’s education and development process
(Anderson & Minke, 2007). However, this critical concept, parent engagement,
deserves a comprehensive definition to understand and elaborate on it. According to
the Parent Teacher Association, parent involvement is “the participation of parents in
every facet of children’s education and development from birth to adulthood,
recognizing that parents are the primary influence in children’s lives.” (PTA, n.d.).

Parent engagement has various forms of participation in children’s education
at both school and home. Sheldon (2002) divided parent involvement as parent

involvement at home and parent involvement at the school. Parent involvement at

10



home is “parent -child interactions on school-related or other learning activities and
represent the direct investment of a parent’s resources in her/his child’s education.”
(p.2). Also, parent involvement at the school is communicating with the child’s
teacher regularly, being a volunteer at school and participating in parent teacher
associations (Sheldon, 2002).

In addition, parent engagement denotes to parents' responsibility in
supporting and educating their children, which can take many forms, such as school-
related conversations, homework assistance, visits to the school to be contact with
teacher about children's education and development (Al-Alwan,2014; Lavenda,2011;
Wong,2008) and participation in activities at school (Fan & Chen, 2001). Likewise,
Clark (2020) claimed that parents can support their children’s education by
participating in the educational activities, communicating with the teachers, attending
the school functions, helping their children’s activities, providing encouragement for
their children in their learning process, being an active instructor for their children at
home and being a volunteer to help school activities. Moreover, Greenwood and
Hickman (1991) stated parent involvement as parents' spending time for children's
school-related learning activities by making effort. Besides, some researchers have
depicted parent involvement by referring to its contribution to the child's
development. According to Castro et al. (2015) and Reynolds (1992), parent
involvement is a kind of active interaction between parents and children that will
support the child's social, emotional, and cognitive development.

Considering literature that includes the definition of parent engagement are
examined, it is seen that there are different types and theories of parent engagement,
and the definitions of parent engagement are shaped through these types and theories.

Therefore, it would be very helpful to examine the types and models of parent

11



engagement that have been studied in the past to better understand parent
engagement and observe how it has evolved over time. There are various models and
types of parent engagement that have been offered by scholars for many years
(Epstein,1995; Gordon,1979; Henderson et al., 1986; Fantuzzo et al., 2000). Each of
these types and models conceptualizes parent involvement differently since it has
different characteristics that include the parent-school-community interaction.

Gordon (1979) categorized parent engagement into three models by
reviewing Bronfenbrenner’s ecological system, which are Parent Impact Model,
School Impact Model, Community Impact Model.

i.  Parent Impact Model: the influence of the relationships and interaction
between children and parents on child's learning.

ii.  School Impact Model: involvement of parents in the classroom and school
by contacting teacher and school.

iii.  Community Impact Model: Parent involvement that includes conceivable
roles of parent, from being an educator at home to being participant of the
local community, which affects all agencies.

Gordon (1979) stated that parents have different roles to be involved in a
child’s learning process. According to him, parents become involved in their
children’s education and development process as audience; adult learner and
educator; direct and active teachers at home; classroom volunteer; paid workers; and
decision makers. These roles impact both parents and all agencies with which parents
interact. Hereby, these parental roles, each of which are very important and
necessary, are depicted as a wheel (Gordon, 1979). Therefore, all these parental roles
should be assumed by the parents in order for the wheel to move efficiently (Gordon

& Breivogel, 1976).
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Similarly, Henderson, Merburger and Ooms (1986) classified the roles and
responsibilities of parents as a partner; collaborators and problem solvers; audience;
supporters; and advisors or decision makers.

Moreover, Lyons, Robbins & Smith (1984) emphasized the importance of
family involvement and pointed out that there are 5 vital ingredients involving
parents in their children's education. These are Involving Parents in Parent
Education, Involving Parents in School Support, Involving Parents in Home-Based
Instruction, Involving Parents in Instruction at School, and Involving Parents in
Advisory Groups.

i.  Involving Parents in Parent Education: Organizing field trips, educational
classes, and workshops for parents can encourage parents to be more
involved in their children’s education. This ingredient also enables adult
education to parents, which provides an opportunity to enhance parents’
personal advancement.

ii.  Involving Parents in School Support: This ingredient includes the voluntary
participation of parents in activities outside the academic activities of their
children. Parents help teachers in terms of sponsoring events, organizing
events, raising funds for the classroom, cleaning and repairing the classroom,
etc. They support schools and teachers economically, politically, and socially.

iii.  Involving Parents in Home-Based Instruction: Parents support their children
at home also after their children come back home from school by tutoring,
participating in make-it-take-it workshops to learn how to make learning
activities for their children at home, helping with their children's homework,

and reading books to them.
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Involving Parents in Instruction at School: Parents can assist teachers in the
classroom on a paid or voluntary basis. In this way, they have the opportunity
to be directly involved in the education of their children in the classroom by
preparing materials to be used in the classroom, helping the teacher in the
classroom, and tutoring to small groups in the classroom.

Involving Parents in Advisory Groups: Parents can be a member of advisory
groups in the school to be involved in their child's education. Advisory
groups can make decisions with the administrator and teacher about the
budget, the activities to be done in the school, the curriculum and planning,
and the materials to be used in the school, and they help both the school
administrators and the teacher in this regard.

Furthermore, Berger’s Role Categories (1995) assert that parents have some

significant responsibilities in interaction between family and school. These parental

roles are parents as teachers of their own children, parents as temporary volunteers,

parents as volunteer resources, parents as spectators, parents as employed resources,

and parents as policymakers.

According to (Epstein, 1995), there are six types of parent involvement

(Epstein, 1995; 2001) classified as parenting; communicating; volunteering; learning

at home; decision making; and collaborating with the community. These six types of

parent involvement practices are very significant to collaborate school, family, and

community partnership (Sheldon & Epstein, 2005). The six types of parent

involvement are described by Epstein (2001) below:

Parenting: This type of parent involvement involves helping parents to

establish a home setting that supports children's education. Parents become a
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Vi.

significant part of children's education by means of the support and help of
the schools and educators.

Communicating: This type of parent involvement encourages parents and
teachers to be contacted by creating two-way communication between home
and school. Parents become aware of children’s progress and education by
communicating with teachers.

Volunteering: This type of parent involvement focuses on the recruitment and
organization of parents for their children's education. Parents participate in
some activities with the support and encouragement of teachers.

Learning at home: This type of parent involvement facilitates and supports
parents to be involved in the learning process of children at home. Parents
help children's learning and monitor them.

Decision making: In this type of parent involvement, the school develops
parents' representatives and leadership. Parents make decisions regarding
children's education in school.

Collaborating with the community: This type of involvement provides parents
the opportunity to cooperate with the community to strengthen learning and
development in school and home.

Epstein’s (1995) these six types of parent involvement underline the

substantiality of partnership of families, schools, and communities. Hence, it is more

appropriate to use the term of “school, family and community partnership” when we

refer to parent involvement (Epstein, 2001). Also, each type of parent involvement is

stated to have its own set of obstacles, redefinitions, and outcomes. Thus, schools

should pay attention to selecting the most appropriate approaches to gain their

objectives according to circumstances (Epstein 2018).
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Moreover, Fantuzzo et al. (2004) developed Family Involvement
Questionnaire (FIQ) that is led by Epstein’s (1995) six types of parent involvement.
With this scale, Fantuzzo et al. (2004) reviewed Epstein’'s (1995) conceptual
framework of parent involvement and yielded three categories, which are School-
Based Involvement, Home-Based Involvement, and Home-School Conferencing.
Also, these categories are very suitable for early childhood education and first grade
school.

School-based involvement: This type of family involvement asserts that
parents should volunteer and play a role as a decision maker in some educational
activities of their children at school such as preparing events with other parents,
going on school trips with children and teacher, fundraisers and reading a book in the
classroom, etc. In addition, it underlines the importance of active participation of
parents in school.

Home-based Involvement: Like Epstein's (1995) category of learning at
home, this type of parent involvement involves active participation and support of
parents in learning activities at home such as reading books together, supporting
child’s homework or educational activity. Parents provide children with a suitable
learning environment at home to develop their experiences.

Home-school conferencing: It demonstrates the importance of two-way
communication between parents, teacher, and school administrator. For this reason,
this type of parent involvement is in very conformity with Epstein's (1995)
communicating category. Interaction of teacher and parents for children’s education
and communication with the teacher about child's development, behaviors, and needs

are good examples for the Home-School Conferencing category.
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While Epstein highlighted the concept of parent involvement for a long time
(Epstein 1995; Epstein 2002; Sheldon and Epstein, 2005a), she later argued that the
concept of school, family, and community partnership should be used instead. Then,
over time, the concept of parent engagement has been introduced to the literature
because, in parent engagement practices, parent agency can be seen explicitly and
handle it more comprehensively rather than in parent involvement practices (Goodall
& Montgomery, 2014).

Although it refers to participation in children’s education and collaboration
with school, in the literature, the participation of parents in their children's education
is denoted by different concepts such as parent involvement, school, family, and
community partnership, and parent engagement. Parent involvement and parent
engagement are used as interchangeable concepts, yet these concepts have evolved
over time and have been shaped by the parents' engagement in their child's education
not only by "doing for children™ but also by "doing with children™. In contrast to
involvement, the essence of engagement is not only the participation of the child in
the educational process but also participation with feelings and adoption of the
process in the child's learning process (Goodall & Montgomery, 2014). Moreover,
the reason why parents are engaged in their children's education is not out of
necessity but out of a desire to support their children’s learning process. According
to Goodall & Montgomery (2014), teacher agency is higher when it comes to parent
involvement, while parent agency is higher when it comes to parent engagement. It
means that we can hear the voice of the parent more with "engagement” rather than
teachers’ instructions.

Schools and educators must decide which practices should be implemented

for facilitating and supporting parent engagement (Epstein, 2018). Depending on
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some situations and environment, which type of parent engagement is used could
vary. These types of parent engagement have been especially shaped due to the
Covid-19 pandemic because compared to teachers, parents have become the most
active stakeholder to support and help their children’s online learning. For example,
‘learning at home', which is one of the important parent engagement types, has risen
to the top of parent engagement in children’s online education process during the
Covid-19 pandemic (Donohue,2021).

Although there are differences in the definitions, the common feature of each
definition is that the parents are in cooperation with the children's school and the
teacher, and that the parents are active participants in the child's education.
Therefore, parent engagement can generally be defined as the necessary procedure of
contributing to the education and development of the child by taking an active role in
the education of children, with the collaboration of teachers and parents. In addition,
there is an important point that the definitions may vary depending on whether the
children receive online education or face-to-face education. Therefore, this point

should be considered when examining the concept of parent engagement.

2.2 Importance of parent engagement

Family is the most important and effective social system that shapes a child’s life in
terms of development and education in the early years (Bronfenbrenner,1974). As
Epstein (2001) stated that “even they do not come in person, families come in
children’s minds and hearts and in their hopes and dreams.” (p.4). When children
receive education in schools, there are not only teachers and children in this process,
but also family who affect the child in every way and are the one of the most

important stakeholders in their education since in children’s learning process, family
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is not alone and independent and they act in cooperation with the school and the
teacher. According to Brofenbrenner (1994)'s ecological system theory, this
collaboration between the teacher and the parent affects children's development and
learning. Therefore, it is very important and necessary that parents are actively
involved in their children's learning process because as Flouri & Buchanan (2004)
stated that parent involvement is considered a significant necessity for children's
school achievement and development.

Powell (1989) indicated the importance of parent engagement with four
outcome areas, which are child competency, parents’ self-development, human
service, and program resources. Parental engagement enhances children’s
competency. This means that interaction between parent and teacher eases a child's
transition from home to school environment, which brings about higher academic
success and developmental skills and lower child neglect. As for parents’ self-
development, parent engagement promotes parents’ feeling of self-perception by
supporting their improvement. As Lyons, Robbins & Smith (1984) stated that parents
participate in parent education that is made up of workshops, adult education classes,
and field trips to be involved in their child's learning process. In this way, parents
improve some skills and experiences that contribute to their self-development. When
it comes to human service, parents’ taking an active role in children's early childhood
education is an important way to benefit human service organizations. Lastly, when
parents participate in children's schooling activities, they start to have important roles
such as volunteer, fundraiser and advocate for community support and this situation
provides additional resources for education.

In cases where parent engagement is inadequate, it is very difficult to meet

the needs of the child, foster development of the child and to provide a qualified and
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effective early childhood education environment. Therefore, Bronfenbrenner’s
(1979) ecological systems highlighted the importance of parent engagement in
children’s schooling frequently. Likewise, Epstein et al. (2002) pointed out that
parent engagement is very important because it has beneficial effects to family and
schools such as providing parents with opportunity to collaborate with school, open

climate of school, increasing teacher motivation, higher success of children.

2.3 Benefits of parent engagement

Although researchers define the term of parent engagement in several different ways,
the potential positive effects of parent involvement are not very as different and
complicated as the conceptualization of parent involvement. Even though researchers
mostly have demonstrated the positive effects of parent involvement on children,
there are important benefits of parent engagement to parent, teacher, and school-
community. As Epstein (2010) stated, parent involvement provides benefits to all the
counterparts of education, which are students, families, educators, and school

administrators.

2.3.1 Benefits of parent engagement for children

There are various benefits of parent engagement on children. Most of the studies in
parent engagement pointed out advantageous outcomes of parent engagement
regarding achievement, self- esteem, motivation, cognitive, social-emotional
development, and attendance. However, the most common type of outcomes studied
has been school performance and academic achievement in different areas. Several
studies showed that there is a significant relationship between the academic

achievement of children and parent engagement.
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Parent engagement providing a home environment that nourishes
development and learning positively affects children's academic success by
supporting their development (Kagit¢ibasi, Bekman & Sunar, 1993; Monti et al.,
2014). Likewise, Lara and Saracostti (2019) claimed that if a parent has low
involvement, his/her child has lower academic success. Also, Sheldon and Epstein
(2005a) and Pomerantz, Moorman & Litwack (2007) pointed out the positive
relationship between school achievement and parent involvement. Likewise, a meta-
analysis of 51 studies on parent involvement (Jeynes, 2012) demonstrated that parent
engagement has a critical effect on children’s education and academic success.

When it comes to literacy and mathematical development, the positive
relationship between these developmental areas and parent engagement has been
investigated in the literature by some researchers (Anders et al. 2012; Arnold et al.,
2008; Sheldon & Epstein,2005; Fatonah, 2020; Kleemans et al. 2012; Porter
Decusati & Johnson, 2004).

The study carried out by Arnold et al. (2008) investigated the relationship
between parent engagement in early childhood education and young children's pre-
literacy skills. Also, these researchers tried to comprehend how SES, parent
depression and single-parent status predict parent involvement. The results of the
study displayed that developed preliteracy abilities are linked to more parent
involvement even when SES affects level of parent involvement. Likewise, Fatonah
(2020) underlined that parent involvement in their children's education contributes to
the literacy development of young children.

Moreover, Porter Decusati and Johnson (2004) examined the relationship
between parent engagement and emergent literacy development of kindergarten

children. In this study, parents played a volunteer role in the treatment group,
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whereas parents in the control group did not participate during language related
activities as a volunteer. The results of the study demonstrated that children with
parents that participate in the classroom as a volunteer outperformed other children
on emergent literacy development. The presence of the children's parents in the
classroom positively affected the children’s literacy development, while at the same
time it contributed to their word recognition. Similarly, some researchers studying in
this field also emphasize the contribution of parent-teacher collaboration to young
children's literacy skills (Clarke, Koziol, & Sheridan, 2017; Whalley, 2017).

As for math- numeracy development, Kleemans et al. (2012) and Anders et
al. (2012) indicated that home-based parent involvement such as math and numeracy
activities at home has significant contributions to early children's early math skills. In
addition, Sheldon & Epstein (2005b) examined the relationship between parent
involvement and math achievement for primary school students and they revealed
that children who have parents that support their children's math skills at home have
higher scores on standardized math tests.

Briefly, both home-based and school-based parent involvement nourishes
children’s school achievement in every respect. However, as Henderson & Berla
(1994) stated that “when schools work together with families to support learning,
children tend to succeed not just in school, but throughout life” (p.160). Therefore,
the collaboration of family and teacher is very significant to provide children with
benefits in all aspect of life.

Apart from academic achievement, parent involvement has some other
positive influences on children. Parent involvement helps children develop positive
behaviors (Giinay-Bilaloglu, 2014); increases their self-confidence (Yasar- EKici,

2017); enhanced social skills (McWayne et al.,2004); promotes school attendance
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(Henderson & Mapp, 2002; Sheldon, 2007); support school readiness (Kang et al,
2017).

The mutual decision of parents and teachers in the education process of
children affects the education and development of the child positively._As Hill and
Taylor (2004) stated that if parents and teachers agree on similar educational
strategies and follow them mutually at home and at the school, children's
development and learning is better supported. Similarly, Del Bono et.al (2016)
remarked that parents’ participation in children’s learning process promotes
children’s development.

In the study that investigated the relationship between parent-teacher
collaboration and the language and social emotional skills of the 3-year-old children
by Cohen & Anders (2020), the early childhood teachers stated that regular and
frequent teacher-parent meetings have a significant contribution to children's better
receptive language skills and better prosocial behavior. Also, Cohen & Anders
(2020) underlines that there is a relationship between the child's behavior problems
and frequency of door communication about the child's development process and
behaviors. Hereby, the importance of the quality of communication between the
teacher and the parent in the development of the child is clearly understood.

In addition, Giirsimsek (2003)’s study that researched parent involvement of
parents who have preschool children showed that there is a positive relationship
between parent involvement and children’s socio-psychological development. Also,
El Nokali et al. (2010) pointed out that parent involvement nourishes children’s
social and emotional development.

To sum up, family-teacher-school collaboration has several benefits for

children. These benefits influence children in terms of every developmental domain,
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learning, and social skills positively. However, there is a pivotal detail that parent
engagement in children’s education is not critical for just children’s school life but
also for all the experiences in their life. As Henderson and Berla (1994) pointed out
“the evidence is now beyond dispute. When schools work together with families to

support learning, children tend to succeed not just in school, but throughout life.”

(p.1).

2.3.2 Benefits of parent engagement for parents and teachers

Moreover, the benefits of parent involvement are not only limited to children’s
positive outcomes since parent involvement does more than just impress the children.
There are also significant positive outcomes for adults such as parents and teachers.
Byrd (2003, as cited in Sabirli-Ozisikl1, 2008) stated that parent involvement
provides the opportunity for teachers and parents to have an efficient environment
that satisfies their expectation about teaching and learning.

Likewise, Or¢an-Kagan et al. (2020) stated that parents are informed and
supported by the teacher by being involved in children's education, which causes the
learning environment to enrich in the light of parent involvement. Besides, when
teachers receive favorable input from others, their self-confidence rises, which
positively impacts how well they perform at work. (Gestwicki, 2014). Similarly,
Morrison (2013) indicated that effective collaboration and communication between
parent and teacher ameliorate teachers' job fulfillment. Thus, it becomes even more
satisfying for both parents and teachers to be involved in their children's education.

According to Hill and Taylor (2004), parent involvement improves the morale
of the teachers and the parents and establishes strong communication between

parents and teachers, and parents and parents and, which facilitates good networks
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between them. Also, this gives the opportunity for the parents to learn from each
other and teachers by sharing their experiences.

In addition, parents gain knowledge and skills when they participate in
children’s learning process, which provides parents with more information about
educational needs of their children (Gomes, 2015; Cagdas et al., 2016; Larocque,
Kleiman & Darling, 2011). Thus, they can communicate with their children in a
healthier way and their self-confidence increases (Gestwicki, 2004; Hornby &
Lafaele, 2011; Cagdas et al., 2016; Massengill,2004).

Another benefit of parent involvement is that when low-income parents are
supported by the school and teachers to help their children, they become more
involved and support educational activities at school (Pena, 2000), which improves
the communication between parents and their children. In addition, although
supporting and helping parents to be involved in their children's education is very
important in terms of benefits of children, parents, and teachers, this becomes very
critical and necessary in early childhood education because young children need the
care, help, and interest of their parents in this term (Morrow and Malin, 2004, as
cited in Hakyemez-Paul et al., 2021).

Moreover, parents become a part of family education programs to contribute
to their children's education. In this process, while families learn for their children,

they also contribute to their own development (Lyons, Robbins & Smith, 1984).

2.4 Barriers to parent engagement
Although parent engagement has significant benefits to children, parents and
teachers, there are a number of barriers that prevent parents from participating in

their children’s schooling and education process. As pointed out by Christenson &
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Sheridan (2001) and Hornby & Lafaele (2011), the gap between theoretical
knowledge about parent engagement and parent engagement practices in real life
brings about barriers/challenges to parent engagement. Not only parents but also
teachers have some obstacles in terms of parent engagement. Determining and
addressing the barriers to parent engagement is very fundamental to comprehend
how to enhance collaborations between school and parents and maximize efficient
parent-teacher communication.

Considering the literature, the factors that limit parent engagement can be
categorized into parent-related barriers, school-related barriers, and child-related

barriers.

2.4.1 Parent-Related barriers
Parents’ attitudes and beliefs about education and collaboration with school and
teachers can affect how to be involved in their children’s education. Parents
sometimes forget that they are significant stakeholders in the parent engagement
process, thinking that all responsibility and duty lies with the teacher and the school
administration when it comes to parent engagement. In fact, these ways of thinking
can also negatively affect their behaviors in parent engagement. For instance, studies
conducted by Kogyigit (2015) and Poissant et al. (2023) pointed out that early
childhood teachers occasionally deal with parents' reluctance, negative attitudes and
lack of feedback about getting involved in their children’s education.

Since some parents do not know their responsibility to be involved in the
learning process of their children, as stated by Baker et al. (2016), they think that the
responsibility for the implementation and improvement of parent engagement lies

with the school administration and the teacher. Thus, these kinds of parents display
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reluctance to be involved in a child’s education (Christenson, 2004; Hoover-
Dempsey, 2011). For this reason, parents’ negative attitudes and beliefs about
education and parent engagement can be a notable barrier that limits establishment of
parent engagement in education.

Moreover, another barrier to parent engagement is the belief that teachers and
school staff do not support and care about parents’ participation in education
(Hoover- Dempsey & Sandler, 1995). Since parents who think in this way have
difficulty in actively engaging in the school, school staff and teachers can improve
parent engagement by helping parents in this regard. As implied in the study
conducted by Hoover-Dempsey & Sandler (1997) showed that the more
encouragement of parents about involvement in a child's education, the more
effective parent engagement.

Glinay Bilaloglu & Aktas Arnas (2019) and Hill & Tyson (2009) stated that
parents’ lack of confidence is one of the major barriers to parent engagement. Parents
are more motivated to participate and support children's learning, when they become
confident that they have a significant impact on their child's education (Hoover-
Dempsey, 2011). On the contrary, when parents lack confidence in their ability to
support their children’s education, they become unwilling to engage in school-related
activities. (Hoover-Dempsey, 2011). Thus, teachers and school administrators should
give support and encourage parents to be involved in their children’s learning
process.

Also, the lack of confidence can stem from the language barrier of parents.
Hornby & Lafaele (2011) stated that if a parent’s first language is not the same as the
teachers’ first language, this can cause parents to have some language barriers that

restrict effective parent engagement. In addition, the lack of confidence also can

27



come from parents’ negative experiences faced within their children's prior school.
Obstacles to parent engagement can emerge when parents feel that they are unable to
support their children’s learning as a result of their negative school experiences
whether they were children themselves or older children at the time (Hornby &
Lafaele, 2011; Lawson, 2003). Likewise, school staff members expressed that
parents’ negative experiences influence their engagement in their children’s
schooling process negatively (Baker et al, 2016).

Apart from parents’ attitudes and lack of confidence, lack of knowledge is
another barrier that influences parent engagement in a negative manner. The study by
Giinay Bilaloglu and Aktas Arnas (2019) investigating the obstacles and challenges
of parents and teachers in the implementation of parent engagement activities in
early childhood education revealed that although parents are willing to communicate
with the school and the teacher, they do not know how to be involved in their
children's schooling and they do not get enough help and support from the school and
the teacher. Similarly, Batey (1996) demonstrated that parents are unable to assist
their children because they lack adequate knowledge about the education process.
Busy workload and time conflict are other major barriers for parents to engage in
their children's education (Lawson, 2003). The working life of parents may cause
them to have difficulties engaging in their children’s school activities (Erdogan &
Demirkasimoglu, 2010; Giinay Bilaloglu & Aktas Arnas, 2019; Machen et al., 2005).

In the same way, Toran and Ozgen (2018) who have studied parent
engagement in early childhood education indicated that early childhood teachers
think that the busy work schedule of the parents prevents the implementation of
parent engagement activities. Likewise, Baker et al. (2016) pointed out that parents

are less likely to be involved in their children’s school activities because school
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activities conflict with the parents’ work schedule. In addition, in the study
conducted by Kogyigit (2015), it was observed that there were similar results that
pointed out that parent engagement activities were hindered due to the workload of
the parents and the inability to spare time.

Moreover, the activities that parents spend their time with at home or outside
of school and the busy work schedule distract parents from getting engaged in their
children's schooling (Williams & Sanchez, 2013).

Further, Hornby and Lafaele (2011) stated that some parents do not have
flexible working hours to participate in parent engagement activities at school
because they feel exhausted at end of the day because of the busy work schedules,
which decreases the participation of parents in school events or activities.

Some of the scholars also underline transportation issues as a barrier to parent
engagement. A parent's capacity to participate in activities or events that the school
organized can be limited because of logistical problems. A variety of barriers, such
as lack of transportation may make it difficult for parents to attend parent
engagement activities (Hornby & Lafaele, 2011; Lawson, 2003; Kogyigit, 2015;
Smith et al., 2011).

Another parent-related barrier to parent engagement is the number of children
in the family. Parents with more than one child stated that they had difficulty
participating in school activities voluntarily (Baker et al., 2016; Giinay Bilaloglu &
Aktas Arnas, 2019). Similarly, Telli &Altun (2020) and Aldemir et al. (2022)
indicated that in case there is more than one child at home, the technological tools to
be used for online education are insufficient, which causes parents to experience

challenges to support their children's online learning.
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Moreover, parents with a large number of children and parents who are
overburdened with household chores stated that they have difficulty in finding time
to be engaged in their children's education (Carlisle et al., 2005). Similarly,
Giirsimsek (2010) underlined that as the number of children increased, the level of
both home-based parent engagement and school-based parent engagement decreased.

Another notable barrier to parent engagement is the education level of
parents. The study investigated by Cooper (2020) demonstrated that if a parent has a
high educational level of parent, he or she can have high level of parent engagement.
Likewise, Kotaman (2008) indicated that parents with a low education level get less

involved in their children's education.

2.4.2 School-Related barriers
As for the barriers originating from school, it can be said that teachers and the school
staff can limit parents to be involved in their child’s education.

The attitude of the teacher and the school administration is also an important
factor that determines how parent engagement can be established. In addition, it can
be said that teachers’ attitude towards parent engagement shapes the participation of
the parents in their children's education.

School administrators and teachers sometimes may not know how to build
positive relationships and enhance school-parent collaboration. Epstein (1995) stated
that although the school administration and teachers attach importance to parent
engagement, they are apprehensive because they do not have enough information to
include families in the education process of their children. In a study conducted with

elementary school teachers, most of the teachers stated that they do not know how to
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initiate and implement parent involvement programs at school with the parents
(Becker & Epstein, 1982).

In addition, Giinay Bilaloglu and Aktas Arnas (2019) stated that when parents
are not involved in their children's education, teachers label parents as uninvolved,
but they do not act solution-oriented enough in this situation. However, in this
process, two-way communication between school and parent is very critical because
it becomes easier to be involved in the child's education and development process
more effectively thanks to this mutual communication.

Moreover, Kogyigit (2015) carried out a study in preschool and kindergarten
settings. The study that determined the experiences of teachers, parents, and school
administrators regarding barriers to parent engagement demonstrated that parents
find it challenging to follow continual changes in educational programs. Thus,
teachers and school administrators should contact parents to give information to keep
parents up to date in time instead of late notice.

As for the other barrier originating from teachers and school administrators,
some teachers are not keen on parents to come and visit the classroom because they
feel disturbed in that situation (McCaleb,1997). In addition, teachers think that the
engagement of parents in children's education will slow down both the planning and
implementation processes of parent engagement activities. Teachers who consider
parent engagement a waste of time are reluctant to implement parent engagement
activities (Tezel Sahin & Unver, 2005), and they are hesitant to be criticized by
parents when they implement parent engagement (Hoover-Dempsey & Walker,
2002). Moreover, Hornby (2000) stated that school administrators think that

supporting and implementing family participation can disrupt schoolwork.
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Considering all these, the fact that the teacher and the school administrator do
not support parent engagement and are not willing to implement it is one of the
biggest obstacles to the implementation of parent engagement. It should also not be
overlooked that parents who feel the negative attitudes of the teacher and school staff
can also become hesitant about participating in the education of their children.

In addition, Aktas Arnas (2017) stated that the major barrier is that parent
engagement activities that teachers decide and include in their programs and the
activities that parents prefer do not coincide. For this reason, minimizing
inconsistencies between school and parent understandings about parent involvement
are crucial to effectively practice parent involvement. In this circumstance, teachers
should consider the needs and preferences of parents to enhance the efficiency of
parent engagement activities. Collaborating with the parent and involving the parent
in the decision-making process can prevent barriers to parent engagement. As Eccles
& Harold (1993) pointed out, it is important to inform parents about their children's
educational processes and give them meaningful roles and responsibilities so that

parents can be involved in the process.

2.4.3 Child-related barriers
As for the barriers/challenges to implement parent engagement stemming from
children, Hornby & Lafaele, (2011) identified child-related barriers to implement
parent engagement as learning difficulties and disabilities, gift and talents, behavioral
problems, and age.

Parent engagement is essential in the education of children with learning
difficulties or disabilities. Therefore, it is important for the teacher and parent to keep

in touch so that the parent and teacher can promote the education of the child with
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learning difficulties or disabilities. Although Eccles & Harold (1993) stated that
parents tend to be more actively involved in their children's education when their
children have any learning difficulties or disabilities, the study conducted by Hornby
& Lafaele (2011, 2018) emphasized that learning difficulties and disabilities can be
challenged to parent engagement. Similarly, Poissant et al. (2023) stated that the
child's having any learning difficulties or behavioral problems weakens the
communication between teachers and parents and undermines the relationship
between them.

Another challenging factor hindering the implementation of parent
engagement is child’s gift and talents Hornby and Lafaele (2011, 2018). While this
factor may seem like an advantage for children to perform better than expected
during their education, gifts and talents can lead to some negative consequences. The
study conducted by Poissant et al. (2023) indicated that some early childhood
teachers expressed that once the child has succeeded well in school, parents feel that
they no longer need to be engaged in their child’s education.

In addition to gift and talent, the child's behavioral problems are also seen as
a factor preventing parents from engaging in parent engagement activities Hornby &
Lafaele (2011, 2018). The study conducted by Caridade et.al (2021) pointed out that
80% of teachers who reported having children with behavioral problems in the
classroom also reported that the parents of these children were not sufficiently
involved in their children's education.

The age of the child can be a significant factor that can affect parental
engagement. In this regard, Hornby and Lafaele (2011) reported that there is a

negative relationship between increasing age of children and parent engagement.
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Then, it can be said that as the child's age increases, parents become less involved in
their child's education. On the contrary,

In conclusion, it can be said that the barriers to engagement implementation
of parent engagement are multi-dimensional. Thus, as stated by Hornby and Lafaele
(2018), it is necessary and important to investigate these barriers so as to clarify the
gap between theoretical knowledge about parent engagement and parent engagement
practices in real life and cope with these barriers to parent engagement and minimize

them.

2.5 Online education

Online learning and education have become a significant element of the education
systems all over the world. Especially, with the Covid-19 pandemic, the necessity of
online education has manifested, and it has become very usual and common although
online education and learning was rare at K-12 level, especially in early childhood
education (Alan, 2021; Ford et al., 2021; Giingor, 2022). Considering the importance
and fast spread of online education, it has become important to understand the
concept and definition of online education for students, educators, school
administrators, and policy makers. However, according to Moore et al. (2011)
describing online learning is not as easy as one would think. There are many
different definitions of online learning from different perspectives. While Carlier
(2004) and Conrad (2006) referred to online learning as a learning experience by
using some technology, Curtain (2002) broadly defined online learning as "use of the
internet in some way to enhance the interaction between teacher and student” (p.12).
In addition, online learning is "a form of distance education to provide learning

experiences” for both children and adults remotely because of some reasons that they
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cannot attend face-to-face education (Kim,2020; p.147). Also, some researchers
claimed that online learning is a bridge between students and educators of interaction
by benefiting from some web-based technologies (Ryan et al., 2016). Online
education refers to a kind of education for teaching and learning that is delivered in
an online environment via the Internet. As stated by Singh and Thurman (2019),
online learning is defined as "learning experienced through the internet™ in an
asynchronous or synchronous environment where students interact with teachers and
other students at a time without needing to be together (p. 302). On that point, online
education provides an opportunity for students to be flexible for learning from
anywhere.

There are some benefits and limitations of online learning for students. The
benefits are that people who receive online education do not have to be in the same
physical setting with the other students and educators. Additionally, online education
can be both cost-effective since it decreases some expenses of students such as travel
(Yilmaz, 2019), but also time effective. Considering the limitations of online
education, they are shaped by the teacher's and student's ability to use technological
tools and access the internet. An additional limitation is that students cannot be social
in online learning as in traditional learning since learning takes place in a social
context with interaction and active participation (Vygotsky, 1978). Generally, young
children face some hardship because they have difficulty using technological tools to
participate in online education. Also, other limitations are that "online learning may
not give sufficient or appropriate opportunities to involve young children who need
more interactions and hands-on activities” (Kim,2020; p.148) and young children
need their parent's or caregiver’s help for the access to online education (Youn et al.,

2012).
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In short, considering all these challenges and opportunities, with online
education during the Covid-19 pandemic, these changes in education have caused

education to take shape and gain a different dimension.

2.5.1 Online education during the Covid-19 pandemic

On January 30, 2020, after the WHO (World Health Organization) announced
COVID-19 as a remarkable disease that threatens people's health, with the first case
appeared in Turkey, COVID-19 was declared a pandemic on March 11, 2020 (WHO,
2020). After the declaration of the pandemic, not only the health, economic and
cultural systems were affected, but also the education system was greatly influenced
all over the world. Considering the risks posed by the pandemic, face-to-face
education was suspended, and online education activities started all around the
world. Most of the educational experts advocated that students should continue their
educational activities effectively in these times of crisis, when they cannot go to
school and receive face-to-face education (Dayal & Tiko, 2020). For this reason,
various online education models have been started to be implemented in order not to
disrupt the education of children all over the world.

As in the whole world, the education system in Turkey has been influenced
by the COVID-19 pandemic closures and has taken on a different dimension. After
the COVID-19 pandemic was declared as a pandemic, schools in Turkey were closed
for 2 weeks in order to prevent the spread of the pandemic. Then, on the grounds that
the pandemic threatened public health, the closing period of schools was extended,
and it was decided to conduct online education on March 23, 2020 (Giindogdu,2021).

Thus, the online education process that was very uncommon in all education levels
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from kindergarten to high school in Turkey has started to be implemented for all
students with COVID-19 pandemic.

In Turkey, first improvements for online education in early childhood
education started with Education Information Network (EIN) which is a digital
education platform where instructional contents such as e-books, videos, curriculum
related digital activities in 2011. However, EIN did not share any content for early
childhood education at the beginning of the COVID-19 pandemic. Then started to
share educational contents for early age children as well. In addition, while EIN does
not include synchronous lessons that allow teachers and children to interact at the
same time, this target for early childhood education was achieved in the 2019-2020
academic year (Alan, 2021). In addition, in this online education process, most
public schools, like private schools, used digital platforms such as Zoom, Microsoft
Teams, Discord, Google Classroom, apart from EIN, in order to conduct
synchronous lessons and interact with children.

Although teachers are given the necessary training and information in this
process to adapt this novel teaching model, the fact that online education is an
indispensable education method in early childhood education has caused some
changes and effects on the education system, parents, teachers, and children. In this
term, the dramatic changes and effects that happened due to school closures during
Covid-19 pandemic led to several educational challenges and obstacles all over the
world (United Nations Children’s Fund, 2020; United Nations Educational, Scientific
and Cultural Organization, 2020).

The increase of inequality in the education system has been a major
educational challenge caused by COVID-19 pandemic. Schools are the most

convenient environment in terms of educational resources, digital and Internet
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accessibility, and other information for children’s learning (Giindogdu, 2021). Being
away from the school environment can cause great problems in accessing education.
For this reason, during the COVID-19 pandemic, most of the children were not able
to participate in online education. According to UNICEF's data, inadequate remote
education policies and inability to provide online education needs at home have
given rise to at least 463 million children who receive education have been devoid of
education (UNICEF, 2020a).

Especially, with the outbreak of the pandemic, the transition to remote
education to prevent setbacks in children's schooling did not influence all children
equally. Thus, the gap in education inequality has greatly exacerbated during the
COVID-19 pandemic (Daniel, 2020; Dias et al.,2020; Jeger & Blaabak, 2020; Kim
etal., 2021; Timmons et al.,2021) since children from low-income and ethnic
minority families, children living in rural areas where internet access is difficult, and
children with disabilities were at risk to not receive online education (Armitage &
Nellums, 2020; Trinidad, 2021). Taken all together, socioeconomic level, which had
been one of the major factors that caused inequalities acutely in education before the
pandemic, also played a role in increasing inequality in education in the online
education process. According to Andrew et al (2020) and Jeeger & Blaaback (2020)
pointed out that high SES parents support their children's online learning through
providing resources, helping their children's schooling, being involved in their
children's learning process etc. than low SES parents. Thus, online education during
the COVID-19 pandemic increased the existing inequality in education, influencing
both parents, teachers, and children in this process.

As noted by Trinidad (2021), providing an equal educational environment for

children was a serious restriction of the COVID-19 pandemic, especially for families
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from low SES background (Daniela et al., 2021; Pattnaik et al., 2022). Because of
this limitation, children's engagement with the online lessons has declined and they
have become disengaged and unmotivated to participate in the online lessons
(Azevedo et al., 2021; Pattnaik et al., 2022), which causes achievement gaps to rise
(Bailey et al., 2021)

Likewise, as mentioned above, the lack of infrastructure to access the Internet
and technological devices also causes most of the children to not receive online
education. Early childhood teachers stated that the biggest problem they experienced
in online education activities was the insufficient infrastructure to access online
education (Aral & Kadan, 2021). Since technology has become an indispensable
tool to receive online education, the lack of technological resources and
infrastructure is a huge problem during the online education process for children,
teachers, and parents (Seabra et al., 2021; Trinidad, 2021; Winter et al., 2021).

In addition, except the lack of infrastructure to access the Internet and
technological devices, there are some other factors that cause challenges to operate
online education for children’s schooling, which are teachers' lack of readiness for
online education (Atiles et al., 2021); lack of digital literacy of parents (Pattnaik et
al., 2022); inadequacy of digital skill of teachers (Alan, 2021); parent’s working time
(Fernandez Ruiz, 2021; Steed & Leech, 2021); parental lack of time (Otero- Mayer
et al.,2021; Pattnaik et al., 2022)

Taken all together, these challenges experienced by both teachers and parents
in the COVID-19 online education process have acutely affected the parents' support
of their children and their active engagement in their children’s online education.
Therefore, especially in the online education process, in order to improve the support

and help of parents, who are the most important stakeholder of children's online
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learning, these challenges should be minimized, and the effectiveness of online

education should be maximized.

2.6 Parent engagement in online early childhood education

Especially with the pandemic, when preschool children started to receive online
education, the roles of parents and their parent engagement in online education have
also changed. Giindogdu (2021) claimed that parents' responsibilities have increased
with the online education of young children.

In the study conducted by Yildirim (2021), parents who have young children
pointed out that their responsibilities in online education are communicating with
children's teachers, caring their children, participating in online lessons with their
children, preparing educational activities, and helping them with their development.
Likewise, Misirli and Ergulec (2021) indicated that parents who have young children
become involved in children's online education by not only supporting technological
issues but also participating in the online learning process.

There is not sufficient information in the literature to determine and elaborate
parent engagement in online education, especially for early childhood education. As
Steven and Borup (2015) claimed, researchers studying parental engagement have
little known parent engagement in the online education process because they almost
entirely concentrate on parent engagement that is established in face-to-face
education. Therefore, some researchers have attempted to utilize face-to-face
education frameworks when examining online education. However, although these
frameworks are suitable and insightful, contextual differences can make it difficult to
generalize parent engagement in face-to-face education to parental engagement in

online education. Thus, as Steven and Borup (2015) stated some studies have been
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conducted to investigate parental engagement frameworks regarding online
education. Hasler-Waters (2012) analyzed the parent roles in online education to
determine and comprehend parent engagement in online learning better. According
to Hasler-Waters (2012), there are four types of parent engagement in online
learning, which are organizing, motivating, managing, and instructing. First, parents
organize the daily schedule and lesson plans and take some educational materials for
their children. Second, parents motivate and encourage their children in the learning
process and try to handle their educational problems. Third, parents manage the
learning process by meeting their children's needs and monitoring their children’s
progress. Finally, parents help their children like an instructor in the online learning
process. Like Hasler-Waters (2012), Curtis (2013) analyzed the types of parent
engagement which are motivating, monitoring, and mentoring. Similarly, Borup et al.
(2016) investigated parents’ responsibilities in online education and categorized
parent engagement practices as nurturing, volunteering, monitoring, motivating,
instructing, and organizing.

However, these three studies Hasler-Waters (2012), Curtis (2013) and Borup
et al. (2016) focus on middle and high school education rather than early childhood
education.

Therefore, rather than addressing these parent engagement practices
developed for adolescents and their parents, this study explains how parents are
involved in online early childhood education toward perspectives of early childhood
teachers’ perspectives.

Even before the COVID-19 pandemic, the importance of parent engagement
in online learning environments had been highly emphasized. For example, Liu et al.

(2010) pointed out that in the online education process, parent engagement
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mechanisms should be implemented to support and boost children's self-learning.
This is a critical point because parent engagement is very necessary so as to have
beneficial and effective online early childhood education (Ford et al.,2021).

While teacher supervision and support are required in face-to-face education
of children, parent engagement becomes necessary during at-home education which
requires parent support and monitoring to continue children’s online education
processes efficiently (Lee et al., 2021a).

The notion of family-school partnership that is conceived in face-to-face
education has been replaced by a parent engagement model in which parents took
over more educator roles at home as a result of the COVID-19 pandemic. For
example, Lee et al. (2021a) stated that the children's home-based education, instead
of face-to-face education in the school environment, positively affects parent
engagement. Also, in the study conducted by Lee at al. (2021a), it is revealed that
parents started to be involved in their children's everyday caregiving process more
frequently during Covid-19 pandemic, i.e., reading a book and playing together.

Moreover, Yildirim (2021) conducted a study with early childhood teachers
and parents who have preschoolers to comprehend how online early childhood
education is implemented during the COVID-19 pandemic. In this study, early
childhood teachers expressed that with the COVID-19 pandemic, the interaction
between parents and children has increased, and parents are even more involved in
their children's education during online learning environment. Also, Yildirim (2021)
stated that during the online education process, there is a high parent-teacher
partnership to support children’s learning.

Besides, the study of Lau & Lee (2020), which investigated the views of

parents on the online education experiences of kindergarten and primary school
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children, stated that the online education process increased the responsibility of the
parents and engagement to their children’s learning during children’s online learning.
Likewise, Duran (2021) and Hapsari, Sugito & Fauziah, 2020 claimed parents have
supported more and participated more in children's online learning in the online
education process.

Except for these positive parent engagement examples during online early
childhood education, some researchers claim that parents do not help their children
enough in this process and are not included in their children's online schooling
effectively.

Giindogdu (2021) reported that although parents have more responsibilities
about their children's learning, parents are not sufficiently involved in their children's
education process during the COVID-19 online education. Moreover, in the study
investigating the problems experienced by early childhood teachers in online
education practices during the COVID-19 pandemic process, Aral & Kadan (2021)
pointed out that although parents were active in their children's online learning, they
did not cooperate and communicate with teachers enough in online education
process. In addition, Ford et al. (2021) conducted a study to find out the experiences
of early childhood teachers during online education and in this study, early childhood
teachers expressed dissatisfaction with the inadequacy of parent engagement in the
online learning process, which they considered as critical for their children's
learning.

In addition, in this period, parents’ attitudes to online education are important
to have an effective online learning process for children. According to Dong, Cao,
and Li (2020), in general, parents hold unfavorable attitudes toward the ideals of

online education, and rather than online education, they prefer face-to-face education
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in early childhood. Also, in this study, parents indicated that they do not have enough
time and knowledge to support their children, so they are not ready to be part of the
online education process.

During online education, parent support and help are very crucial for young
children because parents take charge of their children’s learning process by helping
and supporting their children. However, in the online education process, sometimes
parents do not adequately support their children’s schooling since parents with more
than one child may be more willing to support the education of their older child
instead of the child who receives early childhood education during the online
education process. As Alan (2021) stated that some of the parents consider the
education of their older children superior to early childhood education. Likewise, in
the study conducted with primary school teachers by Pattnaik et al (2022), teachers
stated that in the home environment, older children have priority over their younger
siblings in terms of participation in online education. Moreover, early childhood
teachers stated that parents prefer to take more time in order to support their older
children rather than their early childhood children during the virtual learning process
(Alan, 2021; Atiles et al., 2021; Dias et al., 2020; Steed & Leech, 2021).

In short, online education, which was not common for early childhood
education, has given parents different roles and responsibilities to support and help
their children's education. Although in this process, early childhood teachers have
different experiences and perspectives about parent engagement, parents, who have
become an indispensable part of the child's education, enrich their children's online
learning experiences by being involved in their children's online education and

collaborating with teachers (Ford et al., 2021; Szente, 2020).
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Consequently, uncovering the importance of parent engagement and how
parent engagement takes a shape during online early childhood education, the studies
discussed above give valuable insights for research in terms of developing the
research questions of this study and analyzing the findings. As it can be seen from
the studies that have been carried out until now, parent engagement has an
indispensable factor in children’s education, especially during online education.
Therefore, this study will be valuable and beneficial to investigating the parent
engagement that has gained different perspectives during the online early childhood

education process.
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CHAPTER 3

METHODOLOGY

This chapter provides information about research design, research participants, data
collection, data collection procedures, data analysis, trustworthiness, and position of
the researcher. Firstly, the research design and approach used in the study will be
presented. Then, the chapter will include the participant selection process that
includes inclusion criteria for selection of the participants. Later, the last section will
elaborate on the data collection, data collection procedure, and data analysis of the
study. Lastly, the position of the researcher will be presented to elaborate the reason

why investigating parent engagement in online education.

3.1 Research design

Qualitative research method was used in the study. As indicated by Merriam (2009),
qualitative studies concentrate on “... how people interpret their experiences, how
they construct their worlds, and what meaning they attribute to their experiences”
(p.6). Thus, the qualitative research method was the most suitable for in-depth
understanding of parent engagement in early childhood during the COVID-19 online
education.

The phenomenological research design was used in this study.
Phenomenological research aims to describe, comprehend, interpret, and elaborate
how participants make sense of a phenomenon in their experiences (Hammersley,
2013). Likewise, Bevan (2014) claimed that a phenomenological approach is very

convenient when the researcher is “interested in describing a person’s experience in

46



the way he or she experiences it” (p. 136). Since this study aims to make in-depth
investigations to understand the phenomenon “parental engagement in early
childhood education during online learning” in line with lived experiences of parents,
phenomenological method was selected as being the best suitable to the research
questions and the aim of the study. This approach facilitated identifying the meaning
of the phenomenon in the eyes of the participants by conducting open-ended and

unstructured interviews with participants (Marshall & Rossman, 2016).

3.2 Research participants

The process of participation selection was started after receiving permission from the
Ethics Committee in Social Sciences and Humanities at Bogazi¢i University
(APPENDIX A). After receiving the approval, 6 early childhood teachers who work
at a public preschool and 6 early childhood teachers who work at a private preschool
were contacted. The reason for choosing early childhood teachers in both private and
public schools was to examine thoroughly how different school structures influence
parent engagement in COVID-19 online education and how they manage the process,
in all its reality.

In qualitative studies, it is proposed that samples develop an in-depth
investigation of a phenomenon rather than generalizing to a population (Creswell,
2014). Therefore, the participants were selected purposefully in the study. In
accordance with the purpose and the design of the study, participants of this study
were recruited by using a purposive sampling technique. By this means purposive
sampling method, the researcher was able to select the early childhood teachers who
could help the researcher to understand parental engagement patterns during the

COVID-19 online education. The purposive sampling method was very suitable for

47



this study because it is a very appropriate technique for qualitative studies where the

researcher wants to study with participants who have information regarding what the
researcher investigates (Elo et.al, 2014). Also, as stated by Patton (2002), this kind of
sampling method is both time- and cost-efficient to pick out participants.

The following inclusion criteria were used for the selection of the early
childhood teacher who:

i.  have at least 5 years teaching experience in public or private school,
ii.  have teaching experience with 5-6 years old children both in the COVID-19
pandemic and in face-to-face education,
iii.  contacted parents during the COVID-19 online education.

As the researcher of this study works as an early childhood teacher in a
preschool, the researcher reached the early childhood teachers in the preschool that
she works in by using her personal teacher network. Moreover, to reach more
participants, the researcher shared a flyer (APPENDIX B) that informed the research
aim, the study’s expectations, and participation criteria and invited early childhood
teachers to participate in this study on social media, LinkedIn, and WhatsApp
groups.

In addition, participants were reached from 6 different public schools and 5
different private schools in Istanbul. While these public schools provide education to
children from families with middle socio-economic status, these private schools
provide education to children from families with high socio-economic status.
Moreover, although these private schools have different socioeconomic levels, both
of them conducted online courses using different online education software during

they online education period.
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12 early childhood teachers from 11 preschools in Istanbul were reached
based on the criteria of study. Six teachers that work in public schools and six
teachers who work in private schools participated in this study. As Smith and Nizza
(2022) stated, it is very important to use a small sample size in order to identify
themes during the analysis readily. Thus, the sample size of this study was
appropriate to examine the experiences of early childhood teachers on parent

engagement during the Covid-19 online education process comprehensively.

3.3 Data collection

In this study an interview form that included descriptive and narrative interview
questions that provide opportunity for participants to specify their lived experiences
was used as an instrument of the study. Moreover, the interview also included
demographic information questions about early childhood teachers. Demographic
information questions were followed by semi-structured interview questions for
elaborating on the parent engagement from the perspectives of early childhood
teachers during the online education process. The interview form is presented in
APPENDIX D and APPENDIX E.

Data was collected through semi-structured interviews that were developed
by the researcher with the assistance of thesis advisors and committee of the study.
The researcher received opinions of content experts as a reliability measure to ensure
clear and suitable interview questions. The reason for using the interview technique
in order to collect data for the study was that obtaining information on what
participants think, believe, feel and value is very effective with the interview
technique (Tuckman, 1972). Therefore, the semi-structured interview was a very

useful and effective technique to comprehend early childhood teachers’ perspectives,
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experiences and learning needs about how parent engagement evolved during Covid-
19 online education. Interview form included 19 open-ended questions that were
aligned with the research questions of this study. Each question aimed to determine
the opportunities and challenges of parent engagement in early childhood and
learning needs of teachers during COVID-19 online education through perspectives

and experiences of early childhood teachers working at public and private schools.

3.4 Data collection procedures

After requesting necessary permission and receiving approval from the Ethics
Committee in Social Sciences and Humanities at Bogazi¢i University (APPENDIX
A), the interviews with the selected early childhood teachers were carried out at the
convenience of the early childhood teachers with the consent of them. Therefore,
firstly, the participants signed a Participant Informed Consent Form (APPENDIX F)
to participate in the study. The informed form included information about
confidentiality of the study to ensure anonymity of the participants and information
about the purpose and content of the study. As stated by Hammersley and Traianou
(2012), researchers must conduct a study by gaining informed consent, which means
respecting the autonomy of participants who participate in the study. Therefore,
before conducting the interviews, giving informed consent forms to selected early
childhood teachers was a very indispensable part of this study. A copy of the consent
form was also given to each participant. In addition, before starting the interview,
participants were explained that they have the right to withdraw from the interview at
any time. Moreover, participants in the study were assigned pseudonyms to ensure
confidentiality and anonymity and they were not offered compensation as an

incentive to participate in the study.
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After ensuring ethical reviews and permissions, a pilot study was conducted
with two early childhood teachers, one from public, another from private school, to
ensure clarity and appropriateness of the interview questions before the actual
individual interviews took place. Interview questions were revised and finalized by
the feedback of the participants in the light of pilot study. Even though it was
planned to conduct interviews with 15 early childhood teachers for this study, the
interviews were conducted with 12 teachers due to data saturation. Each individual
interview was carried out through an online platform (Zoom and Microsoft Teams),
or phone based on the convenience of the participants. Interviews lasted between 30
and 75 minutes. The interviews were audio recorded by the researcher to ensure
accuracy and the researcher took handwritten notes during the interview to focus on
and highlight important points of what the participants conveyed during the
interview.

The voice recording files and transcripts will be kept in an encrypted file for 2
years and then these data will be completely deleted. Also, early childhood teachers’
anonymity and confidentiality will be preserved by using pseudonyms instead of

their real names.

3.5 Data analysis

In qualitative research, data are arranged and structured in order to investigate the
meanings underlying it (Creswell, 2007). Therefore, after collecting data, the
researchers should be careful in analysis of the data by considering all details of the
data. Hence, interviews that were conducted with early childhood teachers were

analyzed by using thematic analysis which is referred as a “method for identifying,
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analyzing, and reporting patterns (themes) within data” (Braun & Clarke, 2006,

p.79).

In this study, the data was analyzed by following the steps of transcription,

rereading, coding, analysis, and report writing:

Vi.

The audiotaped individual interviews of early childhood teachers were
transcribed verbatim by the researcher of the study carefully.

The audio recorder was listened to twice and the notes were reviewed to
ensure the accuracy of the transcript. Besides, the data were transcribed by
the same researcher in order to examine the data in depth with different
perspectives and to be more familiar with the data.

The transcripts were read multiple times in order to have more grasp of the
data and produce the codes and themes because as Sekerler (2017) pointed
out that it is very critical to review the data in detail several times to not miss
the critical points. Likewise, Bainger (2011) stated that it is necessary to read
the transcript several times in order to ensure that the created themes
represent the data and to prevent the researcher’s bias.

During the re-reading process, small exploratory notes were taken for each
individual interview. By focusing on the transcript and the notes, irrelevant
parts of the answers from the study were removed and the expressive parts of
transcription were highlighted to analyze the data.

Initial codes were formed based on answers of the early childhood teachers
who participated in the interviews.

Initial codes which are experiential statements were formulated and listed. To

interact with the emergent themes, connections across experiential statements
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were found based on similarities from experiential statements from the
participants and they were clustered.

vii.  The broader themes that make up the preliminary answers to the research
question were reached.

viii.  The recorded interviews were coded depending on the content of the answer
of the participants. Themes were identified and validated based on similar
themes and coding from early childhood teachers’ views and experiences

about parent engagement during Covid-19 online education.

3.6 Trustworthiness

McMuillan and Weyers (2007) claimed that “qualitative research, by its very nature,
implies a degree of bias. However, maintaining objectivity is as important in the
conduct of the research as it is in reporting findings” (p.125). Thus, trustworthiness is
a very essential part of qualitative studies. As Lincoln & Guba (1985) stated that
trustworthiness is an important procedure that proves the research findings are
remarkable. Likewise, Seale (1999) asserted that “trustworthiness of a research
report lies at the heart of issues conventionally discussed as validity and reliability”
for a suitable qualitative study (p. 266).

Credibility is associated with conformity between what the participants in the
research explain and the researcher’s interpretation of them (Tobin & Begley, 2004).
According to Shenton (2004), there are various credibility steps that researchers
apply to measure what they are intended to. As stated by Creswell (2014), member
checking is very necessary to assure trustworthiness of the study. The data analysis
process was shared with some of the participants and a member-checking technique

was implemented to ensure the trustworthiness of this study.
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In this study, a pilot study was conducted for the credibility of the study.
Before starting the individual interviews, a pilot study was conducted to test the
suitability of the research questions, and the research questions were arranged in line
with the participants’ views. Moreover, generated themes and transcriptions were
shared with two experts to analyze the data. The experts and the researcher of this
study analyzed the data and controlled codes and themes independently. Then the
researcher and experts compared their analyses. The experts provided feedback about
the data analysis process and differences were discussed with the experts. By this
means, the possibility of researcher bias is eliminated as much as possible.

There is a misunderstanding that qualitative studies are deficient in
generalizability issues (Smith, 2018). However, generalizability can be presented in
different ways in qualitative studies, such as transferability. Transferability pertains
to the generalizability of the research (Nowell et al., 2017). Thus, all of the details
about the study were described in depth to enable readers to transfer the research

findings to their own context (Lincoln & Guba, 1985).

3.7 Position of the researcher

During my undergraduate years, while | was thinking about the fact that the child did
not grow up in an isolated environment, | searched and studied the effects of the
parent, teacher, and school structure on the child. Fundamentally, | witnessed the
effects of parent engagement and cooperation between teachers and parents during
my field studies and observations. With the outbreak of the COVID-19 pandemic,
the concept of parent engagement made me think more about this issue.

As a researcher who has worked as an early childhood teacher especially during the

COVID-19 pandemic process, considering the experiences of other early childhood
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teachers, | believed that it would be a valuable contribution to conduct a study on
cooperation of parents and teachers in online education, which is a quite novel way
for early childhood education. By, through considering the experiences of teachers.
In addition, as an adult education master’s student, I hope that researching early
childhood teachers’ pedagogical need on parent engagement in this period will also
be an important resource for such crisis situations that may occur later.

These notable experiences encouraged me as both an early childhood teacher and a
researcher to study parent engagement in early childhood online education during

COVID-19 pandemic.
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CHAPTER 4

FINDINGS

This chapter presents the findings of the study conducted to find out early childhood
teachers' experiences of parent engagement during the online education process that
took place during the COVID-19 pandemic. In this section, first, findings about the
demographic information of the participants will be presented. Then, the major
findings that emerged in response to the participants’ responses to the interview

questions will be provided.

4.1. Demographic Information of the Participants
Twelve teachers, six from private schools and six from public schools, participated in
this study. Interviews were conducted online due to the pandemic restrictions. All
online interviews were recorded in Turkish.

The participants, who were all female, have diverse educational backgrounds
and various teaching experience ranging from 5 to 30 years, and have experience in
both the COVID-19 pandemic and face-to-face education period. A profile of the

participants can be seen in Table 1.
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Table 1. Participant Profiles

School Educational Teaching
Pseudonyms Type Gender Background Experience
Asli Public Female Bachelor 10 years
Beyza Public Female Bachelor 9 years
Zeynep Public Female Bachelor 19 years
Elif Public Female Master 19 years
Aysegiil Public Female Bachelor 11 years
Gamze Public Female Bachelor 30 years
Ipek Private Female Master 8 years
Ela Private Female Bachelor 19 years
Buse Private Female Master 5 years
Selin Private Female Bachelor 17 years
Nuray Private Female Master 7 years
Ezgi Private Female Master 12 years

The participants used online meeting software, which are Microsoft Teams,
Zoom, WhatsApp, EIN (Education Information Network), Google Classroom and
Google Meet to conduct online education with their students. Also, the majority of
the teachers stated that they had used Zoom for online training during the COVID-19
pandemic. In addition, teachers mentioned how many days a week they provided
online education during the pandemic period. While 10 teachers stated that they
conducted online education with children 5 days a week, 2 teachers stated that they
conducted lessons 3 days a week. In addition, the online lesson hours of the teachers

per day are shown in Table 2. below.
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Table 2. Online Education Software Use and Online Lesson Time During the

Pandemic

Pseudonyms Online Education Software Used Days Length
Asli Zoom, WhatsApp 5 days 40 minutes
Beyza Zoom, WhatsApp 3 days 40 minutes
Zeynep Zoom 5 days 120 minutes
Elif Zoom, WhatsApp, EIN 5 days 80 minutes
Aysegiil Zoom, EIN 5 days 60 minutes
Gamze Zoom, WhatsApp, EIN 3 days 40 minutes
Ipek Zoom, Google Classroom 5 days 60 minutes
Ela Microsoft Teams 5 days 150 minutes
Buse Microsoft Teams 5 days 120 minutes
Selin Microsoft Teams 5 days 150 minutes
Fatma Google Classroom, Google Meet 5 days 120 minutes
Ezgi Zoom 5 days 120 minutes

4.2 Major findings of the study

In this section, in order to gain a deeper understanding of the study and to create a

concept map of the study, the responses of the participants during the COVID-19

pandemic to the interview questions were analyzed and classified under themes.

The major themes that emerged from the analysis of the responses of the participants

include the following: (1) parent engagement; (2) challenges and opportunities of

online education for parent engagement; (3) learning experiences of teachers during

the pandemic. The results are summarized in Table 3. The Turkish versions of the

narrations of the teachers can be found in Appendix H.
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Table 3. Theme and Sub-themes

Themes

Subthemes

Parent Engagement

Challenges and Opportunities of Online
Education for PE

Learning Experiences of Teachers
During the Pandemic

Parent Engagement in Face-to-Face
Education

Parent Engagement in Online Education

Face- to-Face Education vs. Online
Education

Challenges of Online Education for PE
Ways of Overcoming Challenges for PE

Suggestions for Improvement of PE in
Online Education

Opportunities of Online Education for PE

Affordances from Online Education to
Face-to-Face Education

Informal Learning Experiences of Teachers

Learning Needs of Teachers during
Pandemic

4.2.1 Parent engagement

The theme of parent engagement was elaborated by teachers within the three sub-

themes as parent engagement in face-to-face education; parent engagement in online

education; face-to-face education vs. online education.

4.2.1.1 Parent Engagement in Face-to-Face Education

Based on their experiences, participants explained how parent engagement was

ensured in face-to-face education before the pandemic. The teachers stated that
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parent engagement was established in face-to-face education through means of

communication and cooperation, learning at home, and volunteering.

Communication and cooperation

Most of the teachers stated that they were in communication and cooperation
with the family during the face-to-face education process, which ensured that the
families were engaged in the education of their children. Two teachers elaborated on
communication and cooperation with family in face-to-face education as follows:

It is very important to keep the parents informed and to cooperate with
them. That is why we have always been in communication with the family
and conduct our lessons in cooperation with them. After all, I always say,
and | also say it in the meetings, no matter what | do, the things we learn
here in the classroom or via online education are not permanent unless
they are supported and discussed. For me, it means doing it in cooperation
with the family, talking and discussing with them, not on my own. (Buse,
Appendix H, 1).

One of our students came and we measured his/her level of readiness.
When we evaluated the student internally, we see that he/she got better by
leaps and bounds in certain areas. In the end-of-year evaluation of the
student, my contribution, the contribution of the classroom atmosphere,
and the contribution of education are certainly there, but the contribution
of cooperation with the family cannot be overlooked. | say this in my
meetings every semester. Whatever | do here must be supported by the
family. Whether it is to speak the same language, to show the same
attitude or to fulfill the responsibility of the homework we give to help one
of our students in a subject he/she has difficulty in. | attach great
importance to family cooperation and parent engagement. That is why we
are in constant communication with the family, I call them, and we work
together as a team. (Ezgi, Appendix H, 2)

In addition, early childhood teachers held parent meetings at certain
periods as parent engagement practices to communicate and collaborate with
parents. Besides, parent seminars and parent trainings were organized in face-to-

face education. These kinds of parent engagement practices provided opportunity

to teachers get to know parents’ needs and thoughts.
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Our school counselor does some activities here and seminars are
organized, and they are expected to attend these seminars regularly. |
know that they even cooperate to address the needs of parents depending
on the issue. Seminars are organized and parents attend these seminars.
(Ezgi, Appendix H, 3).
Learning at home
In face-to-face education, parent engagement was also enabled by supporting
their children in the learning environment at home. Families got engaged in their
children's learning process by playing games with their children at home, reading a
book together, helping them with their homework, and doing activities to support
their development at home. The excerpt of a participant who explained learning at
home is given below:
I think parent engagement is a must because we are already dealing with
young children. Therefore, we explain things to parents and ask for their
support at home. In any case, | usually share what | teach with parents, and
every day on WhatsApp, | tell them "I have taught this and that about this
subject, could you support me at home", and parents help me in that area.
For example, | always assign homework on Fridays. On Mondays, they
submit their homework, I check them and give them back. So, generally,
we are always in contact with the family. That's why | think education
cannot take place without the family. (Elif, Appendix H, 4).
Volunteering
Lastly, parents voluntarily took part in parent engagement activities in face-
to-face education. All of the participants stated that parents are engaged in their
child's education process by volunteering. Parents voluntarily helped to participate
when field trips were organized in face-to-face education. Also, parent engagement
was established in face-to-face education by inviting parents to the classroom. The
teachers pointed out that the parents came to the classroom and played an active role

in classroom activities, introduced their professions, read books to the children in the

classroom, and visited the school for special days (Mother's Day, Father's Day,

61



Children's Day, Republic Day, etc.). Ipek who believes that trust is indispensable for

parent engagement elaborated on inviting parents to the classroom as follows:
Since the child is also part of a family, when you don't take the family into
consideration, the contribution becomes unfortunately less. Of course,
contribution takes place, but it is definitely less because the concerns of
the family and their expectations are reflected on the child and the child
brings these to the classroom. As a teacher, you first need to gain the trust
of the family. Then, we need to convey to them "yes, we are here for both
your child and you. That's why we need you." When they feel that the
family gets more comfortable, they can communicate more easily. First,
we need to make the family feel safe in order for the family to participate
and be with us, that's why | think parent engagement is primarily about
trust. After that, we can sometimes use their areas of interest or
professional lives to include the family in the class. Sometimes they read

books to their children, or we plan lessons together or the family makes
their own requests. (Appendix H, 5).

4.2.1.2 Parent engagement in online education

With the COVID-19 pandemic, K-12 schools have started online education just like
universities. The participants who did not have previous experience in online
education in early childhood mentioned parent engagement activities in online

education based on their experiences.

4.2.1.2.1 Practices of Parent Engagement in Online Education

Parents were engaged in their children's education in different ways during the
COVID-19 pandemic. The parents were involved in their children's online education
processes through monitoring, organizing learning environment, learning support
and communication and in this way, they established parent engagement during the

COVID-19 pandemic.
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4.2.1.2.1.1 Monitoring

The physical proximity of children and their parents in online education provides an
opportunity for parents to monitor their children at home. In this study, teachers
expressed that during the COVID-19 online education process, parents engaged in
children's online education by monitoring and following their children. Parents took
part in their children's education as monitors by observing their children's behaviors,
learning performance, the lesson, the teacher, and other children in the classroom.

Parents participated as a third eye to keep track of what their children were
learning in online education and to follow the online education program more
closely. Since online education took place at home and parents were supporting their
children in this process, they inevitably had to follow their children's education
purposefully. Therefore, as can be seen in the following excerpt, they monitored their
children and their educational process.

...Because we had classes every day. The parents had to be connected.
They had to monitor their child. They had to keep track of what their child
was learning, you know, because | sent it to them all the time, they had to
check what the child had done. Therefore, the parents were informed about
everything a little bit involuntarily. (Elif, Appendix H, 6.).

Similarly, parents attended the lessons as observers to see what their children
learned during the lessons and to get information about the content of the education
program provided by the teacher. For instance, Selin said:

I think most of the parents were actually attending the classes as observers.
You know, to observe a little bit and see how much their children were
learning and what they were learning because after all, we are an English-
medium school and if these children haven't come with some knowledge
of English, a very small percentage of them go home and speak English
fluently. Because they are already exposed to English all day in the
preparatory class. So, when they go home, they mostly prefer to speak

Turkish. At first, they joined to see their chilren’s English level. They
joined to learn the program. (Appendix H, 7).
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In addition to what Selin said, Ezgi stated that parents monitored whether her
child who would begin primary school the following year had received proper
education for primary school preparation and thus, parents observed and monitored
what the teacher says and does.

It is more of a real worry about the unknown, these children will be in
primary school next year. In this sense, many of them had concerns. "I
wonder if they are learning in kindergarten?" "Do they learn on Zoom?*
For example, we talk about sounds. For example, we talk about the letter
e, we talk about the letter a, etc. They wonder if they learn. They were
very curious about the measurement that we conducted. Therefore, they
preferred frequent contact. (Appendix H, 8.)

Moreover, parents got engaged in their children's online education because
they were curious about the online education process and what their child, the
teacher, and the other children in the class were doing during the online lessons. In
fact, this curiosity has contributed to the active engagement of parents in their
children's education by monitoring their children and online lessons. Selin expressed
this situation as follows:

I think they were curious. They were curious about their own children,
they were curious about how the teacher was teaching, they were curious
about other children, they were curious about everyone's level. After all,
nobody sees such a thing in face-to-face education. In your class, | only
give you feedback about your child, you don't know how much better or
how much worse the other children are than your child or where your child
is in the class. I think they were participating to see this to some degree.
As | said, everyone participated because they were very curious about their
100% English level. (Appendix H, 9).

Similarly, parents were curious about the online education process and that by
taking part in the online education process of their children, they actually had the
opportunity to follow the structure and functioning of early childhood education
more closely.

...Parents were curious about what | was having children do. They were

curious about whether we were having a conversation, or what we were
doing. Since they could not be active in the classroom all the time, they
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actually saw what preschool is, what it includes, what is being done in
online education. (Aysegiil, Appendix H,10)

In addition, it appeared that parents were engaged by observing online
education and their children's learning processes by comparing their own children
with the children in the online classroom.

First of all, they learned to be very good observers. They monitored us
very well. In that sense, (she thinks) for all the children, "why does he get
a say, why doesn't she get a say?" Because parents cannot look at things
objectively when it is their own child in question. However, in fact, |
didn't only see that child online, we spent another period together. That's
why the parents showed that they were good observers in this regard, they
did not feel adequate sometimes, but other times they did everything like a
teacher, and since it was a process that everyone was experiencing for the
first time, they were sometimes uneasy and sometimes confident. (Buse,
Appendix H, 11).

Likewise, another participant stated that the parents who attended the lesson
compared their child's learning performance with that of other children in the class.
They actually saw all the students together. One way or another, there was
a contact, they were realizing things. Here too | think there was a concern
about whether it should be like that. You know, you need to evaluate each
student individually, some of them can read and even write. Some could
add and subtract numbers between one and twenty very easily, while
others could not recognize numbers, for example. I think they were
comparing saying "should it be like this, what should we do, let's

participate a little more, let's encourage them, let's raise our child to the
level of others. (Ezgi, Appendix H, 12)

In addition to what the child learns in the online class and the content of the
online education program, parents also monitored and controlled the child's
participation in the online class. In the study, the early childhood teachers pointed out
that parents also monitored whether their child was actively participating in the class,
thus enabling parental engagement during COVID-19 online education.

Some parents would actually prepare materials for their child and leave,

but every once in a while, they would look over to see if their child was
participating in the lesson. (Ela, Appendix H, 13).
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Additionally, some teachers stated that parents checked on their children from
time to time to make sure that their children are joining their online classes.

While Ela and Ezgi pointed out some parents checked on their children from
time to time to observe and monitor their children's participation in the online lesson,
two other participant teachers stated that some parents sat next to their children
during the entire lesson in order to prevent their children from being distracted and
not paying attention to the lesson.

In order to keep the children in front of the computer, mothers attended
their children's online classes. Another reason could be so that they would
not be distracted. (Aysegiil, Appendix H, 14)

They wanted to support their children at that moment, for example, | could
see that a lot... The parent would say, "Do you want to play together, let's
take a look together" or, for example, when the child could not focus, the
parent would sit next to the child and participate in the class so that he/she
would not look at other things and get distracted... (Ipek, Appendix H, 15)

In general, the engagement of parents in their children's online education
process by monitoring can be varied. While some parents monitored what their child
is learning and the online education program, some parents checked whether their
child is participating in the lesson or observe the teacher and other children in the

class. In fact, with all these observations and monitoring, parents were involved in

their child's education in some way.

4.2.1.2.1.2 Organizing Learning Environment

Another type of online parent engagement emerged as organizing learning
environment. The parent becomes a substantial counterpart of online education by
preparing a facilitative and distraction-free learning environment for their child

during online education at home. One of the participants shared her experience about
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how parents organized their children's learning environment during the preparation

for the online lessons at home as follows.
We shared a list of what we expect in the lesson. What we expect from the
family, what we expect from the child. We expect the family to prepare
the environment together with the child, to prepare the online environment
together because when children have food in front of them, they don't
focus, or when they do something different, they don't focus. That's why
we shot an example video on how | prepare the environment. We told the
families that we want you to support us in preparing the environment for
your child. (Ipek, Appendix H, 16).

As can be seen from the excerpt, the teachers expected parents to prepare the
environment for their children for online lessons because in that process, the home
environment was the main learning environment instead of the classroom
environment, and the person who would prepare and organize the learning
environment is the parent. Gamze stated how parents helped their children to prepare
the learning environment for the online lesson below.

They sat together and did some activities with them and helped them turn
on their computers. Most of the children didn't know how to turn on their
computers anyway. The mothers would turn them on and then they would
leave the children alone. (Appendix H, 17).

Similarly, most of the teachers stated that parents turned on their children's
computers, accessed online education software and made the necessary technological
arrangements and then left their children during the online lessons. Elif expressed
this situation as follows.

Parents usually would help their children connect to the internet and then
leave them alone, children would call them when they needed something.
That's how they got engaged. But, in any way, at the beginning of the year,
they always sat by their children and then the children also learned how to
use the microphone, turn the sound on and off. After a while, they started
to leave the children alone and | managed them remotely. (Appendix H,
18).

However, unlike these participants, Zeynep who reported their experiences of

parent engagement in online education stated that children did not receive
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technological support from their parents before or during the lesson and that they
managed this process on their own as follows.
We taught the children, I didn't want the parents (in the class), my children
learned it themselves, they turned it on and joined the class. (Zeynep,
Appendix H, 19).

As can be seen from the excerpt, some teachers can expect children to be able
to switch their technological tools on and off by themselves while preparing their
learning environment without the need for their parents. Though, most of the
teachers stated that parents made the learning environment more useful by preparing
their children's technological devices such as computers or tablets for the lesson in
the online education process due to the age of the children.

Apart from the preparation of technological tools such as computers, tablets,
microphones, and cameras, parents also ensured a facilitative and efficient learning
environment for children's learning by preparing the lesson materials. In the COVID-
19 online education, parents organized their children's learning environment by
having their children's lesson materials available before the lesson.

When we were planning the lessons, we sent them a list of the materials
we would need for that lesson through an invitation. Once those materials
were ready, we asked for parent engagement. It was actually parents'
responsibility to make the environment ready. In that lesson, for example,
we would use paint and brushes. You know, because we send that e-mail
to the parent, the child has no knowledge of it. So, the parent had to read it
and prepare those materials. (Ela, Appendix H, 20).

All the participants who stated that the materials should be ready before the
lesson also emphasized that the list of necessary lesson materials was shared with the
parents before the lesson and that they were given enough time to prepare these

materials. One of the participants stated that she shared the list of materials with

parents one week ahead of time.
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Moreover, most of the teachers stated that the preparation of lesson materials
is one of the important tasks of the parents during this period. In the online education
process, the task of preparing lesson materials by the teacher in the school was taken
over by the parents. Therefore, Beyza Teacher saw parents as facilitators in
providing the materials for the online lesson as follows.

Of course, before, we used to print out the activities in the classroom and
give them to the parents, but we cannot give the printouts of the activities
to the parents now. | was sharing them in the group (WhatsApp) before the
lesson. | was saying that it would be okay even if you cut it out on a piece
of paper. | was saying that the child should have it with him/her at that
lesson time. They were all preparing it beforehand. They were saying,
"Teacher, we prepared it." For example, they were sending it to me, asking
if it was ok, and | was responding "It doesn't matter if it is okay or not, as
long as you have prepared something even if it is small." | wanted him/her
(the child) to pay attention and focus on it. In that sense, they could be
involved. Just like how we go and prepare the lesson activity beforehand,
or we tell our trainee teacher to do so, this time, they were the mediators
there. (Appendix H, 21).

In general, as can be seen from the excerpts, parents have been engaged in
their children’s online learning process by organizing the learning environment such

as preparing the technological devices and online education software and providing

lesson materials before online lessons.

4.2.1.2.1.3 Learning Support
Families were the major supporters of children in online education during the
COVID-19 pandemic. In this process, when necessary, parents supported their
children by attending online classes with their children and helping their children’s
learning process after online classes because children cannot manage online
education by themselves without any support.

Just as parents helped their children in the preparation phase of the online

lesson, they also supported their children during the lesson and were engaged in their
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children's learning process. In online education, parents sat next to their children and

helped them based on their children's needs. Aysegiil explained how parents helped

children with activities that require fine motor skills during the online lesson as

follows.

For example, let's say we are going to do an activity, a scissor activity, a
cutting activity. When children cannot cut, their mothers help them, the
same way they help them when they cannot glue the pieces or when we are
doing magazine activity, and some children cannot write, or we are going
to add up the numbers, or we are going to sing a song. Families were
always supportive in such desk-based activities. They should be in the
online lesson because children could not do the activities themselves.
(Appendix H, 22).

Another remarkable situation shared by the participants is that parents also

supported the children by helping them to follow the instructions given by the

teacher during the online lessons.

What activity are we doing at that moment? (she thinks) For example,
once | said that we were going to complete the number 2. My voice did not
reach the child. The child did not understand, did not get the instructions,
and at that moment the parent says, "We are going to complete the number
2. (Beyza, Appendix H, 23).

Ela mentioned another way of parent support to children for online lessons.

Ela stressed that even if families did not sit next to their children during the lesson,

they should have been at a distance to meet their children's needs and help them

when they need it.because children needed their parents’ help and support during the

online lessons.

We wanted the parent or any adult at home to be nearby and accessible, in
case the internet is down, or if the child needs material or help. Because
we cannot help from the screen, we wanted any adult, be it a family
member or housekeeper/nanny, to be available at that time to support the
child. (Ela, Appendix H, 24).

Most of the teachers stated that parents not only sat next to their children and

supported them when they needed it, but also participated in the activities during the

lesson like teachers and children. Parents became active participants in their
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children's online classes. For example, Beyza stated that parents participated in
online classes and read books to children.

Sometimes, we were sending the PDF versions of online stories via
Whatsaap. | would also suggest that I can display it on the screen, and you
can read it from there, it's up to you. For example, the parent would read
the story out loud when it is their turn. The mother of person A or the
father of person B would read the story to all the children that day.
Because | would tell them: "You should also engage a little bit. (Appendix
H, 25).

Also, the same participant pointed out parents supported their children’s
learning process with other parent engagement activities, which are inviting parents
for doing activities with children for:

| had a parent who was a soldier and who was very interested in sports. He
was a father with whom | had a good relationship. | asked him to
participate in lessons, | think he did it for a very short time. During one or
two lessons, he had the children do one or two movements. For example,
he made them do warm-up exercises, | even did the exercises with them,
and so did they. That father helped us a lot, he also helped the process to
be warmer. We also had a parent who was a doctor, and handwashing was
talked about a lot at that time. | had a student named Parla whose parents
were doctors. Her parent told us about hand washing and so on and so
forth. How many times should | wash my hands, what is Covid-19, how
will the process progress? (Beyza, Appendix H, 26).

In addition to supporting their children during online classes, parents helped
them learn by supporting them at home after online classes as well. The teachers
indicated that families could support their children's learning at home by reading a
book with their children after online lessons.

I had them engage in a book reading activity. I constantly recommended
books to them. | even suggested to them some websites where they could
read them for free and made them read them every evening. So, yes, | did
that about reading books. Other than that, | didn't do anything else.
(Gamze, Appendix H, 27).

During the online education process, apart from reading books with their

children at home, parents also supported their children's learning by doing the

learning activities that are assignments for children given by the teacher.
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We gave homework from EIN. It has videos and homework assignments,
and when we would enter them into the system, they would automatically
see what homework assignments the teacher had assigned. Children would
do their assignments from there. | think all teachers were introduced to the
EIN videos at that time and we were very pleased with them. | mean, there
were really useful videos there. The parents saw these videos and had their
children do them, and the teacher could see which child did them in the
whole class. (Elif, Appendix H, 28).

As can be seen from the excerpt of the teacher, parents did the activities
shared on the EIN platform used in the COVID-19 online education process with
their children. In fact, a major advantage of this platform is that the teacher could
check whether the parents were supporting their child's education at home.

Moreover, teachers also noted that parents were very willing to share photos
and videos of their children's learning experiences and activities with the teachers
after they supported children’s learning at home.

I would assign (homework assignments) under the control of the parents.
After the child did his/her homework, the parent would check it. They
would send me a photo of it on WhatsApp again. Or, for example, we
would have weekly homework. For example, we would ferment yogurt at
home. All the parents would send me photos of their children fermenting
yogurt. (Elif, Appendix H, 29).

In general, parents actively engaged in the online education process by
supporting their children’s learning such as sitting next to their children during the

lesson and helping them when needed, participating in activities with their children

during the lesson, and assisting their children in learning after the online lesson.

4.2.1.2.1.3 Communication
The teachers stated that there was a two-way communication between teachers and
parents in online education during COVID-19 pandemic. In this process, both the

early childhood teachers kept in contact with the parents and parents kept in contact
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with the early childhood teachers vice versa for a variety of reasons. The

communication between the teachers and parents is summarized in Table 4.

Table 4. The Reasons of the Communication between Teachers and Parents in

Online Education Process

Communication Reasons

Process-related issues
From teacher to parent Social purposes

Supporting the parents

Informing the teachers
From parent to teacher

Asking questions

The reasons why teachers communicated with parents during the online
education process are process-related issues, social purposes, and support for

parents.

Process-related issues:

Parents and teachers who had not encountered online education in early
childhood education before did not have enough information about online education,
so they frequently communicated about process-related issues. In this study, almost
all of the teachers stated that they communicated with parents about how to manage
the online education process. In the following excerpt Ezgi explained how she
contacted parents to inform them during the online education period:

First of all, a meeting was organized from the beginning and some
explanatory notes were sent to the parents to inform them. Some
information notes and videos were sent to them about how they can

connect to the Zoom program and which units they can get support from,
and it was explained that we would meet with the students according to a
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certain schedule. In these bulletins that were delivered to our parents, it
was stated that their support would be asked for. And, for example,
Monday's schedule is on number 5, and there are small tasks such as
asking students to bring 5 materials. We expected the parents to support
the students in such tasks. We asked the parents to support the students in
performing their tasks and they were all really willing. (Appendix H, 30).

Similarly, Ipek stated that she shared a guiding video with parents showing
how to do activities that support their children at home. Although parents were their
children's teachers during online education process, they may need to support their
children with practical concrete instructions due to their lack of sufficient
pedagogical knowledge.

We would also give tasks to the children. Our lessons were already 15 to
20 minutes long. After the lesson, teachers would share examples that
children could do at home with their families by shooting videos. For
example, we would give a lesson on numbers and make an introduction [to
the topic]. Of course, children wouldn’t stay still during a 15 to 20-minute
lesson. Afterwards, we would play a game, for example, the teacher would
record a video showing how that game is played. He/she would put it on
Seesaw and tell the family that they can play this game together with your
children. I uploaded an e-video like this every day. They played these
games together and had fun. Since they were already thinking about what
to do at home, this relaxed them a lot, they liked it very much. (Ipek,
Appendix H, 31).

This excerpt indicates that the teachers did not leave parents alone during this
process and provided both visual and verbal information about how they could
support their children in their online education and the online education software to
be used in online education. Moreover, all teachers stated that they also contacted
parents for the supply of the materials to be used during the online lessons. The early
childhood teachers usually contacted parents via e-mail or WhatsApp a few days in
advance and sent the list of materials to the parents. In the words of another
participant with similar experience,

We would have meetings on WhatsApp with everyone because not every

parent had a good command of Zoom. We would have a general meeting
on WhatsApp, (telling them) "we taught this and that,” "we need support

74



in this subject,” "you need to teach this,” or "we need this material." We
communicated via both WhatsApp and Zoom. (Elif, Appendix H, 32)

Another point at which teachers communicated with parents about the process
is to inform them about their child's progress, behavior, and development in online
education during the COVID-19 pandemic. It seemed that the effectiveness of online
education was compromised at times by the behavioral challenges that children had
to go through because of their unfamiliarity with attending online classes, which may
be even exacerbated by their limited attention span and concentration abilities. Thus,
one of the teachers indicated that she observed challenging behaviors of children
during the online lessons and reported this situation to the parents by calling.
Besides, Ezgi stated that she gave information about children’s progress and
performance in online lessons to the parents by touching contact with the parents as
follows:

In the first weeks, just as we were in close contact when the school was
open, we kept being in close contact when we switched to online
education. There were 15-20 students, and it definitely required a lot of
attention and care to follow so many students online. Because it is not like
awareness in the classroom. Children are in tiny squares on Zoom.
However, when | saw the slightest thing, | always contacted the parents by
e-mail. If I needed to make a phone call, | made that phone call. |
monitored the students whose energy | found low that day. If it continued
like this, I informed the parents. | contacted the parents to see if there was
a problem. We observed the child for a while, asking if there was
something different or if there was a specific reason, and then we made an
effort to improve (his/her situation) together with the parent. (Appendix H,
33).

Parents and children who spent the last year of kindergarten with online
lessons at home did not know what kind of system will be in primary school next
year. For this reason, the same teacher stated that while reaching out to parents about

their children's performance in the online class, parents were also informed about the

primary school term next year as follows:
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...apart from that, we would have periodic meetings for developmental
observation. We would come together to give feedback on this. Since the
age group is six, there is a transition to primary school. Both the school
counselor and | organized a meeting with the participation of the parents
and informed them about what awaited a primary school student and what
kind of path they would follow as the pandemic continues. What happens
if this happens, what happens if this doesn't happen... We showed a multi-
faceted perspective to the parents because we realized that a very active
student is not like that on Zoom, or, on the contrary, a very timid child is
much more active in his/her own safe environment at home. We shared
our predictions about what would happen next year based on our
observations about this, etc. (Ezgi, Appendix H, 34).

The teachers also stated that they contacted parents to inform them about the
lesson time. One of the participants stated that she contacted the parents in case of a
change in the online lesson schedule and informed them on a regular basis, while
another teacher stated that she sent a message every morning to remind the parents
about the online lesson times, even though the parents had the lesson schedule.

The teachers pointed out that the parents were contacted to share what is
being done in online education and what is being learnt together to children in order
to keep parents informed about their children's education. Also, the teachers also
reached out to parents to remind them of the learning experiences to be done after
online lessons. Elif said the following about this issue:

| could see who did and who did not do the homework assignments on
EIN. I would even warn them on WhatsApp, asking if those students could
do their homework. We got to know EIN at that time, and we liked it very
much and I still use it in the classroom. (Appendix H, 35).

In addition to contacting parents for homework follow-up, all participants in
the study frequently expressed that they contacted parents to find out the reasons why
children could not attend the online lesson. Selin who asserted that necessary
changes should be made by determining the reasons for the lack of attendance to

online lessons shared her own experience on this subject as follows:

In addition, there were parents who never participated in online classes, or
there were children who never participated despite being forced by their
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parents. There were parents who didn't want to participate at all, and we
just wanted to know the reasons why. Should something change, or how
could we make that child participate in this class? In the end, it was
something new for all of us. The smallest feedback given to all of us was
useful. We kept in touch with them. (Selin, Appendix H, 36).

Similarly, while Fatma communicated with parents about their children's
attendance in the online lesson, she also attempted to encourage parents to support
their children to participate in the lesson.

Apart from the e-mails we sent from time to time because they had not
participated (in a lesson), we contacted parents and askes “Could they
draw a picture and send it to us? Or, for example, we contacted (the
parents), thinking that it might be a problem for the child not to see us for
a long time, and said, "he/she hasn't been attending for 2 weeks, but
his/her friends are concerned about him, if he/she wants to attend, we are
waiting for him/her. When you are available, can you make him/her to get
into contact with us outside of the activity hours?" We actually tried to
manage the process by finding different solution methods without being
too insistent. He/she has a friend, a class, classmates, teachers. Honestly,
we would check from time to time so that he/she would be aware of that.
For example, so that the children wouldn't forget us, | would say, "Could
you ask Ayse to paint a picture for us? We miss Ayse very much, and
when you are available, you can guide her outside of class hours during
the day. We would like to meet (with you). (Appendix H 37).

Moreover, the teachers stated that the school administration asked the
teachers to contact parents frequently to check attendance and to share the
information about which children were not attending in the online lessons with the
administration.

The school principal and vice principals would set short meetings during
the day about the online education process, and we would attend them. We
would reach out to the children through Zoom, we would call the children
who did not participate and note down why their parents did not
participate, whether it was because they did not have internet access or
they did not have access to a computer, and we would note down how
many children participated in the online education every day, and we kept
attendance lists, and at the end of one week, we took them to the
administration. We took notes on how many children participated (in
online lessons) on a daily basis and how many children were involved in
online education, and we handed them over to the administration in
exchange for a signature. This was taken from each teacher. (Asli,
Appendix H, 38).
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Social purposes:
Preschool children were previously not used to being physically separated
from the teacher and their friends. With the closure of schools, the place of education
became home instead of school and this situation negatively affected the children
socially. Therefore, most of the teachers stated that they contacted the parents and
had a conversation with the family in order to socialize and spend time with the
children during the COVID-19 pandemic. Asli shared her experience on this subject
as follows:
When we switched to online education, | was afraid that the children
would become lonely. That's why | kept in touch with the families. |
wanted them to stay connected to the school, not to lose touch with the
school and the teacher. Otherwise, no activity was too important. It made
the children feel good to see their teacher in class even if it is for 30
minutes, to engage in face-to-face education or to talk with me for 5-10
minutes when | called. We did not necessarily aim to teach. We did not
necessarily care about teaching 1,2,3,4,5 or red, blue, yellow. (Appendix
H, 39).

Supporting the parents:

Another answer to the question of what the reason for contacting parents
during the COVID-19 online education period was to support the parents. During the
online education process, parents and children were constantly at home due to the
pandemic and could not go out because of the restrictions, which caused parents and
children to feel distressed at home. Thus, apart from educational issues, teachers
stated that they contacted parents and communicated with them in order for both
parents and children to not be alone during the process.

Teachers stated that parents did not know how to manage this process and
they were overwhelmed at home. Therefore, these teachers expressed that they called

the parents during the process in order to help and support them. Moreover, the

teachers were in contact with parents during this period to send them educational
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content, to help them learn how to use online educational software such as Zoom and
Teams, and to provide them with psychological support by communicating with
them about the pandemic, their health status, circumstances at home, their feelings
and needs in general.

Most of the teachers, especially the teachers working in public schools, stated
that they contacted parents via WhatsApp and sent them some educational content to
support parents to help their children. Elif expressed this situation as follows:

I sent the videos | wanted to teach on WhatsApp, the parents showed them
to their children, and they did it together. | wrote there all kinds of stories,
videos, educational videos, or things | wanted to explain, and the parents
helped their children in this way. We were generally in communication
with parents via WhatsApp. (Elif, Appendix H, 40).

In addition, the teachers who said "they did not know at first, they had
difficulties™ stated that they gave some technical information to the parents by calling
them or via WhatsApp so that they could use online education software. In addition,
parents were called and contacted for psychological support during this period. One
of the teachers stated that parents were in panic due to the pandemic and were
worried about both their health and their children's education, so she had coffee chats
with them to give them psychological support and listen to their problems. Besides,
another teacher stated the following:

We shared in writing what they could do with the children at home. The
problems at home had started to increase a lot. There were problems such
as hustling and shouting, so we also communicated with the family in
order to comfort them a little more, (telling them) they could experience
such problems at home. We actually undertook the task of a guide, telling
them "We understand because these are difficult times, everyone is going
through a difficult period. When children cannot go out, their stress

increases more, they cannot get rid of their energy. So, you can help them
relieve their stress by playing these games. (Ipek, Appendix H, 41).
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Lastly, it can be claimed that teachers communicated with the family during
this period not only for educational purposes but also to provide social and
psychological support.

While the teachers communicated with the parents by calling and texting
them, the parents also kept in touch with the teachers and communicated with them
during this process. The participants in the study indicated that parents called or sent
email/messages to the parents to inform the teachers and ask questions to the
teachers.

Informing the teacher:
Teachers pointed out that the parents contacted the children when their
children could not attend class. Asli stated that parents called the teacher to inform
her that they could not attend the lesson because their child is sick or has COVID,
while Aysegiil stated that parents informed the teacher that their children could not
attend when they did not have access to the internet.
Moreover, in addition to attendance of children to online lessons, parents also
informed the teacher about the process by sending teachers photos of the educational
activities they do with their children at home. Selin indicated this situation as
follows.
Let's say the activity was not finished, | would say "You can complete it
and take a picture of it," or the child would like the activity in class so
much that he/she would do another one at home by himself/herself.
Parents would take a picture (of it) and send it to me on WhatsApp.
Sometimes, even if | didn't want them to, they would take a picture of
something and send it to us. In this way, they were actually keeping in
touch with me. (Appendix H, 42).

Asking questions to the teachers:

As in face-to-face education, parents continued to communicate with the

teachers during the online education period as well. In addition to contacting the
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teachers to inform them, they also stayed in contact with the teachers to ask questions
and obtain information.

Parents contacted teachers during the pandemic period to ask questions about
the process. Also, parents contacted to ask about the recent decisions taken by the
Ministry regarding health and online education, while one of the teachers stated that
parents often contacted to find out the answer to the question "when will face-to-face
education start?".

The teachers also stated that parents called the teacher or wrote to the teacher
via e-mail/WhatsApp almost every day to ask for the lesson time. One of the teachers
stated that parents called the teacher and asked for the lesson time even though they
had the lesson schedule, and similarly, another teacher shared her experiences as
follows.

Actually, the families contacted me very often. As | said, every day
actually. They were curious, you know, there were those memes reading
"Is there a live class today, is there a live class today?" Every day, there
were parents who wrote on Zoom asking if we had a class, and there were
also people who called. They actually contacted us for their learning
process. To give something to their children. You know, so that their
children would not be idle. There were those who asked what we would
learn today. "What are we going to learn today, what are we going to do
today, is there anything we need to prepare? (Asli, Appendix H, 43).

As can be seen from the excerpt, while parents communicated with teachers
in order to find out the lesson times, they also communicated with the teacher in the
process in order to prepare for the lesson and to be more familiar with their children's
online education. Moreover, almost all teachers stated that parents wanted to learn
the material lists used in the online lessons, so the parents got involved in their
children’s online learning process by asking and communicating regarding the lesson

materials with the teacher.

They also contacted me to ask questions about the course materials. For
example, in the visual | posted there, a black pen was used, and they
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would ask me if it was okay to use a red pen. | would tell them to use it,
there was no problem. They asked me a lot about that at first, and then in
the future, when they realized that | didn't really care about such a thing
and that the important thing for me was that the child was engaged in it,
that he/she should be involved in some way, even if they used the back of
a piece of paper, as long as he/she spent time with us. (Beyza, Appendix
H, 44).

Besides, when parents contacted teachers in the online education process,
they asked questions not only about the online lesson content but also about how the
parents could cope with the problems and difficulties they had with their children by
sharing them with the teacher. The teachers indicated that parents called the teacher
during the process and asked for advice from the teacher, stating that their children
got bored to participate in online lessons, doing activities, and stay at home, and their
attention span is very low during the online lesson and had focusing problems.
Likewise, the excerpt from a participant who explained a similar situation is below.

When they turned on Zoom, we would say good morning or hello to each
other first. I would tell them, "If you have a problem, we can talk after the
class." For example, after the class was over, those who wanted to say
something would call me. "He's very bored, what do we do, teacher?"
"We're at home all day, he fights with his brother like this and like that,
what do | do, teacher?,” "He has difficulty holding a pencil, what should 1
do, teacher?,” "We have difficulty getting him to do his homework,
teacher..." Because of things like that... You know, the only thing children
did at that time was to be bored when they were imprisoned. They usually
contacted me because of things like "Teacher, he plays games on the tablet
all day, what should I do?" or "He watches cartoons all day, what should I
do, teacher?" (Zeynep, Appendix H, 45).

As can be seen, the parents needed the teacher's advice and guidance during
this process, and therefore they took care to stay in contact with the teacher in order
to manage the online education at home better.

In addition, another reason why parents contacted teachers during this period

is to consult with the teacher about how they can support their children after lessons.

Beyza stated that “parents are unable to cope with their children” because parent did
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not know what to do at home with their children in all day and how to handle the
problems with children and she elaborated it as follows:

"Would you recommend this,” “How do you think it would be if we did
this?" (Parents were asking). | was trying to give them as much feedback
as | could. I mean, they didn't know what to do in that house, it was the
first time they had experienced a complete closure with their children.
They couldn't even go to the park, even to a shopping mall. In the past,
before they started school, maybe they would take their children to the
mall, maybe they would take them to the park, maybe they would leave
them with their mothers for two days, we don't know. But now that they
were with the child all the time, they naturally realized that they were not
good for the child. Most importantly, you know what they say, we Turks
have this saying "They can't cope with staying in the same house with
their children for a long time,"” I think that was also a factor. | think
spending time with the child for a long time was a process that exhausted
the family. They consulted us, asking "What do you think we should do?"
For example, they said "He/she doesn't want to sleep. He/she sleeps very
late, that's what | mean by he/she doesn't want to sleep. He/she doesn't
want to eat. Should I give him/her a tablet? Should he/she use an Ipad?
Should I let him play games? (Appendix H, 46).

Moreover, after the teachers reported the reasons why parents contacted the
teachers, they mentioned the frequency of parents' communication with teachers.

So, when we entered the month of March, they would keep in contact
every day during March. One parent called, the next day another parent
called. You know, they would call at least once a week. Then this
decreased. In May, there were no more calls. No one asked because they
were calmer and talked to each other via WhatsApp. We could sense that
too. They would also say things like “But I heard that you said this and
that to that parent.” They were also chatting among themselves. That made
them a little more relaxed, so they called me for the first one month. It
decreased even more in April. Once every 2 weeks, maybe, there was
someone who said, "I don't understand this here,” "Can you support me?"
"Is there anything missing?" "Today he/she was not very good. Do you
think he/she should study more?" But after that, no one called in May. We
already had a meeting in midterm. We also shared information. So, after
that, very, very few people called, very rare. (Ipek, Appendix H, 47).

As can be seen from the excerpt, although parents frequently communicated
with the teacher at the beginning of the pandemic because they were very unfamiliar

with online education, the frequency of their communication with the teacher
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decreased after they got used to the process. Moreover, Fatma stated that the
frequency of parents’ contact with the teacher varied from parent to parent.
If you ask how often parents contact us, they do so when they face
problems. There were some who faced problems in this process. There
were some who had no problems and didn't contact us. There were some
who had problems once a week and would say they could not find the
weekly activities. The frequency varied a lot. (Appendix H, 48).

Similarly, one of the early childhood teachers indicated that the parents did
not communicate with the teachers as much as she communicated with the parents
and did not call the teacher unless they had problems. Therefore, it can be claimed
that parents usually contacted the teachers when there was a problem or need during
the online education process.

The teachers also mentioned communication tools they used to contact
parents during the COVID-19 pandemic. All teachers working in the public school
stated that they used WhatsApp to get in contact with the parents. However, except
one teacher, all teachers working in private schools reported that rather than
WhatsApp, the online education software they frequently use for online classes are
preferred for communication with parents.

Besides, most of the teachers stated that they contacted the parents by phone
during this period. They also pointed out that telephone communication was a faster
method of communication during the COVID-19 pandemic. However, some teachers
also indicated that they were not willing to communicate with parents by talking on
the phone as in face-to-face education as follows:

We usually communicated via e-mail. Because normally in face-to-face
education, the teacher's communication channel is e-mail unless there is an
emergency. Yes, sometimes, we hold meetings, and we may contact them
via the school phone. But usually, our parents are very used to this, they
check their e-mails. We mostly communicated with everyone via e-mail.
For example, when | sent an e-mail about setting a meeting tomorrow, |

received positive or negative responses immediately. Again, there were
times when | had to make a phone call, and | also made phone calls when |

84



needed to make a phone call. But this was very exceptional. Unless there
was a very urgent situation, | found it more valuable to give my feedback
on Zoom, in a conversational atmosphere, as if it were a face-to-face
meeting, rather than on the phone, so | directed them to Zoom. So, if we
look at the ranking, first Zoom, then e-mail, and lastly, if there was an
emergency, we communicated over the phone. (Ezgi, Appendix H, 49).

Moreover, the teachers who phoned the parents to talk about the process
during online education stated that they did not contact the parents on their phones
during the face-to-face education.

In face-to-face education, we didn't use to call using our own numbers, but
in the pandemic, we called from our own phones, sometimes hiding our
numbers, but some parents' phones were closed to unknown callers
anyway. So, it was a difficult process and | think everyone had to support
each other. Honestly, | didn't do anything, | called everyone from my own
number, and everyone called me from their own numbers. | mean, thank
God, no one used it in a bad way, even though it was a very troublesome
process. (Selin Appendix H, 50)

In the words of another participant with the similar experience,

| don't want to use WhatsApp anymore; | don't want to use WhatsApp with
any parent in any way. It's my private life, and since | started to work, |
have always given my cell phone number to parents, and | don't want to do
this anymore. Also, | don't want to do this anymore, not replying to
parents when they text me after nine o'clock in the evening. | don't feel
good about it, but I've learned not to reply. At seven in the morning, before
I even get on the bus and start my shift or once | get out of bed and open
my eyes, | see a message from a parent on my personal phone or on
weekends... I'm out, for example, and a parent is calling. For them it's the
most important thing in the world, but for me, it's something that can be
rescheduled for another time. (Buse, Appendix H, 51)

Moreover, Ipek pointed that teachers were not allowed by the school
administrators to use their own phone numbers to contact parents as follows:
At that time, families had our phone numbers. We are not allowed to give
our phone numbers now, according to KVKK (Personal Data Protection
Law) rules. (Ipek, Appendix H, 52).
In the meantime, after mentioning the types of parent engagement during the

COVID-19 online education, teachers occasionally referred to the adequacy of

parental engagement during the COVID-19 online education.
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Based on their experiences of parent engagement, the majority of the
participants stated that parents got actively involved in their children's online
education during the COVID-19 pandemic as in Asli’s excerpt given below:

...preschool children are not at an age where they can click on a link and
enter Zoom on their own. They are not like second or third grade children.
I think we received a lot of support from the families in this regard. | think
we felt the family participation in this online education process. | mean,
without them, we would not have been able to carry out this process in any
way. We could not have achieved this engagement at all, that is, we could
have neither established a connection, nor shown something to the
children, nor given something. I think we couldn't have done anything, 1
mean, if it hadn't been for the family, if they hadn't supported their child in
this process, if they hadn't turned on Zoom or if they hadn't responded to
the teacher's WhatsApp messages, if they hadn't followed the process, we
wouldn't have been able to reach the child in any way, right? We would
not have been able to reach the preschool child because if the parents had
not supported us, if they had not talked and communicated with us, we
would not have been able to reach the children in any way over the phone.
I think we could not have shared anything with them in any way. | think
we succeeded in this online education process with the engagement of the
family. We taught most of the things with family support. ...parent
engagement was always present in the online process.(Appendix H, 53).

Similarly, Buse stated that parents actively engaged in this process but at the
same time, parents have been exhausted and exerted more effort compared to face-to-
face training:

Because at school, all the responsibility was on us and we were managing
that process, but here | just send the e-mail, | send the lesson request, |
send the message, but it is the responsibility of the parents to motivate the
child, to prepare the materials, to tell him/her charge the Ipad. In this
sense, (parents) are active, but if we think about the efficiency of parents,
they made much more effort than in the normal order. Was it productive?
It may not have been productive for him/her, it may have been just
tiredness for him/her. But were parents active in that process? Yes, they
were. (Buse Appendix H, 54).

In addition, some teachers stated that parents were very eager to participate in
online education and tried to provide favorable conditions such as finding an

environment with stable internet infrastructure to participate in online education with

their children. Gamze elaborated on this situation clearly as below:
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There was a family who was very anxious during the pandemic and went
all the way to their village. But believe me, every day that woman also
participated, you know, she took her phone to a place where there was a
signal and connected (to Zoom) with her child and somehow accompanied
us. They were afraid of the pandemic and went to their village, which was
very far away. For example, (she said) "Teacher, the internet connection is
bad." But they would go to a place with a better connection and join us
from there. In fact, they would call me privately, asking "Teacher, since |
am in the village, | cannot access the activities." So, | would also send it to
her privately via WhatsApp. That was how she ensured her participation.
Even they got to connect somehow (Appendix H, 55).

Contrary to these teachers, only one participant stated that the parents have
not managed to effectively engage in their children’s online education during the
pandemic because they were not keen on participating in their children's lessons
because of feeling overburdened and lack of time.

Moreover, less than half teachers expressed that parent engagement varies
from family to family, without making a clear judgment about the engagement of the
parents in this process as follows:

This situation varied from family to family and from child to child. The
mothers of some children were available, both available in terms of work
and willingness. Indeed, she sat next to her child during the lesson and
prepared the materials, helped her child with any technological needs, and
when she had difficulty in an area where she had difficulty while doing the
activity, even if it was not technological, she was with her child when she
needed it in some way, such as cutting, coloring, and drawing. She was
with her child, but some of them were not present at all (Gamze, Appendix
H, 56).

Besides, considering the parents' participation and support in the online
learning process, teachers shared other experiences of parent engagement. The
teachers stated that engagement within the family differed by gender. All participants
indicated that the mothers were more engaged in their children’s learning process in
online education during the COVID-19 pandemic by supporting and helping their

children, participating in their children’s online lessons, and communicating with

their teachers.
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In addition to mothers' frequent engagement in their children's education, the
reasons why the mothers had been more engaged in their children’s online education
during the pandemic rather than fathers were also shared by teachers. The reasons
why the mother's engagement had been more is due to work conditions, child’s age,
and cultural/patriarchal perspective.

All participants indicated that work conditions are an important factor
influencing which parent would be involved in the child's learning. During the
interviews, all early childhood teachers stated that the reason why fathers are less
likely to be engaged in their children's education is that fathers are employed. Also,
they highlighted the lack of father engagement in educational activities during the
online education process.

... ...Because the parent portfolio of that class of mine is like this: mothers
do not work, they are housewives, and fathers work. Therefore, fathers
went to work as much as they could during that process, and those who
could not go to work would work online anyway, so mothers always had
more time and they managed this process. (Buse Appendix H, 57).

This excerpt shows the fact that mothers were at home with their children and
fathers were working during the online education process interrupted father
involvement. Moreover, even if the father was working remotely, it was still the
mothers who made significant contributions to their children's education in this
process.

Furthermore, one of the teachers pointed out that although both parents have
been employed, mothers have more easily taken time off work to support and engage
in their children's online learning. It can be said that mothers have always been at the
forefront of their children's education under all circumstances in online education, as

in face-to-face education. However, Ezgi underlined that the participation of fathers

in this period cannot be denied with the following words:
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I think mothers were active. But fathers were not bad either. I would also
see fathers approaching when | was teaching Zoom. | would see fathers
being more active in activities related to technology. I don't know what
exactly our parents do in terms of their socio-economic status, but | know
that most of the mothers do not work. In this sense, maybe I can say that
the participation of mothers was higher. Again, as usual, mothers would
go to the meetings first. However, since we were already at home during
the parent-teacher meetings, it became almost obligatory for the father to
attend as well. We did it together: mother, father, teacher. (Appendix H,
58).

As can be seen from the Ezgi’s excerpt, although mothers were engaged in all
aspects of their children's online education, some fathers got involved in their
children's education on technology-related issues in online education.

Apart from work conditions, Gamze indicated that the child’s age is also a
factor affecting which parent would engage in their child's education and she
elaborated that as the age of the child gets younger, mothers instead of the father take
more care of the child and play a more active role in the child's education.

Mothers were more interested. For example, | have been working in this
position for 30 years. | mean, of course, there are also fathers who are
interested in preschool children, but mostly mothers are at the forefront in
this age group. But of course, there are also interested fathers. But the
majority are mothers. I think this is related to the characteristics of this age
group. In other age groups, when lessons start or when they get older, |
think fathers also get involved, even if it is a little bit. (Gamze, Appendix
H, 59).

Lastly, teachers stated that another reason is parents' cultural and patriarchal
perspectives which regard mothers as mainly responsible to support their children's
education. Ipek expressed her opinion on the subject with the following words:

Mothers were more active %100. | didn't see any fathers. Maybe they were
having food or drinking water in the background, but there wasn't a single
father helping in my class. Out of 18 students. I think fathers are probably
in a room working or | think that culturally in Turkey or in the whole
world, for some reason, there is a perspective that the mother takes care of
the child. And I think that fathers leave the task of following whether it is
time for the lesson directly to mothers, and I think that they adopt an
attitude of “I need to work.” (Ipek, Appendix H, 60).
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As can be seen from the excerpt, the notion that the responsibility of taking
care of the child belongs to the mother and the fact that fatherhood roles are ignored
have negatively affected father involvement, which caused fathers to shift their

responsibilities to the mother and to be uninvolved in online education.

4.2.1.2.2 Practices transferred from face-to-face education to online education
After learning the types of parent engagement in online education, early childhood
teachers were asked which of the parent engagement activities they used in face-to-
face education they transferred and used in online education during the COVID-19
pandemic. All the participants stated that they continued parent-teacher conferences,
which is one of the important parent engagement practices, through online software
during the COVID-19 pandemic. Ezgi shared her experience on the subject with the
following words:
The situation of some students in the classroom was different from that in
online education. Therefore, we had both parent engagement in terms of
parent meetings and evaluation studies, for example, we had seminars. We
organized family engagement programs with our school counselor. We
had Suat Teacher who gave seminars on behaviors that can be observed in
children through Zoom. Participation in these seminars was expected. As a
matter of fact, we tried to do everything we did in face-to-face education
in online education, we tried to carry it to Zoom. Sometimes, as a teacher,
we were worried about fitting something in 20 minutes for Zoom, but
there were times when we felt that we were very productive. Of course,
face-to-face education is unquestionable in terms of sociability, it is very
different, but I think we used Zoom very actively. I think we were able to
ensure parent engagement. (Appendix H, 61).
As can be seen, organizing seminars to inform parents about their children’s
behaviors or education together with the school counselor is an effective method for
parents to be engaged in the online education process. Thanks to this kind of parental

education, while parents attended seminars and received training during the online

education process, they got involved in the education process of their children. In
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addition to the experience mentioned above, the same teacher added that special days
such as Children's Day and Republic Day, which are celebrated in face-to-face
education, are also celebrated together with parents online.

In addition, few of the teachers also stated that in online lessons, like in face-
to-face education, parents and children do experiments and kitchen activities under
conditions where access to materials is provided. Buse expressed this situation as
follows:

We held our meetings, we provided information, we ensured cooperation.
Again, we gave our support like a psychological counselor and tried to
comfort them. If you ask mostly regarding activities, most of the time, we
asked them to be by their side in things like kitchen activities,
experiments, etc. We asked them to do the things that we do in the
classroom at home this time, with the help of the family. (Appendix H,
62).

Besides, another teacher stated that they invited parents to the online lessons
and introduced their professions to the children, while some of the teachers stated
that parents read books to the children during the online lessons. In this way, some of

the parent engagement activities carried out in face-to-face education were

transferred to online education.

4.2.1.3 Face-to face education vs. online education

The teachers were also asked which type of education they preferred in terms of
parent engagement. As in the following excerpt, Buse, stated that she finds both
types of education beneficial, depending on context: “The education process is of
course face-to-face. But since the online process also increases the engagement of
parents, | cannot say that the online process is useless. Education is more beneficial
when given face-to-face, but the online process was more effective for us in terms of

parental engagement and interaction.” (Appendix H, 63).
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As can be inferred from the excerpt, while face-to-face education is preferred for
learning and training, online education is preferred to ensure parent engagement
more effectively because in the online education process, parents were engaged in
the education in every aspect by observing their children, supporting them,
organizing the learning environment, and therefore online education was preferred
for one of the parents when it came to parent engagement, but providing education in
the classroom environment may be more appropriate in terms of learning and
teaching due to reasons such as communication, eye contact, and more effective
lesson. However, the other 11 teachers taking part in the study expressed that they

prefer face-to-face education rather than online education.

4.2.1.3.1 The reasons for face-to-face education preference
The early childhood teachers explained the reasons why they wanted to provide face-
to-face education instead of online education, which are quality of relations, logistics
and effectiveness.
Quality of Relations:

The teachers stated that parent-teacher communication is more effective in face-
to-face education, which is why they prefer early childhood education as face-to-face
rather than online. One of the teachers explained this situation as follows:

I think it is always more productive to have a better communicative
language, to shake hands or to maintain eye contact. | think I express
myself better face-to-face. You can show as much as you want online,
but the parents can see better how you leave an impact on the child, how
you intervene in an incident. When parents bring their child to the door
or pick up their child from the door, they feel more comfortable talking
about something and explain it more easily, because online, we don't
always talk by video call. After all, you communicate via text message
because they are far away. Even an emoji used there can cause
misunderstandings, but face-to-face you can say "don't misunderstand
me" or "you misunderstood me, | would be sorry, let's solve this
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situation, let's have a coffee together™ but this is not the case in online
education. (Buse, Appendix H, 64).

Similarly, the teachers pointed out that the relationship between the child and
the teacher is more tactile and efficacious in face-to-face education. The excerpt of a
participant who explain her experience is below:

Both are good, but I am in favor of face-to-face education and face-to-face
parent engagement. You can't get efficiency from a distance, children need
to be touched, handled, seen, made eye contact with, we need to feel each
other. (Aysegiil, Appendix H, 65).

In addition to the strong communication between the child and the teacher,
there were some deficiencies regarding social interaction and peer connection in
online education. According to them, children are more sociable on peer interaction
and discovering the environment during face-to-face education, and therefore, if they
had a choice, they would prefer face-to-face education over online education.

Firstly, there is a field trip, observation, and education and support that the
child receives outside with his/her friends and peers, with his/her family
by his/her side. Secondly, there is also something that is done alone at
home in a closed environment with only the child. There is something that
is done alone from a distance. Of course, | prefer the first one. Letting the
child go out and share his/her social life is very useful for both families
and children. Now, on the one hand, you have support and engagement
taking place in a closed environment during online education, and, on the
other hand, you have these outside. I think face-to-face education is more
beneficial for both the family and the child. (Gamze, Appendix H, 66).
Logistics:

The early childhood teachers also emphasized the importance of the
classroom environment in logistic terms. Most of the teachers had difficulty reaching
and interacting with children at a distance and expressed the advantages of teaching
in the classroom environment. The excerpts from 2 teachers who emphasized the
importance of the classroom environment are as follows:

It is better to be face-to-face because for us, early childhood teachers, it is

something different that a child really takes you as a role model and looks
into your eyes, | can't explain it. You can't fully adapt the child to yourself
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online, but it is not like that in the classroom, when you explain something
in the classroom, all eyes are on you. Of course, face-to-face education is
better to get their attention. (Elif, Appendix H, 67).

Even university students said the same thing: "Teacher, it is not the same
thing to go and listen to a lesson in the classroom and listen to it through
Zoom." When you look at it from an educational point of view, in order to
learn something, someone there tells you something and you do it here on
the computer, for example. If you are a banker, or | don't know, a graphic
designer, at least it can be used for that kind of work, But how can you
remotely educate a child whom you can address face-to-face, touch, hold
his hand and say, "Look, you should hold the brush like this, you should
do this, you should use the scissors like this.” Their mothers taught them
all. (Zeynep, Appendix H, 68).

Moreover, few of the teachers stated that the face-to-face classroom environment
is also crucial in terms of parent engagement. For instance, Aysegiil said:

Unfortunately, parents cannot be active on the internet as they are in the
classroom. We already have limited time there, there are two lessons, each
lasting 30 minutes, 60 minutes in total. All I could do was to explain
something to the children. Only the parents would help me to make them
prepare a magazine, they would repeat my actions after me. They would
say, "You will do it like this," while they were gluing things together. But
there is a hundred percent difference between the family participation |
had in the classroom and the parent engagement online. | mean, I couldn't
get any efficiency. Okay, the parents are in front of the camera, but there
was no participation in an activity, no active involvement, no "let me do
this, teacher," as there was in face-to-face education (Appendix H, 69).

Also, Selin, stated that compared to face-to-face education, parent engagement
activities conducted in online education could not be implemented adequately due to
technical barriers such as low Internet infrastructure given in her following excerpt:

Communication in face-to-face education is much more intense and
frequent. When you enter the classroom and read a book for your child, I
can give you feedback directly about everything. For example, | say,
"Could you hold the book for a little longer so that they can see the
pictures better?" There, we can fix small things together very easily. But
for example, we cannot do such a thing online. | mean, we do it, I tell you,
I say, "Can you hold the book on the screen a little longer, we can't see it,
the children couldn't see it" or something like that, but until my voice
reaches you, until you turn over that book again or when you don't
understand what | am saying and | repeat it, we already lose half of the
group for 2-3 seconds. I think that children will get more efficiency from
face-to-face activities, both the parent, the child and the teacher, I think all
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members of this triangle will benefit more from face-to-face family
participation in face-to-face activities (Appendix H, 70).

Another reason for the preference for face-to-face education in terms of logistics
Is that parents can better observe and interact with their children, other children and
the teacher in a face-to-face classroom setting. Parents can have more information
about functions in the classroom. Aysegiil who stated that children’s behaviors and
performance at school are different than home shared her own experience on this
subject as follows:

| want parents to be intertwined with their children. I always invite parents
to school to see how one person can teach 20 people, to realize that it is
not that easy and to observe their own children in the classroom. How does
he/she communicate with his friends, can he/she express himself/herself, is
he/she sociable, how does he/she do the activities?. That's why | want
families to come and see them. It's very nice when they come, they see
them and they say, "May God give your patience” and they leave. That's
how they end the day. They find it difficult. I prefer not to be very active
while they are active in the classroom, or rather, | prefer to observe.
Honestly, this is how I get to know the personalities of the mothers. |
support face-to-face family engagement in every sense. Especially
preschool parents come (to school) once a week, a parent comes once or
twice a year. They should come and engage in something in the classroom.
It may not be necessary for other classes, but I think it is very necessary in
preschool. (Appendix H, 71).

Effectiveness:

All of the teachers stated that face-to-face education is more effective in early
childhood education since children were easily distracted, the Internet problem
disrupted the conducting lesson and communication between teacher and family
members. Ipek expressed this situation as follows:

| prefer 100% face-to-face education because face-to-face education is
more efficient in every way. The first reason is that | want children to be
involved, but children cannot be as effective listeners in online classes as
they are in face-to-face classes. Their attention can be distracted more
easily. That is my first reason. My second reason is that there is a barrier
between online and face-to-face. Even though you see the person in front
of you, you are talking through the screen. You cannot fully see that
person. There can be internet connection problems for example. You can't
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hear their voice; the image can be distorted. Situations like these create
obstacles for you or the child. That's the second reason. The third reason is
that | feel like when it's face to face, | can do better and be more efficient.
Because you can do something instantly, like "You do this and I will
support you," and "While you talk, I can do this.” You can talk quietly in
front of him/her, but online, children hear you. The child already hears
you. You cannot say anything secret. You can't give tactics like "Do this
or that." Or you can't take tactics from him/her. Maybe he/she needs
something to tell you. They used to write in the chat, the one on the side,
we would make use of that from time to time. But it is much more
comfortable in the classroom. You go right away and tell them. (Appendix
H, 72).

Similarly, Asli stated that in a face-to-face education environment, parent
engagement benefits the whole class, not just one child, so face-to-face education is
more effective.

Actually, we liked both. I mean, the mothers really did something with their
children there, but each mother did it for her own child, but face-to-face, it
included all the children we met face to face, so | prefer face-to-face. In online
education, maybe we didn't do this. Now that you mentioned it, I'm thinking that
we didn't want a mother to read a nursery rhyme or a fairy tale online... Didn't
we think of it or | don't know, maybe we were worried about something at that
moment so that we could make them do it. But in face-to-face education, it is not
like that, it includes all of them. That mother comes, his/her friend's mother came
before, she tries to benefit all of them, and in that respect, | also attach
importance to family participation in face-to-face education. Because it includes
the whole, it should definitely be face-to-face because some mothers have a
higher level of awareness of their children, but they only benefit their own
children online, but in face-to-face education, it is very important that when you
come, it benefits all children. (Appendix H, 73).

In addition, Beyza who stated that she missed the classroom during the
pandemic period expressed that face-to-face education offered more learning
opportunities in the classroom. Parents can interact more with children and share
more experiences in the classroom in face-to-face education.

It is more advantageous for the child and the parent. Both children and
parents can do more things. They can spend more time. Sometimes there
are such moments that a parent completes an activity in the classroom, but
there is still an hour before the school gets closed. They ask if they can
spend some time with the children in the classroom, and I tell them to do
s0. But now there is no such thing in online education. You know, because
they cannot tell me "You go, and I will hang out here.” Or children cannot
experience this because they cannot stay for an hour or half an hour longer
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in online education. But what happens is that the parent spends time with
the child in the house corner for role play or in the science-nature center.
He/she goes through the magazines in the science-nature center with the
child. He/she spends time with other children, most parents like it, but
his/her own child is already gone. Sometimes he/she goes and chats with
other children, reads books, talks to me, asks what he/she wants to ask,
and visits the school. The parent also feels at ease (Appendix H, 74).

Zeynep who preferred face-to-face education stated that online education did
not sufficiently support the child's socio-emotional and cognitive development
because children did not meet their needs without from their parents.

They never developed self-confidence because their mother was there, |
think it was because the mother was there. Before, because the child was
at school, he/she would learn to cope with things alone. Imagine, they are
in their comfort zone at home, and next year they will start first grade,
what do you think I contributed to them remotely? Did they gain self-
confidence? Did they gain self-care skills? Mothers come and take the
plate in front of them, when | was in the classroom, they would put their
plate away themselves, sometimes | would even ask them to put it in the
dishwasher themselves... Whether you accept it or not, the education you
give there actually does not help much because the child cannot struggle
there on his/her own. It was ridiculous to have online education via Zoom
in pre-school anyway. But as | said, | did the lessons so that | would not be
separated from the children, that they would not feel worse, and that we
could do something together. And also, because I also get paid that much
money (Zeynep Appendix H, 75).

Also, the same participant elaborated on her experience as follows:

After the pandemic, | put papers and pencils in front of one of the children
who came. It was the first or the second day, | don't know. The child took
the pencil in his hand and did this and said what is this, what am | going to
do with this? Then I talked to the mother, and she said, "ah yes, teacher, he
played with the tablet all the time, | never gave him a pen, he was at home
all day, he was bored". That woman must have been working as a
housekeeper or something, (and said) "I would go to work, and he would
just fiddle around with the tablet." The mother of another child said, "I
never paid any attention to him, | think he was always playing on his
phone." Last year, | struggled for 3 months with children who cried
because they had to hold a pencil when they went to school, and they were
5 years old...There was someone who called out "mom" when he needed
something: "I can't cut, mom," "I couldn't glue it, mom," "My water got
spilled, mom." I mean, mothers were involved in the education there. |
think what is done at home is not education. Because they call out to their
mothers there. In education, the child has to struggle himself/herself. Did
they spill their water? They will go and refill it with water. They will wipe
it with a napkin themselves. Couldn't they cut something? They will learn
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how to, they won't make their mothers cut it. Even if the child cries, we
somehow say, "Come on, try to cut it, look, you will do it like this." When
you think about it from that point of view, even if it seems like an
advantage for the child to be at home, it is not. Because the child's
personality does not develop there. (Zeynep Appendix H, 76)

4.2.2 Challenges and Opportunities of Online Education for Parent Engagement
The theme titled “challenges, and opportunities of online education for parent
engagement” was elaborated by the participants within the five sub-themes as
challenges of online education for PE; ways of overcoming challenges for teachers;
suggestions for improvement of PE in online education; opportunities of online

education for PE; and affordances from online education to face-to-face education.

4.2.2.1 Challenges of Online Education for PE

Early childhood teachers were asked about the challenges of online education for
parent engagement they faced during the pandemic period. According to the
experiences of teachers, the challenges of online education for parent engagement are
examined into 5 categories which are parent-related challenges, child-related
challenges, teacher-related challenges, home condition related challenges, and

practice-related challenges (see Table 5).

98



Table 5. Challenges of Online Education for Parent Engagement

Challenges Categories

Lack of knowledge
Miscommunication
Parent related challenges Reluctance to participate
Interference
Interruptive conduct during online education
Work condition
Negative Attitudes

Lack of interest
Child-related challenges Off-task behavior

Low attention span

Insufficient knowledge about parents

Teacher-related challenges Lack of online education experience

Balancing responsibilities
Home condition related challenges Multiple children at home

Unfavorable home conditions

Practice-related challenges Limited activities

Limited lesson time

4.2.2.1.1 Parent-Related challenges
The early childhood teachers stated that they faced some parent-related challenges
during the pandemic process that influenced parent engagement, which are lack of
knowledge, miscommunication, reluctance to participate, interference, interruptive
conduct during online education, work conditions, and negative attitudes.

Teachers stated that one of the parent-related challenges is parents' lack of
knowledge. Teachers underlined that parents did not have enough information about
what to do during this period and also that they lack digital literacy skills or trainings
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to get engaged in their children's online education. Selin shared her experience about
parents’ lack of knowledge as follows:

I think we had difficulties because it was something very new to everyone.
I mean, no one has ever experienced anything like this before. | think it's a
little bit similar to the difficulty a child who starts school for the first-time
experiences in the process of getting used to school and the difficulty we
experienced in the online period. I think the parents didn't know what to
do too much either. You know, they were both curious, wanted to observe,
and wanted to help. I know that the parents who cut instead of the child or
the parents who give souffl¢ for the child are actually doing it for help,
you know, this is very obvious, they think they are helping their child,
they think they are helping me, they think that the activity is over so that
the lesson can continue, or the parents who make their child cry and sit in
front of the screen think that they are actually helping in some way. | think
it was due to our inexperience and the fact that we were very new to this.
Unfortunately, our parents don't know what to do, or how to do it.
(Appendix H, 77).

In addition, the online lessons were disrupted because parents did not know
how to use technological tools and had difficulties in this regard as follows:

Since not all parents have good technological competence in general, their
technological competence was also limited. We didn't have any major
personal problems except for internet use and computer use. There were
many who didn't know how to use Zoom. They didn't even know how to
mute themselves. We had some problems in that process. For example, the
first 10-15 minutes of the lesson were going like this at first. They were
asking anything, you know, “What is the ID, what is the password, it
requires this, it requires that, what should we do with this, can you send
another link teacher, etc.” For 10-15 minutes, it was going both on
WhatsApp and over the lesson, and it was also going during the whole
lesson. They were telling me that my microphone was off, and my screen
was dark and so on. In fact, it continued to go on all the time, let me tell you
that it never ended. Because Zoom was difficult for people to use, especially
if they didn't work in a company or something and didn't know how to use a
computer. (Beyza, Appendix H, 78).

Moreover, parents did not inform teachers about their children's attendance in
the online lesson, so there was a miscommunication between parents and teachers in
online education, which was a challenge for parents to actively participate in online
education. Ipek and Aysegiil explained their experiences about this challenge in

following excerpts:
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The child is absent from class, the parents do not say why the child who
normally comes to class does not come to class. They don’t give any

information about this in advance. So, | call or text them, but they don’t
answer anyway. Then, | start the lesson anyway. (Ipek, Appendix H, 79)

Since online education in kindergarten was not compulsory like primary
school, middle school or high school, some parents were more indifferent.
There were students | couldn't get feedback from. I sent messages 1-2
times. Then | realized that they were not participating in any way, so |
stopped calling them. | continued with those who participated in the
lesson. (Aysegiil, Appendix H, 80).

Also, teachers experienced that during the online education process, parents
did not follow the information mails or explanations from the teachers sufficiently
and this caused some problems. Ipek stated that the parents did not check the e-mails
sent by the teacher, so they confused the lesson times and forgot the course materials.

They had the schedule of the lesson plan for that day, but they never
looked at it. There were too many parents who didn't look at the program.
We could see this through Seesaw, so | could see who saw what | shared
on Seesaw. They never looked at it. Only 10 people looked and 8 of them
had no idea. They didn't see what | videotaped or what | shared. Also, for
example, you share a list of which children will attend which session, the
groups are certain. They show up in the wrong groups. We were like; “No,
your child is not in this group, your child is in the other group. We say get
out of here, come at this time, come at this slot. (Appendix H, 81).

Another parent-related challenge is their reluctance to participate in online
education. The teachers stated that parents were reluctant to participate in their
children's online education processes and do not want to endeavor.

For example, the child wants to participate in the online lesson with a great
deal of enthusiasm, but the parent is a trainer and works very hard and
cannot be enough for his/her child. They said "Don't ask me for any
equipment, teacher", so you can't do much in this regard, and the child
goes to classes without equipment. He is both an athlete and a very good
and enthusiastic child, he loves his friends, he is loyal to me, but he said
that "my mom won't let me do it, teacher”. The parent told me "I can't do
it". As | said, there were parents who said, "I can't provide anything
(materials)"”, "Teacher, | can't take care of it", "I'm too busy anyway", even
though the child is very eager. (Buse, Appendix H, 82).

Similarly, parents’ reluctance to participate is explained with another
narrative below:
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I was sending videos that they could play together, and the children were
having fun. Since they were already thinking about what to do at home,
that was a very comforting situation for them, they liked it very much. But
some of them didn't want to do it, and said “I feel like it's a duty, you share
too much, there were some who watched it” and some of the parents didn't
like this situation and said, “Let's not get engaged in the online lesson, let's
let you do it, we are already dealing with them all day long.” (Ipek,
Appendix H, 83).

However, the same participants also reported that some parents in her class

felt that the assignments for after online lessons were a burden on the parents as

...But there were also some parents who didn't want to do it because they
felt like it was a duty. They would say “You share too many things,” you
know, there were some who didn't like it. (Ipek, Appendix H, 84).

One of the parent-related difficulties mentioned by early childhood teachers is

the interference of parents in online lessons. Some of the parents answered questions

directed to the children during the lesson and were very interfered in the process.

There were worksheets that the child had difficulty with. The parent
interfered and made them do it or we asked questions, sometimes they
answered the questions secretly for their children. They could not stop
themselves because they were sitting next to their kids. Actually, it was a
good thing that they participated a little bit, but it was not a good thing for
them to take on the child's task themselves. Sometimes the parent would
answer the question we asked. (Fatma, Appendix H, 85).

In addition, one of the teachers stated that even in the individual lessons

where an assessment was carried out, parents gave their children the answer to the

questions from behind and behaved in an intrusive manner.

Likewise, Ela stated that the parents also exhibited interfering behavior

toward other children and families in the classroom.

Sometimes families were very intrusive. Suddenly two families started
talking and one child said something to another child and the father started
talking back, things like that happened. In the education process or the
group work of the children, for example, in Teams, it was executed as a
group. There were parents who did not want some children in the group. “I
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don't want my child to be in this group, this group talks too much and
doesn't make me learn, so my child should move to another group.
(Appendix H, 86).

The teachers also mentioned that parents exhibited interruptive conduct
during online education, which inhibited effective parental engagement. During the
online training, parents forced their children to participate in the lesson, shouted at
them, and sometimes even used physical violence. Buse shared her experience with
parents’ interruptive conduct during online lessons as follows:

One day in an online lesson, | was the head of the class at the time, | was
watching other teachers' online lessons, we were recording the class, and |
was watching the classes from there sometimes, | was checking to see
what they did in the lesson. We had a foreign student who was 4 years old,
the child was not doing anything, and the mother slapped him suddenly.
The classroom teacher didn't notice it in class. | watched it later on the
recorded video and saw it there. | immediately told my colleague then we
went to the school administration, and we had a meeting about it. There
were so many similar issues like this. The teacher did not notice this
situation because of the tiny screens in Teams. There are 16 children in my
class, but there are 9 screens on the computer screen and the child who is
talking comes to the screen and changes click by click, he may not see it at
that moment while conducting an online lesson. (Buse, Appendix H, 87)

In addition, the teachers reported that as if their children were not in online
education at all, parents talked loudly on their phones in the room, walked around the
room in a distracting way, and behaved inappropriately.

Apart from this, parents observed and watched teachers critically. Therefore,
teachers felt judged during the online lesson. Buse stated that “There were also those
who stood back and watched (me) in a very observant, critical way.” (Appendix H,
88). Also, Ipek shared her experience follows:

This situation worried me too. You're conducting a lesson and there's a

parent in the background. Normally, there is no one in your classes but in
online lessons you are being monitored during the whole class. There was
an anxiety that came with that. Of course, we got used to it over time, we

included parents in lessons, we laughed and had fun together. (Appendix
H, 89).
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Moreover, work conditions are an inevitable challenge for parent engagement
during the online education process. The teachers stated that parents could not
participate sufficiently because they were working and there was no other person
who could support the child at home during online lessons. Aysegiil explained this
situation as follows:

For example, the mother who stayed at home sat next to her child when
there was an online lesson. They watched together, she observed her child,
and she chatted with me. If she is fine with it, | try to guide them, I told
her to do this or that. But the children of working mothers either entered

the lesson by themselves or they could not. | cannot say the same for
working mothers. (Appendix H, 90).

Also, the grandparents who took care of the child due to their working parents

could not provide support in this process because they lacked digital literacy.

One of the other difficulties mentioned by teachers is the attitudes of parents
toward online education and early childhood education. Some parents did not want to

be involved in online education due to their negative attitudes.

For example, the child was absent for 2 or 3 days. His parents called it the
end of the week or in the middle of the week. We were asking over the
phone, “How are you doing, are you okay, is everything okay?” Generally,
those who do not participate like this said, “my child doesn't want to
participate.” or they said “I don't think online education is beneficial.”
(Ipek, Appendix H, 91).

Apart from the fact that teachers did not find online education beneficial,
some teachers pointed out that parents did not participate in online lessons because
they do not attach the same importance to early childhood education as they do to
other levels of education. At this point, if there are not enough technological tools at
home, parents prefer for their child with a higher level of education to participate in

online education rather than a kindergarten child. The excerpt of a participant who

explains this situation is below:
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There were two or three children at home. There were few computers,
since the two children are older, they used the computer for their online
lesson, and since preschool was put on the back burner a bit, we
encountered things like "Teacher, we don't have a computer, we can't
connect, the other two children can connect for their online lesson.” That
child could not attend the lesson at all. (Elif, Appendix H, 92).

4.2.2.1.2 Child-Related Challenges

Participants also pointed out that there were child-related challenges in the
implementation of parent engagement in the online education period. These early
childhood teachers stated that they encountered challenges due to children's lack of
interest, off-task behaviors, and low attention span for parent engagement practices
in online education.

The majority of teachers indicated that children did not want to participate in
online education and were reluctant to do so. For instance, as Buse stated some
parents said that “the child does not stay at home, he is very bored, he is not
interested, I cannot put him in front of the screen” (Appendix H, 93). Also, the
excerpt of Ezgi who explained the child’s lack of interest in participating in online
education is below.

Some children were picky about the lessons. They were picking out
classes, like “I'm going to this English teacher's class, I'm not going to this
one.” | think these kinds of challenges were also present in the six-year-
old group because we were receiving e-mails that explain the reason why
the child does not participate in lessons and parents were saying that the
reason is they don’t want to attend that lesson. Parents also had difficulties
in those processes. The student has chosen a lesson. As | said, he wants to
play with his toys. He wanted to disconnect from the screen and do other
things. Actually, this child wanted to stay in the moment. He wanted to

stay in his own moment. This was a challenge for all of us. (Ezgi,
Appendix H, 94).

Similarly, Elif stated that children would like to spend time outside rather
than participate in online lessons at the computer as follows:

You know, at first, almost the whole class participated in online lessons,
but towards the end, the children got bored. For example, at the end of the
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two-month period, | started to get feedback from the parents like “they
don't want to participate, they got bored.” because when the weather gets
better, they want to go out. (Elif, Appendix H, 95).

Also, children's off-task behaviors were also a challenge in online education.
Beyza mentioned that children ate during the lesson, and this disrupted the flow of
the lesson, while Asli explained that "some children talked a lot, and this disrupted
the time a little bit, which was one of the challenges we experienced."

In addition, most of the teachers stated that children’s attention, hence
concentration, was very distracted during this process, and this negatively affected
both education and parent engagement activities.

Children's attention spans were very limited in online education. And most
importantly, parents could not establish a sufficient comfort zone
naturally. For example, there were times when | did the lesson for 40
minutes, there were times when | did it for 1 hour, there were times when |
did it for 1.5 hours, but we did not do it all sitting down. (Beyza, Appendix
H, 96).

Similarly, the excerpt of Ipek who explains children’s low attention in online
education as a challenge is given below:

The problem was that the children wouldn't listen. Therefore, we started to
find more enjoyable computer games and plays. For instance, if numbers
are seen on the screen, the child chooses a number. We click it. Something
comes out from underneath. We focused on the visuals more. We relaxed a
little more there, of course, at first there was a concern about how to do it.
The lessons were too long, the child got very bored because of that. The
teacher got bored; the parents got bored. When they all got bored, it turned
into a horrible environment, which caused you to alienate the child from
the internet. We had these concerns at the beginning. The lesson duration
should definitely be reduced because we started with a longer duration.
Then we shortened it to enhance a child’s attention and reduce parents'
concerns. (Appendix H, 97).

Taken together, these experiences of participants indicated that children’s lack
of interest to participate in their online education and low-attention span of children
pose a serious challenge for both teachers and parents in conducting parent

engagement activities and practices.
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4.2.2.1.3 Teacher-Related Challenges
Participants stated that another online education challenge that hinders parent
engagement is that teacher-related challenge. The teachers stated that these teacher-
related challenges are insufficient knowledge about parents and lack of online
education experience.

The teachers indicated that they had a challenge to implement parent engagement
practices during the pandemic since they had not met parents face-to-face before.
Gamze expressed her experience with this situation as follows:

When Covid broke out,l was already familiar with all my students and
their parents. My students had already reached a certain level. It was not
difficult for us to communicate with them and maintain our
communication. After that, | started to meet them directly through Zoom
without ever meeting them. That was a very difficult process. For
example, the students of my colleague in the other group came to school
for 2 days and continued from home for 3 days as online education. But
none of my students came face to face. There were those with health
problems among them, so they didn't come, and | always held meetings
with the families on Zoom, | met the children on Zoom. I did it this way, it
was a very difficult process. Then 3 of my students came. | went to the
school with my three students, and they stayed for about 2 hours. | got to
know those three students, but | met the others through Zoom three days a
week. (Appendix H, 98).

In addition, the teachers stated that not having experienced the online education
process before and not having enough knowledge about online education was another
challenge. In this regard, Elif shared his experiences as follows:

We knew nothing about online education, and we tried to learn about it
ourselves and we wasted time on it. It would have been better if we had
had the necessary training in the first place. There were things we didn’t
know about and sometimes the parents, who are colleagues as well, helped
us. It felt awkward at the beginning, and we felt humiliated in a way. We
always had to do it by trial and error. I think it was wrong to throw
teachers on such a platform without training. (Elif, Appendix H, 99).

As can be seen from the excerpt, lack of experience and competence of teachers

were expressed as an important challenge during online education.
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4.2.2.1.4 Home condition challenges
Another challenge mentioned by teachers is home environment challenges. Teachers
underlined that both teachers and parents face such challenges in the home
environment and that these challenges negatively affect parents' engagement in
online education. The home-related challenges mentioned are balancing
responsibilities, multiple children at home, and unfavorable home conditions.
Moreover, early childhood teachers underlined that they had challenges in
fulfilling both motherhood and teaching duties at home during the pandemic. The
teachers experienced difficulties in managing the process as both a mother and a
teacher during the online education period. Selin and Zeynep explained the
challenges they experienced during online education process in following excerpts:
So, the adaptation process was very difficult for me, and it was very
difficult for me to teach from home because we are a family with 2
children, there are 4 of us, 2 of us are teachers at home and the other 2 are
students and everyone has to teach or receive education at the same time.
For example, my children could not do online education because we were
giving lessons during those hours. (Selin, Appendix H, 100).
I was sitting in front of the screen for 3 hours and it was exhausting for
me, and the household chores were also difficult to handle while teaching
at the same. | also have a child and I was taking him to class, and he is in
first grade. It was incredibly tiring because when you are in the classroom
you stop and wait quietly and they continue to do activities, but in front of
the screen we are constantly talking to keep them active and engaged.
(Zeynep, Appendix H, 101.)

Similarly, the early childhood teachers stated that parents also had difficulties in
balancing their responsibilities at home, which hindered parent engagement in online
education. Buse explained as follows:

Some people were unable to support their children because they could not
keep up with household chores. The woman cooks 3 meals a day at home.
The child has lunch at school, but now there is such a thing that she couldn't
find time for 3 meals, cleaning, clothes, that is general housework. We all
got sick, Covid passed at that time due to health problems. We are at home,

but we are in a very isolated environment, after all, there were things that
we went out from time to time, we were coming from the market, what were
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we doing, we could put them in the closet, this time everyone washed the
items up to the bag, this also takes a while, so the parents had a constant job,
there was a hustle and bustle in the house, so, of course, there were
rebellions due to the intensity, there were absences from time to time.

(Buse, Appendix H, 102).

As can be seen from the excerpt, the early childhood teachers and parents had
difficulty juggling online lessons with their own home responsibilities during the
pandemic and this is a challenge for both online education and parent engagement
practices.

In addition, majority of the teachers stated that having more than one child at
home posed a challenge for parent engagement in online education as explained by
Beyza following excerpt:

This was the most difficult and key point. You cannot implement parent
engagement too much here. This situation is actually divided into two. If
the child is the only one child at home, this is totally fine, if the child is
doing an activity here, his/her parents can be engaged in the activity as a
supporter, but if there is an older brother, sister or another sibling, this is
what usually happens, the most obvious thing we experienced was
conflict. There is a conflict. For example, in the next room, fathers were
not very engaged in their children’s lessons. The mothers were especially
exhausted. To help her children, the mother is going to the different rooms
constantly, and we have finished that page, that activity page, but the child
has only gotten halfway through that page because he doesn't hear it, of
course, and most importantly, he comes together with a lot of voices.
(Beyza, Appendix H, 103).

Moreover, the teachers underlined that the lack of adequate conditions at
home posed a challenge to the online education process. Buse and Beyza explained
how having more than one child at home and not having enough room at home posed
a challenge in the online education process as follows:

The parent has 3 children. There aren’t enough rooms for the children. He
hid behind the couch, behind the curtain and tried to do lessons with me
like that because there is a baby, a brother, a sister, all of them are doing
online lessons, all of them are making noise at once, at one moment the
baby is crying and the mother is shouting. (Buse, Appendix H, 104)

For example, I tell them to lower the background noises, but it doesn’t
work. They say they will do it, but the noises are somehow still there. | tell
them to go into a quiet room, but the parents say the kids get distracted
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when there isn’t anyone overseeing them. I try to teach them when they’re
fully focused, but even I get distracted from the sounds. I can’t even
imagine how the child feels. Unfortunately, we never could ensure that
environment. Beyza, Appendix H, 105).

In addition, the lack of sufficient technological devices at home and problems
in the Internet infrastructure caused challenges in online education in terms of parent
engagement. Asli shared her experience in this regard as follows:

Of course, there were problems. Now there is not only one preschool child
at home, but there are also primary school children and elementary school
children, and the mother is now confused about which one to give the
phone to, if there are not enough tablets, unfortunately, especially if you
are in a restricted area. Also, unfortunately, not having enough computers
and tablets at home, not being able to buy them, not having internet

connections made it difficult to participate in online courses. (Appendix
H, 106).

4.2.2.1.5 Practice-Related challenges

Another type of challenge that early childhood teachers encounter in the online
education period is practice-related challenges. Participants stated that the reasons
why they could not implement parent engagement in online education sufficiently in
this period were the limited activities and limited lesson time and that they had
difficulties in this regard.

Most of the teachers stated that parent engagement activities and practices were
limited because the conditions in the classroom could not be provided in online
education. Selin explained this situation as follows:

We could not do any of the special days online. Apart from that, | don't think
of it as activity-based because we did the activities in every way, we could
do them in every way, as long as the materials allowed or we chose activities
accordingly, but the activities here were not activities that invited the
family. Here, the family was only in the second role, that is, they came for
support, they came to provide the support that you and other teachers

normally provide in the classroom. We did not invite families to the online
trainings anyway." (Selin, Appendix, 107).
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Similarly, Selin also stated that the main focus was on the missing courses that
could not be given in face-to-face education and that she did not focus on parent
engagement activities in online education.

We did not plan for parent engagement during the online training period.
There was a very abrupt transition and when this abrupt transition happened,
our biggest thing was that what was expected of us and what we had to
deliver was first and foremost the lessons. And since we were giving these
lessons, we focused on the lessons first. Then, as we continued with the
lessons, we realized that something was going on and we started to do a
little more activity-based work to make it a little more fun, you know, a lot
more. Since the preparatory classes are a little more literacy-oriented, we
turned it into more activities. Honestly, there was no such planning for the
families. As | said, this was not the expectation, the expectation was how
the lessons that were missed at school could somehow be captured here and
given to the children. ... An environment where activities with families can
take place is of course impossible in an online classroom. | mean, what are
we going to do, mute everyone and say, "Yes, let's look at Semanur and her
mother's activity..." There would be no such thing. (Appendix H, 108).

As can be seen, both the lack of classroom conditions and the fact that the main
focus of the teachers was on academic learning led to limited parent engagement
activities and practices. The early childhood activities have been simplified so that
teachers can apply the activities they conduct in the classroom at home. Therefore,
most of the teachers explained that limited early childhood activities in this period

were a serious challenge for parent engagement.

Moreover, the limited lesson time in online education is also a challenge for
parent engagement. Aysegiil emphasized that “time is limited” and elaborated on this
situation as follows:

Zoom sessions expired when the time was up. My top priority was
always children. That's why I couldn't involve the family much in online
education. It was not possible. Oh, | could do 5 hours a day, yes, maybe
there could have been something with the family, but as you know in
kindergarten for 2 hours a day, there are no long lessons in online
education. (Appendix H, 109).
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4.2.2.2 Ways of overcoming challenges for PE

Participants were asked how they could overcome the challenges of
implementing parent engagement in online education during the pandemic period.
Teachers stated that they used some ways to overcome these challenges during this
period. These are facilitation and effective communication.

The early childhood teachers stated that they took facilitating actions for
parent engagement to overcome the challenges in this period. For example, the
teachers indicated that they helped parents who lack digital literacy at that time by
giving instructions as it is exemplified by Beyza in the following excerpt:

I couldn’t do anything about the internet problem, but I tried to help
people with problems with Zoom. Like telling them this is here, that is
there... You could find this in here, ID means this, you need to click join
etc. I tried to help and guide them. Professional deformation, I tried to
show them as well. That’s how we tried to take care of computer problems
but the internet and overlapping problems could be a bit difficult.
(Appendix, 110)

Similarly, the teachers followed a way to facilitate the challenges in parent
engagement by arranging a convenient time for the parents who could not attend the
online lesson.

We looked for solutions about what to do, like about appropriate time
zones, | remember it being like: for example, when we told the principals
or vice principals that the parents weren’t participating, [ remember them
telling us to change the hours. Like if you start at 9, start at 1 in the
afternoon instead, and that’s how we tried to get over the difficulties, with
time changes. A time where everyone can gather is one of the first
difficulties I can think of, when we asked them why they weren’t joining
they told us to change the hours because their siblings also had classes at
that time. Therefore, we tried to change the hours where everyone could
gather. (Beyza, Appendix, 111)

In addition, the teachers stated that they tried to overcome the challenges they
experienced by providing facilities in terms of materials. One of the teachers shared
her experiences as follows:

I tell parents about some materials, but they might say they don’t have
those in their homes. Even though there are many alternatives of the
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materials, mothers select those as rules. I guess they think so because it’s
what the teacher says. No matter how much you explain they always say
they don’t have that material. So, what if you don’t have it, other materials
can work too. Stones, buttons, cotton instead of leaves. You can create out
of many things. But I guess they must think it’s a rule because the teacher
said so. | came across some small things like that. Then | explained it to
them, this problem was solved. (Gamze, Appendix, 112)

Another teacher stated that she turned the problem of not bringing the

materials into an opportunity and applied a method as follows:

There were a lot of people who didn’t bring materials but when we saw
that they didn’t bring them we decided to do it as a game during class,
before starting the class we would tell them about the materials for today.
We would start numbering to 5, to 10. Then we would give the kids duties
so they would find and bring them. If there were 18 families, 8 of them
wouldn’t do it. We still kept sharing the list. But since most kids still
didn’t bring them, we would give them notifications. We said we would
start after everyone gets their materials ready. In the meantime, we would
chat with the kids who were ready for class. (Ipek, Appendix, 113)

Another method used by teachers to cope with challenges is effective
communication. They stated that when they faced difficulties, they talked to the
parents by saying what they should do or not during the online lessons and tried to
solve the problem. Three teachers expressed how they coped with the difficulties
they experienced as follows:

If the parents answered instead of the kids a bit too much, | would tell them.
This is our one-on-one time, you can watch but please don’t respond,
because I’'m taking notes. We might be planning another lesson in
accordance with those notes.” I would remind them in a kind way as such.
(Selin, Appendix H, 114)

After witnessing violence during the online lesson, the teacher contacted the
parent immediately and talked to them, since this was an urgent matter, we
told them how this hurt the kid, and how the effects of this behavior would
be on the children. (Buse, Appendix, 115)

Yes, we were able to handle it. We're having a lesson and there's his/her
mother talking on her mobile phone or someone shouting from the next
room. | said, "Well, there's noise coming from behind, please can
whoever's house it's coming from please turn off the microphone?" Since
the parents already had 5-year-old children, they understood or | was
saying the name of one of them. "I think someone is talking behind X.
Please switch off your microphone and switch it on when the conversation
is over.” or "Thank you very much for your support when the mother and
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father answer the question, but only the children should answer the
questions please”, we said sweetly and informed them of the expectation.
(Ela, Appendix H, 116)

Moreover, Buse also stated that they tried to overcome the difficulties they
experienced in cases where children did not want to participate in the lesson by
communicating with their parents:

The children sometimes wouldn’t want to join the online lesson but since |
knew the child before, I knew the reason why they didn’t want to join. We

would speak to the parents and assure them that the kids might want breaks
too. (Appendix, 117).

4.2.2.3 Suggestions for Improvement of PE in Online Education

Although challenges were encountered and overcome during this period, the
participants were asked what methods could be implemented to overcome these
challenges and increase the prevalence and effectiveness of their parent engagement
in the online education process. During the interviews, the early childhood teachers
put forward several suggestions for empowering parent engagement in online
education. The participants elaborated their suggestions on this regard.

According to early childhood teachers, the methods to improve parent
engagement in online education are categorized in three parts as training for parents,
training for teachers, effective educational practices, and flexibility.

Training for Parents

One of the suggestions to increase parent engagement in online education is
trainings for parents, which is the most suggested method by the participants. Most
of the teachers emphasized that providing trainings to parents is a very important
method to increase parents to get involved in online education. One of the teachers

stated that in order to increase parent engagement in online education, parents should
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first be trained on what early childhood education is and its importance to gain
awareness about early childhood education.

Seminars can be organized for parents, and | think the ministry of
education can explain pre-school to parents in detail. It should be
demonstrated or practiced, | don't know which, because parents actually
think that their child comes to school, plays and goes home. I think it is
absolutely necessary to identify the parents who have 4-5-year-old
children who will go to pre-school, who will go to the preparatory class,
and together with the guidance counselor and pre-school teacher, explain
pre-school in detail before the children start school. How does the child
come and how does the child go, what is the education they receive before
school? The logic of pre-school among parents is that the child leaves
home for some time. They want the child to leave home, not to spend time
on the tablet and phone until the evening, to go and play with his/her
friends. It's not just a game. Of course, parents realize this at the end of the
year. They realize this after they see the progress and progress in their
children. (Aysegiil, Appendix H, 118).

Apart from this, parents had difficulties in using online education tools during
this period due to their lack of digital literacy so the teachers underlined that parents
should take lessons on the use of technological tools to facilitate their engagement in
online education.

In addition, Ipek stated that the parents, who did not know what to do since they
had not encountered online early childhood education before, should be informed
about online education through trainings or seminars as follows:

When they participate in online trainings, trainings that include
information about how we observe changes in children and why we invite
them to the class can be organized. Because they don't know the reason
too much. They only think that if I go there, 1 will comfort my child. They
already think that their child is active and social. When you reinforce this,
it could be a support where you can explain the effects on the child and
actually the effects on themselves. Because they need to understand its
importance. Why do they need to be there? Or what changes when they are
there, what does it benefit them? The importance of this should have been
explained. (Appendix H, 119).

Similarly, Buse underlined necessity of parent training to increase parent
engagement in online education in the following excerpt:

First of all, it was very important to provide information, in this sense, it
was important for the parents to share the weekly program, to send it and
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to tell them what to do this week. This increased and facilitated our
communication. The lack of information should be addressed. Informing
the parents about what we are doing at school or online should be done
frequently. I think guidance counselors should be more active in
preschool. Every guidance counselor should organize a parent seminar
even once a month. A guidance counselor who works well on the subjects
they need should identify the problem situations and give feedback on
them, organize a session or a conference and give family trainings. After
all, online education was a very extreme situation during the Covid period,
but not everyone was a parent who knew their role as a parent very well.
They also learned how to be parents. They learned how to be a parent at
such a time, how to be a parent, maybe they learned how to spend time
efficiently, they tried to learn, they made an effort.” (Appendix H, 120).

In addition, while most of the teachers underlined that parents should receive
trainings in order to improve parent engagement, Selin, who mentioned that parents
do not know their roles in online education well pointed out that teachers and parents
should attend the same trainings together to be informed as follows:

I think it would be very useful if there were trainings that parents and
teachers could attend at the same time, trainings that show the roles of
both sides. Because everyone needs to know what to do. Because the
parents don't know how to help either. They can't help without wanting to,
but actually their aim is to help. I think it would definitely be useful to
give such a training at the very beginning of such an explanation.” Apart
from that, now that the child is at home, they are not parents as they were
at school. As long as the child is at home, parents are no longer the people
in communication with the school, they are sincerer and more open.
Because | am in their homes, and they are in my home. | think it would be
more helpful for both sides if they maintained that parent stance and
profile a little more. Especially for the lessons to be more efficient. For
example, when a parent comes to school, no matter what happens, if there
is no real problem, s/he doesn't yell or scold his/her child in front of you.
But online, s/he is no longer there as a parent in front of you, s/he is
actually there as the direct mother or father of that child. When they come
to school for family participation and | give them an activity, if you are not
doing your activity, the probability of your mother yelling at you in front
of me is maybe less than 1%. "Off Semanur, why don't you do it, your
teacher tells you to cut it (shouting)". Because | am there and the other
parents are there. But that's what happens online now. Because s/he doesn't
realize that other parents are watching or that her/his speech will be heard
by others in that environment or that her/his actions will be seen. You
know, this could even be a training called "appropriate online lesson
behaviors"”. (Appendix H, 121).

116



As it can be seen from the narrative, teachers also argue that training to help
parents understand their roles and responsibilities in online education is one of the
ways to improve parental engagement.

Training for Teachers

Apart from training for parents, participants stated that teachers should also
receive training on online education to improve parent engagement during the online
education process. One of the teachers stated that early childhood teachers should
receive training about their roles and responsibilities in online education, while other
teachers stated that early childhood teachers should receive training to get
information about the online education system.

Effective Educational Practices

The participants stated that more entertaining training can attract the interest
of the parents in the online lessons. Therefore, most of the participants suggested
effective educational practices to be carried out in online education as a method to
increase parent engagement in online education. Zeynep elaborated it as follows:

If we make education interesting and fun, they will want to participate. For
example, let me put it like this. If I was going to do yoga or gymnastics
with the children that day, they would participate together when | said,
"Come on, let your mothers join you and do the movements together”. Or
if I was going to do a science activity that day, when | said, "Let's get our
moms to help us, let's do it together," they would participate. But other
than that, if you are going to teach a lesson, why would the family want to
participate because our age group is very young, when you are explaining
2+3, we have 2 apples, we have 3 more apples, let's count, let's see, we
have 5 apples, what will the parents sit there and do? If the things to be
taught to children are made more attractive in this way, the parents may
also be happy to participate. (Appendix H, 122).

Moreover, Elif stated that using Web 2.0 tools in online lessons can be useful

to encourage parents to engage in online lessons by attracting their interest.

There are active games like Kahoot. Programs that can involve the family,
where the child, family and teacher can have fun and learn at the same
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time can be developed. | would like to see more interactive videos or
interactive educational tools. After a while it gets monotonous, and you
want to add something fun and active. | would like to see more games like
Wheel of Fortune that involve both the child and the family. This is what |
can suggest. Programs and educational competitions to make it more fun.
(Elif Appendix H, 123).

In addition, Ezgi stated that the educational practices and mother-child

workshops should be carried out in online education by considering the needs and

wishes of the family and the child as follows:

Since people are generally more inclined towards what they like and are
interested in, children behave in the same way. Therefore, it seems to me
that it is healthier to move forward with what they have fun, enjoy, gain
knowledge, what they want and what both children and family want at the
same time. We are talking about something they will choose from their
own perspective. For example, a sports group, a debate group, a ceramics
group, an art workshop. In this way, maybe they will participate in group
activities at certain times with more pleasure. They will be more present.
They would want to join more. I think they would express their ideas more
easily. Something like this just came to my mind. | think it is very
important to include them in this decision-making process in parent
engagement. This survey will be an indicator that you value them, that you
care about their opinions, that you want them, that you give importance to
them. (Appendix H, 124).

Another suggestion to increase parent engagement in online education is

flexibility. Teachers stated that online lesson schedules should be determined by

considering the availability of families in order to "make the lessons more

constructive and instructive". The words of Beyza who explained this subject are as

follows:

| tried to adjust the class time according to the working hours, | can't say
that | was able to adjust it 100%, but something like this can be done. If |
were in this situation now, because | have a good command of Zoom, |
would first have a meeting with all my parents on Zoom and then | would
say that everyone has a common working time, and everyone has a
common class time. | want to have a common class time, like 2:30 p.m.,
for example, is it convenient for everyone? Everyone would tell me the
times that worked for them. In other words, | would try to arrange the time
that 80-90% of them would be most convenient. (Appendix H, 125).
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Beyza also stated that the government should also provide flexibility in

suitable conditions for the benefit of parent engagement in children's online learning.
Maybe the conditions can be arranged, especially online for working
parents. | am going through the problems | have encountered. Conditions
can be regulated. There are some in Europe, but parents are given the
opportunity to say that if your child is in online education at this time, you
should be in between and take care of your child at this time. This is
available in most European countries, but it is not available at Turkish
standards. Maybe a company with a European branch can do this.
(Appendix H, 126).

Other opinions on flexibility stated by teachers are to provide convenience to
the parents about the materials used in online education and to carry out educational
activities with accessible materials instead of hard-to-reach materials.

I never made them do any activity that would make anyone uncomfortable,
unhappy or cost a lot of materials and | always asked them to use what
they had at home. When they said "teacher, let's buy cardboard for the
children”, 1 said "you can if you want". I tried to do something with the
materials at home, games, pencils, pens, and our existing A4 papers
without bothering anyone. | was hearing from parents; some teachers were

asking for a list. There were thousands of people shopping, so it was a bag
of bags. (Appendix H, 127).

4.2.2.4 Opportunities of online education for PE
The early childhood teachers reported that online education has significant
opportunities as well as challenges. Based on their experiences with online education
during the pandemic, the teachers reported and then elaborated on the opportunities,
which are higher parent engagement, more respect for teachers, and positive
perspective on ECE.
Higher Parent Engagement

When the participants were asked what the opportunities of online education
are, the teachers pointed out that parent engagement is enhanced in online education.

We can say that online education was advantageous because some parents
had no idea about parent engagement during the face-to-face training
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process and did not follow the parent engagement calendar, but when the
lessons were taught at home, they had more control over which lesson
their child did, what he/she learnt and what he/she did not learn (Fatma,
Appendix H, 128).

Also, the teachers stated that parents had more information about their
children's progress in online education while observing and monitoring their child.
The excerpt from a participant who explained it is below:

Online education was an advantage. Because normally, sometimes parents
may think that their children are either very good or very bad. You know,
no matter how much we think they are very very good, they think they are
better than everyone, but when we do online lessons there, they can
actually see that they are at a normal level, or sometimes they are very
bad, they do not understand at all and cannot do it. But even though we
told this to the parents, it was still not convincing for them. During this
online lesson, they were able to see for themselves how much their
children had mastered and what stage they were at in the general
organization of the lesson. (Ela, Appendix H, 129).

As can be inferred from the excerpt, it can be said that parents have become
more engaged stakeholders in their children's learning process through online
education. In addition, parents took more care of them during the online education
process. Zeynep mentioned it as follows:

The parent had to pay more attention to their child. Of course, at that time,
imagine that she sent her child to school at 8 am and the child was not at
home until 1 pm, she ignored her child. But when the child was at home,
mother had to be interested and somehow engaged in education. They
were these kinds of cases: "Okay, do you have your book and pencil with
you?" "Do you have your paints with you, okay, I'm bringing them.",
"Mum, my water spilled”, "Okay, I'm bringing them." You know, he was
constantly engaged in education with what we were doing that day. He
saw what we were doing that day with his own eyes. At school, he only
saw the finished product. "Oh, they did watercolour work today", for
example, he only sees the product. He had to be involved in the process.
(Appendix, 130).

Similarly, Asli indicated that parents spent more time with their children at
home in online education process as follows:
They did something with their child. For example, we had a mother who
never painted with her child or a parent who never played play dough with

her child. Now, we may see parents with good socio-economic status at
first, but if you work in a restricted area, you will see in the future that
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there are mothers who never play games with their children or never put a
pencil in their child's hand because of their lack of awareness or never did
a puzzle with their child, but what happened? Since the teacher was
guiding her, the mother sat next to her, which was a parent engagement,
for example, | remember we whipped a cake that day with her mother, let's
say the mother and the child whipped this cake together, right, this was
also a parent engagement, that is, she participated with her mother, and if
she had a younger sibling, she poured some baking soda, so they were
together. We can say that mothers, maybe a few mothers, were engaged in
the learning process of their children. It was useful in this respect.
(Appendix H, 131)

In addition to these opportunities, parents and teachers frequently communicated
and cooperated during the online education period as they were physically separated
from each other. Therefore, online education increased communication and
cooperation between teachers and parents. The except of Ipek as follows:

In other words, it was an advantage for the teacher and the parent to meet
more often. Because normally we don't meet easily, naturally. They pick
up their children at the door in the evening or drop them off at the
beginning of the day. That is our relationship. Or there is a parent-teacher
meeting. There were very few of them, one in the first term and one in the
second term. For example, the parent said, "Don't ask him today, his mood
is very bad. Don't talk to him today, don't get on his case, okay?" or call
him. I think this communication is very good. Normally, maybe the child
came today having experienced something at home, but they don't tell us
about it. You try to find out. But there is nothing like that here. The parent
directly says " teacher, today such and such happened. What do you think
we should do?" Therefore, we have always had easy communication and
cooperation. For example, it was good from that side. (Appendix H, 132)

Besides, Ezgi stated that online education positively affected father involvement
in terms of volunteering in lessons and parent-teacher meeting, supporting their
children, and communicating with teachers. She claimed that "father involvement

increased in online education™ and elaborated on it as follows:

Again, as usual, the mothers go to the meetings first. However, since we
were already at home during the parent-teacher meetings, it was almost
obligatory for the father to attend. We especially did it together, mother,
father, teacher... | attach great importance to the participation of parents in
parent-teacher conferences, to be together. Face to face, there could be
situations like this. I would send an e-mail, | would talk to them on the
phone, and they would say yes, Okay, she will come. The next thing I
knew, the mother had come alone, and her husband was busy. There could
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be many reasons such as on the road, in traffic, okay, this happened, he
could not come. When it was over Zoom, this did not happen. A clear time
was chosen together, we decided together, and parents participated
together. In this sense, it was very good for me to see that the participation
of fathers also increased. | can say this. Again, all activities such as
ceremonies, report cards, etc. were in a way that all parents could
participate immediately. | can't remember the exact number right now, |
can't give a percentage, but of course the participation was much higher.
(Appendix H, 133)

Considering the experiences of the teachers, it is said that parents have been
more engaged in their children’s learning process during online education.
More Respect for Teachers
The parents had the chance to observe the teacher and the curriculum while
supporting their children during the online lessons. Hence, they also witnessed and
recognized the effort of the teachers during the online lessons. Therefore, the
teachers stated that their respect and empathy towards the teacher increased because
of these observations.
It affected both communication and | think it increased the parent’s respect
for the teacher. Because they saw how well the teacher taught the lesson
and how well she provided control. Because the parent doesn't normally
know how we do the lesson, how is our communication with the children,
how is the way we speak? How is our English? All of them... Because they
don't know us very well. You know, by seeing that lesson, they saw both
our English and the way we spoke to the children, the content of the
lesson, what we taught, how we organized them, how we dealt with them
when problems arose, all of them, and I think their respect for teachers

increased. Both towards the teacher and the curriculum (Ela, Appendix H,
134).

Positive Perspective on ECE

Moreover, parents' perspectives towards early childhood education changed
positively as parents closely followed the functioning of the education and
curriculum in this process. Elif shared her own experiences on this subject as
follows:

For example, they did not think that early childhood education is so
important. As they saw what was taught in online education, their
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perspectives on early childhood education changed. It changed in a
positive sense because some parents, for example, send their children to
school without being aware of what they are doing face-to-face, just to "let
them go away" or to spend time there, but in this process, they were
informed about the online lesson, and I think they also saw what early
childhood education is all about. You know, we can count it as an
advantage (Appendix H, 135).

4.2.2.5 Affordances from online education to face-to-face education
After the participants stated the opportunities of online education, they were asked
which of the experiences they gained during the online education period they would
like to transfer to face-to-face education after the pandemic. The participants
indicated that they would continue some of the activities and experiences they used
during online education in face-to-face education. The early childhood teachers
stated that they would apply practices such as online parent-teacher meetings,
EIN(Education Information Network), sending photos and videos to the teacher, and
inviting parents to the classroom online.
Online parent-teacher meetings
During the online education process, teachers held parent-teacher meetings
through various educational software such as Zoom and Google Teams. The teachers
who held parent-teacher meetings online during the pandemic stated that they wanted
to hold online meetings after they switched to face-to-face education. Buse explained
her thought about this situation as follows:
For example, we sometimes hold our meetings online. We did that last
year. Although it could be face-to-face, we held our parent meetings
remotely. In order to make everyone's work easier and more comfortable.
For example, | will have a meeting now. If | have a meeting at the school,
everyone's transportation is a problem, it is a problem for working families
to come. But when | say that we will have a meeting at the Zoom at this
time in the evening, we can all meet very comfortably. It increases
participation more. Because otherwise, she/he will not be able to come to

school, his/her working distance is far, the place where he works is far, it
is a problem for him to come and go. But when we say that everyone will
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have a meeting at 9 o'clock in the evening via Zoom, participation is more.
I can reach everyone at that moment. Otherwise, | have to reach those who
do not attend the meeting by calling them privately again (Appendix H,
136).

Using EIN Software

EIN designed by the Ministry of National Education for K-12 online education in

Turkey was also used by teachers and parents in early childhood education. The

teachers stated that what they wanted to transfer from online education to face-to-

face education is the EIN software where educational content was shared with

families. These teachers pointed out that they could share activities, educational

videos, and activities with families through EIN in face-to-face education as well as

in online education.

Sending Photos and Videos to the Teacher

Moreover, the teachers stated that during the online education period, parents

shared the educational activities they carried out at home with the teacher via photos

or videos. Three of these teachers stated that they would like parents to continue

sharing photos and videos in face-to-face education as well so that they could ensure

parent engagement. The excerpt from a participant who elaborated on it is below.
As for parent engagement... I'm thinking... You know, maybe it can be
something that they can take a picture of something they do at home and
send it to us, you know, this may not be an activity that depends on the
curriculum, just to be informed. For example, you are doing something in
the classroom, for example, you are doing patterning, we write in the
Friday Letter that we have done this, we say that you can do this at the
weekend, but if the child has really learnt it well or continues it at home in
a really enjoyable way, for example, I would like to know this as a teacher.
You know, when | came to school on Monday or when | came to school
the next day, | would be happy if the parents shared such a picture with
me. Perhaps this is the reflection of education at home. As a teacher, it

would make me happy to be aware of this reflection. (Selin, Appendix,
137).

124



Inviting Parents to the Classroom Online
At the last teachers mentioned that they invited parents to the learning

environment in online education as well as in face-to-face education, but virtually.

Two of these teachers stated that they would like to invite parents to the classroom

online for face-to-face education.
Although the number of cases decreased, since the families could not
attend the school in face-to-face education, we included the families in the
lessons online. At work, book reading was projected to the whole class and
the parents joined us from there. Or they showed where they work from
there. This was very easy. This was very easy for the parents who did not
want to come to class or for the parents who did not have time. For
example, if I am not going to take all of the children, it is a very good
environment where the parents can help us, but I cannot take them from
here to there. Maybe abroad, maybe in a distant city, we can participate
online and support us, for example. This can be turned into such an
advantage (Ipek, Appendix H, 138).

Although most of the teachers in the study stated that online education had provided

various opportunities for parent engagement, 3 teachers expressed that online

education during the COVID-19 pandemic did not provide any opportunities for

parent engagement at all. Beyza said that “Since they have not had great experiences

in online education during the pandemic, these parent engagement practices have not

been considered for implementation in face-to-face education.” (Appendix H, 139).

4.2.3 Learning experiences of teachers during the pandemic

Learning experiences and needs of early childhood teachers during the pandemic is
another theme generated from the analysis of teachers’ responses. The theme has two
sub-themes as informal learning experiences of teachers and learning needs of

teachers during the pandemic.
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4.2.3.1 Informal learning experiences of teachers
The early childhood teachers shared their learning experiences with the parent
engagement related training, and technology related training during the pandemic.
The early childhood teachers in this study were asked whether they had
received any training on the online education software they used during the
pandemic period. While 7 participants stated that they did not receive any training on
this subject, 5 teachers stated that they received trainings regarding online education
software, but 2 teachers stated that most of the trainings have not been
comprehensive for the teachers to be proficient enough in the online education
software that was used. The narrative of one of the teachers who mentioned that she
did not receive training on technological tools at that time is as follows:
We have received no trainings on this. In other words, neither slides nor a
seminar program was scheduled by the Ministry of National Education.
We can confirm that we were completely thrown into this situation. We
were clueless. Zoom meetings had never been held before. (Asli,

Appendix H, 140).

On the contrary, one of the teachers who received training shared her
experiences, as follows:

We discovered Zoom during the pandemic. There were interactive training
resources that we had previously used. When we learned that we would be
using Zoom, a consultant trained us, and the training was really thorough.
In the event of issues, a technical team assisted us. We received training in
both technology and education on how to use the Zoom program, such as
how to create rooms, define ID’s and deliver them to students and parents.
We also received training on how to reach our students more easily
through Zoom, keep them engaged there, and maintain efficiency as in
face-to-face trainings. (Ezgi, Appendix H, 141).

Moreover, the participants were asked whether they had received any training
regarding parent engagement during the COVID-19 pandemic. While 11 participants
stated that they did not receive any in-service trainings during this period, only one
teacher said that she received trainings on parent engagement. Their training

experience is as follows:
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We had extensive training for that procedure. However, | do recall that we
went to a training on, for example, how emotional processes affect the
family and child during pandemic. We participated in trainings on these
emotional processes and made an effort to put what we learned into
practice when interacting with families online. (Ezgi, Appendix H, 142).

After learning that the vast majority of the early childhood teachers had not
received either technology-based or parent engagement-based training, their informal
learning experiences were examined by asking how they managed this process and
whether they made an effort to learn. The early childhood teachers stated that they
performed informal learning in two ways during this period, which are learning from
others and self-directed learning.

Self-directed learning:

Self-directed learning refers to teachers' learning on their own without the
help of colleagues or other people around them. During the interviews, 6 participants
stated that informal learning took place through their own efforts such as searching
on the Internet.

Although I did not receive any training, since I was doing my master’s

degree at the time, | was forced to learn everything there was to know

about Zoom because we had to make presentations. Honestly, watching

YouTube videos helped me learn things that | otherwise would not have

known. We even had to learn the instructions on how to use EIN from

YouTube. We learned by trial and error. (Elif, Appendix H, 143).
Learning from others:

Learning from others refers to teachers acquiring knowledge for their
professional development by making use of the experiences of their colleagues or
people who have knowledge in their environment through social interaction. The
participants pointed out that they acquired knowledge by inquiring, consulting, and

collaborating with their colleagues, school administrators, and competent people who

have knowledge on this subject.
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Aysegiil elaborated on informal learning experience regarding the online
education software she used to conduct the online lessons:

The English teacher at our school was quite helpful in this regard. At the
time, Zoom was in foreign language; later it was translated into Turkish.
Since it was in a different language in the beginning, we had trouble and
could not understand anything. Our school had an English teacher that
helped the entire school, so we quickly learned how to sign in, create a
room and share the link. Asking questions led us to learn it. That teacher
was very helpful to us. (Appendix H, 144).

In addition to informal learning about online educational software, the
teachers also pointed out that they carried out informal learning regarding conducting

online lessons and ensuring parent engagement.

I did not receive any training at the time, nor did | take part in such a
training, but as a school, we were sharing what we learned with one
another. We have a school group chat to exchange information. For
example, a teacher was saying *’I read some things and had done this
activity today. I reflected it to Zoom. It was very efficient.”” He sent us the
link of the activity and we did it. This contributed to us professionally.
Because at the time it was very difficult to find something online. Even
finding a pdf version of a book was difficult. For example, | was finding
the English version from foreign sources. | was reading it by translating it
into English. (Beyza Appendix H, 145).

As can be seen, teachers learned from each other by sharing their own
experiences and knowledge during this period. In addition, most of the teachers
stated that they also carried out informal learning activities through sharing in group
meetings with the following words:

| don't remember, | mean, we didn't receive separate training. Our
principal, vice principal and psychological counselor would come to the
meetings. In group meetings, we would talk about the problems we
experienced during lessons. They would tell us what to do, our colleagues
would give examples of some activities which worked throughout the
lesson. We also didn't receive training like parent support in online
education, but parents did. The parents also received support on how to
behave and what to do during online education. (Ipek, Appendix H, 146).
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4.2.3.2 Learning needs of teachers during pandemic
The teachers were asked whether they would like to receive trainings on parent
engagement during the pandemic period and what kind of trainings they would like
to receive on parent engagement, if the training was to be provided. While 11
teachers stated that they needed and wanted to receive trainings on parent
engagement at that time, only one teacher stated that they did not want to receive any
trainings at that time. The statement of Zeynep who did not need any training during
pandemic is as follows:
I wouldn't want to get any training, | wouldn't want to deal with it, I don't
know, I didn't want to, | was already bored at that time. At the end of 3
hours, | was already feeling like my head was swollen, with a headache. |
was thinking of having a cup of coffee or something. No one had classes
every day, but I had. There were teachers who were asking students once a
week what they are up to and asked whether they were doing well and
turned off (Zoom), there were some teachers who didn't have any lessons

at all. When you look at the big picture, mine was already a very big
performance, it was 3 hours every day. (Appendix H, 147).

As it can be inferred from the statement, Zeynep said that she did not want to
get any training since she was overwhelmed during the online education process as
she spent a lot of time in front of the screen for the online lessons at that time. ,
Except Zeynep, the rest of the teachers expressed their need for training in order to
improve parent engagement in online education and to cooperate more effectively
and interactively with families in online education. These trainings are practice-

related training and teacher support training.

Practice-related training:

Although teachers need to learn during the online education process, there is
not enough training related to online education software to support digital literacy.
Elif underlined that she needed an online education software training as follows.

I think there should have been training about EIN which shows how to use
it in detail such as how to assign homeworks to students or how to access
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the videos. Instead, we tried to learn everything by ourselves by searching
online or asking each other. It would be nice to have training. (Appendix
H, 148).

In addition, Buse and Beyza stated that they would like to receive trainings on
how to provide parent engagement in online education effectively.

I would like to receive training on parent engagement. After graduating
from university, | realized that we have always received training for the
child, but not on parent engagement. The families also need to be trained,
after all, teachers were not trained to give this training to the families.
(Buse, Appendix H, 149).

We also did not know what to do at that time because we had only
implemented family involvement in the classroom environment. What
were the things we could do with parents during online classes? In other
words, we could actually do brainstorming. Maybe we weren't doing it
much, or maybe we were doing it but it wasn't good enough. Actually, |
think it is something open-ended, it needs to be worked on. Our trainings
could have been on how to involve the parents, things can be done and
possibly arise, methods of involving the family in a different way. (Beyza,
Appendix H, 150).

Similarly, Aysegiil indicated that there is a training need on how to engage
parents more actively in online education.

Trainings could have been given on topics such as how we can make the
family more active in the online education process, what can be done
about this issue, what can be done together with the family in online
education. We do these kinds of things in face-to-face education, but it can
be a problem in online education. Because not everyone may have
materials at home, and it is obviously necessary to think about this when
giving information to the parents. We do not want to force the parents
economically, we want them to be able to do something with what they
have at home, for example, we think about what families can do with
materials that are not used at home or leftover materials. (Appendix H,
151).

Moreover, Gamze underlined that she would like to receive trainings on
activities that can be practiced at home with children to facilitate parents to support
their children's learning at home, and to share what she learnt in the training with
parents.

There are activity preparation programs for families to learn. I would like

to give training that could help families prepare activities, because at the
beginning families had a lot of trouble, for example, the family that went
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to the village or the family that had difficulty going out said, "Teacher, we
can't buy books. Those in big cities mostly ordered materials over the
internet to help their children do something to keep them busy or to
strengthen their muscle development, to prepare them for primary school.
But I wish there were programs for those who don't have the means to do
so, to prepare activities on their own at home, and we could tell the
families about them, and they could program something like this
themselves. | would have supported them financially and morally, because
there are people who really don't have purchasing power. Instead, | would
like to provide this kind of training so that they can do activities on their
own. I would also like to receive training on this subject and teach them.
(Gamze, Appendix H, 152).

In addition, one of the teachers underlined that receiving training would be
useful for teachers to encourage parents who are reluctant and anxious to get engaged
in their children's online learning process.

| saw the stress of the families and felt the need to comfort them. For
example, the families of children with special needs were having a lot of
difficulty. How can we make them calmer? What can be done for them?
Or how can | include a family in the class? The family doesn't want to
come anyway. | would like to know what I could do to make them want to

come, what | could do to make them want to be here and they would like it
and they would participate and be involved. (Ipek, Appendix H, 153).

Teacher Support Training:

In addition to practical trainings, teachers also need trainings that will support
them both pedagogically and psychologically. The teachers pointed out that they
would like to receive trainings that would support them psychologically during the
online education process. These teachers stated that they were in psychological
distress during the pandemic period and that they "needed psychological relief”, and
they also expressed that they wanted to receive trainings that would psychologically
relieve them.

Moreover, the teachers would like to receive trainings on "parental
psychology" considering the psychological well-being of families in order to

overcome this process smoothly.
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In addition, teachers expressed that they would like to be informed about "the
roles of teachers in online education™ and "the roles of parents in online education™ in
order for both teachers and parents to know their roles and responsibilities during the
online education period.

As | said, we could have received training on the role of the teacher, the role
of the teacher in online lessons and what is expected of the teacher, and
likewise, the role of the listener, my expectations from the parent and what
the parent should do. Likewise, parents should have received these
trainings. Because when we were doing activities during online lessons,
parents were asking "Miss Selin, is our paper too small?" You shouldn't do
that in online education. The things | mentioned are very simple things, but
other parents who heard this question began to ask questions, "Aaa, can we
ask questions, Miss Selin, can you take a look at ours then?" These things
should not happen. For example, if there was such a training, I'm just
imagining it right now, I think it would be fun for both sides and it would
bring parents and teachers a little closer to each other. Giving such an
example in a meeting would show everyone what to do. (Selin, Appendix
H, 154).

After explaining their training needs, the teachers stated that they needed
these trainings in order to make online education more enjoyable and to reduce the
anxiety of the family, while the majority of the participants stated that they wanted to
receive trainings to improve their knowledge and skills in order to use online
technology more effectively during the online education period. Buse explained this
situation as follows:

Everyone was just experiencing this process, so sometimes the activities
that could be done at home or online with this age group were very
limited. Therefore, a teacher may need different perspectives on how to
guide or how to make the lesson more exciting, productive and interactive.

Therefore, 1 would like to receive education in this field. (Appendix H,
155).
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CHAPTER 5

DISCUSSION

This chapter presents the discussion of the findings in relation to the relevant
literature. Discussion mainly involves three themes that emerged as results of the
data analysis, including parent engagement, challenges, and opportunities of online
education for parent engagement, and learning experiences of teachers during the

pandemic.

5.1. Discussion of the findings

With the spread of the COVID-19 outbreak in March 2020, numerous changes took
place all over the world in terms of the economic, social, cultural, and educational
sphere, and a series of decisions were taken to accommodate these unanticipated
changes. Among the decisions taken was that education should not be interrupted and
education should continue despite the pandemic. During the period of lockdowns, all
students from K-12 to university continued their education online instead of face-to-
face education in a school environment. Although it is not a usual form of education
and training, especially for early childhood education, online education became
important and widespread for preschool children in order to continue learning during

the COVID-19 period (Alan, 2021; Ford et al., 2021; Glingor, 2022).

5.1.1 Parent engagement
With the shift to online learning in the pandemic, perceived roles and responsibilities

of the parents towards their children changed in terms of engaging their children’s
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education (Alharthi, 2022; Bozkurt & Sharma, 2020; Cakin & Akyavuz, 2021;
Yildiz, Kilic & Acar, 2022). Similar findings are revealed in the present study, which
is that with the change in the roles and responsibilities of stakeholders in online
education, the participation of families in online education also changed compared to
face-to-face education. The present study shows that parents became the most
important component of their child’s online learning process at home, not only as a
mother or father but also as their child’s teacher since the learning environment
moved from the classroom to the home environment and parents took on the teacher
role at home. Similarly, Giindogdu (2021) and Giingor (2022) stated the
responsibilities of families with preschool children increased in order to support all
developmental areas of their children in the online education process.

In the present study, almost all early childhood teachers also stated that it was
certainly impossible to manage the online education process without the support of
parents and they emphasized that parents maintained the responsibilities of teachers
at home. This is consistent with previous research (Dong, Cao, & Li, 2020; Giingor,
2022; Giir & Filiz, 2022; Tulum & Oztiirk, 2021). Giingér (2022) especially
underlined that preschool children should use technology with the guidance of an
adult in online education. It can be said that the family, child, and teacher were like
parts of a chain in online education, and the lack of any piece in this process would
adversely affect the implementation of online education. Therefore, parent
engagement was very crucial in the online education process. Epstein (2001) stated
that parents get engaged in their children’s education in face-to-face education by
parenting, communicating, volunteering, learning at home, and decision making.
Similarly, the findings of this study reveal that the parent engagement practiced in

face-to-face education was sustained through communication, cooperation, learning
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at home and volunteering. However, the current study also revealed that these types
of parent engagement changed forms with online education. Borup (2016) indicated
that parents had various roles and responsibilities in the online learning environment
to get engaged in their children’s learning process and that they engaged in their
children’s education by organizing, monitoring, motivating, nurturing, and
instructing. Similarly, the findings of the current study show that parents with
preschool children were engaged in their children’s online learning process by
monitoring their children and online lessons, organizing the learning environment of
their children, supporting their children’s learning, and communicating with the
teacher. Similar findings have been reported in previous studies (Misirli & Ergulec,
2021; Yildirim, 2021). Misirli & Ergulec (2021) revealed that parents got engaged in
children’s online education by helping in terms of technological tools, supporting
their children during online lessons, and organizing their children’s learning
environment. Likewise, Yildirim (2021) noted that parents with preschool children
communicated with teachers, supported their children during online lessons,
organized their children’s learning environment by preparing lesson materials, and
nurtured their children in the online education process.

In online education, parents were engaged in their children’s online lessons
by monitoring children’s behaviours, learning performances, lesson content, and
other children in online classes. According to Barbour & Reeves (2009), parental
monitoring of children is crucial for children’s online learning since children cannot
have the self-regulation to focus on online lessons (Dong, Cao, & Li, 2020).
Similarly, this present study reveals that in online education, parents were engagedin
monitoring their children’s class participation and learning performance due to their

children’s lack of self-regulation. The reason why parents needed to monitor their

135



children was to keep their children on task when they were distracted during lessons
and did not want to sit in front of the screen.

Moreover, the participants in this study claimed that parents gained
knowledge about their children’s learning performance by monitoring their children
during online lessons. Besides gaining knowledge about children’s learning
performance, parent engagement in online education by monitoring their children’s
online education enabled them to have an understanding about ECE. In face-to-face
education, the parent, who could not observe thoroughly what is going on in the
classroom, actually engaged in the education of his/her child and had the opportunity
to make observations with online education. Similarly, Yazic1, Keskin, and Gelisli
(2022) stated that with online education, parents had the opportunity to observe their
children’s learning process more closely and their perspectives towards ECE were
favourably affected. On the contrary, it was also a disadvantage for parents to ensure
parent engagement by monitoring the online education process because by
comparing the learning performance of their own children with that of other children,
parents actually defeat the purpose of parent engagement.

Lee et al. (2021a) asserted that parental support and monitoring of children’s
learning process in online education are necessary for effective online learning. The
teachers also in this study emphasized that parents whose children would attend
primary school next year were especially concerned about whether their children
were learning sufficiently in online classes, so they engaged in their children’s online
education by supporting them at home. The reason why parents supported their
children’s learning in online education may be that parents did not consider that their
children could manage online education sufficiently and provide a great deal of

support with parental scaffolding in order to facilitate this process. Lowes & Lin
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(2015) pointed out that “students not only need to learn a subject online but need to
learn how to learn online” (p. 18). Hence, the teachers in this study reported that
parents facilitated their children’s learning in online education by sitting next to their
children during online education, helping them when they need, doing instructional
activities after online lesson, and participating in the lesson, such as reading a book,
mentioning their jobs, doing sports, and playing online games during the online
lesson.

Communication, especially two-way communication, acts as an important
bridge for a strong teacher-parent partnership. Healthy communication enriches
mutual trust and respect, which ensures cooperation between the teacher and parent.
As Khalid (2022) asserts that healthy communication between parents and teachers
positively affects preschool children’s online learning. Therefore, in online
education, where the child and the teacher were in physically separate learning
environments, communication between teacher and parent was indispensable.

The present study also reveals that the teachers stayed in frequent contact
with parents during this period by informing them about the process, caring about
their psychological well-being and supporting them throughout the process. In
particular, when parents supported their children at home before and after the online
lessons, the teachers communicated with the parents and provided them with
information on how to do the activities, how to use online education software, and
how to support their children. Since parents generally did not have enough
information about what their role is at home to support their children’s online
learning, they needed practical specific instructions from teachers. Thus, keeping in

touch with parents during the online education process and managing the process by
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having regular conversations with them is essential both for the continuity of parental
engagement and for children to benefit from online education.

Moreover, previous studies indicated that teachers communicated with
parents in an online education process to offer psychological support to parents
(Cakin & Akyavuz, 2020; Yildiz, Kilic & Acar, 2022). Similarly, in the current
study, the communication between the teacher and the parents continued during the
online education period by providing psychological support to the parents as they
were isolated, unable to socialize and effectively guide their child’s challenging
behaviors. Besides, early childhood teachers stated that parents kept in close contact
with teachers during this period. Because with the sudden transition to online
education, parents faced uncertainties about what to do and how to do it, and they
stayed in touch with the teacher by asking questions via e-mail, phone or online
education software, or by sharing the problems they experienced with the parents.

Taken together, although the teacher and the family could not see each other
face-to-face during online education, the parent was engaged in online education by
reading books, introducing his/her own profession, doing kitchen, science and math
activities, volunteering by preparing the child’s online lesson materials and
technological devices, and staying in touch with the teacher and trying to manage the
process together with the teacher. Hence, parent engagement did not cease to exist in
online education with the change of circumstances, it only changed its form. Lastly,
when it comes to practices of parent engagement in online education, it should not be
forgotten that parent engagement in online education is going beyond preparing
lesson materials before online lessons and considering that parents conduct a

multitude of ways to support their children in online education.
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Based on the experiences of early childhood teachers during COVID-19
pandemic, the current study shows that parents with preschool children got more
engaged in their children’s online education process. This finding is broadly
consistent with previous studies (Duran, 2021; Hapsari, Sugito & Fauziah, 2020; Lau
& Lee, 2020; Lee et al., 2021; Yildirim, 2021). Lee et al. (2021a) showed that
parents got engaged in their children’s online learning more frequently by supporting
at home such as reading a book and playing with children together. Moreover,
Yildirim (2021) demonstrated that parents were more engaged in their children’s
education during an online learning environment by providing high parent-teacher
partnership to support children’s learning. On the contrary, these findings differ from
some previous studies (Cakin & Akyavuz, 2020; Giindogdu, 2021; Ford et., 2021).
Cakin and Akyavuz (2020) demonstrated that in the online education process,
parents did not support their children’s online education process sufficiently and did
not get engaged in online education. Besides, Giindogdu (2021) demonstrated that
although parents have more responsibilities about their children’s learning, parents
are not sufficiently engaged in their children's online learning’process. Similarly,
Ford et al. (2021) stated that early childhood teachers expressed dissatisfaction with
the insufficient parent engagement in the online learning proces’. The reason for the
difference between the findings of the present study and these studies that mentioned
that parent engagement decreased in online education may be that some parents
would not be able to cope sufficiently with the problems they encountered to get
engaged in the online education process.

Considering all these findings regarding parent engagement in online
education, it was appropriate to use the concept of parent engagement instead of

parent involvement in online education because as stated by Goodall & Montgomery
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(2014), parents and teachers are engaged in children’s education by fulfilling their
responsibilities towards children in an equitable rather than equal way. Similarly, in
the present study, the parents and teachers collaborated in this process to conduct
online education with parents’ support.

According to Goodall & Montgomery (2014), at the point of parent
involvement, teachers have dominance over parents and no information flow is
expected from parents while necessary information is conveyed to parents. However,
in this present study, it was impossible to conduct online education without receiving
any information about children and process during the online education process.
Also, in this study, the parents did not only participate according to the instructions
received from the teachers but also acted in cooperation with the teacher in an online
learning process in which the parents also made decisions and their opinions were
taken into consideration.

The parents actually engaged in their online education process through two-
way communication with teachers in different aspects such as by being a member of
the lesson, supporting their children, organizing online lesson environments, and
monitoring online lessons instead of participating in their child’s education with
control of the school and being involved only by just “doing”. Parental engagement
in children’s education process is driven by parents’ own sense to have parenting
roles rather than by school requirements (Peters et al., 2007). Similarly, in this study,
parental engagement in the online education process was not forced by the teachers
but was carried out by the parents to support their children and to improve their
learning process. Therefore, in fact, the concept of parent engagement was adopted in
this study instead of parent involvement due to the fact that parents played a

profound role in their children’s education.
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When it comes to mother engagement and father engagement in online
education, early childhood teachers shared their experiences that mothers were more
prominent in the online education process than fathers. Similar findings are seen in
previous studies (Del Boca et al., 2020; Giindogdu, 2021; Spinelli et al., 2020;
Yamamura & Tsustsui, 2021). These studies found that mothers rather than fathers
were more engaged in their children’s online education and supported their
children’s online learning during the COVID-19 pandemic. Moreover, Del Boca et
al. (2020) stated that mothers with young children took responsibility for housework,
working life and taking care of their children, and unlike their husbands, they were
very interested with their children and got engaged in their children’s online
education. The early childhood teachers in the current study considered wor’
conditions as the main reason why mothers, rather than fathers, support their
children, sit with them during online lessons, prepare the online learning
environment, and observe their children during this period. However, it is found that
while housewives were more engaged in their children’s online education than
fathers, the same was the case for working mothers, which is also in line with the
findings of Yamamura and Tsustsui’s study (2021).

In addition, the teachers in this study stated that mothers were more engaged
in the education of their children as the age of the children got younger in online
education, but when the children got older fathers showed more interest as well as
mothers. Therefore, in the online ECE process, teachers interacted with mothers
rather than fathers in front of the screen and while communicating. Similarly, as
Hornby and Lafaele (2011), stated that as children grow older, parents are less

engaged in their children’s education.
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The current study reveals that parents’ gender roles perceptions and
patriarchal perspectives about paternal roles led fathers to see the responsibility to
support their children’s online education in the mother rather than in themselves. As
Yagan Giider and Ata (2018) demonstrated that if the father has gender role attitudes
at home, which is the notion of the mother is seen as the primary responsible person
for caring for the children, father involvement is influenced negatively. Similarly,
some studies (Bleske-Rechek & Gunseor, 2022; Barcala,2023) stated that fathers
with patriarchal perspectives about gender roles get less engaged in their children’s
development and learning process.

Moreover, in the study, when teachers were asked about their experiences of
parent engagement in online education, they mostly mentioned experiences about the
engagement of mothers rather than parents and generalized the concept of parenting
as motherhood. At this point, not only parents’ perspectives on gender roles but also
teachers’ perspectives should be enhanced to increase both fathers and mothers’
engagement in children’s learning process.

According to Dong, Cao, and Li (2020), rather than online education, parents
prefer face-to-face education in early childhood. Similarly, the findings of the current
study showed that early childhood teachers preferred parent engagement practices in
face-to-face education rather than online education, considering that parent
engagement is better in face-to-face education in terms of quality of relations,
logistics and effectiveness.

Considering all these experiences of the teachers in public and private
schools, the number of online education course hours provided in private schools was
higher than in public schools. At this point, it can be said that parents whose

children receive education in private schools needed more support in this process due
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to long lesson hours. Besides, during this period, while private schools had online
class time every day, less than half of teachers in public schools did not conduct
online classes on certain days of the week. The reason why private schools had
online classes every day might be that the school administration would make it
compulsory to have online classes every day. Since parents pay a substantial amount
of fee for these schools, they might expect to get more intensive online education
every day.

Moreover, the teachers used specific online training software to manage the
online education process. However, they differed in private and public schools.
While public school teachers used EIN and WhatsApp in this process, private school
teachers did not prefer to use these tools in the online education process, instead,
they used other online education software such as Zoom, Microsoft Teams etc., and
communicated via e-mail as in face-to-face education. The reason why private school
teachers did not prefer EIN may be that it does not have a variety of early childhood
education content like other education levels. (Aldemir et al., 2022).

Furthermore, the current study revealed that there are no significant
differences between private and public schools in terms of parents’ engagement in
their children’s education. Both parents in public and private schools engaged in their
children’s education in this process. In addition, as in public schools, mother
engagement was higher than father engagement in private schools, and mothers
managed this process rather than fathers.

Cardullo et al. (2021) underlined that teachers face difficulties in online
education since the interaction between teacher and children remains intangible and
the emotional bond cannot be established sufficiently in a physically separated

environment. As stated by Mertala (2020), in ECE, face-to-face interaction and
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practice-oriented plays and activities are indispensable in the child’s learning
process. The current study advocates this argument because early childhood tea’hers
prefer to teach in face-to-face education instead of teaching in online education by
rationalizing these reasons. In addition, almost all early childhood teachers think that
communication with children, especially in the early childhood period, should be
more interactive and more tactile because teachers cannot use body language and
facial expressions in online education as in face-to-face education. Similarly, Yazici,
Keskin, and Gelisli (2022) demonstrated that early childhood teachers could not feel
the heart of children in online education and that 144nlyl44onnal interaction was
absent due to physical separation. As stated during the pandemic, although children
are educated with online education, children need social interactions in the learning
process (Cakin & Akyavuz, 2020). It is important for children to interact not only
with their teachers but also with their peers. However, it was revealed that in online
education, children only tried to be in contact with their friends through small screen
boxes for a certain period of time and peer communication could not be provided
efficiently as in face-to-face education. As Dong, Cau and Li (2020) mentioned,
children’s social development was also damaged in online education because
children could not interact with their peers.

On the other hand, the teachers stated that parents also preferred face-to-face
education and that they were overwhelmed by the increased responsibilities of
parents in this period. Similarly, Giingdr (2022) stated that parents with preschool
children consider face-to-face education more beneficial than online education
because of insufficient learning experiences and argue that the development of the
child increases in every aspect of face-to-face education, unlike online education.

Similarly, some previous studies supported these findings (Dong et al, 2020; Kim et
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al., 2021; Otero Mayer et al.,2021). Taken together, the present study reveals that
face-to-face education is more advantageous in this respect for early childhood
teachers because the teacher can help the child more easily by touching the child in
the classroom and children cannot be comfortable on the screen as in the classroom.
The reason why teachers find face-to-face education more beneficial at this point
may be that individualized support and instructions have an important place in early
childhood education. However, this is not sufficiently fulfilled in online education.

Moreover, in this study, the teachers indicated that they want parents to
observe the curriculum, their children, and the lesson content more closely in the
classroom because according to the teachers, children’s behavior in the classroom
environment differs from their behavior in the home environment. In addition, they
did not regard online education as efficient enough, which is in line with some
previous studies’ findings (Aral & Kadan, 2021; Cakin & Akyavuz; 2020; Stites,
Sonneschein, & Galczyk, 2021). Besides, the teachers stated that the reason why
online education is not seen as effective is that children’s attention is easily
distracted, and they cannot participate actively enough in the activities. Similarly,
some studies demonstrated that children’s attention span is low for online learning
(Stites, Sonneschein, & Galczyk, 2021; Yazici, Keskin, & Gelisli, 2022).

In addition, this study reveals that the teachers’ instructions were not
immediately transmitted to the child during online education and problems occurred
both in terms of communication and the functioning of the lesson. It can be said that
its reason may be the weak Internet infrastructure in online education. In cases where
there is a lack of synchronization, children and parents may fall behind in following

the lesson. As Ozbey and Keles (2023) stated, Internet infrastructure and
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technological problems such as computer freezes and no Internet reception interrupt
conducting of online education.

According to the teachers in this study, another reason why they considered
online education to be less advantageous is that in face-to-face education, parents
contributed not only to the education of their own child but also to the education of
all children in the class. By doing hands-on activities in the classroom, reading books
to them, and volunteering to go on class trips, parents helped all members of the
class, support their learning, and provide learning opportunities. However, in online
education, in the home environment, parents may ignore other members of the class
while trying to meet their child’s needs and support his/her learning since their
energy and knowledge are enough to support only their own child.

Self-care abilities are very significant for children’s social life and school
readiness (Zhu et. Al, 2021). However, some of the teachers emphasized that
children became more dependent on their parents with online education at home
since parents did what children have to do such as tidying the plate on which he/she
eats, picking up his/her belongings, and preparing his/her materials, etc. It can be
said that while the parents who did not know how to support the child sitting in front
of the computer wanted to help the child, they actually interrupted the development
of the child’s self-care skills such as gradually meeting their needs on their own
because the things that the child could do alone without support in the classroom
environment, parents did instead of the child in online education. This situation may
negatively influence the social development of children who will start primary school
the following year. On the contrary, Yazici, Keskin, and Gelisli (2022) claimed that

children acquire a sense of responsibility with online education.
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Aligned with the findings of previous studies, the screen time of children
increased during the pandemic. (Dong, Cao, & Li, 2020; Eyimaya & Irmak, 2021;
Misirli & Ergulec, 2021 Ozbey & Keles, 2023; Yazici, Keskin & Gelisli, 2022).
However, the child who was exposed to the screen a lot during the online lessons
continued to spend time on the tablet and computer after the lessons and the teachers
stated that this negatively affects the child’s cognitive development. According to the
teachers in the study, after the children returned to face-to-face education, the effects
of this were even more evident. Therefore, for the teachers, face-to-face education is
more beneficial and effective compared to online education. As Zeybekoglu Akbas
and Dursun (2020) stated that increased screen use during online education can
hinder children’s development, especially for social-emotional and mathematical

development (Stites, Sonneschein, & Galczyk, 2021).

5.1.2 Challenges and opportunities of online education for parent engagement
When it comes to the challenges during the online education process, teachers
experienced breakdowns in parents’ communication with the teacher during the
online education process (Glindogdu, 2021). It was revealed that most of the parents
did not adequately follow the communication notes sent by the teacher and did not
regularly inform the teacher about the child’s participation in the lesson. Similarly,
Gilindogdu (2021) stated that communication with parents in online education had
setbacks and that not enough feedback was received from parents. In particular,
teachers experienced that parents did not follow the news from the teacher causing
the lesson materials not to be ready for the’lesson. The lack of lesson materials also
interrupts the efficient implementation of online lessons (Ozbey & Keles, 2023).

Also, missing materials constrain the range of activities to be carried out during
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online lessons (Cakin & Akyavuz, 2021). Therefore, it is of great importance for
parents to stay in frequent communication with teachers to follow what is going on in
their child's online learning process.

Poor communication and lack of cooperation of some parents with teachers in
online education were also another challenge for parent engagement that was
mentioned by most of the participants in this study. Similarly, Aral and Kadan (2021)
stated that although parents were active in their children’s online learning, they did
not cooperate and communicate with teachers enough in the online education
process. Moreover, it is obvious that parents who are not in contact with teachers
have difficulty following up their children’s learning processes which hinders the
online education process (Cakin & Akyavuz, 2021).

Another reason why parent engagement in online education faltered was that
parents did not know enough about online education. In this regard, teachers in this
study reported that with the sudden closure of schools in March 2020 due to the
pandemic, parents like teachers were both inexperienced and uninformed about how
to do early childhood education on the screen, how to use online education tools,
how to support their children’s education and how to manage this process which is
consistent with previous studies. Yazici, Keskin, and Gelisli (2022) stated that both
teachers and parents “feel like a fish out of water”” by the abrupt transition to online
education during this period. While Batey (1996) stated that parents cannot support
their children because they lack sufficient knowledge about their children’s
education process, Giinay Bilaloglu and Aktas Arnas (2019) demonstrated that
although parents with preschool children are willing to communicate with the school
and the teacher, they do not know how to be engaged in their children’s learning

process and they do not get enough help and support from the school and the teacher.
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Moreover, Dong, Cao and Li (2020) stated that parents do not have sufficient
knowledge to support their children, so they are not ready to be part of the online
education process. These findings from other studies are therefore consistent with the
current study.

It was found that with the transition to online education, parents’ lack of
digital competence became a serious challenge since parents who could not use
online education software could not support their children’s online education
sufficiently. Similarly, Pattnaik et al. (2022) stated that lack of digital literacy of
parents is a challenge to conduct online education. Also, some of the teachers stated
that this situation interrupted the online lessons as delays occurred while trying to
register for the online lesson. Some researchers claimed that preschool children do
not have the competence to use technological devices independently (Giindogdu,
2021; Yazici, Keskin, & Gelisli, 2022). Therefore, children need parental support to
participate in online education. At this point, it seems necessary that parents should
be provided technology-related training to have sufficient technological
competencies.

However, the teachers emphasized that since the parent did not know how to
help and support their child in online education, this help can turn into an
interference. The findings of this study make it clear that it is an important challenge
not being able to conduct the lesson independently since the parents answer their
children’s questions frequently and are extremely supportive during the online
lesson. These findings are consistent with the prior research by Yazici, Keskin &
Gelisli (2022) and Timmons et al. (2021). According to Timmons et al. (2021),
parents help their children excessively in their learning process and this situation

creates difficulty in evaluating their children’s learning progress.
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Parents wanted to sit by their children’s side in online education and helped
them when needed, but their support was sometimes overdone and negatively
affected the functioning of the online course. Similar findings can be seen in a study
by Khalid (2022), wherein parents helped their children more than necessary to the
extent that it disrupted the lesson, so children focused more on their parents than on
the lesson during online education due to excessive parental interference. In addition,
the current study revealed that the frequent interference of parents and answering
questions originally posed to children during online lessons also negatively affected
the assessment during online education. Aldemir et al. (2022) indicated that teachers'
assessments of preschool and primary school children during online lessons do not
measure children’s learning performance accurately. Apart from the interference of
parents, another reason why assessment and evaluation cannot be effectively applied
in online ECE is as stated by Ozbey and Keles (2023) the lack of necessary materials
for online assessment and the lack of sufficient knowledge about assessment and
evaluation in online education. At this point, the reason why parents interfered
during online lessons may be the fact that the rules and expectations in the online
education process were not determined beforehand and that parents were not given
training on this issue. Therefore, it can be said that determining the roles of parents in
online education and sharing this information with parents may contribute to their
participation in children’s education in a more conscious way throughout the process.

It appeared that parents also exhibited interruptive conduct during the online
lessons, which led to challenges in establishing parent engagement in online
education. Although there is no finding in the literature on this subject, it is
demonstrated that in the current study, some parents forced their children’s non-

participation and applied physical violence to them during the lesson. Apart from
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this, parents’ critical observation of teachers was also interruptive for teachers.
Similarly, Ozbey and Keles (2023) stated that parents’ careful monitoring of teachers
made teachers feel uncomfortable.

Previous studies have shown that it has become requisite for parents to be
active in their children’s learning process in online education. However, teachers in
the current study considered this considered as a challenge, especially for working
parents, which is consistent with previous studies (e.g., Aldemir et al., 2022; Baker et
al., 2016; Del Boca et al., 2020; Erdogan & Demirkasimoglu, 2010; Giinay Bilaloglu
& Aktas Arnas, 2019; Hornby & Lafaele, 2011; Kogyigit, 2015; Machen et al., 2005;
Toran & Ozgen, 2018; Williams & Sanchez, 2013). During the online education
process, parents could not find time to support their children’s education due to their
busy work schedules, which negatively impacted their engagement in their children’s
online learning processes (Aldemir et al., 2022). This finding is in line with the
current study.

Some parents think that the responsibility for implementing and improving
parental engagement lies with the school administration and teachers (Baker et al.,
2016), because they are unaware of their responsibility to get engaged in their
children’s learning. As a result, such parents are reluctant to get engaged in their
child’s learning process (Christenson, 2004; Hoover-Dempsey, 2011). Similar
findings can be seen in the current study. Since parents already spent a lot of time
with their children at home, they did not want to be engaged during online lessons,
and they expected teachers to support them during online lessons instead of
themselves. Similar findings can be seen in a study by Yazici, Keskin, and Gelisli
(2022) who stated that parents may be reluctant to be engaged in their children’s

education. Moreover, in the current study, some teachers stated that parents regarded
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online lessons as resting time. In particular, parents of children who can use their
own technological tools and attend online lessons without the help of their parents
may be reluctant to participate in online education because their children can manage
this process alone. Similarly, Poissant et al. (2023) demonstrated that when children
have succeeded well in the learning process, parents start to think that they no longer
need to be engaged in their child’s education.

Since parents do not know their roles and responsibilities in the online
education process, they may feel inadequate and have some questions in their minds
about how to support their children in this process. Therefore, parents should be
given training so that parents do not feel alone in this process and realize their
responsibilities. As stated by the early childhood teachers in the current study,
parents should be given training on how to know their responsibilities, the
importance of ECE, how to use technological tools, and how they can support their
children in online education. In this way, parent engagement in online education can
be increased and parents can take a more active role in online education. Similarly,
researchers have argued that providing training to parents is necessary for more
effective implementation of parent engagement in online education (Giingér, 2022;
Giir & Filiz, 2022).

Parents’ attitudes towards ECE and online education are a significant factor
influencing the engagement of families in online education. As Isikoglu Erdogan et
al. (2019) stated that parents’ thoughts and attitudes towards online learning for their
preschool children are also an important factor affecting the benefit to be obtained
from online learning. Parents’ negative attitudes and beliefs undermine both the
quality and quantity of parent engagement in online education. In the current study,

the fact that parents did not consider online education effective and therefore did not
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support their children's online education process negatively impacted parent
engagement and the child’s learning process, which is consistent with previous
research (Cakin & Akyavuz, 2020; Misirli & Ergulec, 2021). In this study, parents
did not consider online education beneficial and satisfying. Similar findings can be
seen in the study by Aral and Kadan (2021), in which early childhood teachers
experienced challenges due to parents’ negative attitudes and prejudices towards
online learning.

In the present study, teachers stated that parents who have more than one
child and who do not have enough technological tools at home did not give enough
importance to ECE in this period. This is in line with the study of Alan (2021) and
these parents made a choice about which child will participate in online education.
Unfortunately, since the education of older children was considered more important
and essential than ECE, preschool children could not participate in online education
frequently. Similarly, previous studies demonstrated that parents prefer to take more
time in order to support their older children rather than their preschool children for
their online learning (Alan, 2021; Atiles et al., 2021; Dias et al., 2020; Pattnaik et al.,
2022; Steed & Leech, 2021). These negative attitudes to online ECE influence both
children’s learning and parent engagement. On the contrary, Yamamura and Tsustsuli
(2021) demonstrated that younger children need a lot of support from their families,
so parents with young children organize their working hours according to their
children more than parents with older children. Unlike the current study, Hornby and
Lafaele (2011) stated that the increasing age of children and parental engagement are
negatively related.

Moreover, the participants also mentioned that children were very reluctant to

participate in online lessons which created a challenge for the teachers. Similarly, the
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study conducted by Cardullo et al. (2021) reported that children lack motivation and
desire to participate in online education. It can be said that children cannot move as
freely in the classroom as they can in face-to-face education and their movements are
restricted, which can cause children to be unwilling to participate in online lessons.

In addition, children’s attention span was very distracted during online
lessons, which is another challenge of online education for parent engagement.
Likewise, previous studies have also reported that children have a low attention span
in online education (Giingdr, 2022; Ozbey & Keles, 2023; Sonnenscheina & Stites,
2021; Tulum & Oztiirk, 2021). Besides, teachers stated that since children had low
attention spans, children exhibited off-task behaviors that also affected the
functioning of the lesson. All these situations actually made it difficult for both
conducting lessons and the parents to participate in the lesson efficiently.

When it comes to teacher-related challenges in online education, it was stated
that teachers did not have enough information about the family due to the lack of
face-to-face meeting and communication with the families in the online education
process, although no such difficulties were encountered in previous studies.
Although it is not mentioned in previous studies, in the current study teachers
emphasized that they could not know families enough in distance. Teachers’ lack of
knowledge about parents may cause insufficient parent engagement in online
education since teachers can respond to their needs and wishes as they know and
recognise them.

Moreover, the present study revealed that teachers’ lack of previous
experience in online education also made it difficult to carry out parent engagement
because of general unfamiliarity with online teaching style, which is also in line with

the study of Erdiller Yatmaz & Demiral (2022). In the online education process,
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teachers did not have enough knowledge about the use of technological tools,
inviting families to online education, and resources to be used in online education.
Hence, the most important reason for this would be that teachers were not trained
both before and during the online education period, which is in line with previous
studies (e.g., Aldemir et al., 2022; Atiles et al., 2021; Cardullo et al., 2021; Ford et
al., 2021; Marshall et al., 2020).

The learning environment Is an important component for the child's learning
and development. Malaguzzi (1987), the founder of the Reggio Emilia educational
approach, stated that the physical environment in which learning takes place is a
third teacher who reflects and develops the child’s learning. Thus, the learning
environment should enable the child to learn and explore. The teachers emphasized
that with online education, children’s physical learning environments changed when
they moved from school to home, but the number of children at home, lack of
sufficient technological tools, poor internet infrastructure, and the lack of a suitable
room to participate in online lessons at home caused difficulties in the online
education process. In the current study, poor Internet infrastructure at home and the
lack of sufficient technological devices both made it difficult for children to
participate in the lesson and created a barrier for parents to support their children’s
online learning. Similar findings can be seen in some previous studies (e.g., Aral &
Kadan, 2021; Seabra et al., 2021; Trinidad, 2021; Yazici, Keskin & Gelisli, 2022;
Winter et al., 2021). Especially when there is more than one child at home, the lack
of technological tools reveals even more visible challenges. Therefore, families with
more than one child in the online education process had more difficulties in
supporting their children. Current findings are in line with the previous studies

(Aldemir et al., 2022; Cardullo et al., 2021; Telli & Altun, 2020). Cardullo et al.
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(2021) demonstrated that in cases where there is more than one child at home, there
is competition in the use of technological tools and the Internet, and this led to
educational inequality in receiving online education as a challenge for children.

Moreover, it is seen that parents could not provide parent engagement
sufficiently when there was more than one child at home. Previous studies assert this
argument (Baker et al., 2016; Carlisle et al., 2005; Glinay Bilaloglu & Aktas Arnas,
2019; Giirsimsek, 2010) because they had difficulty juggling both housework and the
process of supporting more than one child to learn. Therefore, parents felt exhausted
and burned out during this period. As Garbe et al. (2020) stated that parents who
could not balance their responsibilities in the online education process felt exhausted
during this period.

Besides, the teachers indicated that some parents did not have appropriate
room for learning where children can take online lessons at home. Similarly, Aldemir
et al. (2022) stated that the unsuitable space at home for online learning posed critical
challenges to conducting online education. In addition, another finding of previous
research which is in line with the current study stated that children cannot participate
in online lessons due to the lack of rooms suitable for online lessons at home (Balkar,
Tuncel & Demiroglari, 2022). Also, it appeared that in cases where the child’s
learning environment is not sufficiently quiet, the child’s ability to concentrate
during online lessons was disrupted. Similar findings are documented by previous
studies (Ozbey & Keles, 2023; Yazici, Keskin, & Gelisli, 2022).

Although there is no clear finding in the literature to explain this, the other
difficulty mentioned by the teachers regarding the implementation of parent
engagement is that the main focus in the online education process was not on parent

engagement, but on delivering the lessons that children missed. For this reason,
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online education activities have been further simplified so that they can be practiced
at home with the family (Glindogdu, 2021). Moreover, apart from the main focus of
the lessons, the teachers experienced that the duration of online lessons is constrained
to teach children (Aldemir et al., 2022). Similar findings are revealed in this present
study and the limited lesson time also hindered the participation of parents because,
in this limited time, hands-on activities were done, and children’s academic learning
was focused.

To overcome the challenges and improve parent engagement in online
education, the participants suggested that they should receive training on the online
education system and be familiarized with how to manage the process with preschool
children and their families in online education. This is critical because teachers had
no previous experience in online ECE before the COVID-19 pandemic. As Kim
(2020) argued, teacher training education should be redeveloped with the change in
the teaching roles of teachers because of the online education that has become
widespread in ECE with the COVID-19 pandemic. Thanks to this, awareness about
online education and the implementation of parent engagement in online education
can be gained.

The teachers stated that in order to engage parents in their children's
education, online education should be planned in such a way that not only children
can participate but also parents can participate. Online education should be
augmented with effective educational practices in order to increase the participation
of parents in the lessons. Similarly, Aldemir et al. (2022) stated that in order for
online lessons to be more effective and efficient, their content can be enriched by
using various teaching materials and online education tools such as Web2 Tool,

Mentimeter, etc.
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Most of the participants finally suggested that online lesson practices should
be implemented with materials that families can easily find at home, that government
policies should be shaped in such a way that parents can participate in their
children’s lessons, and that online education hours should be determined according
to the convenience of the parents. As stated by the current study, providing flexibility
for parents is an important method to increase parent engagement in online
education. Similarly, Baker et al. (2016) indicated that parents suggested that schools
should provide flexibility with regard to parents’ working hours.

Apart from the challenges experienced in online education, teachers also
encountered opportunities in online education. Most of the teachers experienced that
parent engagement increased with online education. In this process, families got
engaged in their children’s learning journey, supported them in online lessons, and
most importantly, as they were one of the most important stakeholders in this
process, they had more control over their children’s learning experiences and
observed their children’s needs better. Teachers indicated that parents had more
knowledge about their children’s learning performance and educational needs in the
online education process thanks to online education. As parents participate in their
children’s learning process, this provides parents with the opportunity to get more
information about the educational needs of their children (Gomes, 2015; Cagdas et
al., 2016; Larocque, Kleiman & Darling, 2011). Similar findings are seen in previous
studies (e.g., Aldemir et al., 2022; Alharthi, 2022). Parental engagement was higher
in online education than in face-to-face education because an unexpected situation,
such as the pandemic, almost obliged parents to be engaged in their children’s

education (Alharthi, 2022) and parents being present at home with their children
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during online education strengthened parent-teacher communication (Aldemir et al.,
2022).

The current study revealed that all family members at home witnessed what
was taught in the lesson, the attitude of the teacher, and his/her communication with
the children. The reason is that in online education, the teacher and the child are not
left alone in the learning environment when the door of the classroom is closed as in
face-to-face education. At this point, parents observed teachers carefully and
witnessed the effort of the teachers during the online lessons. Therefore, the early
childhood teachers shared their observations that parents’ perspective on ECE
changed positively because parents gained awareness about the importance of ECE
as they participated in online lessons. Besides, it also appeared that parents
appreciated that the teachers were able to manage the online education process with
more than one child in the learning. Study results further supported earlier findings
(Aral & Kadan, 2021; Erdiller Yatmaz & Demiral, 2022). According to these
researchers, with the engagement of parents with online education, parents have
observed how difficult it is to teach children, especially in the on-screen
environment, and this has increased the value placed on teachers. In fact, this also
contributed to parent engagement because the morale and satisfaction of the teachers
are beneficial for them to communicate and interact more effectively with parents in
the process (Hill & Taylor; 2004; Morrison, 2013).

Considering all these opportunities, teachers stated that they would like to continue
some affordances such as online parent-teacher meetings, EBA software, sending
photos and videos to teachers, and inviting parents to classroom online when face-to-
face education is started after online education. While teachers were inviting parents

to the school before the pandemic, they transformed this kind of parent engagement
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into online with the experience of online education. This is a remarkable affordance
that may increase parent engagement because families who could not participate in
their children's education due to situations such as work intensity and transportation
problems were engaged in their children’s education both as observers and as activity
implementers. Likewise, the transfer of parent-teacher meetings to online may
facilitate parents to attend the meetings more easily against work intensity and
transport problems, especially this situation has paved the way for fathers who do not

attend face-to-face parent-teacher meetings to attend the of parent-teacher meetings.

5.1.3 Learning experiences of teachers during the pandemic

When it comes to teachers’ learning needs during online education, as in face-to-face
education, teachers continued their learning journey in online education through their
lived experiences. According to Pang (2003), learning is “a change in the learners’
capability of experiencing a phenomenon in the world around them” (p. 153). Unlike
children, adults’ learning processes are based on lived experiences (Knowles et al.,
2005; Merriam & Caffarella, 1999). During the online education process, teachers
were not provided professional support on online education and parent engagement
either from the Ministry or the school administration during the COVID-19
pandemic. While the majority of early childhood teachers pointed out that they did
not receive any technology-related training before and during the COVID-19
pandemic, except one, all the early childhood teachers in the study stated that they
were not given any training to teach online lessons prior to the COVID-19 pandemic.
Similarly, previous studies demonstrated that teachers reported having no training
regarding online education (Aldemir et al., 2022; Atiles et al., 2021; Cardullo et al.,

2021; Erdiller Yatmaz & Demiral, 2022; Ford et al., 2021; Marshall et al., 2020).
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Thus, in the online education process, early childhood teachers met their learning
needs by self-directed learning and learning from others.

The teachers in the present study carried out informal learning processes by
learning on their own in order to ensure their readiness to teach in online education.
This finding is consistent with the study of Aldemir et al. (2022). The teachers
learned on their own how to manage the online education process through various
techniques such as trial and error, research on the Internet, watching videos, etc.
(Aldemir et al., 2022; Erdiller Yatmaz & Demiral, 2022).

Also, in addition to self-directed learning, the current study revealed that
when teachers did not receive professional learning support during the pandemic,
they learned from each other by keeping in touch with their colleagues and school
administrators. Similarly, Aldemir et al. (2022) stated that during the online
education process, teachers learned by asking, consulting, and collaborating with
each other about multiple subjects. Moreover, the finding of the current study is also
in line with the study of Ford et al. (2021). In the online education process, due to
lack of training for teachers, teachers sought resources, self-learned, and cooperated
with other early childhood teachers (Ford et al., 2021).

However, teachers stated that they wanted and needed to take trainings on
online education to make online education more enjoyable, reduce the anxiety of the
family and improve their knowledge and skills. Aral and Kadan (2021) stated that
teachers are willing to take trainings on online education. They needed to improve
themselves in terms of digital literacy. Similarly, Ozbey & Keles (2023) revealed
that teachers need technology-related trainings to conduct an online education
process. Moreover, teachers should be educated about parent engagement because

while in face-to-face education, teachers have knowledge on how to cooperate with
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families, communicate with them, make decisions together with them, and invite
them to the lesson, as stated by the current study they were not well-equipped on
how to continue parent engagement in online education. In addition, teachers were
mentally exhausted like parents during this period. At this point, the current study
revealed that while they need training to support their psychological well-being, they
also need training on how to support parents psychologically. Moreover, to meet
teachers’ learning needs, this study showed that training for parents and teachers,
flexibility, and effective educational practice can increase parent engagement and can
be implemented effectively.

During the online education process, although parents needed parent
trainings, there was no parent education training to inform parents, which is
consistent with previous studies (Dong, Cau, & Li, 2020; Sonnenscheina & Stites,
2021). Therefore, the participants in this present study suggested that parents should
be trained so that they do not feel alone in this process and realize their
responsibilities. The teachers advised that parents should be given training on how to
assume responsibilities, use online educational software, and support their children in
online education as well as the importance of ECE. As Telli and Altun (2020)
highlighted, increasing the awareness of parents about online education is important
in terms of conducting online education in cooperation with the family. Therefore,
with training for parents, parent engagement in online education can be improved
and parents can take a more active role in online education. Similarly, previous
studies recommended parent education during the online education process. Giir and
Filiz (2022) emphasized that parent training is essential in order to be able to
participate more effectively and usefully in the online education process of their

children. Similarly, there is a consensus of the current study and previous studies
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related to training for parents during the online education process (Aldemir et al.,
2022; Giingdr, 2022).

Like parents, teachers’ roles and responsibilities also changed in this period
(Erdiller Yatmaz & Demiral, 2022). Therefore, teachers should have the readiness to
implement online education by being aware of their changing roles and changes in
the teaching system with online education. Learning opportunities should be enlarged
to meet teachers’ current needs and develop their changing teaching roles and
responsibilities (Darling-Hammond & Hyler, 2020). The finding of the current study
shows that the participants also considered training for teachers as an important
method to increase parent engagement in online education. Especially, as
Kalogiannakis (2010) stated, teachers’ lack of adequate training on the use of
technological tools may cause teachers to encounter some problems in the teaching
process. Similarly, Gillen et al. (2018) highlighted that taking training on technology
for teachers is very significant to provide effective education to children. Therefore,
training teachers on the technological education tools they use during online
education is an important method to support the development of parent engagement
in online education, which is also in line with study findings of Aral and Kadan

(2021).
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CHAPTER 6

CONCLUSION

Lastly, limitations and directions for further research will be presented to shed light

on possible future studies regarding parent engagement in online education.

6.1 Conclusion

Parent engagement is an indispensable element in early childhood education. The
parent, who was engaged in their child's education before the pandemic by
communicating and collaborating with the teacher, visiting their child's learning
environment (i.e., classroom), and supporting their child at home, became the main
counterpart of their child's education with online education. As Novianti & Garia
(2020), noted, during the COVID-19 pandemic with online education, the roles of
parents altered as technology became more integrated into educational activities and
the learning environment moved from classroom to home environment. Although
parent engagement in face-to-face education is preferred by teachers instead of
online education, the engagement of parents in their children's education has also
increased with changing responsibilities. In this period, parents were engaged in their
children's education by monitoring their children, organizing the learning
environment at home, supporting children’s learning, and communicating with the
teacher. Moreover, parents got actively engaged in their children's online education.
However, rather than fathers, mothers were more engaged in their children’s learning

process.
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In Turkey, online education started to be provided in ECE with the COVID-
19 pandemic. There has been no developmentally appropriate curriculum for online
ECE. Therefore, families and teachers who were not familiar with online education
faced various challenges in implementing parent engagement during this period.
Although there were challenges in implementing parent engagement during the
online education period, teachers offered methods to improve parent engagement in
online education by taking their experiences into consideration. Teachers suggested
that parent engagement can be enhanced in online education by providing training
for teachers and parents, facilitating the availability and conditions of parents for
their participation in online lessons, and conducting effective educational practices
during lessons. However, while online education has posed challenges to parent
engagement, it has also created opportunities to transfer new possibilities to face-to-
face education.

Neither before nor after the pandemic, teachers did not receive any training
on online education tools and/or parent engagement in online education to meet their
needs. Early childhood teachers who were already unfamiliar with the online
education system had difficulties in coping with the challenges they experienced
during this period. Teachers who could not meet their in-service training needs met
their informal learning needs in the online education process through self-learning
and learning from others. However, the teachers still stated that they needed practice-

related and teacher support training.
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6.2 Implications of the study

The findings of this study provide important implications for stakeholders such as
teachers, school administrators, parents, and policymakers to discover and improve
parent engagement in ECE.

The lack of familiarity of teachers and parents with online education was one
of the most critical challenges to implement parent engagement in this process. With
the sudden transition, questions arose about how to manage online education with
young children without a developmentally appropriate curriculum for online ECE
and early childhood teachers did not know how to educate children via online. Thus,
as an implication, curriculum developers should design developmentally appropriate
online curriculum by considering challenges of online learning and needs of
stakeholders and children.

The current study revealed that teachers needed to know how they conducted
developmentally appropriate curriculum and parent engagement in online education,
but they do not have enough knowledge about it, because pre-service teachers were
only trained on face-to-face early childhood education when they teach children.
Therefore, especially pre-service teachers can start their professional lives more
prepared and consciously by receiving both theoretical and practical training on
online education curriculum and parent engagement in online education at
universities. Early childhood teachers should be well equipped not only through pre-
service trainings but also through formal and informal trainings on online education
lesson contents, online teaching style, and parent engagement practices in online
education. This is critical because online learning has become widespread in ECE

and will continue to do so.
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As most of the studies revealed (e.g., Daniel, 2020; Dias et al.,2020; Jeger &
Blaabak, 2020; Kim et al., 2021; Timmons et al.,2021), inequalities such as lack of
technological tools and insufficient Internet infrastructure among families deepened
because not all families had the same conditions during the online education period.
This is because the lack of sufficient technological devices, the lack of a convenient
learning environment, and poor Internet infrastructure at home negatively affected
the participation in online education and the implementation of parent engagement.
This study underlines the need to reduce the gap in online education inequalities. At
this point, since online education cannot reach everyone equally without providing
families with sufficient opportunities for online education, the necessary measures

should be taken to achieve the principle of equality in online education.

6.3 Limitations and directions for further research

This study serves to extend literature by investigating parent engagement in online
ECE and the learning needs of teachers in the online education process. However, the
current study has some limitations that should be carefully considered in future
studies.

With the sudden shift to online education, both teachers and parents faced
challenges and some learning needs emerged to overcome these challenges and
improve the effectiveness of online education. However, in this study, the
challenges, advantages, and learning needs related to parent engagement are
presented only from the perspective of early childhood teachers. Since the role and
importance of parents in early childhood education is essential, it is important to
identify the challenges and learning needs of parents as well. Therefore, in future

studies, the study can extend the lens to examining the experiences of parents with
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preschool children regarding parent engagement in online education. Moreover, by
examining the parent engagement experiences of among teachers, school
administrators and parents in online education, it can compare the experiences of
these stakeholders and gain insights on how to improve parent engagement in online
education.

In addition, when teachers shared their experiences of parent engagement in
the online education process, they generally referred to how mothers, rather than
fathers, supported their children's learning in online education. Further studies could
therefore examine father engagement in online ECE and the ways in which fathers
can be supported to take active roles in the process.

This study is conducted with participation of early childhood teachers in
private schools with families from high SES and public schools with families from
middle SES in Istanbul. Therefore, the findings of the current study might be limited
by the socioeconomic status of parents. As stated by UNICEF (2020b), socio-
economic status is an important factor in determining the effectiveness of parent
engagement investigations. Thus, further studies also can examine the engagement of
parents from low socioeconomic status in online education and reveal how parent
engagement in online education differs for parents from various socioeconomic
backgrounds.

On the other hand, the current study only focused on the parent engagement
of families of five and six -year-old children in online education. Examining parent
engagement, especially in this age group that will begin primary school the following
year, is an important contribution to the literature. However, examining how families
are engaged in the online education process in three and four age groups can also

provide different perspectives on this regard, as the developmental needs of this age
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group could be different than the current age group Therefore, future research can
investigate how parent engagement in online education differs in different age groups
of early childhood period.

As the last point, none of the teachers participating in the study had any
children with special needs in their online lessons. Future studies can examine how
parents of children with special needs can support their children in online education.
Also, researchers can investigate the learning needs of teachers and parents of
children with special needs in online education, the challenges they experience and

ways to overcome those challenges.
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APPENDIX B

RESEARCH STUDY FLYER

Hello,

I am conducting a thesis study as a postgraduate student of Bogazi¢i University
Adult Education master’s program. Within the scope of my thesis I am researching
“The experiences of early childhood teachers, who have provided online early
childhood education during the Covid-19 pandemic, regarding parent engagement,”.
For this | would like to reach out to early childhood teachers working in public or

private schools in Istanbul who fit the following criteria.

- To have at least 5 years of preschool teaching in public or private schools

- To have worked as an early childhood teacher both before and after the
pandemic

- To teach preschool kids of 5-6 years of age both in COVID-19 pandemic
and in face-to-face education

- To have been in contact with the parents during the COVID-19 online
education process

If you fit the above-mentioned criteria, | invite you to take part in this study
which will take 40 to 45 minutes.
If you volunteer to spare time for this interview, you can contact me via my

mail address or phone number.

Thank you for your support!

E-Mail address: XXXXX@hotmail.com
Phone number: OXXXXXXXXXX
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APPENDIX C

RESEARCH STUDY FLYER IN TURKISH

Merhaba,

Bogazici Universitesi Yetiskin Egitimi yiiksek lisans 6grencisi olarak bir tez
calismasi yiiritmekteyim. Yiiksek lisans tezim kapsaminda “Covid-19 pandemi
doneminde online erken ¢ocukluk egitimi vermis okul dncesi dgretmenlerinin aile
katilimu ile ilgili deneyimlerini” arastirtyorum. Bunun igin Istanbul’da devlet veya

0zel okullarda anaokulu 6gretmenligi yapan ve asagida yazan kriterlere uyan

- Devlet okulu veya ozel okulda en az 5 yillik anaokulu ogretmenligi deneyimine
sahip olmak

- Hem pandemi dncesi hem de pandemi déneminde anaokulu 6gretmeni olarak
calismak

- Hem COVID-19 pandemisinde hem de yiiz yiize egitimde 5-6 yas anaokulu
cocuklarina egitim vermek

- COVID-19 ¢evrimigi egitim stirecinde ebeveynlerle iletisimde olmak

ogretmenlere ulagsmak istiyorum.

Eger yukarida belirtilen kriterlere uyuyorsaniz yaklasik 40-45 dakika siirecek
bu calismaya siz anaokulu 6gretmenlerini davet ediyorum.

Bu goriisme i¢in vakit ayirmaya goniillii olursaniz bana mail adresimden veya

telefon numaramdan ulasabilirsiniz.

Desteginiz i¢in tesekkiirler!

E-mail; XXXXX@hotmail.com
Telefon: OX XXX XXX XXX
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APPENDIX D

INTERVIEW QUESTIONS

1) What’s your level of education?
2) How long have you been working as a preschool teacher?
3) How many years of experience do you have in your most recent organization?

4) Have you conducted any online education using a remote education tool during
Covid-19?

a) If yes, which tools did you use and for what purpose?

b) Have you received any lessons regarding this subject? Have you made any
learning efforts?

c) (Ifthe answer is “yes”) Which lessons did you receive/\What were your
efforts? Please elaborate.

d) How many hours of lessons you gave per day during online education, and
how long were each class?

5) What does “Parent Engagement” mean to you? What is it for you?

6) What kind of parent engagement activities do you conduct in face-to-face
education?

7) Can you talk about how you ensured parent engagement during online education
process, compared to parent engagement activities in face-to-face education?

a) What kind of parent engagement activities did you conduct?

b) Which of the parent engagement activities you conducted/implemented in
face-to-face education did you also implement in online education?

¢) Which ones could you not continue during online education process? Why
did you not continue/implement them?

8) Have you communicated and interacted with families during Covid-19?

a) If yes, why and how did you communicate/interact?

b) If you used online tools to communicate and interact with families, what were
they?

¢) How was communication with the families of children who did not engage at
all/ did not engage enough?

9) Can you tell more about the engagement processes of families in online
education?

a) Do you think that families actively engage in their children’s education
during online education process?
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b) Can you explain the reason for your answer (yes or no) / Can you explain
why you think so?
c) What were the engagement purposes of families who engaged in online
education process?
d) Who were more during this process, mothers or fathers?
10) How often did the families contact you during this process?

a) What were the reasons behind the families contacting you?

11) Have you encountered any difficulties about parent engagement during online
education process?

a) If yes, what were they? Please elaborate with examples.
b) What do you think the reasons behind these difficulties were?

12) How did you overcome these difficulties?

a) Ifany, which methods did you use while overcoming these difficulties?
Please elaborate with examples.

13) Did the families face any problems regarding parent engagement during the
online education process?

a) If yes, what were they? Please elaborate with examples.
b) What do you think the reasons behind these difficulties were?
¢) How do you think they overcame these difficulties?

14) Did online education provide advantages/opportunities for parent engagement? If
yes, what types of opportunities did you encounter?

a) Please elaborate the opportunities you encountered based on your
experiences.

b) After the pandemic ends, would you like to continue the experiences you
gained during the online education period?

c) (If the answer is “no”) Please elaborate with examples why you do not want
to continue?

d) (If the answer is “yes”) What are these practices you will continue in your
profession? Please elaborate with examples why do you want to continue
them.

15) Have you received any training or support to enhance parent engagement during
online education process, and to have a more effective and interactive cooperation
with the families?

a) (If the answer is “yes”) Could you mention more about this training (or
“support”)? For example, did it benefit you, or have you carried it into your

practice?

16) (If the answer to Question 15 is “no”, skip to this question. If the answer is “yes”,
this question is rephrased as ““... would you want to keep receiving education or
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support?” and asked.) Would you want to receive any education or support in order
to enhance parent engagement during online education process and have a more
effective and interactive cooperation with the families?

a) What should these education and support be?

b) Why/how do you think do you need these education and support?
17) What are your suggestions for increasing parent engagement in the online
education process and making it effective? Your suggestions can be general or with
examples.

18) Would you prefer parent engagement activities in face-to-face education or
online education? Which is more advantageous in which ways?

19) Are there any other points/opinions you would like to add? Is there anything we
haven’t talked about but you would like to mention?

175



APPENDIX E
INTERVIEW QUESTIONS IN TURKISH
1)Egitim durumunuz nedir?
2)Kag¢ yildir anaokulu 6gretmeni olarak calisiyorsunuz?
3)Son ¢alistiginiz kurumda kag yillik okul 6ncesi 6gretmenligi deneyiminiz var?

4) Covid-19 siirecinde herhangi bir uzaktan egitim aracini kullanarak online egitim
gerceklestirdiniz mi?

a. Kullandiysaniz, hangi araglari, hangi amacla kullandiniz?

b. Daha 6nce buna iliskin bir egitim aldiniz mi1? Bir 6grenme ¢abaniz oldu mu?

C. (Eger cevap “evet” ise) Ne egitimi aldiniz/Nasil bir ¢cabaniz oldu? Agiklar misiniz
liitfen?

d. Online egitimde kag giin kag saat ders verdiniz ve ders siireleriniz neydi?

5)“Aile katilim1” kavrami size ne ifade ediyor? Aile katilimi sizin i¢in nedir?
6) Y1z yiize egitimde ne tiir aile katilim faaliyetleri yiirtitmektesiniz?

7)Yz yiize egitimdeki aile katilim faaliyetlerinden farkli olarak online egitim
stirecinde aile katilimini nasil sagladiginiza iliskin deneyimlerinizden bahseder
misiniz?

a. Ne tiir aile katilim ¢aligmalar yiirtittiiniiz?

b. Yiiz ylize egitimde yiiriittiigiiniiz/uyguladiginiz aile katilim faaliyetlerinden
hangilerini online egitimde de uyguladiniz?

c. Peki hangilerini online egitim siirecinde devam ettiremediniz? Peki neden
devam ettiremediniz/uygulamadiniz?

8)Covid-19 déneminde ailelerle iletisim ve etkilesim kurdunuz mu?

a. Kurduysaniz, hangi amacla ve nasil iletisim/etkilesim kurdunuz?

b. Ailelerle iletisim ve etkilesim kurmak igin online araglar kullandiysaniz bu
araclar nelerdi?

C. Derse hi¢ katilim gdstermeyen/ yeterince katilim gostermeyen ¢ocuklarin
aileleriyle iletisim nasild1?

9) Ailelerin online egitim siirecine katilim deneyimlerinden bahseder misiniz?

a. Ailelerin online egitim siirecinde ¢cocuklarinin egitimine aktif bir sekilde
katildiklarini diisiiniiyor musunuz?

b. Yanitinizin nedenini (evetse de hayirsa da) agiklar misiniz? /Neden boyle
diisiiniiyorsunuz agiklar misiniz?

C. Online egitim siirecine katilan aile bireylerinin katilim amaglar1 nelerdi?

d. Bu siirecte anneler mi yoksa babalar mi1 daha aktifti?

10)Bu siirecte aileler ne siklikla sizinle iletisime ge¢mislerdir?
a. Ailelerin sizinle iletisime ge¢mesinin sebepleri nelerdi?
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11)Online egitim siirecinde aile katilimi1 konusunda herhangi bir zorlukla
karsilastiniz mi1?

a. Karsilastiysaniz bu zorluklar nelerdi? Somut 6rnekler vererek agiklar
misiniz?

b. Karsilastiginiz bu zorluklarin nedenleri sizce nelerdir?

12)Bu zorluklarla nasil basa ¢iktiniz?
a. Eger varsa bu zorluklarla basa ¢ikarken ne gibi yontemler kullandiniz?
Orneklerle aciklar misiniz?

13)Online egitim siirecinde aile katilimi1 konusunda aileler herhangi bir zorlukla
karsilastt mi1?

a. Karsilastiysa bu zorluklar sizce nelerdi? Somut 6rnekler vererek agiklar
misiniz?

b. Karsilastiklar1 bu zorluklarin nedenleri sizce nelerdir?

c. Bu zorluklarla sizce nasil basa ¢iktilar?

14)Online egitim aile katilimina avantaj/firsat sagladi m1? Sagladiysa ne gibi
firsatlarla karsilastiniz?

a. Deneyimlerinizden yola ¢ikarak karsilastiginiz firsatlar1 somut drneklerle
acgiklar misiniz?

b. Peki pandemi sonrasinda online egitim doneminde edindiginiz deneyimleri
devam ettirmek ister misiniz?

C. (Cevap “hayir” ise) Neden devam ettirmek istemezsiniz 6rneklerle agiklar
misiniz?

d. (Cevap “evet” ise) Mesleginizde siirdiireceginiz bu uygulamalar nelerdir?
Nigin devam ettirmek istersiniz drneklerle agiklar misiniz?

15)  Online egitim siirecinde aile katilimini iyilestirmek ve ailelerle daha etkili ve
etkilesimli bir 1 birligi yapmak adina herhangi bir egitim ya da destek aldiniz mi1?

a. (Cevap “evet” ise) Bu egitimden (veya “destekten’) bahseder misiniz?
Ornegin size sagladigi faydalar oldu mu veya uygulamalariniza tasidigimz yontemler
oldu mu?

16)(15. Sorunun cevabi “hayir” ise bu soruya gegilir. Cevabi “evet” ise yine de bu
soru “... egitim ya da destek almaya devam etmek ister miydiniz?” seklinde
degistirilerek sorulur.) Online egitim siirecinde aile katilimini iyilestirmek ve
ailelerle daha etkili ve etkilesimli bir is birligi yapmak adina herhangi bir egitim ya
da destek almak ister miydiniz?

a. Bu egitimler ve destekler neler olmaliydi1?

b. Bu gibi egitimler ve desteklere neden/ne gibi agilardan ihtiyaciniz
oldugunu diisiiniiyorsunuz?

17) Online egitim siirecinde aile katiliminin arttirilmasi ve etkili bir hale getirilmesi
icin Onerileriniz nelerdir? Onerileriniz genel ve/ya somut olabilir.

18) Yiiz yiize egitimdeki aile katilim faaliyetlerini mi yoksa online egitimdeki aile

katilim faaliyetlerini mi tercih ederdiniz? Hangisi hangi nedenlerden ve agilardan
daha avantajh?
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19) Eklemek istediginiz baska bir husus/goriis var mi1? Hakkinda konusmadigimiz
ama belirtmek istediginiz herhangi bir sey var m1?
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APPENDIX F
PARTICIPANT INFORMED CONSENT FORM

Supporting Institution: Bogazi¢i Univesity

Title of Study: Parent Engagement in Early Childhood During COVID-19
Online Education

Project Coordinator: Assoc. Prof. Havva Ayse Caner - Assoc. Prof. Ersoy
Erdemir

E-mail address: XXX@boun.edu.tr — XXX@boun.edu.tr

Phone: Ayse Havva Caner: 0XXXX XXX XX XX - Ersoy Erdemir: 0XXXX
XXX XX XX

Name of Researcher: Semanur Cakir

E-mail address: XXXXX@boun.edu.tr

Phone: 0XXXX XXX XXX

Dear Teacher,

Bogazi¢i University Educational Sciences Program graduate student Semanur
Cakir, within the scope of her master's thesis, under the supervision of Assoc. Prof.
Havva Ayse Caner and Assoc. Prof Ersoy Erdemir, is conducting a research project
titled " Parent Engagement in Early Childhood During COVID-19 Online
Education.” The aims of this study are to 1) identify opportunities and challenges of
parent engagement during COVID-19 online early childhood education through the
experiences of early childhood teachers working in public and private schools; 2)
identify the pedagogical needs of early childhood teachers regarding parent
engagement during Covid-19 online education.

Once you agree to participate in this study, interview questions will begin. The
interview will take approximately 45 minutes. Due to the Covid-19 outbreak,
interviews might be held online if needed.

Interviews will be recorded upon your approval via a voice recorder. If you
do not approve audio recordings, the interview will be recorded by taking notes. In
this research your personal information will be kept confidential. The information
received from you will be kept in an encrypted file on the researcher's personal
computer. Your name will not be taken in the interviews and you will be given code
names instead of your own names and the data will be analyzed with these code
names. Access to the data will be open only to the researcher. The data will be
analyzed in aggregate and anonymously. This research will be conducted for a
scientific purpose and the data will be presented only in scientific environments
(conference, congress, etc.).

179


mailto:XXX@boun.edu.tr
mailto:XXX@boun.edu.tr
mailto:XXXXX@boun.edu.tr

Participation in this study is entirely voluntary. If you participate in the study,
you will not receive any payment. If you participate, you will also have the right to
withdraw your consent at any stage of the study without giving any reason. In this
case, the sample we received from you will be destroyed. The research we want to
make is not expected to pose any risk to you.

Please ask if you have any questions about the study before signing this form.
If you would like additional information later, please contact Bogazigi University
Department of Educational Sciences Faculty Member Havva Ayse Caner (Phone:
OXXXX XXX XX XX) or the research team. You can consult Bogazi¢i University
Social and Human Sciences Master's and Doctoral Thesis Ethics Review Committee
(SOBETIK) regarding your rights regarding research.

I, (name of participant) ..........c.cccceeenene read the above text and fully
understood the content and aim of the study that | am being asked to attend along
with my responsibilities as a volunteer. | had the opportunity to ask questions about
the study. | understood that | can leave this study whenever | want and without
having to give any reason, and that | will not face any adverse attitude if I quit.

In these conditions, | agree to participate in the research in question
voluntarily, without any pressure or coercion.

I have / do not want to have a copy of the form (in this case, the researcher
keeps this

copy).

Participant's Name- SUINAME: ..o
SHGNALUIE. ..t bbbttt
E-Mail @0UrESS™ ..o s
Date (day/month/year): ....[...../..............

O I agree to be audio recorded.

*1f you would like to know the results of the research, please share your e-
mail address with us.

* If you do not have the opportunity to sign this form digitally, please write "I
understand what has been explained to me and what is written above. | have received
a copy of this form / 1 do not want to receive a copy (in this case the researcher will
keep this copy). | agree to participate in the
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APPENDIX G

PARTICIPANT INFORMED CONSENT FORM IN TURKISH

Aragtirmay1 destekleyen kurum: Bogazici Universitesi

Arastirmanin adi: Covid-19 Online Erken Cocukluk Egitiminde Aile Katilimi

Proje Yiritiiciisii: Assoc. Prof. Havva Ayse Caner - Assoc. Prof. Ersoy Erdemir

E-mail adresi: XXX@boun.edu.tr — XXX@boun.edu.tr

Telefonu: Havva Ayse Caner: 0212 XXX XX XX -Ersoy Erdemir: 0XXXX
XXX XX XX

Aragtirmacinin adi: Semanur Cakir

E-mail adresi: XXXXX@boun.edu.tr

Telefonu: OXXXXXXXXXX

Sayin 0gretmen,

Bogazigi Universitesi Egitim Bilimleri yiiksek lisans grencisi Semanur
Cakir yiiksek lisans tezi kapsaminda Ogretim Uyesi Assoc. Prof. Havva Ayse
Caner’in Ve Assoc. Prof Ersoy Erdemir’in danismanliginda “Covid-19 Online Erken
Cocukluk Egitiminde Aile Katilim1” baglikl bir arastirma projesi yiiriitmektedir. Bu
caligmanin amaci; 1) devlet okullarinda ve 6zel okullarda ¢alisan okul 6ncesi
Ogretmenlerinin yasadiklar1 deneyimler araciligiyla COVID-19 ¢evrimigi erken
cocukluk egitimi sirasinda aile katiliminin firsatlarini ve zorluklarini belirlemeyi; 2)
okul 6ncesi 6gretmenlerinin Covid-19 ¢evrimigi egitimi sirasinda ebeveyn
katilimiyla ilgili pedagojik ihtiyaclarini belirlemeyi amaglamaktadir.

Bu ¢aligmaya katilmay1 kabul ettiginiz takdirde goriisme sorularina
baslanacaktir. Goriisme yaklasik 45 dakika siirmektedir. Covid-19 salgin1 nedeniyle
goriismeler ihtiya¢ duyuldugunda gevrimigi ortamda yapilacaktir.

Gorligmeler onayinizla ses kayit cihazi ile kayit altina alinacaktir. Ses kaydina
onay vermek istemezseniz sizinle yapilacak goriismeler not tutularak kaydedilecektir.
Bu arastirmada kisisel bilgileriniz gizli tutulacaktir. Sizden alinan bilgiler
arastirmacinin kisisel bilgisayarinda sifreli bir dosyada tutulacaktir. Goriismelerde
isminiz alinmayacak ve kendi isimleriniz yerine size kod isim verilecektir ve veriler
bu kod ismiyle analiz edilecektir. Verilere erisim sadece arastirmaciya agik olacaktir.
Veriler toplu halde ve anonim olarak analiz edilecektir. Bu arastirma bilimsel bir
amagcla yapilacaktir ve veriler yalnizca bilimsel bir ortamda (konferans, kongre vs.)
sunulacaktir.

Bu ¢aligmaya katilmak tamamen goniilliiliik esashidir. Calismaya katilmaniz
durumunda size herhangi bir ticret 6denmeyecektir. Katildiginiz takdirde ¢calismanin
herhangi bir agamasinda herhangi bir sebep gostermeden onayinizi ¢cekmek hakkina
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da sahipsiniz. Bu durumda sizden almis oldugumuz 6rnek imha edilecektir. Yapmak
istedigimiz arastirmanin size risk getirmesi beklenmemektedir

Bu formu imzalamadan 6nce, ¢alismayla ilgili sorulariniz varsa liitfen sorun.
Daha sonra ek bilgi almak istediginiz takdirde liitfen Bogazici Universitesi Egitim
Bilimleri Boliimii Ogretim Uyesi Havva Ayse Caner (Telefon: 0XXXX XXX XX
XX) veya arastirma ekibi ile temasa geginiz. Arastirmayla ilgili haklarniz konusunda
Bogazici Universitesi Sosyal ve Beseri Bilimler Yiiksek Lisans ve Doktora Tezleri
Etik Inceleme Komisyonu’na (SOBETIK) danisabilirsiniz.

Ben, (katilimcinin adi) .......coooveeiieniiiiiieieeie , yukaridaki metni okudum ve
katilmam istenen ¢alismanin kapsamini ve amacini, géniillii olarak iizerime diisen
sorumluluklar1 tamamen anladim. Calisma hakkinda soru sorma imkan1 buldum. Bu
calismayi istedigim zaman ve herhangi bir neden belirtmek zorunda kalmadan
birakabilecegimi ve biraktigim takdirde herhangi bir olumsuzluk ile
karsilasmayacagimi anladim.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, higbir baski ve
zorlama olmaksizin katilmay1 kabul ediyorum.

Formun bir 6rnegini aldim / almak istemiyorum (bu durumda aragtirmaci bu
kopyayi saklar).

Katilimemnin Adi-Soyadi: ..o

FMZASIE <o

E-POSta @0reSI™: ...c.veveeiiece e

Tarih (giin/ay/y1l): .../ ccccf e

L] Ses kaydi alinmasini kabul ediyorum.

*Eger aragtirma sonucunu 6grenmek istiyorsaniz liitfen mail adresinizi
bizimle paylasiniz.

* Eger bu formu dijital bir sekilde imzalama imkaniniz yoksa, bu formun size
gonderildigi e-mail adresine cevap olarak “Bana anlatilanlar1 ve yukarida yazilanlar
anladim. Bu formun bir 6rnegini aldim / almak istemiyorum (bu durumda arastirmaci
bu kopyayi saklar). Calismaya katilmay1 kabul ediyorum.” seklinde yaziniz.

182



APPENDIX H

QUOTES IN TURKISH

1) Veliyi haberdar etmek ve veliyle is birligi igerisinde olmak ¢ok énemli. Biz de bu
yiizden hep iletisim i¢inde olduk ve aileyle beraber is birligi icerisinde derslerimizi
yaptik. Sonugta her zaman soyliiyorum, gorismelerde de séyliiyorum, ben ne
yaparsam yapayim burada sinifta veya online egitim yaptigimiz seylerin
desteklenmedigi, bunlarin iizerine konusulmadigi siirece 6grenilen seyler kalici
olmuyor. Tek basima degil de aileyle is birligiyle, beraber konusarak tartisarak
yapmak anlamina geliyor benim igin.

2) Bir 6grencimiz geldi onun hazirolusluk seviyesini 6l¢tiik. Ogrenciyi kendi
icimizde degerlendirdigimizde belirli alanlarda si¢rayarak gidiyor. Sene sonunda
Ogrencinin degerlendirilmesinde benim, sinif ikliminin katkisi, egitim katkis1
muhakkak ki var ama aileyle is birliginin katkis1 gézden gelinemez. Ben bunu
toplantilarimda sOylerim her donem. Benim burada yapacagim ne varsa aile destekli
olmalidir. Bu bazen bizim bir 6grencimizin zorluk alanini iyilestirmek igin ayn1 dili
konusmak olsun, ayn1 tavri sergilemek olsun ya da verdigimiz ev 6devlerinin
sorumlulugunu yerine getirmek i¢in olsun. Aile is birligi ve aile katilimini ¢ok
onemsiyorum. Bu anlamda bence olmazsa olmaz. Bu yiizden de aileyle siirekli
yazistyoruz, onlari artyorum ve birlikte is birlikte bir takim gibi hareket ediyoruz.

3) Rehber 6gretmenimizin yaptigi ¢alismalar var burada ve seminerler diizenleniyor
ve seminerlere diizenli katilimlar1 bekleniyor. Hatta konu bazli velilerin ihtiyacina
yonelik birlikte hareket ettiklerini biliyorum. Seminerler diizenleniyor ve veliler bu
seminerlere katiliyor.

4) Aile katilimi1 bence olmazsa olmaz. Clinkii zaten kii¢iik ¢ocuklarla muhatabiz. O
yiizden de veliye bir seyleri anlatip onlarin da evde destegini istiyoruz. Her tiirlii ben
genelde 6grettigim seyi velilerle paylasiyorum ve her giin WhatsApp’tan su su
konuda bunlar1 anlattim siz de evde destekler misiniz seklinde veliler o konuda
yardimci oluyorlar. Cuma giinleri mesela hep 6dev gonderirim. O Pazartesi bana geri
gelir, kontrol eder geri génderirim. Yani genelde aileyle hep iletisim halindeyiz. O
yiizden bence egitim ailesiz olmaz.

5) Cocugun kendisi de bir ailenin pargasi oldugu i¢in ve aileyi géz 6niinde
bulundurmadiginizda katki maalesef daha az oluyor. Tabii ki oluyor ama kesinlikle
daha az oluyor ¢iinkii bir taraftan ailenin kaygilari, ailenin beklentileri cocuga
yanstyor ve ¢ocuk da bunlar1 beraberinde siifa getiriyor. Once ailenin giivenini
kazanmak gerekiyor bir 6gretmen olarak. Ondan sonra evet bakin biz hem
cocugunuz hem sizin i¢in burada variz. Bu yiizden bizim size ihtiyacimiz vari
vermek gerekiyor. Zaten onu hissettiklerinde aile daha rahat oluyor, daha kolay
iletisime gegebiliyorlar. Once aileyi giivende hissettirmek gerekiyor ailenin
katilabilmesi i¢in. Ailenin bizimle olabilmesi i¢in o yiizden aile katiliminin ncelikle
giiven oldugunu diisliniiyorum. Ondan sonrasinda aileyi sinifa dahil etmekte bazen
onlarin kendi ilgi alanlar1 ya da kendi profesyonel yasamlarini kullanarak sinifa dahil
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edebiliyoruz. Bizimle beraber iste ders i¢in belki ¢ocugu icin kitap okuyorlar ya da
birlikte ders planliyoruz ya da belki ailenin kendi talebi oluyor.

6) ...Cilinkii biz her giin ders yaptik. Mecburen veli baglanmak zorunda kaliyordu.
Cocugunu takip etmek zorunda kaliyordu. Ne 6grendigini, hani ben onlara siirekli
gonderdigim i¢in bakmak zorunda kaliyordu ¢ocuk ne yapti ne etti diye kontrol
ediyordu. O yiizden biraz zoraki olarak her seyden bilgileri olmus oldu.

7) Bence velilerin ¢ogu aslinda gézlemci olarak katiliyordu derslere. Hani birazcik
gozlemlemek ve ¢ocuklari ne kadar 6greniyor ne 6greniyor gérmek ¢iinkii sonugta
biz Ingilizce egitim veren bir okuluz ve eger bu cocuklar biraz Ingilizce bilerek
gelmedilerse ¢ok kiigiik bir yiizde eve gidip sakir sakir Ingilizce konusuyor. Ciinkii
zaten biitiin giin hazirhik sinifinda Ingilizceye maruz kaliyor. O yiizden eve gidince
cogunlukla hepsi aslinda Tiirk¢e konusmayi tercih ediyorlar. Birazcik ingilizce
seviyelerini gormek icin katildilar en basta. Programi 6grenmek i¢in katildilar.

8) Daha ¢ok bilinmezlikten gercek endisenin verdigi bir sonraki yil ilkokullu olacak
bu ¢ocuklar. Ve acaba anaokulunda 6greniyorlar mi1? Bu anlamda pek ¢ocugunun
kaygis1 vardi. Zoom {iizerinden 6greniyorlar mi1? Biz mesela seslerden bahsediyoruz.
Atiyorum e harfinden bahsediyoruz, a harfinden bahsediyoruz vs. Acaba 6greniyor
mu? Bizim yaptigimiz 6l¢gme kismini ¢ok merak ediyorlardi. Dolayistyla onlar da sik
kontak tercih ediyorlardi.”

9) Merak ediyorlardi bence. Kendi ¢ocugunu merak ediyordu, 6gretmenin nasil ders
yaptigin1 merak ediyordu, diger ¢ocuklar1 merak ediyorlardi, herkesin seviyesini
merak ediyorlar. Sonugta yiiz yiize egitiminde bdyle bir sey kimse gérmiiyor.
Sinifinda ben sana sadece senin ¢ocugunla ilgili sonugta feedback veriyorum. Obiir
cocuklar senin ¢ocugundan ne kadar iyi ya da ne kadar kotii ya da senin ¢ocugunun
siifinin neresinde sonugta bilmiyorsun. Bence birazcik bunu gérmek igin de
katiliyorlardi. Dedigim gibi bizde herkes %100 Ingilizce seviyesini gok merak ettigi
i¢in de katiliyordu.

10)...Benim ne yaptirdigimi merak ediyorlard: veliler. Muhabbet mi ediyoruz, ne
yapiyoruz ¢iinkii sinifta da stirekli aktif olamadiklari i¢in bir nevi onlar i¢in sey oldu
okul dncesi nedir, i¢eriginde neler var, neler yapiliyor onu gordiiler uzaktan egitimde
ashinda.

11) Bir kere ¢ok giizel gézlemci olmay1 6grendiler. Acayip giizel gézlemlediler bizi.
(Diisiiniiyor) tiim ¢ocuklar i¢in, “neden ona s6z hakki veriliyor, neden buna séz
hakk1 verilmiyor.” Ciinkii veli kendi ¢ocugu olunca ¢ok objektif bakamiyor olaylara.
Aslinda oysaki ben o ¢ocugu sadece online da gormedim diger bir siiregte gegirmisiz
birlikte. O yiizden de bu konuda 1yi bir gézlemci oldugunu zaman zaman kendini de
yeterli hissetmedigini ama zaman zaman da bir 6gretmen edasiyla her seyi yaptigi
herkesin yeni deneyimledigi bir siire¢ oldugu i¢in zaman zaman tedirgin zaman
zaman kendinden emin davranislar sergilediler velilerde.

12) Tiim dgrencileri bir arada goriiyorlardi aslinda. Oyle ya da bdyle bir temas vardi,
fark ediyorlardi. Burada da bence bu boyle olmali miydi diye endisesi oluyordu.
Hani, her 6grenciyi biliyorsun bireysel olarak degerlendirmek lazim. Bazilar1 okuyor,
yaziyor bile. Bazilar1 bir ile yirmi arasinda ¢ok rahatlikla toplama ¢ikarma yaparken,
bazilar1 tanimayabiliyordu sayilart mesela. Orada da hani bu boyle mi olmas1
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gerekiyor, biz ne yapalim? O zaman biraz daha katilalim, tesvik edelim ¢cocugumuzu
da yetistirelim digerlerinin seviyesine gibi bir karsilastirmaya gittiklerini
diistiniiyorum.

13) Bazi veli ¢ocugunun gergekten materyalini hazirlayip gidiyordu ama arada da bir
kafasini uzatip bakiyordu hani ¢ocugu derse katiliyor mu yapiyor mu diye kontrol
eden velilerim de vardi.

14) Cocuklarin bilgisayarin basinda durmalari igin anneler gocugunun online dersine
katiliyorlardi. Dikkatleri dagilmasin diye de olabilir.

15) Cocuklarina destek olmak istiyorlardi o anda mesela onu ¢ok gorebiliyordum...
Ebeveyn beraber oynamak ister misin, gel birlikte bakalim diyordu ya da mesela
odaklanamiyor ¢ocuk. Dikkati dagilmasin diye, o sirada baska seylere bakmasin diye
yanina oturup katiliyordu...

16) Bir liste paylastik nasil derste neler bekliyoruz. Aileden neler bekliyoruz,
cocuktan neler bekliyoruz diye. Aileden ¢ocukla beraber ortami hazirlamasini, ikisi
birlikte online ortam1 hazirlamasi ¢iinkii iste cocuklarin 6niinde yemek oldugunda ne
bileyim odaklanmiyor ya da farkli bir sey yaptiginda odaklanmiyor. O yiizden iste
biz 6rnek bir video ¢ektik ben nasil ortami1 hazirliyorum. Ailelere biz de sizden
cocugunuza ortami hazirlamak i¢in destek olmanizi istiyoruz dedik.

17) Beraber oturup onlarla etkinlik yaptilar, bilgisayarlarin1 agmalarina yardimci
oldular, cocuklarin bircogu zaten bilgisayarini agmay1 bilmiyordu. Anneler
aciyorlardi ve sonra ¢ikiyorlardi cocuklar1 birakip.

18) Veli genelde ¢ocugu internete baglayip, basinda birakip ¢ocugun ihtiyaci
oldugunda cagiriyordu ¢ocuk, o sekilde dahil oldu onlar da ama zaten senenin
basinda hep cocuklarinin basinda oturdular sonra ¢ocuklar da 6grendiler zaten,
mikrofon, ses agma kapama. Bir siire sonra ¢ocuklar1 yalniz birakmaya da basladilar
ben idare ettim uzaktan onlar1.

19) Cocuklara biz 6grettik ben velileri (derste) istemedim. Benim ¢ocuklarim
kendileri 6grendi agiyorlardi, giriyorlardi.

20) Dersleri planlarken onlara davetiye {izerinden o derste ihtiyacimiz olan
materyallerin listesini yolluyorduk. O materyallerin hazir olmasiyla aile katilimin
istedik onlardan. Ortamin hazir olmasi ebeveynin bir sorumluluguydu aslinda. Biz o
derste mesela boya kullanacagiz, fir¢a kullanacagiz. Hani onlari, ¢linkii veliye
yolluyoruz o maili, ¢ocugun bilgisi yok. O yilizden velinin bunu okuyup o
materyalleri hazir etmesi gerekiyordu.

21) Tabi biz etkinlikleri daha 6ncesinde sinifta yaziciyla gikartip verdigimiz igin
simdi etkinliklerin ¢iktisini velilere veremiyoruz. Ben ders dncesinde gruba
(WhatsApp atiyordum. Bunu bir kagida kesik kesik ¢izseniz bile olur diyordum. O
ders saatinde yaninda olsun ¢ocugun diyordum. Oncesinde hepsi hazirliyordu.
Hocam biz hazirladik diyordu. Mesela atiyorlardi bu olur mu hi¢ 6nemi yok yeter ki
ufak tefek bir seyler hazirlamis olun diyordum. Onun(¢ocugun) orada dikkati
olussun, ona focus olabilsin diyordum. O anlamda dahil olabiliyorlardi. Ders
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etkinliginin nasil 6ncesinde biz gidip hazirliyoruz ya veya stajyer 6gretmenimize
sOyliiyoruz onun gibi oradaki aracilig1 onlar yapiyorlardu.

22) Mesela bir etkinlik yapacagiz diyelim, makas etkinligi, kesme ¢alismasi. Cocuk
kesemeyince ne yapacak anne yardimci oluyor, ayni sekilde yapistiramayinca da ya
da dergi calismas1 yaparken yazamiyor ¢ocuk rakamlari toplama yapacagiz ne bilim
sarki sOyleyecegiz. Boyle masa basi etkinlikler de aileler her zaman destek oluyordu.
Online derste olmalar1 lazim ¢iinkii gocuklar yapamiyordu.

23) Biz o anda ne etkinlik yapiyoruz? (diisiiniiyor) Mesela ben o anda demisim ki iki
sayisini tamamlama ¢aligsmasi yapiyoruz demisim mesela. Sesim gitmemis ¢ocuga.
Cocuk anlamamus, yonergeyi alamamis o anda diyor ki 6gretmenin 2 sayisint
tamamliyoruz gibi.

24) Ailenin ya da herhangi evde bir yetiskinin yakin bir yerde olup ulasilabilir olmasi
yani internetin kopmasi ya da bir materyal ihtiyaci olmasi, ¢ocugun yardima ihtiyaci
olmasi durumunda. Ciinkii biz ekran bagindan yardime1 olamayacagimiz i¢in
herhangi bir yetiskinin aile olabilir ya da iste yardimci/bakict olabilir, herhangi
birinin o sirada miisait olup ¢ocuga destek olabilmesini istedik.

25) Online hikayelerin Pdf halini gonderiyorduk bazen Whatsaap yoluyla. Diyordum
ki ben buraya yansitacagim veya siz de yansitabilirsiniz isterseniz diyordum. Ben
yansitayim siz okuyun da diyordum, size kalmig. Okuyordu mesela o giin ki veli. A
kisisinin annesi, B kigisinin babasi okuyordu o giin tiim ¢ocuklara. Ciinkii sey
diyordum siz de biraz dahil olun.

26) Baska, benim bir asker velim vardi, spora ¢ok merakli bir veliydi. Aramin da iyi
oldugu bir babaydi. Ondan rica ettim derse katilmasini, ¢ok kisa bir siire yapti
sanirim. Bir iki ders boyunca bize bir iki hareket yaptirdi cocuklara. Mesela 1sinma
hareketleri yaptirdi, ben de onlarla beraber yaptim hatta, onlar da yapti. O baba bize
baya bir yardimci olmustu, siirecin daha sicak gegmesine de yardimer olmustu. Bir
de doktor velimiz vardi biraz sanirim doktor velim o donem el yikamak ¢ok
meshurdu. Parla diye bir 6grencim vardi onun ailesi doktordu. O boyle el yikmay1
falan filan anlatmist1 bize. Ne kadar ka¢ defa yikamaliyim, Covid-19 nedir, siire¢
nasil ilerleyecek?

27) Kitap okuma olaymi yaptim. Ben onlara siirekli kitap 6nerilerinde bulundum.
Hatta bazi siteler vardi onu siirecte iicretsiz okuyabilecekleri onlar1 6nerdim ve
onlardan yine her aksam onlar1 okumalarini sagladim. Yani kitap okumayla ilgili
evet onu yaptim. Onun disinda baska yapmadim.

28) EBA’dan 6dev verdik. Oradan iste videolar var, 6devler var, onlar1 zaten sisteme
girdiginde veli otomatik olarak gériiyordu 6gretmen su 6devleri vermis diye. Onlari
oradan yapiyorlardi. EBA’nin videolarini o dénemde aslinda bence biitiin
ogretmenler o donemde tanistilar o videolarla ve cok memnun kaldik. Yani gercekten
orada ¢ok faydali videolar vardi. Onlar1 da veli goriiyor ve ¢ocuguna yaptiriyor ve
O0gretmen de tiim siifta hangi cocugun yapip yapmadigini goriiyordu arada.

29) (Odev)yolluyordum onlar1 da veli kontroliinde. Cocuk yaptiktan sonra veli
kontrol ediyordu. Bana gonderiyorlard: tekrardan WhatsApp’tan fotografini falan.
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Ya da mesela seylerimiz oluyordu haftalik 6devler oluyordu. Mesela yogurt
mayalama yapiyorduk evde. Biitlin veliler bana ¢gocugu yogurt mayalarken bana
fotograflarini gonderiyorlardi.

30) Oncelikle bastan bir toplant1 diizenlendi ve velilere de aciklayici yazilar gitti
bilgilendirme amagli. Zoom programina nasil baglanabilecekleri. Bununla ilgili
hangi birimlerden nasil destek alabilecekleri gibi bazi yazilar, bilgilendirme
metinleri, videolar gitti ve belirli program ¢ergevesinde dgrencilerle bulusacagimiz
aciklandi. Sonrasinda velilerimize giden bu biiltenlerde onlarin desteginin olacagiyla
ilgili bilgiler vardi ve sonrasinda da mesela Pazartesi giiniin ki program 5 sayist. 5
sayisindan sonra orada kiigiik gorevler var 6grenciye diyor ki mesela 5 tane
malzemeyle gelmesi. Bu tarz gorevlerde velilerin 6grencilere destek olmasini
bekledik. Velilerin 6grenci gorevlerinde destek vermelerini rica ettik ve hepsi
gercekten cok istekliydi.

31) Bir de biz ¢ocuklara gorevler veriyorduk. Derslerimiz zaten 15 dakika 20 dakika
bir sey oluyordu. Ogretmenler ders sonrasinda cocuklarin evde ailesiyle beraber
yapabilecegi drnekleri video gekerek paylasiyorduk. Iste mesela sayilar iizerinde bir
ders yapiyoruz biz bir giris yaptik oraya. 15 dakikalik 20 dakikalik derste durmuyor
tabii gocuklar. Sonrasinda biz oyun mesela bir oyunu 6gretmen nasil oynaniyorsa
videosunu ¢ekiyor. Seesaw’a koyuyor. Aileye de diyor ki bu oyunu birlikte
oynayabilirsiniz. Bu tarz her giine bir e-yiiklii video ytlikledim. Bu oyunlar1 beraber
oynay1p egleniyorlardi. Zaten evde ne yapsak diye diisiindiikleri i¢in bu onlar1 ¢ok
rahatlatti, ¢ok hoslarina gitti.

32) WhatsApp’tan toplantilar yapiyorduk herkese ¢iinkii her veli Zoom’a hakim
olmuyordu. WhatsApp’tan genel bir toplant1 yapiyorduk hani sunlar1 sunlar1 6grettik,
su konuda destege ihtiyacimiz var, sizin de sunlar1 6gretmeniz gerekiyor ya da su
malzemeye ihtiyacimiz var gibi. Hem WhatsApp hem Zoom {iizerinden iletisime
gectik.

33) Ik haftalarda okul agildiginda nasil ki dirsek temasimiz ¢ok fazlaysa online
egitime gectigimizde de ¢ok sikiydi. 15-20 6grenci yer aliyordu ve bu kadar
Ogrenciyi online’da takip etmek ¢ok biiyiik dikkat ve 6zen gerektiriyordu kesinlikle.
Ciinkii siniftaki farkindalik gibi degil. Zoomda minik minik kareler igceresindeler
cocuklar. Fakat ufacik bir sey gordiiglimde mutlaka mail ile iletisime gectim
velilerle. Telefon etmem gerekiyorsa telefon ettim. O giin enerjisini diisiik buldugum
ogrencileri takip ettim. Eger boyle devam ediyorsa veliye bilgi verdim. Velisiyle
iletisime gegtim bir sikint1 veya problem mi var anlaminda. Farkli bir sey mi var
yoksa belli bir nedenden dolayr m1 gibi sorarak biraz takip ettik cocugu ve sonra
akista daha 1yi duruma getirmek icin ¢aba sarf ettik veliyle birlikte.

34)...bunun haricinde bizim donemlik toplantilarimiz oluyor gelisimsel olarak
gozlemleme agisindan. Bununla ilgili doniitler vermek amaciyla bir araya geldik. 6
yas grubu oldugu icin ilkokula gecis var. Hem rehber 6gretmen hem ben velinin de
katildig1 bir toplant1 diizenleyerek ilkokul ¢ocugunu neler bekliyor, pandemi devam
edecek, nasil bir yol izleyecegi konusunda bilgilendirme yaptik. Boyle olursa ne olur,
olmazsa ne olur gibi. Cok yonlii bakis agis1 sergiledik velilere. Ciinkii ¢ok aktif olan
Ogrencinin Zoom’da dyle olmadigini ya da tam tersi ¢ok ¢ekingen olan bir ¢ocugun
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ev ortaminda kendi giiven ortaminda ¢ok daha aktif oldugunu fark ettik. Bununla
ilgili gdzlemlerde bir sonraki yil ne olur 6ngoriilerimizi paylastik vs.

35) EBA’dan verilen ev 6devlerinin kimler tarafinda yapilip yapilmadigini
goriiyordum. Hatta oradan ben WhatsApp’tan uyarityordum su su 6grenciler
Odevlerini yapabilirler mi diye. EBA’y1 o dénemde tanidik ve ¢ok sevdik ve ben hala
sinifta da uyguluyorum.

36) Bunun yaninda hi¢ online derse katilmayan ya da anne baba zorlayip ¢ocugun hig
katilmadig1 ya da anne ve babanin hi¢ istemedigi veliler vardi onlar i¢inde sadece
nedenlerini 6grenmek istedik acaba bir seyler mi degismeli ya da biz o ¢ocugu nasil
bu derse alabiliriz. Sonugta hepimiz yeni yaptigi bir seydi. Hepimize verilen en
kii¢iik feedback burada yararliydi. Onlar i¢in iletisime gegctik.

37) Zaman zaman o girmedikleri i¢in attigimiz maillerin disinda mesela bize bir
resim yapip gonderebilir mi? diye onlarla iletisime gectik. Ya da iste 2 haftadir
katilmiyor ama arkadaslar1 onu merak ediyor, katilmak isterse bekleriz. Ve miisait
oldugunuzda etkinlik saatleri disinda bizimle iletisim kurmasini saglayabilir misiniz
gibi hani ¢cok da uzun siire bizi gormemesi ¢ocuk i¢in sorun olabilir diye iletisime
gectik. Cok 1srarci olmadan farkli ¢6ziim yontemleri bularak, aslinda siireci
yonetmeye calistik. Hani bizi de unutmasin. Bir arkadasi, bir sinifi, sinif arkadaslari,
Ogretmenleri var. Onun da farkina varsin diye ara ara yokluyorduk acik¢asi. Mesela
cocuklar bizi unutmasinlar diye sey diyordum, Ayse’ye sdyler misiniz bize bir resim
yapabilir mi? Iste biz Ayse’yi ¢ok dzledik. Siz de miisait oldugumuzdan iste giin
icinde ders saatleri disinda miisait oldugunda rehberlik edebilirsiniz. Hani biz
goriismek isteriz gibi doniislerde bulunuyorduk.

38) Okul miidiir, miidiir yardimcilart giin igerisinde de boyle uzaktan egitim
stireciyle ilgili kisa toplantilar belirliyorlard: katiliyorduk. Herkesin Zoom {izerinden
cocuklara ulasilmasi, girmeyen cocuklara telefon ederek niye ailelerini katilmadigin
interneti olmadigr i¢in mi yoksa bilgisayara mi erisimi yok bunlar1 not etmemiz,
bunlarla ilgili her giin ka¢ ¢cocuk girdiyse not aliyorduk cizelgelerimiz vardi ve 1
hafta sonunda gétiiriip idareye teslim ettik. Giin giin kag¢ ¢cocuk girdi, ka¢ ¢cocuk
uzaktan egitim stirecine dahil oldu diye bunlar1 not ettik imza karsiliginda da idareye
teslim ettik, her 6gretmenden alindi bu.

39) Uzaktan egitime gectigimizde ¢ocuklarin yalnizlasmasindan korktum. Bu yilizden
de aileyle iletisim halinde oldum. Okuldan kopmasinlar, aramizdaki o bag kopmasin
istedim. Okul ve 6gretmenden uzaklasmamak i¢inde iletisim kurdum. Yoksa hi¢bir
etkinlik higbir sey cok ¢cok dnemli olmadi. O ¢ocugun orada derste 30 dakika bile
Ogretmenini gormesini saglamak, bir yiiz yiize egitim gibi olmay1 saglamak veya
aradigimda 5-10 dakika konusmak gocuklari iyi hissettirdi illaha 6gretme amaci
giitmedik. Illaha 1,2,3,4,5’i ya da kirmiziy1, maviyi, sarty1 dgretmek umurumuzda
bile degildi.

40) WhatsApp’tan 6gretmek istedigim videolar1 gonderdim oradan veliler
cocuklarina izlettiler, beraber yaptilar. Her tiirlii hikaye, video, egitici video ya da
anlatmak istedigim seyleri oradan yazdim ve veliler bu sayede ¢ocuklarina yardim
ettiler. Genelde velilerle iletisim icerisinde olduk WhatsApp’tan.
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41) Evde ¢ocuklarla ne yapabiliriz bunlar1 biz yazili olarak paylastik. Evde yasanilan
problemler ¢ok artmaya baslansti. itme, bagirma aralarinda sorunlar yasanmakta
biraz daha burada rahatlatma amaciyla da iletisime gectik hani aileyi iste evde boyle
sorunlar yasayabilirsiniz. Iste anliyoruz ¢iinkii zor donemler, herkes zor bir
donemden geciyor. Cocuklarin disariya ¢ikamadigi stresleri daha fazla artiyor,
enerjilerini atamiyorlar. Iste su oyunlar1 oynayarak streslerini atmasina yardimci
olabilirsiniz gibi aslinda guide’lik hani rehberlik biraz daha gorevi iistlenmis olduk.

42) Diyelim etkinlik bitmedi bunu tamamlay1p resmini ¢ekebilirsiniz diyordum ya da
derste etkinligi cok seviyordu ¢ocuk sonra evde bir tane daha yapiyordu tek basina.
Ebeveynler bana resmini ¢ekip WhatsApp’tan gonderiyorlardi. Bazen ben istemesem
bile bir seyin resmi ¢ekilip bize geliyordu. Bu sekilde de aslinda benimle
iletisimlerini koparmiyorlardi.

43) Aslinda aileler benimle ¢ok sik iletisime gegti. Dedigim gibi her giin aslinda.
Merak ettiler yani bugiin ders var m1 diye capsler vardi ya “bugiin canli ders var mu,
bugiin canli ders var m1?” diye. Her giin aslinda béyle Zoom tizerinden dersimiz var
mi diye yazan mutlaka veliler oluyordu, arayanlar da oluyordu. Ogrenme siiregleri
icin bizimle iletisime gectiler aslinda. Cocuklarina bir sey verebilmek i¢in. Hani
cocuklar1 bosta kalmasin diye. Bugiin i¢in neler 6grenecegiz diyenler vardi. Bugiin
ne dgrenecegiz ne yapacagiz bugiin, hazirlamamiz gereken bir seyler var mi1 gibi

44) Ders materyalleri hakkinda soru sormak igin de benimle iletisime geciyorlardi.
Mesela benim orada attigim gorselde siyah kalem kullanilmis onlar bana diyorlardi
ki kirmiz1 kalem kullansak olur mu, kullanin diyordum yani, bir sorun yok. Onu ilk
zamanlarda o6zellikle ¢cok sordular sonra ileriki siiregte benim bdyle bir seye ¢ok
takilmadigimi benim i¢in 6nemli olanin ¢ocugun ona katilmasi oldugunu hani bir
sekilde de olsa dahil olsun bir kagidin arkasina bile kullanacak olsa kullansin yeter ki
vakit gecirsin bizimle onu anlayinca onlar da dyle iistiine ¢ok diismediler bu sey icin.

45) Zoom’u agtiklari zaman bir giin aydinlagiyorduk, merhabalasiyorduk. Bir
sikintiniz ya da sorununuz varsa dersten sonra konusuruz diyordum. Ders bittikten
sonra bir sey sdylemek isteyen beni artyordu mesela. Cok sikildi, ne yapacagiz
hocam? Biitiin giin evdeyiz kardesiyle soyle kavga ediyor boyle kavga ediyor ne
yapacagim hocam? Kalem tutmakta zorlaniyor, ne yapayim hocam? Odevlerini
yaptirirken zorlaniyoruz hocam... gibi seylerden dolay1. Cocuklarin o donemki tek
seyi biliyorsunuz sikilmakti hapis kalinca tabi. Genelde “hocam tiim giin tabletle
oyun oynuyor, ne yapalim hocam, biitiin giin ¢izgi film izliyor ne yapacagim
hocam.” gibi seylerden dolay1 da bana ulasiyorlardi.

46) Hocam sunu Onerir misiniz, bunu yapsak nasil olur sizce? gibi (ebeveynler
soruyorlard1). Ben de elimden geldigince geri doniis saglamaya ¢abaliyordum
onlara. Yani onlarda o evin igerisinde ne yapacaklarini bilemiyorlard: ilk defa bu
kadar ¢ok ¢ocuklartyla tam bir kapanma yasamislardi. Parka bile gidemiyorlardi, bir
AVM’ye bile. Eski zaman dilimi olsa okula baglamadan 6nce belki ¢cocugunu
AVM’ye gotiiriir, belki parka gotiiriir, belki iki glin annesine birakiyor, bilemeyiz.
Ama simdi full ¢ocukla beraber olduklar1 i¢in dogal olarak cocuga da iyi
gelmediklerinin farkina vartyorlardi. En 6nemlisi bence derler ya hani biz Tiirkler de
hani ¢ok var bu “bas edemiyor ¢cocukla ayn1 evin i¢erisinde uzun siire kalmayla”
bence o da etkiydi. Uzun siire ¢ocuguyla vakit gecirmek de aileyi yoran bir siiregti
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bence yani. Danisiyorlardi. Sizce ne yapalim? Mesela uyku uyumak istemiyor
diyorlardi. Cok ge¢ uyuyor, uyumak istemiyor dan kastim bu. Iste yemek yemek
istemiyor. Tablet vermeli miyim? Ipad kullanmali m1? Oyun oynamasina izin
vermeli miyim?

47) Yani mart ayinda girdiginde o mart ay1 ful her giin iletisime gegiyorlardi. Bir veli
artyor. Ertesi giin bagka veli artyor. Hani haftada bir en az ariyorlardi. Sonrasinda bu
azaldi. Mayis ayinda hi¢ arayan kalmadi artik. Soran olmadi ¢iinkii daha sakin,
birbirleriyle de WhatsApp araciligryla konusuyorlardi. Biz onu da hissediyorduk.
Soyle soyle demissiniz ama o veliye gibi seylerde sdyliiyorlardi. Onlar da kendi
aralarinda sohbet ediyorlardi. O da biraz daha rahatlatt1 onlar1 o yiizden artik 1 ay ilk
1 ay beni arayan oldu. Nisan’da daha da azaldi. 2 haftada bir belki burada sunu
anlamadim diyen. Ya da destek olur musunuz? Iste eksik bir sey var m1 yapalim mi?
Bugiin o ¢ok iyi degildi. Sizce ¢aligmali m1 daha fazla diyen vardi. Ama ondan
sonrasi da Mayis’ta hi¢ kimse aramadi. Zaten ara donemde bizim de toplantimiz
oldu. Biz de bilgi paylastik. O ylizden ondan sonrasinda arayan ¢ok ¢ok az, cok
nadir.

48) Aileler genellikle onlarin bizimle iletisime ge¢me sikligini sorarsaniz, sorun
yasadikca. Bu siirecte sorun yasayan da oldu. Hi¢ sorun yasamayip bizimle iletisime
geemeyen de oldu. Haftada bir sorun yasayip haftalik etkinlikleri bulamadigin
sOyleyen de oldu. Siklig1 cok degiskenlik gosterdi.

49) Biz genellikle mail {izerinden haberlestik. Ciinkii zaten normalde yiiz yiize
egitimde de d6gretmenin iletisim kanali mail {izerindendir. Acil durum olmadikca.
Evet toplanti1 olup okul telefonundan irtibat saglayabiliyoruz. Ama genellikle
velilerimiz buna ¢ok aligkin, maillerini gilincel takip ederler. Herkesle mail {izerinden
iletisime gectik daha cok. Ve zaten déniitlerini aldim. Ornegin yarin toplanti
yapmayla ilgili bir mail attigimda olumlu ya da olumsuz hemen doniit aliyordum.
Yine telefonla goriismem gerektiginde telefon ederken de goriistiigiim zamanlar
oldu. Fakat bu ¢ok istisna oldu. Cok acil bir durum olmadikga telefonla
goriismektense Zoom iizerinden yiiz ylizeymisgesine, sohbet havasinda bir bir
geribildirim vermeyi ben de daha kiymetli buldugumdan Zoom’a yonlendirdim. Yani
en ¢ok siralamaya bakacak olursak. Zoom, mail ve en son acil bir durum olursa
telefon tlizerinden iletisime gectik.

50) Yiiz yiize egitimde kendi numaralarimizla aramamamiza ragmen, pandemi de
kendi telefonlarimizdan aradik, bazen de numaralarimizi saklayarak aradik ama bazi
velilerin de telefonlar1 sakli numaralara kapali zaten. Yani zor bir siirecti ve bence
herkesin birbirine destek olmas1 gerekiyordu. Agikgasi ben sey yapmadim ben kendi
numaramdan herkesi aradim. Herkes de beni kendi numaralarindan aradi. Hani ¢ok
stikiir kimse de bunu kotii anlamda kullanmadi ki ¢ok sikintili bir siire¢ olmasina
ragmen.

51) Artik WhatsApp’1 kullanmak istemem higbir sekilde WhatsApp kullanmak
istemiyorum veliyle. Bu benim 6zel hayatim ve ben ¢alistigimdan beri siirekli veliye
cep telefonumu veriyorum ve sunu yapmak istemiyorum artik velilere yani aksam
dokuzdan sonra mesaj attiklarinda cevap vermemek, bu konuda iyi hissetmiyorum
ama cevap vermemeyi 6grendim. Sabahin yedisinde daha ben servise bindigim gibi
mesaiye bile baglamadan veya yataktan kalktigimda bir agtigimda géziimii 6zel
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telefonumda veliden mesaj gormek veya hafta sonu. Disardayim mesela veliye
ariyor onun i¢in diinyanin en 6nemli seyi ama benim i¢in bagka bir saate atilabilecek
bir sey.

52) O zaman telefonlarimizda ailelerdeydi. Su anda telefonlarimizi vermemiz yasak
KVKK kurallarina gore verilmiyor.

53) ...Okul 6ncesi donemi biliyorsun kendi kendine bir linke tiklayip Zoom’a
girebilecek yasta degiller ¢cocuklar. Bi ikinci sinif, {i¢lincii sinif ¢ocugu gibi degiller.
Biz burada bence ailelerden ¢ok destek aldik. Aile katilimini bence birebir hissettik
bu uzaktan egitim siirecinde. Yani onlar olmasaydi zaten higbir sekilde yiiriitemezdik
biz bu siireci. Bu katilimi hi¢ yapamazdik yani ne bir baglanti kurabilirdik ne
cocuklara bir seyler gosterebilirdik bir seyler verebilirdik. Hicbir sey yapamazdik
diye diisiiniiyorum yani aile olmasaydi bu siiregte yani o ¢ocuguna destek olmasaydi
agmasaydi Zoom’u diyelim ya da iste 6gretmenin WhatsApp mesajlarina cevap
vermeseydi siireci takip etmeseydi bu sefer hi¢bir sekilde biz cocuga ulasamazdik
Oyle degil mi? Ulasim saglayamazdik ¢iinkii okul dncesi cocugu eger anne baba
destek vermeseydi bize, bizimle birlikte konusup iletisim kurmasaydi telefon
tizerinden mecburen hicbir sekilde ulasim saglayamazdik biz ¢cocuklara. Higbir
sekilde onlarla bir paylasim yapamazdik diye diisiiniiyorum. Basli basina biz bence
bu uzaktan egitim siirecinde okul 6ncesinde aile katilimiyla sagladik biz bu uzaktan
egitim siirecini. Orada 6grettigimiz ¢cogu seyi aile destegiyle yaptik.. ...aile katilimi
online siiregte hep vardi.

54) Ciinkii okulda biitiin sorumluluk bizim iizerimizdeydi ve o siireci biz
yonetiyorduk fakat burada sadece ben maili attyorum, ders istegi yolluyorum, mesaji
attyorum ama o siirecte cocugu oraya motive etmek malzemelerini hazirlamak,
Ipad’in sarjin1 takmasini sdylemesi gibi seyler ailenin sorumlulugu. Bu anlamda
(veli) aktif ama veli i¢in verimliligini diisiiniirsek veli normal diizendekinden ¢ok
daha fazla efor sarf etti. Verimli miydi, onun i¢in verimli olmayabilir onun i¢in
sadece yorgunluk olabilirdi. Ama aktif miydi o siirecti veliler aktifti evet.

55) Sadece bu pandemi siirecinde ¢ok tedirgin olup kdyiine kadar gitmis bir aile
vardi. Ama inanin her giin her o kadincagiz da katild1 biliyor musunuz, telefonunu
ceken bir yere gotiirlip cocuguyla birlikte baglant1 kurup o da bir sekilde bize eslik
etti. Pandemiden korkup koylerine gitmisler cok uzaktaymis kdyleri. Hocam internet
cok zor ¢ekiyor dedi mesela. Ama internet ¢ceken bir yere gidiyorlardi ve oradan
onlar da katiliyorlardi. Hatta beni 6zel ariyordu hocam ben kdyde oldugum i¢in
etkinliklere bir sekilde ulasamiyorum, nasil yapsam diye. Ben ona 6zelden de
gonderiyordum WhatsApp yoluyla. O sekilde sagliyordu katilimi. Onlar bile ulagtilar
bir sekilde.

56) Bu durum aileden aileye ¢ocuktan ¢ocuga degisiklik gosterdi. Bazi ¢ocuklarin
anneleri miisaitti hem is agisindan miisaitti hem de istekliydi. Ger¢ekten ders
sirasinda cocugunun yanina oturup hem materyalleri hazirladi hem herhangi bir
teknolojik ihtiyacinda yardimci oldu hem de aktiviteyi yaparken zorlandig: bir
alanda, teknolojik olmasa da keserken, boyarken, ¢izerken bir sekilde ihtiyact
oldugunda yanindaydi. Cocuguyla beraberdi. Fakat bazilar1 hi¢ yoktu.
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57) ...Ciinkii benim o simifimin veli portfoyii anneler ¢alismiyor ev hanimi, babalar
calisiyor. O yilizden de babalar da o siiregte gidebildigi kadar ise gitti, gidemeyenler
de zaten online da calistig1 i¢in anneler hep daha bostaydi ve anneler yonetti bu
stireci.”

58) Bence, anneler aktifti. Ama babalar da hig¢ fena degildi. Onlar da katilim igin hani
ozellikle Zoom’u Ogretirken yaklasimlarda babalar1 da goriiyordum. Babalar boyle
daha teknolojik anlamda, ¢alismalarda daha ¢ok hareketli gériiyordum. Sosyo-
ekonomik anlamda ne is yaptiklarini ¢ok da bilmiyorum velilerimizin ama benim
aklima gelen yine hani kadin velilerin pek ¢cogunun ¢aligmadigini biliyorum. Bu
anlamda belki baktigimda annelerin katiliminin daha fazla oldugunu sdyleyebilirim.
Yine her zamanki gibi anneler 6nden 6nden gidiyor toplantilara. Fakat veli
toplantilarinda zaten evde oldugumuz i¢in, babanin da katilimin1 neredeyse zorunlu
kilar gibi oldu. Ozellikle anne baba beraber yaptik, anne, baba, 6gretmen.

59) Anneler daha ilgiliydi. Mesela ben 30 yildir bu gorevi yapiyorum. Anasinifi
cocuguyla ilgilenen genelde yani tabii ilgilenen babalar da oluyor da ¢cogunlukla hep
bizde anneler 6n planda oluyor bu yas grubunda. Ama arada tabi ilgili babalar da
oluyor. Ama cogunluk anneler. Bence bu yas grubunun 6zelligiyle ilgili bu. Diger
yas gruplarinda dersler isin i¢ine girince olayin i¢ine girdiginde ya da daha
biiyiidiiklerinde ilgilenme babaya da devredilmis oluyor bence birazcik da olsun.

60) %100 anneler daha aktiflerdi. Hi¢ baba gormedim. Arkada belki yemek yiyordu,
su i¢iyordu ama yardimci olan bir tane baba yoktu benim sinifimda. 18 tane
Ogrencinin arasinda. Babalar herhalde bir odada ¢alismalarini yapiyor, ¢alisiyorlar
diye diistiniiyorum. Ya da zaten kiiltiirel olarak Tiirkiye’de ya da tiim diinyada boyle
nedense daha ¢ok anne ¢ocukla ilgilenir bakis agis1 oldugunu diistinliyorum. Ve
babalarin ders saatiyse takip et diye gorevi direkt anneye verdigini, benim ¢alismam
lazim seyine girdigini diisliniiyorum ben.

61) Bazi 6grencilerin siniftaki durumu ile online egitimdeki durumu farkl: oldu.
Dolayisiyla hem veli toplantist anlaminda katilimlar1 hem de degerlendirme
calismalarimiz oldu, mesela seminerlerimiz oldu. Rehber 6gretmenimizle beraber
aile katilimi programlarimiz gerceklesti. Suat hocamiz vardi kendisi Zoom iizerinden
cocuklarda gortilebilecek davranislarla ilgili seminerler verdi. Buna katilim beklendi.
Biz aslina bakarsan yliiz yiize egitimde yaptigimiz her seyi online egitimde de
yapmaya calistik, Zoom’a tasimaya calistik. Bazen 6gretmen olarak Zoom’a 20
dakikaya bir seylere sigdirma konusunda endisemiz varken ¢ok verimli gecirdigimizi
hissettigimiz zamanlar da oldu. Tabiki yiiz yiize egitim sosyallik agisindan
tartisilamaz, ¢ok farkli ama Zoom’u da ¢ok aktif kullandigimizi diisiiniiyorum. Veli
katilimini saglayabildigimizi diisiiyorum.

62) Toplantilarimiz1 yaptik, bilgilendirmelerimizi aktardik, yardimlagmayi sagladik.
Yine bir psikolojik danisman gibi destegimizi verip onlari rahatlatmaya calistik. Cok
etkinlik bazli soruyorsan cogu zaman mutfak etkinliginde, deney etkinliginde gibi
seyler de yanlarinda olmalarini istedik. Sinifta yaptigimiz seyleri bu sefer ev i¢inde
ailenin yardimiyla yapmalarini rica ettik.
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63) Soyle ki egitim siireci tabii ki yiiz yiize. Ama online siire¢ de velilerin katilimini
arttirdig1 i¢in online siirecte faydasiz diyemem. Egitim yiiz yiize siiregte daha faydali
ama online siirecte velinin katilimi, etkilesimi agisindan daha efektif oldu bizim i¢in.

64) Daha iyi bir iletisim diline sahip olmak, el sikisarak ya da goz goze iletisim
kurarak konusmak her zaman daha verimli bence. Daha iyi ifade ettigimi
diistiniiyorum kendimi yiiz yilize. Online'da istedigin kadarini gosterebilirsin ama veli
o ¢ocuga dokunusunu, bir olaya miidahale edisini daha iyi gorebiliyor orada. Veli
kapidan verdiginde ¢ocugunu ya da alirken bir sey konusurken kendini daha rahat
hissediyor daha rahat anlatiyor ¢iinkii online da her zaman goriintiilii konusmuyoruz
sonugta uzakta oldugu icin mesaj yolluyla iletisim kuruyorsunuz. Bu sefer orada
kullanilan bir emoji bile yanlis anlasilmalara sebep oluyor ama yliiz yiize de sunu
diyebiliyorsun “hani yanlig anlamayin beni” veya “yanlis anladiniz beni ben
tiziiltirim bu duruma bir ¢6zelim bunu, bir kahve igelim birlikte” diyebiliyoruz ama
online egitimde boyle bir sey yok.

65) ikisi de giizel ama ben yiiz yiize egitimden ve yiiz yiize aile katilimindan
yanayim. Uzaktan olmuyor. Uzaktan verim alamiyorsun, ¢ocuklara dokunmak lazim,
ellemek lazim, gérmek lazim, g6z goze temas kurmak lazim, hissetmek lazim
birbirimizi.

66) Bir; bir gezi, gozlem, disarida ¢ocugun arkadaslartyla akranlariyla bir arada
olarak ailesinin de yaninda olarak yaptig1 bir egitim ve destek var. iki; bir de evde
sadece ¢ocuguyla kapali bir ortamda var; uzaktan yalniz yaptigi bir sey var. Tabiki
de ben birincisini tercih ederim. Cocuk disarida gezsin, sosyal yasamini paylagsin
hem bu aileler i¢in de ¢ok yararli hem de ¢ocuklar i¢in. Simdi kapali bir ortamda
uzaktan egitim siiresince yaptigi bir destek, katilim var bir de disarida hem aile adina
hem ¢ocuk adina daha faydali oldugunu diisiiniiyorum ben yiiz yilize egitimin.

67) Yiiz yiize olmak daha iyi ¢iinkii bizim okul 6ncesi igin gergekten ¢ocugun sizi rol
model almasi, ¢cocugun gozlerinizin i¢ine bakmasi degisik bir sey anlatamiyorum.
Onlineda ¢ocugu tam olarak kendinize adapte edemiyorsunuz ama sinifta dyle
olmuyor simfta bir sey anlattifinizda biitiin gozler iizerinizde oluyor. Dikkatlerini
toplamak adina yiiz yiize egitim tabiki daha iyi.

68) Universite dgrencileri bile ayni seyi sdyledi hocam siifta gidip ders dinlemekle
Zoomdan dersi dinlemek ayn1 degil. Egitim ag¢isindan baktigin zaman bir seyi
ogrenmek adina oradan biri sana bir sey anlatiyor sen de burada mesela bilgisayardan
yapiyorsun ya da bankaci misin ya da ne bileyim iste grafik tasarimci yani o tarz bir
1s i¢in en azindan kullanilabilir ama yiiz yiize dokunabilecegim temas edecegini elini
tutup iste firgay1 bak soyle tutmalisin s6yle yapmalisin makasi boyle kesmelisin
dedigin ¢ocuga nasil uzaktan egitim verebilirsin ki hepsini annesi 6gretti.

69) Siniftaki gibi veli internet karsisinda aktif olamiyor maalesef kamera karsisinda.
Orada zaten siiremiz kisith ya iki ders var, 30 30 toplamda 60 dakika. Anca
cocuklara bir seyler anlatmakla gegiyordu. Sadece veliler yardimc1 oluyorlard:
dergiyi yaptirirken, tekrar ediyorlardi benden sonra. Bunu bdyle yapacaksin
diyorlard bir seyleri yapistirtirken ederken. Ama siniftaki yaptirdigim aile
katilimiyla uzaktan yapilan aile katilimi arasinda yiizde yiiz fark var. Verim
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alamadim yani. Tamam veli kamera karsinda ama yiiz yiize egitimdeki gibi bir
etkinlige katilim, aktiflik, bunu da ben yapayim 6gretmenim olay1 olmadi, yok yani.

70) Yiiz yiize egitimdeki iletisim ¢ok daha yogun ve ¢ok daha fazla. Sen ¢ocugun
icin sinifa girip kitap okudugunda ben sana direkt her seyle ilgili feedback
verebiliyorum. Mesela diyorum ki “Ay kitab1 birazcik daha uzun tutar misiniz
resimleri daha iyi gorseler.” Orada kiigiik seyleri ¢ok kolay bir sekilde beraberce fix
edebiliriz. Ama mesela online da boyle bir sey yapamiyoruz. Yani yapiyoruz ben
sana sOyliiyorum diyorum ki “Birazcik daha ekranda tutabilir misiniz kitab1 biz
goremiyoruz, ¢ocuklar goremediler” falan ama benim sesim sana gidinceye kadar sen
0 kitabi tekrar gevirinceye kadar ya da benim sdyledigimi anlamadiginda ben onu
tekrarladigim zaman 2 saniye 3 saniye grubun yarisini zaten kaybediyoruz.
Cocuklarin yiiz ylize olandan daha ¢ok verim alacaklarini diisiiniiyorum hem velinin
hem de ¢gocugun hem de 6gretmenin bence bu liggenin hepsi yiiz yiize olan
etkinliklerde yiiz yiize olan aile katiliminda daha ¢ok fayda saglayacaklar.

71) Ben velilerin gocuklarla i¢ ige olmasini istiyorum. Ozellikle ben bu yiizden aileyi
hep okula davet ediyorum tek kisi 20 kisiye nasil 6gretebilir bir seyi gorsiinler dyle
kolay olmadigini anlasinlar ve kendi ¢ocuklarini sinifta gézlemlesinler.
Arkadaglartyla iletisimi nasil, kendini ifade edebiliyor mu, girisken mi, etkinlikleri
yaparken nasil yapiyor. Bu ylizden ben ailelerin gelip gérmesini istiyorum. Cok da
giizel oluyor geldiklerinde goriiyorlar ve hocam size sabir versin deyip ¢ikiyorlar.
Giinti Oyle bitiriyorlar. E ¢ok zorlantyorlar. Ben de onlar sinifta aktifken ¢ok aktif
olmamayi1, daha dogrusu izlemeyi tercih ediyorum. Annelerin de kisiliklerini ¢6zmiis
oluyorum acikgasi bu sekilde. Her anlamda yiiz yiize aile katilimini ben
destekliyorum. Ozellikle okul 6ncesi velisi haftada bir giin, bir veli yilda bir iki kere
geliyor, gelip sinifta bir seyler yaptirmali diye diistinliyorum. Belki diger subeler igin
gerekli olmayabilir ama bence okul dncesinde ¢ok gerekli.

72) “%100 yiiz yiize egitimi tercih ediyorum. Ciinkii her yonden daha verimli yiiz
yiize egitim. Nedeni 1 ¢ocuklarin da i¢inde dahil olmasini istiyorum ama ¢ocuklar
online derslerde yiiz yiize oldugu kadar etkin dinleyici olamiyorlar. Dikkatleri daha
kolay dagilabiliyor. Birinci sebebim o. Ikinci sebebim online’la yiiz yiize arasinda ne
de olsa bir bariyer var. Her ne kadar karginda gibi gorsen de ekran iizerinden
konusuyorsun. O kisiyi tam olarak géremiyorsun. Internet problemi olabiliyor
mesela. Sesini duyamiyorsun, goriintii bozuklasabiliyor. Bu gibi durumlar da sana
engel olusturuyor ya da ¢ocuga engel olusturuyor. 2 o. 3 sanki yiiz yiize oldugunda
ben daha verimli iyi seyler ¢ikarabiliyorum ¢iinkii siz sunu yapin ben de size destek
olayim olur mu. Siz s6yle konusurken ben de bunu yaparim, ben de su ¢ocukla soyle
yaparim gibi o anlik bir sey yapabiliyorsunuz. Hemen sessizce 6niinde
konusabiliyorsunuz ama online’da gocuklar burada duyuyorlar. Cocuk zaten duyuyor
seni. Gizli bir sey sdyleyemiyorsun. Sunu sunu yapin gibi taktik veremiyorsun. Ya da
ondan taktik alamryorsun. Belki bir ihtiyaci var sana soyleyecek. Mesaj yoluyla
yaziyorlard1 yan taraftaki oradan faydalaniyorduk ara ara. Ama sinifta bu ¢ok daha
rahat oluyor. Hemen gidiyorsun soyliiyorsun.

73) Aslinda ikisini de sevdik. Yani anneler orada gergekten ¢ocuklariyla bir seyler
yaptt ama her anne kendi ¢ocugu i¢in yapti ama 6biir tiirlii yiiz yiize geldigimiz tiim
cocuklar1 kapsiyordu ben o yiizden yiiz ylizeyi tercih ederim. Online da belki sunu
uygulamadik, simdi sen sOyleyince diisiiniiyorum da geneli kapsayan bdyle hani bir
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annenin iizerine belki o giin bir tekerleme okumasini istemedik ya da iste bir masali
biz online lizerinden bir annenin okumasini... Akliniza m1 gelmedi ya da bilmiyorum
belki o anda bir seyler kaygisindaydik biz yaptiralim diye. Ama yiiz yiize e§itimde
Oyle degil hepsini kapsar, o anne gelir arkadasinin annesi gelmis degilim hepsine bir
fayda saglamaya c¢alisir ve ben o yonden yliz yiize egitimdeki aile katilimini1 da
onemsiyorum. Geneli kapsadigi i¢in kesinlikle yiiz ylize olmas1 lazim ¢linkii bazi
annenin gercekten biling diizeyi daha yiiksek ¢cocuguna ama o sadece kendi ¢ocuguna
fayda sagliyor o anda online'da ama yiiz ylize egitimde dyle mi yani geldiginiz
zaman tiim ¢ocuklara o fayday1 veriyor ¢ok énemli.

74) Cocuk i¢in de daha avantajli, veli i¢in de daha avantajli. Daha ¢ok sey yapabilir
cocukla ve veli de. Daha fazla zaman gegirebilir. Bazen 6yle anlar oluyor ki velinin
siniftaki etkinligi bitmis oluyor ama ¢ikisa bir saat oluyor mesela. Rica ediyor hocam
ben sinifta ¢ocuklarla biraz zaman gegirebilir miyim diyor. E gegirin diyorum. Ama
simdi online egitimde bdyle bir sey s6z konusu degil ki. Hani hocam siz gidin ben
burada takilayim diyemeyecegi i¢in bana. Ya da ¢ocuklar bir saat ya da yarim saat
daha fazla online egitimde oturamayacaklari i¢in bunu yasayamiyorlar. Ama ne
oluyor ¢ocukla gidiyor evcilik kdsesinde, fen-doga merkezinde ¢ocukla vakit
gegiriyor. Oradaki fen-doga merkezindeki dergileri inceliyor ¢gocukla. Diger
cocuklarla zaman gegiriyor, ¢ogu velinin de hosuna gidiyor ama bu, kendi ¢cocugu
bazen gitmis oluyor diger cocuklarla sohbet ediyor, kitap okuyor, benimle
konusuyor, sormak istediklerini soruyor, okulu geziyor. I¢i de rahat ediyor velinin.

75) Cocugun annesi yaninda diye hi¢bir zaman 6z giivenleri gelismedi ki bence
ciinkii anne iceride. Obiir tiirlii okulda oldugu i¢in ¢ocuk tek basina bir seylerle
miicadele etmeyi 6greniyordu. Evinde konfor alaninda diisiinsene seneye de birinci
smifa baglayacak sence ne kattim uzaktan? Ozgiiven kazandi mi1? Ozbakim
becerilerini kazandi m1 anne geliyor tabaga dniinden aliyor, ben siniftayken tabagini
kendi kaldiriyordu hatta bazen bulagik makinasina kendisinin koymasini
istiyordum... Kabul etsen de etmesen de aslinda yaptigin oradaki egitim ¢ok da bir
seye yaramiyor ¢iinkii ¢ocuk orada kendi basina miicadele edemiyor. Okul 6ncesinde
zaten Zoom iizerinden online egitim olmasi sagmaydi. Ama dedigim gibi
cocuklardan ayri kalmayayim kendilerini daha fazla kotii hissetmesinler, birlikte bir
seyler yapalim bir de ben de o kadar maas aliyorum diye ders yaptim.

76) Pandemiden sonra gelen ¢ocuklardan birinin oniine kagitlart kalemleri koydum
ilk ya da ikinci glindii bilmiyorum. Cocuk kalemi eline alip boyle yapti bu ne dedi ne
yapacagim ben bununla dedi. Sonra anneyle konustum “ay evet hocam stirekli
tabletle oynadi ben hi¢ eline kalem vermedim. Biitiin giin evdeydi sikiliyordu” dedi.
Kadin temizlige falan gidiyordu herhalde “ise gidiyordum ben sadece tabletle
oyalandi.” Bagka bir cocugun annesi de “hi¢ ilgilenemedim bence de hep telefonla
oyun oynuyordu” dedi. Okula gidince kalem tutmak zorunda kaliyorum diye aglayan
cocuklarla 3 ay miicadele ettim ben gecgen sene ve 5 yaglardi. ...Lazim oldugu zaman
anne diye seslenen biri vardi kesemiyorum anne yakistiramadim, anne suyum
dokiildii degil mi yani egitimin i¢indeydi orada anneler. Ciinkii anne diyor orada.
Egitimde ¢ocuk kendisi miicadele etmeli. Suyu mu dokiildii pegeteyle silecek.
Gidecek suyunu tekrar dolduracak. Kesemedi mi 6grenecek, anneye kestirmeyecek
yani. Aglasa da orada bir sekilde diyoruz ki hadi kesmeye calis1 {izerinden bak soyle
yapacaksin diyoruz simdi o bakimdan diisiindiigiin zaman hani evdeki ¢ocuk i¢in
biraz avantaj gibi goriinse de degil. Ciinkii cocugun benligi gelismiyor orada.
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77) Bence herkese ¢ok yeni bir sey olmasindan dolay: zorluk yasadik. Yani daha
once kimse boyle bir sey yasamadi. Bunu sey gibi diistiniiyorum agikgasi hani okula
ilk kez baslayan bir ¢ocugun okula aligsma siirecinde yasadig1 zorlukla bizim online
donemde yasadigimiz zorluk birazcik daha benziyor bence. Aile de ¢ok fazla ne
yapacagini bilmiyordu bence. Hani hem merak ediyordu hem gézlemlemek istiyordu
hem yardimci olmak istiyordu. Biliyorum ki orada ¢ocugun yerine kesen anne baba
ya da ¢ocuk i¢in yandan sufle veren anne baba aslinda bunun yardim amagli yapiyor
hani bu ¢ok bariz belli gocuguna yardim ettigini diisliniiyor bana yardim ettigini
diistiniiyor etkinlik bitsin de ders devam etsin onu diisiiniiyor ya da ¢ocugunu aglata
aglata ekranin bagina oturtan anne baba da aslinda bir sekilde yardime1 oldugunu
diisiiniiyor. Bence bizim tecriibesizligimizden ve bizim buna ¢ok yeni olmamizdan
kaynakl1 bir seydi. Ne yapacagini, nasil yapacagini bilemeyen velimiz maalesef
coktu.

78) Ve onlarin da genel olarak her velinin teknolojik yeterlilikleri iyi olmadiklar1 i¢in
de dogal olarak onlarin da sinirlrydi. Internet kullanimu, bilgisayar kullanimi disinda
bdyle ¢ok sahsi bliylik sorunlar yasamadik. Zoomun kullanimini bilmeyen ¢ok vardi.
Orada kendisini sessize almayi bile bilmiyorlardi. O siiregte biraz sorunlar
yastyorduk. Dersin ilk 10-15 dakikasi ilk zamanlar boyle gidiyordu mesela.
Yaziyorlardi hani ID ne siftre istiyor sunu istiyor, bunu istiyor, hocam sunu ne
yapalim, hocam bir daha link atar misiniz falan diye 10-15 dakika hem WhatsApp
tizerinden hem ders lizerinden falan gidiyordu, ders aninda da gidiyordu. Sesiniz
gelmiyor, karanliktasiniz falan gibi. Aslinda hep de gitmeye devam etti, o hi¢bir
zaman bitmedi dyle sdyleyeyim. Ciinkii Zoom’u kullanmak zor geliyordu insanlara,
ozellikle yani sirkette falan calismiyorsa ve bilmiyorsa bilgisayar kullanmay1 zor
geliyordu insanlara.

79) Cocuk derste yok, normalde derse gelen ¢ocugun derse neden gelmedigini veli
sOylemiyor. Onceden haber vermemisler. O yiizden artyorum ya da yaziyorum,
cevap vermiyor neyse. Ben derse basliyorum diyorum.

80) Anasmifindaki uzaktan egitim zorunlu olmadigi i¢in bir ilkokul ortaokul lise gibi
zorunlu olmayinca daha bazi velilerde bos vermislik vardi. Geri doniit alamadigim
ogrenciler oluyordu. 1-2 kere mesaj attim. Sonra baktim ki higbir sekilde
katilmiyorlar, ben de sonra aramay1 biraktim agik¢asi. Katilanlarla devam ettim.

81) O giinkii yapilacak ders plani programi belli ama hi¢ bakmamiglar. Programi
incelemeyen veli ¢cok fazlaydi. Bunu da Seesaw aracilgiyla gorebiliyorduk. Biz de
Seesaw’da paylastigim seyin kimin gordiigiinii ben gorebiliyordum. Bakmamus hig.
Sadece 10 kisi bakmis 8’inin higbir fikri yok. Gormemisler videoya aldigim seyi ya
da paylastigim seyi. Bir de mesela liste paylasiyorsun hangi ¢ocuklar hangi oturuma
girecek diye, gruplar belli. Yanlis gruplara gelebiliyorlar. Hayir bu grupta degil sizin
cocugunuz diger grupta. Buradan ¢ikin su su saatte gelin, su slotta gelin diyoruz.

82) Ornegin cocuk ¢ok girmek istiyor online derse ama veli kendisi antrendr ve ok
yogun ¢alistyor ve ¢ocuguna yetemiyor bu konuda. “Benden malzeme falan
istemeyin hocam” o ylizden de bu konuda ¢ok sey yapamiyorsun ve ¢ocuk
malzemesiz derslere giriyor. Hem sporcu hem de ¢ok iyi ve istekli bir ¢ocuk,
arkadaglarini seviyor bana bagli ama “annem izin vermiyor 6gretmenim” diyor yani.
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Veli de bana diyor ki “ben yapamiyorum”. Dedigim gibi “ben higbir sey temin
edemem”, “hocam ben ilgilenemem”, “ben ¢ok yogunum zaten” diyen veli oldu
¢ocuk ¢ok istekli olsa da.

83) Ben beraber oynayabilecekleri videolar gonderiyordum ve ¢ocuklar da
egleniyorlardi. Zaten evde ne yapsak diye diistindiikleri i¢in bu onlar1 ¢ok rahatlatti,
cok hoslarina gitti. Ama kimisi de bunu yapmak istemedigi i¢in gorev gibi
hissediyorum ¢ok fazla sey paylasiyorsunuz, izleyenler de oldu hani hosuna
gitmeyenler de oldu. Biz dahil olmayalim artik siz yapin biz zaten biitiin giin onlarla
ugrastyoruz ciimleleri fazlaydi.

84) ...Ama kimisi de bunu yapmak istemedigi i¢in gorev gibi hissediyorum ¢ok fazla
sey paylasiyorsunuz, deyip de oldu hani hosuna gitmeyenler de oldu.

85) Cocugun zorlandig ¢calisma sayfasi oluyor. Veli miidahale edip yaptirabiliyor
gibi seyler. Ya da biz sey soruyoruz, bazen arkadan ¢ocuga cevap veriyor. Yaninda
oturdugu icin kendine engel olamiyor. Aslinda bu biraz katilmalar1 giizel bir sey ama
cocugun gorevini kendileri tistlenmeleri iyi bir sey olmuyordu. Bizim sordugumuz
soruya veli cevap veriyordu bazen.

86) Bazen aileler ¢ok miidahaleci oldu. Bir anda boyle iki aile konugsmasi oldu, bir
tane ¢ocuk bagka bir cocuga bir sey sOylediginde oradan babasi laf etmeye basladi, o
tip seyler yasandi. Egitim siirecine ya da ¢ocuklarin mesela yapilan grup calismalari,
Teams’ de grup olarak yapiliyordu. Gruptaki baz1 ¢gocuklar1 istemeyen veliler oldu.
Benim ¢ocugumun bu grupla olmasini istemiyorum, bu grup ¢ok konusuyor ders
yaptirmiyor, benim ¢ocugum da o yiizden bagka bir gruba gegsin diye aileden bdyle
istekler oldu.

87) Bir giin derste, ben ziimre bagkaniydim o zaman, ondan sonra bazen de diger
hocalarin derslerini izliyordum kayda aliyorduk ve dersi oradan izliyordum dersleri
bazen,kontrol ediyordum ne yaptilar falan diye. 4 yas yabanci 6grencimiz vardi
ondan sonra durdu bdyle ¢ocuk bir sey yapmiyordu anne buna bir anda tokat patladi.
Sinif 6gretmeni fark etmemis derste bunu. Ben kayittan izledim ve orada gordiim.
Hemen 6gretmen arkadasima, miidiire soyledik, hemen bir goriisme yaptik bununla
ilgili. Baya bdyle seyler de oldu. Dersin ortasinda bir tane ¢akmis ama biz fark
etmedik hani sonra ben izlemeseydim onu fark etmezdik ve uyarida da
bulunamazdik. Ogretmen Teams teki minicik ekranlardan fark etmemis ¢iinkii benim
simifim 16 kisilik ama bilgisayar ekraninda 9 ekran var ve konusan ¢ocuk ekrana
geliyor tik tik degisiyor o anda gormeyebilir online ders yaparken.

88) Geride durup (beni) ¢ok gbézlemci ve elestirel bir sekilde izleyenler de vardi.
89) Bu durum beni de kaygilandirdi. Sen ders yapiyorsun arkada bir veli var.
Normalde sinifinda veli olmuyor fakat online derslerde sen de izleniyorsun bir
taraftan. Onun getirdigi bir kaygi vardi. Tabi zamanla alistik onlar1 da dahil ettik
derslere, giildiik eglendik.

90) Simdi ev hanimi ¢ocugunun dersi var ¢cocugunun yanina oturuyor. Birlikte
bakiyorlar, ¢ocugunu gozlemliyor, benimle sohbet ediyor. Isterse ben
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yonlendiriyorum, bunu bdyle yapin diyorum. Ama calisan annenin ¢ocuklar1 ya
kendi giriyor ya giremiyor. Calisan anneler i¢in ayni seyi sdyleyemeyecegim.

91) Mesela ¢ocuk 2 giin 3 giin hi¢ gelmemis. Haftanin sonunda ya da ortasinda
arandi. Iste boyle bdyle nasilsiniz, iyi misiniz her sey yolunda m1? Genelde bdyle
katilmayanlar “cocugum istemiyor hocam” veya “ben online egitimin faydali
oldugunu diisiinmiiyorum.” diyor.

92) Evde iki ii¢ ¢ocuk var. Bilgisayar az, iki ¢ocuk biiyiik oldugu i¢in onlar
bilgisayar1 kullantyor okul 6ncesi biraz arka plana atildig: i¢in “Hocam bizde
bilgisayar yok baglanamiyoruz, diger iki ¢cocuk baglaniyor” gibi seylerle karsilastik.
O ¢ocuk hi¢ katilamad derse.

93) Cocuk evde durmuyor, ¢ok sikiliyor, ilgilenmiyor, ekran karsisina
oturtamiyorum.

94) Ders segiyordu bazi ¢ocuklar. Su Ingilizce 6gretmenin dersine girecegim, suna
girmeyecegim gibi ders seciyordu. Bu tarz zorluklar bence alt1 yas grubunda da
vardi. Clinkii cocugun derslere katilmama nedenini agiklayan e-postalar aliyorduk ve
ebeveynler bunun nedeninin o derse katilmak istememeleri oldugunu sdyliiyorlardi.
O siireglerde veliler de zorlandilar. Ders se¢gmistir 6grenci. Dedigim gibi
oyuncaklariyla oynamak istiyor. Ekrandan kopup baska seyler yapmak istiyordu.
Aslinda anda kalmak istiyor. Kendi aninda kalmak istiyor. Bu bir zorluktu hepimiz
igin.

95) Hani ilk baglarda sinifin tamami online derslere hemen hemen katilirken sonlara
dogru cocuklar da sikildilar. Mesela iki aylik siirecin sonunda ¢ocuklar da artik yavas
yavas, velilerden sey doniitii almaya baslamistim “hocam katilmak istemiyor sikildi.”
Ciinkii havalar giizellesmisti, cocuklar bahceye ¢ikmak istiyordu.

96) Cocuklarin dikkat siireleri ¢ok kisitliydi orada. Bir de en 6nemlisi veliler de
yeteri kadar konfor alani olusturamiyorlardi dogal olarak. Mesela 40 dakika da
yaptigim oluyordu, 1 saat yaptigim da oluyordu, 1,5 saat yaptigim da ama yani onun
hepsini oturarak yapmiyorduk.

97) Cocuklarm dinlememesiydi sorun. Iste orada bdyle daha eglenceli bilgisayar
oyunlar1 falan bulmaya baslamistik artik. Sayilar verilecekse oradan iste ¢ocuk bir
say1 se¢iyor. Onu agiyoruz. Altindan bir sey ¢ikiyor. Gorsele daha yiiklendik. Orada
biraz daha rahatladik tabii en basta nasil yapacagimizin bir kaygisi vardi. 2 saatler
¢ok uzun, saatler uzun olunca ¢ocuk gok sikiliyor. Ogretmen sikiliyor, veli sikiliyor.
Hepsi bir sikilinca korkung ortama doniisiiyor. Cocugu internetten sogutmus
oluyorsun. Basta bu kaygilarimiz vardi. Ders siireleri mutlaka azaltilmali, daha uzun
siireyle bagladik ¢iinkii Cocuklarin dikkatini arttirmak ve ailelerin endiselerini
azaltmak icin ders siirelerini kisalttik.

98) Birinci sene simdi ilk Covidin basladigi siire¢ten marta kadar 6grencilerimin ve
velilerimin hepsini tantyordum. Zaten 6grencilerim belirli bir seviyeye gelmislerdi.
Aileleri de taniyordum. Onlarla iletisim kurmamiz, iletisimimizi devam ettirmemiz
zor olmadi. Ama ondan sonraki grupla hi¢ tanismadan hi¢ okula baglamadan direk
Zoom iizerinden tanisarak basladim. O ¢ok zor bir siirecti. Mesela diger gruptaki
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arkadasimin 6grencileri hani biliyorsunuz okul sey oldu yani 2 giin okula geliyorduk
3 giin evden devam ediyorduk uzaktan egitim seklinde. Ama benim 6grencilerimin
higbiri yiiz yiizeye gelmediler. Saglik problemi olanlar vardi aralarinda gelmediler ve
ben hep Zoom {iizerinden ailelerle toplant1 yaptim, Zoom {izerinden ¢ocuklarla
tanistim. Bu sekilde yaptim ¢ok zor bir siiregti. Sonra 3 6grencim geldi. 3 6grencim
icin okula gittim. Onlar da 2 saat kadar kaliyorlardi zaten. O ii¢ 6grenciyi tanidim
ama digerleriyle o haftanin {i¢ giinii Zoom {izerinden karsilasarak tanigtim.

99) Online egitimi hi¢ bilmiyorduk ve kendi kendimize 6grenmek zorunda kalip
vakit kaybettik. Online egitime gecildigi anda gerekli egitimler bize ilk bagta verilip
sonra veliyle iletisime gegseydik daha iyi olurdu. Ciinkii bazen rezil oldugumuz
seyler de oldu acgikgasi. Mesela bir 6gretmen velim bana oradan sey diyor “hocam
suradan sesleri kapatiyorsunuz.” falan diye. Biz hakim degildik. Hep boyle deneye
yanila yapmak zorunda kaldik. Onlar tabi daha ¢ok ders verdikleri i¢in iyice
o0grenmislerdi. Egitim verilmeden 6gretmenlerin boyle bir platforma atilmasi bence
yanlig oldu.

100) Yani adaptasyon siireci benim i¢in ¢ok zordu ve evden egitim vermek benim
icin ¢ok zordu ¢linkii biz 2 ¢cocuklu bir aileyiz 4 kisiyiz 2 kisi 6gretmen evde diger 2
kisi de 6grenci ve herkesin ayni anda egitim vermesi gerekiyordu ya da egitim almasi
gerekiyor. Mesela benim ¢ocuklarim online egitim yapamadi ¢iinkii biz ders
veriyorduk o saatlerde.

101) Ekran basinda oturuyorum 3 saat boyunca benim i¢in de yorgunluk, evin isi de
kaliyor dyle. Benim de cocugum var onu da derse sokuyordum o bir de birinci
siifta. inanilmaz yorucuydu ¢iinkii siniftayken sen susarsin onlar etkinlik yapmaya
devam eder ama ekran karsisinda dinamik tutabilmek i¢in siirekli konusuyoruz.

102) Ev islerine yetisemediginden dolay1 cocugu destekleyemeyen is birligi
kuramayan oldu. Yetisemiyor eve yemek yapacak 3 6giin yemek yapiyor kadin evde.
Cocuk 6glen yemegini okulda yapiyor ama simdi dyle bir sey oluyor ki 3 6giin
yemek temizlik kiyafet yani genel ev islerinden dolay1 ¢ok zaman bulamadi. Hasta
olduk hepimiz hasta olduk o dénemde Covid gegirildi saglik problemlerinden dolay:.
Evdeyiz ama ¢ok izole bir ortamdayiz sonugta zaman zaman disar1 ¢ciktigimiz seyler
oldu artik marketten geliyorduk ne yapiyorduk dolaba koyabilir yerlestiriliyorduk
esyalar1 bu sefer posete kadar yikad1 herkes bu da bir zaman aliyor yani ailenin
stirekli bir 151 var evin i¢inde olan bir kosturma var o ylizden yogunluktan dolay: tabii
isyan var katilamamalar zaman zaman oldu.

103) Ya bu en zor ve en kilit noktaydi. Burada ¢ok fazla saglayamiyorsunuz ¢iinkii
sOyle bir sey oluyor. Ikiye ayriliyor bu aslinda. Eger ¢cocuk evde tek cocuksa okay
simdi burada ¢ocuk etkinligi yapiyorsa yaninda anne babasi aktivitesine etkinligine
destek cikan olarak dahil olabilir ama eger bir abi bir abla ya da baska bir kardes
varsa bu genelde soyle oluyor, bizim yasadigimiz sey ¢akismaydi. Cakisma oluyor.
Oteki ¢ocuk da tabiki dogal olarak online egitim yapiyor. Mesela yan odada babalar
da ¢ok dahil olmuyorlard: gocuklarinin online egitimine. Ozellikle anneler ¢cok
yoruluyorlardi. Anne ¢ocuklarina yardim etmek i¢in bir o tarafa gidiyor bir bu tarafa
gidiyor ve biz o sayfay bitirmisiz diyelim, o etkinlik sayfasini, ama daha ¢ocuk o
sayfanin yarisini kadar gelebilmis ¢ilinkii duymuyor tabiki de en 6nemlisi de o, bir
stirli sesle bir araya geliyor.
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104) 3 tane ¢ocugu var velinin. Cocugu koyacak odasi yok. Boyle gegmis koltugun
arkasina perdenin arkasina saklanmig benle dyle ders yapmaya ¢alistyor ¢iinkii bebek
var, abisi var, ablasi var hepsi online ders yapiyor hepsinin sesi bir anda ¢ikiyor, bir
andan bebek agliyor anne bagiriyor.

105) Mesela diyorum ki arkadaki sessizligi saglayabilir misiniz diyorum olmuyor.
Tamam hocam tamam diyor ama ister istemez bir sekilde gerceklesiyor yani. O
zaman diyorum sessiz bir odaya gegsin, siz de biliyorsunuz hocam okul déncesinin
dikkat siiresi ¢ok ¢ok kotii, o ylizden en ufak bdyle ben ders anlatirken sinifa bile biri
girmesin diye bakarim. Full focus olmuslarken ben ona anlatayim bir an 6nce diye
bakarim. Tam o noktaya az ¢ok yaklasiyorsunuz oradan bagka ses geliyor ya da biri
geciyor. Benim bile dikkatimi engelliyor ¢ocugu bile diisiinemiyorum Cocuk baska
bir odaya ge¢emiyordu, yoktu saglanamiyordu o kosul, maalesef boyleydi. Bu
sekilde anlatabilirim.

106) Tabii ki sorunlar yasandi. Evde simdi bir tane okul dncesi ¢ocugu degil 2’ye
giden var 6 ya giden var anne de artik sasirmis durumda telefonu hangi birine
verecek eger tablet yeterli tablet yok maalesef kisitli bir bolgedeyseniz 6zellikle. Bir
de evde yeterli bilgisayarin, tabletin maalesef olmamasi, alamamalari, Internet
baglantilarinin olmamasi da online derslere katilim1 zorlastirdi.

107) Ozel giinlerin higbirini yapamadik online da. Onlarin higbirini yapamadik.
Onun disinda etkinlik bazli olarak diistinmiiyorum ¢iinkii etkinlikleri her sekilde
yaptik, her sekilde yapabildik materyaller elverdikce ya da biz ona gore etkinlikler
sectik ama sey yapmadik burada yapilan etkinlikler aileyi de davet eden etkinlikler
degildi. Burada aile sadece ikinci roldeydi, yani destek i¢in geldi, normalde senin
benim diger 6gretmenlerin sinifta verdigi destegi saglamak i¢in geldi. Biz online
egitimlere zaten aileleri davet etmedik.

108) Biz online egitim doneminde aile katilimiyla ilgili bir planlama yapmadik. Cok
ani bir gecis oldu ve bu ani gegis oldugunda bizim en biiylik seyimiz bizden beklenen
ve vermemiz gereken sey her seyden once derslerdi. Ve bu dersleri verdigimiz i¢in
biz dnce derslere odaklandik. Sonra derslerden devam ederken baktik ki bir seyler
gidiyor ve birazcik daha bunlar1 eglenceli hale getirmek i¢in biraz daha etkinlik bazli
calismalar yapmaya basladik, hani ¢cok fazla. Hazirlik siniflar1 biraz daha okuma
yazma agirlikli gittigi i¢in biz bunu biraz daha etkinlige dontistiirdiik. Hani boyle bir
planlama olmadi agikgasi aileler i¢in. Neden olmadi dedigim gibi beklenti bu degildi,
beklenti okulda kacirilan derslerin aslinda ders saatlerinin bir sekilde buradan nasil
yakalanabilecegi ve nasil ¢ocuklara verilebilecegiydi. ... Ailelerle etkinliklerin
olacagi bir ortam online bir sinifta tabii ki imkansiz. Yani ne yapacagiz, herkesi mute
alip “Evet simdi Semanur ve annesinin etkinligine bakalim...” bdyle bir sey olmazdi.

109) Zoom zaten zaman dolunca atiyor ya ¢ocuga bir seyler verecegim ya da aileye
yonelik bir seyler yapacagim. Onceligim ¢ocuklardi agik¢as1. Yani onlara bir seyler
verebilmek, onlara faydali olabilmek. O yiizden aileyi ¢ok egitime katamadim
uzaktan egitimde. Olmadi yani miimkiin degil. Ha giinde 5 saat yaparim evet belki
aileyle bir seyler olabilirdi ama giinliik 2 saat anasinifinda da biliyorsunuz zaten uzun
siireli ders yapilmiyor uzaktan egitimde.
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110) internet problemine bir sey yapamiyordum ama Zoom’la alakali sorun
yasayanlara Zoom’u anlatmaya ¢alisiyordum. Su surada, bu burada gibi... Suradan
sunu bulabilirsiniz, ID demek su demek, join demeniz gerekiyor gibi biraz 6gretmeye
yonlendirmeye ¢abaliyordum yani. Meslek deformasyonu, onlara da gostermeye
calistyordum yani. Bilgisayar sorununu bu sekilde halletmeye calisiyorduk ama
Internet ve ¢akisma sorunlar1 biraz zor olabiliyordu.

111) Yani ¢oziim yollar1 aradik aslinda ne yapabiliriz iste uygun saat dilimleri, soyle
oldugunu hatirliyorum ben, mesela miidiire ya da miidiir yardimcimiza séyledigimiz
zaman iste aileler katilamiyor katilim sayimiz bu hafta ¢ok az dedigimizde bize soyle
dediklerini hatirliyorum saatleri degistirin. Hani eger mesela sabah dokuzda
aciyorsaniz 1 de agin ve saat degisikligiyle zorluklar1 atlatmaya ¢aligtik biraz daha.
Hani herkesin toplanabilecegi bir saat, yani benim ilk aklima gelen o karsilastigimiz
zorluklara. Neden katilamiyor musunuz, neden giremiyorsunuz dedigimizde iste o
saati uymadigi i¢in diyorlardi iste kardesi giriyor diyorlar mesela bizleri farkli
saatlerde yapin dediklerini hatirliyorum. Hani o sekilde herkesin ortak bir sekilde
bulusabilecegi saatleri biz diizenlemeye ¢alistik

112) Simdi s6yle ben 6gretmen olarak diyorum ki hani su su malzemeler diyorum
ama bazi aileler var benim evde o yok, benim evde bu olmayabiliyor diyor. Oysa ¢ok
alternatifi var ama anne onu kural olarak belirliyor. Herhalde 6gretmen sdyledigi i¢in
diye o sekilde diistinliyorlar. Ne kadar anlatirsaniz anlatin bazen diyorlar ki ama
bende o materyal yok. Olmasin onun yerine o degil de baska sey olur yani. Yaprak
degil de tas pargaciklari olur, diigme olur, pamuk olur. Bir¢ok seyden iiretebilirsin.
Ama hani onlar 6gretmen soyliiyor diye herhalde kural olarak diisiiniiyorlar galiba.
Bu tarz ufak seyler yasadim. Sonra onlara da izah ettim aslinda. Bu sorun da ¢6ziildii
zaten.

113) Cok vardi materyal getirmeyen ama s0yle hani biz zaten basta baktik
getirmiyorlar sonra biz bunu ders esnasinda yapalim oyun olarak aliyorum simdi
derse baglamadan 6nce diyoruz ki bugiinkii malzemeler sunlar. Her biriniz 5’e kadar
10°a kadar say1y1 baslatiyoruz. Sonra herkes disarida sunu sunu bulacak ve masasina
getirecek seklinde ¢ocuklara veriyorduk artik o gérevi. Gergekten iste 18 gocugun
ailesinin 10 tanesi yapiyor 8’1 yapmiyordu. Baktik boyle gidiyor yine de listeyi
paylasmaya devam ettik. Ama ¢ogu ¢ocuk getirmedigi i¢in de iste hadi simdi
zamanlayici agiyoruz, su kadar koyuyoruz. Siz de bu sirada kirmizi kalemini,
makasini, ¢atalin1 vs. gibi bildirim veriyorduk. Herkes malzemesini hazirlayinca
derse baslayabiliriz diyorduk. O sirada derse hazir olan ¢ocuklarla biz sohbet
ediyorduk.

114) Bireysel derslerde eger veli ¢cok fazla ¢gocuk yerine cevap veriyorsa
soyliiyordum. “Bu bizim Ahmet’le birebir saatimiz isterseniz tabii ki izleyebilirsiniz
ama liitfen sorulara cevap vermeyin ¢linkii ben not aliyorum. Bu notlar 1s1g1nda
tekrar bagka bir ders planlamamiz gerekebilir eksikleri i¢in gibi.” Boyle ¢ok kibarca
hatirlattyordum.

115) Online ders esnasinda siddet olayini goriince sinifin 6gretmeni veliyle hemen

iletisime gecti ve konustu ama hemen geri donilis yapmamiz gereken bir konu oldugu
i¢in iste bunun ¢ocugu nasil incittigini, arkadaslarinin bunu gérmesinin onu nasil
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incittigini, ailenin boyle bir davranis sergilemesinin asil ¢ocuga nasil etkileri olacagi
konusuldu tabii burada. Ona uygun da bir goriisme yapildi.

116) Evet basa ¢ikabildik. Ders yapiyoruz arkada annesi cep telefonunda konusuyor
ya da yan odadan biri bagiriyor. Sey diyorum arkadan noise geliyor liitfen kimin
evinden geliyorsa mikrofonunu kapatabilir mi? dedim. Zaten velilerin 5 yas cocugu
oldugu i¢in anliyorlardi ya da bir tanesinin ismini sdyliiyordum. "X in arkasinda
sanirim biri konusuyor. Liitfen mikrofonunu kapatir misin konusma bitince agarsin."
Ya da "anneler babalar soruya cevap verdiginde desteginiz i¢in ¢ok tesekkiirler ama
sorular1 sadece ¢ocuklar cevaplasin liitfen" diye boyle tath bir sekilde sdyleyip
beklentiyi onlara bildirdik.

117) Cocuk girmek istemiyor ama zaten ben o ¢ocugu 6ncesinden tanidigim i¢in yani
bunun sebebini biliyoruz diyoruz ki bir giin mola versin ¢ocuk, hani anneyle ona
karar veriyoruz. Olabilir biz de her giin online ders yapmak istemiyoruz, ¢ocukta da
bu olabilir diyerek velilerle konustuk.

118) Velilere seminerler diizenlenebilir ve bence bakanlik okul dncesini detayl bir
sekilde velilere anlatabilir. Gostermeli mi olur uygulamali m1 olur nasil olur ¢linkii
velilerin aslinda ¢ocugu okula geliyor oynuyor oynuyor eve gidiyor mantigi var.
Bunun béyle olmadiginin okul dncesinin igeriginin ne oldugunun, hadi biz
anlatryoruz ama yeterli kaldigini diistinmiiyorum. Bence okul dncesine gidecek olan
4-5 yasinda ¢ocugu olan hazirlik sinifina gidecek olan velileri tespit edip okul
biinyesinde rehberlik 6gretmen okul dncesi 6gretmeniyle beraber ¢ocuklarin okula
baslamadan 6nce okul dncesinin detaylandirilarak anlatilmasi gerekiyor kesinlikle.
Cocuk nasil geliyor ve nasil gidiyor, okul 6ncesinde aldigi egitim nedir? Okul
Oncesinin mantig1 cocuk evden gitsin mantalitesi var. Cocuk evden gitsin aman
aksama kadar tabletle telefonla vakit gecirmesin, gitsin arkadaslariyla oynasin. Olay
oyun degil ki sadece. Tabiki bunu veliler ne zaman kavriyor, sene sonunda.
Cocuklarindaki o yolu ve ilerlemeyi katettikten sonra kavriyorlar.

119) Bizim onlara siz bizim online egitimimize geldiginizde ¢ocuklarda nasil bir
degisim gozlemliyoruz. Neden sizi buraya ¢agiriyorum adina bilgilendirme egitimleri
yapilabilir. Clinkii sebebini de bilmiyorlar ¢ok fazla Anca ay ¢ocugumu
rahatlatacagim oraya gidersem diye diisiiniiyor. Zaten benim ¢ocugum aktif ve sosyal
cocuk. O bunu kuvvetlendirdiginizde ¢ocuktaki etkilerini ve aslinda kendilerinin
tizerindeki etkilerinin de agiklayabileceginiz bir destek bir sey olabilirdi. Ciinkii
Oonemini anlamalar1 gerekiyor. Neden orada bulunmalar1 gerekiyor? Ya da
bulunduklarinda neler degisiyor, neye fayda sagliyor? Onun 6nemi anlatilmast
gerekirdi.

120) Bir kere bilgi vermek ¢ok seydi bu anlamda hani bir biilten paylasip, yollayip
bu hafta neler yapacagini séylemek bu anlamda énemliydi veliler i¢in. Bu bizim
iletisimimizi arttirdi, kolaylastirdi. Bilgilendirme eksikligi kapatiimali. Veliyle
okulda neler yapiyoruzun bilgilendirilmesi, online neler yapiyorsun bilgilendirilmesi,
sik sik aktarilmali zaten. Ayda bir rehberlik¢iler de bence artik daha aktif olmali okul
oncesinde. Her rehberlik¢i de olsa iste ayda 1 de olsa bir veli semineri diizenlemeli.
Onlarin ihtiya¢ duydugu konularda yani iyi ¢alisan bir rehberlik¢i sorun durumlarinin
tespit edip bunlarla ilgili geri bildirim, bir oturum, konferans neyse bunlar yapmali,
aile egitimleri verilmeli. Sonugta online egitim ¢ok ekstrem bir durumdu o zaman
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Covid déoneminde ama herkes veli anne baba olma rollerini ¢ok iyi bilen veliler
degildi. Anne baba olmay1 da 6grendiler. Onun iizerine bdyle bir siiregte anne baba
olmayi, nasil anne baba olunmas1 gerektigini 6grendiler belki, nasil zaman verimli
gecirilebilir bunu 6grendiler 6grenmeye calistilar, caba sarf ettiler.

121) Bence aile ve 6gretmenlerin ayni anda katilacagi egitimler olsaydi hani iki
tarafa da iki tarafin roliinii gésteren egitimler bence bu ¢ok faydali olurdu. Ciinkii
herkesin ne yapmasi gerektigini bilmesi gerekiyor. Ciinkii veli de nasil yardimci
olabilecegini bilmiyor. Istemeden yardimci olamiyor ama aslinda amaci yardimei
olmak. Boyle bir egitimin bdyle bir agiklamanin en basinda verilmesi bence yararl
olur kesinlikle." Bunun digsinda da bilmiyorum ki her veli simdi onlar artik ¢gocuk
evde oldugu siirece ¢ok veli de degiller. Cocuk evde oldugu siirece aslinda anne
babalar okulla olan iletisimdeki kisi de degiller artik daha samimi daha ag¢ik. Cilinkii
ben onlarin evlerinin i¢indeyim ve onlar da benim evimin i¢inde. Hani birazcik daha
o veli durusunu, profilini korumalar1 bence daha yardimci olurdu her iki tarafa da.
Ozellikle de daha verimli gitmesi icin derslerin. Mesela bir veli okula geldiginde ne
olursa olsun gercekten ¢ok bir problem yoksa gidip cocuguna senin 6niinde bagirmaz
azarlamaz ¢agirmaz. Ama online da artik o senin karsindaki veli durusunda degil
aslinda o ¢cocugun direkt annesi ya da babas1 olarak orada. Okula aile katilimina
geldiginde ve ben onlara bir etkinlik verdigimde sen etkinligini yapmiyorsan senin
annen sana benim yanimda bagirma olasiligi belki %1 den bile az. “Off Semanur
niye yapmiyorsun kes diyor 6gretmenin sana (bagirarak)” demez sana. Ciinkii ben
oradayim diger veliler orada. Ama online da o oluyor artik. Ciinkii 6biir velilerin
izledigini ya da o ortamda bu konusmanin bagkalar1 tarafindan duyulacagini ya da
hareketlerinin goriilecegini aslinda farkinda degil. Hani bu ger¢ekten “uygun online
ders davraniglar1” diye bir egitim bile olabilir.

122) Egitimi ilging hale eglenceli hale getirirsen onlar da katilmak isterler. Mesela
sOyle sdyleyeyim. O giin ben ¢ocuklarla yoga yapacaksam jimnastik yapacaksam
hadi anneleriniz de katilsin birlikte yapin hareketleri dedigim zaman birlikte
katiliyorlardi. Ya da bir fen etkinligi yapacaksam o giin hadi annelerimiz bize yardim
etsin birlikte yapalim dedigim zaman birlikte katiliyorlardi. Ama onun diginda sen
ders anlatacaksan ne bileyim aile onun neresine katilmak isteyecek ki ¢iinkii yas
grubumuz ¢ok kii¢iik sen orada 2+ 3 ii anlatirken 2 tane elmamiz var 3 tane daha
elmamiz oldu hadi bakalim sayalim 5 tane oldu derken kadin orada oturup ne
yapacak? Cocuklara 6gretilecek seyler daha boyle cazip hale getirirse veli de
katilmaktan mutlu olabilir.

123) Aktif oyunlar var Kahoot falan gibi seyler var. Aileyi de isin igine katabilecek,
cocuk, aile, 6gretmenin {igiiniin hem eglenip hem 6grenerek yapabilecegi programlar
gelistirilebilir. Interaktif videolarin ya da interaktif egitim araglarinin arttiriimasini
isterdim. Bir siire sonra motomot oluyor ya eglenceli ve hareketli bir seyler katmak
istiyorsunuz. Hem ¢ocugu hem aileyi katacak bdyle carkifelek gibi oyunlarin daha
cok yayginlagmasini isterdim. Onerebilecegim bu. Daha eglenceli hale getirmek
adina programlar ve egitici yarigmalar.

124) Insanlar genel anlamda sevdigi ve ilgi duydugu seyleri daha ¢ok egilimleri
oldugu i¢in, ¢cocuklar da ayni sekilde sevdikleri ilgi duyduklar1. Dolayisiyla bence
onlarin hazzindan yiirlimek, onlarin eglendikleri, keyif aldiklari, bilgi edindikleri,
onlarin istedikleri es zamanli olarak ¢ocuklarin ailenin istedikleri durumlardan
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ilerlemek daha saglikli gibi duruyor bana. Onlar1 daha ¢ok sevebilecegini
diisiiniiyorum. Orada onlarin kendi perspektifinden segecekleri bir seyden
bahsediyorum. Su an tamamen uyduruyorum. Mesela bir tanesi spor grubu, bir tanesi
miinazara gibi bir sey, bir tanesi seramik, bir tanesi sanat atdlyesi gibi. Bu sekilde
belli saatlerde yapilan grup ¢aligmalariyla belki onlar daha keyifle katilir. Daha ¢ok
kendilerini var ederler. Daha ¢ok gelmek isterler. Fikirlerini daha rahat ifade ederler
gibi geliyor bana. Su an aklima boyle bir sey geldi. Onlar1 da bu karar siirecinde
dahil etmek ¢ok dnemli diye diisiiniiyorum aile katiliminda. Bu anket onlara deger
verdiginizi, onlarin fikirlerini 6nemsediginizi, istediginizi, 6nem verdiginizin bir
gostergesi olacaktir gibi bir sey geldi aklima.

125) Dersin saatini, ben nasil ¢alisma saatlerine gore ayarlamaya ¢abaladim %100
ayarlayabildim diyemem, ama boyle bir sey yapabilir. Su an olsa bu durum, Zoom’a
hakim oldugum igin, ilk dnce Zoom iizerinden biitiin velilerimle toplant1 yapardim.
Ardindan derdim ki herkesin ortak bir ¢alisma saati vardir ve herkesin ortak bir ders
saati vardir. Benim de ortak bir ders saatim olsun istiyorum. Atiyorum saat 2.30
herkese uygun mu mesela gibi. Herkesin uygun oldugu saatleri sdylerdi. Yani %80-
90’1n1n en uygun oldugu saati ayarlamaya ¢alisirdim su anki hakimligim olsa.

126) Kosullar belki diizenlenebilir, ¢alisan anne babalar i¢in 6zellikle online bir
sekilde. Benim karsilastigim sorunlar iizerinden gidiyorum ben. Kosullar
diizenlenebilir. Avrupa’da var ama anne babaya su firsat veriliyor. Senin ¢ocugun bu
saat diliminde online egitimdeyse sen bu saat diliminde arada ol ve ¢ocugunla ilgilen
deniyor mesela. Cogu Avrupa lilkesinde var bu ama Tiirkiye standartlarinda hi¢ yok
bu. Belki Avrupa ayagi olan bir sirket yapabilirse yapar bunu.

127) Hig kimseye boyle huzursuz edecek mutsuz edecek higbir seye hani zor
malzeme, iicreti cok olan higbir seye girmedim hep evdeki olan var olan “hocam
karton alalim ¢ocuklara falan” dendiginde isterseniz alabilirsiniz dedim. Kimseyi
sikmadan bdyle evdeki malzemelerle, oyunlarla, kalemlerle var olan A4
kagitlarimizla bir seyler yapmaya calistim. Duyuyordum veliler sdyliiyordu bazi
hocalar bir liste falan artik malzemeler, kartonlar falan filan hani boyle seylere
girmedim. Binlerce aligveris yapan insan vardi yani bu torba torba.

128) Online egitim avantaj sagladi diyebiliriz ¢iinkii baz1 veliler yiiz yiize egitim
stirecinde aile katilimi hakkinda hig¢bir haberi yokken ve aile katilimi takvimini takip
etmiyorlard1 fakat evde olunca dersler de evde islenince cocugun hangi dersi yapti,
ne 6grendi, ne 6grenmedi ona daha ¢ok hakim oldu.

129) Online egitim avantaj sagladi. Ciinkii normalde bazen veliler kendi ¢ocuklarini
ya ¢ok iyi ya ¢ok kotii zannedebiliyor. Hani biz her ne kadar ¢ok ¢ok iyi herkesten iyi
oldugunu zannediyor fakat orada online ders yaptigimiz zaman aslinda normal seviye
de oldugunu gorebiliyorlar ya da bazen ¢ok kotii hig anlamiyor yapamiyor. Fakat biz
bunu ebeveynlere sdylememize ragmen yine de hi¢ inandirict olmuyordu onlar igin.
Bu online ders sirasinda ¢ocuklarinin ne kadar neye hakim oldugunu, sinifin genel
bir diizeninde ne agamada oldugunu kendileri gorebildiler.

130) Ya ebeveyn ¢ocuguyla daha ¢ok ilgilenmek zorunda kaldi. Tabii o saatlerde

diisiinsene 8’de okula gondermis 1’e kadar ¢cocuk evde yok, ¢ocugunu yok sayryordu.
Ama evde olunca ilgilenmek zorunda kald1 ve egitime bir sekilde dahil oldu.
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"Tamam kitabin kalemin yaninda mi1 aman!" "Boyalarin yaninda m1 tamam ¢ocugum
getiriyorum.", "Anne suyum dokiildi", "Tamam getiriyorum." Hani siirekli biz o giin
ne yapiyorsak onunla birlikte egitime dahil olmus oldu. O giin neler yaptigimiz1 hani
canli canli gozleriyle gérmiis oldu. Okuldayken sadece yapilmis iirlinii goriiyordu.
“Aa bugiin sulu boya c¢alismas1 yapmislar” mesela sadece {iriinli goriiyor. Siirecin
icine dahil olmaya mecbur kaldi.

131) Ebeveyn ¢ocuguyla birlikte bir seyler yapti. Mesela belki ¢ocuguyla hig resim
yapmayan annemiz vardi bizim ya da hi¢ ¢cocuguyla oyun hamuru oynamayan
velimiz vardi. Simdi biz hani biraz bdyle sosyoekonomik durumu iyi olan velileri
belki goriiyoruz ilk zamanlar ama eger sen kisith bir bolgede calisirsan ileride
goreceksin ki gocuguyla hi¢ oyun oynamayan ya da ¢ocugun eline hi¢ kalem
vermeyen anneler oluyor bilmiyor bilingsizliginden dolay1 ya da hi¢ yapboz
yapmamis onunla birlikte ama ne oldu Zoom iizerinden 6gretmen ona rehberlik ettigi
i¢in anne yanina oturdu bu da bir aile katilimi oldu yani annesiyle birlikte o giin
mesela hatirliyorum kek cirptik diyelim anne ve ¢ocuk birlikte ¢irpt1 bu keki degil mi
bu da bir aile katilimi oldu yani annesiyle birlikte katild1 ve kii¢lik kardesi varsa o da
biraz karbonat kabartma tozu doktii yani bir aradaydilar. Anneler aslinda, belki
birka¢ anne, ¢ocugunun 6grenme siirecine dahil oldu diyebiliriz. Bu yénden faydali
oldu.

132) Yani 6gretmenle velinin daha sik goriismesi avantaj oldu. Ciinkii normalde
kolay goriismiiyoruz dogal olarak. Aksam ¢ocuklarini kapidan aliyorlar ya da giiniin
basinda birakiyorlar. Iliskimiz o. Ya da iste veli toplantis1 var. O da birinci dénem bir
tane, ikinci donem bir tane seklinde ¢ok az oluyordu. Veli mesela “bugiin ona
sormayin modu ¢ok kotii. Bugiin konusmayin iistiine gelmeyin olur mu?" diye
yaziyordu veya ariyordu. Bu iletisim ¢ok iyi bence. Normalde bugiin belki ¢ocuk
evde bir sey yasayarak geldi ama onu anlatmiyorlar bize. Sen 6grenmeye
calistyorsun. Ama burada dyle bir sey yok boyle. Veli direkt diyor ki “hocam bugiin
sOyle soyle oldu. Sizce ne yapalim?” Bu yiizden kolay iletisim kurduk ve is birligi
igerisinde olduk hep. O yandan iyi oldu mesela.

133) Yine her zamanki gibi anneler 6nden 6nden gidiyor toplantilara. Fakat veli
toplantilarinda zaten evde oldugumuz i¢in, babanin da katilimini neredeyse zorunlu
kilar gibi oldu. Ozellikle anne baba beraber yaptik, anne, baba, 6gretmen. .. Veli
toplantilarinda anne baba katilimini ¢ok 6nemsiyorum, beraber olmalarini. Yiiz ylize
de soyle durumlar olabiliyordu. Anne gelecek, evet esinizi de dahil ediyorum. Mail
atiyorum, telefonda konusuyordum. Evet, tamam gelecek diyorlardi. Bir de
bakiyordum ki anne tek basina gelmis ve esinin isi ¢tkmis oluyordu. Iste, yolda,
trafikte tamam soyle oldu, gelemiyor gibi pek ¢ok nedenleri olabiliyordu. Zoom
tizerinden oldugunda, bu olmadi. Tam net bir zaman beraber se¢ildi, beraber karar
verdik. Anne baba birlikte katilim saglandi. Bu anlamda babalarin da katiliminin
arttigin1 gérmek bana da ¢ok iyi geldi. Bunu sdyleyebilirim. Yine tiim etkinlikler
mesela toren, karne vs. bunlarda tiim veliler aninda katilabilecekleri sekildeydi. Hani
su an tam olarak say1 hatirlayamiyorum, yiizde veremiyorum ama tabi katilim ¢ok
daha fazlaydi.

134) Hem iletisimi etkiledi hem de bence d6gretmene karsi saygisini arttirdi. Ciinkii

ogretmenin de o dersi ne kadar giizel isledigini kontrolii ne kadar giizel sagladiginm
goriip gercekten. Clinkii normalde bilmiyor dersi nasil yapiyoruz, ¢ocuklarla
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iletisimimiz nasil, konusma seklimiz nasil? Ingilizcemiz nasil? Hepsini... Cok fazla
tanimadiklari igin bizi. Hani o dersi gérerek hem kendi Ingilizcemizi hem ¢ocuklarla
konusma seklimizi dersin icerigi, neler 6grettigimizi, onlar1 nasil organize ettigimizi,
sorun ¢iktiginda nasil basa ¢iktigimizi, hepsini goriip 6gretmenlere karst bence
saygist arttt. Hem 6gretmene hem de programa karsi.

135) Bir de mesela okul 6ncesi egitiminin bu kadar énemli oldugunu
diisiinmiiyorlardi. Ogretilen seyi gordiikge okul dncesine olan bence bakis acilar1 da
degisti. Olumlu anlamda degisti ¢iinkii baz1 veli mesela yiiz yiize hi¢ ¢cocugunun ne
yaptigindan haberdar olmadan sadece “aman gitsin bagimdan” ya da vakit gecirsin
orada diye okula gdnderiyor ya bu siiregte mecburen dersin isleyisiyle ilgili haberdar
oldular ve bence okul dncesinin ne oldugunu da gérmiis oldular. Hani bir avantaj
olarak sayabiliriz onu. (Elif, Appendix H, no).

136) Mesela toplantilarimizi falan bazen online yapiyoruz. Gegen sene Oyle yaptik.
Yiiz yiize olabildigi halde uzaktan yaptik veli toplantilarimizi. Herkesin isini
kolaylagtirmak ve rahat olmasi adina. Mesela simdi toplant1 yapacagim. Okulda
toplant1 yapsam herkesin ulasimi sikinti, gelmesi sikinti ¢alisan ailelerin. Ama aksam
su saatte Zoom iizerinden toplant1 yapacagiz dedigim de gayet rahat hepimiz
goriigebiliyoruz. Katilimi daha ¢ok arttirtyor. Clinkii 6biir tiirlii okula gelemeyecek,
calistyor mesafesi uzak, calistig1 yer uzak, gelmesi gitmesi problem. Ama aksam
herkes saat 9°da Zoom iizerinden toplanti yapalim dedigimizde katilim daha ¢ok
oluyor. Herkese ulagabiliyorum yani o an. Obiir tiirlii toplantiya katilmayanlara
tekrar 6zelden arayarak ulasmak zorunda kaliyorum.

137) Aile katilimi olarak... Disiiniiyorum... Hani belki sey olabilir iste evde
yaptiklari bir seylerin resmini de ¢ekip bize gondermeleri hani bu birazcik belki
curriculum a bagl bir etkinlik de olmayabilir yani sadece haberdar olmak i¢in.
Mesela sinifta bir sey yapiyorsun iste mesela patterning yapiyorsun bunu yaptik diye
Friday Letter’da sey yaziyoruz ya hafta sonu sunu yapabilirsiniz diyoruz ama eger
cocuk gergekten bunu iyice 6grendiyse ya da bunu gercekten ¢ok zevkli bir sekilde
evde devam ettiriyorsa mesela isterim bir 6gretmen olarak bunu bilmek. Hani
pazartesi glinli okula geldim ya da ertesi giin okula geldigimde velinin bana boyle bir
resim paylasmasi beni mutlu eder. Egitimin eve yansimasi belki de bu. Bu
yansimadan benim de haberdar olmam beni mutlu eder bir 6gretmen olarak.

138) Vakalar azalmasina ragmen, yiiz yiize egitimde aileler okula giremedikleri i¢in
aileleri online olarak derse kattik. Iste kitap okumayu biitiin sinifa yansitildi ve veli
oradan bize dahil oldu. Ya da ¢alistig1 yeri oradan gdsterdi. Bu ¢ok kolay oldu. Sinifa
gelmek istemeyen veli ya da vakti olmayan veli i¢in bu ¢ok kolay oldu kullanilabilir
aslinda diisiinlince simdi. Cocuklarin mesela hepsini gotiirmeyeceksem ben ¢ok
giizel hani velinin bize yardimci olabilecegi bir ortamdadir ama ben buradan suraya
gotiiremeyecegim. Belki yurtdisinda belki uzak bir sehirde biz online olarak katilip
bize destek olabilir mesela. Bu bdyle bir avantaja doniistiiriilebilir.

139) Cok biiyiik deneyimlerimiz olmadi yani. Cok biiyiik deneyimlerimiz olmadig1

i¢cin de degerlendirilebilir ya da hayata gecirilebilir ¢cok biiyiik seyler de degiller
bence.
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140) Bununla ilgili hi¢bir egitim almadik. Yani ne Milli Egitim Bakanligi’ndan bir
sunum gonderildi ne bir seminer programi hazirlandi. Tamamen bu konunun igine
biz bdyle bodoslama diistiik diyebiliriz sana. Higbir fikrimiz yoktu. Daha oncesinde
de Zoom toplantilart hi¢ yapilmamasti.

141) Zoom’u pandemi doneminde kesfettik. Daha 6nceden kullandigimiz egitim
materyalleri vardi ve bunlar interaktifti. Burada 6grendigimiz programlardan egitim
gelistiriyorduk. Zoom kullanacagimizi 6grendigimiz zaman bir danigmandan egitim
aldik. Ve bu egitimi ¢ok detayl1 aldik. Aksakliklarda bize destek veren teknik bir
ekip vardi. Zoom programi nasil kullanilir; mesela odaciklar nasil olusturulur, id’ler
nasil tanimlanir ve 68renciler ve velilere ulastirilabilir, hem de Zoom {izerinden
Ogrencimize nasil daha rahat ulasiriz, onlar1 orada nasil aktif tutabiliriz. Yiiz yiize
yaptigimiz egitimlerde oldugu gibi nasil verimli kaliriz gibi hem teknolojik anlamda
hem egitimsel anlaminda egitimler aldik.

142) Cok fazla egitim aldik biz o siiregte. Fakat soyle bir egitime katildigimizi
hatirliyorum. Pandemi doneminde duygusal siireglerin aile ve ¢ocuk tizerinde etkisi
gibi. Bu tarz, duygusal siireclerle ilgili egitimlere katildik bu egitimde
ogrendiklerimizi online egitimde ailelerle iletisime gecerken uygulamaya calistik.

143) Egitim almadim ama o sene ben yiiksek lisans yaptigim i¢in Zoom’un her seyini
Ogrenmistim mecburen sunum yaptigimiz i¢in. Agikg¢asi, kendi kendime 6grenerek,
biraz YouTube’daki videolar1 izleyerek bilmedigim seyleri o sekilde 6grendim.
EBA’nin kullanimin1 bile Youtube’dan 6grenmek zorunda kaldik. Deneye yanila
ogrendik.

144) Okulumuzun Ingilizce 6gretmeni bu konuda gok yardimci oldu sag olsun. Zoom
o zaman yabanciydi daha sonra Tiirk¢eye ¢evirdiler. Yabanciyken tabiki zorlandik
anlayamadik. Nasil girilecek, nereden girilecek, ders nasil tanimlanacak, linki nasil
yiikleyecegiz derken okulumuzun Ingilizce dgretmeni vardi sag olsun biitiin okula
yardimci oldu o konuda o yiizden kolay 6grendik.Sora sora 6grendik. Okulumuzun
Ingilizce 6gretmeni o konuda ¢ok faydali oldu yani ¢iinkii yabanci oldugu igin Zoom
programi. O §gretmenin faydasini ¢ok gordiik.

145) Egitim almadim o dénem, dyle bir egitime katilmadim ama biz okul olarak
birbirimize 6grendigimiz her seyi dile getiriyorduk. Bir okul grubumuz var o grupta
yaziyorduk mesela A kisisi diyordu ki “Arkadaslar ben bugiin sdyle sdyle bir etkinlik
yaptirdim. Uzerine de sunu sunu okudum yansittim Zoom’dan. Cok verim aldim, ¢ok
giizel gecti.” diyordu. Bize atiyordu linkini biz de yapiyorduk onu. Bu da bize
mesleki agidan katki sagliyordu, biz de onu yapiyorduk. Ciinkii o zaman online dan
bir sey bulmak ¢ok zordu. Bir kitabin pdf halini bulmak bile zordu yani. Ingilizcesini
buluyordum ben mesela yabanci kaynaklardan. Ingilizcesini ¢evirerek okuyordum
cocuga.

146) Ben hatirlamiyorum yani s6yle biz ayr1 bir egitim almadik. Sadece
toplantilarimizda, miidiiriimiiz, miidiir yardimcimiz, psikolojik danigmanimiz onlar
da gelirdi. Grup toplantilarinda orada yasadigimiz sorunlar1 anlatirdik. Onlar kendini
sOyle yapin ya da partneriniz belki bagka meslektagimiz ama ben sunu yaptim, su ise
yaradi gibi kendi aramizdaki sohbetlerden bir seyler ¢cikardik. Ayrica bir egitim,
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online egitimde veli destegi gibi almadik ama veliler aldi. Velilere ayrica online
egitimde nasil davranilir, neler yapilir destegi aldilar.

147) Bir egitim almak istemezdim. Bir de onunla ugragsmak istemezdim. Ne bileyim
istemezdim ya zaten sikilmistim o donem. Bir de kendim gidip egitim alacagim biraz
daha ekrana bdyle bakacagim. 3 saatin sonunda zaten diyorum ya kafam sismis, bas
agristyla Allah’im bir bitse de bir kahve igsem falan moduna geliyor. Her giin
yaptyordum ben. Hi¢ kimse her giin yapmadi diyorum. Haftada bir ne yapiyorsunuz
1yl misiniz diye sorup kapatanlar, hi¢ yapmayanlar var bak simdi totale baktigin
zaman sOyle yelpazeyi genis tutup benimki zaten ¢ok biiyiik bir performans yani her
giin 3 saat.

148) EBA’nin nasil kullanacagina dair bir egitim de verilmeliydi. Oradaki 6devler
nasil verilecek ya da videolar nasil izlenilecek gibi bir egitim de gérmek isterdim.

Hep biz sor sora ya da Internette buldugumuz kadariyla 6grenmeye calistik kendi

cabalarimizla. Boyle bir egitim almak iyi olurdu.

149) Egitim almak isterdim aile katilimu iizerine. Universiteden mezun olduktan
sonra sunu gordiim aslinda biz hep ¢ocuk i¢in egitim almisiz fakat aile iletigimi
tizerine bir egitim almamisiz. Aileye de egitim verilmesi gerekiyor sonugta aileye bu
egitimi vermek i¢in egitilmemisiz.

150) Biz de kitleniyorduk ¢iinkii biz sadece sinif igine baglamistik aile katilimi igini.
Online da velilere ne gibi seyler verilebilir seklinde bize bir kap1 agilabilirdi. Yani
orada beyin jimnastigi yapabilirdik aslinda. Belki de biz pek yapmiyorduk. Ya da
yaptyorduk ama yeteri kadar iyi gelmiyordu belki de. Aslinda bence ucu agik, ufku
acik bir sey o, lizerine ¢alismak gerekir. Aile katilimini veliye nasil katabiliriz, ne
yapmaliyiz, neler olabilir, nasil daha farkl: bir sekilde aileyi katabilecegimizin
methodlar1 neler gibi ... Bunun {izerine olabilirdi egitimlerimiz.”

151) Aileyi daha nasil aktif edebiliriz, neler yapilabilir uzaktan egitimde neler
olabilir aileyle yapilabilecek bunlarla ilgili 6rneklemler verilebilirdi. Yiiz yiize
egitimde yapiyoruz ama uzaktan egitimde sikint1 olabiliyor. Ciinkii herkesin evinde
bir de malzeme olmuyor ve veliye de bir sey verirken onu da diisiiniiyorsun agikcasi.
Ekonomik olarak da zorlamak istemiyorsun, evinde olanlarla bir seyler yapsin
istiyorsun ama sey olabilir evde olan artik materyallerle ilgili aileler yapabilir? gibi.

152) Onlara etkinlik hazirlama programlari oluyor ya onlarin 6grenmelerini saglama
olabilir. Ailelerin etkinlik hazirlamalarina yardimci olabilecek tarzda bir egitim
vermek isterdim ben. Ciinkii ¢ok sikint1 yasadilar dediler ki o ilk baslangigta hocam
kitap alamiyoruz, mesela o kdye giden aile ya da disariya ¢ikmakta zorlanan aile.
Biiyiik sehirdekiler daha ¢ok internetten suradan buradan siparis verdiler
cocuklarinin oyalanabilecegi bir seyler yapmasi konusunda ya da hani onlarin bir kas
gelisimini giiclendirmek i¢in, ilkokula hazirlamak i¢in internetten falan siparis
verdiler ama ben isterdim ki buna imkani olmay1p evde kendi kendine etkinlik
hazirlama programlari olsa ailelere onlar1 anlatsak kendileri boyle bir sey
programlasalar mesela. Maddi manevi onlar1 da desteklemis olurdum. Ciinkii
gercekten alim giicli olmayan insanlar var. Onun yerine kendi kendine etkinlikler
tiretebilmeleri i¢in dyle bir egitim vermek isterdim. Ben de egitim alip onlara vermek
isterdim yani.
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153) Ben aileyi rahatlatmak adina ihtiya¢ duydum. Onlarin stresini gérdiigiim i¢in
mesela o 6zel ihtiyaci olan ¢ocuklarin aileleri ¢cok fazla zorlaniyordu. Onlar1 nasil
daha sakinlestirebiliriz? Onlar igin neler yapilabilir? Iste ben aileyi nasil sinifa dahil
edebilirim. Zaten aile gelmek istemiyor. Ne yapsam gelmek ister, ne yapsam da
burada bulunmak ister ve onun da hosuna gider ve katilir dahil olur. Bunu 6grenmek
isterdim.

154) Dedigim gibi 6gretmenin rolii, online derslerde dgretmenin gorevi ve
ogretmenden beklenenler ve ayni sekilde ve dinleyen rolii, benim veliden beklentim
ve velinin yapmasi gerekenler lizerine egitim alabilirdik. Ayni1 sekilde veliler de bu
egitimleri almaliydi. Ciinkii oluyordu online derslerle, bak simdi aklima geldi mesela
iste bir etkinlik yapiyoruz bir sey kesiyoruz baz1 veliler sey yapiyordu “Miss Selin,
Miss Selinnn bizimki kii¢iik mii oldu?”” bunu yapmamalisin online egitimde. Cok
basit seyler ama “Aaa sorabiliyor muyuz, Miss Selin bizimkilerde bakar misiniz o
zaman” boyle seyler olmamali. Hani mesela boyle bir egitim olsaydi su anda sadece
hayal ediyorum mesela bence hem eglenceli olurdu her iki taraf i¢in hem veli ve
Ogretmeni biraz daha birbirine yaklastirirdi. Boyle bir 6rnegin mesela bir toplantida
verilmesi herkese gosterirdi ne yapilmasi gerektigini.

155) Herkes yeni deneyimliyordu bu siireci o yiizden de zaman zaman iste etkinlik
anlaminda, etkinlik ¢ikmiyor ¢iinkii evde yapabilecegin online da yapabilecegin bu
yas grubuyla yapabilecegin seyler ¢cok kisitli. O yiizden de nasil yonlendiren
gerektigini nasil dersi daha heyecanli, verimli, etkilesimli gecirecegini ¢ogaltan bakis
acilarina ihtiya¢ duyuyorsun o nedenle bu anlamda egitim anlamak isterdim.
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