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ABSTRACT
Self-Defining Memories of Change and Continuity:

The Effect of University Experience

The present study investigated stability and change in self-concepts in response to a
transitional life experience: university experience. Life transitions typically present
challenges to the self, in which case individuals use autobiographical reasoning and
integration of memories to restore coherence. There is also the tendency to view the
self in an improving way (Wilson & Ross, 2003). The phenomenological and
narrative characteristics of self-defining memories for changing and stable self-
concepts were examined in relation to the change students experienced in transition
(psychological and material) and the time passing over the event. To investigate the
effect of transitional impact, memories of students from Istanbul and other cities who
came to Istanbul to study university were compared. Freshman and junior
undergraduates recalled two self-defining memories, one memory representing how
they changed after starting university and another one representing how they
remained the same after starting university. We found that both change and
continuity memories were specific memories. We also found that change memories
were more integrative. However, freshmen who experienced less challenge had
slightly more integrative memories. Contrary to the expectations, this might indicate
that when the challenge is not high, people can complete the meaning making
process in shorter time and integrate their memories into self. Additionally, meaning
making was related to well-being such that students who retrieved two non-
integrative memories had lower life satisfaction compared to students who retrieved

at least one integrative memory. Finally, students retrieved relationship/intimacy



memories at most for both change and continuity memories. However, they focused
more on personal development and achievement memories for change memories

while retrieving memories about more stable aspects of self like values.



OZET
Degisim ve Devamliliga Dair Benlik Tanimlayic1 Anilar:

Universite Deneyiminin Etkisi

Bu ¢alismada, insan yasami i¢in 6nemli bir gegis donemi olan tiniversite deneyiminin
degisen ve siiregelen benlik kavramlar1 tizerindeki etkisi incelenmektedir. Hayattaki
gecis donemleri cogunlukla benlik i¢in zorlayict durumlar ortaya koymaktadir.
Insanlar bu durumlarda otobiyografik mantik ad1 verilen, amlar1 hatirlarken akil
yiiriitme yontemlerine daha sik bagvurarak ve daha belirgin anilar1 hatirlayarak bu
donemlerin 6ncesi ve sonrasindaki benliklerinde tutarlilig1 saglamaya
calismaktadirlar. Ayrica insanlarin ¢ogunlukla anilarini siirekliligi olan ancak daha
iyiye giden bir benlik algisin1 yansitmak i¢in hatirladiklar1 goriilmektedir. (6rn.
Wilson & Ross, 2003). Calismada, degisen ve siiregelen benlik kavramlarina dair
benlik tanimlayan anilarin 6zellikleri karsilastirilmaktadir. Ayrica gegis donemi
etkisinin bu anilarin anlat1 ve fenomenolojik 6zellikleri lizerindeki etkisi
incelemektedir. Gegis donemi olay1 {izerinden gegcen zamanin ve gegis doneminin
psikolojik ve fiziki etkilerinin incelenmesi amaciyla tiniversitenin birinci ve tiglincii
siniflarindaki okuyan 6grenciler tiniversiteye baslarken sehir degistirip
degistirmediklerine gore ikiser gruba ayrilmistir. Calismada katilimcilar tiniversite
deneyiminin etkisiyle benliklerinin nasil benzer kaldigina ve benliklerinin nasil
degistigine dair iki farkl1 benlik tanimlayan am hatirlamislardir. Universite
deneyiminin bu anilarin anlamlandirilmasi, anilarin hayat hikayesine entegrasyonu
ve uyumlulugu gibi anlat1 6zelliklerini ve fenomenolojik 6zelliklerini nasil
etkiledigini ve iiniversite deneyiminin siiresinin etkilerini incelenmistir. Calismanin

bulgularna goére, hem degisim hem de devamlilik anilar1 gogunlukla belirgin anilar

Vi



olmustur. Anilarin entegrasyonu incelendiginde degisim anilari daha yiiksek
entegrasyon igerdigi halde, daha az degisim yasayan 6grencilerin anilarinda daha
yiiksek entegrasyon goriilmiistiir. Ayrica her iki anisinda da entegrasyon olmayan
Ogrencilerin iyi olus halinin diger 6grencilerden daha diisiik diizeyde oldugu
gbzlemlenmistir. Son olarak, her iki tiirdeki anilar da benlikle en ¢ok iliskiler
konusunda iligkili olsa da, degisim anilarinda kisisel gelisim ve basar1 baglamina
devamlilik anilarindan daha fazla yer verildigi; devamlilik anilarinda ise degerler ve

tutumlar baglamlarina daha c¢ok yer verildigi gézlemlenmistir.
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CHAPTER 1

INTRODUCTION

Starting university can be considered an important event from the perspective of
psychology of memory for it is a transitional life event (McAdams, 2001; Brown,
2016; Enz & Talarico, 2016) that people today would expect to see in a typical life
(Berntsen & Rubin, 2004; Tekcan, Kiz1l6z & Odaman, 2012; Janssen, Uemiya, &
Naka, 2014; Scherman, Salgado, Shao, & Berntsen, 2017). Additionally, considering
most people study at university between ages 18 — 24, it is within the reminiscence
bump period (Gliick & Bluck, 2007), a special period in temporal distribution of
memories which corresponds to adolescence and early adulthood, and people retrieve
exceptionally more memories from this period compared to the rest of their life span
(Jansari & Parkin, 1996; for a review see Munawar, Kuhn, & Haque, 2018). Since
university experience is as a commonly experienced important life transition which
takes place within an important period in memory organization, it is an intriguing
question to examine how people’s autobiographical memories are influenced by this
significant period of university experience. Current study investigated characteristics
of people’s self-defining memories (SDMs), a special sub-type of autobiographical
memories which exemplifies who a person is (Moffitt & Singer, 1994), for changing
and stable self-concepts across starting university and how they were influenced by

residential moves which take place to start university at a different town.

1.1 Self and memory
The link between autobiographical memories and the self has been discussed in

psychology for a long time (Guerini, Marraffa, Meini, & Paternoster, 2019; for a



review, see Greenwald, 1981). Autobiographical memories (ABMs) are among the
main sources of self-knowledge (Conway, 2005; Conway, Singer, & Tagini, 2004;
McAdams, 2001). According to Brewer (1986) the connection of ABMs and the self
has a distinctive pattern, which helps to differentiate ABMs from other forms of
long-term memories. The self is the combination of conscious experience, generic
knowledge about the self, and memories related to it, therefore autobiographical
memories are the database for the self (Brewer, 1986).

Conway and Pleydell-Pearce (2000) introduced the Self-Memory Systems
Model to explain how memories are formed and retrieved in relation to the self.
According to the model, there is a dynamic, bidirectional relationship between
ABMs and self-concepts. Autobiographical knowledge base stores information
regarding self at three different specificity levels to form one’s ABMs. These are
lifetime periods, general events, and event-specific knowledge in a hierarchical order
respectively. An ABM could belong to more than one category or include more than
one example from the categories. Knowledge about self-concept is also stored in
ABMs at different levels, therefore it is part of the autobiographical knowledge base.
Self has an important active role in the retrieval of ABMs. ABMs do not merely store
distinct self-knowledge, but recollection of memories shapes the self-concept.
Autobiographical memories augment one’s active self-concept, while at the same
time current self-concept influences which memories to recollect. Mostly the
recollections are congruent with the active self-view. According to Conway and
Pleydell-Pearce (2000), especially goals initiated by the current self-concept serve as
a control mechanism for construction and retrieval of autobiographical memories.
Cameron, Wilson, and Ross (2004) agrees with this perspective, stating that people

define their selves depending on their memories, which bounds them, but at the same



time this enables a preference among which memories to retrieve and which of them
to ignore. Among all, SDMs might be considered special, in terms of their
significance to identity. Since they are not augmenting the self-view but they
themselves represent it.

When it comes to the cases of life changes, self - identity is subject to change
and how self and memories correspond to such periods of life is an important aspect
(Conway, Singer, Tagini, 2004). A life changing period impacts self-identity and
therefore the memories associated with those self-concepts supposed to be
reconstructed or chosen according to changes in life. Within a dynamic framework,
autobiographical memories are used in actively developing the self by extracting

meaning out of life experiences.

1.1.1 Principles of self

Conway and Pleydell-Pearce’s (2000) SMS model proposes that goals of the self-
concept which is active at the time of retrieval are the determining criteria for
retrieval in a way that memories which support these goals are more likely to be
remembered whereas memories which are contradicting or irrelevant with the goals
are less likely to be remembered. However, before understanding specific goals
related with given self-concepts, it is also important to consider principles of the self
and its goal setting nature (Leary & Baumeister, 2000) since they can be observed for
all self-concepts a person would have. According to Leary and Baumeister (2000)
self is not a stable construct, but an active agent which aims to regulate self-esteem
through self-verification and self-enhancement mechanisms (Sedikides, 1993), which
compare actual self with different selves or other people to assess its value. Self-

verification is the process where self needs to find evidence from internal states,



memories, or outside world to validate its accurate value; whereas self-enhancement
is the process where the self looks for clues to boost its value.

Temporal Self-Appraisal Theory (Cameron, Wilson & Ross, 2004) suggests
self-assessment is not limited to the comparison of the actual self with other people,
or with the ideal/ought self, but the actual self can be compared to past and future
selves as well with an intrinsic goal of boosting self-esteem. Additionally, the
Temporal Self-Appraisal Theory proposes that past selves are the safest resource for
self-appraisal: a healthy mind can distort the facts about other people or the ideal self
with limitation to favor actual self in a comparison. On the contrary, people can
distort the truth about their past selves both through reconstructing past memories to
devalue past selves or through choosing memories representing worse versions of the
self from the past in order to favor actual self. Devaluing a past self is not as costly to
the self as devaluing the current self, since it leaves room for development.

People also report that they are well aware of the link between goals and
memory retrieval and they explicitly reported that they use this function of memories
on purpose. In another line of memory research, when people were asked why they
retrieve their memories, building a self-appraisal and reminding on their self-identity
appears among the main reasons (see Bluck, 2003; Bluck & Alea, 2008; Wilson &
Ross, 2003). In Bluck’s (2003) definition of memory functions, people report that
they retrieve their autobiographical memories for self-enhancement, to keep the
record of self-concept and for emotion regulation.

Similarly, in Wilson and Ross’ (2003) definition, identity function serves two
motives, first is to hold a consistent and coherent view of the self, and the second is
self-enhancement. Research emphasized the self-enhancement function more than

the others in terms of shaping what people remember. Conway and Ross (1984)



explored in a pre- and post- study evaluation procedure, where they asked
participants to evaluate themselves on a skill before and after a bogus training. In that
study, participants reported lower scores for their abilities on a hindsight evaluation,
although the experimenters have the pre-training evaluations. Therefore, it is
reasonable to conclude that when people are motivated or expect to see an
improvement for instance in their abilities, in their relationship quality or in their
self-esteem, they reconstruct the past accordingly, even if they lack any clue of
improvement in current selves. As Wilson and Ross (2003) suggested, identity
formation through autobiographical memories is not a static process where it is once
constructed and remain identical. Due to the reconstructive nature of remembering,
impact of current self-concept and goals are important in shaping what to remember

and what to inhibit (Conway, 2005).

1.1.2 Role of university experience
Considering all the theoretical perspectives mentioned above about how memories
are used to in a way to represent self-concepts in a more positive way and boost self-
esteem, university experience would give the opportunity to observe them more
easily. Because, in addition to the self’s intrinsic motivation of seeing an improved
self-appraisal, university experience is a transitional event where development is
inherently expected since it an educational institution where people attend at the time
of becoming an adult.

University experience may bring many and mostly positive changes to a
person’s life, hence, challenges to identity. Having a continuous sense of self across
all changes in life is equally important as having a sense of developing self

(Habermas & Bluck, 2000). Therefore, the developments happening through the



course of life should be built up on each other with a meaning and in a way to serve
continuous sense of self. Habermas and Bluck (2000) suggested that the better the
coherence of a life story narrative, the stable the sense of self and coherence of life
story develops with age. Thus, people need autobiographical reasoning to link the
experiences to the self (Pasupathi, Mansour, & Brubaker, 2007).

Habermas and Kober (2015) investigated how people restore continuity in
their sense of self after biographical ruptures, i.e. “major external life changes” in
their definition, like loss of a significant other, having a new relationship, moving to
a new apartment/town, changing occupation. They compared different age groups
(four groups of young adults, one middle age group and one old age group) in terms
of how their sense of self-continuity is correlated with biographical ruptures they
have underwent in the last four years. Age groups did not merely differ in their sense
of self-continuity. Sense of self-continuity did not correlated with autobiographical
reasoning either. However, they found that remembering memories without
developing reasoning is not sufficient to maintain a continuous sense of self, such
that only for the high objective change in life group (operationalized as the
frequencies of biographical rupture events), autobiographical reasoning was found to
be correlated with less self-discontinuity. They concluded that when a discontinuity
occurs in life, it can be integrated into the life story by using autobiographical
reasoning. Reasoning helps people to integrate any experience into life story while
maintaining a coherent sense of self. In the scope of the current study, we therefore
would expect that the higher the change participants went through, the more
autobiographical reasoning (coherence in our terms) would be associated with a

better higher self-esteem and self-concept clarity.



There are also debates about how long it takes for an extraordinary event in
life to take place in memory to provide a continuous sense of self. Habermas and
Kober (2015) found that especially within the 4 years of a biographical rupture,
autobiographical reasoning might diminish its negative impact on sense of self-
continuity. They did not investigated the number of changes participants have
experienced in other periods of life, but they reported that more middle and old age
participants were in the least biographical ruptures groups. Since they have found
that only for higher change group autobiographical reasoning was correlated with
sense of self-continuity, we might assume that time passed since the biographical
ruptures is another influential criteria. Because, based on the life-script (Berntsen &
Rubin, 2004) and life story (e.g. Thomsen & Berntsen, 2008) studies, middle and old
age participants probably experienced similar biographical ruptures as well, but at a
further past. We can conclude considering the findings and implications of these
studies that the recency of the biographical rupture might affect the relationship
between autobiographical reasoning and sense of self-continuity. Therefore, in the
current study time spent at university might influence how coherent people’s
memories would be.

On the other hand, in terms of temporal stability, McAdams et al. (2006)
compared two groups of undergraduate students longitudinally to investigate
continuity and change of the memories which are mostly included in the life story.
They asked memories for 10 extraordinary life events, two memories for each of the
following category: peak experiences, turning points, nadir experiences, earliest and
other vivid memories. Participants retrieved memories for all these categories at
three points in time (first session, second session — short term retrieval of memories

in three months and third session — retrieval of memories in long term in 3 years) to



see the stability of memories — i.e. the case of retrieving same event memories over
time in each session. They found that people’s emotional tone and narrative
complexity was increasing with time and correlated between sessions such that those
who report positive memories in the first session kept reporting positive memories.
On the other hand, specific events participants reported have changed in time, less in
short term (3-month period) than in long term (3-year period), and motivational
themes (agency, communion and personal growth) of these memories showed little
longitudinal stability. Still, participants reported different aspects of the same events
at different times. Based on this study, themes people choose to narrate about their
university experience might differ from each other, such that relationship themed
memories might decrease in older group since communion themes were not
correlated with first and third sessions in McAdams et al.’s (2006) study.

Similarly, Kéber and Habermas (2017) investigated life stories and other
important memory narratives of children, adolescents and young adults and found
that memories for culturally normative events (mostly life-script events including
starting and graduating from college) were more stable over time compared to non-
normative positive (e.g. major achievements, close relationships) and negative events
(e.g. divorce, serious illness). Normative events are found to be one of the key
elements which makes a life story stable and sense of self coherent over time.
Therefore, memories of starting university which are expected to be influential and
stable over time, are more likely to differ in terms of integration by time to build a
coherent sense of self. Based on the findings mentioned above, current study will
investigate memories of university students across cohorts. Although all memories
are expected to be more coherent than non-coherent in the current study, according to

the findings of Habermas and Kober (2015), it is expected to see more coherent



memories in juniors compared to first year students. Additionally, since stability and
coherence in times of change in the sense of self were primarily investigated in the
life stories, current study will focus on the change and continuity concepts in SDMs
as well.

As found by McAdams (2006), higher autobiographical reasoning was
associated with better life satisfaction and higher well-being. McAdams (2006)
developed the terms redemption and contamination in narrating a life story, to
describe the ways people justify their experiences. Redemption is the meaning
making process where people derive a positive meaning out of their negative
experiences such as sufferings and adverse conditions by linking them to positive
events which take place later in their life. On the contrary, contamination is where
people experience adversity or link their negative experiences to a preceding positive
events and diminish the former event’s positive meaning. The results showed that
redemption is associated with better life adjustment and life satisfaction. McLean and
Lilgendahl (2008) also investigated the impact of redemptive recollections for high
and low point memories and found that, especially for young participants,
redemptive low point memories serve identity function more frequently, and
redemption is associated with higher well-being. Therefore, in the current study, we
expect autobiographical reasoning, especially in negative change memories, is

expected to be associated with higher life satisfaction.

1.1.3 Memory characteristics and the self-concept
Theories mentioned in the previous section are suggesting that SDMs may be
retrieved in a way to boost self-esteem. While retrieving SDMs, specific self-

concepts associated with those memories are also important in the sense that validity



of a self-concept (if one defines themselves on that concept at the time of retrieval).
Accordingly, whether the retrieved memories are about changed or continuous self-
concepts might influence the phenomenology of SDMs. In the current study, SDMs
for change and continuity will be investigated for phenomenological qualities. Visual
perspective, subjective temporal distance, specificity and integration are especially
found to be related to valence of a self-concept. Additionally, change and continuity
SDMs might differ from each other on these qualities. Following sections explain

how they are related.

1.1.3.1 Visual perspective

Visual perspective is one of the features of memory narratives (Nigro and Neisser,
1983). They proposed that when a person retrieves a memory, they can see the
moment through either field or observer perspectives. People may move between
these two perspectives. Switching from field to observer perspective helps a person
to detach from the emotions of an experience, whereas one tends to remain in the
field perspective to re-experience the original event more vividly. They found that
the ratio of memories retrieved predominantly from field perspective is almost two-
third as opposed to one-third of memories retrieved from observer perspective.
Siedlecki (2015) investigated the correlations between visual perspective and valence
of memories and showed that field perspective is correlated with the emotional
intensity at the time of retrieval for positive and neutral memories, but there was no
significant correlation between emotional intensity and the visual perspective of
negative memories. Additionally, they have found that more positively evaluated
memories in general and less negative memories among all the negative memories

were correlated with field perspective.
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Libby and Eibach (2002) extended the findings to self-concept and ABM
relationship, where they showed that people use observer perspective not just to
detach from an emotion but from a self-concept, including a past self. They run both
correlational and experimental studies. In the correlational study (Exp. 1), they asked
university students to retrieve memories from high school both for the stable aspects
of the self and the changed aspects of the self. Results showed that participants
recalled memories of self’s stable aspects dominantly from field perspective and field
perspective memories had higher feeling of reliving. They also investigated the
phenomenon in experimental settings. In order to collect memories of events which
are congruent vs. incongruent with current self-concept, they studied with religious
and antireligious people about their memories of performing religious actions like
attending church ceremonies and praying either for their own religion or for someone
else’s religion (Exp. 2). Antireligious people, for whom the memories were not
congruent with current self-concept, reported most of the memories from third
person perspective, whereas religious group for whom the memories were congruent
with their self-concept retrieved memories predominantly with field perspective.
They also investigated two self-concepts, which are both valid but in different
contexts by asking teenagers about their self-concepts in different relationship
schemas (Exp. 3). Teenagers were asked to describe their self-concept in their
relationship with their parents or with their friends as the priming procedure. Later,
they were asked to retrieve memories either about their families or about their
friends. Those who wrote memories incongruent with the primed relationship schema
retrieved memories mostly from observer perspective (83 % for parents schema
priming and 69 % for friends schema priming). Therefore, it is reasonable to assume

that in case of a transitional event where people experience a self-concept change,

11



memories that are retrieved from a further point in would be more likely to be
retrieved from the observer perspective. Additionally, for memories depicting a self-
concept which is incongruent with the person’s current self-concept, or depicting a

negative self-concept, observer perspective will be more likely as well.

1.1.3.2 Subjective temporal distance and dating

Ross and Wilson’s (2002) research on subjective temporal distance claims that dating
errors for autobiographical memories can be related to self-appraisals. According to
Temporal Self-Appraisal Theory (Cameron, Wilson & Ross, 2004), people see their
more distant selves less favorable where they evaluate their current self most
favorable since people are seeking evidence for self-improvement, especially on
attributes which are important to them. This theory suggests that people achieve
positive current self-appraisals in two ways. First, they evaluate selves from more
remote memories as less favorable than they actually are. Second, they date less
favorable selves further away in time to feel more distant from them.

Wilson (2000) showed how this phenomenon works in her study. They
manipulated the perceived time distance for a failure in a high school class by
locating this date within two different time periods, first one was from birth to date
and the second one was from age of 16 to date. They did not change the actual time
of the event, but in the former, within a broader time period high school would feel
closer than they would feel in a shorter period of from the age of 16. Thus, they
manipulated the subjective distance and observed that people tend to criticize their
distant selves more critically. Ross and Wilson (2002) argued that this is mainly
because people want to feel they have improved on critical aspects of self. Their

results also supported what Conway and Ross’ (1984) study. Therefore, it is
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reasonable to conclude that when people are motivated or expect to see an
improvement, they reconstruct the past accordingly, since it is harder to distort the
perception of current selves with a healthy mind because it would contradict with the
present facts and cues about the actual state of the current self perpetually.
Additionally, in another study, Wilson (2000) asked participants to write one
of the following types of self-descriptions; flattering the self and reflecting accurate
self. What they found was in line with the above findings. Even though they do not
push previous selves further in time, they included negative past self-evaluations in
the flattering description condition. Another factor influencing subjective temporal
distance is the valence of the memories for past events. According to Ross and
Wilson (2003), people should feel closer to past accomplishments and should
distance themselves from an earlier failed self. Considering these findings, in the
current study, if people write self-defining memories from further past, they will be
more likely to depict negative self-aspects especially in change-emphasizing
condition, to show an improvement. In the continuity-emphasizing condition,
memories are expected to be more recent and to be about more favorable self-

aspects.

1.1.3.3 Specificity

Self-defining memories are found to be highly specific, i.e. referencing to events
which occurred in a single, specific time, and in a definite period (Blagov & Singer,
2004; Singer, Rexhaj, & Baddeley, 2007). However, when it comes to life
transitions, it is hard to implement specificity concept of self-defining memories to
transition memories. Since transitions include a switch from one phase of life to

another in a sense and since they are binding two different phases of life, they are
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hardly compared to self-defining memories which are conceptualized as specific
event memories demonstrating who a person is. In a study by Enz and Talarico
(2016), they investigated the phenomenology of transitions, turning points and
transition-linked turning points. They differentiate these three kinds from each other,
such that they proposed transitions as part of life story whereas turning points are
assumed as reference points in autobiographical memory. They found that turning
point memories were more specific than the transition-linked turning points. Least
specific memories were the transition memories, which are expected more likely to
be longer periods. When we reflect these findings to the change and continuity
memories, memories of changing self-concepts might be more likely to include
turning points whereas continuity memories are expected to be more like transitions
since they would be about self-concepts which remained accurate across different

phases of life.

1.1.3.4 Integration

According to Singer and Blagov (2004) people engage in actively developing a
narrative of identity which links experiences and self together and give a meaning to
them all. However, this is a macro-level effort, but it applies to self-defining
memories as well, since the consistency of a life narrative requires self-defining
memories to endure as well. To hold a consistent sense of self, as explained by
Habermas and Kober (2015), in cases of life changes autobiographical reasoning
builds up a sense of congruence again, even if the sense of self suffered a disruption.
Therefore, in this study, we expect change memories to be more integrated for a

continuous sense of self.
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1.2 Transitional impact of starting university and residential moves

Conway, Singer, and Tagini (2004) suggest that there autobiographical memories
need to provide two qualities, they need to build a sense of coherence and there need
to be a correspondence between experience and memory, such that memories are
required be true to some extent but not totally accurate. They call this phenomenon
“adaptive correspondence” because the memories may remain true to the experience
mostly and can be retrieved in a way to build self-coherence at the same time.

Additionally, distinctiveness of an event makes it more likely to be
remembered, and to be used as an anchor while dating our experiences according to
Conway et al. (2004). In that sense, when one’s life is full of routines, daily
experiences are less likely to be used as dating anchors since they are hard to
discriminate from one another. Accordingly, if an event occurs with life changing
consequences, it is more likely to serve as a milestone in memory, as it would in
one’s life course (Brown, 2016). Therefore, events like starting university and
moving to a new town are potential candidates to be anchors in autobiographical
memory organization and many other memories are expected to be retrieved in
reference to these events at least for dating.

In Transition Theory (Brown, 2016), there are two kinds of impact an event
could have, material impact and psychological impact. While the former refers to
changes in physical conditions and materials one owns, the latter refers to
psychological changes such that people’s perception of who they are, mood changes
and so on (Svob, Brown, Reddon, Uzer, & Lee, 2014). The difference between these
two kinds of impact have been investigated especially with reference to historical
events (e.g. Brown, Lee, Krslak, Conrad, Hansen & Havelka, 2009). In their study,

Brown et al. (2009) were interested in how people defines periods in their lives and
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in their autobiographies with reference to events that highly impacted their societies.
So, they investigated people from eight countries for several negative public events
like 9/11, war, and earthquake. They also investigated people from two different
regions of the countries to compare the impact of change in the fabric of daily life.
This was necessary since people in the same country would see the events same in
terms of their historical importance whereas only those who live in the region of
earthquake, war or 9/11 would suffer due to the catastrophe in their daily living.
They found out that the more daily life conditions were influenced by the disastrous
events, the more frequently people date their autobiographical memories with
reference to these historical events. Additionally, they found that this impact (living
in history effect in their terms) is related to how easily people’s daily life turns to
normal routines. For instance, in case of 9/11, people in New York experienced the
psychological effects for a long time but their physical conditions did not change as
much. On the other hand, for life conditions to turn back to normal in Sarajevo after
war or Turkey after the earthquake took many months and up to years in some parts
of the countries. This difference is reflected in the living in history effect such that
people in those countries used more references to historical events in their memories.
To sum up, material change seems like a defining criterion for whether to use a
specific event as a reference in time. In the current study, university experience is
expected to be a psychologically influential event for all students, however, to
compare the impact of residential moves, transitional impact of starting university

will be assessed as a measure of changes in life.
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1.3 Current study

Present study aims to investigate characteristics of self-defining memories in relation
to life transitions. Since building sense of self-coherence is the matter in times of
change, we focused on the changing and continuous self-concepts. Therefore, our
first question was to investigate the differences in the narrative and
phenomenological characteristics of self-defining memories about change and
continuity.

We also addressed the impact of transitional event and time passed since the
transitional event. Starting university was chosen as the transitional event since it is a
common and recent life transition for young adult population. Additionally, starting
university is a period where people expect to develop over time. This was an
important feature since people are motivated to see their self as continuous but
improving.

Our first assumption was that transitional impact of the university would be
different for people from different cities, such that the psychological impact of
starting university would be the same for all people. On the other hand, people who
move to another city during this transitional period would experience higher material
impact, since their fabric of daily life, for instance places they spend time and their
physical conditions would change considerably (Brown, 2016). We assumed that the
amount of change people experience would have an effect on memory
characteristics. Accordingly, we were interested in the differences in memory
characteristics between people from different cities.

Finally, we were interested in the effect of time passed since the transitional

event. First, time is expected to give people more time to think about their
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experiences and make meaning out of them. Second, time is a factor that influences
feeling of distance from memories and the past selves (Habermas & Kdéber, 2015).

Our first hypothesis was to observe a difference between change and
continuity memories regarding memory specificity. Since the memories for turning
points were found to be more specific than memories for transitions, we
hypothesized that change memories will be more specific than continuity memories
since they would be more likely to include turning points.

Our second hypothesis was that change memories were expected to be more
integrative than continuity memories since in times of change, people needs to
explain that change to themselves and integrate memories of such events into their
narrative identity to have a coherent sense of self. We further hypothesized that there
would be an effect of cohort and city, such that older participants would retrieve
more integrative memories due to the time they have had since starting university.
This is because autobiographical reasoning is an effortful process and it takes time
(McLean & Fournier, 2008). Therefore people who had more time to think and share
their self-defining memories of the transitional event of starting university would
have more time to process these memories and were expected to have memories they
could integrate into their sense of self.

The other indication of autobiographical reasoning was coherence of
memories. We hypothesized that change memories would to be more coherent since
change memories would be more likely to require a resolution to create a sense of
continuity in the self. We also hypothesized that coherence of memories would be
associated with higher self-esteem and higher life satisfaction, more in the case of
change memories than continuity memories. Additionally, we hypothesized that the

higher the impact of starting university, which was the case for students from
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different cities in this study, the more coherent and integrated memories would be
associated with better life satisfaction.

Finally, we hypothesized that for both change and continuity memories, more
positive evaluations of self would be retrieved from more recent times, while
memories with negative self-evaluations would be retrieved from a distant past based
on the fact that people prefer to feel closer to their past accomplishments (Cameron,

Wilson, Ross, 2004).
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CHAPTER 2

METHOD

2.1 Participants
Bogazi¢i University students enrolled in the Introduction to Psychology and Social
Psychology courses participated in this study. In the beginning of the semester, a
general online preselection survey was sent via e-mail to all students who are
registered in psychology courses mentioned above. This survey included surveys for
all experiments with a preselection process that were run in the Bogazi¢i University
Psychology Department during the semester. In total, 1,449 students took the online
preselection survey. For the purposes of the current study, the preselection survey
aimed to ensure that participants considered starting university as a transitional
event. To control the impact of it, we only accepted participants who did not
experience another transitional event. Based on this survey, students who
experienced another transitional event around the time they have started university
were excluded (N = 588). These events included new romantic relationships, break-
ups, hospitalization, changes in sexual orientation and religious beliefs. Additionally,
participants who attended another university before (N = 124) or who transferred
between departments at their present university (N = 79) were not invited to take part
in this study. Similarly, participants who left their parent’s housed during high school
or before (N =361) were excluded to limit all the participants’ experience of moving
to live on their own. Finally, participants who studied in the English preparatory year
for more than its regular time (up to three semesters, N = 297) were excluded from
the list of participants.

As a result, 260 students were invited to the experiment via e-mail. In the

experimental sessions across two semesters in 2018 and 2019, 70 Bogazigi
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University undergraduates participated. One participant who completed the
experimental session was excluded from the data since he did not report any
memories. The final sample consisted of 69 participants (41 female, 28 male, Mage =
21.16, SDage = 1.65). All students who participated in the preselection survey and the
experiment took partial course credit for the psychology course they were enrolled
in.

There were two participant variables of interest. First variable was the city
students were coming from. Bogazi¢i University is in Istanbul, Turkey, which is the
largest city in Turkey with a 15 million population according to the TUIK (Turkish
Statistical Institute, 2018) report on nation’s population. According to UN’s World
Cities (2018) report, it is the 15" largest megacity in the world. Since our first
variable was to measure whether people experience high material impact while
starting university, this variable (city) had two levels: Istanbul (N = 34) vs. other
cities (N = 35). Second participant variable was the time passed since students started
university. This was operationalized as the cohort students belong to. There were 43
freshmen and 26 juniors. Table 1 shows the number of participants in each category
and Table 2 shows the age of participants across groups.

Table 1. Distribution of Participants across Conditions

Istanbul Other Cities
Female Male Female Male Total
Freshmen 12 8 12 11 43
Juniors 8 6 9 3 26
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Table 2. Age Distribution of Participants in Groups according to Gender

Female Male
N M SD N M SD

Freshmen 12 2167 214 8 2062 1.60

Istanbul
Juniors 8 2225 231 6 2183 231
Other Cities Freshmen 12 20.66 65 11 20.09 1.04
Juniors 9 2122 156 3 21.00 1.00

2.1.1 Living conditions

Our participants answered some questions about their socioeconomic status (SES).
First of all, 63 of 69 (91%) participants reported that they used to live in a
metropolitan (including Istanbul) or a city and six participants reported that they
lived in smaller towns before university. Most of the participants (N = 48) reported
that they used to live in the same city for more than 18 years, whereas only 6 of them
lived in a city for less than 10 years (minimum number was 5 years). Other 15
participants lived in the same city between 11 — 17 years. Only people who lived
with their families before university were invited to the experiment. Current living
conditions of the participants were listed in Table 3.

Table 3. Number and Percentage of Participants for Different Living Conditions

Family Shared Flat Private Flat Dormitory Total
N 12 14 6 37 69
% 17.4 20.3 8.7 53.6 100
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2.1.2 Education

English preparatory year (two semesters) is included in the regular curriculum of
Bogazici University. In the current study, 59 out of 69 students (86%) reported that
they studied the English preparatory year. All students reported that their current

program was the first program they enrolled.

2.1.3 Socioeconomic status

Mothers’ and fathers’ education were taken as indicators of socioeconomic status
(SES) and more than half of the fathers (43 of 69, 62%) and mothers (36 of 69, 52%)
of participants were graduated from universities or higher degrees. In terms of
income, there were a smaller number of participants, 13 out of 69 (19%), who
reported that they would consider their families as low to middle SES group. Around
half of the participants (45%) evaluated their status as middle SES, whereas 25
participants (36%) considered themselves as middle to high SES.

42 participants who answered the question reported that there were at least
some people in their family or extended family who went to university before they
attended university. Additionally, 55 out of 69 students reported that they were not
working in any job, and 14 participants reported that they were working for part-time

or freelance jobs.

2.2 Materials

In this study, we collected data with the following instruments: online preselection
questionnaire, Transitional Impact Scale, Self-Defining Memory Instructions,
Memory Experiences Questionnaire (Short Form), Centrality of Event Scale, Self -

Concept Clarity Scale, Self-Esteem Scale, Positive Affect Negative Affect Scale
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(PANAS), and Satisfaction with Life Scale. Additionally, participants were asked

about demographic information.

2.2.1 Online preselection questionnaire

The preselection questionnaire was run for three purposes. The first aim was to
recruit equal number of students with regard to pre-university residence. The second
aim was to ask questions regarding starting university in a separate session from the
memory retrieval task. Because, asking about the transitional impact of starting
university and questions regarding the memory of this event could prime the self-
defining memories and might have caused them to be retrieved from a shorter time
interval around starting university instead of the whole university experience. For
these purposes, this questionnaire started with transitional impact scale for starting
university.

The third aim was to ensure that starting university will be the only milestone
experience around the time it happened. Therefore, participants were also asked to
report any other transitional event they experienced around the time they started
university. They also filled the transitional impact scale for that event. Additionally,
they answered some other background questions like whether they are studying at
their first university, the entrance year for their present university. All questions are

provided in Appendix A.

2.2.2 Transitional impact scale
This scale was created by Svob et al. (2014) to measure the impact of transitional life
events. The scale consists of 12 items in total for these 2 subscales, measuring

psychological and material impact. Psychological impact measures how the
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transitional events influences psychological states and way of thinking of a person.
This subscale has items like “this event has changed my attitudes” and “this event
has impacted my emotional responses”. Material impact subscale measures the
changes in physical conditions and surroundings including places and people due to
the transitional event. Material impact subscale has items like “this event has
changed things I own”. All items were rated on a 5-point Likert scale, from 1
(completely disagree) to 5 (completely agree). See Appendix A for the scale as part
of the online preselection questionnaire (Q 13). Cronbach’s Alpha for the Turkish

version used in the current study was measured as .88.

2.2.3 Self-defining memory instructions

Self-defining memory (SDM) instructions were adapted from the original self-
defining memory instructions (Singer & Blagov, 2004). The instructions were to
retrieve memories of clearly remembered important life experiences; memories that
explain or hint who they are. In addition to those instructions, in the beginning of
each memory, one of the two following statements was added. For the first memory
(change memory), participants were asked to write an SDM which shows how they
changed after starting university. For the second memory (continuity memory), an
SDM which shows that they have not changed after starting university, that they are
still the same person as they were before university. Time frame is not specified
since the current study also investigated the periods the memories come from and the
specificity of memories between change and continuity memories. The self-defining

memory instructions are provided in Appendix B.
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2.2.4 Memory experiences questionnaire

In order to measure phenomenological qualities of memories, we used the short
version of Memory Experiences Questionnaire (MEQ, Lucetti & Sutin, 2016). This
is a 31-item questionnaire measuring 10 constructs of phenomenological
characteristics of a retrieved memory, namely vividness, coherence, accessibility,
time perspective, sensory detail, emotional intensity, visual perspective, sharing,
distancing and valence. Cronbach’s alphas were above .70 for all subscales in short
form. The Turkish translation used in this study was based on Erdogan’s (2008)
translation of the original long version (Sutin & Robins, 2007). All subscales had 2 —
4 questions. For instance, time perspective has items such as “my memory for the
day when the event took place is clear” and sharing has items like “I frequently think
about or talk about this event with others”. All the items by subscales are listed in
Appendix C. Items were rated on a 5-point Likert scale (1 — not at all, 5 — very
much). In the current study, Cronbach’s alphas were measured as .77 in both scales
completed for continuity memories and change memories. Turkish version of the

short form is presented in Appendix D.

2.2.5 Centrality of event scale

Centrality of Event Scale was developed by Berntsen and Rubin (2006) as long and
short forms and measures the degree to which people integrate events into their
identities. The short form of the scale consists of seven items (Cronbach’s o = .88)
and presented in Appendix E. The scale includes items like “I feel that this event has
become a central part of my life story”. The scale was rated on a 7-point Likert scale,

from 1 (not at all) to 7 (totally).
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In the current study, we used the Turkish translation by Boyacioglu and Aktas
(2018) and it is presented in Appendix F. In the validity and reliability study,
Boyaci0glu and Aktas (2018) found that the short version has a Cronbach’s alpha of
.89 and .82 for positive and negative memories respectively. Our study yielded a
Cronbach’s a = .94 for continuity memories and Cronbach’s a = .93 for change

memories. All inter-item correlations were above .50.

2.2.6 Self-esteem scale

To measure participants’ self-esteem, Turkish version of the 10-item Rosenberg Self
Esteem Scale (Rosenberg, 1965) was used in this study. It was first adapted to
Turkish by Cuhadaroglu (1986) and a later psychometric study by Siimer and
Giingor (2000) revealed the reliability of this scale with a Cronbach’s alpha as .85. In
the current study, the scale was rated on a 5-point Likert scale, from 1 (strongly
disagree) to 5 (strongly agree) and Cronbach’s alpha was .92. The English version is

given in Appendix G and the Turkish version of the scale is given in Appendix H.

2.2.7 Self-concept clarity scale

Campbell et al. (1996) developed this scale to measure how clear people’s ideas
about their own self-concepts are. The scale includes 12 items such as “I seldom
experience conflict between the different aspects of my personality” and “My beliefs
about myself often conflict with one another”. The scale was given in Appendix I.
The Turkish version used in this study (Appendix J) was adapted by Siimer and
Giingor (1999) with 7-point Likert Scale. However, we used a 5-point Likert scale

similar to Kiiglikarslan (2014), (1 — strongly disagree; 5 — strongly agree) since it was

27



asked in the same questionnaire with Rosenberg Self-Esteem Scale that is rated on a

5-point Likert scale. Cronbach’ alpha value was .89 in our study.

2.2.8 Satisfaction with life scale

Satisfaction with Life Scale (Appendix K) is created by Diener, Emmons, Larsen,
and Griffin (1985) and measures the degree to which people are satisfied with their
lives. It has five items like “In most ways my life is close to my ideal.” This scale
was adapted to Turkish by Durak, Senol-Durak and Geng¢6z (2010; Appendix L).
Cronbach’s Alpha was .81 for the Turkish version and item total correlations were
ranged from .59 to .63 for university students. The scale was rated on a 7-point

Likert scale (1 — strongly disagree; 7 — strongly agree).

2.2.9 Positive and negative affect schedule

Positive and Negative Affect Schedule (PANAS) was first developed by Watson,
Clark, and Tellegen, (1988) to measure the mood in two dimensions. This measure
has two subscales, one for positive affect and one for negative affect. Both scales
have 10 items rated on a 5-point Likert scale (1 — very slightly or not at all, 5 —
extremely). This scale was adopted into Turkish by Geng6z (2000). This study
revealed Cronbach’s Alphas as .83 for positive affect and .86 for negative affect

scales. The scale is given in Appendix M.

2.2.10 Demographics
There were seven questions in this section about family, education and income.
These questions were added to determine socioeconomic status and are asked at the

end of the study. The questions are given in Appendix N.
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2.3 Design and procedure

This study has a 2 (city: Istanbul vs. other) X 2 (cohort: freshmen vs. juniors) X 2
(memory type: change memory vs. continuity memory) mixed design. First, all
participants took the online questionnaire and those who meet the conditions were
selected based on their answers in online preselection questionnaire. After at least 2
weeks of their online preselection survey completion, they were invited to the
experimental session via e-mail. Participants took part in the experiment in a
computer lab, in separated cubicles. The study started with writing of the self-
defining memories followed by the memory experiences questionnaire immediately
after each memory. Order of the two self-defining memories were randomly
counterbalanced. Nearly half of the participants (N = 33) recalled the change
memory first, and the other participants (N = 36) recalled the continuity memory
first. Remaining questionnaires were presented in the same order for every
participant, starting with MEQ. Later, participants filled out self-esteem
questionnaire, self-concept clarity questionnaire, satisfaction with life scale and
demographical questions respectively. Participants were fully debriefed at the end of
the session. This study was reviewed and approved by the institutional review board,
the Ethics Committee for Master’s Theses and PhD Dissertations in Social Sciences

and Humanities at Bogazi¢i University. Approval Form is presented at Appendix O.

2.4 Manipulation check

To check the assumption that people who came from other cities to Istanbul for
university would show different material impact by starting university, we run a pilot
study. All the materials to be used in the study were given to second year psychology

students in a single session. Participants were given partial course credit for their
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participation. Fifty students took part in the pilot study, 16 of them were excluded
from the analyses because they were either master’s students or they were enrolled in
a different university or department before. Among the 34 students (24 females), 13
used to live in the same city (Istanbul, Turkey) they attended university. As expected,
material impact scores were significantly higher for people from other cities who
moved to Istanbul to start university (M = 4.20, SD = .47) than those who were
already living in Istanbul (M = 3.38, SD = .84; t (32) = -3.63, p = .001).
Psychological impact scores for starting university were the same for Istanbul group
(M =3.74, SD = .78) and for other cities group (M = 3.82, SD =.88),1(32) =-.25, p
= .805.

In conclusion, our findings in this pilot study supported what Brown (2016)
suggested: those who moved to a new city to start university experienced greater
material impact. On the other hand all students who did and did not move to a new
city showed similar psychological impact. Therefore, we concluded that starting

university can be considered as a life transition.
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CHAPTER 3

RESULTS

3.1 Transitional impact scores
Following the manipulation check in the pilot data, this sample was also tested for
the transitional impact of moving from another city to start university. A 2 X 2
factorial ANOVA showed that there was an effect of city on the material impact, F
(1, 65) =8.29, p = .005, MSE = .53, 5,2 = .11 but cohort did not have an effect, F (1,
65) = 2.916, p > .05, MSE = .53. As predicted, participants from other cities (M =
3.88, SD =.68) rated material transitional impact of starting university higher than
participants from Istanbul (M = 3.45, SD = .81). There was no difference in terms of
the material impact of starting university between freshmen (M = 3.57, SD =.71) and
juniors (M = 3.84, SD = .85). Interaction between city and cohort was not significant
either, F (1, 65) = 2.16, p > .05, MSE = .53.

For the psychological impact scores, a 2 x 2 factorial ANOVA did not yield
any significant effect of city, F (1, 65) = .72, p > .05, MSE = .95, or cohort, (F (1, 65)
=.862, p > .05, MSE =.95. The interaction between city and cohort was not
significant either, F (1, 65) = .41, p > .05, MSE = .95. Figure 1 shows material and

psychological transitional impact of all groups.
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Figure 1. Transitional impact scores for starting university
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We also assessed the impact of starting university by asking whether
participants would consider starting university as a turning point in their lives. A 2 x
2 factorial ANOVA showed no difference between cities ((F (1, 65) =.071, p > .05,
MSE = 2.34) or between cohorts (F (1, 65) = .050, p > .05, MSE = 2.34). All groups
evaluated starting university as a turning point to the same extent (See Figure 2).

Interaction was not significant either, F (1, 65) = .588, p > .05, MSE = 2.34.
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Figure 2. Starting university as a turning point

3.2 Narrative qualities

Memory narratives were coded for six characteristics. There were 138 narratives in
total, with equal number of memories for each memory type (change and continuity).
Two narratives from continuity memories and one narrative from change memories
were excluded from these analyses because did not qualify as memories. In these
three cases, participants stated that they had a memory about starting university but
they did not explicitly narrated the memory, focusing on the influence or their own
evaluation of the event. Therefore, all the analyses on narrative qualities were run on

135 memories, 67 of which were continuity memories and 68 of them were change
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memories. However, all other analyses were run with the scores for all 138
memories.

All the narratives were coded by a single trained coder. For reliability
purposes, 60 of the memories (30 continuity memories and 30 change memories)
were coded by a second coder as well. All the analyses were run according to the
first coder. Reliability analyses were run by collapsing the categories into two such
as specific vs. non-specific, or high coherence (level 2 and level 3) vs. low coherence
(level 0 and level 1). Agreement between the two coders are presented in the

pertinent sections.

3.2.1 Gender differences

We compared the gender effect in narrative length in a 2 x 2 factorial ANOVA and
found that female and male participants did not differ in their narrative length in
change memories (t (67) = 1.26, p >.05) and in continuity memories (t (67) =- .10, p
> .05). Narrative length of memories in terms of number of words according to
gender is presented in Table 4.

Table 4. Narrative Length of Change and Continuity Memories according to Gender

in Number of Words

Female Male
N M SD N M SD
Change Memories 41 143.68 102.62 28 115.75 68.14
Continuity Memories 41 100.49 53.68 28 102.07 73.05

We also compared male and female participants in the narrative
characteristics of specificity, integration and coherence. We found no difference in

any of the characteristics (all ps > .05 and highest »* was 2.02). Table 5 shows the
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percentages of memories retrieved by female and male participants in the narrative
qualities of specificity, integration and coherence.

Table 5. Narrative Qualities according to Gender

Female Male
Change Continuity Change  Continuity

Memories Memories Memories Memories

Specific 76% 78% 67% 80%

Specificity
Non-specific 24% 22% 33% 20%
Integrative 63% 42% 46% 46%

Integration
Non-integrative 37% 58% 54% 54%
Contextual Low 37% 51% 48% 58%
Coherence High 63% 49% 52% 42%
Chronological Low 20% 32% 26% 42%
Coherence High 80% 68% 74% 58%
Thematic Low 10% 34% 22% 38%
Coherence High 90% 66% 78% 62%

3.2.2 Narrative length

Narrative length, measured as the word count of written narratives, of change and
continuity memories were compared. Change memories (M = 132.35, SD = 90.71)
were almost 30 % longer than continuity memories (M = 101.13, SD = 61.77), t (68)
=-3.17, p =.002. Additionally, length of continuity memories and change memories

were highly correlated (r (68) = .48, p <.001).
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3.2.3 Specificity

Specificity was coded based on Singer and Blagov’s (2000) self-defining memory
categorization manual. According to this manual, there are three levels for specific
memories. Type 1 specific memories include only single-event statements which take
place at a specific, short time interval and they are rich in imagistic details. For
instance, they can include a quotation from speech, vivid pictures or descriptions of
intense emotions. Type 2 specific memories consist of single-event statements
accompanied by contextual information to locate memory among other memories.
For instance they provide a background about why this memory is important or how
it is linked to other memories. In addition to these links, it has single-event
statements in detail like type 1 specific memories. Type 3 specific memories consist
of multiple single-event statements. They may extend in terms of time in a way to
link not general periods but more than one specific events that can extend beyond a
day.

On the other hand, non-specific memories have two types; episodic and
generic memories. Episodic memories are events that take place in episodes of
broader time periods from weeks to months without mentioning single events in
details. Generic memories include events which are repeated regularly without giving
a reference to a distinctive single event. For instance, these memories might include
time periods like every holiday or every summer. Inter-rater agreement was 84 % in
the specificity of memories and Cohen’s Kappa was .51

The distribution of specific memories and non-specific memories with their
subtypes among memory types is reported in Table 6. However, three types of

specific memory categories were collapsed into a single category and two non-
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specific memories were collapsed into a single category for all other analyses and we
used a binary coding for memory specificity as specific vs. non-specific memories.

Results showed that, there was no difference between memory types in
specificity in collapsed categories, ¥ (1, N = 134) = .37, p > .05. However, change
and continuity memories differed from each other in terms of specificity types, x° (2,
N =101) =4.63, p =.039, Cramer’s V' =.25. Change memories were higher in type 3
specific memories (22.1 %) than continuity memories (9.1 %). Since change
memories are more likely to be about events bridged around a turning point, being at
a specificity level that covers more than one single event was in line with the
predictions.

Table 6. Specificity of Continuity and Change Memories

Memory Type Continuity Memory Change Memory
N % N %
Specific Memories 52 78% 49 72%
Type 1 28 42% 17 25%
Type 2 18 27% 17 25%
Type 3 6 9% 15 22%
Non-specific Memories 14 21% 19 28%
Episodic Memories 7 10% 13 19%
Generic Memories 7 10% 6 9%
Unclassified 1 1% 0 0%
Total 67 100% 68 100%

Participants from all cities (5% (1, N = 134) = .16, p > .05) and both cohorts (?
(1, N =134) =.92, p > .05) retrieved mostly specific memories. Table 7 presents the
number and percentage of specific and non-specific memories for all cities and both

cohorts.
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Table 7. Distribution of Specific and Non-specific Memories

Specific Memories Non-specific Memories

N % N %

Istanbul 48 74% 17 26%

City  Other Cities 53 77% 16 23%
Total 101 75% 33 25%
Freshmen 61 73% 23 27%

Cohort  jyniors 40 80% 10 20%
Total 101 75% 33 250

3.2.4 Integration

Integration of memories was also coded according to Singer and Blagov’s (2000)
manual for self-defining memories in two categories as integrative and non-
integrative memories. According to this study, integration is the meaning making
process where people make explicit connections of the memory with a meaning
about the self or the world. Non-integrative memories are those without such
connection, regardless of how emotional and important they may seem to the
individual. Inter-rater agreement was 75 % in the integration of memories and
Cohen’s Kappa was .51

To examine the relationship between memory type and the memory
integration, we run a 2 (integration) x 2 (memory type) chi-square for independence
analysis. In line with our hypothesis, the difference between the integration of
change memories and continuity memories was significant, y* (1, N = 135) = 3.269, p

=.051, Cramer’s V = .07. Change memories were more integrative (57%), than
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continuity memories (41%). Number and percentage of integrative and non-
integrative memories in each memory type are presented in Table 8.

We also run two separate chi-square analyses for the effect of city and cohort
separately for change and continuity analyses. Our hypothesis on the impact of city
(/> (1, N=67) = .853, p >.05) and cohort (4 (1, N = 67) =.777, p > .05) were not
significant for continuity memories. For change memories, city had a marginally
significant effect, x* (1, N = 67) = 3.360, p = .056, Cramer’s V = .22, contrary to our
hypothesis such that Istanbul participants had more integrative memories (68 %) than
participants who came from other cities (45 %). Similarly, cohort had a marginal
impact on integration, y? (1, N = 67) = 2.627, p = .086, Cramer’s V = .20, in a way
that freshmen retrieved more integrative memories than junior participants (65% and
44%, respectively).

Table 8. Integration of Continuity and Change Memories

Memory Type Continuity Memory Change Memory
N % N %
Non-integrative Memories 39 58.2 29 42.6
Integrative Memories 28 41.8 39 57.4

Centrality of event scale (CES) scores were also compared for integrative and
non-integrative memories. Since this scale measures also the integration of events
into a person’s identity. Therefore, the measures of integration as coded from the
narratives and as reported by participants were expected to be correlated. In line with
our expectations, integrative memories had higher CES scores for continuity
memories (t (65) = -2.142, p = .036) and for change memories (t (65) =-2.071, p =
.039). Figure 3 shows the CES scores for integrative and non-integrative memories in

two types of memories.
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Figure 3. Centrality of event scores across integration levels for change and
continuity memories.

CES scores were also compared for city and cohort of participants. A 2 x 2
between subjects ANOVA showed that there were no significant group effect or
interaction effect (all ps > .05) in CES scores of change memories. A 2 X 2 between
subjects ANOVA did not showed an effect of cohort (F (1, 65) = .21, p > .05, MSE =
2.05) and the effect of city on the CES scores of continuity memories, (F (1, 65) =
3.10, p =.083, MSE = 2.05). Istanbul participants (M = 3.74, SD = .25) scored same
in CES as participants from other cities (M = 3.11, SD = .26). However, there was a
significant interaction effect between cohort and city, F (3, 65) = 3.97, p = .05, MSE
= 2.05, 5p% = .06, such that junior students from Istanbul rated their memories as
more integrative to their identity (M = 4.17, SD = 1.34) than juniors from other cities
(M =2.83, SD = 1.32). There was no difference between freshmen from Istanbul (M

= 3.30, SD = 1.78) and other cities (M = 3.38, SD = 1.17).

3.2.5 Coherence
Coherence is the concept that covers the reasoning and integration of memories to

create a life story (Habermas & Bluck, 2000). In our study, we coded memory
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coherence in three categories according to Reese et al. (2011) categorization as
contextual, chronological and thematic coherence. Contextual coherence evaluates to
what degree a person locates the events in time and place by considering level of
information on time and place in the memory narrative. Chronological coherence is
the degree to which a person narrates event statements in a memory with a temporal
order explicitly. Finally, thematic coherence is the coherence which assesses the
existence of a theme in the memory, its resolution and the impact of the resolution. In
a sense, thematic coherence implies to what degree people integrate memories into
their narrative identity with explicit messages about who they are and what the
memory means. All these three types of coherence were coded from level zero to
three.

We run separate chi-square analyses to see the impact of city and cohort on
three types of coherence. In all three types of coherence measures, we compared the
distribution among coherence levels between cities and cohorts. None of our
analyses for these two variables showed significant effect (all ps > .05, »* (3, N =
135) < 5.71) except the cohort effect in contextual coherence which was detailed in
the next section. Additional comparisons between memory types for each coherence

type were presented in the following sections.

3.2.5.1 Contextual coherence

Change and continuity memories did not differ from each other in contextual
coherence (x* (3, N = 135) = 3.631, p > .05). Most memories fell within two
categories; at level 1, there is some mention of time or location (37.3 % of change
memories, 34.2 % of continuity memories) and at level 2 there is at most specific

mention of either time or location (31.3 % of change memories, 45.6 % of continuity
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memories). Distribution of memories across levels of contextual coherence was
shown at Table 9. Inter-rater agreement was 76 % in contextual coherence of
memories and Cohen’s Kappa was .50. Among all coherence types, we found the
effect of cohort only in contextual coherence. Cohort had an effect on the contextual
coherence in continuity memories, x* (3, N = 67) = 7.573, p = .056, Cramer’s V =
.20. Freshmen had more contextually coherent continuity memories than juniors (21
% vs. 4 % for freshmen and juniors respectively). However, city did not result in a
significant difference, x* (3, N = 135) = 4.57, p > .05.

Table 9. Percentage Distribution of Change and Continuity Memories in Contextual
Coherence

Coherence Level Level O Level 1 Level 2 Level 3

Change Memories

Freshmen 9.3% 39.5% 39.5% 11.6%
Cohort _
Junior 8.0% 20.0% 56.0% 16.0%
ci Istanbul 11.8% 32.4% 38.2% 17.6%
i
Y Other Cities 5.9% 32.4% 52.9% 8.8%
Continuity Memories
Freshmen 9.5% 40.5% 28.6% 21.4%
Cohort _
Junior 28.0% 32.0% 36.0% 4.0%
i Istanbul 18.8% 40.6% 21.9% 18.8%
ity

Other Cities 14.3% 34.3% 40.0% 11.4%

3.2.5.2 Chronological coherence
There was a significant difference between change and continuity memories in
chronological coherence, ¥ (3, N = 135) = 9.072, p = .028, Cramer’s V = .24.

Continuity memories were more likely to be narrated without chronological order
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such that there were more memories at level 0 chronological coherence in continuity
memories (13.4 %) than in change memories (1.5 %). This might be due to the fact
that people reported more single-event memories in continuity memories, in which
there was a little need for a temporal order because of number of events in the
memory. There was a 75% agreement between the coders in the chronological
coherence. However, since one rater coded all the memories as highly coherent,
Cohen’s Kappa was not calculated for chronological coherence.

City and cohort did not have an effect on chronological coherence. Neither
cohort, ¥ (3, N = 135) = .95, p > .05 nor city, y* (3, N = 135) = 2.15, p > .05 yielded
significant results in the 4 x 2 chi square analyses that compared the distribution of
memories among coherence levels between cities and cohorts separately. Table 10
shows the distribution of memories across levels of chronological coherence.

Table 10. Percentage Distribution of Change and Continuity Memories in
Chronological Coherence

Coherence Level Level O Level 1 Level 2 Level 3

Change Memories

Cohort Freshmen 0.0% 25.6% 41.9% 32.6%
Juniors 4.0% 12.0% 44.0% 40.0%
Cit Istanbul 2.9% 17.6% 38.2% 41.2%
i
Y Other Cities 0.0% 23.5% 47.1% 29.4%
Continuity Memories
Cohort Freshmen 11.9% 19.0% 33.3% 35.7%
Juniors 16.0% 28.0% 24.0% 32.0%
Cit Istanbul 12.5% 28.1% 21.9% 37.5%
i
Y Other Cities 14.3% 17.1% 37.1% 31.4%
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3.2.5.3 Thematic coherence

Level of thematic coherence differed between two types of memories as well, 2 (3,
N =135) =11.873, p =.008, Cramer’s V =.27. The percentage of continuity
memories without an identifiable theme (level 0) in the narrative were higher than
change memories (13 % in continuity vs. 1 % in change memories). This showed that
narratives of change memories included more resolution sentences. It was expected
that in cases of life changes, people would need to explain the change to themselves.
Coders agreed 80 % in thematic coherence of memories. However, since the second
coder coded all the memories as level 2 or level 3 coherent, coherence rates of coder
two become a constant value as high coherence. Therefore Cohen’s Kappa was not
calculated.

Additionally, in a 2 (city) x 2 (cohort) chi-square analysis, we did not found
any significant difference neither for city, y* (3, N = 135) = 2.64, p > .05 nor for
cohort, ¥ (3, N = 135) = 3.32, p > .05. Table 11 shows the distribution of memories
across levels of thematic coherence.

Table 11. Percentage Distribution of Change and Continuity Memories in Thematic

Coherence
Coherence Level Level 0 Level 1 Level 2 Level 3
Change Memories
Cohort Freshmen 0.0% 11.6% 51.2% 37.2%
Juniors 0.0% 20.0% 44.0% 36.0%
city Istanbul 0.0% 17.6% 44.1% 38.2%
Other Cities 0.0% 11.8% 52.9% 35.3%
Continuity Memories

Freshmen 7.1% 23.8% 47.6% 21.4%

Cohort ]
Juniors 4.0% 40.0% 32.0% 24.0%
City Istanbul 3.1% 37.5% 40.6% 18.8%

Other Cities 8.6% 22.9% 42.9% 25.7%
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3.2.6 Content of the memories

Content of the memories were coded according to Thorne and McLean’s (2001)
Event Coding Manual in SDMs. The manual originally includes seven event
categories: life-threatening events, recreation/exploration, relationship,
achievement/mastery, guilt/shame, drug, alcohol, tobacco use and unclassifiable
events. We coded all events according to this classification however since some
categories occurred less than the others, we collapsed them into other category and
excluded from the analyses. Among all change and continuity memories, there were
a total of nine life-threatening events, one alcohol — drug abuse event and one
uncategorized event. Table 12 demonstrated the content category distribution of both
memory types. In the analyses, other category was excluded. Fleiss Kappa for the
inter-rater reliability in event type was .59 and two coders agreed on 75 % of the
memories.

There were no differences in content of memories according to city (4 (2, N
= 124) = 2.24, p > .05) or cohort (4* (2, N = 124) = .30, p > .05). Additionally, most
dominant content type was relationship theme (50 % of all memories, standardized
residual = 20.7), ¥? (2, N = 124) = 15.70, p < .001. Fifty-four percent of continuity
memories (y* (2, N = 61) = 12.23, p = .002) and 46% of change memories (5% (2, N =
63) = 4.57, p > .05) were about relationships. Change and continuity memories were
not different from each other in terms of content distribution, 2 (2, N = 124) = 1.18,

p > .05.
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Table 12. Distribution of Memory Content for Memory Types

Continuity Memories Change Memories
N % N %
Content of the Memory
Recreation/Exploration 16 26% 17 27%
Relationship 33 54% 29 46%
Achievement 12 20% 17 27%

3.2.7 Self — event connections
Self-event connections are the categories which defines the link of the memory with
the aspects of self. We coded eight categories of self-connections according to
McLean and Fournier’s (2008) study. We used this narrative coding to investigate
the distribution of these connections in self-defining memories since they would
most likely hint about what makes those memories a self-defining memory. The
purpose of this analysis was to explore which connections appear most frequently in
self-defining memories, and whether any type of connection appears more frequently
in change and continuity memories. A Fleiss Kappa of .27 was measured for self —
event connections and the coders agreed on 39 % of the memories.

We compared memory types in terms of self-event connections. A Likelihood
Ratio y? analysis showed differences between the distribution of self — event
connection categories for change and continuity memories (% (7, N = 135) = 21.970,
p =.003, Cramer’s V = .39).

The distribution of self-event connection categories for change and continuity
memories are presented in Table 13. First, both change and continuity memories
were mostly linked to intimacy/interpersonal aspects of the self. Most memories

were explaining who a person is in relationship contexts such as “Simdi onlar en
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yakin arkadaglarim. Hep de Oyle kalacaklar [Now they are my closest friends. They
will always be]” in continuity memories or “...ben onlarla vakit gecirmeye ¢alistik¢a
aramizin daha kot oldugunu sezdim ... ve ben de salmaya karar verdim. [... |
sensed that when | try to spend more time with them, our relationship would be
worse ... and I decided to let go” in change memories.

Among self — event connections, two categories were different between
change and continuity memories. Memories were connected to values more in
continuity memories (11.9 % vs. 2.9 %). For instance continuity memories included
expressions of values such as “...iiniversiteye baslasam da eski dostuklarimi asla
unutmamai ve vefali bir arkadas olmam gerektigini bana yeniden hatirlatti [... this
reminded me that although | started university, | have to be a loyal friend and never
forget my old friends]”. This finding is important since values may seem as the more
stable aspects of self in life transitions (Bardi, Buchanan, Goodwin, Slabu &
Robinson, 2014) and therefore might have served the self-defining memories in
continuity condition better.

Second difference was in personal growth connections such that change
memories were more focused on the personal growth than continuity memories (29.4
% vs. 4.5 %). In line with our prediction based on the Temporal Self-Appraisal
theory (Cameron, Wilson, Ross, 2004), participants focused more on personal
growth in change memories participants focused more on the growth. People
frequently emphasized what they have learned such as “En ¢ok sevdiklerin gercekten
yanmda mi diye gorebilmeyi 6grendim. [I have learned to see whether you have the

ones you love most are with you.]”.
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Table 13. Distribution of Self — Event Connections for Memory Types

Continuity Memories Change Memories

N % N %
Self - Event Connections
Intimacy/Interpersonal 24 35.82 23 33.82
Values 8 11.9 2 2.9
Outlook 5 7.5 6 8.8
Self-esteem/Worth 5 7.5 6 8.8
Personal Growth 3 4.5 20 29.4
Hobbies/Interests 8 11.9 4 59
Personality 5 7.5 2 2.9
No Connection 9 13.4 5 7.4

3.3 Phenomenological characteristics

Phenomenological characteristics of the memories were measured with 10 subscales
of the Memory Experiences Questionnaire (Lucetti & Sutin, 2016). Figure 4 shows
the comparison of all 10 subscale measures for change and continuity memories. We
run paired sample t-tests for each phenomenological characteristic. Memory type did
not have any effect on any of the phenomenological characteristics except distancing
(all ps > .05). Change memories (M = 2.72, SD = 1.29) had higher distancing than
continuity memories (M = 1.80, SD = .81), t (68) = 5.498, p <.001 and were rated

lower than the medium point of the scale (M = 2.5; t (68) = -7.150, p <.001).
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Memory Experiences Questionnaire
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Figure 4. Memory phenomenology for continuity and change memories

3.4 Subjective temporal distance and dating of memories
Subjective temporal distance was how close to or distant from people feel to their
selves in a memory and measured with the distancing subscale of the Memory *
Experiences Questionnaire (Lucetti & Sutin, 2016). As mentioned in the previous
section, a paired-sample t-test showed that participants felt more distant to their
change memories (M = 2.72, SD = 1.29) than their continuity memories (M = 1.80,
SD =.81), t (68) = 5.498, p < .001. Since time passed since the event is also a factor
of how distant people feel from memories, the impact of city and cohort on
subjective distance was examined while controlling for age of event with two
separate ANCOVA analyses for continuity memories and change memories.

In continuity memories, the effect of age of event was not significant as a
covariate (F (1, 64) = 1.24, MSE = .69, p > .05). There was no effect of city (F (1,

59) =.1.96, MSE = .69, p > .05) or cohort (F (1, 59) = .665, MSE = .69, p > .05).
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For change memories, age of event had a significant impact on how distant
people felt from change memories (F (1, 60) = 8.07, MSE = 1.58, p = .006, #p? =
.12). Distancing was positively correlated with age of event (r (68) = .28, p = .019).
However, city (F (1, 60) = .03, MSE = 1.58, p >.05) or cohort (F (1, 60) = .89, MSE
= 1.584, p > .05) did not affect distancing from the memory.

Distancing was also analyzed in relation to variables about self-concept since
Temporal Self-Appraisal Theory (Cameron, Wilson, & Ross, 2004) predicts that
people would prefer to feel distant from their negative evaluations of self and
negative memories. It was also found that people detach from the memories when
they switch their visual perspective in the memory retrieval (Libby & Eibach, 2011).
In order Participants rated two variables about their self-concept in the memories
since self-appraisal is predicted as an important aspect for the memory qualities. First
variable was self-concept valence, it measured as how positively or negatively
participants evaluated their self-concept in the memories. Second variable was self-
concept representativeness, and it was participants’ ratings on how representative
they see self-concept in the memory of who they are now. A linear regression
analysis was run to examine how people’s subjective distance from the memories
were predicted by the valence of the memory, self-concept valence, age of memory
and the visual perspective.

For change memories, results demonstrated that the model was significant (F
(3, 64) = 2.56, MSE = 1.51, p = .047, R? = .14) and age of event was the only
significant predictor (4 = .25, p = .038), stating that people feel more distant from
older memories. Although valence of the memory (r (69) = - .183, p =.066) and self-
concept valence (r (69) =-.179, p = .071) showed a trend of negative correlation with

distancing from the memory but it was not significant. The trend was in a way that
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the more negative the memory or the more negatively the self in the memory was
evaluated, the more people tended to distance from those memories. For continuity
memories, the regression model was not significant (F (3, 65) = 1.54, p > .05, MSE =
.64 R? = .09).

Self-concept representativeness was found to be negatively correlated with
distancing in both memory types such that the memories which includes a
representative self-concept were felt closer. Although self-concept valence was
correlated with representativeness for both memory types, it was not significantly
correlated with distancing of continuity or change memories. Correlation coefficients
are presented in Table 14 for change memories and continuity memories.

Table 14. Correlation Coefficients for Distancing

Change Memories Continuity Memories
Measure 1 2 3 1 2 3
1. Distancing - -
2. Self-Concept Valence 0.179 -0.225 -
3. Self-Concept -265" 269" -  -496" 293" -

Representativeness
“p<.05 " p<.001.

In addition to the correlation analyses, hierarchical regression analyses
were run for change and continuity memories separately to consider the impact of
other phenomenological characteristics. At first step, the following
phenomenological characteristics of the memory were entered into regression;
vividness, valence, emotional intensity. Age of event was also entered into the model
in the first step. At second step, valence of self-concept and representativeness of
self-concept were entered. The first model was significant, F (4, 64) = 2.67, MSE =

1.51, p = .04, R? = .143 and age of event was the only significant predictor g = .26, p
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=.030. When the self-concept variables entered into the model, there was not
significant improvement in the model, F-change (6, 62) = 2.05, p > .05. However,
second model was significant F (2, 62) = 2.52, MSE = 1.46, p = .03, R? =.196. In
this model, age of event remained as a significant predictor ($ = .24, p = .040) and
perspective in the memory (5 = -.21, p =.093) and self-concept representativeness (f
=-.23, p = .065) approached significance.

This hierarchical regression model was repeated for continuity memories as
well. Unlike change memories, first model was not significant F (4, 63) = .33, MSE =
.69, p > .05, R? =.02. When self-concept related variables were entered into the
model, it became significant, F-change (6, 62) = 2.05, p < .001, R?>-change = .29. In
this case, the only significant predictor was self-concept representativeness (5 = -.60,

p <.001).

3.4.1 View of self and valence of memories
The relationship between self-concept representativeness and self-concept valence
and valence of memories were also investigated to see if people retrieve more
negative memories about the less representative self-concepts for self-enhancement
of more negative memories about more negative self-concepts. There was no
difference between continuity and change memories in terms of self-concept valence
(t (68) =.52, p >.05). Valence of memories did not differ for continuity memories
(M =3.04, SD = 1.45) and change memories (M = 3.17, SD = 1.45) either, t (68) =
.56, p > .05.

Pearson correlation analyses showed that both for change and continuity
memories, self-concept valence in the memory were highly positively correlated with

valence of the memory (r (68) = .60 and r (68) = .62 respectively, ps <.001).
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Nonetheless, although we hypothesized that more negative memories would
come from further past, contrary to our hypothesis, valence of memories was not
correlated with age of memory for change memories (r (68) = -.08, p > .05) or for
continuity memories (r (68) = -.03, p > .05). Figure 5 demonstrates the distribution of
age of memory. Likewise, valence of self-concept was not significantly correlated
with age of memories neither for change memories (r (68) = -.16, p > .05) nor for
continuity memories (r (68) = -.11, p >.05). However, self-concept valence in
change memories but not in continuity memories were significantly correlated with
other self-related measures; self-esteem (r (68) = .40, p < .001) and self-concept
clarity (r (68) =.31, p =.009), and also with positive mood (r (41) = .40, p =.009).

For self-concept representativeness, continuity memories (M = 4.01, SD =
.75) were seen as better representative of self than change memories (M = 3.74, SD =
76), t (68) = 2.09, p =.041 although continuity memories (M = 3.42, SD = 1.46) were
rated significantly less central events than change memories (M =4.17, SD = 1.43), t

(68) = -3.78, p < .001.
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Figure 5. Time distribution of change and continuity memories.
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3.5 Visual perspective

Visual perspective in change (M = 3.07, SD = .96) and continuity memories (M =
3.26, SD = 1.00), was not different, t (68) = 1.25, p > .05. The relationship of visual
perspective with self-concept was at interest of this study. Therefore, Pearson
correlation analyses were run for distancing in change and continuity memories.
Self-concept valence and self-concept representativeness were correlated both for
continuity (r (66) = .29, p <.05) and change memories (r (67) = .27, p <.05) but
neither of them were correlated with visual perspective. Correlation coefficients are
presented in Table 15.

Table 15. Correlation Coefficients for Visual Perspective

Continuity Memories Change Memories
Measure 1 2 3 1 2 3
1. Visual Perspective - -
2. Self-Concept Valence .052 - -.115 -
3. Self-Concept . .
034 .293 — .078 .269 -

Representativeness

“p<.05 " p<.001.

Two hierarchical regression analyses were run for continuity and change
memories to consider the impact of other phenomenological characteristics. First
model covered phenomenological characteristics (vividness, valence, emotional
intensity) and age of memory; and the second model added self-concept variables. In
the analyses for continuity memories, first model was significant, F (4, 61) = 3.13,
MSE = .93, p=.021, R? = .17. Age of event was a significant predictor, #=-.28, p =
.021. Valence (5 = .22, p = .062) and vividness (# = -.23, p = .060) of memory were
marginally significant predictors. When the self-concept variables entered into the

model, there was not significant improvement in the model, F-change (2, 59) = .88, p
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> .05 and not any other predictor than in model 1 became significant. However,
valence of the memory (8 = .33, p = .033) became a significant predictor rather than
being a marginally significant predictor.

This hierarchical regression model was repeated for change memories as well.
In change memories, first model was significant too, F (4, 62) = 2.63, MSE = .81, p =
.043, R? = .14. In this step, vividness was the only predictor (5 = -.35, p = .006).
After adding self-concept related variables into the regression in model 2, there were
no significant improvement, F-change (2, 60) = 1.78, p > .05, R?-change = .05. Still,
model 2 was significant, F (6, 60) = 2.39, MSE =.79, p = .039, R? = .19. In addition
to the vividness of memory (8 =-.32, p =.013), self-concept valence approached

significance as well (8 = -.32, p =.053).

3.6 Self-esteem and self-concept clarity

Participants across levels of independent variables were compared in self-esteem and
self-concept clarity because we hypothesized that they might influence what kind of
memories participants would choose to narrate as self-defining memories. For
instance, self-concept clarity was expected to be correlated with memory integration
since a clear self-concept would be more likely to have associated integrative
memories. Similarly, integrative memories were expected to be associated with
higher self-esteem. Means and standard deviations are presented in Table 16.

Table 16. Self-Esteem and Self-Concept Clarity Scores

Self-Esteem Self-Concept Clarity
M SD M SD
City Istanbg! 3.76 0.81 2.97 0.79
Other Cities 3.58 0.96 3.08 0.93
Cohort Fresr_]men 3.79 0.92 3.03 1.00
Juniors 3.47 0.82 3.02 0.56
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Groups were not different in self-esteem scores neither in terms of city (t (67)
= .42, p > .05) nor in term of cohort (t (67) = 58, p > .05). Similarly, city (t (67) =
.61, p >.05) or cohort (t (67) = .04, p > .05) did not yield in significant differences in
self-concept clarity. Self-esteem and self-concept clarity were positively correlated, r
(68) =60, p <.001, stating that participants who had higher scores in self-concept
clarity, i.e. who had a better sense of who they are, also had a higher self-esteem.

On the other hand, in line with our hypothesis, participants who reported
integrative change memories (M = 3.85, SD =.79) had higher self-esteem than
participants who retrieved non-integrative change memories (M = 3.41, SD =.98.9),
F (1, 65) = 4.51, p = .046, MSE = .77, 55> = .06. This impact of memory integration
on self-esteem was not observed for continuity memories (F (1, 65) = .17, p > .05,
MSE = .78).

Self-esteem was also investigated to see how it is correlated with people’s
evaluations on the specific self-concept they have narrated about. Self-esteem scores
were not correlated with the evaluation of self-concept in continuity memories (r
(68) =-.082, p > .05) although people’s evaluation of those self-concepts were
significantly positively correlated with how representative they thought those self-
concepts were representing themselves. Self-esteem was, on the other hand, highly
correlated with how people evaluate their self-concept in change memories (r (68) =
.40, p =.001). Evaluation of self-concepts were also moderately correlated with the
representativeness of those self-concepts (r (68) = .27, p =.025), but
representativeness was not correlated with self-esteem (r (68) =.11, p > .05).

Finally, self-esteem and self-concept clarity was found to be positively

correlated with positive mood (r (42) = .61 and r (42) = .32 respectively, ps < .05)
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and negatively correlated with negative mood (r (42) =-.44 and r (42) = -.56

respectively, ps < .01).

3.7 Satisfaction with life

There was no difference in satisfaction with life between groups according to city (t
(67) = .42, p > .05) or according to cohort (t (67) = .58, p > .05). On the other hand,
we were interested in the relationship between integration of memories and life
satisfaction. Retrieval of integrative continuity memories (t (65) = -1.44, p > .05) did
not yield to higher life satisfaction. Those who retrieved integrative continuity
memories (M = 4.38, SD = 1.20) had similar life satisfaction scores with those who
retrieve non-integrative continuity memories (M = 3.94, SD = 1.24). However,
people who retrieved integrative change memories (M = 4.38, SD = 1.05) tend to
have higher life satisfaction (t (65) = -1.91, p =.06) than those who had non-
integrative change memories (M = 3.81, SD = 1.38). Furthermore, when we analyzed
retrieval of integrative memories in those who did not retrieve integrative memories
in any condition had lower life satisfaction (F (3, 65) = 4.53, p =.037, MSE = 1.35,
n?=.07). Nonetheless, contrary to our hypotheses, there was no effect of cohort on
the relationship between integrative memories and life satisfaction (F (1, 63) = .04,

MSE = 1.49, p > .05) or by city F (1, 63) = .95, MSE = 1.48, p > .05.
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CHAPTER 4

DISCUSSION

In the present study, we investigated how self-defining memory characteristics were
influenced 1) by the impact of the transitional event of starting university and 2)
memory type regarding the self-concept. Similarly, we investigated how these
memory characteristics were associated with self-esteem, self-concept clarity and life
satisfaction. The present study derived from the findings that self-defining memories
are the fundamental pieces that brings one’s self on a unified narrative identity
(McAdams & McLean, 2013). Therefore, we focused on memory integration and
coherence of memories in change and continuity memories during a life transition.
To our knowledge, current study was one of the few studies which
investigated self-defining memories in relation to other life events (see Weeks &
Pasupathi, 2011, for an example) rather than subject factors like attachment styles
(Ozbek Akgay, 2014), age (Singer, Rexhaj, Baddeley, 2007), culture (Jobson &
O'Kearney, 2008) or psychopathology (Raffard, D'Argembeau, Lardi, Bayard,
Boulenger, Boulenger, & Van Der Linden, 2009). All our findings were discussed in
the following sections with reference to the current literature on autobiographical

memories.

4.1 Narrative characteristics of memories

4.1.1 Memory specificity

We found that change and continuity memories recollected in this study were
predominantly specific memories. The retrieval of specific memories were regardless

of city and cohort. This finding is in line with previous self-defining memory studies
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with non-clinical college populations where more than 70 % of the memories were
found to be specific memories (Singer & Moffitt, 1992; Singer, Rexhaj, & Baddeley,
2007; Wood & Conway, 2006).

Our second finding on specificity was that memory type was correlated with
the subtypes of specificity. We found that change memories were more likely to
include multiple specific events and episodes that cover multiple events, such that
they had a reference to the turning point and examples for the change coming with
that turning point. When the narratives were investigated deeply, we observed that
this is mainly because people refer to more than one event in order to emphasize or
demonstrate the change through comparison. For instance memories were focused on
the entire episode where participants mentioned the case before the change, when the
change has started and the current situation, i.e. after the change. One of the
memories from the memory narratives we collected is a good example of this
specificity:

Universiteye baslamadan dnce benim gibi olmayan insanlara kars1 ¢ok
Onyargiliydim ve diislinceleri bana uymayan kisilerle arkadas olmazdim ve bu
insanlarla ayn1 ortamda olmaktan hoslanmazdim. Fakat {iniversiteye girdikten
sonra siyasi gegmisimize dair bir olayda tam zit bakis agisina sahip oldugum
insanlarla tanistim. Bu kisilerden biriyle ilk konustugumuzda gerginlik olustu
ve ben hoslanmadigim i¢in ortamdan ayrildim. Sonraki karsilasmalarimizda
bu konu birkag kere daha ag¢ild1 ve ben bu sefer ortamdan ayrilmak yerine
diistincemi daha net acikladim ve sonrasinda onun diisiincesini
degistiremedigimi fark edince evet bu da onun fikri diyerek bu konuyu bir
kenara ittim ve onunla arkadaslhigimi bu konu disinda siirdiirmeye karar
verdim. Bu olaydan sonra insanlar1 birazcik daha olduklar1 gibi kabul etmeye
calisiyorum. [Before | started university, | was very prejudiced against people
who were not like me, and | wouldn't be friends with people whose thoughts
didn't fit me, and | wouldn't like being in the same environment with those
people. But after | started university, I met people with whom | had the
opposite perspective about a political event. When we first spoke to one of
these people, there was tension and | left because | didn't like it. In our later
encounters, this topic was re-opened several times, and this time | explained
my thoughts more clearly instead of leaving, and when I realized that |
couldn't change his mind, | pushed this issue aside accepting that it was his
idea and decided to continue my friendship with him. After that even, I'm
trying to accept people a little bit more.]
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Whereas continuity memories consisted more of specific memories focused
on a single event. Most continuity memories in our study were memories
exemplifying self by reflecting on a single event consistent with the current self-
concept with a sentence explaining that the event in memory is an example of a
continuous self-concept. For instance:

Arkadasimla orta kantinde bulusmak i¢in so6zlesmistik. O benden 6nce gitmis.

Iceri girdigimde kalabalik bir grupla oturuyordu. Onu gérmeme ragmen, o

beni gormeden hemen kagtim. Ciinkii yaninda tanimadigim ve yanma

gidersem muhtemelen tanistirilacagim bir siirii insan vardi. Bundan ¢ok
korktum. Lisede de boyleydim. Bir sey degismedigini diisiiniip liziilmiistim
oradan ¢ikinca. [l was supposed to meet my friend at the school cafeteria. He
was there before me. When | walked in, he was sitting with a crowded group.

Although I saw him, I ran away before he saw me. Because there were a lot

of people I didn't know, and I'd probably get introduced to them if I went. |

was so scared. | was like this in high school too. | was upset to see that
nothing has changed.]

Enz and Talarico (2016) investigated transitions, turning points and transition
linked turning points as three different kind of events which take place around
transitional periods. They found that turning point memories were more specific
memories whereas transitions were more likely to be extended periods. Transition-
linked turning points lay between life transitions and turning points in terms of
specificity. When compared to the Enz and Talarico’s (2016) study, specificity of
change memories in our study were more like transition-linked turning points and

transitions, whereas continuity memories were more specific like regular self-

defining memories (Singer & Blagov, 2004).

4.1.2 Memory integration
In the present study, total number of integrative and non-integrative memories were
identical and contrary to our expectations, we did not observe any main effect of

cohort or city. We found that change memories were more integrative than continuity
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memories, which is in line with the previous findings stating that in times of changes,
people need autobiographical reasoning to restore their narrative identity (McAdams
& McLean, 2013). Integration was therefore an important factor in present study
since meaning making and autobiographical reasoning were fundamental aspects of
memories in times of changes (Habermas & Kdober, 2015). When there are influential
changes in life, to keep track of who a person is, retrieving self-defining memories
with explicit meaning, i.e. integrative memories, is more important since they serve
as the database for identity and better integration was found associated with better
well-being, in cases of positive processing of memories to integrate into self
(Lilgendhal & McAdams, 2011) and to integrate memories as growth memories
(Bauer & McAdams, & Sakaeda, 2005). Similarly, Mutlutiirk and Tekcan (2015)
found that when people are retrieving memories which are inconsistent with their
present self-concept (self-discrepant memories), they use more meaning making
statements. We expected more integrative memories for participants from other cities
since they were exposed to more biographical ruptures and a higher amount of
change during their moving out to a new city. However, cohort or city did not make
any difference in the integration of continuity memories. On the other hand, change
but not continuity memories showed a trend for city and cohort of participants.

The results did not conform our hypothesis and showed that participants who
did not move to a new town and participants who are in their first year at university
retrieved higher number of integrative memories. One argument could be that those
who experienced a higher impact since they moved to a new city might require more
time to make meaning out of their changing environment and their experiences in
order to integrate their memories. Therefore, first year students from Istanbul would

be the group who were exposed to the least amount of change in their lives and
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accordingly, they would be the group who needed least time to integrate their
memories. Pals (2006) explained that meaning making is a mechanism which
requires cognitive effort and develops with sharing with others or telling them as
stories internally. Therefore, those who experienced greater change might still be in
the meaning making process and accordingly, they may fail to state an explicit
meaning from the memories referring to a recent change. Similar to the idea in the
previously mentioned findings, those who experience less change in their lives might
not diverge from their identity and therefore they could restore continuity more
easily. Another point is that many students who took the online preselection survey
were eliminated and not invited to the study since they reported that they experienced
another event which could also be considered as a transitional event around the time
they started university.

Junior students were on the eve of another life transition which is part of the
life scripts as well: college graduation (Berntsen & Rubin, 2004). In a study by Suh,
Diener and Fujita (1996), they found that college graduation is a tough period where
people are mostly confused about their life goals. They also found that recent but not
remote events are more related to people’s well-being, which might indicate that in
our study, junior participants might be dealing with integrating more recent events
than events linked to starting university, which took place four years ago on average.
Since they are potentially in a process of configuration of their self (Suh et al., 1996),
they may have more challenges to the integration to the self.

Finally, we expected a difference in integration such that older participants
would retrieve more integrative memories. Our interest in the effect of cohort was
rather related to the time passed since the event, not to the age of participants.

However, our results showed that the number of integrative memories did not
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increase with age linearly. Singer et al. (2007), found that integration increases with
age and older adults had more integrative memories. One explanation could be that
age difference in the current study might be not sufficient to make a difference in
terms of cohort. Although our subjects were from different cohorts (freshmen vs.
juniors), they were all young adults. Therefore we showed that the age effect in

memory integration might be observable between groups with higher age differences.

4.1.3 Coherence

We hypothesized that coherence, as a sign of autobiographical reasoning, would be
associated with the change people experience and also with their well-being. More
specifically, we expected memories of junior students and students from other cities
to be more coherent in their self-defining memories. Our study yielded to significant
differences in thematic coherence. Results showed that change memories were
written more frequently with an identifiable theme. Since change memories focused
on demonstrating the change, they had a clearer theme to develop onto. Additionally,
they mostly included a resolution. It was evident in literature that autobiographical
reasoning would help through times of change and distress (Sutin, Costa Jr.,
Wethington & Eaton, 2010) although valence of the memory and reasoning is also
important (Pasupathi & Mansour, 2006). Sutin et al.’s (2010) found that learning
lessons from stressful life transitions but not blaming them as events which changed
the course of life, had positive correlates in terms of personality traits and well-being.
Singer, Blagov, Berry, and Oost (2012) proposed that self-defining memories were
the fundamental elements to have a coherent narrative identity. Therefore, creating
the meaning out of specific SDMs were considered as extremely important to have a

coherent self. As Habermas and Koéber (2015) suggested, in times of change,
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coherence becomes more important to restore a narrative identity and McLean and
Fournier (2008) suggested that thematic coherence and self-event connections were
the two main elements of autobiographical reasoning.

We also found that most memories were moderately coherent in terms of
contextual coherence, which was the mention of time and place in a narrative. We
did not observe a significant difference between memory types. Moreover, cohort or
city did not influence contextual coherence either.

However, we observed a significant difference between change and
continuity memories in terms of chronological coherence. Continuity memories were
more likely to be narrated without a chronological order. The main reason was that
since continuity memories were mostly specific single events, there were little

number of events which needed to be put in an order.

4.1.4 Self — Event Connections

Results regarding self-event connections supported Cameron, Wilson and Ross’
(2004) temporal self-appraisal theory. In the current study, both continuity and
change memories mostly focused on intimacy and interpersonal matters. Moreover,
continuity memories were more likely to be connected to the self in more stable
concepts like values and outlook, whereas change memories were mostly connected
with self in terms of self-growth. As Conway and Ross (1984) suggested when
people anticipate an improvement, even if there was no actual improvement they
experience the feeling by distorting their perception of their previous self. Therefore,
we expected that people would retrieve memories to make them feel developed over

time and our results for change memories confirmed this. Retrieval of memories
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which are linked to the self in domains of self-worth and self-growth is in line with
these findings.

Content of the memories complied with the dominant categories in self-event
connections such that for both change and continuity memories, we observed that
relationship theme was the most mentioned theme in the memories. Similarly,
relationship/intimacy connection was the mostly used self-event connection for both
change and continuity memories. However, change memories focused more on the
achievement theme while continuity memories focused more on the
recreation/exploration theme. Thorne and McLean (2003) investigated late
adolescent’s relationship memories and found that relationship memories about
conflicts and transitions were in fact used to gain insight about one’s self or learn a
lesson about life. Due to the similarity of the age group with current study, our
results were supporting the previous findings that most of the memories were about

relationships in this age group.

4.2 Phenomenological characteristics

We found that in line with the definition of self-defining memories (Singer, 1995)
memories recollected in our study was highly vivid, involved sensory details, mostly
retrieved from the first person perspective, easily accessible, frequently shared as a
coherent story and emotionally intense memories regardless of memory type, or
cohort or city. However, we investigated two of the phenomenological qualities
further to see their relationships with self-concept; subjective distancing and visual
perspective since they were found to be related according to Temporal Self-Appraisal

Theory (Cameron, Wilson, & Ross, 2004).

64



Subjective distancing was the only score at which memories of change and
continuity differed from each other such that people were feeling more distant from
continuity memories than they feel from change memories. What we found was that
the older the memory, participant felt distant from change memories but not from
continuity memories. Moreover, the impact of age of memory was the strongest
factor to be associated with subjective distancing, which stated that the older the
memories, the more distant participants felt from them. However, we also found a
week negative correlation of subjective distance with valence of the self-concept in
the memory and valence of memory. More specifically, when people retrieve a
memory about self-concept they evaluate negatively, they are more likely to feel
distant from those memories. Additionally, people felt more distant to memories
where they thought the self-concept in the memory is not representative for their
current selves as previously found by Ross and Wilson (2002).

We also found that visual perspective tend to be correlated with subjective
distance such that memories retrieved with third person perspective were associated
with higher distancing ratings. This was also in line with the previous findings
suggesting that perspective change is associated with distancing from the memory
since it is a way of emotional relaxation in cases of retrieving memories about
incongruent self-views (Libby, Eibach, & Gilovich, 2005) or reliving the memories
without their emotional costs (Sutin & Robins, 2008).

Similar to subjective distancing, age of event was a determinant for
perspective of memories such that older memories were more likely to be retrieved
with third person perspective. Additionally, self-concept valence was subtly

associated with the perspective of change memories.
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4.3 Self and memory

Contrary to our expectations, valence of the self-concepts was not associated with the
age of memories. Our predictions were based on the Temporal Self-Appraisal Theory
of Cameron, Wilson and Ross (2004) which suggested that the less favorable selves
were retrieved from further past. Our study failed to confirm this hypothesis. Valence
of memories were correlated with valence of the self-concept, hence there were no

relationship of valence with the age of memory.

4.4 Well-being

We hypothesized that memory integration would be associated with the well-being of
the participants and this hypothesis is partially supported. As in the case of the
redemption stories of McAdams, (2006), memory integration in change stories were
associated with better life satisfaction. This effect was not observed in continuity

memories.

4.5 Limitations and future directions
Present study addressed the ways self-defining memories impacted by a specific life
transition, starting university and how the stability or change of self-concepts
influenced self-defining memory characteristics. To our knowledge this is the first
study which compares stable and changing self-concepts through autobiographical
memories in relation to the impact of a transitional event. However, we had two main
limitations in this study.

First, we had to run this study with excluding many participants to control the
impact of the transitional event. However, having more than one transitional event

around the same time in life was a more common trend in the population who took
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our online preselection survey. More than one third of the participants had another
transitional event at the time of starting university. Events like breaking-up with a
romantic partner, death of a significant other, starting a new relationship were the
most commonly mentioned transitional events. Therefore, in the current study we do
not know if there is some other factor which caused our participants not report any
other transitional events. For instance, considering many other transitional events
reported were about relationships, our subjects might be biased in an attachment style
or personality trait disproportionately or they might have been at a different ego
development level.

Second, we did not asked juniors in our study about the upcoming the
transition period they were about to enter, their graduation. Perhaps, they might have
successfully integrated their past whereas their near future may bring up questions
about who they are. Based on the Tekcan, Kaya-Kizil6z and Odaman’s (2012) study
of life-scripts in the same culture, it was found that starting university (university
exam which denotes the starting university) most by the young adults whereas other
university experiences including graduation was reported more frequently. Thus, we
may infer that university experience including graduation is considered a more
prominent occasion in the eyes of university students. If this would be the case, then
we would expect the upcoming life transition to be more central to people’s identity.

Deriving from our limitations, a future direction would be to repeat our study
with a population that undergoes multiple transitional events at the same time by
measuring a general transitional impact score. It was our advantage in the present
study to measure a single transitional event at a time. However, we do not know what
other factors accompany the number of transitional events occurring within the

transition to university period. Therefore, including people who experience other
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transitional events but by involving a ranking between transitions would provide the
opportunity to investigate how people bridge life transitions to their self-defining
memories. It would also be interesting to observe if they are referring to the highest
impact life transitions in their self-defining memories. Since in our study we did not
found an effect of high material impact on memory characteristics, comparing
people’s memories While letting them to choose which life transition to integrate
would broaden our knowledge on the link between transitions and self-concepts.
Another direction could be inclusion of older adults undergoing other
transitional events. For instance, getting a job, getting married, having a child,
moving to a new country might be most commonly experienced transitional events
for adults. Similarly, retirement might be a powerful life transition for old adults.
Since previous findings in narrative identity research showed an impact of age on
coherence of life stories and meaning making (Pasupathi & Mansour, 2006), future
studies might compare transitional events from different age groups. Since across
different stages of life, there are different number of expected life transitions which
are mostly the life-script events, studies could focus on some age groups. For
instance, adults who by time experience quite a number of life transitions according
to life script studies (Berntsen & Rubin, 2004) might become at going through them
and their reflection in self-defining memories could be quicker. Additionally, middle
age adults whose life transitions become more about their children rather than their
self can be investigated for their self-defining memories about own self-concepts and
also about their identity as parents. These kinds of comparisons would tell us more
about the dynamic relationship between experiences and self-identity. Therefore,
how other age groups reacts to life transitions in defining their selves could be an

interesting comparison to investigate.
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Moreover, we examined a mostly positively evaluated transitional event in
this study, where people would expect personal development as a natural result of the
event. However, Habermas and Kéber’s (2015) study on autobiographical reasoning
implied that when the biographical rupture is stronger, autobiographical reasoning
becomes more important to be able to build a coherent sense of self back and it is
also important for life satisfaction. Therefore, a negative transitional event like
immigration might be interesting to look for the memory qualities of similar self-
defining memories.

Finally, we focused on the self-defining memories in the first place since
transitional events bring challenges to the self primarily (Habermas & Koéber, 2015).
However, they are also expected to impact the memory organization (Conway,
Singer, & Tagini, 2004). For instance, immigration (Svob & Brown, 2012) and
residential relocations (Enz, Pillemer, & Johnson, 2016) are transitional events
known to make another reminiscence bump in the temporal distribution of memories.
Therefore, future research could investigate how other autobiographical memories
like important memories, or happiest and saddest memories would be impacted by

such life transitions in terms of temporal distribution as well as narrative qualities.

4.6 Conclusions

In summary, we found the effect of memory type on memory characteristics in the
two major indicators of autobiographical reasoning. People retrieved more
thematically coherent change memories and change memories were more integrative
than continuity memories. Additionally, as they were linked to turning points, change
memories consisted more of multiple specific events bridging upon a turning point

whereas continuity memories were specific single events.
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In the present study, we also focused on the self-concept and subjective
distance from the memories. We found that time affected the subjective distance
from both continuity and change memories. However, in change memories, in
addition to time distancing was correlated with people’s appraisal of self-concept in
the memories and how representative they consider the self-concept in the memories.

Contrary to our expectations, cohort and city participants moved from did not
have an effect of memory characteristics. Therefore, our study could not address a
direct link from life transitions to characteristics of self-defining memories.
However, we assume that further research in analysis of life transitions from a
broader perspective considering past and future events would increase our

knowledge on the dynamic relationship between the self and the memories.
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APPENDIX A

ONLINE PRESELECTION QUESTIONNAIRE

1. Dogum tarihiniz (Birth Date)

2. Cinsiyetiniz (Gender): Kadm (Female)/ Erkek (Male) /Diger (Other)

3. Universiteye giris yilmiz (University Entrance Year):

4. Hazirlik sinifinda okudunuz mu (Did you study the [English] preparatory year):
Cevabiniz evet ise kag donem (If you answered yes, number of semesters):

5. Bogazi¢i Universitesindeki egitiminize ara verdiginiz bir dénem oldu mu? (Did
you have any break during your studies at university?)

Cevabiniz evet ise kag donem (If you answered yes, number of semesters):

6. Su anda kaginci tiniversitenizde okumaktasmiz? (What is the number of
universities you were enrolled including the one you are currently studying at?)
Birinci/ikinci/Diger (One/Two/Other)

7. Universite i¢inde bdliim degistirdiniz mi? (Did you transferred to another
department within university?)

8. Universite ya da bdliim degistirdiyseniz bir dnceki {iniversitenizde/bd liimiiniizde
ka¢ donem okudunuz? (If you were transferred between universities or departments,
how many semesters did you study in the previous department?)

9. Universiteye baslamadan énce hangi sehirde yastyordunuz? (In which city you
used to live before you started university?)

10. Universiteye baglamadan dnce yasadigmiz yeri asagidakilerden hangisi en iyi
tanimlar? (Which of the following best describes your hometown before university?)

Koy/Kasaba/llge/Sehir/Biiyiiksehir (Village/Town/District/City/Metropolitan Area)
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11. Universiteye baslamadan dnce birlikte yasadiginiz kisileri asagidakilerden
hangisi en iyi tanimlar? (Which of the following best describes your company at your
residency before university?)

Ailem ile/Akrabalarim ile/ Yurtta/ Diger (Family/Relatives/Dormitory/Others)

12. Su anda birlikte yasadiginiz kisileri asagidakilerden hangisi en iyi tanimlar?
(Which of the following best describes your company at your residency now?)

Ailem ile/ Akrabalarim ile /Yurtta/ Ogrenci evi/Partnerim-Esim ile/

Tek basima/ Diger (Family/Relatives/Dormitory/Shared Flat/Partner-Spouse/Private
Flat/Others)

13. Liitfen asagidaki sorular1 iiniversiteye baslamanizi diisiinerek cevaplayiniz.
(Please rate the items below considering your experience of starting university.)
Universiteye baslamak (Starting university)...

a. birlikte zaman geg¢irdigim kisileri degistirdi. (has changed the people | spend time
with.

b. yasadigim yeri degistirdi. (has changed where | live.)

c. yaptigim aktiviteleri degistirdi. (has changed the activities | engage in.)

d. zaman gegirdigim yerleri degistirdi. (has changed the places where | hang out)

e. sahip oldugum seyleri degistirdi. (has changed the things | own.)

f. maddi / fiziksel kosullarim1 degistirdi. (has changed my material circumstances.)
g. neyin dogru neyin yanlis olduguna dair anlayisimi etkiledi. (has influenced my

understanding of right and wrong.)

h. duygusal tepkilerimi etkiledi. (has impacted my emotional responses.)
i. diistinme seklimi degistirdi. ( has changed the way | think about things.)
j. tutumlarimi / tavirlarimi degistirdi. (has changed my attitudes.)

k. kendimle ilgili goriislerimi degistirdi. (has changed my sense of self.
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. beni psikolojik olarak etkiledi. (has impacted me psychologically.)

Cevap Skalas1 (Rating Scale)

Kesinlikle katilmiyorum (1)/ 2/ 3/ 4/ Kesinlikle katiliyorum (5)

(Strongly disagree (1)/ 2/ 3/ 4/ Strongly Agree (5))

Kendi hayat hikayenizi diisiindiigiiniizde, iiniversiteye baslamanizi 6nemli bir doniim
noktasi olarak goriiyor musunuz? Neden? (Do you see the event of starting university
as an important turning point in your life? Why?)

Kesinlikle bir doniim noktas1 degil (1)/ 2/ 3/ 4 /5/ 6/ Kesinlikle bir doniim noktasi (7)
(Not a turning point) 1/ 2/ 3/ 4 /5/ 6/ 7 (Definetely a turning point)

18. Universiteye basladiginiz siralarda (8ncesinde ya da sonrasinda) yasadiginiz
hayatinizi etkiledigini diisiindiigiiniiz baska bir olay oldu mu? Evet/Hayir

(Did you experience any other event which impacted your life, around the time you
started university? Yes/No)

19. Cevabiniz evet ise olay nedir? (If yes, what is the event?)

20. Olaym tarihini miimkiinse giin/ay/y1l olarak yaziniz.

(Please indicate the exact date of the event if possible, in dd/mm/yyyy format)

21. Liitfen asagidaki sorular1 belirttiginiz bu olay1 diisiinerek cevaplayiniz.

(Please rate the items below considering this event.)

a. birlikte zaman gegirdigim kisileri degistirdi. (has changed the people I spend time
with.

b. yasadigim yeri degistirdi. (has changed where 1 live.)

c. yaptigim aktiviteleri degistirdi. (has changed the activities | engage in.)

d. zaman gegirdigim yerleri degistirdi. (has changed the places where | hang out)

e. sahip oldugum seyleri degistirdi. (has changed the things | own.)

f. maddi / fiziksel kosullarim1 degistirdi. (has changed my material circumstances.)
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g. neyin dogru neyin yanlis olduguna dair anlayigimi etkiledi. (has influenced my

understanding of right and wrong.)

h. duygusal tepkilerimi etkiledi. (has impacted my emotional responses.)
i. diistinme seklimi degistirdi. (has changed the way | think about things.)
j- tutumlarimi / tavirlarimi degistirdi. (has changed my attitudes.)

k. kendimle ilgili goriislerimi degistirdi. (has changed my sense of self.

. beni psikolojik olarak etkiledi. (has impacted me psychologically.)

Cevap Skalas1 (Rating Scale):
Kesinlikle katilmiyorum (1)/ 2/ 3/ 4/ Kesinlikle katiltyorum (5)

(Strongly disagree (1)/ 2/ 3/ 4/ Strongly Agree (5))

m. Kendi hayat hikayenizi diisiindiigliniizde, bu olay1 6nemli bir doniim noktas1
olarak goriiyor musunuz? Neden? (Do you see this event as an important turning
point in your life? Why?)

Kesinlikle bir dontim noktas1 degil (1)/ 2/ 3/ 4 /5/ 6/ Kesinlikle bir doniim noktasi (7)

(Not a turning point) 1/ 2/ 3/ 4 /5/ 6/ 7 (Definetely a turning point)
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APPENDIX B

SELF-DEFINING MEMORY INSTRUCTIONS

Devamlilik Anist Yonergesi (Continuity Memory Instruction):

Simdi sizden, liniversiteye bagladiktan sonra degismediginizi, hala {iniversite
oncesindeki gibi oldugunuzu goésteren, sizin igin kisisel bir anlam tasidigina ve sizi
tanimladigina inandiginiz bir aniniz1 hatirlamaniz istiyoruz. (In this part, we ask you
to recall a memory, in which you believe that you haven't changed after you started
college, which defines you as a person and which still feels important to you.)

Bu olay asagidaki 6zelliklere sahip olmalidir (This memory should have the following
attributes):

* Net bir bi¢imde hatirladigmiz ([a memory that] you remember very clearly),

« Sizin i¢in 6nemli olan ([a memory that] is important to you),

* Olumlu ya da olumsuz bir deneyiminizi igeren ([a memory that] includes a positive
or negative experience),

* Sizi siz yapan, kim oldugunuz hakkinda ipuglar1 veren, sizi yakindan tanimasini
istediginiz birine kim oldugunuzu anlatmak i¢in kullanabileceginiz bir olay (It is a
memory that helps explain who you are as an individual and might be the

memory you would tell someone else to get to know you better).

Degisim Anis1 Yonergesi (Change Memory Instruction):

Simdi sizden, iiniversiteye basladiktan sonra nasil degistiginizi gdsteren, sizin i¢in
kisisel bir anlam tagidigna ve sizi tanimladigia inandiginiz bir aninizi hatirlamanizi
istiyoruz. (In this part, we ask you to recall a memory, which demonstrates how you
have changed after you started college, which defines you as a person and which still

feels important to you.)
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Bu olay asagidaki 6zelliklere sahip olmalidir (This memory should have the following
attributes):

* Net bir bigimde hatirladigmiz ([a memory that] you remember very clearly),

* Sizin i¢in 6nemli olan ([a memory that] is important to you),

* Olumlu ya da olumsuz bir deneyiminizi igeren ([a memory that] includes a positive
or negative experience),

* Sizi siz yapan, kim oldugunuz hakkinda ipuglar1 veren, sizi yakindan tanimasini
istediginiz birine kim oldugunuzu anlatmak i¢in kullanabileceginiz bir olay (It is a
memory that helps explain who you are as an individual and might be the memory

you would tell someone else to get to know you better).
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APPENDIX C

MEMORY EXPERIENCES QUESTIONNAIRE SHORT FORM BY SUBCALES

Vividness
1. My memory for this event is very vivid.
2. My memory for this event is very detailed.

3. My memory for this event is dim (R).

Coherence

1. The order of events in the memory is clear.

2. This memory is of an event that occurred once at a particular time and place, not a
summary or merging of many similar or related events.

3. This memory comes back to me in bits and pieces, not as a logical, coherent story
(R).

4. This memory is a blending of many similar, related events rather than a specific

memory about a particular event (R).

Accessibility
1. This memory was easy for me to recall.
2. It was difficult for me to think of this memory (R).

3. | had to think for a while before I could recall this event (R).

Time Perspective
1. My memory for the day when the event took place is clear.
2. My memory for the hour when the event took place is clear.

3. My memory for the year when the event took place is vague (R).
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Sensory Details

1. As | remember the event, | can hear it in my mind.

2. When | recall this event, | think the same things I thought when the event
originally happened.

3. My memory for this event does not involve a lot of sensory information (sounds,
smells, tastes, etc.) (R).

4. As | remember the event, | have a difficult time recalling the particular physical

reactions and sensations | had during the experience (R).

Visual Perspective
1. In my memory, | see this experience through my own eyes.
2. | view this memory as if | was an observer to the experience (R).

3. As | remember this event, | feel like an observer watching myself (R).

Emotional Intensity
1. My emotions are very intense concerning this event.
2. The memory of this event evokes powerful emotions.

3. This memory does not evoke strong emotions in me (R).

Sharing
1. Since it happened, | have talked about this event many times.
2. | frequently think about or talk about this event with others.

3. I rarely tell others about this memory (R).
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Distancing
1. | feel like the person in this memory is a different person than who | am today.
2. When I recall this memory, I think, “that’s not me anymore.”

3. | feel like I am the same person in the memory as | am today (R).

Valence
1. The overall tone of the memory is positive.

2. The overall tone of the memory is negative (R).

(R): Reverse Coded Items

5-Point Likert Scale:

1 (Not at all)/2/3/4/5 (Very Much)
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

APPENDIX D

MEMORY EXPERIENCES QUESTIONNAIRE — SHORT FORM

Bu aninin aklima gelmesi benim i¢in zordu.

Olay1 hatirladigimda, zihnimde seslerini duyabiliyorum.
Bu aninin genel havasi olumlu.

Bu olayla ilgili anim flu.

Bu anidaki olay sirasi net

Bu aniy1 nadiren bagkalarma anlatirim.

Bu olayla ilgili hislerim ¢ok yogun.

Bu aniy1 sanki bu deneyimime digardan bakan bir gézlemciymisim gibi
gorebiliyorum.

Bu aninin yagsandigi yilla ilgili anim flu.

Bu olayla ilgili anim ¢ok canl.

Bu an1 benim i¢in hatirlamasi kolay bir aniydi.

Yasandigindan beri, bu olayla ilgili bir¢ok kez konustum.

Bu anidaki kisinin bugiin oldugumdan farkl bir kisi oldugunu hissediyorum.

Bu aninin yasandig giinle ilgili anim net.

Bu aninin genel havasi olumsuz.

Bu aniy1 tutarli ve mantikli bir hikaye olarak degil, pargalar halinde hatirliyorum.

Bu aniy1 hatirlayabilmem i¢in 6ncesinde bir siire diisiinmem gerekti.
Sik sik bu an1 hakkinda diisiiniir ya da baskalariyla konusurum.
Bu aniy1 hatirladigimda, “ben artik bu degilim” diye diisliniiyorum.

Bu olayim anis1 gliglii duygular uyandiriyor.

Bu olay1 hatirladigimda, kendimi olay1 izleyen bir gézlemci gibi goriiyorum.
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22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

Bu ani bir kez belirli bir yerde ve zamanda olan tek bir olayla ilgilidir, bircok
benzer ya da iligkili olayin bir 6zeti ya da birlesimi degildir.

Bu anidaki kisinin bugiin oldugum ayni1 kisi oldugunu hissediyorum.

Bu olay1 hatirladigimda, olay oldugu anda diisiindiigiim ayni1 seyleri
diistiniiyorum.

Bu aniy1 hatirladigimda, deneyimimi kendi gozlerimle goriiyorum.

Bu aninin yasandig saatle 1lgili anim net.

Bu olayla ilgili anim ¢ok ayrmtili.

Bu ani1 belirli bir olayla ilgili bir an1 degil, bir¢ok benzer ve iliskili olayin bir
karigimi.

Bu an1 bende gii¢lii duygular uyandirmiyor.

Bu olayla ilgili anim ¢ok fazla duyusal bilgi icermiyor (sesler, kokular, tatlar vs.).
Bu olay hatirladigimda, bu deneyimim sirasindaki belirli fiziksel tepki ve

duyumlarimi hatirlamakta zorlaniyorum.

Cevap Skalast:

Hig (1) / 2/ 3/ 4/ Cok (5)
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5.

6.

7.

APPENDIX E

CENTRALITY OF EVENT SCALE

| feel that this event has become part of my identity.

This event has become a reference point for the way | understand myself and
the world.

| feel that this event has become a central part of my life story.

This event has colored the way | think and feel about other experiences.
This event permanently changed my life.

| often think about the effects this event will have on my future.

This event was a turning point in my life.

7-Point Likert Scale:

1 (Not at all)/2/3/4/5/6/7 (Totally)
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APPENDIX F

CENTRALITY OF EVENT SCALE IN TURKISH

1. Bu olaym kimligimin bir parcas1 haline geldigini hissediyorum.

2. Bu olay, kendimi ve diinyay1 anlamamda bir referans noktas1 haline geldi.

3. Bu olayin hayat hikayemin merkezi bir par¢asi haline geldigini hissediyorum.
4. Bu olay, diger deneyimlerimle ilgili duygu ve diisiincelerimi etkiledi.

5. Bu olay, hayatimi kalic1 bir bi¢imde degistirdi.

6. Sik sik bu olaym gelecegim tizerindeki etkileri hakkinda diistiniiriim.

7. Bu olay, hayatimda bir doniim noktas1 oldu.

Cevap Skalast:

1 (Hig) / 2/ 3/ 4/ 5/ 6/ 7 (Tamamen)

83



APPENDIX G

ROSENBERG SELF-ESTEEM SCALE

[EEN

. On the whole, |1 am satisfied with myself.

N

. At times I think I am no good at all. (R)

w

. | feel that | have a number of good qualities.

N

. I am able to do things as well as most other people.

5. | feel I do not have much to be proud of. (R)

(3]

. | certainly feel useless at times. (R)

\I

. | feel that I'm a person of worth, at least on an equal plane with others.
8. I wish | could have more respect for myself. (R)
9. Allin all, I am inclined to feel that | am a failure. (R)

10. | take a positive attitude toward myself.

(R): Reverse Coded Items

5-Point Likert Scale: 1 (Strongly disagree)/2/3/4/5 (Strongly agree)
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APPENDIX H

ROSENBERG SELF-ESTEEM SCALE IN TURKISH

1. Kendimi en az diger insanlar kadar degerli buluyorum.

2. Baziolumlu 6zelliklerim oldugunu diisiiniiyorum.

3. Genelde kendimi basarisiz bir kisi olarak gérme egilimindeyim.

4. Ben de diger insanlarin birgogunun yapabildigi kadar bir seyler yapabilirim.
5. Kendimde gurur duyacak fazla sey bulamiyorum.

6. Kendime karsi olumlu bir tutum igindeyim.

7. Genel olarak kendimden memnunum.

8. Kendime karsi daha fazla saygi duyabilmeyi isterdim.

9. Bazen kesinlikle kendimin bir ise yaramadigmi diisiiniiyorum.

10. Bazen hig de yeterli bir insan olmadigimi diistiniiyorum.

Cevap Skalas1: 1 (Kesinlikle katilmiyorum)/ 2/ 3/ 4/ 5 (Kesinlikle katiliyorum)
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APPENDIX |

SELF-CONCEPT CLARITY SCALE

1. My beliefs about myself often conflict with one another.

2. On one day I might have one opinion of myself and on another day, | might have a
different opinion. (R)

3. I spend a lot of time wondering about what kind of person I really am. (R)

4. Sometimes | feel that | am not really the person that | appear to be. (R)

5. When I think about the kind of person I have been in the past, I'm not sure what |
was really like. (R)

6. | seldom experience conflict between the different aspects of my personality.

7. Sometimes | think I know other people better than I know myself. (R)

8. My beliefs about myself seem to change very frequently. (R)

9. If I were asked to describe my personality, my description might end up being
different from one day to another day. (R)

10. Even if | wanted to, I don't think I could tell someone what I'm really like. (R)
11. In general, | have a clear sense of who | am and what | am.

12. It is often hard for me to make up my mind about things because | don't really

know what | want. (R)

(R): Reverse Coded Items

5-Point Likert Scale: 1 (Strongly disagree)/2/3/4/5 (Strongly agree)
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APPENDIXJ

SELF-CONCEPT CLARITY SCALE IN TURKISH

1. Kendime iliskin inanglarim siklikla birbirleriyle ¢atisir.

2. Kendim hakkinda bir giin bir goriis, baska bir giin ise farkl bir goriigiim olabilir.
3. Kisiligimi nasil tanimladigim sorulsa, yapacagim tanim bir giinden digerine
degisebilir.

4. Kendim hakkindaki goriislerim ¢ok sik degisiyor.

5. Gegmiste nasil bir kisi oldugumu diisiindiigtimde, gercekte nasil biri oldugumdan
emin degilim.

6. Bazen gercekten goriindiigiim gibi birisi olmadigimi hissediyorum.

7. Kisiligimin farkli yonleri arasinda pek ¢eliski yoktur.

8. Bazen bagkalarmi kendimi tanidigimdan daha iyi tanidigimi diistiniiyorum.

9. Nasil bir kisi oldugumu merak etmekle ¢cok zaman geciririm.

10. Istesem bile baska birine gercekten nasil biri oldugumu anlatabilecegimi
diisiinmiiyorum.

11. Genelde, kim ve nasil bir kisi oldugum konusundaki goriislerim agiktir.

12. Benim i¢in, bir konu hakkinda karara varmak oldukg¢a gii¢, ciinkii ne istedigimi
gercekten bilmiyorum.

Cevap Skalast: 1 (Kesinlikle katilmiyorum) / 2/ 3/ 4/ 5 (Kesinlikle katiliyorum)
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APPENDIX K

SATISFACTION WITH LIFE SCALE

Please answer following questions to evaluate your life.

____Inmost ways my life is close to my ideal.

_____The conditions of my life are excellent.

__l amsatisfied with my life.

____So far, I have gotten the important things | want in life.

If I could live my life over, I would change almost nothing.

7 = Strongly agree

6 = Agree

5 = Slightly agree

4 = Neither agree nor disagree
3 = Slightly disagree

2 = Disagree

1 = Strongly disagree
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APPENDIX L

SATISFACTION WITH LIFE SCALE IN TURKISH

Liitfen hayatiniza dair asagidaki degerlendirmeleri yapiniz.
_ Pek ¢ok acidan ideallerime yakin bir yasamim var
Yasam kosullarim miikemmeldir
Yasamim beni tatmin ediyor
___ Simdiye kadar, yasamda istedigim onemli seyleri elde ettim
Hayatimi1 bir daha yasama sansim olsaydi, hemen hemen higbir seyi
degistirmezdim.
7 = Kesinlikle katiliyorum
6 = Katiliyorum
5 = Cok az katiliyorum
4 = Ne katiltyorum ne de katilmiyorum
3 = Biraz katilmiyorum
2 = Katilmiyorum

1 = Kesinlikle katilmiyorum
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APPENDIX M

POSITIVE AFFECT NEGATIVE AFFECT SCALE

Bu 6lgek farkli duygular1 tanimlayan birtakim sdzciikler igermektedir. Son iki hafta
nasil hissettiginizi diigiiniip her maddeyi okuyun. Uygun cevabi her maddenin
yaninda ayrilan yere isaretleyin. Cevaplarmizi verirken asagidaki puanlar1 kullanin.
(This scale consists of a number of words that describe different feelings and
emotions. Think about how you have been feeling in the last two weeks, read each
item and then mark the appropriate answer in the space next to that word. Use the
following scale to record your answers.)

1 = Cok az veya hig¢ (Very slightly or not at all)

2 = Biraz (A little)

3 = Ortalama (Moderately)

4 = Oldukga (Quite a bit)

5 = Cok fazla (Extremely)

1. Tigili (Interested) 11. Asabi (Irritable)

2. Sikintili (Distressed) 12. Uyanik — dikkati agik (Alert)
3. Heyecanli (Excited) 13. Utanmis (Ashamed)

4. Mutsuz (Upset) 14. flhamli (Inspired)

5. Giiglii (Strong) 15. Sinirli (Nervous)

6. Suglu (Guilty) 16. Kararli (Determined)

7. Urkmiis (Scared) 17. Dikkatli (Attentive)

8. Diismanca (Hostile) 18. Tedirgin (Jittery)

9. Hevesli (Enthusiastic) 19. Aktif (Active)

10. Gururlu (Proud) 20. Korkmus (Afraid)
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APPENDIX N
DEMOGRAPHICS

Demografik Bilgiler

1. Cinsiyetiniz (Gender): Kadin (Female)/ Erkek (Male)/ Diger (Other)

2. Boliimiiniiz (Department):

3. Dogum tarihiniz (Birth Date):

4. Calisma durumunuz (Employment Status): Calismiyorum (Unemployed) /Yar1
zamanli (Part-time) /Tam zamanli (Full-time) /Diger (Other)

5. Annenizin en son bitirdigi okul (Mother’s education):

IIkokul (Elementary shool)/ Ortaokul (Middle school) / Lise (High school)/
Universite (Graduate) / Lisansiistii (Post Graduate)

6. Babanizin en son bitirdigi okul (Father’s education).

[Ikokul (Elementary shool)/ Ortaokul (Middle school) / Lise (High school)/
Universite (Graduate) / Lisansiistii (Post Graduate)

7. Genis ailenizde sizden Once {iniversite egitimi almis kisileri diisiiniince (When you
think of people in your extended family):

a. Ailemde tiniversiteye giden ilk kisi benim. (I am the first in my family who study at
university)

b. Ailemde benden 6nce iiniversite egitimi almis ya da {iniversiteye baslamis birkag
kisi vardir. (There are few people in my family who study at university before | do)
c. Ailemde benden Once {iniversite egitimi almis bir¢ok kisi vardir. (There are many

people in my family who study at university before | do)
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8. Tiirkiye genelinde kendi sosyoekonomik durumunuzu nasil degerlendiriyorsunuz?
(How do you evaluate your socioeconomic status in Turkey?)

Diisiik gelir diizeyi (Low SES) / Diisiik — orta gelir diizeyi (Low to Middle SES)

Orta gelir diizeyi (Middle SES) / Orta — iist gelir diizeyi (Middle to High SES) / Ust
gelir diizeyi (High SES)

9. Ailenizin toplam aylik geliri yaklasik ne kadardir? (How much is your family’s net
income?)

10. Bu gelir kag kisinin ge¢imini saglamaktadir? (How many people’s living does on

this income depend?)

92



APPENDIX O

ETHICS COMMITTEE APPROVAL

T.C.
BOGAZICi UNIVERSITESI

Insan Aragtirmalan Kurumsal Degerlendirme Alt Kurulu

Sqdl L 2o(&— 09 14 Mart 2018

Miige Ozvarol
Psikoloji

Sayimn Arastirmaci,

"Degisim ve Devamlilifa Dair Benlik Tammlayict Anilar: Universite Deneyiminin Etkisi"
baglikli projeniz ile ilgili olarak yaptigimiz SBB-EAK 2018/09 sayili bagvuru INAREK/SBB
Etik Alt Kurulu tarafindan 14 Mart 2018 tarihli toplantida incelenmis ve uygun bulunmustur.

Dgg. Dr. Giil Sosay

Yrd. Dog. Dr. inci Ayhan

Dr. Nur Yenigeri

93



REFERENCES

Bardi, A., Buchanan, K. E., Goodwin, R., Slabu, L., & Robinson, M. (2014). Value
stability and change during self-chosen life transitions: Self-selection versus
socialization effects. Journal of Personality and Social Psychology, 106(1),
131-147.

Bauer, J. J., McAdams, D. P., & Sakaeda, A. R. (2005). Interpreting the good life:
growth memories in the lives of mature, happy people. Journal of Personality
and Social Psychology, 88(1), 203-217.

Berntsen, D., & Rubin, D. C. (2004). Cultural life scripts structure recall from
autobiographical memory. Memory & Cognition, 32(3), 427-442.

Berntsen, D., & Rubin, D. C. (2006). The centrality of event scale: A measure of
integrating a trauma into one's identity and its relation to post-traumatic stress
disorder symptoms. Behaviour Research and Therapy, 44(2), 219-231.

Blagov, P. S., & Singer, J. A. (2004). Four dimensions of self-defining memories
(specificity, meaning, content, and affect) and their relationships to self-
restraint, distress, and repressive defensiveness. Journal of Personality, 72(3),
481-511.

Bluck, S. (2003). Autobiographical memory: Exploring its functions in everyday
life. Memory, 11(2), 113-123.

Bluck, S., & Alea, N. (2008). Remembering being me: The self-continuity function
of autobiographical memory in younger and older adults. Self-continuity:
Individual and Collective Perspectives, 55-70.

Boyacioglu, I., & Aktas, C. (2018). Olaylarin merkeziligi 6lgegi: Gegerlik ve
giivenirlik calismasi. Tiirk Psikoloji Yazilari, 21(41), 17-26.

Brewer, W. F. (1986). What is recollective memory? In D. C. Rubin (Ed.),
Remembering our past. Studies in autobiographical memory (pp. 19-66).
Cambridge, England: Cambridge University Press.

Brown, N. R. (2016). Transition theory: A minimalist perspective on the organization
of autobiographical memory. Journal of Applied Research in Memory and
Cognition, 5(2), 128-134.

Brown, N. R., Lee, P. J,, Krslak, M., Conrad, F. G., GB Hansen, T., Havelka, J., &
Reddon, J. R. (2009). Living in history: How war, terrorism, and natural
disaster affect the organization of autobiographical memory. Psychological
Science, 20(4), 399-405.

94



Cameron, J. J., Wilson, A. E., & Ross, M. (2004). Autobiographical memory
and self-assessment. In D. R. Beike, J. M. Lampinen, & D. A. Behrend
(Eds.), Studies in self and identity. The self and memory (pp. 207-226). New
York, NY: Psychology Press.

Campbell, J. D., Trapnell, P. D., Heine, S. J., Katz, I. M., Lavallee, L. F., & Lehman,
D. R. (1996). Self-concept clarity: Measurement, personality correlates, and
cultural boundaries. Journal of Personality and Social Psychology, 70(1), 141
156.

Conway, M. A. (2005). Memory and the self. Journal of Memory and
Language, 53(4), 594-628.

Conway, M. A., & Pleydell-Pearce, C. W. (2000). The construction of
autobiographical memories in the self-memory system. Psychological
Review, 107(2), 261.

Conway, M., & Ross, M. (1984). Getting what you want by revising what you
had. Journal of Personality and Social Psychology, 47(4), 738.

Conway, M. A,, Singer, J. A., & Tagini, A. (2004). The self and autobiographical
memory: Correspondence and coherence. Social Cognition, 22(5: Special
issue), 491-529.

Cuhadaroglu, F. (1986). Adolesanlarda benlik saygisi [Self-esteem in
adolescents]. (Unpublished doctoral dissertation.) Hacettepe University
Medical School, Ankara, Turkey.

Diener, E. D., Emmons, R. A., Larsen, R. J., & Griffin, S. (1985). The satisfaction
with life scale. Journal of Personality Assessment, 49(1), 71-75.

Durak, M., Senol-Durak, E., & Gencoz, T. (2010). Psychometric properties of the
satisfaction with life scale among Turkish university students, correctional
officers, and elderly adults. Social Indicators Research, 99(3), 413-429.

Enz, K. F., Pillemer, D. B., & Johnson, K. M. (2016). The relocation bump:
Memories of middle adulthood are organized around residential moves.
Journal of Experimental Psychology: General, 145(8), 935.

Enz, K. F., & Talarico, J. M. (2016). Forks in the road: Memories of turning points
and transitions. Applied Cognitive Psychology, 30(2), 188-195.

Erdogan, A. (2008). Characteristics of self-consistent and self-discrepant
autobiographical memories. (Unpublished master’s thesis). Bogazigi
University, Istanbul, Turkey.

Gengdz, T. (2000). Pozitif ve negatif duygu durum 6lgegi: Gegerlik ve

giivenirlik ¢alismasi [Positive and negative affect schedule: A study of
validity and reliability]. Tiirk Psikoloji Dergisi, 15 (46), 19-28.

95



Gliick, J., & Bluck, S. (2007). Looking back across the life span: A life story account
of the reminiscence bump. Memory & Cognition, 35(8), 1928-1939.

Greenwald A.G. (1981). Self and memory. The psychology of Learning and
Motivation, 15, 201-236.

Guerini, R., Marraffa, M., Meini, C., & Paternoster, A., eds. (2019). Self and
memory: A multidisciplinary debate. (4-9). Lausanne: Frontiers

Giingor, D. (2000). Baglanma stillerinin ve zihinsel modellerin kusaklararasi
aktariminda anababalik stillerinin 6nemi. [The importance of
parenting styles in intergenerational transferring of attachment styles and
mental models.] Unpublished thesis. Ankara University, Ankara, Turkey.

Habermas, T., & Bluck, S. (2000). Getting a life: The emergence of the life story in
adolescence. Psychological Bulletin, 126(5), 748.

Habermas, T., & Kober, C. (2015). Autobiographical reasoning in life narratives
buffers the effect of biographical disruptions on the sense of self
continuity. Memory, 23(5), 664-674.

Jansari A, & Parkin AJ. (1996). Things that go bump in your life: Explaining the
reminiscence bump in autobiographical memory. Psychology and Aging.
11(1), 85-91.

Janssen, S. M., Uemiya, A., & Naka, M. (2014). Age and gender effects in the
cultural life script of Japanese adults. Journal of Cognitive Psychology, 26(3),
307-321.

Jobson, L., & O'Kearney, R. (2008). Cultural differences in retrieval of self-defining
memories. Journal of Cross-Cultural Psychology, 39(1), 75-80.

Kiigtikarslan, S. (2014). Luxury consumption by people with a clear-cut notion of
the self. (Unpublished master’s thesis). Kog¢ University, Istanbul.

Kober, C., & Habermas, T. (2017). How stable is the personal past? Stability of most
important autobiographical memories and life narratives across eight years in
a life span sample. Journal of Personality and Social Psychology 113(4), 608
-626.

Leary, M. R., & Baumeister, R. F. (2000). The nature and function of self-esteem:
Sociometer theory. Advances in Experimental Social Psychology, 32,1-62.

Libby, L. K., & Eibach, R. P. (2002). Looking back in time: Self-concept change
affects visual perspective in autobiographical memory. Journal of Personality
and Social Psychology, 82(2), 167-179.

Libby, L. K., & Eibach, R. P. (2011). Self-enhancement or self-coherence? Why

shift visual perspective in mental images of the personal past and future.
Personality and Social Psychology Bulletin, 37, 714 —726.

96



Libby, L. K., Eibach, R. P., & Gilovich, T. (2005). Here’s looking at me: The effect
of memory perspective on assessments of personal change. Journal of
Personality and Social Psychology, 88, 50-62.

Lilgendahl, J. P., & McAdams, D. P. (2011). Constructing stories of self-growth:
How individual differences in patterns of autobiographical reasoning relate to
well-being in midlife. Journal of Personality, 79(2), 391-428.

Luchetti, M., & Sutin, A. R. (2016). Measuring the phenomenology of
autobiographical memory: A short form of the Memory Experiences
Questionnaire. Memory, 24(5), 592-602.

McAdams, D. P. (2001). The psychology of life stories. Review of General
Psychology, 5(2), 100-122.

McAdams, D. P. (2006). The redemptive self: Narrative identity in America today.
In D. R. Beike, J. M. Lampinen, & D. A. Behrend (Eds.), Studies in
self and identity. The self and memory (pp. 95-115). New York, NY:
Psychology Press.

McAdams, D. P., Bauer, J. J., Sakaeda, A. R., Anyidoho, N. A., Machado, M. A,,
Magrino-Failla, K., White, K. W., & Pals, J. L. (2006). Continuity and
change in the life story: A longitudinal study of autobiographical memories in
emerging adulthood. Journal of Personality, 74(5), 1371-1400.

McAdams, D. & McLean, K. C. (2013). Narrative identity. Current Directions in
Psychological Science. 22. 233-238.

McLean, K. C., & Fournier, M. A. (2008). The content and processes of
autobiographical reasoning in narrative identity. Journal of Research in
Personality, 42(3), 527-545.

McLean, K. C., & Lilgendahl, J. P. (2008). Why recall our highs and lows: Relations
between memory functions, age, and well-being. Memory, 16(7), 751-762.

McLean, K. C., & Thorne, A. (2003). Late adolescents' self-defining memories about
relationships. Developmental Psychology, 39(4), 635-645.

Moffitt, K. H., & Singer, J. A. (1994). Continuity in the life story: Self-defining
memories, affect, and approach/avoidance personal strivings. Journal of
Personality, 62(1), 21-43.

Munawar, K., Kuhn, S. K., & Haque, S. (2018). Understanding the reminiscence
bump: A systematic review. PloS one, 13(12), €0208595.

Mutlutiirk, A., & Tekcan, A. 1. (2015). Remembering and telling self-consistent and
self-discrepant memories. Memory, 24(4), 513-525.

Nigro, G., & Neisser, U. (1983). Point of view in personal memories. Cognitive
Psychology, 15(4), 467-482.

97



Ozbek Akgay, M. (2014). Investigating autobiographical memory in relation to
attachment anxiety and avoidance: Self-defining memories across relational
contexts. (Unpublished master’s thesis). Bogazici University, Istanbul,
Turkey.

Pals, J. L. (2006). Narrative identity processing of difficult life experiences:
Pathways of personality development and positive self - transformation in
adulthood. Journal of Personality, 74(4), 1079-1110.

Pasupathi, M., & Mansour, E. (2006). Adult age differences in autobiographical
reasoning in narratives. Developmental Psychology, 42(5), 798-808.

Pasupathi, M., Mansour, E., & Brubaker, J. R. (2007). Developing a life story:
Constructing relations between self and experience in autobiographical
narratives. Human Development, 50(2-3), 85-110.

Raffard, S., D'Argembeau, A., Lardi, C., Bayard, S., Boulenger, J. P., Boulenger, J.
P., & Van Der Linden, M. (2009). Exploring self-defining memories in
schizophrenia. Memory, 17(1), 26-38.

Reese, E., Haden, C. A., Baker-Ward, L., Bauer, P., Fivush, R., & Ornstein, P. A.
(2011). Coherence of personal narratives across the lifespan: A
multidimensional model and coding method. Journal of Cognition and
Development, 12(4), 424-462.

Rosenberg, M. (1965). Rosenberg self-esteem scale (RSE). Acceptance and
Commitment Therapy. Measures Package, 61, 52.

Ross, M., & Wilson, A. E. (2002). It feels like yesterday: Self-esteem, valence of
personal past experiences, and judgments of subjective distance. Journal of
Personality and Social Psychology, 82(5), 792.

Ross, M., & Wilson, A. E. (2003). Autobiographical memory and conceptions of
self: Getting better all the time. Current Directions in Psychological Science,
12(2), 66-69.

Scherman, A. Z., Salgado, S., Shao, Z., & Berntsen, D. (2017). Life script events and
autobiographical memories of important life story events in Mexico,
Greenland, China, and Denmark. Journal of Applied Research in Memory
and Cognition, 6(1), 60-73.

Sedikides, C. (1993). Assessment, enhancement, and verification determinants of the
self-evaluation process. Journal of Personality and Social Psychology, 65(2),
317-338.

Siedlecki, K. L. (2015). Visual perspective in autobiographical memories:

Reliability, consistency, and relationship to objective memory
performance. Memory, 23(2), 306-316.

98



Singer, J. A. (1995). Seeing one's self: Locating narrative memory in a framework of
personality. Journal of Personality, 63(3), 429-457.

Singer, J. A., & Blagov, P. S. (2000). Classification system and scoring manual for
self-defining autobiographical memories. Unpublished manuscript.
Connecticut College.

Singer, J. A., & Blagov, P. (2004). The integrative function of narrative processing:
Autobiographical memory, self-defining memories, and the life story of
identity. In D. R. Beike, J. M. Lampinen, & D. A. Behrend (Eds.), Studies in
self and identity. The self and memory (pp. 117-138). New York, NY:
Psychology Press.

Singer, J. A., Blagov, P., Berry, M., & Oost, K. M. (2013). Self-defining memories,
scripts, and the life story: Narrative identity in personality and
psychotherapy. Journal of Personality, 81(6), 569-582.

Singer, J. A., & Moffitt, K. H. (1992). An experimental investigation of specificity
and generality in memory narratives. Imagination, Cognition and Personality,
11(3), 233-257.

Singer, J., Rexhaj, B., & Baddeley, J. (2007). Older, wiser, and happier? Comparing
older adults’ and college students’ self-defining memories. Memory, 15(8),
886-898.

Suh, E., Diener, E., & Fujita, F. (1996). Events and subjective well-being: Only
recent events matter. Journal of Personality and Social Psychology, 70(5),
1091-1102.

Sutin, A. R., Costa Jr, P. T., Wethington, E., & Eaton, W. (2010). Turning points and
lessons learned: Stressful life events and personality trait development across
middle adulthood. Psychology and Aging, 25(3), 524-533.

Sutin, A. R., & Robins, R. W. (2007). Phenomenology of autobiographical
memories: The memory experiences questionnaire. Memory, 15(4), 390-411.

Sutin, A. R., & Robins, R. W. (2008). When the “I”” looks at the “Me”:
Autobiographical memory, visual perspective, and the self. Consciousness
and Cognition, 17(4), 1386-1397.

Stimer, N., & Glingér, D. (1999). Yetiskin baglanma stilleri 6l¢eklerinin Tiirk
orneklemi iizerinde psikometrik degerlendirmesi ve kiiltiirlerarasi bir
karsilastirma. Tiirk Psikoloji Dergisi, 14(43), 71-106.

Svob, C., & Brown, N. R. (2012). Intergenerational transmission of the reminiscence

bump and biographical conflict knowledge. Psychological Science, 23(11),
1404-1409.

99



Svob, C., Brown, N. R., Reddon, J. R., Uzer, T., & Lee, P. J. (2014). The transitional
impact scale: Assessing the material and psychological impact of life
transitions. Behavior Research Methods, 46(2), 448-455.

Tekcan, A. 1., Kaya-Kiziloz, B., & Odaman, H. (2012). Life scripts across age
groups: A comparison of adolescents, young adults, and older adults.
Memory, 20(8), 836-847.

Thomsen, D. K., & Berntsen, D. (2008). The cultural life script and life story
chapters contribute to the reminiscence bump. Memory, 16(4), 420-435.

Thorne, A., & McLean, K. C. (2001). Manual for coding events in self-defining
memories. Unpublished manuscript, University of California, Santa Cruz.

Tiirkiye Istatistik Kurumu (2018). Yillara Gore Il Niifuslari. Retrieved from:
http://www.tuik.gov.tr/PrelstatistikTablo.do?istab_id=1590

United Nations, Department of Economic and Social Affairs, Population Division
(2018). World Urbanization Prospects: The 2018 Revision
(ST/ESA/SER.A/420). New York: United Nations.

Watson, D., Clark, L. A., & Tellegen, A. (1988). Development and validation of
brief measures of positive and negative affect: the PANAS scales. Journal of
Personality and Social Psychology, 54(6), 1063.

Weeks, T. L., & Pasupathi, M. (2011). Stability and change self-integration for
negative events: The role of listener responsiveness and elaboration. Journal
of Personality, 79(3), 469-498.

Wilson, A. E. (2000). How do people's perceptions of their former selves affect their
current self-appraisals? (Unpublished doctoral dissertation.) University of
Waterloo, Ontario, Canada.

Wilson, A., & Ross, M. (2003). The identity function of autobiographical memory:
Time is on our side. Memory, 11(2), 137-149.

Wood, W. J., & Conway, M. (2006). Subjective impact, meaning making, and

current and recalled emotions for self-defining memories. Journal of
Personality, 74(3), 811-846.

100





