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ABSTRACT
Open Education High School in Turkey:

An Opportunity, or a Track in Purgatory?

Open Education High School is one of the secondary education tracks in Turkey that
provides teaching by using distance education technologies. This study explores the
background characteristics and prior school experiences of students attending OEHS
in Turkey that lead them to attend this school and how their experiences within
OEHS influenced their engagement to education and their future aspirations. The
main goal is to unravel the role of OEHS in reproducing inequalities through distance
educational tracking and on the engagement level of students attending. In line with
the purposes of the study in depth interviews were conducted with 33 students in the
public education centers which were also responsible as OEHS contact bureaus in the
four districts of Istanbul which were chosen accordingly to provide maximum
variation. The findings indicated that the background characteristics of the students
included a low socio-economic background, the existence of chaos within the family,
low level of education of the family members and migration. The factors that lead the
students to attend OEHS were negative experiences they had in the previous schools
they attended, lack of motivation in school, high levels of absenteeism, resistance to
schooling and the determinant influence of high school exam. The experiences they
had in OEHS included their decision processes, their feelings of loneliness, several
administrative problems that pointed to an unsettled system that was stuck in a
purgatory between formal and non-formal education, limited or no space to socialize
and a wide open door for working at an early age. It was seen that the students’

educational path led to either uncertainty or hope in despair.



OZET
Tiirkiye’de Acik Ogretim Lisesi:

Bir Firsat, veya Arafta Bir Egitim?

Acik Ogretim Lisesi, Tiirkiye'de uzaktan egitim teknolojilerini kullanarak 6gretim
veren orta dgretim birimlerinden biridir. Bu ¢alisma, Tiirkiye'deki AOL’ye devam
eden Ogrencilerin bu okulu segmelerine yol acan ge¢mislerini ve dnceki okul
deneyimlerini irdelemekte ve AOL’de yasadiklar1 deneyimlerinin egitim ile
kurduklar1 iliskiyi ve gelecek beklentilerini nasil etkiledigini arastirmaktadir. Temel
amag, AOL nin &grencilerin egitim ile kurduklar iliskiye ve uzaktan egitim yoluyla
esitsizliklerin yeniden iiretilmesine hangi sekillerde katkida bulunduguna 151k
tutmaktir. Istanbul'un dort ilgesinden AOL irtibat biirosu olarak calisan Halk Egitim
Merkezleri maksimum degiskenlik saglamak tizere segilip, 33 6grenci ile
derinlemesine goriismeler yapilmigtir. Bulgular, 6grencilerin ge¢mis 6zelliklerinin;
diisiik sosyo-ekonomik bir arka plani, ailedeki ¢alkantilari, aile iiyelerinin diisiik
egitim seviyesini ve gd¢ olgusunu icerdigini gdstermistir. Ogrencileri AOL’ye
katilmaya yonlendiren faktorler, daha 6nce gittikleri okullarda yasadiklart olumsuz
deneyimler, okulda motivasyon eksikligi, yiiksek diizeyde devamsizlik, okula direng
gosterme Ve liseye giris savinin belirleyici etkisi olarak belirlenmistir. Ogrencilerin
AOL’de yasadiklar1 deneyimler, karar verme siiregleri, yalnizlik duygulari, drgiin ve
yaygin egitim arasinda sikismis bir egitim olarak AOL’de yasanan idari sorunlar,
ogrencilerin sosyallesme olanaklarinin azlig1 ve erken yasta ¢alismak i¢in ardina
kadar acik bir kap1 sunmas1 olarak ortaya konmustur. Ogrencilerin egitimsel olarak
izledikleri yolun sonug olarak ya belirsizlige ya da belirsizlik i¢cinde bir umuda

ciktig1 gorilmiistiir.
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CHAPTER 1

INTRODUCTION

Education system of a country provides a useful arena to examine many aspects of a
country. It is possible to read the reflections of the social, political, cultural and
economic changes that are going on in a country on the walls, desks and boards of
the schools. Moreover, the conversations in the teachers’ room and among students
during the breaks, the amount of increase on teachers’ salaries, the level of resources
allocated per student, the technology that is decided to be brought in the classrooms
all reveal many things on not only how the education system is organized but also
how the society, economy and politics of that country are structured.

The relationship of education with the society has been studied by many
scholars who have different perspectives. Lauder, Brown, Dillabough and Halsey
(2006) compare ‘consensus’ and ‘conflict” approaches to education. In this respect
consensus approaches to education focus on ‘socialization” and ‘selection’ of young
individuals for their adult life as a citizen and worker. One of the most prominent
theories within the consensus approach was developed by Durkheim (2006). In his
theory, Durkheim (2006) tries to unpack the existing definitions of education and
critically examines the nature and the role of education in order to create a
comprehensive definition of education taking the specific impacts of society and the
state into account. In the process of constituting the definition of education, he looks
at the characteristics common to all education systems past and present and tries to
form the objectives of education. He further defines the function of education as to
provide the physical and mental competences required by the society to children. In

addition to Durkheim (2006), the issue of human capital is also at the center of some



of the consensus theories. According to Becker (2006), human capital has taken over
the primacy of machines and physical labor. That’s why, success is achieved through
individual achievement which requires intelligence and effort rather than inherited
privilege.

Conflict approaches on the other hand, argue that the differences in the
chances of children from different social class backgrounds, which are created by the
system, build systematic barriers for moving socially upward positions. Lauder,
Brown, Dillabough and Halsey (2006) group those theories under Neo-Marxist
approaches flowed by Post-Structuralist and Post-modernist theories and Weberian
approach. According to Neo-Marxist approaches, education has a critical standpoint
in the realization of the state ideology that aims at reproducing privilege in order to
serve the dominant capitalist ruling class. As a result, they argue that educational
failure of working classes is inevitable since this ideology of the state perpetuates the
existing class pattern by sacrificing the capabilities and the creativity of the majority
over the interests of the dominant classes. What is more striking, this state ideology
creates a basis for the inequalities to be regarded as legitimate and makes students
believe that their failure is their fault and thus they deserve it (Lauder, Brown,
Dillabough & Halsey, 2006). These structuralist theories are confronted by a
‘cultural’ turn within conflict approaches which was manifested by Post-Structuralist
and Post-modernist approaches. These theories generally focus on differences and
the primacy of the ‘subject’ expressed as ‘identity’ and examine the cultural impact
of power relations in the making of the person (Lauder, Brown, Dillabough &
Halsey, 2006, p.14).

From a cultural perspective, the focal point of reproduction theorists is on

‘power’ and how this power at the hands of the dominant culture assures the consent



of the subordinate groups. While the former group has a leading role in the creation
of the dominant culture, the latter group takes part in both self-production and
socioeconomic reproduction. Schools are one of the institutions that enable the
capitalist classes to create specific borders that will in turn render the exclusion of
the subordinate cultures possible. However, the criteria for creating those borders
varies from school to school (Giroux, 1983). In this respect, it is critical to examine
the process of reproduction in an open education high school which operates without
a classroom environment, or a teacher figure.

Willis (1983) states that “Education was not about equality, but inequality...
Education’s main purpose of the social integration of a class society could be
achieved only by preparing most kids for an unequal future, and by insuring their
personal underdevelopment.” This explains the stubbornly consistent failure of the
state education to provide right to equal and quality education for the working-class
children.

The roots of distance education go back to 1800s starting with
correspondence education in England. After that, distance education started to be
organized in many other countries like Germany, Canada, Australia and the Soviet
Union. The time of World War Il has also witnessed the blossoming of distance
education since the soldiers coming back from the war wanted to finish their
education. Furthermore, the foundation of the Open University in England was the
peak in terms of the history of distance education (Matthews, 1999).

The start of distance education through correspondence education was argued
to be similar to that of adult education in terms of the contributing factors to their

beginning such as adult literacy, the printing press and last but foremost the need for



an educated workforce after the begining of the Industrial Revolution (Sumner,
2000).

The history of distance education in Turkey goes back to the foundation of
the Republic. Although distance education discussed in a meeting in 1927 as a
solution to increase literacy, it was found inapplicable and abandoned and never been
discussed again until the 60s which has followed by the foundation of distance
education facility under Anadolu University (Demiray, 2000).

Distance education at the high school level was established in 1992 and then
it included all middle school graduates rather than just drop outs in 2012. Thus, with
the amendment in the law, secondary education is redefined to include both formal
and non-formal education institutions which in turn paved the way for more and
more students to prefer or more precisely have to prefer open education high school.
The changes occurring in the stratification of formal education system with the Law
No. 6287, which is known as 4+4+4, created certain inequalities in the education
system of the country. Furthermore, the changes in school types that caused a sharp
discrimination between general schools and vocational and technical schools -
including open high schools and religious middle and high schools- also added
certain inequalities to the education system.

A school system that is similar to the purposes of OEHS when it was first
initiated was Second Chance Schools which is a recovery program for the dropped
out of school students in EU countries. They aim that the students would have the
required qualifications they have missed because of dropping out of school and thus
reintegrate them to the education system. Related to that Dale (2011) points to the
fact that Second Chance Schools do not pretend to be alternatives to regular schools

but rather they are alternative schools. However, in Turkey OEHS is initiated as



alternative schools for those who have dropped out of their secondary education but
then turned intro an alternative to regular mainstream schools.

Dale (2011) further argues that for alternative schools to be provided as part
of the formal education system, it is required for them to be accredited and provided
students with the necessary skills to pass the national exams.

Whether adolescents can benefit from OEHS depends very much on the facts
that underlie why students have to leave the regular schools at the first place. There
are many students who may have difficulty in schools, who may experience hard
times in their families, yet they still continue their education in regular schools. Even
with a lower socioeconomic background or difficulties at home and in school, why
some young people continue their secondary school education at a distance is a

question to be answered in this study.

1.1 Aim of the study

The purpose of this qualitative study is to explore the background characteristics and
prior school experiences of students attending Open Education High School in
Turkey that lead them to continue secondary school education at a distance, how
their experiences influenced their engagement to school and their future life plans
and aspirations. Through the narratives of the students, the study further aims to
understand the role of OEHS in the reproduction of inequalities and engagement/

disengagement level of students attending.

1.2 Research questions

The following questions guided this study:



e How did the background characteristics influence the students to continue
their education in OEHS?

e How did prior school experiences lead the students to continue their
education in OEHS?

e How did the experience in OEHS influence the engagement of students to
school/education?

e How did the experience in OEHS influence students’ aspirations and future

life plans?

1.3 Definition of terms

The following terms were frequently used in the study and it was found useful to
provide a definition for each in line with the aims of the research.

Distance education: Distance education is defined as including all the arrangements
for providing instruction through print or electronic communications media to
persons engaged in planned learning in a place or time different from that of the
instructor or instructors (Moore, 1990).

Open Education High School (OEHS): In this study Open Education High
School is defined as an institution that provides teaching by using distance learning
technologies and conducts this service through centralized system. Education is
provided with a pass or fail and a credit system. There are not any classes and

teachers as the system does not require them.

Cultural Reproduction: For the purposes of this study, Willis’s definition of cultural
reproduction will be used. According to him, “cultural reproduction designates how,
from here, through complex ideological and cultural processes, we may perceive

certain essential features to be continuous with, and tend to reproduce, limiting forms
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(racism, sexism, manualism, the private, authority) which predated them but which
are now so subjectively inhabited as to provide a sufficient basis for actual decisions
and attitudes which allow the maintenance of capitalist production” (Willis, 1977,

p.49)

Disengagement from education: For the purposes of this study disengagement
from education is described as a continuum which starts from the point of students
who may attend lessons but appear disinterested to the classes and school or truant
on occasional days, to the end point where truancy is more extreme and where young

people have dropped out of education entirely (Rogers, 2016).

1.4 Significance of the study

This study is significant in terms of shedding a light upon the history of open
education high school in Turkey and investigating the current structure after 2012.
There is a scarcity of studies in the field of adult education considering the former
structure of open education high school as being entirely non-formal let alone the
situation after 2012. Even though there are few studies on the new intermittent
education system, on its structure and its effects on all the stakeholders of the
education system from schools to families and students, most of them do not
specifically focus on the subjective, real life experiences of students attending those
high schools.

Considering the current changes in the examination system, students are placed
to general high schools first. If they fail to get admission to enter any of the general
high schools the next “preference” would be vocational or technical high schools.
After 2012, another “choice” is also added to the formal education system which is

“open education high school”. Students who could attend neither general high
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schools nor vocational and technical high schools are coerced to register into the
Open Education High School. Bearing in mind the stratified system which is created
by examinations and the process of privatization in education, it requires more
attention to study the issue of open education high school.

When the sudden and rapid ratification of the law number 6287, its application
and the growing number of students attending those schools as part of their formal
secondary education process is considered, it is critical to provide a closer look at
open education high school to analyze how these schools operate within the
education system and within the broader capitalist neoliberal society. Even though
there are many studies examining the reproductive aspects of formal schooling
within the framework of reproduction and resistance theories, there is no study
examining how the capitalist reproduction through education functions and what
those reproductive practices are without a classroom encounter.

On the other hand, there are many students who have difficulty in school, who
also experience hard times in their families, yet they still continue their education in
regular schools. Even with a lower socioeconomic background or difficulties at home
and in school, why some young people continue their secondary school education at
a distance is a question to be addressed in this study.

Therefore, | believe that investigating the educational experiences of students
attending in open education high school in Turkey will contribute to the fields of

educational sciences and sociology of education.

1.5 Evolution of the focus of the thesis
Distance education at high school level which I called as Open Education High

School throughout the study was presented as part of the compulsory education



system in 2012 in Turkey. This come as one of the changes in the law reorganizing
the elementary, middle and secondary (lycée) education. This law caused a lot of
dispute around the issues of school starting age, vocational and technical middle
schools and also open education high school in the education community. After the
implementation of this law, the number of students who have attended OEHS
increased to be around 1.5 million. Moreover, it was tragically observed that the
online placement system placed the students who didn’t get a sufficient score to get
into their preferred high schools directly into OEHS. That was the time the topic of
my research inquiry started. | began to wonder about those students who were left
“open” in a competitive education system, who were disengaged from their right to

schooling and disrupted their path to education.

1.6 Organization of the research

This study includes six chapters. In chapter one, a short background to problematize
the study, the aims of the research and research questions along with the definition of
frequently used words, the significance of the study and the evolution of the study
are presented. Chapter two serves to provide a contextual background in order to
increase the clarity of the study and includes a historical background on OEHS in
Turkey, the administration structure of OEHS, the current state of OEHS and a
theoretical lens to draw attention to the relation between the OEHS and
neoliberalism. In the third chapter, the review of literature focuses mainly on the
historical and theoretical background of distance education, the theoretical and
empirical background on the relationship of reproduction and education focusing
specifically on cultural reproduction and finally the literature on disengagement from

education. In the fourth chapter, the methodological underpinnings of the research



are presented consisting of the research design, data collection procedure and
instruments and data analysis. In chapter five, the findings are presented and
discussed in relation to relevant literature. Finally, discussion and final remarks are

provided in chapter six.
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CHAPTER 2

BACKGROUND ON THE OPEN EDUCATION HIGH SCHOOL IN TURKEY

This study attempts to examine the sociocultural and economic background and
educational experiences of students who are attending Open Education High School
in Turkey. By this way, the study further aims to examine how their prior educational
experiences influenced their decision to continue their secondary school education at
a distance. Since the structure and the meaning attached to OEHS in Turkey is pretty
much different from that of other distance education experiences at the high school
level in other countries, it was found necessary and useful to add a background
chapter to the thesis. The first part of the background chapter provides a framework
on the foundation and historical development of the OEHS in Turkey. The second
part concerns the administration structure of the OEHS. The third part is on statistics
which is currently available on secondary school education and the OEHS. The last
part of this chapter deals with the OEHS within the neoliberal transformation of

education.

2.1 History of distance education in Turkey

The history of distance education within Turkey’s educational history goes back to
1927 which is 4 years after the foundation of the Republic. Although the concept is
argued in a meeting where they discussed the problems encountered in the
educational system of the newly founded Republic, the dominant idea that came out
of the meeting was that society would not be able to read and write without the help
of an educator. Therefore, the idea was put aside until 1955. After this year, distance

education has started to be discussed at the higher education level which gave its
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fruits in 1956 with the start of correspondence education in Ankara University’s
Research Institute of Bank and Trade Law. In 1958, another important step for
distance education in Turkey is taken by the foundation of the Center of
Correspondence Education under the Ministry of National Education. Eventually in
1982, Anadolu University Open Education was founded which provided distance
higher education at the national scale. However, open education at the secondary

education level is a rather new application (Demiray, 2000).

2.2 Open education high school in Turkey: historical background

Open Education High School was founded in 1992 under the Ministry of National
Education Directorate Education via Film, Radio and Television (FRTED) which has
become General Directorate of Educational Technology by uniting with General
Directorate of Computer Education and Services in 1998. Eventually, in September
14™ 2011 the OEHS was taken under the body of General Directorate of Life Long
Learning through the decree law number 652.

This whole improvement of distance education process has not been
developed out of nowhere. It is really important to understand and draw attention to
the historical and political changes that provided a ground for open education to
blossom. One of the important determinants of education agenda in Turkey is the
Education Councils that have gathered in every three years. The aim of the 13™
Education Council gathered in 1990 was basically about non-formal education. It
was far from coincidental that after two years of a meeting gathered with an agenda
of non-formal education, open education at high school level have entered the scene
of non-formal education. The agenda of the council meeting can be summarized

under four categories: first is concept, scope and dispositions in non-formal
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education, second is organization and cooperation in non-formal education, third is
investment and finance of non-formal education and fourth is staffing in non-formal
education. Furthermore, the minister of National Education of the time Avni Akyol,
described one of the aims of the meeting as follows:

“The scope, aims and tasks of non-formal education is to educate, near or out

of formal education, the citizens who have never attended formal education or

are attending formal education or drop out of formal education, provide them
necessary information and skills and make them gain new behaviors that will
change their understanding and values in accordance with the general aims

and basic principles of National Education” (Deniz, 2001) (p.75).

The striking point in the words of the minister of the time is the news
heralding the changes and improvements in the structure of non-formal education
which will be the precursor of the foundation of open education high school in 1992.

When the structure of the OEHS in Turkey is considered, it can be said that
the basic processes of distance education are applied. The pass-fail status of the
students is determined with a credit system. Therefore, students try to complete their
credits instead of trying to pass on to upper grade. As for other types of secondary
schools since 2006, OEHS also provide 4 years of high school education. The
courses are determined in a parallel design with formal education curriculum by the
Board of Education and Discipline. Official documents state that the materials are
provided by radio, TV, telephone, fax, audio conference, video conference and
computer and also printed publications are distributed to 81 cities of Turkey through
548 Adult Education Centers as free of charge or as e-books by the Internet. Another
aspect concerning the structure of the OEHS in Turkey is the necessity of students to
register for the school two times a year. In other words, students have to be registered

in every semester by the Internet during their 4 years of education. However, the

number of registration periods is different for the students who are over 17.
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They have a right to register three times a year to be able to complete their credits in
two and a half years but the students who are in the age of formal education don’t
have the same right and can take their exams only twice a year which makes it
obligatory for them to finish high school in four years (General Directorate of Life
Long Learning, 2019). *
The criteria determining who can apply the OEHS are specified in Ministry of
National Education Open Education High School Regulation as follows:
e individuals who are graduated from primary school/middle school and
who completed middle school or religious middle school.
e Individuals who left or graduated from secondary schools which are
adhesive to the Ministry of Education or other ministries.
e individuals who left or graduated from any higher education institutions,
e individuals who studies abroad if only they had certificate of equivalence
of any of the requirements mentioned above (MoNE OEHS Regulation,
Article No.15, 27/7/2012).
The registration process of the OEHS is explained in the recent OEHS 2018-
2019 academic year second semester first registration guide in three steps. First of
all, the students who meet the required conditions stated above pay their first
registration exam fee (which is 30 TL by 2019) to the specified banks. Secondly,
they take the documentation of their payment and the other necessary documents and
go to one of the open education contact bureaus which are based within adult
education centers in Turkey. Besides, for the students to complete their registration,

it is also required to pay 10 TL for the Adult Education Center Directorate’s Parent

Teacher Association.

Finally, when the student status is activated, the students enter the online

system and choose their courses and can take their exams according to the academic

! The information is gathered from the website of Open Education High School.
http://aol.meb.gov.tr/www/okulumuz/icerik/1
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calendar announced in the website (OEHS 2018-2019 Academic Year Second
Semester First Registration Guide, 2019).

Instruction system in OEHS is based on course credit system. Whether the
student gets a credit or not is determined by his or her pass-fail notes from the
courses. This system is applied in OEHS since the foundation in 1992. The credit of
a course is determined by its hours in a week. The student continues his or her
education by adding credits from courses. The courses are interdependent and can be
taken in a mixed pattern. There are two kinds of courses in the curriculum. The first
is must courses that the students have to take for graduation and the other is elective
courses which are being taken for completing the necessary credit requirement. The
must courses consist of language and expression, Turkish literature, culture of
religion and knowledge of ethics, history, revolution history and Kemalism,
geography, mathematics, physics, chemistry, hygiene, biology, philosophy, foreign
language and traffic and first aid. What is interesting and critical here is that the
students who couldn’t succeed to pass any of the must courses in three times are
excused from their must courses (MoNE OEHS Regulation, Article No.25,
17/3/2009).

The infamous mathematical formula of 4+4+4 in Turkey refers to the Law
No. 6287 which was issued on the 30" of March 2012 and called the “Law on
Amendment of Elementary Education and Training Law and Along with Some Other
Laws”. The law started to be implemented by the 2012-2013 academic year. The law
and the new education system proposed were highly discussed in the media in the

sense that it opened a gate for the revival of Prayer and Preacher Schools.
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However, that was just one aspect of the issue. The gradual structure of the proposed
education system paved the way for the students to attend open education high
school in the last 4 years of the arithmetic formula of 4+4+4.

When the formal education system of Turkey is considered, students who are
graduated from primary school must be registered into general or vocational
technical secondary education institutions. According to the article 26 of the Basic
Law of National Education numbered 1739 issued on 24 June 1973, “Secondary
education includes all of the general, vocational and technical education institutions
which followed primary education and offer at least 3 years of education” (Basic
Law of National Education of 1973). However, together with the new law numbered
6287, article 26 has changed as follows: “Secondary education includes all of the
general, vocational and technical education institutions which are based upon
primary education and offer 4-years formal or non-formal compulsory education.
The graduates of these institutions are awarded secondary education diploma” (Basic
Law of National Education, Article no. 26, 2/12/2016).

After the current changes, students try to be placed to “General High
Schools’? according to their final success score in the first place. Students who could
not be placed to any general high school or even vocational or technical high school
are compulsorily placed to open education high school.

When the bill number 6287 was introduced one of the most striking points
that brought uproar was the presentation of distance education and vocational
education as an opportunity for students starting from 10 years of age. What is highly
discussed about this is the fact that these high schools create a substantial amount of

low wage labor and causes the unemployment rate to increase. The problems of

2 “Genel Lise” or “Akademik Lise” in Turkish.
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making students de-schooled by open education are made invisible by non-formal
education while in fact it is nothing more than sending poor children to be trained for
unqualified jobs (Aksoy, 2012).

One study recently examined the issue of girls’ dropping out of school after
the new law known as 4+4+4 in Bayburt which is one of the cities of Turkey in the
east side of Black Sea region. The researchers’ aim was to examine the reasons of
girls’ preferring OEHSs and the views of female university students who give
tutoring to those OEHS students. They have interviewed 43 girls who were currently
enrolled in the OEHS in Bayburt and 55 female university students who attended the
Faculty of Education in Bayburt University. According to the findings of the study,
there was a considerable increase on the number of female students who have just
graduated from middle school. To put it differently, the percentage of female
students who have graduated from the 8™ grade and enrolled to OEHS have risen
sharply together with the change in the law that comprised open education as part of
the 12-year compulsory formal education period. The reasons for this situation were
manifold for the case of Bayburt city including “faith, culture, oppression and
poverty”. What was also more striking was that more than half of the interviewed
female students wanted to continue their education in a formal school instead of

OEHS if such an opportunity was provided (Tosun & Bayram, 2015).

2.3. Administration structure of OEHS

Currently, OEHS is directed under the Directorate General for Life Long Learning.
Even though OEHS is accounted as one of the formal high school types in Turkey,

there is a critical dilemma in terms of the institutions they are attached to. All of the

other formal secondary school types are directed under the Directorate of Secondary
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School Education except OEHS which is directed under the Directorate General for
Life Long Learning that is responsible from non-formal education institutions which
is also presented in Figure 1. This situation puts OEHS into a hybrid position which
makes it neither is a formal nor an informal education track and creates a basic
contradiction for the system of OEHS since the school is presented as an equal
choice to the other high school types which are existent in Turkey.

On April 8, 2016, a headmaster is assigned to directorate of OEHS. The
current headmaster of OEHS is Mustafa Sagir who was a former headmaster in
Vocational and Technical Open Education High School. There is also a head vice-
principal to the headmaster of the school and eight vice-principals.

The assignment, authorization and responsibilities of the headmaster is
defined in article 8 of the OEHS Regulation as carrying out educational and
administrational duties according to the official and legal documents such as
regulations and laws, organizing the division of labor among the personnel,
providing resources about instructional programs, approves and puts into practice the
decisions taken in the meetings and informs his/her superiors. In addition, the
principal is also responsible for ensuring that the resources are used effectively and
efficiently, ensuring the development, production and distribution of publishing,
software and documents about education and instruction, performing actions to carry
out the services, taking precautions for discipline, making the work schedule done,
putting it into use and checking occasionally, ensuring the use and protection of the
building and the materials, ensuring that the exams are conducted according to the
law, approving the documents the students require, following the academic success
of students by year of education, preparing justified budget plans, ensuring

coordination with OE Bureaus and other duties assigned by his/her superiors.
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The Ministry of Education accepts OEHS as one of the high school types and
assigns a headmaster to ensure the operation of the school. As of today, the
headmaster is responsible from nearly 1.4 million students.

The duties and responsibilities of teachers and other personnel also exist in
the regulation of OEHS, however there is no teacher assigned to OEHS except the
ones who work in the weekend practice courses of Open Vocational and Technical
High School. Open Vocational and Technical High School students have to attend

face to face applied courses at the weekends.

Ministry of National
Education

]
| |

General Directorate of General Directorate of
Life Long Learning Secondary Education

|
General Directorate of
Vocational and Technical
Education

Anatolian :
Open High Schools \ocational and

Education Technical High
High School Schools

Science High
Schools

Social
Sciences
High Schools

Fine Arts
High Schools

Sports High
Schools

Figure 1. General directorates under Ministry of Education according to school types
attached
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2.4 The current state of OEHS in Turkey

OEHS incorporates three high schools which are Open Education High School, Open
Upper Vocational Secondary School and Open Education Religious High School.
Open Education High School has the highest student population of 1.090.830
followed by Open Upper Vocational Secondary School and Open Education
Religious High School.?

The number of students attending in OEHS in Turkey is very critical when
compared to the overall number of students in secondary education. The situation
gets more striking with the issue of directly assigning students to the OEHS when
they couldn’t be placed any of the eligible schools after the optional national exam or
any high school in their neighborhood.

According to the MoNE 2017-2018 Statistics, the number of students
attending OEHS in Turkey is 1.395.621 of which 813.072 are male and 582.548 are
female students. Unfortunately, the only statistics shared on OEHS is the numbers of
male and female attending all of the three secondary education institutes providing
distance education which is adapted from MoNE 2017-2018 statistics and provided
in the Table 1 below.

According to the Table 1 the total number of students in OEHS is
approximately 24.53% of the total number of students within secondary education
which means that one quarter of the secondary education population in Turkey attend
to OEHS. It can be infered from the table that the number of male students attending
OEHS is higher than the females in OEHS and Open Upper Vocational Secondary

School.

3 There is also Open Lower Secondary School. However it was found beyond the scope of this study
and wasn’t included.
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However, it is lower than the females in Open Education Religious High

School. This can be related to the present conservative structure of Turkey that

makes parents take their daughters from regular schools and send them to the

religious OEHS.

Table 1.The Number of Students Attending OEHS (2017-2018)

Number Number of Students
Type of Schools of

Schools [ Male Female Total
Open Education High School 1 642,483 448,347 1,090,830
Open Upper Vocational 1 | 128079 | 64,015 192,094
Secondary School
Open Education Religious High 1 42,510 70,187 112,697
School
Total Number of Students in 3 813,072 582,549 1,395,621
OEHS
Total Number of Students in 2085179| 2704248 | 5689427
Secondary Education

Accordingly, the number of registered females OEHS students is also less
than males when considered according to the years. Even though, OEHS was stated
to be founded in 1992 in formal documents, the statistics of MoNE started to include
OEHS statistics in 1997. The number of students attending OEHS showed significant
increases over the years except 1999, 2003 and 2016. Further, the number of
registered students attending OEHS increased and reached fifteen times more than
the number in 1997 in twenty years (see Table 2).

Accordingly, the number of females was also less than males in most of the
years as it can be seen in the below table. Especially in the year when the intermittent
4+4+4 education system started to be implemented and the OEHS was presented as a
choice, the number of males attending OEHS was approximately doubled the number

in the previous year while the number of females stayed unchanged.
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Table 2. The Number of Registered OEHS Students According to Years

Registered Students
Years Male Female Total

1997-1998 57,170 35,731 92,901

1998-1999 119,543 64,806 184,351

1999-2000 |15,229 15,336 30,565

2000-2001 |107,842 |56,224 164,066

2001-2002 |117,543 61,480 179,023

2002-2003 301,179 152,936  |454,115

2003-2004 [150,192 102,233  |252,425

2004-2005 |149,873 102,157 252,030

2005-2006 | 155,755 102,690 | 258,445

2006-2007 |167,348 114,079 | 281,427

2007-2008 [191,140 [143,006 |334,146

2008-2009 [288,529 219,513 |508,042

2009-2010 [332,349 268,689 |601,038

2010-2011 [423,901 354,312 778,213

2011-2012 |507,163 [433,105 |940,268

2012-2013 [461,895 [552,514 1,014,409

2013-2014 |721,737  |585,257 1,306,994

2014-2015 |823,856 646,578 [1,470,434

2015-2016 |870,397 |665,738 |1,536,135

2016-2017 |745,841 541,408 1,287,249

2017-2018 |813,072 |582,549 1,395,621

Note: The table is adapted from MoNE Statistics.

In order to make some clarification on the status of OEHS the researcher
prepared Table 3. This table presents statistics concerning OEHS existed in MoNE
2017-2018 education statistics which provides data on the number of applicants to
the university entrance exam according to the school type and the percentage of
students who got into a 4-year-program. According to the table, there are two critical
points to make. The first one is the place of OEHS. Even though according to bylaw,
founding OEHS determines them as an equivalent alternative to regular high schools,
it is still presented under the category of vocational high school graduates (MoNE
OEHS Regulation, 27/7/2012). This is another point illustrating the ambivalent
structure of OEHS which has also been presented in Figure 1.
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The second critical point is about the number of OEHS graduate applicants.
The number of OEHS graduate applicants comes fifthly among all other high school
graduate applicants. Contrary to the large number of graduate applicants, the
percentage of students who got into a 4-year program is just 7.27%. This percentage
puts OEHS in the eighteenth place among other high schools where social sciences
high schools got the first place with 66.25% and sports high schools with the lowest
rate of 1.19%. Moving from here, it can be inferred that despite the large number of
students attending and applying to the university exam from OEHS, the percentage
of students who got into a 4-year university program is less than the other high
schools which draws attention to the quality of education provided in OEHS. Even
though the percentage of being got into a 4-year program doesn’t necessarily
determines the quality of the school being graduated, the scarcity of statistics about
OEHS makes it harder to reach a conclusion. To summarize, because of the rareness
of statistics on OEHS in Turkey, the data provided in Table 3 is the only available
data that can point to the quality of OEHS. Since there is not much statistics provided
by MoNE about the demographics of students attending OEHS, it was found
important to gather data from different sources. Moving from here, Table 4 presented
data gathered and adapted from 2016-2017 OEHS statistics and the study of Quality
of Life Index: A Case Study of Istanbul (Seker, 2015).

This table is significant in terms of demonstrating the relationship between
socio-economic status and the cances of attending OEHS. Even though there was not
a clear pattern in the numbers of students attending OEHS and the socio-economic
quality of the districts of Istanbul, it can be clearly seen that the districts in the first

rows with high quality of life index had the lowest rates of attending OEHS.
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Table 3. The Number of Applicants to the University Entrance Exam According to
the School Type and the Percentage of Students Who Enrolled into a 4-year Program
(2017)

Type of School Applicants 4-year University Programs (%)

High School (Formal and Daytime Education) 429,715 11.06
Anatolian High School 396,681 34.94
Private High School 3,607 15.5
::itggs?\fgz?é,hPsr(i:\éztoel)High School (Foreign language 9,744 12,56
Foreign Language Private High Schools 62,179 48.01
Science High School 22,619 53.71
Private Science High School 6,619 59

Muilitary High School 1,291 38.65
Evening High School 53 3.77
Private Evening High School 4,857 3.19
Social Sciences High School 2,344 66.25
Sports High School 3,939 1.19
Private Basic High School 144,292 45.29
Police College 360 25.56
Fine Arts and Sports High School 279 2.15
Total number of High School Graduate Applicants 1,088,579 21.7
Teacher High School 48,315 45.84
Open Education High School 184,405 7.27
Multi-Program High School 33,721 3.4

Fine Arts High School 5,677 3.08
Religious High School 199,382 19.7
Trade Vocational High School 122,308 6.99
Technical High Schools 91,772 9.84
Industrial Vocational High School 186,147 3.37
Girls' Vocational High School 159,157 7.27
Medical VVocational High School 112,640 5.74
Hotel Management and Tourism Vocational High School 16,331 8.11
Secretarial Vocational High School 33 3.03
Sergeant Preparatory High School 607 9.72
Other Vocational High Schools 16,578 12.13
Other 192 4.69
L(’)Dtsllig:rz?sber of VVocational High School Graduate 1,128,950 8.79
General Total 2,265,844 18.67
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However, districts like Bagcilar, Esenyurt, Esenler, Sultangazi ranking 28, 29, 35,
and 36 respectively had some of the highest numbers of attending OEHS. This
proves the fact that students living in low socio-economic neighborhoods have a
likelihood of attending OEHS more than the students living in higher socio-economic
backgrounds.

In the frame of the tables and statistics provided in this part, there are five important
points to stress. First, there is an increase in the number of students attending OEHS
over the years. Second, the number of students attending general OEHS is higher
than its vocational and religious counterparts. Third, the number of female students
in OEHS is lower than male except in Open Education Religious High Schools.
Fourth, the likelihood of getting into a 4-year university program is low for the
graduates of OEHS, which also indirectly indicates the quality of education provided
in these schools. Last, there seems to be an indirect link between the socio-economic

status of students and attending OEHS.

2.5 OEHS in neoliberal times

Education in the post-1980 neoliberal era has been delegated from formal
education institutions to much more flexible organizational structures. Accordingly,
nation states started to withdraw from providing basic social services one by one.
Education is also among these services and neoliberalism caused the nation states to
search for ways to get rid of their social welfare burden, make budget cuts to realize
this aim and at the end allocate decreased resources for education. Global capitalism
does not mean a strong nation state in the global arena but rather the withdrawal of
nation states from their social welfare functions and replace those functions with

more repressive apparatuses (Hill & Kumar, 2009).
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Table 4. The Number of Students Attending OEHS by Districts of Istanbul and

Istanbul Quality of Life Index Rankings of Districts*

Not Renewed Quality of
Registration Life Index

Districts of Istanbul Registered One Time Total Male Female Total Rankings
BESIKTAS 575 268 843 389 301 690 |1
KADIKOY 990 812 1,802 964 705 1669 |o
BAKIRKOY 304 399 703 504 440 944 |3
SISLi 1,957 1,046 3,003 1,240 999 2,239 |4
FATIH 1,225 2,340 3,565 3,173 1,948 5121 |5
USKUDAR 2,056 1,752 3,808 2,131 1,825 395 |7
SARIYER 1,668 1,292 2.960 1.453 1.194 2,647 |g
EYUP 3.195 1.932 5.127 2.346 1.962 4308 |g
MALTEPE 1.686 1.776 3.462 2427 | 1776 | 4203 |qg
KARTAL 2.720 1.798 4518 2.092 1.979 4071 |11
KUCUKCEKMECE 5.488 4.061 9.549 5.228 3.704 8.932 |10
BAYRAMPASA 3.417 1.689 5.106 2419 1.510 3929 |13
BUYUKCEKMECE 1.646 1.106 2.752 1.182 1.001 2183 (14
BAHCELIEVLER 4771 3.291 8.062 4.324 3.024 7.348 |15
ATASEHIR 2.260 1.616 3.876 1.928 1.567 3495 |16
PENDIK 2.539 3.108 5.647 4.022 3.261 7.283 |17
ZEYTINBURNU 1,324 2,055 3,379 2,740 1,999 4,739 |18
BEYLIKDUZU 2,257 1,428 3,685 1,442 1,289 2,731 |19
BEYKOZ 1,745 998 2,743 1,451 1,160 2,611 | 9o
TUZLA 2,522 1,266 3,788 1,723 | 1410 | 3133 [p
KAGITHANE 3,109 2,363 5,472 3,163 2,242 5405 |99
UMRANIYE 5,049 3,389 8,438 4,583 3,778 8,361 | o3
GUNGOREN 1,089 1,770 2,859 2,043 1,607 3,650 |94
ADALAR 13 38 51 39 17 56 25
BASAKSEHIR 2,155 1,581 3,736 1,950 1,767 3,717 | 26
AVCILAR 2,662 2,242 4,904 2,620 2,020 4,640 |97
BAGCILAR 6,254 5,660 11,914 7,524 4,929 12,453 8
ESENYURT 5,906 4,524 10,430 5,166 3,396 8,562 |99
CATALCA 591 255 846 262 231 493 | 3p
CEKMEKOY 2,604 1,108 3,712 1,476 1,116 2592 |31
SiLiVRI 1,200 978 2,178 2,100 706 2,806 |32
GAZIOSMANPASA 5,305 3,293 8,598 4,112 3,051 7,163 |33
SANCAKTEPE 1,621 1,809 3,430 2,729 1,832 4561 |34
ESENLER 1,271 3,819 5,090 5,093 3,412 8,505 |35
SULTANGAZI 5,441 3,997 9,438 5,320 3,592 8,912 |34
SILE 198 142 340 190 113 303 |37
SULTANBEYLI 4,426 2,458 6,884 3,391 2,066 5457 | 3g
ARNAVUTKOY 1,935 1,721 3,656 2,067 1,339 3406 |39

4 The table is adapted from OEHS statistics and the study of Quality of Life Index: A Case Study of

Istanbul (Seker, 2015).
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Further, neoliberal stress on market has resulted in the minimization of the nation
states in terms of basic social services but with the additional influence of neo-
conservatism the nation states protected their place in determining what the “correct
knowledge” is. One of the most used justifications for the minimization of the social
welfare services was reform ideas to strengthen the link between education and the
necessity of meeting the needs of the economy (Apple, 2006). OEHS in the case of
Turkey serves a similar yet critical purpose. In his article, Aksoy (2012) tries to
uncover how the intermittent education system of Turkey serves meeting the needs
of the capitalist market. In this respect, he also draws attention to the unemployment
levels of young generation. The highest unemployment rate belongs to the high
school graduates between the years 2004-2010 in Turkey. Therefore, Aksoy (2012)
asserted that the applications that came along with the intermittent education system
can only be explained by the state’s endeavors to satisfy the market. In addition, Gok
(2014) argued that the decrease in quality of public education and privatization in
education in Turkey is closely related. In spite of the increase in the number of
students enrolled in public schools, it is a major contradiction that, in parallel with
this increase, the lack of adequate number of teachers and other education personnel
to be appointed and the necessary physical resources and educational materials are
not provided (Gok, 2004).

In addition to the withdrawal of states from their social functions,
neoliberalism also created the idea of opening up new types of schools which in turn
invented “parental choice” and resulted in the formation of school hierarchies. OEHS
in Turkey was in effect regarded as at the bottom of the school hierarchy in Turkey
where the students who could not succeed to get into one of their preferences after

the optional national exam were directly “sent” to this distance education institution.
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According to Hill and Kumar (2009), the idea of selection and “school choice” has
resulted in the rejection of “the others”. To clarify, while some students are being
selected, the system inherently requires that less privileged students are opted out or
rejected. Furthermore, where there is selection, the schools at the bottom go further
down and the schools at the top goes further up. Together with this, students from
underprivileged backgrounds are deprived of their right to good quality education. In
essence the systematic withdrawal of states from providing the right to free, quality
education for all caused the deprivation of some from their right to education (Hill &
Kumar, 2009). MoNE stated that the education system of OEHS proposed as equal
with other regular high schools. Nevertheless, there are critical characteristics that
negate this situation. Some of them can be listed as the following: the books taught at
OEHS are being the summary of general high school books, the absence of teachers
or guidance, the absence of any extracurricular activities. All points to a less quality
of schooling than other school types. In reality, this system of schooling creates an
easier path for the students to graduate from high school and also an easier path for
the State to increase the number of high school graduates by allocating less resources
than other schools. Even though it seems like a win-win situation for both parties, it
is not more than the realization of neoliberal ideas and leave the underprivileged

children an unequal path that will never be reinstated.
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CHAPTER 3

LITERATURE REVIEW

The main purpose of the present study is to explore the background characteristics
and prior school experiences of students attending Open Education High School in
Turkey that lead them to continue secondary school education at a distance, how
their experiences influenced their engagement to school and their future life plans
and aspirations. The study further aims to understand how these schools arose in
Turkey. In this chapter, there are two main concepts that constituted the theoretical
framework for the research: social and cultural reproduction in education and
disengagement from education. In conclusion, this chapter includes the relevant
literature on definitions of distance education, history of distance education, the
applications of distance education in the high schools, social class and education,
reproduction theories and education, cultural reproduction and education,
disengagement from education, the reasons of disengagement, the policies that are
developed to overcome disengagement and the relation between disengagement and

neoliberalism.

3.1 Distance education
This part consisted of the relevant literature on the definitions of distance education,
history of distance education, and the applications of distance education in the high

schools.
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3.1.1 Definitions of distance education

Researchers and theoreticians working in the field of distance education frequently
mention that there is a need to clarify the terminology in this field. Even though there
exists numerous terminology in the field such as correspondence education,
correspondence study, home study, independent study, external studies, distance
teaching, teaching at a distance, distance learning, learning at a distance, schools
without walls, off-campus education, open learning, and virtual learning; for the
purposes of the present study, ‘distance education’ as a generic term will be used
throughout the study (Keegan, 1996).

First of all, Keegan (1996) defines distance education as:

“a generic term that includes the range of teaching/learning strategies used by

correspondence colleges, open universities and distance training units of

corporate providers. It is a term for the education of those who choose not to
attend the schools, colleges and universities of the world but study at their
home, or sometimes their workplace” (pp.34).

Keegan (1996) asserts that it is critical to clarify and choose one general term
for a study in the field of distance education in order to overcome the complexity
resulted from the existence of various terminology referring to similar concepts. He
further claims that, all the definitions of distance education consist of the common
feature of the material separation of teacher and learner which puts distance
education apart from regular education systems. This common point within the
definitions of distance education also manifests itself in the definition of Holmberg
(1977):

“The term ‘distance education’ covers the various forms of study at all levels

which are not under the continuous, immediate supervision of tutors present

with their students in lecture rooms or on the same premises, but which,

nevertheless, benefit from the planning, guidance and tuition of a tutorial
organization”
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In the above definition Holmberg (1977) focuses on the aspects of distance
education such as the absence of immediate guidance and supervision of the teachers
and also the absence of classrooms.

On the other hand, recent definitions of distance education continue focusing
mainly on the separation of the teacher and the learner but are more generic and
comprehensive when compared to the early definitions:

“Distance education is all arrangements for providing instruction through

print or electronic communications media to persons engaged in planned

learning in a place or time different from that of the instructor or instructors”

(Moore, 1990, pp.15).

All in all, Keagan (1996) summarizes and lists the common features of
distance education as the separation of teacher/teachers and students, the existence of
an organization which is one of the discriminative features of distance education
from a simple private study, the usage of various instructional media that continues
to be developed through time, the provision of communication in a two-way process,
the provision of an opportunity to meet both for instructional purposes and also
socialization. Correspondingly,for Simonson, Swaldina and Zvacek (2015), there are
four critical components of distance education. These are the necessity of distance
education to be institutionally based, the separation of teacher and students, the

existence of interactive telecommunications and establishment of a learning

community which will ease the learning experiences of the students.

3.1.2 History of distance education

Distance education has its philosophical roots in the promise of an open and
accessible education for all. The variety and flexibility of the resources available for
distance education is also thought to be important in terms of the education process

and the individuality of that process provides for the students. Furthermore, two
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ideas that often come into arguments for the justification of its existence since
distance education has shown up in the history of education. The first one refers to
the overcoming of the criticisms of scarcity and exclusivity of the traditional brick
and mortar universities, the second refers to their inability to grow their structure
larger (Matthews, 1999).

As far as the history of distance education concerned, it is possible to go back
in time series until the late 1800s. Demiray and Isman (2014) also summarizes the
history of distance education under five historical terms. The first period of the
history of distance education corresponds to the times before the providence of
correspondence education. Demiray and Isman (2014) argues that there existed
educational activities that were being carried out in order to forestall illiteracy before
the beginning of correspondence education. The second period starts with
correspondence education which utilized postal service to provide educational
materials for students. In this period, students’ home works and reports were sent to
the teachers by mail and the teachers were also sending the grades back to the
students through the postal service. The third period with the advents in educational
technology includes instructional materials such as radio and television. The start of
two-way communication through video and audio systems between the learners and
the teacher in distance education corresponds to the fourth period of the historicizing.
Finally, computer and satellite technologies are started to be used as distance
education instruction materials in the fifth period. In effect, the first three period of
the history of distance education can be grouped as utilizing one-way communication
whereas the last two periods use two-way communication technology in the

provision of distance education (Demiray & Isman, 2014).
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The start of one of today’s modern education forms is correspondence course
study where students reach their materials via mail delivery. Before this historical
incident, distance education history is also known to be advertised in a newspaper in
Sweden that advertises and invites individuals to “Composition Through the Medium
of Post”. Sir Isaac Pitman has been the first person in history to find a
Correspondence college in England in 1840s and also made use of the back then free
delivery to rural sites (Matthews, 1999). After Sir Isaac Pitman’s foundation of the
first correspondence education, in 1836, University of London started to provide
external examination (Demiray & Isman, 2014).

Correspondence education has spread out to other countries like Germany,
Canada, Australia, the Soviet Union, Japan and the United States in a few years. In
1856, language education by correspondence has started in Berlin, Germany
(Matthews, 1999). Correspondingly, between the years 1883 and 1891, the State of
New York started to authorize academic degrees for the students in Chautauqua
School of Liberal Arts. It was not only by correspondence education but also
included a face to face summer school program (Demiray &isman, 2014). By 1891, a
newspaper called Mining Herald which was owned by Thomas J. Foster started to
offer courses about mining. This historical incident was critical in terms of the
history of distance education is concerned, because Foster’s business has developed
in a couple of years that he founded International Correspondence Schools and the
number of students reached to approximately two million by the 1900s. Around this
time, Skerry’s College in Edinburgh, Correspondence College in London, University
Extension Department of the University of Chicago and University of Wisconsin also
started to offer distance education programs through correspondence (Simonson,

Swaldina & Zvacek, 2015).
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The enrichment of distance education into the secondary school curriculum
has been possible around 1920s. By 1923, students in high schools were first started
to be offered vocational courses and this was followed with the distance high school
course experimentation of University of Nebraska. The act of the University of
Nebraska was also duplicated by the Ministry of Education in France and they started
to offer correspondence high school courses for the returnees of World War Il. Even
though distance education has been started to be experimented at the high school
level by the governments, the target audience of distance education provision were
mainly adult learners who had occupational and familial commitments (Simonson,
Swaldina & Zvacek, 2015).

The advances in distance education have continued to be developed and radio
as an instructional medium started to be used in the provision of education around
1920s which was followed with the employment of television in 1930s. Even though
some universities such as Purdue and Kansas made the usage of television possible to
provide instruction, it has only been realized by the time of 1950s to fully utilize
television as a medium of instruction. In 1960s, satellite technology has developed
which clinched the spread of television as an instructional technology. The advances
in distance education technology and materials came to the point of using fiber-optic
communication systems by the 1980s and also the beginning of 1990s which made
high quality, two-way audio and video communication possible for the teachers and
students in distance education programs. After this time the improvements in
distance education has developed at an unprecedented level through computer

assisted information technologies.
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The provision of online distance education courses continues since the mid-
1980s. At this point, distance education has evolved into a system where teachers
assign online home works for students and students come to the online classroom
where they simultaneously discuss the subjects with the teacher and the other online
students (Simonson, Swaldina & Zvacek, 2015).

Matthews (1999) also grouped the materials used throughout the history of
distance education under four generations to present a historical flow. The first
generation corresponds to the years between 1850 and 1960 where the media used
was mostly print, radio and television. In the second generation (1960-1985)
however, audiocassettes, videocassettes and fax were added to them. In this
generation, British Open University (1969) has appeared on the stage which was
significant in terms of distance education history. Therefore, this period witnessed a
mixed media approach where materials are delivered to students and also supported
by broadcasts. Moreover, what also made British Open University distinct is the
method of tutoring it provided for students. In this method, it was assured that each
student had a tutor who gave tutoring via phone or in group sessions in the evenings.
The third generation is marked up with the incorporation of computers and networks
into the instructional materials of distance education whereas the fourth generation
brought the innovation of real time audio and video conferencing. What makes the
last generation critical is the advantage it offers for the contact of students with
students and also teachers or faculty. Over years the terms that are used to describe
distance education have changed plenty of times starting from correspondence
courses in the eighties to cyber, virtual or hybrid education in today’s world
(Matthews, 1999). The terms used to describe today’s interpretation of distance

education draw attention to the structure of the process of education being both face-

35



to-face and at a distance. This structure is what makes this process hybrid.
Additionally, the multitude of the educational options and also delivery methods
offered are things that differentiate the fourth generation of distance education from
the other generations (Hurst, 2001). By 1995, 57 per cent of the courses were
transferred to students by two-way interactive while 52 per cent of the courses were
delivered by one-way prerecorded video (Matthews, 1999).

The foundation of distance teaching universities was also critical in the
historical development of distance education. The first distance teaching university
was the University of South Africa which was founded in 1962 and followed by the
foundation of the Open University in England in 1971. Together with the foundation
of distance teaching universities, the history of distance education has developed a
lot. Distance teaching universities, especially the Open University United Kingdom
which was also known as ‘the university of the air’ have improved the advances in
distance education at an unprecedented level through large scale and sophisticated
courses provided (Shale, 2010). With the advances brought by the distance higher
education provision, the history of distance education has witnessed the arising of
Massive Open Online Courses (MOOCSs). These massive open online courses were
mainly described as ‘college level courses, delivered using the Internet to anyone
who wishes to enroll’ (Simonson, Swaldina & Zvacek, 2015, pp. 39).

Another issue to be discussed when the history of distance education is
concerned is the advantages and disadvantages of distance education. Even though
the purpose of the present study is not to discuss the necessity or theoretical
grounding of distance education, it is also critical to briefly look at the pros and cons
of distance education. The advantages pertaining to distance education so far are

related to access, flexible scheduling, private attention by the instructors, less
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transportation which creates extra time to study, increase in the enrollment rate,
money savings coming from not building a university campus and following and
being easily integrated to new technology. On the other hand, the disadvantages of
distance education are that it is too expensive to enter because of the investments in
all that technological materials, it consumes so much time and energy of the
instructors, the staff needs to be trained in the use of all this new technology that
changes every single day, the inadequate technological infrastructure, problems of
authentication, difficulties in maintaining all that face-to-face student contact and the
limitations pertaining to reflection, conversation and intellectual dialogue (Matthews,

1999).

3.1.3 The present state of distance education at the high school level emerged as
virtual schools

The beginning of distance education at the high school level corresponds to 1920s.
Students were offered vocational courses at the high school level first in history in
1923. Another experimental distance high school course was started to be offered in
the University of Nebraska. The Ministry of Education in France also initiated
correspondence high school courses for the returnees of World War Il around this
time. (Simonson, Swaldina & Zvacek, 2015).

Modern applications of distance education at the K-12 level have evolved to
be described as virtual schools. Virtual schools are defined as ‘educational
organizations that offer K-12 courses through Internet- or Web-based methods’
(Clark, 2013). The foundations of the current structure of virtual schools were based
on the ‘independent study’ movement of 1920s which was known to be started in the

University of Nebraska. Starting in 1929 and being accredited by the state in 1969,
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Nebraska’s Independent Study High School developed a supervised study model and
founded the first virtual high school model in 1990s. This model included a local
high school in order to ensure the lessons, provide study periods and supervise the
work of the students and ensure that the lessons returns to the correspondence center
to be evaluated and graded. Furthermore, after the Nebraska experiment, more
universities started to offer independent study programs for high school students
(Clark, 2013).

The instructional media used for the K-12 distance education models has been
mostly print based throughout the 20" century, the domination of computer-based
media over other materials used only become possible in the 21 century. Clark
(2013) provided a historicizing of K-12 distance education and instructional
technologies in Table 5 below.

As can be observed from the Table 5, audio-based media have continued to
be used dominantly in K-12 distance education until 1970s and still some programs
continue using. However, by 1980 various networking technologies have begun
using a combination of audio and video conferencing and also podcasting. The usage
of video-based materials in K-12 distance education, on the other hand, has started
around 1933 as television broadcasting in the evenings. There were also telecourse
opportunities for high school students offered by community colleges in the United
States around this time. Recent advances in the technology of fiber optics provided
state networks with the opportunity to provide students high technology computer

networking and video-based K-12 distance education (Clark, 2013).
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Table 5. Timeline of K-12 Distance Education and Instructional Technologies

Date First Documented Use in K-12 Education

1910 Instructional film

1923 Supervised correspondence study

1930 Educational radio

1933 Educational television

1956 Telecourse study

1961 Airborne instruction

1965 | Computer based learning

1967 | Audio conferencing

1973 Educational satellite instruction

1984 Computer mediated communication

1985 Satellite network instruction

1989 Microwave/ITFS network instruction

1993 Web based instruction

The development of computer-based K-12 distance education has started with
local school experimentation in Stanford and around 1990s, the number of schools
using computer laboratories to provide students with individualized learning
opportunities have increased. With the improvements in computer-based technology
and additional improvements in multimedia tools, the number of students attending
at least one online course in high school has increased to 300.000 and even K-12
blended learning practices also started to be flourished. However, at this time, those
K-12 distance education practices at the high school level was conducted as blended
rather than full online instruction.

The historical development of K-12 distance education which has started with
independent study movement has arrived at the point of “virtual schools’ only after
1990s. Even though the foundations of distance education go back to 1800s in the
United States, it took hundred years to pass for the first fully online public school to
be founded which was Utah Electronic High School. It opened its virtual doors in
1994-1995 and offered courses for the students who at the time enrolled in traditional

schools. Starting from that year distance learning, online education and now virtual
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schools started to grow in the U.S. in all 50 states. For example, the state of
Michigan necessitates that all students should attend at least one form of online
course before their graduation. Today, fully online “public” schools operate within
the scope of charter schools which are defined as “legally independent, innovative,
outcome-based, public schools”. The virtual schools that are opened under the
charter school legislation are allowed in 25 states presently (Tonks, Weston, Wiley &
Barbour, 2013).

When virtual schools are considered, Clark (2013) argues that, computer
conferencing should be the only technological tool to be used in K-12 schools due to
the fact that it is the only tool that provides an opportunity for students to handle the
necessary didactic, administrative and professional tasks.

Even though, the practicing of virtual schools is relatively new, there are
various types of virtual schools operating in the US education system. These are
namely postsecondary programs, state-level virtual schools, virtual charter school
full-time programs, school district-led programs, virtual private schools, online
learning consortia and educational management organizations. All those schools are
differentiated in terms of their methods of organizational control (Clark, 2013).
Postsecondary programs refer to the fully online high school curriculum programs
offered by some universities such as the University Of Nebraska, the University of
Missouri and the University of Oklahoma. State-level virtual schools refer to the
state led online initiatives at the K-12 level distance education. However, only 14
states had virtual school practices by 2002 in the US (Clark, 2013). On the other
hand, most of the virtual schools in the US are virtual charter school full-time
programs. By 2002, 30 states had these virtual charter schools. However, Clark

(2013) argues that those full-time online learning charter schools mostly appeal
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families who prefer homeschooling and the percentage of homeschooled students in
the US education system is 2.7 percent in 2007. School district-led programs refer to
the learning programs led by local education providers whereas virtual private
schools refer to accredited distance education providers. On the other hand, online
learning consortia refer to virtual schools founded by private consortiums and there
are also educational management organizations that help virtual schools to obtain
learning management systems and web-based course content (Clark 2013).

The economic side of the open education is also worth mentioning here.
Hubbard and Mitchell (2011) cite from Congress candidate Shaffer that the U.S.
spends $100 million a year on online schools whereas cuts $200 to $270 million a
year from public brick-and-mortar schools. On the other hand, considering virtual
schools under charter school legislation also creates one of the biggest markets of the
economy by making teaching something to purchase. The political economy of open
education is also critical in terms of the market of materials incorporated for the
instruction process. Computers and all the other web supported materials are high
technology products that are changing nearly every day create a market for open

education. Their nature requires to be renewed in approximately every five years.

3.2 Social class and education

The current structure of open education high school in Turkey proposes a new mode
of reproduction through the education system. Even though the new system of
distance education at the high school level was proposed by the politicians as a new
possibility for the students, a new choice among the many, the rapid ratification of

the law no. 6287 without any pilot study brought many problems in the structure and
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application of the open education high school along with the inevitable damage it
brought to the right to equal access to basic education.

According to radical educators, schools are not such innocent spheres that
only work towards the development of the individuals for their social roles as the
liberal theories suggest but rather schools have a reproductive nature which can only
be understood through an analysis that uncover their relations with the state and the
economy.

Before discussing the theories looking at the relation between social class and
education, it would be necessary and worthwhile to share a brief history of the place
of education in the modern capitalist society. Before capitalism, the key productive
unit was known to be the family. In most pre-capitalist societies, the individual
owned his own means of production and autonomy at least on the decisions such as
the working hours or how and what to produce. Transmission of the fundamental
skills of this work to the next generation was also important, yet a simple task due to
the unchanging nature of the substantial skills. Through this process, the child was
provided with the necessary skills and was also adjusted to the social relations of
production. This has differentiated with the expansion of capitalist modes of
production changing the processes of socialization and production and destroying the
role of family in these processes. The workers abandoned their control over their
own labor in exchange of wages and this in turn created the social division of labor
and a huge impact on the place and role of schooling in the society. Skill training
were no longer provided along the boundaries of the family and the skills of one
generation were no longer enough for the ‘modern times’. This wasn’t enough for the
capitalist class, they also wanted to guarantee social control and political stability and

‘mass education’ appeared as the solution to this fear of institutional crisis of control
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and stability. Education has started to be seen as the mirror image of the factory work
and schools were relied on to prepare the students for their future place in the social
division of labor. This place even has started to be related with credentials which can
be obtained through education and graded by the years of schooling and the quality
of education. Together with the ‘progressive education movement’, educational
tracks and achievement testing were added to the already existing class stratification
system. Around this time the counselling profession also became the last straw and
added an element of choice to the process (Bowles, 1971).

Inequalities in schooling and education in general causes the reproduction of
the social division of labor. This can be illustrated with different examples and
statistics. Bowles (1971) asserted that a child from the top percentile of the class
distribution had a chance to get four and a half more years of education than a child
in the bottom percentile of the stratification.

This in part related to the drop-out rates of children from poorer families who
cannot complete high school. The number of years completed is just one face of the
coin. Facilities inside the school, social relations, the attitudes of teachers, and the
existence of extracurricular activities add something to the already unequal order of
schooling. This at the end helped the children gain certain traits, personalities and
expectations in line with their class and determine their future success, and income.

On the basis of this historicization, Giroux (1983) argues that the
reproductive nature of schools can be revealed from three senses. Firstly, the ability
and knowledge necessary for individuals for their respective workplaces which
inherently reserves inequalities pertaining to class, gender and race were provided in
schools. From the perspective of radical educators, schools found to be reproductive

in the sense that they assign and legitimize certain forms of knowledge and values
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that in turn created and established the dominant culture. Finally, schools argued to
be one of the means of the state that produced and justified the ideological and
economic essentials necessary for the political power of the states. Nevertheless,
domination has become the most used element of analysis in reproduction theories
and the element of agency along with how they participated the process of the
reproduction of their conditions of existence have often been neglected. This neglect
has inspired resistance theorists and human agency in terms of the reproduction of
social order has gained attention. Together with their contribution, the oppositional
behavior of students has been realized as a hidden element that makes them
participate in their own class reproduction process and leads them to their

subordinated class position (Giroux, 1983).

3.2.1 Reproduction theories and education

On the basis of the above-mentioned brief history of the capitalist social relations and
the place of education as one of the ideological apparatuses of state (Althusser,
1971), certain theories of reproduction came to existence to analyze education from
different perspectives. Giroux (1983), groups those theories under three categories.
First one is the economic-reproductive model, second one is the cultural-reproductive
model and finally the last group is the hegemonic-state reproductive model. He
further argues that the first group of reproduction theories mainly focus on how the
relation is founded between school and society, and the impact of school on the
students as subjects of this impact within the society. ‘Power’ and ‘domination’ are
the two building blocks of the economic-reproductive theories. One of the most
prominent and pioneer of these theories belongs to Samuel Bowles and Herbert

Gintis. They proposed important criticisms for modern capitalist societies to face
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with in terms of the deeply-rooted inequalities inside the free market economy.
According to Bowles, the justification of market societies for their ideological
position in terms of the inequalities they have created is that education will act as an
equalizer against those inequalities. He further argues that the capitalist need for
skilled and controlled labor force was the reason behind schools’ evolution in the
United States rather than equality and as the need for this kind of skilled labor has
increased, so has the need for the inequalities embedded in the system to reproduce
the existing class system (Bowles, 1971).

However, the theories within the economic-reproductive category that Giroux
(1983) combines focuses on hidden curriculum and student subjectivities basically
from inside the schools, inside the classroom. However, in the case of OEHS or
distance education in Turkey in general, there is no classroom and teacher encounter.
Therefore, these theories fail to explain how reproduction occurred without
classroom, social relations, without specific architectures the schools used to be built,
without the offices of the administrator. To clarify, there is no school ‘space’ in
OEHS even as an online platform that critical researchers could search for the
material existence of ‘ideology’.

The other group of reproduction theories Giroux (1983) proposes is the
cultural-reproductive model. These group of theories basically tries to uncover the
ongoing relations between class, culture and domination. One of the most important
theories of cultural-reproductive model is developed by Pierre Bourdieu. What
Bourdieu added to the reproduction equation developed by the economic
reproductive model is the fact that there is no single tool that can be counted as the
sole impact of domination and that the individuals who are suppressed by the

dominant classes are also subjects that actively take place in their own suppression
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(Giroux, 1983). Bourdieu (1986) argues that economic capital is not the only means
for the reproduction of inequality but also cultural and social capital through
education. He further argues that the distribution of capital in the form of labor
determines and says a lot about the structure of the social world. Thus, this social
world cannot be explained only in economic terms aiming to increase the monetary
profit, but also cultural capital institutionalized in the form of educational
qualifications and social capital institutionalized in the form of a title or nobility.
The first ally of economic capital that Bourdieu (1986) talks about is cultural
capital which can be explained in three levels namely embodied state, objectified
state and institutionalized state. According to him, even the ability or the talent is
products of cultural capital invested by the family. In effect, the educational system
reproduces the structuring of the society by sanctioning the hereditary transmission
of cultural capital. This brings us to the level of embodied state in Bourdieu’s terms.
Transmission of cultural capital in this state is established through one of the best
hidden forms of transmission which is heredity. The link between economic and
cultural capital thus realized through the mediation of the time needed for
acquisition. The second state is called objectified state and has links to the embodied
state and is transmissible in its materiality, in other words in the form of cultural
goods such as books or paintings. For the acquisition of objectified state, both
economic capital and cultural capital in the form of embodied state is necessary in
order to acquire the goods materially and symbolically use them. The last level of
cultural capital is institutionalized state of cultural capital which refers to the
objectification of cultural capital in the form of academic qualifications which leads

us to education.
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The second ally of the economic capital is social capital which can be
summarized as the membership in a network. That membership in turn provides the
individual with “collectivity-owned” capital and credentials, objective relations of
proximity in physical space in the form of social capital. The volume of social capital
is also dependent on the size of the network of connections and requires an ongoing
effort of sociability together with a continuous series of exchanges in which
recognition is endlessly affirmed. This type of capital is also very much linked to the
cultural and also economic capital since the owners of this kind of capital have a
chance to transform their relationships into lasting connections. There is also a
hierarchical structure inside of the social group that gives one person or group to
speak on behalf of the whole group (Bourdieu, 1986).

The issue of conversions of these types of capital also deserves mentioning
here. It is a known fact that, economic capital as Marx put it a century ago is at the
heart of all other kinds of capital. The transformation of economic capital into
cultural capital needs a certain amount of time that is also made possible by
possession of economic capital. The transformation of social capital also necessitates
a specific labor in the form of time, concern or attention. In the last instance, all these
types of capital whether economic, cultural or social reproduces the existing
inequalities in the society and also guarantees this reproduction with certain
conversions in between (Bourdieu, 1986).

In addition to the forms of capital, Bourdieu (1981) proposes a theory that is
built on domination and learning. He further talks about two histories which is called
‘objectified history’ and ‘embodied history’. The former refers to a history which
includes a process of accumulation of things over time such as ‘things, machines,

buildings, monuments, books, theories, customs, law, etc.” whereas the latter refers
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to a history which includes certain disposition an individual have in the form of
perceptions or actions. Furthermore, the former is called the ‘habitat” while the latter
is called ‘habitus’ (Bourdieu, 1981, p.305).

In that sense, the dispositions the working-class students have, with the
undeniable support of their childhood socialization process and the historical
conditions they have, creates an inclination towards an acceptance and even desire
for manual labor (Bourdieu, 1981).

The last category of reproduction theories Giroux (1983) grouped was
hegemonic-state reproductive model which dealt with understanding the influence
and intervention of the State in the educational system. This category of reproduction
theories focusses on the knowledge and power relationship in the educational system
and argues that the main function of the schools from this perspective is to glorify the
importance of mental labor while decreasing the value of and by this way
marginalizing the manual labor. This can well be illustrated by the experiences of
tracking, social relations in the schools that centers on the disqualification and
exclusion of working-class culture which in turn prepares the working-class kids for
their future roles in the manual labor force (Giroux, 1983).

Related to the reproduction theories explained here, there are many
definitions of social class since it is a contested realm in the field of sociology. For
the purposes of this study, the definition Weis (2009) proposed will be used for the
conceptualization of social class. According to Weis (2009), social class rests

“fundamentally in the “lived” realm in that it organizes the social, cultural,

and material world in exceptionally powerful ways. The books we read, or if

we read at all,; our travel destinations and mode of travel; the clothes we
wear; the foods we eat; whether we have orthodontically straightened teeth;
where (and if) our children go to school, with whom, and under what staff
expectations and treatment: the “look™ and “feel” of home- and school- based

interventions if our children “fail”; where we feel most comfortable and with
whom; where we live and the nature of housing; and specifically in the
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United States, whether we have health insurance and, if so, what kind and
with what coverage, are all profoundly classed experiences, rooted not only in
material realities but in culturally based expectations and practices”.

The examples that are used to define social class can of course be expanded,
however for the purposes of the present study, this exemplary definition of social
class can provide a framework to understand how social class also acts inside open
education high school in Turkey.

Moving from the reproduction theories and the definition of social class, the
reproduction of inequalities is also critical when the reproduction processes in
education were concerned. Weis (2009) focuses on three main areas which actively
contributes to the reproduction of inequalities of social class. These are official
knowledge and its distribution, values parental capital and production of youth social
identities. According to her, there is a huge inequality in the distribution of
knowledge across different groups. For example, knowledge distributed to working-
class students is comprised of rote memorization in contrast to students who are from
upper socio-economic backgrounds are offered a more complex, sophisticated and
challenging academic culture (Weis, 2009; Anyon, 1980). The second area that Weis
(2009) focuses on while trying to explain social class inequalities in education is
valued parental capital which points at the fact that the relationship of the family to
the school produces outcomes of interest for the upper classes since they have
positive bonds with the school and also better and stronger connections with other
parents. In the last section the focus is on the subjectivities of the students while they
participate in their own identity construction and cultural reproduction as Willis

(1977) put fifty years ago.
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In her article Reay (2009) also tried to uncover an ongoing conundrum
between schools being an advantageous place for the lower classes to be
emancipated or schools providing a mechanism of controlling the lower classes and
protecting the interests of the upper classes. She further grouped educational
inequalities under three categories. The first one is about internal school factors
which started with a consecration of the idea that schooling and improving schools
can be a solution to social class inequalities however resulted in the recognition of
schools being inadequate in compensating economic and social class inequalities by

itself.

3.2.2 Cultural reproduction: Willis’ learning to labor

When we look at the reproduction of labor power through education, one of the most
prominent figures is Paul Willis, who studied on how schools reproduce the existing
relations of production. Willis” well-known ethnographic study Learning to Labor
questioned how social reproduction is achieved and sustained in the individual level
and how can we explain working class children’s agreement with their own
conditions. He looks at how working-class lads preferred working class jobs and did
not interrogate their own positions because it is seen and actually presented as their
own “choice”. However, Willis also talks about a process of differentiation that
causes those kids (lads) to create a “counter culture” of their own inside the walls of
the schools. Moreover, the creation of such a counter culture that stresses the
importance of practical knowledge and street wisdom over theoretical school
knowledge points to a kind of resistance. According to Willis (1977), this is because
the lads are very much aware of the fact that what is important in real life is not the

theoretical knowledge, they get in the school but the requirements of the labor.
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Related to this I argue that, what is needed also in today’s world is not the theoretical
knowledge schools provided but just paper certificate that specifies someone as a
high school graduate.

Willis (1977) also looks at the responses to the post-industrial society.
According to him, this phase destroyed the traditional forms of transition from school
to work and changed the regular working-class cultural forms. Moreover, the young
lads are also excluded from sociability and leisure activities which necessitate
commercial power. In this phase, training programs and special market measure are
presented as an alternative to the old transition between school and work. However,
this has caused the young workers to become a reserve army of flexible and obedient
labor.

In his well-known book “Learning to Labor” he asserted that it is harder to
explain why working-class kids let themselves into working class jobs than the
question of why others let them. In order to answer this question, he further
suggested that the hierarchy of success between the students belonging different
classes does not proceed in a continuous manner but rather the interface of different
cultural forms produces radical breaks which in turn a different working-class pattern
of ‘failure’. He further explained this cultural pattern as

“a mental category, a set of variables impinging on the school from the

outside. It comprises experiences, relationships, and ensembles of systematic

types of relationship which not only set particular ‘choices’ and ‘decisions’ at

particular times, but also structure, really and experientially, how these
‘choices’ come about and are defined in the first place” (Willis, 1977, p.1).

According to Willis (1977), the cultural pattern of failure when working class
kids are considered, is different from other types of cultural patterns. The
experiences and relationships of working classes defines and sets specific choices at

specific times for those kids which are different from those who are in line with their
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classes registered as more successful. He further argues that in order for the class
identity to be formed and reproduced, it requires a process of recreation in the
contexts of personal and collective desire. Moving from here, one of these contexts is
the counter school culture in which manual labor power is subjectively reproduced
and working-class kids are directed to certain kinds of work by transforming and
reproducing certain aspects of the larger culture in their own daily praxis. Moreover,
he argues that the very context that makes the working-class kids to give their labor
power is the culture that the working-class kids grow up. What makes them to take
subordinate roles in the society is the feelings of self-damnation which according to
Willis (1977) has an objective basis that comes with a process like “learning,
affirmation, appropriation and resistance” (p.3).

One of the most critical concepts of Willis (1977) was the resistance to school
the working class ‘lads’ had. The ‘counterculture’ they have created in a working-
class high school in England lead them to reject the supremacy of mental labor over
manual labor. Together with this resistance process, they also lost their beliefs that
when they obey and respect they will be rewarded with success. This situation
combined with everyday antagonistic practices they had was from convincing
students to success. Thus, resistance theorists including Willis (1977) suggested that
economic constraints were not the only determining factors that lead students to their
respective material conditions of existence but within the working-classes there also
exists a process of self-formation (Giroux, 1983).

Yet, Nolan and Anyon (2004) asserted that reproduction theorists of the
1970s succeeded to expose the role of schools in the reproduction of the social class
stratification but they remained inadequate in terms of explaining the role of human

agency and a possibility of a ground for resistance. They further argued that the
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cultural reproduction theory of Willis provided a chance for political action by
creating a dialectic zone between opposition and reproduction and that the working-
class youth did not just receive the dominant ideology, but rather took an active role
in their own reproduction (p.139).

Even though Willis’s cultural reproduction theory was criticized by some as
romanticizing the representation of the working class “lads”, it nevertheless had a big
impact on uncovering the process of preparing working class youth for the rationale
of work under capitalism (Arnot, 2004, p.21).

Another criticism for Willis is because of not paying sufficient attention to
the inequalities added by race and gender. Arnot (2004) asserted that even though
Willis succeeded to expose the atrocity in capitalist relations of production, the
dominance of male power over women and White people over Black people inside

the working-class youth culture were nearly absent in his theory.

3.3 Disengagement from education

Disengagement from education is not a new term in the international arena. Even
though different terms are used to define the situation, the fluid and continuous
structure of the term remains as a common trait for any definition. When considered
as a spectrum, the term NEET (Not in Education, Employment or Training) falls into
the extreme negative end in which youngsters drop totally out of education, however
disengagement refers to young people who show no interest in school but continue to
come to classes, who continue to attend other educational activities outside the
school, who are excluded or suspended, who find school boring, who thinks that
school doesn’t meet their needs falls into somewhere alongside the spectrum

(Rogers, 2016).
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Ross (2009) in his quantitative study followed 15.000 teenagers who were

between 14-25 years old in order to find out when and why these young people

become disengaged from school or education. The researcher listed four different

groups of young people according to their engagement or disengagement status:

1)

2)

3)

4)

‘Engaged’ young people, who were highly engaged with school and aspired
to continue with fulltime education and to degree level. This group of
students represented 40 percent in Year 9, 33 percent in Year 10 and 34
percent in Year 11.

Young people who were ‘disengaged from school not education’. They
disliked school and were more likely to skip classes, but otherwise aspired to
continue with fulltime education to degree level. This group of students
represented 23 percent in Year 9, 26 percent in Year 10 and 25 percent in
Year 11.

Young people who were ‘engaged with school not higher education’. They
were generally positive about school and aspired to continue with education
or training in Year 12, but not higher education. This group of students
represented 25 percent in Year 9, 22 percent in Year 10 and 22 percent in
Year 11as well.

‘Disengaged’ young people who had much lower aspirations, disliked school
and were far more likely to play truant. This group of students represented 12
percent in Year 9, 19 percent in Year 10 and 20 percent in Year 11.

Moving from this basic categorization of Ross (2009), it can be deduced that it is

possible for young people to experience disengagement from school but not from

education. Even though this is a very important contribution to the literature, the

above categorization puts disengagement as a rather static entity. However, there are

other approaches which take disengagement as a process rather than as static

(Rogers, 2016; Duffy & Elwood, 2013).

Rogers (2016) defines disengagement from education as “a multi-dimensional

process that falls along a continuum beginning with students who may attend lessons

but appear disinterested or truant on occasional days, to the more extreme end where

young people have dropped out of education entirely”. This definition attributes

disengagement from education a fluid and dynamic structure that lies along a
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spectrum. She further argues that since there is no attempt to consist of students who
are “at risk” of disengagement, the drop-out statistics doesn’t exactly reflect the
truth.

Related to this definition of Rogers (2016) is another definition that was
provided in the study of Baird, Elwood, Duffy, Feiler, O’Boyle, Rose and Stobart

(2011). They defined the student population who are “disengaged” as including:

“those excluded permanently from school, those who have left school at
leaving age, those still in school who cause disruption, experience a sense of
failure or feel that the curriculum is pointless as well as those who despite
succeeding in school lack interest in deep learning. Thus, disengagement
would refer to lack of involvement in academic, social or extracurricular
activity or poor conduct in these contexts” (Baird et al. 2011, p.140).

When coming up with this definition Baird et. al. (2011) tried to explore a
number of issues that surrounds engagement such as what are the motivations of
students when learning and vice versa, how is the relationship and interaction of
students with their teachers and peers, how they perceive the quality of teaching they
are getting and aspirations and future plans of students (Baird et. al., 2011). By this
way, their definition is important in terms of being shaped in part with the subjective
views of students whom are the real actors experiencing the level of
engagement/disengagement.

According to the literature there is no single and agreed definition of
disengagement from education. In addition, most of the definitions overlap.
Nevertheless, the definition of Baird et. al. (2011) is more inclusive in terms of
involving the students who are ‘drifting’ and who have a ‘lack of attentiveness’.

There are also theories in the literature which take disengagement as a

process and try to explore the concept in terms of different levels of the phenomenon.
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Callanan et. al. (2009) examined disengagement under three levels ranging
from underachieving but not disengaged, moderate disengagement and severe or
complete disengagement. The students in the first level who were characterized as
underachieving but not disengaged still had a belief in their educational process but
had long periods of absence which made them more difficult to follow the
curriculum thus came along underachievement. Young students in the second level
had some positive views about the school in terms of peer relations, or support from
specific teachers but were exposed to multiple factors causing their disengagement
from the school environment. However, these students were also the ones who had
protective factors around them which separated the students in this group from the
severe or complete disengaged students. The latter group of students had severe drop
in their attainment and were exposed to multiple factors of disengagement without
the support of protective factors which separated them from the former level of

disengaged students (Callanan, Kinsella, Graham, Turczuk & Finch, 2009).

3.3.1 Disengagement and reproduction in education

The importance of secondary education comes forward in disengagement studies
since graduating from high school is recognized as the least possible requirement for
entry into the labor market which increasingly needs knowledge-based skills in order
for laborers to survive in the global market economy. However, adolescents who
drop out of school at upper secondary level have difficulty in entering into the labor
force let alone adapting to it, are paid lower wages and thus face with poverty
(Rogers, 2016). This also takes us to the ongoing trouble of the reproduction of
inequalities through education. Dale (2011) in his report on early school leaving

draws attention to the risk of producing a form of class and ethnic “ghettoization” by
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clustering of young people who came from poor families who are working for similar
kinds of jobs notwithstanding their employment status with low levels of educational
attainment and achievement and having a minority or migrant status. He further
argues that since the conditions of social and economic inequalities endure and are
reproduced through time, the patterns reflected through early school leaving mirror
the patterns in the reproduction of social and economic inequalities among
generations. Besides, the family characteristics of early school leavers included but
not limited to being a single-parent family, both parents having low level of
education, the existence of other people who dropped out of school, increased level
of household stress and mobility, decreased social support for the student to hold on
to the dynamics of formal education, the existence of conflict between the cultural
environments of home and school. In addition to these family characteristic factors,
early school leaving also serves the reproduction of inequalities in terms of the
motivation it brings out in students to gain employment. In addition, the probability
of unemployment or working in blue collar jobs with less security measure and less
payment are higher for the students who dropped out of school (Dale, 2011).

It is critical to find out some measure for disengagement in order for detecting
“at risk” students and creating effective ways for intervention. On the other hand it is
hard to uncover the levels of disengagement because it is not an uncomplicated
response to basic education but rather related to a set of complex interactions
between the sociocultural background of the student, and his or her family, his or her
prior experiences with the ecological system and the environment of the school in

addition to the demographic and economic factors (Lawson & Lawson, 2013).
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3.3.2 Reasons of disengagement

The reasons for disengagement are manifold and very much similar to those of early
school leaving. However, as the issues of drop out and early school leaving,
disengagement also is the result of multiple reasons coming together. The most
common reasons can be grouped within underachievement, absence and exclusion
categories. A summary of the collective literature on the reasons of disengagement
can be found in Table 6 below. To clarify, factors related to the socio-economic and
educational background of the family, demographic factors such as gender, ethnic
background and birth place of the student, prior experiences such as trauma or abuse,
special education needs and the schools attended, the size of the classes, the context
and location of the school, teachers and curricula are all important elements in the
explanation of disengagement (Dale, 2010; Rogers, 2016).

In their study Rumberger and Lim (2008) reviewed 203 studies that have
been published on dropping out of school for the last 25 years. According to the
studies they analyzed, they developed two broad factors that predicted high school
drop-out. The first one is individual characteristics which had to do with educational
performance of students, their behaviors, attitudes and background. The second one
is institutional characteristics consisting of families, schools and communities. Based
on their review, the probability of students for dropping out of high school was found
to be lower in a number of studies when they are known to have more family
resources in their homes. Hereby, family resources refer to parental education,
parent’s occupational status and family income. Another indication of leaving school
early in high school is having a sibling who dropped out of school before. Likewise,
poor disciplinary climate at school was also found to be related to an increase in the

probability of dropping out of students (Rumberger & Lim, 2008). The literature
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review of the researchers pointed to a very important thing that no single factor was
responsible for the students dropping out, it is a process and during that process
many factors affect a student’s decision to leave the school early.

In a qualitative study about students’ disengagement from learning Lloyd-
Jones et. al. (2010) asked 47 students what they disliked about school. The most
common responses were the behavior of the teachers, experiences of bullying, low
attendance because of poor health, heavy workload, learning difficulties, boring
subjects, school fights, dislike of noise and crowd and class size (LIoyd-Jones,
Bowen, Holtom, Griffin, & Sims, 2010; Callanan et. al, 2009). Other important
indications of school drop outs, according to the study were attending multiple
schools in the first stages of their school experience and being seen by their teachers
as having the similar attitudes and characteristics of the other family members. Apart
from their personal reasons, one of the most important points the students stressed
was their description of their own experiences in terms of ‘the school disengaging

from them rather than them disengaging from the school’.
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Table 6. Collective Summary of the Studies on Reasons of Disengagement

Reasons related to family

References

Reasons related to school

References

Reasons related to
personal experiences

References

-socio-economic background of the
family

(Dale, 2011)
(Rogers, 2016)
(Rumberger and Lim,
2008)

-educational performance of
students/ underachievement

(Dale, 2011)

(Rumberger and Lim, 2008)
(Callanan et. al., 2009)
(Lessard et. al., 2008)

- prior experiences such as
trauma or abuse

(Rogers, 2016)

-educational background of the
family

(Dale, 2011)
(Rogers, 2016)
(Rumberger and Lim,
2008)

-absence/ low attendance

(Dale, 2011)
(Rumberger and Lim, 2008)

- special education needs

(Rogers, 2016)

-the existence of other people who
dropped out of school

(Dale, 2011)
(Rumberger and Lim,
2008)

-exclusion/ being excluded by the
teachers or peers

(Dale, 2011)
(Baird et. al. 2011)
(Callanan et. al., 2009)

-experiences of bullying

(Rumberger and Lim,
2008)

- increased level of household

(Rogers, 2016)

(Lloyd et al., 2010)

stress and mobility (Dale, 2011) -the size of the classes (Lloyd-Jones et al., 2010) - learning difficulties (Lessard et. al., 2008)
- decreased social support for the - the context and location of the

student to hold on to the dynamics (Dale, 2011) school (Rogers, 2016) _lack of quidance (Callanan et. al., 2009)
of formal education 9

- conflict between the cultural (Dale, 2011)

environments of home and school
[family turmoil

(Lessard et. al. 2008)

-poor disciplinary school climate

(Rumberger and Lim, 2008)

-gender

(Rogers, 2016)

-the behavior of the teachers

(Lloyd-Jones et al., 2010)
(Duffy & Elwood, 2013)
(Lessard et. al., 2008)

-being a single-parent family

(Dale, 2011)

- attending multiple schools in the
first stages of their school
experience

(Lloyd-Jones et al., 2010)

-ethnic background and the
birthplace of the student

(Rogers, 2016)

- having a reduced sense of
belonging to the school culture

(Baird et. al. 2011)
(Callanan et. al., 2009)

-teachers being preferential to
smart students

(Baird et. al. 2011)

-tensions between peers/ school
fights

(Baird et. al. 2011)
(Callanan et. al., 2009)

-Relationship with peers

(Lessard et. al., 2008)
(Rogers, 2016)
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On the other hand, when they were asked what they liked about school, most
of the participants in the study answered positive relationships with the school staff
and with their peers (Lloyd-Jones et. al., 2010). Likewise, relationship with teachers,
feeling excluded by the teachers and also by their peers who are smarter and ‘know it
all’, feeling labeled as ‘trouble makers’ and having a reduced sense of belonging to
the school culture, teachers’ preferences to smart students, tensions between peers,
the quality of teaching being not more than copying what the teacher wrote on the
board were reported when the disengaged students between 14-19 years old were
asked what they think their barriers to learn are (Baird et. al. 2011; Callanan et. al.,
2009).

In another study, Duffy and Elwood (2013) conducted 15 focus groups with
adolescents who were reported as disengaged by the institutions who have
participated in Centre Research Study (CReSt study) which was a longitudinal study
involving 52 educational institutions across England. The researchers aimed to
reflect the perspectives of students who were identified as ‘disengaged’. The
perspectives of students pointed to two main categories which were ‘barriers to
learning’ and ‘motivation for learning’. According to the study, the students reported
negative and inattentive relations with their teachers, a decrease in their sense of
belonging caused by the feelings of being labeled as ‘trouble makers’, problem
relations with their peers and the quality of teaching as barriers to learning. On the
other hand, positive relations with their teachers, moments of being active in class
and their own educational aspirations appeared to be the motivational factors in the
study. The researchers then concluded that the relationship with teachers had vital
importance on students’ engagement or disengagement status and that there is a need

to enhance the curriculum, develop new teaching methods and provide the students
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with guidance on additional qualifications pathways. Besides, they also referred to
the problematic nature of the definitions of ‘disengagement’ because of the
complexity of student experiences and the structure of the
engagement/disengagement status which points to the fact that the level of
engagement doesn’t stay static but rather the students go between in and out of the
levels of engagement (Duffy & Elwood, 2013; Baird et. al., 2011).

Together with this, disengagement often ends up with a failure to complete
the school, low levels of literacy and numeracy, increased risk of unemployment,
lower income and poverty. Besides these negative experiences within or outside the
school pushes the young people to search for employment (Rogers, 2016). Related to
that, Henry, Knight and Thornberry (2012) used the data coming from a longitudinal
panel study called Rochester Youth Development study to examine whether school
disengagement is related to dropout and problem behaviors during adolescence and
early adulthood. It was identified that dropout acts as a mediator between school
disengagement and problem behaviors during young adulthood. In other words, if
adolescents show indications of disengagement from school or education, they
become more likely to drop out and if they drop out, it is more likely for them to
develop problem behaviors in young adulthood (Henry, Knight, & Thornberry, 2012;
Lessard, Butler-Kisber, Fortin, Marcotte, Potvin, & Royer, 2008).

In another study Lessard et.al. (2008) tries to constitute a map of educational
journey for the high school drop outs. According to the data they gathered from the
students they concluded that the students provided their answers from a
contextualized perspective that can be divided into two as school related factors and
family turmoil. In terms of school related factors, low grades and low overall school

performance, learning difficulties and relations with peers, student-teacher
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relationship came forward. Especially student-teacher relationship has found to be
important from two dimensions. First, some students had a positive student-teacher
interaction and found to be staying longer through their educational journey and still
some others had negative relations with their teachers in terms of feelings of being
pushed aside and alienated by their teachers and finally feeling excluded from the
classroom (Lessard et. al., 2008; Baird et. al., 2011). In the other context, which was
family, students reported that family turmoil coming together either a parental
divorce or low socio-economic status caused their educational journey to end
(Lessard et. al. 2008). In addition to family turmoil, if the students had any of their
parent or their older siblings who dropped out of school, it increases the risk for
those students to be disengaged from school. Likewise, if enough support and
guidance about their education were not available, students are reported to be more
likely to disengage and even unclear about what qualifications they needed to reach
their specific aims (Callanan et. al., 2009).

According to the literature in terms of future aspirations and their plans for
the future, some disengaged students had no clear plans for the future, some had
clear plans for the future but they didn’t think academic achievement was necessary
or relevant with their plans, some had clear plans but thought that they wouldn’t be
able to succeed reaching them, some had clear plans for the future but didn’t know
how to reach those goals and some had clear plans for the future (Callanan et. al.,
2009). As can be seen from the literature, the factors resulted from educational
disengagement and causing negative effects on young students’ future aspirations are

complicated and multi-dimensional.
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2.3.3 Policies to overcome disengagement

There are different approaches to overcome disengagement of young people from
school and overall education. Rogers (2016) lists some of those policy responses as
increasing the financial incentives, interventions such as mentoring, counseling and
other support systems, re-engagement with alternative educational opportunities and
increasing the quality of teaching and learning by promoting different pedagogical
approaches in order to increase student motivation. Moreover, the protective factors
can be listed as the provision of an effective and meaningful curricula to increase
student motivation, counseling services to mentor and support young people with
their experiences and to develop clear future aspirations, positive teacher-student
relationship and peer support. According to Ross (2009), continuous positive
relations between the school and parents, sharing of detailed information about the
paths that the students could prefer after graduation, teacher-led study support and
homework supervision, fair treatment and appropriate praise from teachers, varied
program opportunities and the existence of extracurricular activities within the
school can all be listed as factors that has the possibility of increasing student
engagement. Lloyd-Jones et al. (2010) also suggested that good teaching, positive
school-family links and disciplinary school precautions to decrease negative
educational impact (Lloyd-Jones et.al, 2010). In addition to that, if the curriculum is
engaging, teachers used more diverse teaching styles and try to teach in different
settings, students reported to be motivated and engaged. Especially active
participation opportunities in the class, positive classroom environment, smaller class

sizes and practical, hands-on exercises all motivates learners (Baird et. al. 2011).
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There are also studies that look at the issue of student engagement in distance
education settings. However, they try to examine the engagement of students in
online learning classes. These studies mainly address the vital need to engage
students with their peers, with their instructors and with the content in general in
online learning environments (Dixson, 2010; Everett, 2015).

According to Everett (2015), the lack of face-to-face interaction in distance
education settings is a barrier in front of student engagement and it requires the
strong social presence of a teacher figure for the students to be effectively engage
with the intended content. Besides, it is both necessary and effective for the students
trying to learn at a distance to build a strong connection between their teachers and
peers in order to empower their learning experience (Everett, 2015). There are, on the
other hand, many ways and tools to improve and enhance the engagement of students
in distance learning environments through information technologies. Everett (2015)
divides these tools into two: asynchronous and synchronous tools. The first group of
tools includes but not limited to podcasts, social media platforms such as Facebook
and Twitter, LinkedIn, YouTube and Teachertube and Google apps whereas the
second group of tools requires live interaction of person/s to person/s and includes
Skype, online chat rooms, Blackboard and Webex. What is common in all these tools
is the fact that they make instruction content appealing and by this way enhance
online student engagement. Admittedly no single tool is going to magically help
distance learners to be more engaged however, the results in Dixson (2010)’s study
show that in addition to the usage of multiple interaction channels, the existence and
quality of teacher-to-student and student-to-student interaction enhances the
engagement of distance learning students to the content they are learning. On the

other hand, from the perspective of the students, most engaging of the activities were
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found to be as application activities like case studies, discussion forums, labs and

group projects, research papers and current events assignments (Dixson, 2010).
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CHAPTER 4

RESEARCH METHODOLOGY

Throughout the study, qualitative methodologies were used to reach a thorough
understanding of the processes of distance education at the high school level in
Turkey, believing that using various interpretive forms would help a better
understanding of the subject by making the world clear in several different ways
(Denzin & Lincoln, 2005). Qualitative exploratory design was used to understand the
phenomenon through the subjective experiences and perspectives of students.

The chapter is organized to provide information about the research design,
data collection procedure and instruments, sites of the research, research participants,
data analysis and the reasons justifying the chosen theories and research techniques

over others.

4.1 Research design of the study

From the outset of the study what was genuinely interested the researcher was who
the students attending open education high school were in Turkey and how they
subjectively apprehended their experiences of distance education.

Based on the aim of the research and the research questions, qualitative
methodologies were believed to be more appropriate to study this subject (Nelson,
Treichler & Grossberg, 1992; Denzin & Lincoln, 2005). After deciding to study
OEHS, the first consideration was to study the phenomenon from the viewpoint of
students and through their experiences since there were various studies about
distance education in Turkey but few on the experiences of students attending these

specific schools. According to Demiray and Saglik (2003), 30 percent of the studies
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on OEHS were about the functioning of the system whereas only 15.4 percent of the
studies were related to the profile and learning of the students. According to a recent
content analysis of methodological trends of thesis on distance education in Turkey
between the years 2005 and 2014, it was found that only nine per cent of the thesis
were designed with qualitative methods (Gokmen, Uysal, Yasar & Horzum, 2017).
Moreover, the scarcity of qualitative studies in the field of distance education in
Turkey also increased the significance of employing qualitative methodologies.
Thus, the researcher started with enquiring qualitative research designs. At
the beginning Willis’ research on how working-class kids get working class job was
found to be helpful to guide the exploration and analysis of the subjective
experiences of OEHS students and a qualitative ethnographic design was thought to
be useful (Willis, 1977). However, since the structure of OEHS in Turkey was taken
into account, it was realized that there is no single place that was possible for the
researcher to observe the students in their school setting. The very nature of distance
education made it impossible for the study to be conducted as an ethnographic study.
Without a classroom encounter, a teacher to transmit the hidden curriculum, there
was nothing except the students themselves to reveal the unequal reproductive
aspects of their schooling process. After abandoning the idea of using ethnographic
design in the study, phenomenological design was taken into consideration.
However, the pathways and experiences of students until coming up to the point
where they attended OEHS was the main interest of the researcher rather than the
students’ feelings and psychological status. Since there are no studies looking at the
pathways of students specifically and the pilot interviews have given the insight that

there was a systematic course of events in their narratives, qualitative exploratory
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design with the guidance of Willis’s cultural reproduction paradigm was thought to

be the most suitable design for the research questions of the present study.

4.1.1. Qualitative research design

The history of qualitative research can be traced back to the 17" century (Vidich &
Lyman, 1994). Even though there exists certain paradigm shifts along the road and
divergence within and between approaches to interpretation, Denzin and Lincoln
(2005) divided the history of qualitative research into eight meaningful, historical
points.

The first phase of the eight moments is the Traditional Period which extends
from the beginning of the 20™" century to the start of World War II. In this phase,
researchers focused on objective interpretations with the undeniable impact of the
positivist paradigm. In the studies, ‘the other’ is romanticized and represented as a
foreign object. In this context, ethnographic writings were formed under four
assumptions. These can be summarized as objectivism, collusion with colonialism,
believing in the creation of a monument from the culture being studied and that this
creation of ethnographic text would never change. The second phase started at the
end of WW Il and continued till the 1970s and is called the Modernist Phase. This
period is marked both with scholarly and political creativity and new interpretive
forms. Two other outstanding features of this phase is rigorous analysis and new
practices that would support the researchers to give a voice to those classes of the
society who were not heard. The third moment of Denzin and Lincoln’s (2005)
historical periodization is called the Blurred Genre and comprised the years between
1970 and 1986. Various ways of collecting data and analysis were introduced in this

phase. Cultural representations and their meanings started to be more critical and
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‘interpretations of interpretations’ started to be argued. Besides, the privileged
position of the researcher opened to discussion and was highly challenged. This
period has witnessed the blurring of the line between social sciences and humanities.

By the time of 1980s, there came the Crisis of Representation moment and
qualitative studies began to be more reflexive and a focus on class, gender and race
was flourished. The norms of the first moment of qualitative history started to be
abandoned and new forms of method to increase reflexivity were looked for. The
fifth phase fall between the years 1990 and 1995 and named as The Postmodern
moment.

Three critical crises of qualitative history mounted in this period since the
impossibility of gathering lived experience and the difficulty of evaluating
qualitative research were realized. For that matter, participatory studies and new
ways of doing ethnography were adopted. The sixth phase, named as the
Postexperimental Inquiry, was marked with challenges to find new forms of
representation whereas the seventh Methodologically Contested Present moment
witnessed “...conflict, great tension, and, in some quarters, retrenchment” (Denzin
and Lincoln, 2005, p. 20). The last moment is the Fractured Future and seeks
whether the social sciences and humanities became grounds to discuss democracy,
gender, class and freedom (Denzin and Lincoln, 2005).

Even though Denzin and Lincoln (2005) tried to read the complex history of
the qualitative research through these eight moments, they did not necessarily
propose that one moment started where the other left. Researchers continue to assign
several of their works to any of those moments today. However different and new

ways of exploring and writing are continued to be argued.
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Considering the historical periodization and certain changes along the way,
Denzin and Lincoln (2005) broadly defines qualitative research as follows:

“Qualitative research is a situated activity that locates the observer in the

world. It consists of a set of interpretive, material practices that make the

world visible. These practices transform the world. They turn the world into a

series of representations, including field notes, interviews, conversations,

photographs, recordings and memos to the self. At this level, qualitative
research involves an interpretive, naturalistic approach to the world. This
means that qualitative researchers study things in their natural settings,
attempting to make sense of, or interpret, phenomena in terms of the

meanings people bring to them” (Denzin & Lincoln, 2005, p. 3).

Moving from this definition, how people make sense of their experiences and
how the researchers interpret these meaning making process and data with their own
reflexivity constitutes the basis of qualitative research. It involves an endeavor to
explore the meanings people attach to their lives and experiences through their own
words in a significant context and process which in turn is thought to provide

insights about the ongoing relation between social life and the subjectivities of

people (Luttrell, 2010).

4.1.2 Qualitative exploratory design

Exploratory research design in qualitative research refers to “broad-ranging,
intentional, systematic data collection designed to maximize discovery of
generalizations based on description and direct understanding of an area of social
psychological life” (Given, 2008). The very meaning of exploration refers to the
situations where the researchers have little or no knowledge about the population
being studied. Notwithstanding the fact that exploring a previously not studied
phenomenon, there is also a need for the researcher to justify that the elements he/she

wants to explore worth discovering.
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The research orientation in qualitative exploratory design is framed with two
important standpoints. These are flexibility while exploring the data and open-
mindedness about where to find the group to be studied. This type of design proposes
an intimate conception of the group being studied. Furthermore, the main aim of this
design is to produce generalizations about the group or phenomenon studied which
are derived inductively (Given, 2008).

The very reason that the OEHS students have not been studied very much
directed the researcher towards utilizing qualitative exploratory design which was

also found appropriate for the purposes of the study.

4.2 Research sites

The researcher conducted the study in four adult education centers in four districts of
Istanbul. Since there was no study that explored the relationship of attending OEHS
and reproduction of social class, the districts were chosen according to two criteria.
Two of the districts happened to be situated in the European side of Istanbul and two
of the districts were chosen from the Anatolian side. The second criterion was the
registered OEHS student numbers of these districts and their place in the quality of
life index which can be seen in Table 7. According to the registered numbers and
their place in the life index used, Maltepe and Eyiip reflected a much more middle-
class sample, whereas Umraniye and Esenyurt reflected a working-class sample for
the study. The districts were also chosen to have similar numbers of registered OEHS
students. Detailed contextual information about OEHS in Turkey can be found in

Chapter 2.
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Table 7. Research Sites

The place of
the districts in Total Number of Total Number of
the Quality Registered OEHS students | Students Interviewed
Life Index
M F T M F T
Maltepe 10 2,427 | 1,776 | 4,203 2 1 3
Eyiip 9 3,346 | 1,962 | 4,308 5 3 8
Umraniye 23 4583 | 3,778 | 8,361 4 3 7
Esenyurt 29 5166 | 3,396 | 8,562 8 7 15

Note: The Quality of Life Index was retrieved from Seker (2015) and the total
number of registered OEHS students retrieved from the website of OEHS.

4.2.1 Participants

The participants of the study were selected with purposive sampling consisting of
OEHS students who were between 15 and 25 years old. Four adult education centers
were selected to reach the students for the study. The primary data collection
technique was in depth interviews. In line with this purpose, interview forms for
students attending OEHS were prepared by the researcher.

According to Giroux (1983), reproduction theories undermine the importance
of human agency in challenging the oppressive practices of schooling. It is important
to examine the experiences of teachers and students in order not only find out the
repressive school practices but also track down the possibilities of resistance.
Therefore, this study was mainly conducted within the frame of in-depth interviews
with students attending to open education high school as part of their formal
education which covers the ages between 16 and 25.

Initially the age of students for this study was decided to be under 18,
however after sending messages to fifteen OEHS social media groups some of which
consisted of approximately 50.000 members and getting no return for the request of
participation, the age was decided to be increased to 25 and to conduct the research

in adult education centers in Istanbul. In addition to the age limitation the second
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criterion was the selection of students who are in their second year of OEHS in order
to have a sense and experience of distance education and vocational and technical
and religious OEHS students be excluded since they have face to face classes at the
weekends.

At beginning of the study, purposive sampling technique was used to reach
the sample of the study. This type of non-random sampling strategy was used first
because of the scarcity of the studies in the field to guide the research. Second, the
students, according to the system of OEHS, were not settled in a specific area and
time in contrast to a brick-and-mortar school and it was difficult to reach to students
every time. Third, in line with the aims of the research, the researcher sought to
collect the interview data from contexts that had a rather various and different socio-
economic structures. In order to protect the anonymity of the participants their names
and identifying features have been coded with letters. The demographic

characteristics of the participants can be observed in Table 8.

Table 8. Demographic Characteristics of Participants

Gender Age Work Status Number of
Age Female Male Total participants
16 years 1 1 2 Works in a paid job 26
17 years 2 3 4 Currently Unemployed 4
18 years 4 4 8 Did not work at all 3
19 years 0 2 2
20 years 0 3 3
21 years 2 0 2
23 years 2 2 4
24 years 0 2 2
25 years 4 1 5
Gender Total 15 18 33
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As can be observed in Table 8, 14 of the participants are at the age of 18 or
under the age of 18 while 19 of the participants are older than 18. As far as the
gender of the students is concerned, 15 of the participants are female while 18 of
them are male. Since the number of males are higher than female within the total
number of students attending OEHS in Turkey, the distribution of the gender of the
participants represents the total OEHS population. While 26 of the participants work
in a full-time paid job, 7 of them either currently unemployed or did not work at all.

When the demographic characteristics of the household is observed in Table
9, it is seen that majority of the students have three or more siblings and grow up in

crowded households.

Table 9. Demographic Characteristics of the Household

Number of Number of Number of Number of
people living in | participants Siblings participants
the household

3 5 No sibling 1

4 5 1 5

5 8 2 8

6 4 3 8

7 4 4 5

8 3 5 1

10 1 6 1

11 1 7 4

12 1

Table 10 below presents the economic conditions of the household. As can be
seen in the table, households’ average income changes between zero and more than
6000 Turkish Liras. Moreover, 11 of the participants live in a rental house while 22
of them live in their own houses and within this number two of the families still

make payments for housing loans.
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Table 10. Economic Conditions of the Household

Average Income of | Number of Housing Status Number of
the Household participants participants
0-1000 TL 3 Own house 22
1000-2000 TL Rental house 11
2000-3000 TL Public housing -
3000-4000 TL Other -

4000-5000 TL

o |N|o1|oo|~

6000+ TL

Table 11 presents the level of education of the parents of the participants
Majority of the parents are either primary school graduate or did not attend school at
all. For the purposes of the study the number of siblings were asked to the
participants and information was gathered about 95 siblings at the end. Even though
there are higher education students and graduates among them, most of the siblings
are students or graduates of middle school. Within the middle school students, one

sibling attends open middle school and seven siblings attend OEHS.

Table 11. Level of Education of the Members of the Family

Level of Education Mother Father

Did not attend school 9 2

Dropped out of primary school 1 1

Primary school student/ graduate 4 7

Dropped out of middle school

Middle school student/ graduate

Dropped out of high school

High school student/ graduate

=
N[N PN

Higher education student/ graduate

In addition to the above-mentioned tables, the students were also asked if
they know any foreign language. 12 of the participants stated that they know just a
little English whereas 12 of the participants stated that they didn’t know any foreign
language. The native language of eight participants were Kurdish. In addition to that,
five of the participants stated that they are interested in and familiar to Arabic, Laz

language, Russian, Georgian and Korean languages.
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4.2.2 Development of the interview form for students

The interview form for students included two sections. The first section served for
the purpose of gathering the educational stories of students through open-ended
questions whereas the second section included demographic information. Turkish
and English versions of the forms are provided in Appendix A and Appendix B
respectively.

In the first section of the student interview form, open-ended questions
together with some probing questions were included to explore the perspectives of
students attending open education high school. This section of the interview form
consisted of three sub-sections which intended to gather information concerning the
retrospective education experiences of students, their experiences in the open
education high school and their future expectations. The interview form was
designed in a past-present-future format to collect data on the perspectives of the
students. The questions in the past education experiences section included whether
the students attended school, whether they liked school or not, what they liked and
what they did not like about school, whether they found themselves successful at
school, how was their relationship with their teachers, school administration and with
their friends and whether they have experienced any negative cases in school.
Moreover, these questions were repeated for kindergarten, primary, lower secondary
and high school if any students attended before coming to open education high
school. Asking students their retrospective experiences related to education is
thought to help the understanding of participants’ relationship to education over time
and how this is related to their present conditions. However, this part was changed to
a life grid data collection tool to increase the participation of the students in the

interview process after the pilot interviews but then dropped. The second section
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included questions concerning data on the open education high school experiences of
the students. The probing questions were about their courses, materials, exams, the
difficulties they face within the system, the positive and negative sides of open
education, how they study their exams and whether they need extra help with their
courses. The last part included questions on students’ future aspirations, whether it
has changed over time and where they would see themselves five years from now.

The second section of the interview form covered the demographic
information form asking the students their age, gender, the number of people living
in their home, education and work related information concerning the father, mother
and any other siblings of the student, the district they live in, their knowledge of
foreign language and the house they live in their childhood and their employment
history if there were any. The demographic information section was first presented at
the beginning of the interview however then moved to the last section to focus the
concentration of the students on the OEHS related interview questions.

The interview form was reviewed and revised by supervisors and other
members in the thesis committee. The interview form was also discussed with Dr.
Lynne Rogers from University College London, Institute of Education who was the
supervisor during the researcher’s one semester exchange scheme.

After the revisions with the thesis committee, the interview form was sent to
the SBB Ethics Sub-Committee in June 2016 in order to get their approval. (See
Appendix C for Committee’s approval) Once the research proposal and the interview
form for students are approved, necessary applications were made for Istanbul
Directorate of National Education. (See Appendix D for MoNE’s approval) Since the
research sample also included students going to high school who were under the age

of eighteen, the approval of the Directorate was also required.
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After all the permits obtained, pilot interviews were conducted on August
2016. After the researcher returned from the UK, the interviews were conducted

between May 2018 and September 2018.

4.2.3 Pilot interviews

The pilot interviews were planned to be conducted with six students attending open
education high school who were between the ages fourteen and seventeen in Istanbul
in order to test the applicability and comprehensiveness of the interview questions.
The participants were reached through purposive snowball sampling. After a month
of search only one pilot interview could be conducted. Therefore, the search was
extended for participants living in other cities in Turkey and five other participants
were found in Izmir. However, three out of five students were suitable for the criteria
of the study. Finally, four pilot interviews were conducted to determine the
appropriateness of the interview questions to the research questions of the study.
Detailed biographical information about the participants of the pilot interviews can
be found in Appendix E.

The major findings acquired through the pilot interviews were the
discriminative attitudes of the teachers during the primary and lower secondary
school, the critical influence of the national examination system, the importance of
getting to know the life at an early age before their peers, the difficulty of studying
on their own and uncertain future aspirations when their higher education and job

opportunities were taken into account.
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The pilot interviews took approximately 20 to 45 minutes. The students were
observed to understand the questions asked and feel comfortable answering the
questions. All in all, the pilot interviews provided critical insights about the
experiences of students and guided the researcher in a couple issues.

After the pilot interviews, two main components were decided to be changed
in the interview form. The first change was to add a life grid tool in the first section
of the interview form where students’ educational experiences were asked. The
students were realized to have difficulty recalling their retrospective educational
stories during the pilot interviews which in turn caused them to pass over the
questions with phrases like “it was the same”, “it was good”, “I don’t remember, I
was too young”, “It has been a long time”. For example, one of the students in the
pilot interviews didn’t go to school regularly and usually missed classes but made to
pass his grades through teacher councils. This situation paved the way for seeking
more participatory tools to collect data from adolescents. To overcome these
difficulties, the data in the first section was decided to be collected through a life grid
prepared by the researcher which was designed to help students to recall their
retrospective memories related to their schooling and to support their narrative
stories. Designing a life grid tool for the retrospective part of the interview form was
decided in order to ease this process for the students since the literature suggests that
the tools to collect data is critical in the process of recalling information about past
experiences (Perry, Thomson & Fowkes, 1999).

For the purposes of this study the life grid was planned to be filled together
with the students in a participative manner to create an interactive and trustworthy

environment for the adolescents to reflect on her experiences and provide their

perspectives.
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However, after another pilot interview in addition to the previous four pilot
interviews, the students were observed to prefer answering questions rather than
drawing their experiences into the life-grid with reasons such as “I am not good at
drawing”, “I don’t have time” and “I prefer answering questions rather than
drawing”. Therefore life-grid was found inappropriate for Turkish OEHS students
and dropped.

The second change was to revise the questions in the future aspirations
section of the interview form. The questions which ask the student whether they
would consider attending university were found unrelated to the social reality of the
students and all the answers given to these questions in the pilot interviews were
unclear. That’s why, the questions were revised to include a more general inquiry of
what they would think they might or would become in the future rather than merely
asking the students their concrete plans. Adopting from Markus and Nurius’ (1986)
theory of Possible Selves, this section was broadened to inquire how the students
consider their potential and future. The concept of possible selves poses three main
questions to the subject pertaining to what they might become, what they would like
to become and what they are afraid of becoming. The answers to these questions are
found to be very much affected by the sociocultural and historical background of the
individual and his/her social experiences. Moreover, these retrospective experiences
were found to have an impact on the expectations of the individual and create
schemas about themselves. On the other hand, one of the important subjects studied
in relation to possible selves is whether it would influence the individual’s current
behavior. In this respect, Markus and Nurius (1986) concluded that “Attributes,
abilities, and actions of the self are not evaluated in isolation. Their interpretation

depends on the surrounding context of possibility.” (pp. 955). Besides, if there is

81



something negative, individuals accept to have as part of their past self, there is a
strong belief that the same feature will also determine their self in the future (pp.
959). These prepositions were related to the present study to understand and make
sense of whether the future aspirations of the students would be shaped by the past
education experiences of them. That is why, the questions in the last section of the
interview form were revised to provide the student with a broader realm to think and
reflect upon his/her possible self rather than merely asking which university she is

considering attending.

4.3 Data collection

Semi-structured interviews in line with the purpose of the study was
conducted with the students. In line with this purpose public education centers which
were open education high school contact bureaus were selected and regular field
visits were conducted for semi-structured interviews with the students during the
registration dates specified on the website of the Open Education High School. In
this process observations during the registration period in the public education
center, field notes and semi-structured interviews with the officers in the center were
also conducted to grasp the nature of the operation of the school and support the data

collected from the students.

4.3.1 Interviews with participants
The students who were agreed to participate in the research were asked if they give
permission for the recording the interview with a voice recorder. The time range for

the interviews was between 15 to 98 minutes with an average of 30 minutes.

82



While four out of 35 interviews did not give permission, 31 participants gave their
verbal consent for the recording of the interview with a voice recorder. Two of the
not recorder interviews were excluded because of inadequate data whereas two of the

other interviews were handwritten by the researcher.

4.3.2 Conversations with registration officers in the adult education center

During the time of the interviews the researcher had a chance to conduct informal
conversations with the personnel working at the registration unit. Since the
interviews were conducted in an unplanned schedule during the registration week of
students, there were plenty of time between each interview since the researcher
stayed all day long from 9:00 to 17:00 waiting for students to come for registration.
These informal conversations the researcher had with the registration officers was
found to be useful in terms of the willingness of the officers to share their opinions
about the problems the students had, and they also had as officers working for

resolving those problems.

4.3.3 Observations during the registration period in the adult education centers

The data collection period was in the spring and fall semesters registration period of
the OEHS. This provided the researcher with an experience of observing the adult
education center and even though the researcher didn’t plan this part, it was found to

be useful to include the notes the researcher took during her personal observations.

4.4 Data analysis
After the interviews, the researcher transcribed the recorded data by listening

the voice recorder on a slow mode and took notes after the transcription process in
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order to provide guide for the data analysis process. All in all, the data was recorded,
transcribed and then imported into a qualitative data analysis package called
MAXQDA.

The analysis of this section of the study included a thematic analysis of the
students’ experiences in the OEHS and their attitudes towards education and the
narrative analysis of some of the chosen interviews. By this way it was expected to
increase the trustworthiness and rigor of the study utilizing methodological
triangulation (Leech & Onwuegbuzie, 2007). Methodological triangulation in this
sense refers to the fact that the data of the study is evaluated by at least two
perspectives. Furthermore, the methods that are selected according to their
theoretical relevance are needed to be considered within a complex process of play
and be complementary to each other in order to increase the validity and lead a

thorough picture of the problem of study at hand (Flick, 2017, p. 780).

4.4.1 Thematic analysis

The data coming from interviews with students, observations and informal
conversations with the staff of the researcher before, during and after the interviews
in the public education centers chosen as research sites was analyzed using thematic
analysis framework of qualitative research. Thematic analysis was found as the most
appropriate form of analysis for the research questions the researcher sought to
answer. Thematic analysis, as one of the foundational methods of data analysis in
qualitative research field, is “a method for identifying, analyzing, and reporting
patterns (themes) within data”. (Braun & Clarke, 2006, p. 6). The aim of a good
thematic analysis is to identify themes in a way that will interpret and make sense of

the data at hand (Maguire & Delahunt, 2017).
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Among a number of thematic analysis, the framework of constructionist
paradigm was chosen to guide the analysis since this method tries to approach the
realities, meanings and lived experiences not just as data coming from the
participants but as the effects of a number of discourses operating in the larger
society. Furthermore, constructionist epistemology of qualitative data analysis
attempts to explore the structure of the broader social and cultural contexts and
conditions that made it possible for the individuals to provide their specific accounts
but not the others. Constructionist paradigm is interested in the issue of how
individual beings are constituted by the social world around them, how they are
enclosed by the language and symbols in this social world and how those individuals
utilized them to create their own selves and the way they make meaning of their
selves and the world around them (Taylor & Ussher, 2001).

In line with the constructionist method of framework, latent level of thematic
analysis was chosen for the analysis of the data instead of the semantic level of
analysis which tries to create themes with the surface meanings coming from the
data. On the other hand, latent level of analysis, also sometimes called as ‘thematic
discourse analysis” would uncover broader meanings underlying the surface of the
data gathered (Braun & Clarke, 2006). Discourses act as conversations with the
dominant agenda that manage the possibilities of thinking and serve for the
production of knowledge which help preserving specified power relations in the
society. In this sense discourses influences the perception of individuals of their own
lived experiences (Singer & Hunter, 1999). Through discourses human experience
and their internal reality constructions are constituted and this type of analysis in turn
intents to uncover the discourses that act in the construction of the individuals’

internal world and experiences (Taylor & Ussher, 2001). This kind of
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epistemological background of analysis is also consistent with broader aims of
qualitative research which mainly concerns unraveling the insights of the problems
that participants experienced and the meaning they attached to those experiences
(Leech & Onwuegbuzie, 2007).

Building on this theoretical background of thematic discourse analysis,
repeated patterns of meaning were tried to be explored across the data that involved a
repeated searching process to find common themes and inconsistencies embedded in
the individual narratives of the students. In this respect themes served as a ‘patterned
response’ capturing the essence of data in relation to research questions (Braun &
Clarke, 2006).

The entire process of analysis developed and proceeded with the principle to
move back and forth across the data set, codes and the whole analysis. Braun and
Clarke’s (2006) six step thematic analysis framework guided this process. This
framework can be seen below in Figure 2. The before mentioned moving back and
forth process is also tried to be presented in the Figure 2.

According to the steps shared in Figure 2, repeated reading of the data which
was transcribed verbatim before starting coding was realized in search of meaning in
relation to the research questions. The researcher also took notes while reading that
served as a guide in the later computer assisted coding process. After the
familiarization with the data process by repeated reading of the transcripts, the
researcher uploaded the transcribed interviews into the MAXQDA 11 qualitative
data analysis program and started generating initial codes from the data. According
to Kelle (1997), there are three important benefits of using computer assisted
software programs for qualitative data analysis. First, these programs increase

efficiency by releasing the researcher from the burdensome tasks of organizing data
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and make it easier to compare and contrast between different aspects of the whole
data. Second, they provide a much more systematic and explicit process of analyzing
even large samples of qualitative data. This in turn creates a more rigorous research
process and increase the trustworthiness of the study. Finally, the qualitative software
programs direct the researcher to more creative thinking processes of the analysis by
freeing up his or her time from the cumbersome tasks (Kelle, 1997). By using the
software program, the coding process started and proceeded with giving names and

tags for each text retrieved.

familarising
yourself with

your data
producing the generating
report initial codes
de]‘:;}rigi% and searching for
them eg themes
reviewing
themes

Figure 2. Braun & Clarke’s six-phase framework for thematic analysis

An open coding process was used that did not have any pre-existing codes
however developed and changed through the constant coding phase (Maguire &

Delahunt, 2017). After the coding of the whole data set, the researcher sorted the
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codes in order to generate potential themes while observing the relations between
codes, themes and research questions in every step. These themes were then
reviewed and re-reviewed by the researcher to ensure that the themes were internally
coherent and named by using the tags generated during the coding process. The main
aim of the researcher in this process was identifying the meaning of the themes and
exploring themes and subthemes and how they relate to each other and to the main

theme (Maguire & Delahunt, 2017).

4.4.2 Rationale for narrative accounts

After the researcher started to the process of thematic analysis, a certain
blueprint for the pathway students attending OEHS had to follow started to emerge.
For this reason, it was decided to provide some of the chosen narrative accounts of
students to give a thorough idea about the experiences of students attending OEHS
and the educational paths they have chosen to follow. Conducting a narrative
analysis for some of the chosen interviews was found relevant in two aspects. The
first reason was to present a thorough picture of students’ lived education
experiences to give a sense of relation to where they’ve arrived today whereas the
second reason had to do with the meaningful presentation of the similarities students
had in their prior educational experiences which influenced their decision to continue

their education at a distance.

4.5 Ethical assurances
The following ethical considerations were paid attention before, during and after the

study.
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First of all, the interview questions along with the demographic form and
informed consent form that were planned to be used in the study were prepared,
revised and sent for the approval of the Bogazic¢i University Human Research
Institutional Evaluation Committee’s approval. After the evaluation of the
Committee, the only revision that was requested was that the gift that was planned to
be given to the students be specified. Before it was only stated as a small present,
then revised to be stated as a Bogazi¢i University coffee mug.

The second consideration was using different informed consent forms for
participants who were under the age of 18 and for the students who were over the age
of 18. The informed consent form for the students who were younger than 18
included a signature part for the parents. (See Appendix F for the Turkish and
Appendix G for the English version of the informed consent form for participants)

Third, the interviews were planned to be conducted individually with
participants in a quiet room. In order to realize this, the public education centers
chosen in four districts were requested to reserve a room for the interviews.

Fourth, the names of the students along with districts were coded within the
study and all the data was protected and prepared to be eliminated after the thesis
defense.

The rigor and trustworthiness of a qualitative study can be increased in three
ways. These are using more than one type of analysis, integrating interrater reliability
and member checking (Leech and Onwuegbuzie, 2006). To do that, the researcher
used two types of analysis along with the background chapter including the
descriptive analysis about the context and the interrater reliability. For overcoming
the latter one of the transcribed interviews was coded by an independent researcher

in order to reach a more reliable code list.
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CHAPTER 5

PRESENTATION OF THE FINDINGS

“Young people are unconscious foot soldiers
in the long front of modernity,

in- voluntary and disoriented conscripts

in battles never explained”

(Willis, 2003)
Sociocultural background and prior school experiences along with their OEHS
experience are examined in this study in order to explore whether there exists a
certain pattern throughout the experiences of OEHS students that influenced them to
continue their secondary school education in the OEHS. The meanings they attached
to attending high school at distance, their engagement or disengagement to education
and their future aspirations are also examined to reach a thorough picture in the
analysis of their educational experiences and the related educational policies.

The findings are presented under five headings that also consisted
subheadings dealing with the themes which are gathered from the codes in the
thematic analysis. The ultimate list of themes can be found in Figure 3. Besides a
number of categories were identified and organized into the main themes. In the first
section, background factors are presented that influenced the educational experiences
of the students along with their brief self-histories. The second section consists of the
reflections of students on their prior school experiences which are also explored in
terms their ultimate arrival to the OEHS. The third section involves a thorough
analysis of the OEHS consisting of both the reasons of students while continuing
their schooling in OEHS and their experience of distance education. The fourth
section includes an analysis of the meaning students attached to OEHS with an

endeavor to analyze the discursive elements in their engagement vs. disengagement
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to education. Finally, the third section involves the future aspirations of the OEHS

students.

5.1 Background factors influencing the educational experiences of the participants
The common background factors the participants stated when they were asked their
prior school experiences were mainly about family dynamics along with social class,
migration, gender discrimination and individual challenges they had to face while
growing up. At the same time, family members’ level of education is considered as
one of the factors. Before presenting the commonalities in the background of the
students, brief self-histories of the students were provided to build a basis to the

common repertoires of the participants.

5.1.1 Brief self-histories of the participants

In this section, the self-histories of the participants are presented in alphabetical
order. These brief self-accounts are found worthwhile to draw a thin line in order to
have a sense of the general patterns with respect to the common background factors

they referred.

1- ARES (19)

ARES was 19 years old on September 2018 when the interview was conducted. He
was from Esenyurt. He did not attend any preschool. He attended a public primary
school for eight years and after he took the national exam for entering high school,

which was called SBS at his time, he was placed into a public Anatolian high school.
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Sociocultural background

eLevel of education of the family members
eSocial class

eGender discrimination

eFamily turmoil and individual challenges

eMigration
ﬂior school experiences \

eNegative experiences in primary, middle and regular

/Future aspirations \

eHope high schools

eUncertainity eRelationship with peers
eLack of motivation in school
eTruancy

eResistance to schooling
eNational high school exam and school choices
\ / eDevaluation of schooling/ losing belief in education

\;Early school leaving /
ositive experiences in school: the final flutters

\

/OEHS experiences: being there & getting
there

eReasons of students to attend OEHS
eExperiences of students in OEHS
*Meaning of being in OEHS: engagement vs.

\disengagement /

Figure 3. The ultimate list of themes
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However, he stayed one year in that high school and then he changed his school
because he failed the classes. He registered to a public religious high school and
stayed there for three years until he was expelled because of his attendance problem.
There are five people living in his household. He has three siblings including a 26
years old older brother, 23 years old older sister and 18 years old younger brother.
His mother did not attend any education and is a housewife and his father is a
primary school graduate and has a textile atelier. His older brother is also a primary
school graduate and works in his family’s atelier, his older sister is a university
graduate and works as a contractual teacher and his younger brother is a high school
graduate and studies for the university entrance exam currently. He has always had
his own room and there is a big library in their house. His mother tongue is Kurdish,
and he also knows just a little bit English, Arabic and Laz language. He started
working when he was 12 for the first time in his father’s atelier. Moreover, he started
to do paddler’s trade when he was 14 and he continues working in his family’s textile

atelier since he was 15.

2- BEUM (16)

BEUM was 16 years old on May 2018 at the time of the interview. He was from
Umraniye. He did not have any preschool education. He attended a public primary
school for five years and registered to another public school during middle school.
After he took the national exam for entering high school, which was called TEOG at
his time, he was placed into a public medical vocational high school. He continued
his education for one year there and changed to a private Anatolian high school to
which he also continued for one year. He then left school and started OEHS. There

are four people living in his household. He has one brother who is 11 years old and
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attends middle school. His mother is a middle school graduate and is a housewife and
his father is a primary school graduate and works for the private sector. They live in
their own house. He has not his own room but shares with his brother. He does not
like reading books, at all. He knows intermediate level English. He started working
after he left the private high school when he was 15. Since then, he worked as a

waiter, mechanic in the auto industry and a delivery person.

3- BMEY (23)

BMEY was 23 years old on May 2018 when the interview was held. He was from
Eyiip. He was originally from Adiyaman city of Turkey and migrated to Istanbul
when he was 11 years old. He did not have any preschool experience. He attended a
public primary school in Adiyaman until fourth grade and started fifth grade in
another public primary school in Istanbul. The national exam for entering high
school was SBS at his time and he was placed into a public Anatolian high school
which he continued for one year and dropped. There are 12 people living in his
household including his parents, his older brother with his wife and two kids and five
other siblings. He has six siblings. They live in their own house but continue paying
housing loan. He does not have his own room but shares with two other siblings.
Even though he likes reading, he could not have access to books when he was living
in the village. His native language is Kurdish, and he also knows just a little bit
Arabic. He started working when he was 16 in a textile factory and continues

working there five days a week, ten hours a day for minimum wage.
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4- CTES (17)

The interview with CTES was held on September 2018. He is 17 years old and from
Esenyurt. He did not attend kindergarten. He attended a public primary school in a
village in Erzurum city of Turkey. In his school all grades from one to five was
getting their education in the same classroom. He attended middle school in another
village for three years. The national exam for entering high school was called TEOG
at his time, however he was late for the exam because of the heavy snow in their
village. Therefore, he could not be placed to any high school. He and his family
migrated to Istanbul three years ago when he was 14. He then applied for a regular
high school but could not be placed anywhere because of quota problems. His family
requested him to work for a year in Istanbul, that’s why he could not registered to
OEHS when he first came to Istanbul. There are six people living in his household
including his parents and three siblings. He has four siblings including a 32 years old
brother who dropped out of high school and works in a textile factory, 21 years old
sister who also attends OEHS, 19 years old older brother who also dropped out of
high school and works in a pastry shop and a younger brother who is 9 and attends
primary school. His mother did not attend any school and is a housewife and his
father is a high school graduate and works as a construction worker. They live in
their own house, but he has not his private room but shares with his older brothers.
He liked reading books when he was in village sheepherding, but it was hard to reach
books in the village. His mother tongue is Kurdish. He started working when he was
in primary school. He was a shepherd at the time. After he and his family migrated to
Istanbul when he was 14, he first started working in a bakery and changed to
different works all of which in the service sector in two years-time. He currently

works as a waiter in a restaurant for one and a half years now for 12-13 hours a day.
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5- DNES (17)

DNES was 17 years old on September 2018 when the interview was held. He was
from Esenyurt. He did not attend any preschool education before he started primary
school. He attended primary school in two different public schools because they
moved their houses. He took the TEOG in order to be placed to a high school. After
the exam he attended to a vocational and technical high school for one year and then
dropped. There are five people living in his household. He has two siblings including
a 13 years old brother and 3 years old sister. His mother is a primary school graduate
and is a housewife. His father is also a primary school graduate and has his own
driving school. They live in their own house and he has his own room. He likes
reading action books. He does not know any foreign language. He started working
when he was 15 for the first time as an apprentice for a hairdresser for 100 TL
weekly. He works in a Mercedes service currently as a car mechanic from 8.30 am to

6 pm and earns minimum wage.

6- EAEY (23)

EAEY was 23 years old on September 2018 when the interview was held. She was
from Eyiip. She did not attend preschool, attended a public primary school for eight
years. After she took the national exam for entering high school, which was called
SBS at her time, she was placed into the accounting department of a public trade
vocational high school. However, she stayed there for two years and then dropped
because she did not like accounting and was harassed in school. There are five
people living in her household including her parents and siblings. She has two
siblings. Her older sister is 29 and graduated from high school and works as a

salesperson. Her younger sister is 13 and attends middle school. Her mother is a high
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school drop-out and is a housewife and her father is a middle school graduate and
works as a shovel operator. They live in their own house and she has her own room.
She does not like reading even though they have a bookshelf consisting of books
which are mostly encyclopedias. She knows just a little bit English and Georgian.
She worked as an officer in a post office and as a salesperson and cashier in several
shops. She currently works as a beauty specialist in a shop eight hours a day for six

days in a week. She earns 2200 TL.

7- EHEY (20)

EHEY was 20 years old on May 2018 when the interview was held. He was from
Eyiip. He was born in Van. He did not attend kindergarten. He attended primary
school in two different schools in two different villages in Van. After he took the
national exam for entering high school, which was called OKS at his time, he was
placed into a public Anatolian high school and dropped out of high school in his
second year. He lives with six other people in the household. He has seven siblings
including a 30-years old older brother, 28-years old older sister and 24 years old
older sister, 19, 18, 12 years old three sisters and a 16 years old brother. His oldest
brother is a middle school graduate working as a construction worker whereas his
oldest sister is a primary school graduate, married and a housewife. His 24-years-old
sister is also married, dropped out of high school and is a housewife. His 19-years-
old sister is also a high school drop-out, his 18-years-old sister is a senior high school
student, 16-years-old brother is a freshman high school student and 12-years-old
sister attends middle school. His mother and father did not attend school. His mother
is a housewife and his father is a driver. They live in a rental house and he does not

have a private room and does not like reading. His native language is Kurdish. He
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has started working since he dropped out of high school. He first started working in a
pastry shop for one year and transferred to another pastry shop which he has been
working for four years now. He works 11.5 hours a day for seven days a week and

earns 2150 TL.

8- ENES (24)

ENES was 20 years old on September 2018 when the interview was held. He was
from Esenyurt. He was born in Kars. He did not attend kindergarten. He attended
primary school in Kars. After the SBS exam, he was placed to a public Anatolian
high school in Kars and stayed there for two years. There are four people in the
household. He has three siblings including a 32 years old older sister who is a middle
school graduate, married and does not work, 31 years old older brother who is a high
school graduate and a 12 years old sister attending middle school. They live in a
rental house. He had his own room back in Kars but does not have a private room
currently. He likes reading and knows just a little bit English. His native language is
Kurdish. He started working when he was 17 as an operator in a textile factory. He
then worked as a delivery man but currently is responsible for software programs in a

private company. He works ten hours a day for five days a week.

9- ENMA (19)

ENMA was 19 years old on May 2018 when the interview was held. He was from
Maltepe. He did not attend kindergarten. He attended to a public primary school for
eight years. After taking the SBS, he was placed to a multi-program high school. He
stayed there for one and a half year before transferring to a trade vocational high

school in which he stayed for one year before dropping out. Currently he lives with
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his mother. His parents are divorced, and his brother is a 20 years old high school
drop-out who is currently in military duty. His mother did not attend school and is a
housewife and his father is a primary school graduate and is a plumber. He lives in
their own house and shares a room with his brother. He knows a little English. He
first started working as a waiter when he was 16 and did different service works on

and off since that time. He currently works in a telecommunication firm.

10- ERES (25)

ERES was 25 years old on September 2018 at the time of the interview. He was
located in Esenyurt. He is originally from Amasya city of Turkey. He did not attend
kindergarten. He attended primary school in two different public schools in Amasya
and did not have any high school experience before OEHS. He took the OKS exam
but could not have a sufficient score to be placed to any high school. He is married,
and his household includes him and his wife. However, in his childhood home he
lived with five people including his parents and three siblings. He has four siblings
including a 30-years old older brother, 28-years old older sister and 26 years old
older brother. All of his siblings are middle school graduates and working. His
mother and father are primary school graduates. His mother is a housewife, his father
is a farmer. Their house is rental. Even though their house in Amasya was a big
village house he never had a private room because of heating problem. He started
working when he was 15. Since then, he worked as a welder, mechanic, textile

worker, automobile factory worker. He is currently unemployed.
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11- FTMA (20)

FTMA was 20 years old on May 2018 when the interview was held. He was located
in Maltepe. He is originally from Mardin city of Turkey. He did not attend
kindergarten. After he graduated from a public elementary school in Mardin, he went
to Hatay to attend a private Koran course. He took the SBS exam but did not make
any high school preferences because of his decision to go to Hatay. After he finished
the course, he migrated to Istanbul to live with his brother. There were eleven people
in his household back in Mardin, but he lives with his two older brothers in Istanbul.
He has seven siblings. His oldest brother is a 25 years old high school graduate who
works in a Doner restaurant. His two other older brothers are 23 and 22 years old and
they both are middle school graduates and work in a hookah café. His 21-years-old
brother is a primary school drop-out and unemployed. His three younger siblings are
18, 14 and 8 years old respectively. The 18-years old brother attends religious high
school, 14-years-old sister attends middle school and the youngest one attends
primary school. His mother did not attend school and is a housewife whereas his
father is a middle school graduate but does not have a job. They had their own house
back in Mardin and he shared a room with his seven siblings, but he stays in a rental
home in Istanbul. His native language is Kurdish, and he can also speak Arabic. He
started working when he was 18 as a joker worker in a supermarket who does

everything requested in the workplace for two years now.

12- HEES (25)
HEES was 25 years old on September 2018 at the interview time. She was from
Esenyurt. She was born in a village of Erzurum and because of gender discrimination

she was never allowed to go to school and never took the national high school exam.
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After they migrated to Istanbul nine years ago, she first attended a literacy course
then open middle school and now ended up in OEHS. She lives with her parents, her
brother with his wife and child, and her two other siblings. She has four siblings. Her
older brother is 32 years old, primary school graduate who is a construction worker,
her older sister is 26 who also attends OEHS and her younger brother is 23 years old
high school drop-out who also works as a construction worker. Her mother did not
attend school and is a housewife whereas her father is a primary school graduate. Her
father was a farmer back in Mardin but does not work in Istanbul. They live in their
own house. She never had a private room but had to share with her sister. Even
though there are not any books at home, she likes reading romance and tries go to the
public libraries to reach books. Her native language is Kurdish. She tries working in

textile atelier for some time however her family did not allow her to work.

13- HMUM (23)

HMUM was 23 years old on May 2018 at the time of the interview. She was from
Umraniye. She did not attend kindergarten, attended a public elementary school.
After she graduated, she took the OKS exam and placed to a public Anatolian high
school in which she stayed one year before dropping out. She is an only child. Her
mother and father are both primary school graduates working as a housewife and
construction worker respectively. They live in their own house and she has her
private room. She does not like reading. She cannot speak any foreign language. She

did baby-sit for about two months but quit when she started OEHS.
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14- IMEY (18)

IMEY was 18 years old on May 2018 when the interview was conducted. She was
from Eytip. She did not attend kindergarten. She graduated from a public elementary
school and after she took the TEOG exam she continued to a girls’ vocational
technical high school. She lives with her parents and her three siblings including 15
years old twin brothers attending middle school and a three years old baby brother.
Her mother and her father are both middle school graduates working as a housewife
and driver respectively. They live in a rental house. She has a private room and a
bookshelf that she created out of a closet together with her siblings. She likes reading
self-help books and knows a little bit English. She looks after her baby brother and

has been doing tutoring for five months now.

15- KMUM (20)

KMUM was 20 years old on May 2018 at the time of the interview. He was located
in Umraniye. He did not attend kindergarten. He attended primary school in two
different public schools in istanbul. After he graduated and took the SBS exam, he
was placed and attended to an industrial vocational high school for two years. After
that, he transferred to another industrial vocational high school and attended for one
year before dropping out. His parents are divorced, and he lives with his mother and
sister. His sister is 22 years old high school graduate working as a salesperson. Her
mother is also attending OEHS and works as an assistant anesthesiologist whereas
his father is a primary school graduate working as a hairdresser. They live in a rental
house. He has his own room and he likes reading like his sister. He knows a little bit

Laz language and Russian out of curiosity. He started working when he was 14 and
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did paddler’s trade for two years. After that he has been working in various jobs

ranging from working as a cashier, waiter and barista.

16- KNEY (18)

KNEY was 18 years old on May 2018 at the time of the interview. He was located in
Umraniye. He is one of the three participants who attended preschool among 33.
After preschool he continued the same primary school that the preschool was
attached. When he graduated, he took the TEOG exam and was placed to a trade
vocational high school but was expelled because of truancy. He lives with his mother
and brother. His mother is a high school graduate and works as a security guard and
his brother is 19 years old, OEHS graduate who also works as a security guard. They
live in their own house and he shares a room with his brother. There are plenty of
books at home, but he does not like reading. He knows a little bit English. He started
working when he was 12-13 years old in a printing shop. He currently works as a

security guard like his mother and brother, eight hours a day in shift.

17- KRES (25)

KRES was 25 years old on September 2018 when the interview was held. She was
from Esenyurt. She is one of the eight children of a gypsy family. She did not attend
preschool. She started primary school when she was 11 because her father decided to
let his children to go to school altogether. She attended a public primary school for
eight years however since she was over 18 when she was graduated, she was not
allowed to attend a regular high school. She was then sent to orphanage in which she
stayed until she was 18 years of age. She then got married, had a son and divorced.

She currently lives with her son. Her mother is a primary school graduate and a
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housewife. Her father is a primary school graduate and works as a driver. She has
seven siblings. Her three older sisters are 29, 27 and 26 years old. The oldest one did
not attend to school whereas the other two are middle school graduates. Her younger
sister who is 23 attends to university. Her 22 years old brother is a middle school
graduate and does not work whereas her 21 years old sister and 20 years of brother
are high school dropouts. She lives in a rental house. She never had a private room
back in her childhood. There were no books in their house and she never likes
reading. After she left the orphanage, she took the civil service examination and was

stationed to a public education center.

18- MAES (17)

MAES was 17 years old on September 2018 at the time of the interview. He was
located in Esenyurt. He did not attend preschool. He attended a public primary
school and after the TEOG exam he was placed to a public Anatolian high school in
which he stayed for 2 years before dropping out. He lives with his parents and two
siblings. His mother is a primary school graduate and is a housewife. His father is
also a primary school graduate and has his own printing atelier. His older brother is
20 years old, who also attends OEHS but currently in military duty. His sister is four
years old. They live in their own house and he has his private room, he likes reading
when he is bored. He knows a little bit English. He started working when he was 16
years old as a plumber, but he currently works in his father’s printing shop eight

hours a day, for five days in a week.
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19- MDUM (23)

MDUM was 23 years old in May 2018 at the time of the interview. He was located in
Umraniye. He did not attend kindergarten. He attended a public primary school and
after graduation he took the SBS exam. After being placed to a religious high school,
he dropped out in his second year. There are ten people in his household including
his parents and seven siblings. His mother is a primary school graduate housewife
and his father is a high school graduate who works as an advertiser and graphic
designer in his own printing shop. He has seven siblings including a 25 years old
older sister who also attends open education middle school, 22 years old brother who
is also a OEHS student, 20 years old brother attending regular high school, 18 years
old sister attending a private Koran course and a 15 years old brother who graduated
from middle school but took a leave for one year before starting to high school. They
live in their own house but pay for housing loan. He does not have a private room,
never had one. He knows a little bit English. He started working when he was 17
years old and did various jobs until now. He worked as a driver, grill chef ina
meatball restaurant, worker in a textile factory and office boy in his father’s printing

shop. He currently works as a salesperson in a motor factory.

20-NAEY (21)

NAEY was 21 years old on May 2018 at the interview time. She was from Eyiip. She
was born in Tokat and attended a public primary school in there. She did not go
preschool. After she took the SBS exam she was placed to a religious high school.
However, because of the difficulty of the courses she dropped out in the second
semester of the freshman year. After dropping out of high school she got married and

moved to Istanbul. She lives with her husband now. She has four siblings. Her older
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sister is 27 years old, middle school graduate who is also married and is a housewife.
Her 25 years old other sister is a high school graduate and is getting prepared for the
civil service examinations and is also married. Her 23 years old sister attends to
university whereas her 15 years old younger sister attends to medical vocational high
school. Her mother is a primary school graduate housewife whereas her father is a
middle school graduate who does stock farming. She lives in a rental house with her
husband. She never had a private room back in Tokat. She had a working experience

in a textile factory but is unemployed at the moment.

21- OREY (18)

OREY was 18 years old in May 2018 at the time of the interview. He was located in
Eyiip. He did not attend kindergarten. He attended a public primary school and after
graduation he took the TEOG exam. After being placed to a religious high school, he
dropped out in his second year. There are eight people in his household including his
parents, his grandfather and four siblings. His mother is a middle school graduate
housewife and his father is a middle school graduate who owns a production
company that does balcony window. He has four siblings including his 22 and 20
years old older brothers who are high school graduates working in their own
company, 16 years old sister attending a regular high school and a 10 years old
brother attending middle school. They live in their own house, but he shares his room
with two of his brothers. He likes reading thriller and religious books. He does not
know any other language but wants to learn Arabic language. He has currently been

working in their own company since last year with his father and brothers.
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22- OMUM (25)

OMUM was 25 years old on May 2018 at the time of the interview. She was from
Umraniye. She was born in Giresun city of Turkey and attended a public primary
school in there. She did not attend preschool. She took the OKS exam but did not
make her high school preferences because of poverty. She is now married and lives
with her husband and daughter. She has four siblings. Her older sister is 29 years old,
middle school graduate who is also married and is a housewife. Her 22 years old
sister is a fine arts high school drop-out who works as a cashier in a supermarket, her
21 years old brother is a high school drop-out and unemployed, her 13 years old
sister is an eighth grader in a public middle school. She lives in a rental house with
her husband and daughter. They shared a room with her three sisters back in her
childhood and only had test books. She had a working experience as a salesperson

for 700 TL a month but quit after her daughter was born.

23-RAES (21)

RAES was 21 years old on September 2018 when the interview was conducted. She
was from Esenyurt. She did not attend kindergarten. She attended a public primary
school for four years and transferred to another public primary school for four years.
After she graduated and took the SBS exam and she continued to a vocational
technical high school and studied fashion design for one year there and then dropped
out. She lives with her parents and her two siblings including 24 years old middle
school graduate who works as a men’s’ hairdresser and a 19 years old younger
brother who is getting prepared for the college examinations. Her mother and her
father are both primary school graduates working as a housewife and presser

respectively. They live in their own house. She does not have a private room but
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shares with her siblings. She likes reading. She worked in a packaging factory for a

month but then quit because of the persistence of her family.

24- SAMA (17)

SAMA was 17 years old on May 2018 when the interview was conducted. She was
from Maltepe. She attended kindergarten and continued to the public primary school
to which the kindergarten was also attached. She stayed there for six years and
transferred to another school for the last two years. After she graduated and took the
TEOG exam, she was placed to an industry vocational high school to which she
attended for one year and then transferred to a private high school. She lives with her
mother and older brother. She has two brothers who are 24 and 23. Her oldest brother
is a high school graduate, married and lives abroad whereas her younger brother is a
university student. Her mother is a university graduate and works as a nurse whereas
her father is a primary school graduate and works as a driver. Her parents are
divorced. They live in a rental house. She has a private room and a bookshelf full of

encyclopedias. She knows a little bit English and has never worked in a paid job.

25- SMES (16)

SMES was 16 years old on September 2018 when the interview was conducted. She
was from Esenyurt. She did not attend kindergarten. She attended two public primary
schools. After she graduated and took the TEOG exam she continued to an Anatolian
high school for one year and then dropped out. She lives with her mother, older
brother and his family. Both of her parents did not attend school. Her mother works a
house worker. Her father passed away, but he did not have job when he was alive.

She has five siblings including a 33 years old sister who did not attend school, a 32
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years old brother who is a primary school graduate, a 29 years old sister who did not
attend school either, 28 years old brother who dropped out of middle school and a 26
years old sister who dropped out of primary school. They live in a rental house. She
never had a private room. She likes reading thriller books. Her native language is
Kurdish. She has never worked in a paid job, but she does babysitting for her

brother’s baby.

26- SNES (18)

SNES was 18 years old on September 2018 when the interview was conducted. She
was from Esenyurt. She was originally from Mus city of Turkey. She did not attend
kindergarten however she attended a public primary school in Mus until third grade
and then her family migrated to Istanbul. She continued primary school in Istanbul
until seventh grade and dropped out. She graduated from open education middle
school and registered to OEHS. Her mother did not attend school and is a housewife
where as her father is a middle school graduate and works as a construction worker.
She has three siblings including a 16 years old brother who is a middle school
student, a 14 years old sister who is also a middle school student and a 9 years old
sister who is a primary school student. Even though they live in their own house
now, they had to move their house for many times since they came to Istanbul. She
has her private room for eight years now. She likes reading books, especially self-
help books. Her native language is Kurdish. She first started working when she was
12 with her siblings as an apprentice to a man who was doing paddler’s trade. After
they migrated to Istanbul she worked in a plug-socket factory and in a textile factory.

Currently she works in daily jobs.
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27-SNEY (24)

SNEY was 24 years old on May 2018 at the time of the interview. He was located in
Eytip. He did not attend kindergarten. He attended a public primary school and after
graduation he took the OKS exam. After being placed to an Anatolian high school,
he dropped out at the end of his first year. There are three people in his household
including his parents and himself. His mother is a primary school graduate housewife
and his father is a higher education graduate who is retired. He has three siblings
including a 36 years old sister who is a middle school graduate and married, a 33
years old middle school graduate sister who is also married and does not work and a
34 years old older brother who is a university graduate and works as a civil servant
and is also married. They live in their own house. He never had a private room but
there are plenty of books in their house because both him and his father likes reading.
He does not know any other language. He first started working when he was 15 in a
textile factory, 11 hours a day for four years. He then works in paddler’s trade for
three years and works as a part time taxi driver. He currently works as a security

guard.

28- SKES (18)

SKES was 18 years old on September 2018 at the time of the interview. He was
located in Esenyurt. He did not attend kindergarten. He attended a public primary
school for seven years and transferred to another public primary school for one year
and graduated from there. After graduation he took the TEOG exam but was not
placed to any regular high school. There are five people in his household including
his parents, himself and his two siblings. His mother is a middle school graduate

housewife and his father is a middle school graduate who is a worker. He has two
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siblings including a 13 years old brother who is a middle school student and a 7 years
old sister who is a primary school student. They live in their own house. He shares a
room with his brother, and they have books at home. He likes reading poetry. He
knows a little English. He first started working when he was 11-12 years old. Since
then he worked as an apprentice to a tailor, hairdresser and butcher. Currently works

as a mechanic for three years.

29- SLES (25)

SLES was 25 years old on September 2018 when the interview was conducted. She
was from Esenyurt. She was originally from Kastamonu city of Turkey. She did not
attend kindergarten. However, she attended a public primary school in a village in
Kastamonu. She attended a public middle boarding school in the center of
Kastamonu. After middle school, her father decided that they do not have enough
money to allow her to continue her education through high school. Then she got
married soon and migrated to Istanbul with her husband. Her mother is a primary
school graduate and is a housewife. Her father is a primary school drop-out and
working as a farmer. She has two siblings including a 31-years-old sister and a 28-
years-old brother who are both middle school graduates. They live in their own
house with her husband. However back in Kastamonu she lived with her parents and
two siblings. She did not have a private room but had to share it with her two
siblings. She and her sister like reading books and together own a bookshelf back in
Kastamonu. She first started working when she came to Istanbul in a textile factory
at the age of 19. After two years, she quit and for three years now, she has currently
been working in a bakery for six days a week, eight hours a day and earns minimum

wage.
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30- VNES (18)

VNES was 18 years old on September 2018 at the time of the interview. He was
located in Esenyurt. He did not attend kindergarten. He attended a public primary
school in his district and graduated from there. After graduation he took the TEOG
exam and was placed to a vocational and technical high school. After attending there
for one year, he dropped out. There are five people in his household including his
parents, himself and his two siblings. His mother is a primary school graduate
housewife. His father is also a primary school graduate who is self-employed. He has
two siblings including a 15 years old brother who also is an OEHS student and a 4
years old baby brother. They live in their own house. Before they shared a room with
his brother, but now after they moved their house, he has his private room. There are
no books at home, and he does not have time for reading. He does not know any
foreign language. He first started working when he was 15 years old. He is working
in the same job of natural gas laying for three years now. He works 10 hours a day

for minimum wage.

31- YRES (18)

YRES was 18 years old on September 2018 when the interview was conducted. She
was from Esenyurt. She did not attend kindergarten. She attended a public primary
school in there. After graduation, she took the TEOG exam and was placed to a
vocational and technical high school in which she continued for one year and
transferred to another high school. After one semester in the transferred high school
she dropped out. She lives with her parents and her sister. Her mother is a primary
school graduate and is a housewife. Her father is a primary school graduate and

works as a textile worker. She has a 14 years old sister who is in eight-grade. She had
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her own room and they share a bookshelf with her sister. She knows a little bit
English. She first started working when she was 17. She worked in a textile factory
for four months without insurance because she was underage. She is currently

unemployed.

32-ZAUM (17)

ZAUM was 17 years old on May 2018 when the interview was conducted. She was
from Umraniye. She did not attend kindergarten. She attended a public primary
school for five years and transferred to another public school when she was attending
middle school. After graduation, she took TEOG exam but did not choose any high
school because her mother did not allow her to go to school to look after her baby
sister. She lives with her parents, her grandmother and her three sisters. Her mother
is a primary school drop-out housewife and she also works as a Koran preacher. Her
father is a middle school drop-out and works as a furniture dealer. She is the oldest
child and has three sisters who are 15, 8 and five and all attending school. They live
in their own house. She had her own room and a bookshelf. She does not know any
foreign language. She worked in a textile factory and a restaurant for two months

each. She is currently not working but looks after her sisters.

33-ZPUM (18)

ZPUM was 18 years old on May 2018 when the interview was conducted. She was
from Umraniye. She did not attend kindergarten but attended a religious course that
was for preschool kids. She attended a public primary school in there. After
graduation, she took the TEOG exam but did not make any preference to go to high

school because her father did not trust the environment of the high school for a girl.
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She lives with her parents and her sister. Her mother is a middle school graduate and
is a housewife. Her father is a college graduate and works as a tax professional. She
has four siblings including a 28 years old sister who is a university student, married,
25- and 23-years old sisters who are also university students and a 17 years old sister
who attends to a regular high school. She and all of her sisters have their private
rooms and bookshelves. She knows a little bit Korean out of curiosity. She has never

worked in a paid job.

5.1.2. Sociocultural background of the students

The general patterns with respect to the common background factors of the students
attending OEHS were the followings: education level of the members of their family,
social class, gender discrimination, family turmoil and individual challenges, and

migration.

5.1.2.1 The education level of the members of the family

The education level of the parents was presented in Table 10 in the Participants
section of Chapter 4. There are 33 mothers and 33 fathers. Nine of the mothers and 2
of the fathers did not attend to any kind of school. One mother and one father
dropped out of primary school. 14 of the mothers and 17 of the fathers are primary
school graduates whereas the number of middle school graduates are 6 for mothers
and 7 for fathers. One of the fathers was a middle school drop-out. One of the
mothers and two of the fathers are high school graduates while one mother and one
father are high school drop-outs. Finally, one mother and two fathers are university
graduates. Thus, most of the parents had a middle school or lower level of education

in this study. This situation is also existed in the literature that educational

114



background of the family is an important determinant and explanatory factor of
future student disengagement that as the education level of the family members
decreases, the disengagement level of the children from school increases (Dale,
2011; Rogers, 2016; Rumberger & Lim, 2008).

When the education level of the siblings is concerned, information was
gathered about 95 siblings of the 33 OEHS students who participated in the study.
Table 12 below presents the summary of the education level and student status of the

siblings.

Table 12. Level of Education of the Siblings of the Participants

Level of Education Number of
Siblings
Younger than school age 4
Did not attend school 3
Primary school student 7
Dropped out of primary school 2
Primary school graduate 4
Middle school student 13+1*
Dropped out of middle school 1
Middle school graduate 17
High school student 8+6*
Dropped out of high school 11
High school graduate 10+1*
Higher education student 5+1*
Higher education graduate 2

Note: The numbers specified with a star represents the number of siblings attending
distance education.

When Table 12 is observed, it can be inferred that majority of the siblings had
high school or lower level of education. Only two out of 95 siblings have been
graduated from university and six of the 95 students are higher education students
who are continuing their education. Six of the siblings are registered to the Open
Education Faculty. Besides, 14 of the siblings had a history of drop-out. Such a

conclusion is also consistent with the literature that the existence of other people who
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dropped out of school can predict the future drop-outs or disengagement in the

family (Dale, 2011; Rumberger & Lim, 2008).

5.1.2.2 Social class
One of the common background factors participants stated was social class. Among
the participants there were ones who could not attend school just because family
resources were extremely scarce. Ones who cannot buy their school books necessary
for the course let alone novels to read moreover had to work to earn money for their
family even though they were school age children. CTES (17) is one of those
children who grew up in a small village of Erzurum and attended to a small village
school in which all five grades are taught together in the same class, he reflected on
the challenges he experienced in the school (See Appendix H for Turkish
Narratives):
I didn’t go to kindergarten. I grew up in a village. I have been in Istanbul for
3 years. You know | went to elementary school in the village. We had so
much troubles. We barely could afford school books. You know teachers
gave us the whole stuff. We were of course very pleased for their support.
We received such an education that we had good success. We passed to
secondary school. There were so much problems in secondary school.
| went to a typical high school in 2017, I enrolled. We had many family
issues. We had credit debt, because we bought a house, we were unable to
pay it. | dropped out of school again. This time | studied at the open high
school. I deleted my record. Then, I quitted the school again. | worked and
froze my registration. After that, “You had better work this year” my family
said. They said, “We will further support your education next year”. “Work
this year, we will give advantages to you”. So, I accepted it because of the
trouble.
| went to open high school for 1 year. | wanted to transfer to formal education
anyway. But my family didn’t let me. “You have to work. We have a trouble
like that” they said. (CTES, 17)

As a result of the economic difficulties the participants had in their

household, they unintentionally step into a process of self-sacrifice to help their
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families. Moreover, in this process going to school did not create a fast solution but
in contrast working in a paid job did created a quick fix for the problem. That is why,
most of the time what poverty did to the educational path of the students caused them
to drop out of school and start working. The feelings of self-sacrifice were also
apparent in the words of IMEY (18) who maybe did not drop-out to work but had to
do housework and look after her baby brother so that her mother could work and earn
money:

I didn’t go to kindergarten. I went directly to 1st grade. It was alright, nice. |

didn’t have any problem. I went to high school, grade 1 and 2. I had to drop

out of the school in grade 3, | had a new sibling. We were three siblings, the
fourth one arrived. | had to quit the school because there was no one who
could take care of my siblings and my mother had to work. My mother asked
me for my opinion and of course she didn’t force me. So, I quitted the school
to make sacrifice.

I had only my family by my side. Everyone was already quiet. Everyone

remained silent. In fact, they were not willing to remove but they had to.

Because we are four siblings. | mean because of hard living conditions, they

had to. I'm the eldest one, and I’'m the only girl. Just my grandmother said,

‘remove her’. No one else said anything (IMEY, 18)

Even though IMEY (18) liked school and had good grades and his family did
not actually want to prevent her from going to school, the very reason of her drop out
of high school was the obligation of her mother to work and earn money for the
future of her children. The feelings of self-sacrifice were also very much clear in her
account.

ERES (25) was also like CTES (17) and IMEY (18) had a low socioeconomic
status family background that caused him to drop out of school:

Laziness you know. | mean we usually tried to do something. Well, most of

us had a profession. Some of us became teacher, some of us well. I wasn’t

able to study because we didn’t have money, because of our financial
situation. | became weldor something. Still I have (the same) profession. So. |

wanted to study and be a cop, but it didn’t happen.

Zeynep: So, you didn’t change any school after you did in your first year?
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ERES: No, I only changed in my first year you know, we went to somewhere
else when | was in Grade 1, to another district. We had to move, poverty you
know. We went to somewhere else.

Our decision to drop out of school is like: We had a wood house, it burnt

down. We run out of money. We were planning to build a house. Because we

were not able to build the house, | became a weldor, chose the profession.

Since then, I’ve been working you know.

Zeynep: Well, what was your family’s average monthly income when you

were studying?

ERES: Nothing. Zero. Nothing at all | mean. They make money in farm or

field by any chance. Otherwise, nothing. (ERES, 25).

ERES (25) felt obliged to work and help his family after their house was
burned. He mentioned his friends who could get a proper education and had a good
job and he saw poverty as the utmost reason of his drop-out and not having to do his
dream job but rather be obliged to be a welder. What is more striking was the answer
he gave to the question of the average income of his family, which was ‘none’.
However, no matter how clear the level of poverty and its influence on the drop-out
of the student was, ERES (25) is of two minds of self-blaming himself for
misbehavior and blaming poverty (Willis, 1977).

The level of poverty even caused some of the students not to be able to buy
the books they desired. HEES (25) shared her experience:

At first, I said I love reading but I don’t have any book about my area of

interest or my favorite books. | was intending to buy but I was not able to

because of my financial status. Now, when | go to public library, the books
that drew my attention, | mean my favorite books are not available there. |

read sometimes, that’s it. (HEES, 25)

All'in all, as it was stated in the literature, the socioeconomic status of the
family and the scarcity of the resources the families provided for their children were

important determinants in early school leaving and disengagement of the students

from education (Rumberger & Lim, 2008).
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Even though the participants in this study sought for ways to continue their
education in a way, the socio-economic background of their families was similar to

that of early school leavers (Rogers, 2016).

5.1.2.3 Gender discrimination

In terms of the sociocultural background of the families, there were also repeated
accounts about gender discrimination of the families which was also consistent with
disengagement from education literature (Rogers, 2016). Especially when combined
with poverty, girls’ education seemed to be the first that families have given up since
boys are still thought to be the breadwinners which will help the family. The issue of
allowing boys to go to school but not girls caused the girls to feel missing and
incomplete when compared to their brothers. HEES (25) was one of those females
and she shared her experiences and feelings in those words:

Well, the school was like I was born in a small village in Erzurum. There was
no school there. My brothers were schooled but we weren’t. I didn’t go to
school at all. I always felt incompetent and I still feel incompetent. We moved
here, Istanbul in 2010. It was like an opportunity for us. Well, | entered open
high school. Actually, | applied to a school, I attended reading and writing
training. | wanted to get my elementary school diploma there. When we
applied there, the teachers cared us. There was Teacher Refika, she cared me
very much.

No, our village was an arable field. There is another village down there and it
is called a village. There was a school in there. The distance from there to our
village was quite a lot, many kilometers to go. There was something between
us, a river, and a brook. There was no bridge until the year we came. It was
built after we came. That’s why. They sent male, they prioritized male of
course. They even were carrying them at the back, but it wasn’t the same for
us... [ don’t know, I think they didn’t want to. We weren’t schooled. I believe
this is a shortcoming for the state; because |1 wonder if the state has ever
considered that there was a village out there in which the girls were not
schooled! You know, there are still troubles like that today. (HEES, 25)

One of the repeated accounts of the girls when gender discrimination was

concerned was the reasoning of their families for not allowing them to go to school
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on the basis of their fear of the dangerous environment of the school. One of those
girls was ZPUM (18) and she shared her experience:

Yes. | went to the kindergarten of my secondary school. Just like that. | went

to ....... Elementary school in Umraniye district. My secondary school was

there too. As for high school...Actually | wanted. Then my father distrusted
the environment which I understood him when he explained it to me. (ZPUM,

18)

According to ZPUM (18), her father knew that the school she attended had a
really undisciplined environment and those kinds of environments are undesirable for
girls. Her father then, made ZPUM (18) also believe that. That is why according to
her, her father knew and did what was best for her and that there was no
discrimination in her father’s action.

Likewise, as HEES (25) and ZPUM (18), ZAUM (17) was also one of the
girls who was not allowed to continue her education with the combined influence of
having low socioeconomic status background and conservative and discriminative
attitudes of her family:

ZAUM: O! Besides, before | took TEOG exam... well, my mom came in and

she said ‘T am not going to allow you to attend high school, take the exam

knowing that’, before the first TEOG, when was it I cannot remember
exactly, was it January?

Zeynep: Has she ever said why she did not allow you to continue your

education?

ZAUM: She, herself, thinks that in an environment where there are male, it is

difficult for a girl to give her mind to the lessons and then she takes the wrong

road. She was thinking like that. Thus, she did not want to allow me to go to
high school. Besides she is a Muslim preacher. For that reason... (ZAUM,

17)
5.1.2.4 Family turmoil and individual challenges
Another background factor that was repeatedly stated by the participants was the

existence of disruptions in their upbringing, family turmoil and other challenges that

they had to face with while they were growing up and trying to attend school. These
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kinds of situations also brought about a lack of support from the family. Less
engagement of the families with their children’s education and schooling is also
related with higher levels of drop-out or early school leaving (Dale, 2011). ENES
(24) shared his experience of dropping out of school when his family had an
economic turmoil:

Well, here is how | dropped out of the school: Because of my family issues,

my family’s property had all been confiscated. That’s why I had to move here

for work. That’s why we started such a life and my school was quite good
you know. When | quitted high school in 3rd grade, then I lost my interest

anyway. And | never wanted to study after that (ENES, 24)

In the words of ENES (24), his feelings of estrangement to schooling was
also apparent. After dropping out of school and started working, he also lost interest
in schooling and did not want to continue.

SAMA (17), even though had a higher socioeconomic upbringing when
compared to other participants in the study, had difficulties in school because of the
divorce of her parents. She shared her experience of constantly going the counseling
service when she was at school.

| had so much trouble and I often went to school counselor. I mean because

my mother and father got separated, we had so much problems. Well, after

that... I usually spent my days at school counselor. Except this, | had kept

good relations with school administration you know. (SAMA, 17)

Similar to SAMA (17), another account also reflected the influence of a
combination of divorce, family turmoil and economic difficulties. Like SAMA (17),
KMUM (20) also shares his experience of self-sacrifice in a situation where the
family had resources for only one child in the family. Since he had worse grades than

her sister, he chose dropping out to create a chance for her sister to continue her

education.
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(During) the process, I wasn’t able to prepare for exams because my parents
got separated, only my mother was working. And because | was little, they
didn’t allow me to work you know. Either my elder sister would have gone to
the school and lived a beautiful life or me. There were two choices. |
preferred not to work. (KMUM, 20)
5.1.2.5 Migration
Migration was also a critical standpoint in the lives of some participants. 10 of the
participants had a background of migration. Students who participated in the study
especially from Esenyurt had a background of migration either together with their
families or by themselves. This factor was also very much related to the economic
situation and the social class of their families because migrating to Istanbul was most
of the time related to the desire to earn money. However, migration often led to other
difficulties:
Wherever we went, students were a trouble for us. | mean they were not
getting along with teachers. Well, this affected us too. | mean | even went to
three different secondary schools. Here and there. Just like that. Then I said; |
thought to come Istanbul, study here and receive a better education. My

family sent me here. Well here we both bought a house and fell into trouble
and | could not be placed any school here either.

| entered the TEOG exam. | participated half part of the TEOG because |

wasn’t able to go to the exam due to winter. Thus, I had a low score, I wasn’t

able to get into the school here. There were high-scoring schools here. So, |
transferred to open high school. At least, this resulted in a bit of progress in

education for me rather than delaying. (CTES, 17)

Even though the effects of changing schools and adaptation problems were
also mentioned in the reflections of the students on their prior school experiences
part, migration as a background factor was also influential in the lives of students.
CTES (17), for example had difficulty in continuing his education when he migrated

to Istanbul together with his family. He took the TEOG exam to be placed to a

regular high school but in the first phase of the exam which was in winter, he was
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late for the exam because of heavy snow in his village and thus he got a lower score
and he could not be placed to anywhere in his city Erzurum. After he came to
Istanbul he also had to face with the reality of quota problems. It was too late for him
to find a space available in a regular high school in Istanbul.

CTES (17) was also one of the students who had to struggle with the
problems of migration. The adaptation problems caused by migration will be

addressed in the prior school experiences part in detail.

5.2 Reflections of the participants on their prior school experiences

When the students were asked to reflect upon their prior school experiences before
registering into OEHS, one of the most commonly stated themes were the negative
experiences they had when they were attending primary and middle school or high
school if they have attended before transferring to OEHS. In addition to their
negative experiences, relationship with peers, lack of motivation in school, truancy,
resistance to schooling, the national high school exam and the choices they had after
the exam, devaluation of schooling and finally the end result of all this as early
school leaving constituted the commonly stated themes in the repertoires of the

participants.

5.2.1 Negative experiences in primary, middle and high school

More than half of the students shared their negative experiences while they were
attending school, when their prior school experiences were asked. The common
responses referred were a bad start to school, bullying, negative experiences with
teachers along with discriminative practices and attitudes, adaptation problems that

were derived from moving houses and changing schools, insufficient resources in
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school, getting low grades and failing classes, attending long distance schools and
staying in a dormitory and last but not least difficulties resulting from lack of

education in mother tongue.

5.2.1.1 Bad start to school

In some of the student narratives, a negative or late start to school stand-out. When
their prior school experiences were asked, those students who happened to make a
troubled start to school were observed to start from that exact moment to tell their
stories and could not develop a more positive attitude to school. VNES (18), told his
story about how the school environment and the existence of school fight and
bullying affected his start to and feelings towards school:

Zeynep: Can you tell me about your educational experiences?

VNES: My school life was very crappy.

Zeynep: Can you please speak a little bit louder.

VNES: Well, I didn’t want to study, teacher, that’s all.

Zeynep: Did you attend kindergarten?

VNES: No.

Zeynep: So, you first started to primary school, right? How was primary
school?

VNES: I went to school in Esenyurt again. A school called ... The school
environment was bad. There were fighting, stabbing nearly every day. The
school made me bored then.

Zeynep: In primary school?

VNES: Whether in primary school or middle school. Well, my
brothers...there was a fight every day after school.

Zeynep: So, you started primary school. How did you feel?

VNES: | was so ashamed in school; I was crying all the time. | constantly
wanted my mom. There were times when my mom sat with me in classroom.
It was like that. (VNES, 18)

He told how he felt ashamed until he came second grade in primary school
and that his mother continued to come with him until the end of freshman year to
protect and make him feel safe. KRES (25), on the other hand, had a different story

of starting school. Her story, unlike VNES (18) was not resulted from school
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environment but rather stemmed from family dynamics. As she told her story below,
her father did not send his eight children to school until the youngest child comes to
school age. However, when that time came, KRES (25) was already 11 years old and
she was four years late for school. In her prior school experiences narrative, she told
how she felt different than the other kids, how this situation influenced her
psychology of starting to school and being there and how she did not want to attend
classes because of that.
Well, let me tell you interesting ones. | started primary school when | was 11
years old. | finished secondary school when | was 18 years old. Because of
age, | was actually feeling myself different. Being an elder among small ones.
Zeynep: Why did you start going to primary school at the age of 11?
KRES: Because we are eight siblings, my father sent all of us to school,
young and old without any distinction. | mean a single parental mistake can
affect education status
Zeynep: How did it influence you?
KRES: We didn’t have any problem with registration but during lessons I felt
different. It completely makes you mentally depressed. I almost never used
to attend the class. They were mocking. (KRES, 25)
5.2.1.2 Negative school environment
Another commonly mentioned prior experience regarding school was when the
school had a negative environment like VNES (18) in his start to school. Some of the
students shared their stories of how there was no discipline in school but rather there
were drug dealers outside the school and school fights every day. Poor disciplinary
school climate was also one of the reasons in the literature that cause students to be
disengaged from school (Rumberger & Lim, 2008). ZPUM (18) was one of those

students. Even though she liked school and her teachers, which was not enough for

her not to drop-out of school.
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Zeynep: Well, teachers, | mean apart from the other thing, how do you
generally remember teachers, school administration and so on?

ZPUM: Bad, Primary school was totally bad. Teachers, school administration,
principal and etc. The school administration was problematic during the
secondary school as well, but the teachers was really good. I still see, talk and
ask how my teachers are doing.

Zeynep: What kind of problems were in the administration?

ZPUM: Too nonchalant, Nothing else for the name of discipline. There were
drug dealers in front of the school, and nothing was done. The policemen
always used to come to school, and they couldn’t do anything. The
administration of the same school was changed, so the school is proper now.
(ZPUM, 18)

ARES (19) and CTES (17) also shared their stories of crowded classrooms.

The size of the classes was also mentioned as a disengaging factor in the literature

(Rogers, 2016; Lloyd et al., 2010). According to their narratives, it was really hard to

breathe in the classroom let alone listen to the teacher.

In the same class. | mean there were no space to breathe. Some were standing.
3-4 people were sitting you know. Well, in such a crowded class, they did
silly things you know. The class capacity cannot be acceptable, do you think
it is possible? (ARES, 19)

CTES (17) attended primary school in a village in Erzurum. In his school

there was only one classroom and all the first, second, third and fifth graders were

getting their education in that one classroom by only one teacher. That actually was

not an unusual school experience for the village kids of Turkey, however it was one

of the other prior school experiences of the students to develop a negative sense of

school and be disengaged from school.

Our school was quite big but now as far as | know it is very crowded. | mean
almost 70 people were taught in the same class. In primary school, there was
one class anyway. No more else. We used to go other villages... (CTES, 17)
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5.2.1.3 Bullying

Students also mentioned their experiences of bullying in school. In addition to the
lack of discipline in schools, there were stories of bullying in the narratives of
students regarding their prior school experiences. SAMA (17), even though she was
coming from a relatively middle-class family, shared her experience of how she was
bullied because she had an introverted personality, listened to rock and heavy metal
music, had purple hair and wore black:

I mean | had terrible memories; | can say that. Because | used to go to school

by shuttle, from Umraniye to Kartal. | mean | always used to arrive late to the

school because of the shuttle. Then, we used to argue with the driver of the
school bus. | used to argue with both my girlfriends at work or school bus and
boyfriends too much. They used to make fun of me all the time. Over my
appearance, my manner of speaking, you now, they used to make fun of me

too much. Then, I told it to my mother. Just like that... (SAMA, 17)

Since SAMA (17)’s friends teased with her, she even did not want to go to
school. That is why, the response she gave to the question of how the school was is
“awful”!

ZAUM (17), on the other hand, had a lower socioeconomic status family
background than SAMA (17) but her experiences of bullying and how it caused her
not want to go to school resembles each other. Living in a shanty house and having
almost no money caused her to be bullied in school.

Zeynep: How was your relationship with your peers?

ZAUM: Well, in middle school, my grades were really good in 5.,6.,7.,8.

Grades. But before that, people always treated me badly. Like ‘you are

infested with lice’, ‘you’re like this’. They were constantly making bad

accusations and insulting me. | was going home beaten.

Zeynep: In primary school?

I ZAUM: Yes. Well, people used to talk to me like that all the time. We had

our own house at the time, a slum. People was always saying like, ' you are
the gypsy, you are poor, you are this, and you are that.” (ZAUM, 17)
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These memories about the school, influenced the meaning the students
attached to school and also observed to affect their level of disengagement from

education.

5.2.1.4 Negative experiences with teachers

Apart from, a bad start to school, negative school environment and bullying, one of
the most commonly stated themes in the interview narratives of the students when
they were asked to narrate their prior school experiences were negative experiences
they had with their teachers. One of the barriers to learning in disengagement studies
was the negative relationship between the teachers and students and how this poor
interaction made the students disengaged from their learning experience and how
they felt disrespected and ignored and finally had feelings of being excluded from the
classroom. Still another concern was the teachers’ preferential attitudes towards
smart students (Baird et. al., 2011). Unfortunately, teacher violence in schools was
one of those experiences the students shared:

The teacher came. Well’ I’ he said. ‘I absolutely don’t like violence I mean
and against you, you are a 6" grade student, I never use violence against you.’
He said. 2-3 months passed by, the guy used to come to the class by iron
stick, I swear it. But not, he wasn’t able to do anything to us, because we...
(ARES, 19)

We were in math course in Grade 2 of primary school. In those days, we had
Haydar teacher. Well, he was bald and fat guy. | was studying in Incirtepe. In
Grade 2 Math, there was some part we did not be taught I mean in the math
book. I studied there. It is a small part that you can cut by scissors. Then, you
know teachers want us to follow the book, just my luck, he took my nook.
Anyway, he looked again and again. Then he saw the part that | studied. Then
he shouted, did something. Then I looked, he smacked me. But what a smack!
Left a mark on my cheek and so on. Anyway, then we went to with my dad
you know to complain him to principle. He was teaching when we went.
Then, | told my mother “Mom, | fell down, my cheek hurts so much”. Then
she understood that it was the mark of five finger. After that, we complaint to
the principle. He was detained, the teacher. Then I don’t know whether he
was released, | have no idea, but it is really bad, | was beaten for the first time
there | male by teachers. (SMES, 16)
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ARES (19) and SMES (16) were exposed to teacher violence when they were
attending primary school and felt really bad. SMES (16) even experienced this as a
trauma and started doing nothing in order to avoid doing the wrong part of the book
again. He shared his thoughts when he was a child that if he does the wrong part
again, he will be beaten by the teacher. The teacher violence BMEY (23) was
exposed on the other hand resulted from not because of misbehavior but because of
not knowing Turkish. He was born in Adiyaman and his native language was
Kurdish. When he started to school, he has not known Turkish very well yet. He
shared his experience of how the teacher was slapping just because he did not know:

Zeynep: How was the procedure when passing from first grade to second

grade? Because failing in the first year of the school...

BMEY:: | mean you feel like a stranger; I mean you can’t learn anything too

for one year. It is a village environment. What you can learn from the teacher,

you learn from the teacher. The teacher was very supportive, thankfully.

Zeynep: What do you mean by that?

BMEY:: (Laughing) He was beating you know. Beating saying repeatedly

“Why don’t you know? ‘How can | know; I don’t go anywhere except than

the village eventually. So, we failed. (BMEY, 23)

Apart from violence one of the students also shared her memory of
harassment by a teacher and how that specific trauma made her drop-out of the
regular high school she was attending.

EAEY: | was harassed by a teacher, he came to. | was so disinclined, and |

quitted. Then, | regretted very much. | continue studying at open high school,

and I’m pleased now, no problem.

EAEY: | mean after that incident, | decided to quit the school. Immediately

after, I enrolled at open high school. (EAEY, 23)

ENES (24) also shared his memories with his teacher’s indifference and

neglect to them. The teacher he shared his experiences with was gambling on horse

race all the time and telling his interest in horses and his gambling stories to the
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students in the classroom. As a result of this neglect, ENES (24) felt that he was

studying all alone even though he was going to school.

Well, when | remember primary school period, there was an X teacher. In
those days, one teacher used to work in village schools. For example, one
teacher used to teach grade one, two and three; another teacher used to
teacher grade four and five. There was one teacher for us. The guy used to
always interest in horses. | mean when I'm saying horses, he used to love
betting. He used not to pay attention to us. We always used to manage on our
own. We studied by ourselves. We educated by ourselves. So, to speak. |
mean computers just arrived at village schools. More precisely, we had
computers thanks to the local people there. Especially, they were brought
with the help of my father. After the computers came, the guy used to always
busy with Internet, he stuck in betting. Always, horse races, betting. | mean |
don’t know, because of such things. We made progress by ourselves. | always
recall it. I mean there was not any teacher beside me. We passed grade four
and five on our own. (ENES, 24)

FTMA (20), on the other hand mentioned one of his memories of how the
intolerance and lack of understanding of the teacher almost caused him to be sent to

the disciplinary committee and made him feel mistreated and aggrieved:

| was about to be referred to the student discipline because of a
misunderstanding. (Laughing) We had an H... teacher. He gave us a poem in
the lesson and said, ‘The one who does not memorize the poem until the
break will be punished.” He saw us laughing, I don’t remember exactly. He
instructed us to stand up you know; we will refer you to discipline he said.
“What for, teacher’ and blab la... | cried a lot because | was afraid that he
would refer us to the discipline. | was talking with him tearfully. He said,
“You neither memorized the poem nor interested in the lesson.” He said a few
words. | said, ‘No teacher, I memorized my poem’. ‘Read’ he said. I read
crying. I can’t forget that day. That teacher always makes me remember. He
is from our neighborhood. | always remember that day... (FTMA, 20)

Therefore, the mistreatment of the teacher also caused FTMA (20) to lose his
enthusiasm for school. RAES (21) also had a similar teacher experiences to FTMA

(20) regarding the misunderstanding and mistreatment of one of her teachers.
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Exactly, 1st year, the second semester. | said | would transfer to another high
school. Then one day, we entered the literature exam. The exam was like; I’'m
RAES, behind me, another RAES too, both of us have the same name. | never
had throughout my education life, | studied eight years, | mean | know these
records will be erased, I mean there is no need to lie which I don’t have such
a personality, many years passed by... For me, the past is the past. But |
wasn’t the type of student cheating or asking someone to cheat. | mean what
can you achieve when you come to somewhere by cheating? Suppose that I’'m
a teacher but | became a teacher by cheating, | became a teacher thanks to
cheating; what will I tell my students? How can I teach something that I don’t
know? How can | be a teacher? It doesn’t make any sense to me. That day,
our friends prepared a cheat sheet, I didn’t have any idea. If I had wanted to
cheat, | would have always thought as follows: My friend behind me said to
me, the one who has the same name with me, she poked me ‘Rabia’ she said
‘tell her to give the paper from front. I mean you ask for eraser from your
friend during the exam, | was literally used as a tool for the girl. I said ‘she
wants the paper’ said to my friend at the front, | forgot her name in the
meantime. ‘Rabia wants the paper’ I said. I took the paper from that girl and
gave to the other girl behind. Then teacher saw me of course. He said, ‘you
are cheating’. I said, ‘No teacher I’'m not’. ‘You are cheating in front of me’
he said. ‘Teacher, no, I’m not cheating. My friend asked the paper, I gave it.’
How you can I explain, how you can make him believe, he is a teacher
anyway. He is doing his job, his duty. “You are right, teacher’ I said. ‘I mean
I didn’t cheat but I........ > I'said. ‘This was a big lesson for me’ I said. When
he interrupted me, I said I’'m intending to quit the school psychologically. |
put it to my mind, and I was involved in cheating. The teacher told me’ I will
fail you in class, I will not let you pass’ he said. I said’ | cannot fail’. ‘I will
either pass the class or I will leave the school, I don’t fail in classes. | said.
My biggest fear in life was to fail. I wasn’t a student standing disciplinary
ever. I never wasn’t scolded by any of my teachers. So, I feel offended a little
bit. Then | said, ‘I want to quit the school’ with such a psychology. I don’t
know what happened, it happened then. That’s how I dropped out of the
school.

(RAES, 21)

HMUM: In fact, | preferred the open high school partly because of teachers’
attitudes towards us as well.

Zeynep: How did they behave?

HMUM: | mean we had a teacher; we were punished you know; | mean we
were punished all together and when we come back to home, we were
literally unable to stand up our legs. So, I partly chose this method to get
away from him.

Zeynep: Why did the teacher punish you then?

HMUM: Even if you don’t do anything, I mean if someone talks, they were
all punished. Saying “You don’t listen to me’. Our families came quite a lot of
times, they complained but nothing else happened, the teacher didn’t get
better. After he didn’t get better, then I chose this method. (HMUM, 23)
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The experience of RAES (21) made her feel ashamed and more importantly
aggrieved. Besides she felt that this was an unjust environment and did not want to
be a part of such an unjust system anymore and this affected her decision to drop out.
Likewise, the experience of constant penalties HMUM (23) was exposed was
effective in his decision to continue his education in OEHS without teachers. These
kinds of penalties in school was argued to be left behind, the narratives of the
students showed that they are not.

There were also exceptional cases told by the participants on the teachers who
had bad psychological conditions. ZPUM (18) was one of them. She told her stories
pertaining to a teacher in public primary school she attended the teacher constantly
shared her memories of a trauma she had and how that kind of a trauma telling
caused ZPUM (18) to have fears at night and wanted to sleep with her parents even

though she was a school age child.

ZPUM: Because of the teacher, | was a diffident child. The teacher had
psychological problems. So, actually I wasn’t willing to go. Crying session
every night you know. I couldn’t tell my parents. Well, back then, | was just
a child, we didn’t know how to complain. Well, also, you know those
monkeys three monkeys, pretending like: ‘I didn’t see, hear and don’t know’.
Zeynep: Yes.

ZPUM: We were played that game. They pretended like that saying ‘You will
not say anything to your parents’. So, I can say we were raised as scaredy-cat.
When | made it public later, he was appointed, sent. My class was changed.
Well, to be honest, primary school was a little bit adventurous.

Her brother —in-law died in a car accident when he was overtaking a car- |
still remember the story- when she was overtaking a car, her elder sister died.
Her brother-in-law still lives. She used to hold a grudge against him. She
always used to talk about him, she used to draw a sketch of the accident scene
on the board you know. Then, she lost her baby when she was doing
cleaning, she fell over you know. So

éécause of her, I slept with my parents till the fifth grade. | used to always

stay with my mother, I mean I used to stay on alert like ‘something will
happen, he/she will do something’. (ZPUM, 18)
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There were also discriminative and prejudiced attitudes of the teachers
towards some students but not others throughout the stories that the students have
shared. These kinds of practices also caused the students to feel worthless and
insignificant.

Some teachers have favorite students, for example gym teacher or deputy
head teacher. Let’s say those students miss the class. They note down as
‘activity’ so that the child won’t be regarded as absent. (ARES, 19)

There was a girl in our class when we were in the 3rd grade. For example, our
teacher in those day, that man really still piss me off; | mean our 3rd grade
teacher was extremely keen on one student, he used to always lap the student.
| mean how can | say; | am a fierce feminist. | care about women’s right to
the last. I’ve been like this since my childhood. I mean you should treat
everyone equally you know. Back then, in the 3rd grade, our teacher was too
much, | mean during the SBS (The Level Determination Exam), | call it
briefly SBS, | mean that thing administrated to the class...

Zeynep: Practice tests?

SNES: Practice tests. | used to always rank first, second. That girl used to
rank third you know. But that girl used to always rank first in the class exams.
So, I was so disturbed. Because | trusted myself. I knew that the teacher made
that happen. So, | was always reluctant to go to school assuming that ‘That
girl will get the first place eventually’. Then our teacher was changed. Our
teacher Sevgi, | never forget. Well, she has Alzheimer’s now. (SNES, 18)
The treatments students have been subjected to by their teachers were

disappointing and unjust according to the narratives of the students. Moreover, these
unequal, unjust and uncomfortable experiences worked towards influencing the
feelings and attitudes of the students towards school and increased their

disengagement from education.

5.2.1.5 Adaptation problems

One of the most commonly reported prior education experiences by the students was
changing schools frequently. 13 out of 33 participants interviewed, attended two or
more schools in primary and middle schools. Attending multiple schools in the first
stages of their prior educational experiences was also discussed to be one of the

reasons of disengagement from school in the literature (Lloyd-Jones et.al, 2010).
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I went to primary school in E..... I went to secondary school in $.....Maybe
you know that ...... Secondary School. And as for high school,  went to ....
Medical Vocational School. I failed in the class for 1 year there. Then .....
College, I enrolled there, | studied there. | passed the class there but this time
I didn’t want to continue studying. Then, I told my parents that | intended to
enroll in an open education high school. They said “Alright” (BEUM, 16)

Wherever we went, students were a trouble for us. | mean they were not get
along with teachers. Well, this affected us too. | mean | even went to three
different secondary schools. Here and there. Just like that. Then | said; |
thought to come Istanbul, study here and receive a better education. (CTES,

17)
| changed three school. | wentto A...... Primary School in my Grade 1.
Then, when Il wentto E....... Dormitory, then | attended the school there but |

don’t remember its name. I was there in my Grade 2 and 3. As for my grade 4
and 5, I studied in B...... lwentto A...... Primary School again in. (KRES,
25)

BEUM (16), CTES (17) and KRES (25) shared multiple schools they
attended when they were in primary school and how this multiple school experience
and adaptation problems they had caused them to search for other ways to continue
their education. It was clearer in the narrative of KRES (25) that such multiple
practices created nothing more than a chaotic experience.

On the other hand KMUM (20) also shared his experience of how attending
multiple schools had an accumulative effect on his grades when combined with the
difficulties coming from his family background.

Clearly, I didn’t go to preschool, to be honest. Because we had a tough
childhood in terms of family matters. | studied primary school and secondary

school at Atatiirk Primary School in the neighborhood, eeew, of .... 1 was
there until 7th grade of my first secondary school. Then we moved from there
toA...,A...in....... After that, [ completed secondary school at .....

Primary School. So, high school life began. First, | went to ....Industrial
Vocational High School. Given these industrial vocational school last for 4
years, it worked for me. Because we had the opportunity to study the first
year in a regular high school, increase grade and then transfer to another
school. I had a good score in the first year, plus, | ranked 50 at the school you
know, ranked among the first 50. So, because I had a nice environment...
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because | wanted to go after my lessons during the high school, well, at the
U....Industry, and stop lounging around and go to a nice place, | tried hard
for my lessons and | improved my grade.

My average was 86 if I don’t misremember when | was at primary school but
because my literature and language and expression course scores was low, |
could neither have certificate of merit not certificate of appreciation. They
negatively affected me. So, I couldn’t change my school. I continued
studying there. | first studied electric-electronic, then I transferred to
mechanical department. When | was studying at mechanical department, |
found out that there was a vacancy at ...... in ..... | wanted to be transferred
to there. | was supposed to change my place of residence. | took my place of
residence from ...., then I passed from .... to .... Until I was registered, well,
| was at mechanical department, | enrolled in metallurgy. Then, I continued
my education life there. Then, my school was in ...., | had a big circle of
friends. Then, we started to neglect the school. When our schools were
changed, the distance from home was far away; because even if it passes by
the school...

| transferred to ...... Secondary School. We moved and my circle of friends
changes, my environment completely changed, my school changed. | was a
stranger to school, I didn’t know anyone. I didn’t know teachers. Everyone
was already united together, | was feeling like a complete stranger. | was
feeling down, a lot. (KMUM, 20)
5.2.1.6 Insufficient resources in school
Having insufficient resources in school was also stated by OMUM (25) as one of the
reasons she had difficulty in school. In this respect, she told about the absence of
teachers or the teachers’ staying short-term in the east part of Turkey. In addition to
the lack of teachers and the practice of one teacher being responsible for all the
lessons even though he or she was not the specialist of that particular lesson, she also
told about lack of educational resources including books or computers which caused
her to feel inadequate.
Well, we were in village. I mean there was no teacher in the village, it wasn’t
possible you know. | mean they were taking care of us a lot but there were no
progress so much because everything is limited. There were no teacher for
every course. One teacher teaches four-five courses. Turkish teacher was
teaching English, the Literature teacher was teaching bla bla, he/she was

teaching every course for example. Even if there is no literature course in the
primary school, | said it as you know. (OMUM, 25)
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5.2.1.7 Low grades and failing classes

Low grades and failing classes as one of the things that low grades brought upon was
one of other negative experiences that the interviewees reflected. Even though there
were also participants who had good, higher grades, those students who had lower
grades described their reasons as having other interests like in the case of MDUM
(23) had an interest towards football and how this made his grades lower. SNEY
(24), on the other hand, mentioned how the problems in the family along with their
lack of support caused him to have gradually lower grades. Moreover, as in the case
of DNES (17), when a student failed two years in a row, they are expelled from

school.

All of my lessons were bad. It was bad even in primary school. In fact, it is a
personal thing. | say it because | know myself. Why my lessons were bad, |

wasn’t able to focus well. Because my mind was somewhere else. (MDUM,
23)

It was good at primary school. It was a little bit bad at secondary school. It
was such a mess at high school.

Rather than teachers, I think families should support their children. I mean
they should follow. | mean Deputy Head Mr. Mahmut says in the movie,
Hababam Sinifi (The Chaos Class), it is not about paying the school but
taking a close interest. You need to be around. That’s it. (SNEY, 24)

DNES: High school... (Laughing) The high school was nice for me. We were
at the same school with those outside. Well, | was so energetic in those times.
Zeynep: Which school was it?

DNES: ....I was studying there. Then, I failed in the class one time...

Zeynep: The 9th grade?

DNES: Exactly, in the 9th grade. My friend told me | mean we are relatives
you know, ‘ Study, don’t be so much [ mean’ I didn’t listen, I failed again in
the 10th grade. So, I failed two times

Zeynep: You can’t repeat the same grade twice?

DNES: Yes, they dismiss when you fail two times. (DNES, 17)

Two of the students attending to religious high schools before they failed

their classes and dropped out of school also mentioned the difficulty of the lessons in
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religious high schools that was too hard for them to understand the lessons in Arabic
which in turn made them to have low grades, fail their classes and eventually drop-

out of high school and transferred to OEHS.

Tough. Well, there are lots of lessons. In addition to that, there is an Arabic
lesson, plus Koran and so on. Because there are too much extra, it makes you
confused. When I’m saying Arabic lesson, it is very tough lesson you now,
nobody can easily understand it (MDUM, 23)

| went to Imam Hatip High School, | had to drop out of lessons in the second
term because it is tough. Then, | decided to continue studying at open high
school. Since then, I’ve been trying to continue school.

Yes, | also used to love the school when | was at primary school, but | was,
difficult after the 9th grade at high school...I mean it is always said the 9th
grade, the high school is tough. I passed the difficult one. When it comes to
10th grade, because it is Imam-Hatip, Arabic lessons was a little bit tough.
Well, our teacher were not able to teach Arabic as well. So, because of them,
it went wrong. Math, geometry, physics and so on, they went wrong because
of teachers. They were not able to teach well you know. For example, the
English teacher was passing by, sitting and teaching nothing at all.

(NAEY, 21)

5.2.1.8 Attending long distance schools and staying in the dormitory

One of the other negative experiences that the students referred to was attending long
distance schools through mobile education and the difficulties came along with
attending boarding schools when they were just children.

Back in secondary school... As for high school, the school was in center of
Kars because it was a vocational high school. I was there | mean, at my uncle,
I was in my own house. The high school was good but our secondary school
was terrible. It was snowing, | wasn’t coming or the teachers were not coming
when it was snowing back in primary school. It was like five, six, seven days,
a week. Then, we didn’t have a class. Going to school and coming back over
and over or we couldn’t go to the center of the district, you have to wait the
shuttle or if there was a blizzard on that day , the weather was bad, we
couldn’t go to you know. We couldn’t go like three, five times. Well, of
course it means we were recorded as absent during roll call but there was
nothing else to do which everyone even family elders knew it. So, we had
experienced bad conditions like this back in the days. (ENES, 24)
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ENES (24) was attending a long-distance primary school through mobile
education because there were not any primary school in his village. He mentioned his
experience of not being able to go to school when it was snowy, let alone his truancy,
even when he succeeded to go to school, he and his friends was learning that there
would not be any classes that day because of the snow. That meant going back all the
way back to home on that weather.

SLES (25)’s experience on the other hand was the result of having a low
socioeconomic status background. It was hard for her family to send her through
mobile education to middle school. Because of that reason, she had to stay in the
dormitory. She also mentioned that she even had no money to go and see her family
at the weekends which was really hard for her emotionally to be away from her
family at that age.

I preferred a boarding school because our financial situation wasn’t good,

commuting was a problem. We used to be stuck there, I couldn’t come back. I

mean, everyone sometimes used to go at weekends, but I couldn’t go to

school because I wasn’t able to pay the shuttle fee. Well, in the last year, in
the 8th grade, it was made free because of the party change and I started
commuting a bit more. Before that, there were times which | stayed at school
like one month, I couldn’t go to home. It was like 10 km away. | mean |
couldn’t go. It was difficult you know, distressful...

I wasn’t at the same school. I went to the district. I studied....It is hard to

study... It is such a difficult that | cannot tell you. Those people there make

you progress | mean psychological as a phase of growing up. | mean my
friends... can see everything more reasonable, responsible....

My teachers, friends were good but the thing was not good | mean you have
to do everything by yourself, if meals are not good, you are hungry... | mean
it is tough, very tough. I mean you start your life there. Everything depends
on you. And I’m an epilepsy...... Then it is much more trouble. Sometimes |
used to have..... Now it happens almost one time in a year Thanks God...
(SLES, 25)
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5.2.1.9 Difficulties resulting from lack of education in mother tongue
When students were asked to tell their stories pertaining to primary and middle
school, one of the difficulties they prefer telling was the difficulty they had in school
just because their native language was Kurdish. The native language of eight out of
33 students participating in the study were Kurdish. BMEY (23) told his story of
failing in the first grade, just he started school:
BMEY: | failed in the class in Grade 1
Zeynep: Grade 1. Why did you fail?
BMEY: | didn’t know how to speak Turkish.
Zeynep: Is your mother tongue Kurdish?
BMEY:: Kurdish (BMEY, 23)
CTES (17) also shared his experience of trying to study his courses in a
language which he did not know until he came to Istanbul.
My verbal lessons were not good because I wasn’t reading book. So, I learnt
speaking Turkish almost when | came to Istanbul. Because my department is
quantitative, because | always have quantitative signs in my mind, | wasn’t
reading a lot. So, as | always was reading silently, I was unable to pronounce
correctly (CTES, 17).
5.2.2 Relationship with peers
Relationship with peers was generally shared as good memories that were
experienced in school. Most of the students stated that playing and chatting with
friends were the only things that they enjoyed when attending to school. BMEY (23)

and SLES (25) remembered those memories that they shared with yearning:

My relations with my friends was very good. The trouble was not about the
school, it is (was) with studying. (BMEY, 23)

It was also very good in there. Anyway, | had my best friend there since the
first grade. She was the same girl I always sat next to. She became a
philosophy teacher. Their economic condition was very good, and she could
attend school. I'm still seeing her, and she is still my best friend. It was
perfect, it was perfect. (Laughing) (SLES, 25)
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Only one of the students shared negative opinions in terms of friendship at
school and stated that peer relations were one of the things that made her disengage
from school:

So | wanted to get away from school because friendships were for the benefit

(IMEY, 18)

5.2.3 Lack of motivation in school

Whatever the reasons they had for lack of motivation the students interviewed had a
low interest in school. Almost half of the students stated that they had low interest
for the school since the day they have started, and that low interest and lack of
motivation increased gradually. BEUM (16) said that school was meant nothing to
him because he did not like school so much so that he mentioned there was no desire
in him.

Zeynep: Could you tell us a bit about your education life? Which schools did

you go, how did it go?

BMEY:: Well, the elementary school was typical. When | passed to the

secondary school, it was much more typical.

Zeynep: (Laughing) Could you please explain more about typical?

BMEY: When I say typical... I wasn’t paying attention to courses

Zeynep: For example, how was your study going?

BMEY:: I paid no attention. I wasn’t able to study. | had the chance to study

but I couldn’t study.

Zeynep: Why not?

BMEY: Let's say, when there was mischief, there was no way to work.

(BMEY, 23)

Some of the students shared their motivation to school was lost because the
lessons started to be boring and this in turn caused them not to enjoy school. For
some of the students like SAMA (17) not being able to enjoy the school had reached

such a level that she mentioned how she was sleeping in class. Likewise SNEY (24)

shared that he felt suffocated in class:

140



Zeynep: Well, did you use to like the school?

SNEY: No, I didn’t used to like

Zeynep: Why?

SNEY: I mean... I didn’t use to like you know. Like every child. I don’t
know. Idon’t know some children like it. | used to like when I was in high
school but I couldn’t like the school when | was in secondary, elementary
schools you know.

When I was in primary school, 1 used to feel suffocated. | never really wanted
to go to school, | wanted to work.

Well, as | got older, |1 completely disliked school. We used to spend more
time with our friends. We used to lie to parents too much you know. Just like
that. (SNEY, 24)

On the other hand, for some of the students lack of motivation to school was
resulted from having an interest to something else other than school and the fact that
most of the schools in Turkey do not have resources to support different abilities and
interests that students have. ENMA (19) and MDUM (23) were two of those

students:

All of my lessons were bad. It was bad even in primary school. In fact, it is a
personal thing. | say it because | know myself. Why my lessons were bad, |
wasn’t able to focus well. Because my mind was somewhere else. I didn’t
study willingly anyway. But because of that, | used to want to make music in
those days. Well, I couldn’t have thought to go to university and make music.
In those days, | quitted. The lessons were bad, the circle of friends also
involved in, so I didn’t care at all. I directly focused on music. Well, because
apparently YouTube is the job of future, I can say I’'m more focused. I'm still
engage in music. Music and street interview. (MDUM, 23)

No. School teams was good. Football, it was nice. | used to go to. That was
good you know.

Zeynep: How was it nice?

OREY: Getting out of class was nicer | mean. Playing outside. Beside, your
academic average was thus good accordingly. It was like that. (OREY, 18)
At the end of all these reasons, combined with a curriculum which is

insufficient in all aspects caused some of the students even could not help themselves

but think ‘why should I go to school?’
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Let me put it this way: When | started primary school, in Grade 1, my older
brother taught me something, he taught me to read and write. That’s why my
first sentence was as follows: ' I learnt to read and write. Why should I go to
school??" My mother pushed me to go to school. (Laughing) At such a young
age. And she did something; she took me to school, then she came back to
home but by the time she arrived home, | was already at home. Yes. Then she
took me to school again. (Laughing) (ENMA, 19)

5.2.4 Truancy

Skipping school was one of recurrent themes during the interviews. Truancy was also

brought about failing in class and expulsion. According to the law, students have a

right not to come to class 10 days without excuse and this can only be increased to 45

days with excuse. If students fail to comply with this rule and fail their classes out of

absenteeism for two consecutive years, they are expelled. Six of the students in the

interviews shared their experiences of absenteeism and their reasons:

Whatever, well, my absence rate increased a lot. Moreover, they got my
absence erased two times. | mean | was about to fail due to absence. One time
my mother came another time my father came. Now, I can no way call them
both; because my family has a strict structure. I cannot either call my uncles.

My dropout process...; well absence was always a problem for me.
(ARES, 19)

After I quitted the school there, failed because of absence and didn’t want to
study, because I didn’t want to retake the class at all. | studied the same
departments, the year was over. By the end of the year, | learnt | failed
because of 2-day absence and my nerves were pretty shot, because two days.
My mark was high, 92, my graduation mark. | rebuked, saying “You just
couldn’t erase two days!” (KMUM, 20)
In addition to ARES (19) and KMUM (20), MAES (17) also shared his
experience of skipping school. He told how he had difficulty waking up in the
morning when he was attending the morning session of the double shift schooling so

much so that he had stomachache and nausea when he woke up in the mornings. As a

result of this, he started not to go to school.
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5.2.5 Resistance to schooling

In the narratives of the students, the discursive attitudes that were observed to
indicate resistance to schooling were in the form of frequent referrals to the school
disciplinary board, cheating in exams, getting involved in acts which are known to be
forbidden in school, escaping from school, getting involved in school fights and even
attacking teachers. Resistance to school can best be understood in a ‘Willissian’
sense in the words of OREY (18). He responded the question of what he meant by
misbehavior or naughtiness as ‘well, how can I say, it’s not something I can explain’.
By this way, the students who were resisting the regular system of the schooling, also
unknowingly took part in their own reproduction process.

Three of the students shared their experiences of being referred to the school
disciplinary board during the interviews. EHEY (20) was one of them who escaped
from school because of an unjust practice of the school:

We met friends at study room when we were at dormitory. We sat together

and played dirty seven, the teacher referred to us for discipline. We were

about to be referred to discipline, the whole dorm came to support us. So, we
didn’t be referred to discipline. But, in the next, we were suspended from
school. We skipped the school. We normally were supposed to be off for the

whole weekend, they used to give permission only on Saturday for just 1

hour. Religious holiday was approaching, so we run away. We were

suspended for a week, so we had additional one week holiday. (EHEY, 20)

ARES (19) was one of the exceptional students who strongly believed that
there is no point in school. He believed in the importance of education but not
schooling. According to him, an individual can best be educated again by himself or
herself. That is why, during his school years, before dropping out of the regular high
school he attended, he tried anything possible to be graduated except attending
school and listen to the teachers:

Because we that year- Look, not me. | mean I definitely never disrespected

my teacher, you know. For example, we had friends, they beat teachers. They
beat five teachers, deputy heads and so on. They came to the school with
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panzer to take us. This was like | mean they take it to special operation, it is
armed, big like public bus, and they took us by it. I mean it was such a
troublesome...

When | was at the school, I committed many offences. | mean my father and
Teacher O...were talking on WhatsApp you know, they stayed in close
touch...

I mean there was so much fighting. No offence, plus, I used to smoke. But it
was a few, not many. And I don’t know I used to intervene in lesson too
much. They always used to refer me to discipline. 1 used to play football and
then they used to refer me to discipline. For example, | make some noise, but
this is ridiculous. Disturbing the lesson. I mean there were all kinds of things
you know. (Laughing)

| was on the take. | mean, | was forcing them to pay money, ransom. For
example, each of them was giving me 50 TL in a week. They were paying
just one time. Then, they said ‘Dude, delete’, then they were giving 50 TL. I
said, ok. I was deleting for 2-3 days. ‘Buddy, | will spill the works, I have
financial problem’ I used to say. It doesn’t work like this, ok? 50 TL was not
enough for me. Then, you go to doctor, for example, they pay 1000-2000 TL
for the previous reports. Well, I said, Dude, it doesn’t work like this, bring me
50-100 TL more. I used to come to school by taxi. | used to smoke Parliament
cigarette, the most expensive one. And also, what else, it was very good.
Wealth. I normally used to go to school on foot, not by shuttle. It didn’t
matter how far it was, | used to walk or go by dolmush (shared taxi). Because
my family didn’t reflect me at all They didn’t want me to get spoiled

because of money. (ARES, 19)

One of the recurrent themes students referred to that indicated resistance to

schooling was participating in school fights. Five of the students stated that they got
involved into school fights when they were attending primary, middle or any regular

high school, and ENMA (19) was one of them.

When | was at high school, in 10th grade, | had a big fight. Then they were
about to dismiss me. Afterwards, the principal said ‘You’ “You are good’ he
said. ‘Don’t make yourself dismiss from school’. ‘Change your school so that
I can’t dismiss you’. I transferred to Kurtkdy. It was just on my second day, I
fought again at Kurtkdy. Then | said “If | fail in class this year again, well!’
‘My father won’t send me to school again, I can directly enroll in open
education’. My father was forcing me to go to school ‘Study my son, study,
study, study, study...” Whatever. I said. I can only get rid of like this, failing
in class. Failing in class and so on. Then, | quitted in the middle of the
second year. This is how I directly get out of school. I had a friend. | said
‘Come, let’s find a job’. He quitted the school. He quitted after the secondary
school - No, he also quitted at high school, but after studying five or six
months. Isaid come, let’s find a job. I went. I immediately found a job on
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that day. 1 said, I called my father, it was eleven o’clock in the evening.

‘Father’ I said,’ I quitted the school, I'm going to begin to work’. ‘Come to

home’ he said. I went. ‘“What is going on?” he said. (ENMA, 19)

5.2.6 National high school exam and school choices

One of the most important standpoints in the prior educational experiences of the
students was the determinant influence of the National High School Exam and the
school choices the students made after the exam according to their scores. One of the
most criticized practices in Turkish education system was the existence of such an
exam which oblige students to different educational tracks. The participants attended
different types of national high school exams since between the years 2004 and 2018,
the format and the name of the exam have been changed three times. Table 13 below
presented the status of taking the general high school exam and names of the exams
the participants attended according to the years.

One of the common categories that students referred to when they were
telling their stories pertaining to the high school exam was how they felt stressed and
suppressed because of the exam. YRES (18) was telling her story of taking practice
tests every day and how that affected her psychological well-being. Similar to her
account MAES (17) shared his story:

No, I worked alone. That’s why I was stressed out so much, at the exam. I

forgot everything. So, that’s why I scored a little bit low mark. Well, also, |

saw everyone going out. | got bored on the exam, so | left the exam directly.
So, it was low. (MAES, 17)

Table 13. The National Exam Types Participants Attended

Name of the exam Number of
Participants

Did not take the national high school exam 4

OKS (2004-2008) 5

SBS (2009-2013) 10

TEOG (2014-2018) 14
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KNEY (18), on the other hand shared how he felt that the process of the exam
was an unjust system. When the above mentioned negative experiences of the
students regarding the schools they attended before the exam were concerned, he was
not wrong:

KNEY: Yes. The system was not fair enough you know. They used to make

discrimination based on person, class. It was just like that.

Zeynep: How so?

KNEY': They used to made discrimination based on class. I mean let’s say

one student is hardworking, the other one is lazy; one goes to good school,

while the other one goes to a bad school. Nobody has the right to do it. | mean

this is my opinion. (KNEY, 18)

When talking about their experiences of the exam, students also referred to
the influence of their families in school choices that they experienced family pressure
on their high school preferences after the exam. MDUM (23), for instance told his
process of choosing a religious high school just because his father wanted so:

No, unfortunately. That happened in the charge of father. | wanted in fact. At

least | wanted to go to one high school but just because my father wanted

Imam Hatip, | had to go there, | failed there too. | believe there were very

tough lessons there anyway.

We always aspired to, let me say so. Well, we didn’t study but we regretted

you know. Then we couldn’t go to school. Well | mean because of, because

of family. We didn’t study back then, we quitted but we could have gone
again. They could have pushed us. Because they pushed us for something
else, we couldn’t. There is nothing to do. Let’s say we bowed to fate. I mean
everything has a return yet. Good days will always come, in any case.

(MDUM, 23)

Another factor in the students’ high school choices was their forced choice
according to their exam score. SNEY (24), shared his process of not getting a
sufficient minimum score to even make a choice let alone be placed to a successful

high school. NAEY (21) was also suffering from the same situation of forced choice

according to her exam score:
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It was according to point scoring system. | did it with the teacher, in company
with teacher. | made preferences guessing which school it can be according to
my score. | wrote girl’s vocational school’s department of computer, other
departments as well. | wrote vocational school of health, Zile. Then, Imam
Hatip followed by Cumhuriyet Anatolian High School. After I enrolled in
Imam Hatip, well, I was in the waiting list for the computer department of
girl’s vocational high school. Then, a message was texted to me.” You were
removed from the waiting list’ it says. So, I already enrolled in Imam Hatip,
then I didn’t want to go there. Just like that. (NAEY, 21)

CTES (17) had to experience and exceptional situation of not being taken the
exam because of the inadequate resources. TEOG exam had a two-staged system in
which the students had to take one stage of the exam at the end of the first semester
and the second stage at the end of the second semester. CTES (17) had a lower score
because he could not attend the first stage of the exam due to heavy snow in his
village:

| prepared for TEOG exam but, it was winter, in our neighborhood, I couldn’t

go by car. We barely arrived, when we arrived, the exams were already over,

TEOG exam. They couldn’t take us once again too; although we begged,

they didn’t take us.

Zeynep: Did you enter the exam at the centre of Erzurum?

CTES: No, I used to go to other school. Teacher used to come from another

school. Well, when | arrived, | experienced many problems until the car

arrived anyway. Well, we even were unable to hold the pencil when we were
there. We couldn’t enter the exam. Then, I entered the exam one time in
summer, | scored 290 points. It wasn’t good. In winter, | just entered two

exams. So, my total score was 222. (CTES, 17)

Negative school environments while making school choices were also
influential in students’ narratives regarding the high school exam process. Seven of
the students referred to the indisciplinary school climates the regular schools in their
districts had. SNEY (24) and ZPUM (18) were the two of them:

I mean circle of friends are a bit different at vocational high schools. A bit

more quarrel, fighting. And we are more or less... | mean we were inclined to

that side. So, | didn’t personally want to go there thinking that | could get out
of hand if | went to a vocational high school. (SNEY, 24)
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Yes. | really wanted the high school. But we couldn’t trust the environment.
And | honestly didn’t, I didn’t trust. So, studying open high school...

| had a circle of friends when | was at the secondary school. My teachers
were very good. Then when | started to love the school, | wanted to go to
high school. | want to go to high school, continue, well I love now you know.
But, unfortunately because of the environment. That’s why | quitted. |
thought I mean my goal was to go to high school. From open high school, |
somehow complete the high school through open high school, and aim to
study my favorite department at a formal university. Just like that.
Completely...

(ZPUM, 18)

One of the recurring themes that stood out in the students' stories was that
they had limited or almost no preparation for the exam. ZPUM (18) said that even
though she was one of the students who took the TEOG exam first and that the exam
was easy, she could not succeed to get a high score because she did not study for the
exam. Her account was similar to KMUM (20):

(During) the process, I wasn’t able to prepare for exams because my parents

got separated, only my mother was working. And because | was little, they

didn’t allow me to work you know. Either my elder sister would have gone to
the school and lived a beautiful life or me. There were two choices. |
preferred not to work. | mean I chose to study on my own. I didn’t want to go

to a private teaching institution. | asked them to send my elder sister to a

private teaching institution. My elder sister went to a private teaching

institution, then Cengelkdy High School and so on; her education life
progressed like this. | tried to study on my own in a circle of friends or in
private teaching institution. I don’t have such a long studying times; to be

honest, there is nothing, like private teaching institution. (KMUM, 20)

On the other hand, while talking about their exam sores some of the students
told that they could not get a high score even though they studied. VNES (18) for
example mentioned that he was prepared for the exam, but it was not enough for him

to get a high score to go to a good high school and that the result made him feel

disappointed.
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One of the most striking problems in students' choice process was the lack of
support from the school and the family when making their choices. EHEY (20)
shared his experience of making school choices with the school administrator and
how he influenced his decisions:

| spoke with my teacher, the school principle. | wanted to exchange ideas but
it was not helpful enough. He had discriminative treatment for some of my
friends. The principal made it slipshod. If I had known, I wouldn’t have
written high-scoring schools but because the teacher didn’t give me an idea,
we couldn’t do. One month passed by. Then I said what can't be cured must
be endured and | went there. (EHEY, 20)

With the lack of academic guidance at such a young age, the students' high
school preference stories also reflected their regret in the high schools they have
chosen.

| wish, I bitterly regret, if I had gone to vocational rather than regular high
school, I would have had a profession by now, I could have worked. But you
don’ have any chance in the regular high school. (HMUM, 23)

I mean as I said because my mother wasn’t beside me, | mean | was staying
with my grandmother and father, I didn’t have much choice during that
period. As I said, since | had a low score, | was supposed to prefer low-
scoring schools. So, I preferred ....I preferred Anatolian High Schools but
because it wasn’t enough.

The number of preferences | made was 20, and, just my luck, Imam Hatip
came up

My choice was not my choice. I didn’t choose on my own as well. My aunt-
in-law’s aunt-in-law | can say. I mean she knows something about open high
school, my elder brother directed me to her. She made a list and put Imam
Hatip in it as well you know. Well, it wasn’t my choice, I even didn’t know
the existence of that school. But it was close to my mother, | had to go there.
Also, because it ended up Imam Hatip, | studied at Imam Hatip for one year.
(SMES, 16)
Some of the students like KNEY (18) had still hopes until their results were
shared. Even though they knew that their exam went bad, they had a thought like
‘what if it happens’ which also made their hopes to be faded after the results were

made public.
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How was my preference process after TEOG? Well, actually, I didn’t have
much hope for a nice school but I still listed, | mean maybe | can have a nice
school. Well, we ended up with trade vocational high school. Just like that. |
didn’t have much hope on this. Well, | knew that my exam went bad you
know. It was like that. (KNEY, 18)

Students also shared their experience with the examination system referring
constantly to the ever-changing education practices in Turkey. As it was mentioned
before, there has been changes in the format of the exam three times within 14 years
which was also apparent in the interviews with students. When talking about these
changes, the students often referred to themselves as the first victims of the changing

format and tried to explain their experiences by using sentences like ‘the test first hit

%

us .

BMEY: When | was passing secondary school, | passed through SBS exam
(Level Determination Exam).

Zeynep: How was the exam, how did the process go?

BMEY: I think SBS first hit us after all. We entered the SBS exam. It went
well. But the questions | didn’t know...I think three false answers eliminate
one true answer in the meantime. I didn’t know that. [ randomly answered the
questions I didn’t know, then this took my points off too much (BMEY, 23)
Normally, SBS exams used to be organized every year. OKS came when we
were in the eighth grade. | was about to enter, | prepared. | participated the
exam. While I was expecting 350 score, | scored 298.

| studied one year. It was general questions of the sixth and eighth grades.
SBS used to be conducted every year. But OKS was not like that, it involved
questions of the sixth, seventh and eighth grades, so it was compelling.
Because we told to the teachers that we were expecting 350 scores. Some
failed, entered into the lowest-scoring schools... (EHEY, 20)
There was TEOG. TEOG was new. | prepared for it but I eventually started
my profession. Well, | mean TEOG was not a fair system for me. | think now
it was removed. (KNEY, 18)

5.2.7 Devaluation of schooling/ losing belief in education

After all these negative experiences in primary, middle and if they had attended any

regular high school and the determinant effect of an examination process which they
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thought was unjust some of the students were shared their ideas regarding education
and tried to explain how they lost their belief in school and education in general. To
illustrate the vantage point of those students, ARES (19) considered going to his
long-distance school which he spent almost half an hour going, a waste of time.
Much of his ideas was because he thought he didn't learn much at school but thought
it is the individual who should do something to improve himself or herself:

Half an hour by minibus. I mean you go from ... to .... Well, those
neighborhoods...It takes half an hour by minibus. Then I said never mind, |
mean | started to think about it, | said enough, there might be a forest...
Whatever. It was an industrial vocational high school. There were an
industrial vocational high school, an Anatolian technical high school. | said
pardon me I am a handsome guy, no girls around the school | thought going
to Anatolian high school is the best.

Do you know what education means? If you improve yourself, you say ‘I'm
educated’. For example, attending a university does not necessarily mean an
education for me. If you improved yourself, if you are an expert on any
Subject and love your job, it means you are educated. You know that’s why |
didn’t want to do something. I mean finishing the high school...You will
finish, you have to but unless you improve yourself, it does not matter
whether you have a diploma or not. Right? | mean As long as you don’t
learn a foreign language, join conferences, symposiums, speak at a
conference, going to college is a waste of time, isn’t it? Well, it is for me. |
think so. Then, of course, I didn’t go to, continue schooling. (ARES, 19)
Particularly, the students who had friends or relatives who left the school but

came to a place and improved themselves, believed that the school was useless. In
addition, they thought that it would be more useful to the student to learn a particular
job by working and doing apprenticeship, especially in a money-making job. They
believed that what was taught at school was too much and unnecessary. These beliefs
of the students increased even more if there were people around them who dropped-
out of school but still improved themselves. Then the point that students arrived was

why they should go to school as in the case of ENMA (19) and MDUM (23):
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Let me put it this way: When | started primary school, in Grade 1, my older
brother taught me something, he taught me to read and write. That’s why my
first sentence was as follows: ' I learnt to read and write. Why should | go to
school??'" My mother pushed me to go to school. (Laughing) At such a young
age. And she did something; she took me to school, then she came back to
home but by the time she arrived home, | was already at home. Yes. Then she
took me to school again. (Laughing)

My; well, for example, he met many people, so he quitted in Grade 5. How
old is he? I wonder where he is now, whereabouts. He was like the principal
you know. When you enter the principle’s room, you button up your jacket,
he was such a man. But why; because of his experiences. Just like that. He
doesn’t fill his brain in vain. He concentrate on one job, he becomes the best
one. [ mean, let’s say if you would begin to work in motor repair service in
the industry at the age of one or two... Then you would go to school until
Grade 5. Then you would go to work in the industry. You would become a
motor expert. When you would turn 18 years old, you could make good
money. You really make good money. You would have a car. You would
directly get your driver’s license. This would be more profitable. Because
four plus four makes eight in total. Add another four, it makes twelve. Add
four years again, it make sixteen years in total. Why would you spend your
sixteen years for studying? They teach unnecessarily and it really last long. It
is unnecessary to study. Well, it should be only, primary school and
university. (ENMA, 19)

It is a piece of paper. Nothing more really. Because | met so many friends
who were university graduates and were piddling around. As | said, he
studied machine in Marmara University, but the guy still works at a
restaurant. He works at Ramiz Kofte. Can you believe it, | even mentioned
the restaurant. | mean it is bad. You study machine at such a university like
Marmara University, which most of us here wanted to go there but couldn’t,
we all know that. | mean it is bad to work at a restaurant after studying such a
university. What you get is only a piece of paper, but when it comes to show
off, you only can show off you know. | mean nothing else. So, | show off,
you cannot do anything else. Where did you study, at Marmara University,
well, I swagger a couple of minutes, that’s it. (MDUM, 23)

5.2.8 Early school leaving

After all the prior school experiences they told, the point the students arrived in their

educational paths was observed to be early school leaving. While some of the

students did not attend to any regular high school after graduating from middle

school, some of them were placed to a regular high school after the exam but were

unable to attend school for various reasons which were explained above in detail.

Table 14 below presented the drop-out status of the participants.
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Table 14. Dropping-Out Status of the Participants

Age of Dropping
out of School

Number of
Participants

Years attended to a
regular high school
before dropping-out

Number of
Participants

15 11 1 12
16 8 2 8
17 3 3 1
No regular high 11 4 1

school experience

‘I am a high school drop-out’ was, for instance, the first sentence BMEY (23)
and EHEY (20) used when they were asked their prior school experiences. The
reasons students stated when they were sharing their drop-out experiences were
negative school environment, the necessity to work and to earn money, the pressure
of their families and their class positions in addition to some individual challenges

they had such as loss of a loved one. RAES (21) shared her experience of dropping

out because of the undisciplined climate of the school:

| went fashion design, clothing production. I started my school enjoying it
very much. | was always excited to graduate. Then there was nothing hard for
me. Well, I said | would. I didn't consider leaving school. | don't know what
happened then. I think I've got a lot of going on. One day I'm in the school
canteen. School environment is like this... I left for the school environment.
But | think I did it wrong. So | had the chance at the time to leave that school
and transfer to another school. It was the school environment, it was the
friend environment. It was the dirtiest one a school could be. I am not talking
about the school, the teachers, the trainers; it was the students. So | said if |
start here; and, you know, a place you don't know, you know it's hard to get
used to the friends. I said that if I continue here like this, I will have to get
used to that environment, | will get used to the environment of friends. How
can you not, you are going to be here for four years! | said no, RAES, I said
this place is not for you. | see myself, I don't know why, | always see things
from them, and | see them separately. Their thoughts seemed different to me,
my thoughts seemed different. My friends, that friend atmosphere. Then one
day | saw that filthy environment in that canteen, really that friend
environment... I saw things | wouldn't want to tell. I've seen people hanging
out very unbuttoned. I've seen things that contradict me. I said | want to leave
this school. Then one day, after I said 'l want to leave’, my family certainly
didn't let me. 'No," he said, 'you will go." When you say "You will read’, "You
will go', they will all finish; 1 mean, they all think of my goodness, but it
sounds like 'l don't want it, why do you want it'. And then I said, "I'll do it." |
said, 'Let me finish the second semester there', '1. My period is already over,
one week or so. | finish the 2nd term to another high school. (RAES, 21)
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SNES (18) also shared her experience of how she liked working and earning
her own money and dropped out of school in order to reach that goal she believed:

So, I was working after the school, | was working at bazaar so, and | used to
work in sixth grade, after the school, I used to work in bazaar. | used to like
working you know, making your own money, getting a return for your
efforts... Then, | decided to quit the school. After that in the second
semester -1 took Certificate of Achievement in the first semester- | dropped
out of the school in the second semester. | went to there directly. | passed to
Grade 7 but it was a regular school

| used to love the school. Math was the lesson that | was successful most
anyway; my math teacher tried very hard saying ‘Don’t quit the school’. But I
had the passion for working, earning my own money... I mean child’s mind
you know. | made a childish decision. I’m deeply regret from dropping out of
school. I mean | used to like the school, my friends. You can take a breath in
the school. How can I say, | have my friend all day long, then my teachers,
then. | mean everything is about life. School is so important you know. If |
get married in the future, I will definitely send my kids to school to the end so
that they never make a mistake by quitting the school like me. | always
support my siblings as well saying ‘study’. Maybe now you don’t understand
but in the last year of the high school, in Grade 3 you now, then you will
understand of the value of high school (Saying on my own).Just like that.
(SNES, 18)

Family pressure was also another recurrent theme in the narratives of the
students especially gender discrimination was taken into account. SMES (16) shared
her experience of dropping out because of the pressure of her older brother in order
to look after his baby:

Thank you. Well, I couldn’t go to school you know. So, now is open...
Actually, | had another thing to say- But you will keep it confidential, won’t
you?

Zeynep: Absolutely yes. Everything is confidential

SMES: Thank you. My older brother didn’t send me to school. Well, I mean
‘Look after my child ‘he said for one year, ‘In the meantime, you study at an
open high school’ he said. So, I couldn’t study because I had not an identity
card, my two years were wasted. Now, my other brother takes the turn. So, |
continue from here. After finishing the first four grades, I’m planning to study
in Ankara. Far away from here. Because I’'m bored. (SMES, 16)
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On the other hand, in the dropping-out stories of the students, their social
class status was one of the stand out reasons for dropping out. For example, SLES
(25) had to go to middle school in a boarding school which was away from home
because of poverty, and even though her grades were high and she was an honored
student and even his father wanted her to attend school, only because of poor
financial status she could not continue her high school education until she migrated

to Istanbul and registered to OEHS with the support of her sister-in-law:

| went to a boarding secondary school. In all, | received certificate of merit
and certificate of honor. It was very well, my courses were very well. | used
to undoubtedly rank among the top 3 in the class. My father wanted me to get
education, 1 mean he was the kind of man, who could send me to school but
our financial situation was not good you know. So, he couldn’t send me to
school. I mean he wasn’t the kind of person who said ‘No, I don’t send’ you
know. Financially, he wasn’t able to it. Then I got married at 20 years old.

I preferred a boarding school because our financial situation wasn’t good,
commuting was a problem. We used to be stuck there, I couldn’t come back. I
mean, everyone sometimes used to go at weekends, but I couldn’t go to
school because I wasn’t able to pay the shuttle fee. Well, in the last year, in
the 8th grade, it was made free because of the party change and | started
commuting a bit more. Before that, there were times which | stayed at school
like one month, I couldn’t go to home. It was like 10 km away. | mean |
couldn’t go. It was difficult you know, distressful.

It was apparent that I couldn’t study, because my father’s situation was
obvious. I mean he can the kind of man who can send me to school but he
can’t because of lack of money. Some has money, but still they don’t send
you know; my father wasn’t like that.

Besides, a few more teacher came you know, well * Let her study' and bla bla
but my father said ' | give you this girl, you teach her but you go after her one
year but who will go after then? I mean I don’t have any finance' ' But if you
say I can teach her’ he told to the teacher. ‘Take and teach her' he said.
‘Don’t bring her four years, take and teach her. 'But the guy didn’t accept it, 'l
mean he said I can’t stay with her’ he said. I ended up like this. They visited
us | mean they came to talk with us. My six teacher came. The deputy head
came (SLES, 25)

All'in all, Dale (2011) suggested that there is no single reason that accounts

for early school leaving or disengagement but rather it is a combination of home,
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community and family factors that cause young people to leave school in an early
age. One of these reasons is about the school organization. According to him, low
SES schools have more discipline problems, less peer interaction and limited teacher
support and guidance. When these reasons are taken into consideration and the
structure of the OEHS are observed, it wouldn’t be wrong to infer that the existence
of little or no interaction with peers and little or no guidance from the teachers due to
the absence of any student interaction or the absence of teachers or counselors at
school may have an influence on the disengagement of students from high school let

alone engaging them.

5.2.9 Positive school experiences: the final flutters

Despite the negative school experiences, it was also clear in students’
narratives that they had positive experiences in school and enjoyed school especially
when they had higher grades, when they had support from their teachers and when
they had strong relations with their peers. CTES (17), for instance, shared how the

support of the teachers was important for him to continue his education:

Teachers were very good at the east. | mean all support used to come from
them. We didn’t used to do anything, buy a book or notebook. We tool all
support from them

| learn a lot in secondary school. At least | understood the life better this time
when | started secondary school. | understood how important studying is and
how useful it is for a human. I continued, | improved my grades, enhanced
my success. There were some days which | again didn’t go to and so on. I
remember the secondary school very well. Teachers used to help us. | mean
when teachers were lecturing, we were like fighting in a war, | remember
such moments. (CTES, 17)
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ENES (24), on the other hand referred to the good grades he had when he was
sharing his positive experiences regarding school and how these high grades

increased his motivation in school:

Well, if you can believe it, let me make you speak with my mother. My
mother had a hope chest. Open it, many school report are either certificate of
merit or appreciation. | mean nothing is wasted. Until I quitted in 11th grade.
Well, always... | mean there is no failure. The worst was certificate of
appreciation. Even so, we used to miss certificate of merit. By two, three
points which I couldn’t go back to home even by certificate of appreciation. |
used to go crying. | used to sit on the doorstep. | really mean it. | used to sit
on the doorstep, enter inside crying. (ENES, 24)

When she was talking about the memories she had regarding prior school
experiences RAES (21) told how much she had fun at school, how well she had
relations with her friends, how much support the teachers provided her with, how she

wanted to be a teacher in the future and how she missed those beautiful days:

No, I didn’t go to kindergarten. When I started primary school, I mean
everyone had a goal you know, back then, from childhood, saying ‘I want to
be this and that’. Back then, | used to want to be a teacher so much. Like 'l
will be a teacher, I will be a teacher’... Well, my elder brother was studying
high school. My uncle’s son was here, studying high school, then university
and etc. | said I would be like him. I mean he was the first one in the building,
in the family who studied. He was the first one who aimed for improving. |
used to say ‘I’m going to be like him, I will be good, hardworking’. I was
really hardworking during my primary school life, my teachers used to love
me so much. Likewise, even if moderately, | was a lovable person at the
secondary school and this made me very happy. | mean a student liked by
teachers... I mean I want to be respectful. Being a lowlife student never
occurred to me. Except than high school, | studied eight years you know.
Within the eight years, | never intended to disrespect my teachers. Well, of
course, you are a student, I mean school psychology, back then, child’s mind,
we often used to get bored in class but back then, and I never was the kind of
student who tried to skip the school.

We were a little bit naughty. | think, we made many teachers attending the
class cry and leave
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I mean, in my previous education life, | think it was very nice, | had very
good friends. | had a nice middle school experience. | mean, it is. It was very
nice. I wish I could go back to those times. (RAES, 21)

Even though those positive memories pertaining to school played an

important role in helping students to hold on to school up to a point, they were not

enough to keep these students in school.

5.3 Reflections of students on the experience of OEHS: getting there and being there
When the students were asked to reflect upon their OEHS experiences, the way they
made sense of their OEHS experience reflected a two-faceted frame. One was about
getting there in the path and the other was about the experiences they were having
while being there. In this two-faceted frame; reasons of students to attend OEHS was
a part of getting there phase while experiences of students in OEHS and the meaning
they attached to OEHS belong to the part of being there.

The commonly stated categories regarding the reasons of students attending
OEHS led to four broad themes within the study. Those were social class and family
pressures, getting a high school diploma and a profession, obligation in the form of
not being placed to any regular high schools and reasons related to the necessity of
education in the society.

In terms of being in OEHS, the commonly stated experiences were themed to
present five experiences students had. Those were the deciding process of the
students when coming to OEHS, their feelings resulted from their experiences of lack
of sufficient informing in OEHS, the administrative problems within the system,
having limited or no socialization in OEHS and finally the leaving of OEHS also an

open door for working in a paid job at an early age.
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Finally, the recurring themes when the meaning students attached to OEHS
while making sense of their experience were the feelings of having a second chance,
OEHS as being the easiest way to finish high school, OEHS as a place for the
marginalized students and an obligation in the form of absence of any other way

possible.

5.3.1 Reasons of students to attend OEHS

Four broad themes were generated by the narratives of the students in terms of the
reasons they stated while they were making sense of their experience of how their
path arrived there. The reasons they referred to were themed as social class and
family pressures, graduating from high school and getting a diploma and thus a
profession, obligation in the form of not being placed to any regular high schools and

reasons related to the necessity of education in the society.

5.3.1.1 Social class and family pressure
Social class and family pressure were two of the reasons students stated while they
were trying to make sense of their reasons to get into OEHS. Social class was also a
recurring theme in the background factors of the students. Therefore, it will not be
wrong to say that the social class students have an important place among the reasons
for attending to OEHS. The ‘conditions’ EHEY (20) was mentioning reflected his
social class status:
Life is going average nowadays. I both study and work. I'm trying to have a
profession while I’'m building my future ahead. I wish I could study in a

regular high school but I have to study at open high school due to poor
circumstances. (EHEY, 20)
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Apart from the background conditions and social class status, one of the
recurring themes when the reasons of the students attending OEHS were asked was
the oppression of the family. ARES (19) was telling that the sole reason of him to
decide to attend to OEHS was the pressures coming from his family for him to be
graduated at least from high school. If he had the chance to decide, he stated he
stated that he would not go to high school even it did not require to attend classes
like OEHS since he did not believe the necessity of getting a good education to arrive
a better place than he was now. Likewise he ZPUM (18) also shared her experience

of family pressure

| wanted so much. I constantly insisted my father until 10th grade. I mean ‘let
me go to high school, let me go to high school’. Then, I thought to myself;
currently | can easily take credit at the open high school you know, | study
very well on my own. After all, | stayed away from school for a couple of
years; | can feel like a stranger. So, | quitted. | completely focused on
university. (ZPUM, 18)

5.3.1.2 High school diploma and getting a profession

Another reason that students commonly shared was to be graduated from high school
and have a high school diploma no matter because the high school diploma was
regarded in the society as the only way to a good or bad profession. ENES (24)

shared his story of how his friend recommended him to get a high school diploma:

Well, I had a friend; he/she had to drop out of the school as well. 1 mean he is
from Ardahan. He/she decided to register, start. He/she told me so much you
know. I said no. When the time comes for military service... In military, there
is something like this: as long as you aren’t a high-school graduate, you can’t
serve in the TAF (Turkish Armed Forces).So, because | love the TAF you
know, | love the Turkish Armed Forces, it is a nice profession, it is the most
ideal for the country, | mean I personally think that it is an ideal profession
for me. Why? You ask. Well, we grew up rebelliously, only that place can
handle us. I have to be high school graduate to join the military. So, I'm
pretty determined and | have to finish. (ENES, 24)
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HMUM (23), also mentioned that it was impossible to find a job if she did not
attend high school. With this in mind, she struggles to complete her credits and to get
her high school diploma:

Open high school...(For) me, it is more like: I’'m planning to finish high

school, then study two-year degrees at a university. Because, open high

school, now, no high school, no bread. They don’t employee even a high
school graduate. With this in mind, I’m trying to finish high school. (HMUM,

23)
5.3.1.3 Obligation: not being placed into any regular high school
One of the most critical points regarding OEHS in Turkey was the direct assignment
of students who cannot be placed to any of their preference by the system to OEHS.
During the interviews breaks, the officers of the public education center said that
more students apply to be registered in OEHS especially during the first registration
periods in September. In the examination system of transition to secondary school
education in September, those who were not been placed to any of the regular high
schools ran to the public education centers to be registered to OEHS. The deputy
principals and officers stated that there would not be too many students in the
summer however continued: “If you come to the registration period in September to
do your research, there will be thousands of students at the door”. YRES (18) was

one of those students who was left ‘open’ by the system and he shared his

experiences:

YRES: Well, open high school...I was about to be in Grade 11 of high school.
| was about to be promoted to eleventh grade, | was out of. The school laid
off me when the school’ grade increased. It had to lay off me when its grade
increased. | transferred to open high school.

Zeynep: How come is that possible? You enrolled in the school?

YRES: Yes.
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Zeynep: How the school lay off you?

YRES: The school principle said ‘You are out’

Zeynep: But you studied for one year?

YRES: I studied there. But he says 'When the school’s grade increases, you
are out. We have to. We can’t transfer you to somewhere else’. So, I was out.

| had to choose with my family; because | have to study high school, finish
the school. Because of that. | decided to study externally rather than laying
off. So, | entered for external examinations. (YRES, 18)

5.3.1.4 Reasons related to the necessity of education

The students also mentioned their reasons for going to Open Education High School
as the place of education in the society as a necessity. HEES (25) stated that there
existed prejudices against illiteracy in the society which caused her to seek for ways
to continue her education in any way possible:

It is quite different. For instance, if you didn’t go to a regular school, even if
you are well-equipped, it is something in the eyes of society, there is a bias
like: “‘Uneducated’ when we used to come first, they first used to ask ‘Do you
speak Turkish?’ But, back then, I used to know how to read beyond speaking
Turkish. I mean we learnt how to write and read by our own efforts. Well, |
mean | still not quite sure about my reading and writing but we can you
know. Back then, when we came first, there were a lot of bias. Such as ‘Dou
you know reading?’ Forget about reading, what’s more, they used to ask ‘Do
you speak Turkish?” Then, | used to say ‘I already can speak Turkish, I also
know reading. I mean, don't be so much prejudiced to me, you know, don’t
look like that.” So, this was the biggest reason why I applied for open
education. We were there to prove ourselves actually. To obtain information,
to get rid of people. When we applied, they said this time ‘Will you go to
school at this age, learn something?’ It happened. It still happens. Well, is it
really something for us, I mean no, in terms of mentality. It didn’t affect us so
much but of course you feel like something is lacking. It isn’t like a regular
high school. In fact, | mean, if the state completely, considering the state
started this system, studying open education; the government wholly should
have handled this system or behaved in this manner you know. There are
people, they apply but it isn’t enough for society. They want something else
from you. They don’t know how difficult your living conditions are. They
look at you differently. This was supposed to be same with a regular school,
the opportunities. | wish the conditions would be a bit more flexible, a bit
easier you know. (HEES, 25)
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5.3.2 Experiences of students in OEHS

After the ‘getting there’ phase, the students’ narratives were themed to reflect upon
their experiences of being in OEHS. This phase included their decision process for
getting into distance education, their experiences of not being able to get sufficient
information from the public education center and having no place to consult other
than this, the administrative problems occurring since the system was not settled yet
and last but not least how OEHS intentionally or not created an “open” door also for

working in a paid job at an early age.

5.3.2.1 Deciding to register into OEHS process

Most of the students stated that they themselves decided to attend OEHS. They
shared that their parents were against their decisions most of the time on the basis of
how they are going to attend distance education while they could not succeed in a
regular high school or that they are going to regret:

Some of my family members objected. You couldn’t study a regular high
school, how you would manage to study it. If you are self-aware, you follow
your own path. Well, of course it is not always a true path. But, you have to
do the right thing as well. My uncle and elder brother opposed to me but my
father supported me. I had no further problem at all. (EHEY, 20)

Well, nothing happened. It was eventually good. This is it. | said look, | found
a job, and I will work. My lessons are bad anyway, | said. But my lessons are
good in fact. I told my father that I was about to fail in class, I didn’t go to
school, | had a large number of absences. ‘Nice going!” he said and added
“You will learn in time’. “You will regret later’, he said you know. Then I
was like pretty depressed. ‘Ok, fine’ I said, I didn’t listen. Well, back then, at
that age, you were like, puberty. Because of that. After that, | landed a job, So
many things [ witnessed, so many things that I’ve never seen,, | mean, until
that age (ENMA, 19)

MDUM (23) had an exceptional experience than the other students

participating in the study. After graduating from middle school, he attended a private
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course for learning the Koran and the officers in this private course made all the

students in the course to be registered into OEHS:

MDUM: Let me put it this way: I worked as a muezzin for two years. I
attended Quran course. It happened after that thing anyway. | quitted high
school, when | attended to Quran course, because it is formal, they
automatically arranged. They didn’t ask our opinion.

Zeynep: How so?

MDUM: I mean we attended, registered in Quran course. Everyone, imagine
a group, a group of 50 people. Everyone in public education institution were
enrolled in open high school. Just like that. I mean nobody asked like ‘Will
you study Imam Hatip or do something else?’ Directly equal.

Zeynep: Well, why did they do that? Is it because you can continue your high
school education?

MDUM: Yes. ‘Both study your high school externally and take your diploma’
they said. They also thought like ' you can finish the course to become
‘muezzin’'

Zeynep: So, that is not actually your decision at all?

MDUM: No, it’s not mine you know. Going to there was also not my
decision anyway. We were forced to go there. Back then, we were younger,
so, we were not obeying you know. Well, we are still the same. We obeyed
and went. | have no regrets but it was good. At least | wish | could finish high
school then. Back then, it wasn’t possible to manage everything at the same
time. But we are only human after all. You can’t understand everything. We
didn’t used to study hard. Well, hopefully, we will finish this time. ’'m
determined you know. (MDUM, 23)

| preferred here partly because of my father’s insistence. ‘At least finish the
high school’ he said you know. So, I enrolled. Then, after my first year
exams went well, | thought to myself that if so easy, | could do it you know.
So, honestly, I continued. (NAEY, 21)

The participants were also asked whether they consider attending open

vocational and technical high school. However the students constantly continued

answering this interview question as it was in OREY (18)’s words: ‘which one is the

most distant is the best’. He was referring to the existence of weekend classes in

open vocational and technical high school. In this respect, the work status of the
participants was determinant in their decision as it was in the cases of EAEY (23)

and EHEY (20):
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Zeynep: Have you ever considered going to open vocational and technical
high school?

EAEY: At first, I also considered it, but I thought that I can’t attend to the
classes all the time, because I work; that’s why I didn’t want it. | preferred
this one. (EAEY, 23)

EHEY (20) was at first attending open vocational and technical high school
but because of his work status, he decided to be transferred to the OEHS:

Zeynep: Why did you decide to be transferred to OEHS from open vocational
and technical high school?

EHEY: It was far away. From G... to B...., [ already have to work. I was
getting very tired when | spent the only one free day | had from work in a
week. Everything was cluttered, so | thought OEHS was better and was
transferred to here (EHEY, 20).

5.3.2.2 All alone...: lack of guidance in OEHS
The common interpretive repertoires of the students reflected how they felt alone
while they were attending OEHS. One of the most common challenges students
referred as part of their OEHS journey was their feelings of being alone and not
having the necessary information and guidance at the right time:

I mean it has no easy part but it has a difficult part. Because there is no

teacher, you try to learn on your own. Then you go to exam. No one guides
you. ...

I: Well, do you have any difficulty? I mean, in terms of accessing information
regarding open high school? Like Well, what is next, when do | register,
what date do courses start, when do exams start?’ Is it difficult to access these
information?

I BEUM: It is difficult, it happens. Further, the registration, for example, |
even didn’t know that I was supposed to re-register in January. (BEUM, 16)

DNES (17) and EAEY (23) also shared their experiences of how they had difficulty
within distance education without attending lessons contrary to the regular schools:
DNES: Studying distance... I mean you don’t study, you don’t check you

know. I mean it is bad. You don’t know anything when you sit an exam. You
don’t study the books given. I mean...
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DNES: I think open education is more difficult for me. You don’t know
anything. Because, at that place, they lecture in the school after all. You
don’t remember but it is not like that here. (DNES, 17)

But well, I don’t make preparation for exam at all, let me be honest with you.
| directly enter for exam. Because, how can | make preparation? For example,
just think, you attend the class every day throughout high school, there is a
weekly syllabus per day, and they even can’t finish course topics. How can I
finish for just one exam? It is impossible for me. (EAEY, 23)

The students were also commonly referring to the absence of a teacher figure
which they were used to from the regular schools they have attended and thinking
that ‘if only there was a teacher, everything would be much better’ when they were
asked their experiences pertaining to the part of their journey in OEHS. What one of
the officers in Esenyurt also shared, helped me to make a better sense of the issue:
“In fact, these are not places for children under the age of 18. A child under the age
of 18 must be at school. The kid who can't succeed in regular schools, can never do it
here. What can he do by himself alone?”

ENES (24), HEES (25) and ZAUM (17) also shared their need to and wish
for a teacher to explain the topics. They stated that even though they tried hard to
study their lessons, it was too difficult to succeed without the existence of a teacher.
They referred to the necessity of the discipline the teacher had on the students or if
there were no teachers they wished that the lessons even be easier that they were
now:

Well, let me explain: If the teacher supported, it could be nicer. Because,

when you go to high school, it is compulsory to take these courses. | mean it

is obligatory to pass these courses. To do it, you need to study or you need to
pass these courses. But there is nothing like this at the open education, at the
open high school. You can both study open education and you have the
opportunity to work to help your family. In this respect, it is nice. But, the
only bad part of open high school, as | mentioned, no pressure in terms of
obligation. I mean let’s say if there is pressure from teacher,
personally...I’ve been studying for one year, | have like three or four credit to

complete. Believe me, | complete it within two years. We need to take 190
credits. If we had a teacher beside us and place pressure on us, | could
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probably have passed all of my exams within one year or one-and- a- half
year or two years you know (ENES, 24).

For example, when you study at home remotely, you can’t learn at home you
know. Someone has to give a lecture. You can’t learn. I mean you can read
these verbal books but you can’t figure out math, English. At open education,
for example, math has 6 credits, take geography lesson, it has two credits. It
shouldn’t be like this, math should be the same and equal. Is it possible for a
person at home to learn math? Moreover, it is an advanced math . The
questions, courses that university students fail. I wish their credit were equal
too. | also wish they were a lot easier. Or | wish there were no math and
English at all you know.

I usually study my lessons in the evening. Because everyone goes to their
rooms only at that time. I try to study. | study one hour or two hours. Apart
from this, you don’t understand because there is no one who teaches you
know. You read over and over and understand nothing. Then you feel drowsy.
I mean when you solve something, your mind becomes brighter, it makes you
fresh. But when you don’t understand, you feel lazy and stop studying. I
study a maximum of two hours, because when | started reading, | ended up
falling asleep on the book. (HEES, 25)

Going to high school remotely. Why is it difficult; because there isn’t a
teacher beside you who can lecture. | mean well, because you are occupied
with other things, you want to register for open high school. | mean because
you are busy with these things, you can’t allocate your time for lessons,
maybe you stay up all night. Maybe you sacrifice from work, yourself. I mean
to be honest, | have great difficulty .Because nobody helps me you know,
because I’'m the eldest child. I don’t use Internet for help as well. I don’t
know, it compel me very much indeed. The credits of the five months that |
studied came, I received 58 credits. Then, I didn’t understand the lessons you
know. | mean | quitted in primary school, 9" grade. So, I don’t have any idea.
It was really so much challenging for me. I t is still tough. (ZAUM, 17)

OREY (18), on the other hand shared his experience that without the
guidance of a teacher, what he studied was completely different from what was asked
in the exams.

I mean some things, for example, physic and so on. Such thinks can make

trouble. You have to study them a little bit. Eventually, you feel stranger to

the matter. It makes trouble too much. You have to study a little bit. This is
the (only) problem you know. (OREY, 18)
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While struggling with being left alone in such an unsettled system, some
students mentioned that they were receiving support from their acquaintances or that
they were attending the courses at the Public Education Center if there were any
courses for supporting the OEHS students:

For lessons, only a few of university students, | have friends from Marmara
University, they come and help me. If they weren’t, it would be very difficult
you know. They come to home, they make me solve test. With process. Then
they cover a topic, thankfully. I give my books to them. Like once in a week.
Sometimes none, | mean bi-weekly. But never mind, it is even enough
(MDUM, 23)

In addition to the support, some students considered registering the courses in
the public education center. SKES (18) shared his experiences of planning which
courses he will consider attending, while MDUM (23) called attention to the lack of
information about the support courses being opened in every semester:

I don’t use them this year so much, they drew my attention down there when |
was coming, there are any type of certificate regarding the profession,
certificate of mastership. I mean I’'m planning to get certificate related to my
profession. Currently, | have a certificate of heating and cooling, I will get
another one. It is much more different. So, | can re-register here or if it is
supposed to change the department, I will do whatever it takes (SKES, 18)

Mayor texts every type of messages. Such as the execution for debt, tax debt,
they send these but when it comes to education... Well, no lie, I mean. I say
that because our life merely consists of debts. It consists of debt. We are
student but we pay debt. We are student but we go to work; because we are
student, we earn small amount of money. | saw them all. Students are always
neglected, for sure. At least information can be given through SMS, then we
come. If we have information, why don’t we go? Right over there, here is like
my doorstep. But no.

(MDUM, 23)

One of the practices that showed how lonely the students attending Open
Education High School was in such an unsettled system was that the students had to
track themselves most of time. OEHS as a distance education system in Turkey

claimed that the students were being tracked. However, the experience of the
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students reflected that this tracking was much more like students tracking themselves
than the school tracking the students:

| mean it depends on following. I mean as long as you don’t go, click the
open high school’s page, you can’t learn. I sometimes click and check the
page. There is a button called ‘Messages from students’ in our webpage. I
check there if there is a message, O get news but I’'m constantly following.
You need to follow on your own you know. (ZPUM, 18)

Only aol.com was made available. I get news only from there. Recently, |
came and told. Because I couldn’t get from there. There was an error in the
business calendar. I came here, asked personally. If we didn’t ask that, we
would not be able to re-register. | already missed two times. Let me say exam
places: we are not informed, we check by ourselves. | mean we work after
all, if we only focus on lesson, it will be our mistake, all right, I mean we both
work and study, so this is like a burden for us. If we can take text message
notification, it will be much effective at least. For example, | missed two
exams. When I was working. I used to work hard, shift and so on. I wasn’t
informed, I couldn’t find any chance. At least, text message can be delivered,
if you didn’t go on purpose, it would be your own mistake but because you
didn’t go without intentionally, you can’t do anything too. (MDUM, 23)

Last but not least, in terms of lack of guidance, the students also stated that
they had little or no information or any guidance where to find or who to ask that

information pertaining to the transition to OEHS. In their words, they even do not

know that there was such a system in Turkey:

Well, I wasn’t willing to. Then, | decided to enroll in open education. Plus, |
love cars so much. | thought to myself that | could more easily get driver’s
license if I looked like studying at open education. But I’m planning to enroll
in evening school when | turn 18 years old.

‘If you don’t want to study, then you enroll in an open high school” said my
friends at the school. (BEUM, 16)

DNES: I didn’t know that open education first. Then my father said, ‘You
were dismissed from school, go and enroll in open education.” So, I came
here, | already know Teacher Bayram more or less, he registered me. That’s
how I started open education. (DNES, 17)
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5.3.2.3 Administrative problems: a purgatory between formal and non-formal
education

While the common repertoires of the students of OEHS were being interpreted, one
of the recurring themes concerning the OEHS experiences of the students were the
challenges they had in the administrative process of OEHS. Even though OEHS was
required to have an administrative process pertaining to formal education, some of
the practices in this process reflected aspects of the administrative processes of non-
formal education.

The challenges students referred to in the administrative processes of OEHS
were manifold. The categories regarding the administrative challenges students had
were the challenges during registration, the challenges in providing books, the
challenges in the process of transferring credits and the challenges with the age
limitation to transfer back to regular high schools.

SNES (18) shared her experience in the trouble she had with her registration in the
public education center:

For example, something happened recently during the exam. Moreover, we

came the other day, they didn’t register us. Well, the Ministry of National

Education you know. It instructed, saying, ‘Don’t register’. I mean we had to

go back home. We came today again to re-register. | deposited money in a

bank account on that day.

Yes. For example, so many problems came up this year. Our exam papers’

dates were found to wrong, then they made our exam dates, they backdated.

For example, this year many things. | mean people complained about that. |

mean sometimes the efforts are wasted. You work hard, focus. Then,

something happens, your concentration is broken. How can | say, you lose
your interest. | mean if they hear me about this topic... (SNES, 18)

During the observations made in the public education center in Eyiip, the
officers shared that they requested 24,500 books according to the registered number

of students they had but only 500-1000 books were received by the Ministry of
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National Education. Besides, they also shared that this problem resulted from the fact
that the books were canceled. He further explained that they sent three truckload
books for recycling because the books were changed.

The public education center in Maltepe also had a problem with books. After
the students being registered, they go to a place downstairs to pick up their books
themselves. They can only get the books of the classes that they have been
registered. However, students were observed to come back upstairs and stated that
they did not have the books of the courses they were being registered. It was also
apparent that the books in the public education in Maltepe were also quite
insufficient. The challenges with the books were also clear in the narratives of the
students. ERES (25) shared that if he had 10 courses in one semester he felt lucky if
he could find the books of only five of those lessons. HEES (25) also shared a similar
story of her own:

There is something up at open high school, inconveniences. We come, there
is no book. We register, then we can’t make course selection. Because we
find high school courses difficult, we can’t do them at home, we never can’t
do especially at home... You know the home environment; | mean it rises
difficulties in terms of learning. Just like that. I’m still at open high school
and it doesn’t end. (Laughing). I don’t think that it will end.

Yes, for example, when we register in secondary school every time, | mean
we register, then make course selection, secondary school officers used to do
it. For example, that system in secondary school was very good. They used to
have it made. Our books were available there, we took them and went, we
studied at home; it was such easy. But, the high school is not like this. We
come, register but we can’t make course selection. Then some time passes by,
then we can make course selection. Then we come to take books, books were
changed, many books are not available. This time you already made your
course choice but when the books are not available, it is challenging. For
example, | was going to register for this semester. | came and asked just a
moment ago, well she / he says, for example, we register now, we make
course selection after the registration is over, then the books will come in
November. Well, if the books come in November, the exam will be held in
December. (HEES, 25)
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Another challenge students referred to when they were talking about the
problems they in the administrative processes was about the credit transfer in
transition to OEHS:

Accepted but because it is an Imam-Hatip school, maybe you know, some

were to be deleted. I finished regular school. Some were to be deleted. After

they were deleted, it turned out like; my credits dropped so much. Because
my vocational courses were 100 points, 902. For example, | was great at

Arabic. Even now, | can fluently speak Arabic. For example, | can speak

Hebrew (Speaking in Hebrew) (ARES, 19).

MDUM (23) shared on the other hand, the age limitation as a hidden obstacle
that closes the road back to the regular high schools:

| intended to register. Then postponement you know, something came up. |

learnt from inside that | could study. Then, there had been an age limit, so |

couldn’t go because of that, nothing was made.

Exactly. | could have got into, | was late like six months. Well, | was late like

one semester you know. We were at the military service. If [ hadn’t been late,

I could got into for studying again and finished, but...

No, it was completely over. Because of age. | am overage. Back then, for

example, 1 was 21 years old you know, they accept you at the age of 21 for

the previous semester but they didn’t accept because we were late one
semester. Now, I am 23 years old, they don’t accept me anymore. (MDUM,

23)
5.3.2.4 Limited or no socialization in OEHS
In the narratives of the students, they commonly referred to the impossibility of
socialization in OEHS. BMEY (23), for example, shared that OEHS was only about
taking exams and going back to work such that it made it impossible to do get friends
or do something other than this.

ENES (24)’s account supported BMEY (23) that even in the exams nobody
looks at anyone, everybody crashes on the chair when they come to the exam and

nobody talks.
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SNES (18) and OMUM (25) told that there were no friends they had from
OEHS but only the ones from the courses they attended within the public education
center:

Yes, there is. But well, they came to attend the course. Yet already, | always
put pressure on my friends ever since I discovered open education saying’
Study Open Education’. Constantly. Many of my friends enrolled in open
education thanks to me. Then they enrolled on courses. For example, after
finishing high school, one of my friend here at child development course, so
he/she did. Now she/he was graduated. After finishing high school, he/she is a
child development teacher. (SNES, 18)

I mean | met them recently. | used to go to computer training, then | met
there. | mean when they find out a different test, they immediately text to me
like ‘It is here and there, check that page’ you know, so we exchange ideas.
(OMUM, 25)
Even though the usage of social media was not common among the students
CTES (17) mentioned that he was using the pages in the social media to be informed
about the development and changing practices of OEHS:
Zeynep: Well, how do you access to information regarding open high school
system when you need help? Well, for re-registration, exams you know?
CTES: I have Facebook. I don’t generally use Facebook but there are open
education groups on Facebook. There are lots of student there. Sometimes |
read comments, if there is a problem, a system error, |1 get news through
Facebook. Well, many things happened this year, | followed and stayed
informed. | took action accordingly. There is an open education group on
Facebook, many students are available. |1 have a couple of friends, | already
add them to group. I get all news from there. If something comes up, there is
Teacher Bayram. So, we always stay in touch with him too much. (CTES, 17)
5.3.2.5 An open door for working at an early age
The last but not the least one of the pluses that students said when talking about open
high school experiences was how the open education high school opened a door to
work. Two of the things that were observed during the interviews was also a proof of
that. During the interviews almost three times of the participants, students did not

want to participate, especially because they were working and had to go to work after

registration. Another proof obtained during the interviews was in the words of the

173



vice principal in the public education center in Umraniye. She said: ‘if you go to the

textile ateliers, you can reach to participants much easier than here’.

Family pressure along with the influence of social class background was

again one of the reasons students had to work:

My family didn’t interfere me at all when I was studying, but they didn’t help
me neither. When it comes to choosing the profession, they didn’t let me
choose, they were superior...Well, and those days of course, when | was 14-
15 years old, they pushed me saying “you will have a profession”. (SNEY,
24)

Work has been commonly referred by the students to help the individual to

make a living. This in fact divided the students into two. While one group of students

had struggles to resist the challenges of working which can be exemplified by

MDUM (23) below, the other group was seemed to enjoy the profits of making a

living:

Excuse me, life is going like a shit. You will ask why; | mean how can | say,
we‘re trying to be student, we’re working at the same time, Home. | mean we
live with family because of age. We both try to take of home folks struggle
and struggle for life outside. | mean it is like let me say | work in an eight-
hour period. Besides, we try to be socialize. | mean, from street interviews to
performing as a musician, making music. Apart from that, I have such a hard
time taking time for myself anyway. I ‘m also trying to study. How can I say,
neither can we sleep nor work hard. No one is normally pleased now about
our behaviors. Life is not beautiful because we cannot take time for ourselves
you know. Don't take my smile for granted, because nothing is like what it
seems. Because we human smile, they suppose we are happy. No one is
actually happy because of smiling. (MDUM, 23)

That’s why I enrolled in an open high school. I said, even if [ study, there is
nothing after the high school, | said at least | can have my own job. Well,
more precisely, | used to love reparation. Let me put it this way: When | was
in school, in grade 7, grade 8, | was a type of person who loved to
disassemble my own household goods and make changes. | had a small tool
kit I mean before | started this job. I was occupied with those thing. Then
when | was working in summer and like every student does- | mean not every
student but like different students or | how can I say, | used to like buying
something with my own money. So, when | was in the last term of secondary
school, | started the job. | thought, at least | can buy whatever | want, | can
make my allowance around high school. I landed the job, then I stayed you
know. After that, | attended the open high school. (SKES, 18)
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On the other hand, when the students enjoyed working and earning a living,
they were observed to find the experience of schooling ordinary and thought that
even if they attended school, they would also have been doing something like they
were doing now:

I myself, I mean | fell into habit of (living) without burdening since my
childhood. I used to be someone who could buy whatever | wanted. At the
same time, | used to like reparation, modification works. | landed a job like
this. I like my profession as well. | mean some person loves drawing, some
loves writing, some loves engaging in something, and | love such kind of
things. This is how | started the job. If | was educated, | would be do
something like this anyway. | would draw projects, this is the only difference.
I would have authorization. It is ultimately same again. It doesn’t matter for
me. (SKES, 18)

The ideas that were exemplified in the story of SKES (18) above brought

about the feelings of glorifying the experiences of working in contrast to schooling:

Well, it happens like that. But for me it wasn’t. [ run one time. I looked my
mother would take me again, | never tried again. Then, my school was good
but I didn’t want to study. So, because I felt better working you know.

It is typically working. Well, I mean | quitted the school just for working
when | was at the high school. Because as a person, you learn much more by
working rather than studying. Because | say myself that | was an idiot until 10
the grade of high school. Until that time. Because | thought | was learning
something in those times. But | wasn’t learning anything actually. | mean
when | start working in real life, live by myself, pay my rent and so on; then |
realized everything. When | was working. Those people teach you so many
thing that. (ENMA, 19)

In fact, the students' ideas that referred the school as ‘ordinary”and their
glorification of working in a paid job stemmed from the practices they defined as
‘experiencing the realities of life :

| mean it has good sides. They ask easy exam questions. Sometimes they ask

difficult questions but it has good sides in fact. So, you have to study for both.

It was an experience for me. | got started in business. | began to work at an
early age and this made (me) feel more matured now. It is good for me.
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You both learn and teach something. | mean you see real life. As | said, you
don’t seen anything when you sit at home. It makes you impulsive you know.
So, it has good sides. 1 think the bad side is waking up early. But now | have
no such problem. But in summer, it will be like that, I will have to get up
early.(IMEY, 18)

But it was pretty good. | met people. At first glance, you can detect a thief,
can you imagine that? Stallholders know it and they taught me as well you
know. With human experiences, well | could make a thief, you also need
four-eyes, and you had to look everything. What I’m most proud of'is, you
know what, people whom I don’t know...trusts me with the apron. The apron
with full of money. I was so happy that. They didn’t give that apron to any
staff, only me. He had a sister, and | was there. For example, his sister
sometimes used to be sick, she didn’t use to come, and we used to look after
the stall. 1 mean when my dear brother, Kadir, used to go and pray in the
mosque and etc., he used to give me his apron. I was so proud of it. He didn’t
use to take his apron back. ‘Keep it’ he used to say. He used to say like ‘Ok,

keep it’. Just like that. (SNES, 18)

At the end of all these experiences and the feeling developed by those
experiences the place where students unintentionally found themselves was the
precarious work environment and child labor. The work experiences and the sectors
of the participants were presented in Table 15 below. As can be seen in the table, 28
of the participants were 18 or under when they first started working. The jobs they
referred to during the interviews included but not limited to salesperson or cashier,
worker in a factory, confectioner, waiter, bellboy, barista, repairman/mechanic,
delivery person/ courier, driver, baby-sitter and tutor, joker worker, worker in

paddler’s trade, plumber, shepherd, security guard, printer/ presser, self-employed in

father’s shop, civil servant, apprentice in tailor, hairdresser and butcher.
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Table 15. Work Experience of the Participants

Work Sector Frequency Starting age of Number of
employment Participants

Service sector 40 10 2
Worker 13 12 2
Self-employment 2 14 2
Trade 4 15 4
Apprenticeship 3 16 6
Civil servant 1 17 4
Didn’t work 3 18 8
anywhere

19 2

labor:

CTES (17), MDUM (23) and SNEY (24) shared their experiences of child

| was 14 years old. As a matter of fact, | was 13 years old but in my identity
card it was 14 years old. Well, my age now is even 16 years old, it is 17 in the
identity card. I came, I worked at bakery. WE couldn’t get along well. I
worked three days, | quitted then. Afterwards, | changed eight-nine jobs or
more within two months. | said to my parents ‘I want to study’. They said
‘No’ ‘Help us this year’ they asked. ‘All right’ I said. | worked at somewhere
one year, at a restaurant. Then, I couldn’t study open high school this time.
So, | worked again for 1.5 years. Then | enrolled in open high school. |
landed a new job later. Currently, I’ve been working on another job for 1,5
years, it is a restaurant too. Then | planned to go to high school. | couldn’t.
So, I’'m working this year like this. Well, all being well, I’'m going to high
school (CTES, 17)

Throughout my education life, | did all professions after quitting. (Laughing)
| mean | used to work as a driver. | drove two years, then | quitted. Then |
worked with that friend in Ramiz Koéfte. I was a barbecue chef. I quitted there
too.

| worked there like six months as well. Because the working time was so
opposite for me. Tough work. I couldn’t stand there too and I quitted. What
did I do? There was a textile firm called Belde, I mean when I’'m saying
textile, they are manufacturing summer swing, cushion, sunbed, | worked at
somewhere like this. Heavy industry is places where | always work.
Currently. My father has also his own shop, ads-signboard-press. | stayed
there for a while, like 2,5-3 years. Then I’ve been working here for 7 months.
(19.53) There is a motorcycle factory. I’'m working as a salesclerk, we are
hanging out there. Heavy industry.
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Let me put it this way: We didn’t study well ok but we worked. It didn’t
yield return so much because we didn’t work at somewhere constantly. If we
had worked in somewhere permanently, we could have something nice at our
age by now but because we didn’t work somewhere on a fixed-term, we don’t
have anything a lot. I mean neither have we a profession. (MDUM, 23)

SNEY: Because they left me at the mill when I was 15 years old. It was in
the basement and was not getting sunlight. We used to go there and enter 8.30
am and stay there until 07:00 pm. You don’t even see what people do outside.
It wasn’t so much suitable for a 15 years old child you know. Children should
study I mean. 15-year-old children should see the world, people. | worked for
4 years like until 19 years old and always it was in the same way; come (at)
8:30 am...At the same time there is a think about textile: They don’t pay your
salary fully, they don’t make full pay, they despise , repulse you.

I: How many hours a day did you use to work?

SNEY: Like eleven hours. | mean normally it is not like that, legal limit is not
like that but it is like eleven hours in mills.

Zeynep: Well, how many days a week?

SNEY: On Saturday, it is normally working time until 1:00 pm. During
weekday, it is five days working time anyway. On Saturdays, we normally
work until 1:00 p.m. but in those times it was 5:00, 6:00, 7:00 pm | mean we
were called. Sundays were also the same. If you don’t come to work, you are
dismissed then. We had to go. (SNEY, 24)

5.3.3 Meaning of being in OEHS: Engagement vs. disengagement

The narratives of the students indicated four broad themes in terms the meaning they

attached to OEHS when they were making sense of their experiences. The first one

was their meaning regarding OEHS as a place for providing them a ‘second chance’

or ‘a last exit before the bridge’. The second theme that was commonly referred by

the students was OEHS as the easiest way to graduate from high school. The third

one was OEHS as a place for the marginalized/ excluded students. The last one was

OEHS as obligation as in the form of absence of any other way possible.

5.3.3.1 OEHS as a second chance

When students were talking about their experiences in OEHS, one of the most

common themes they referred was OEHS as a second chance that was provided to
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them. In fact the meaning of OEHS as a second chance theme seemed similar at first
to the meaning attached to OEHS as places for the excluded students, it was then
realized that the former was stated mostly by the students who were over the age of
18 while the latter was stated mostly by the students who were under the age of 18.
This reflected in a sense that the students who were older than 18 had higher level of
engagement to education while the students who were 18 or younger had a tendency
to feel more disengaged from education. While EAEY (23) thinks that OEHS means
‘a compensation for a past regret’, ENES (23) refers to OEHS as the ‘crossroads
before the last regret’, NAEY (21) refers to it as a ‘second advantage .

For me, open high school seems like making up for past regrets. I mean you

dropped out of school, you are given a second chance again and I think it is a

much better chance. It is necessary to make the best of it. (EAEY, 23)

Open high school... regret... That is the way before the last regret. (ENES,
24)

Open High School is like a second advantage. You know, I see it as an
advantage for those who can't do it at school and want to get an advantage
again. Nice education system. It is a nice educational system for those who

want to read again. Good, you know. (NAEY, 21)

One of the recurring codes in the students’ narratives that were encoded to
reflect the theme of ‘second chance’ was their views of OEHS as a solution as in the
case of OMUM (25):

In the general sense, how can | say? | mean it is a kind of solution. 1 mean

like achieving a goal, like a step you now. | mean we don’t have to add

something else, because as | said, you need to start from somewhere. This is

one of the beginning. (OMUM, 25)

Another critical point concerning the meaning of OEHS as a second chance
was the feelings of proud the students revealed. After various challenges the students

had, some of them were proud of themselves and see OEHS as a ‘turning point’ in

their lives:
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Personally, I’'m proud of it. I mean as I said, I wanted to study so much but I
was not able to study because of financial matters. I wish we would have, I
would study maybe now | would be a teacher, something else, but it didn’t
happen you know... (ERES, 25)

It was a turning point for us, | can say that. It is a change, it is something you
know. Breaking down the prejudices. It happened like this. Within the family,
society, | mean, when we broach the subject, it is not but honestly it caused
some chance within the family. Luckily, there is something like this.
(Laughing) (HEES, 25)

During the informal conversations with people coming to public education
centers in the registration period, students who were over the age of 18 were
observed to be much more enthusiastic. They frequently refered to OEHS as a
second chance that was provided for them.

One of the recurring themes concerning the meaning of OEHS as a second
chance was also the importance of lifelong learning. The students frequently referred
to the importance of getting education whatever their age and condition was and also

the importance of OEHS as place that provide education for all:

So I think it's the perfect way to attend school. You know, well, you don’t
have such a chance to say | couldn't go to school, there was no school at that
time. Previously, everyone could take shelter behind these excuses... Well, |
think that there should not be anyone who’s not a high school graduate right
now. Look how such wonderful opportunities are provided for free. There is
also a learning thing and courses for illiterate people. I've seen it here, female
come and go. (SLES, 25)

Open Education High School. .Now it covers all segments of society, all
segments; from 7 to 70. At the same time - Look, now you can learn things
only yourself at Open Education High School. Nobody teaches you. If you
say 'l will', if you have a purpose, if you believe in something, you must
register and graduate. But there's no point in doing it to get a diploma. Open
Education High School from 7 to 70, is not lifelong learning? You learn all
your life, but you can learn if you want to learn. Allahu Teala says in life; 'l
will provide sustenance to whomever | wish, to those who want knowledge,
for that you have to ask him (ARES, 19)
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In five years’ time, | see myself again in the school environment. | like

knowing, learning. You know, for example, I'm going to study a university in

a regular university. I'm also thinking about attending a university from

Distance Education Faculty, I'm thinking about another department. After |

finished another section from the Open Education Faculty, another section

from the formal again. A continuous learning effort. (ZPUM, 18)
5.3.3.2 OEHS as the easiest way to finish high school
When the students were sharing their experiences, their common interpretive
repertoires also reflected a tendency to describe OEHS as the easiest path to be
graduated from high school. The advantage of going to school and working in a paid
job was often expressed in the students’ narratives:

Well, it is good. It is like; you both study and work. You both do your job and

finish your school. If I finish the high school, I’'m planning to go to university

of course. I’m also thinking about finishing the school externally. I hope it

happens you know. (ERES, 25)

ENMA (19), on the other hand, even though he said that OEHS was way
better than going to a regular high school, at the end of the below narrative he also
referred to it as ‘Crazy Classroom’ referring to a Turkish movie which was about
high school students who were mischiefing around and not studying. That, in fact,
reflected his unintentional view of OEHS as a crazy classroom to which students
attend not to get a proper education but rather for its comfort and leisureliness:

What does it mean? It means there is something nice for people, because as |

said just before, it works for people (Laughing). It works for me too. So, |

both work and study. | mean it makes human, how can | say, it helps for your
future actually. So, it means beauty. Then you let people be free. When you

teach, you let them be free in fact. | mean... imagine that you don’t the lesson
at the school, | mean not at the school, you lecture, just like that. Student have

both fun and well, study. The crazy class. (ENMA, 19)

The narrative of KMUM (20) on the other hand, reflected why students

needed a much easier way of attending high school:

181



Well, open high school, let me put it this way, it is a kind of opportunity for
people, who live in a bit difficult living conditions like me, to maintain
themselves studying and working at the same time. Because you go to school
when you study at a regular high school. You go to school you know; you go
in the morning, your school finishes at 12:00 am. You go, listen the lesson,
you feel tired, and you already woke up so early. At one point, your body
became exhausted. Hop, then you go to work. Then your body is tired this
time. You are already exhausted mentally in the morning, then your body is
tried in the evening. When you go back home, it is ten-eleven o’clock at
night. No one fall into sleep immediately. Even if he/she is tired, he/she
doesn’t sleep right away. If you haven’t slept for a few days, only then. You
hang out one hour, then it is 12:00 pm. You have a lesson at 6:30 in the
morning. You need to get up at 4:30 am; you will sleep 4.5 hours. Thus and
so, you burn yourself out. It is not like this at open high school. You go to
work, come back. You have a time to study your lesson in the morning. You
go to bed. Then approaching exam dates, you enter exams, you pass your
lessons and it is over. It finishes at the same period in normal schools in fact.
But it finishes if you work. But let me say; if you quit 9th grade in high
school, in other words, you directly enroll in open high school, then it finishes
at the same period in normal schools. But let’s say you started high school, if
you quit in 11th grade or 10" grade, then you complete the school two years
later compared to normal school. This is not a disadvantage for you. You
don’t necessarily have to get into university aged 18, 22 or 23, well if you
study vocational school, no hard rules for finishing aged 26 you know.
Nobody says, ‘Come, at this age, you will, you will finish, complete at this
age.” You are free to enroll in whenever you want, study your school and pass
your lessons and complete. Open high school is like this you know. It gives
you another chance which you can maintain yourself by studying and
working, overcome life challenges alone, grow earlier. So, you get used to
working conditions earlier, because there are internships during university
years. You study high school in Anatolia. You finish it and go to university.
You don’t have any idea. When you come, internships begin. Then you have
no idea again. Well, you face difficulties during internship. I study externally,
I know business life, its challenges. After that, let’s say I went to university. |
will do internships. | know work pace; because | know challenges and hard
work, I believe this will provide me an advantage at the university. Because |
will easily overcome internships. It is tough to be/do intern (ship). They
oppress you too much. So, | believe I will not have any difficulty. Open high
school gives me an advantage. It is an opportunity for me. (KMUM, 20)

In their accounts regarding their experiences of OEHS students also referred

to the necessity of a high school diploma. DNES (17) for example stated that there

‘OEHS does not make any sense to me’ and when further questioned he responded as

‘diploma is a must’. MDUM (23) also referred to the diploma as a ‘piece of paper .

Correspondingly SNEY (24) also shared her views on the necessity of getting a
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diploma and OEHS as place that granted a high school diploma through the easiest

way possible but it was nothing more than that:

I mean an open high school is good if you just finish the high school and get a
diploma, if you want to take a high school diploma. But except that, there is
no education in open high school. I mean no child can be able to pass the
university exam with the education in open high school. Well, because there
IS no education

Open high school means a diploma to me. Nothing else... a diploma called ‘I
finished I school’. That’s all. (SNEY, 24)

The interpretive narratives of the students reflected their views on the OEHS
as the easiest way possible to get a high school diploma but they were also conscious
about the uselessness of that very diploma in the eye of the capitalist society. After
all, OEHS was also a place that also made it easiest for the government to increase
the number of high school graduates in the society and also easiest for the dominant
classes to 1.5 million cheaper workforce.

The easiness of OEHS was also prevailing in terms of the lessons which are
taken on the basis of credits, the possibility of students to be exempted from the
exams that they failed two times in a row and the summary books the government
provided. However this influenced the students to not to feel that they are getting a
proper education in contrast to the ones that they used to in regular high schools:

| mean, | don't feel like | am studying a lot right now. Because I'm only taking

exams, that's all. (Laughs) I'm marking whatever came to my mind in the

exams, things | know. Obviously I don't feel like 1 am going to school.

I never study at all. I pass the exams even though I'm not studying, | say to
myself what it | study. (Laughing)

So of course it's easier. So | think that's what it should be. | think there are so
much unnecessary lessons and unnecessary topics in regular schools. (EAEY,
23)

FTMA (20) also reflected how he did not feel that he was attending school at

all by stating that “if somebody wanted to get a proper education he or she would get
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it from the ‘inside’. Studying from the ‘outside’ was for the ones who wanted to
finish. Nothing more nothing less... KNEY (18) also mentioned a similar point that if
you go to a regular high school you are improved hundred percent but if you attend
to OEHS you are improved only 25 per cent.

KMUM (23) also shared about how easy the exams were in OEHS so much
so that anyone can do it without studying at all while ZPUM (18) also shared that the

exams were very easy but it was kind of for the lazy people:

Like I said, it's not hard to attend OEHS. They give us the books. In this
book, they ask the questions in the exams from those subjects that are
mentioned in the book. Even if you open the book and just gazed and read it
as if you were reading a normal book like this, when you see it in the exam,
you say, 'Oh, it was in this book, that's the answer." Because they ask so
simple. You know, it is like they say to you, like you make fun of it, ‘finish
the school now." It is obviously not so hard to finish high school here. You
know, finish, get ready for college, go and study at your university, not just
high school. So there are 20 questions. Ten easy, ten hard. You can make 10.
You can do it even if you never read the book. But some say that OEHS is
hard, because they just make a numerical lotto in the exam. If open education
was difficult, I wouldn't get up from Rize today and run to register here. |
came far away from Rize. (KMUM, 23)

Comfortable. So even if you prepare for the exams the last week, you can
pass the course very easily. (Laughing) You know, this is a bit of a thing, a
lazy thing, but... What do I say, if your life is running all the time, | prefer. |
would prefer. (ZPUM, 18)

SAMA (17) also shared the right of the students to be exempted from the
exams that they were failed in a row. Even though they had to complete the credit of
the failed course, they did not have to pass that specific course at all.

No, I don't think so. Because exam dates are specific exam dates. You go to

and you take your exams. So, for example, you're exempted when you've

been to classes that you can't do three times. For example, I can't do math.

Right now, this is the 2nd exemption process, so I'm going to be exempt 2. If
| can't do that, |1 would be counted as passing that lesson. (SAMA, 17)
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ZAUM (17) and RAES (21) on the other hand expressed the ease they felt
with studying only the summary parts of the books and being able to pass their
exams by this way:

How do I study? You know the vast majority of the books had summary

sections at the back. Apart from that I memorize formulas in mathematics and

physics. And I'm practicing tests. So. (ZAUM, 17)

I'm just looking at the books where | think I'm going to come across in the

exams. Then | solve the previous exam questions, because almost 50 percent,

60 percent of the questions were asked from the previous questions asked in

the previous exams. Then we're solving the test from past exams by ourselves

or with the teachers in the public education center support course. You know,
the questions are also uploaded to the internet, I am downloading from there
and test and check my answers. From there | am testing. I'm trying to focus

on things I'm not good at. (RAES, 21)
5.3.3.3 OEHS as a place for the marginalized/excluded students
One of the broader themes that were reflected in the narratives of the students was
OEHS as a place for the marginalized and excluded students including but not
limited to those who were expelled from the school, those dropped out of school,
those who could not have a chance to attend school at all, and those who regretted for
dropping out. In addition OREY (18) also shared OEHS as a ‘wonderful’ place for
those who did not want to attend school at all. SAMA (17) also shared her ideas:

For me, I think... I mean it is sometimes, how I can say... Some don’t have a

good financial situation, they go to open high school, some have a good

financial situation, and they go to open high school. Some as I said | mean
because of financial situation or it is place where such kind of people can go...

Frankly speaking I’'m expressing like this. I went to open high school because

of financial situation as well or my circle of friends. That’s why I preferred to

go open high school. (SAMA, 17)

SNES (18) also pointed out OEHS as a place for students who had a low

socio-economic background:
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But the open education high school is an opportunity for those who regret or
want to study. It is so good. | mean luckily, something like this came up.
Otherwise, I mean maybe those people who quitted the school, was not able
to study because their parents did not allow, people who cannot afford use
this opportunity. Because it is better. They both don’t give up their dreams
and families. Like that. (SNES, 18)
Nevertheless, the categories the students shared, during the interviews in
Umraniye, | had a chance to meet a police officer working in a juvenile prison. He

came for collectively registering the juveniles in the prison. Therefore, it would not

be wrong to infer that OEHS was also a place for the juvenile prisoners.

5.3.3.4 OEHS as obligation: absence of any other way possible
The last one of the main categories pertaining to the meaning the students attached to
OEHS was obligation in the form of the absence of any other way possible.
While sharing their stories, some of the students stated that distance education
was not education at all SNEY (24) was one of them:
It is not like distance education at all. I mean an open high school is good if
you just finish the high school and get a diploma, if you want to take a high
school diploma. But except that, there is no education in open high school. |
mean no child can be able to pass the university exam with the education in
open high school. Well, because there is no education. You study on your
own from books and Internet you know... And only a determined people can
do it. A person who is not determined cannot do it anyway. (SNEY, 24)
While SKES (18) referred to it as ‘emptiness’:

You asked a nice question, what does it mean for you? For me, it mean ...
You know...the emptiness...You cannot describe it. Let’s skip this question
(SKES, 18)

VNES (18) referred to it as ‘it does noz mean anything’:

I mean... (Laughing) It means nothing. If I studied, I would not prefer to go to
open high school anyway. (VNES, 18)
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ZAUM (17) expressed how she felt unsuccessful and referred to OEHS as ‘a failure
picture’”.
A failure picture. Because if | had studied within five years, the university
would be over, maybe | was internship as a nurse. You know, maybe | was in
a nice hospital, and | had nice colleagues. But that's not the case, obviously.
(ZAUM, 17)
5.4 Hope vs. uncertainty: future aspirations
The last broad theme of the study based on the narratives of the students was about
their future aspirations. In the part of the interview where they were asked about their
future, their ideas about what they dream and what they are afraid of, the answers
they provided reflected two broad themes which were hope and uncertainty.
Furthermore, the students who were over the age of 18 were realized to respond
recurrently for hope even though desperately, the students who were under the age of
18 were realized to respond more commonly as uncertain. The sentences starting

with ‘my dream’ continued with ‘s’ for the former ones while they continued with

‘was’ for the latter group of students.

5.4.1 Hope in despair
The students who were asked to make sense of their future aspirations and responded
hopefully even though it was hope in the form of despair commonly referred to their
dreams to start their own business. Coming from a working-class background and
having a lot of work experience, it was not surprising to hear their stories and plans
to start a business:
| become experienced in textile, this is where | see myself. At the same time,
| continue studying. | mean this is it, when I close my eyes all the time, go to
bed in the evening, I think about it. You have both school because | also earn
money in a good way. That bring me happiness, | mean managing both. .
Because it was like this through all my life dear Zeynep. | both studied and

worked
through all my life, | somehow tried to manage both. (ARES, 19)
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SLES (18), like ARES (19) shared his plans to open a shop of his own based

on the experience he had after so many years of work experience despite his young

age:
Where do you see yourself in five years? Very nice question. Every, | mean
everyone has a dream. | made a calculation, it is a bit beyond my dream for
me. When I look from my point of view, | see myself in as a wholesaler,
running a few stores, business rather than doing just my own profession. As a
boss you know. (SKES, 18)
One of the recurring themes in the dreams of the students were also to get a

profession:

| see myself in practicing my profession, | hope so. My only goal is to have a
profession. | want to buy a car as well. Just these two dreams. | didn’t dream
anything else (IMEY, 18)

About future... Well I want to take my diploma you know. But I can’t do it
without studying. In the future, | want to have a profession you know, so that
| have a profession. Because | will get married in the future, I will have
children. To do it, I need to have a profession. Otherwise, nothing happens
(BEUM, 16)

Only two students reflected their aims of attending higher education in the

study, others felt that it was enough to graduate from OEHS:

In five years, | see myself in finishing high school. | would be very happy if |
could really finish. Then, it is like this... I would be in a rush for completing
university given that I am in a rush for completing high school now. If I really
want to go to university, | want to study a formal high school. | mean if | have
a chance like this, I want to go and return for studying. I don’t want to study
open education. | mean I don’t know. Even if it is in another city, in a small
town, | want to study university, | mean a university of that place. | already
have no dream for studying university in Istanbul you know. I don’t know,
Going to university at Istanbul is not my choice. I mean | want to go to
university at more quiet, calm cities or like Trabzon | mean at the black sea.
Studying there in those green spaces. (RAES, 21)
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SLES (25)’s narrative below reflected a clear picture for desperately hoping.
She knew that she desired attending higher education but she could not be sure if it
was going to be possible for her:

In five years? It was a nice question. Where did | see myself? Well, | thinks it

depends on me. | think if I can study, | will be in a better place, if I can’t

study I will be at the same job, home, place. It depends on that moment. So, |
can’t say now ‘I will be a doctor’. I don’t know what the circumstances will
be. But | really want to study university. | will talk with the teacher, 1 will

enroll for university exam. (SLES, 25)

5.4.2 Uncertainty

Uncertainty was the second broad theme when the students’ narratives about their
future lives were concerned. The students who made sense of the questions
regarding their future frequently responded to those questions regarding their future
as ‘I do not know’.

Well, that is so problematical. I don’t know that. I mean my only goal was to

get high school diploma now. | foresaw that it would be going well but |

didn’t guess that it would going so much well. 1 mean I thought that I could
success but I really studied well. I don’t know now. I mean I didn’t make any

preference like ‘I do it and that’. (SLES, 25)

Together with the feelings of uncertainty about their future, the students were
also observed to be afraid of what the future will bring about. The commonly stated
fears they had was being unsuccessful in life, everything to be got worse and for the
girls being a housewife:

I absolutely don’t want to be a housewife in the future. I mean it seems that

life is some, because | witnessed from my mother | think, the female around

me, [ don’t like it at all but now I do it you know. It is my current situation

I don’t want to stay at home. Our female was confined to home. The home

was found suitable for them as a living space but I know it isn’t like this. This

is our reality. I mean everyone needs to know his/her truth. But when it can’t
be helped, when there is no space, you have to live that. (HEES,23)
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I don’t want to have a common life which woman waits her husband until the
evening, then when her husband arrives, she expects food from him. I mean |
don’t want to that; because I believe our country is so beautiful; our country’s
people are great, but female are superior to male, in terms of mentally as well.
Female are so far- I mean I’'m not saying. Especially a mother. There is
nothing that they can’t do. I’m sure about that. Because I don’t want to a
woman in the future who sits all day long, when her husband comes, then
feed him, then typically look after your child, don’t go out. Because my
mother is like this. Because | witnessed that from my mother, | didn’t want to.
(SNES, 18)

Fear of having nowhere to go at the end of all the challenges they had and all
the difficulties they endured was also stated by ZAUM (17)

What am | afraid to be of? I mean I can say I’'m afraid of being in a fix.
Because if | study, my family will stop supporting me at one point. I mean |
will be in a fix, materially and morally, I mean | will somehow be in a fix. |
mean my relatives want me study so much of course. I mean, my mother’s
relatives who went to university, high school always say ‘Study, study. You
have to be study. Study, life is waiting for you.” I mean they say like this you
know but how long can they support me which I mean except than my
parents? I mean it is like that. (ZAUM, 17)

Related to the fear of having nowhere to go MDUM (23) reflected that he did
not want to run out of money in the future and in the worst case scenario he was also
afraid of being a bad person as a result of having no money to live:

I really don’t like walking around, being broke. I’'m dreaming about future
you know. Our current situation is getting worse already. I’m saying it as a
person who erns 1600 TL. I mean I pay 1000 TL for renting... I mean I live
with my family today, when I leave in the future, I will live in a separate
house. IfIrent a house, I will pay 1000 TL. Obviously, I can’t make a living
with 600 TL... I’m estimating it.  mean I don’t want to be such a person.
When someone come to that point, he /she can be a bad person. I don’t want
to be such a person. I think a lot you know. But | want to be something else
different Human always wants to be something but doesn’t work hard. I work
hard. Well, let’s see, as much as possible, what can we do? (Laughing).
(MDUM, 23)
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The narratives of the students in this section reflected their dreams which they
had in the past even though they were asked to reflect upon their futures. If they had
to give up their dreams due to the challenges they had and the conditions that caused
them to drop out of school and start working, they referred to their dreams as ‘it was
not in my destiny’ or ‘life proved the opposite’. OMUM (25), for instance stated that
she always wanted to be painter or a journalist and mentioned how she was always
telling everybody how much she wanted her dreams to come true but she concluded
than it was not in her destiny, after all it was too late for her. ERES (25) and KMUM
(20) had similar stories:

I wanted to study and be a cop but it didn’t happen.

When | was little, live in a village you know, | used to engage in mending, |

mean I could be able to understand you know. I mean because I don’t have,

well, because of financial situation, we involved in such works. Then | forgot
| mean to be a cop. But, it still on my mind, being a cop | mean. This is what |

want most. (ERES, 25)

Being in the sky, it was always my childhood dream. I used to want to

become a pilot. This was my biggest dream, | used to want to be a pilot. Then

when | got older, | started to research into conditions about this profession.

My dream was to be a masked pilot, F-16 pilot. They both fly high and fast,

plus, they were so much, how I can say, they were pretty cool to me. Because

| knew so many people when my mother used to work at military, | had the
chance to know them better and as | knew them better, | aspired to the
profession. Because you see them. How can | say, they were like hero
in my eyes. Aviation was always a goal rather than desire. Since my
childhood. I always struggled for aviation. Then, when my family life change,
| was inclined to best-paying jobs then. So, my goal became a bit smaller.

Because it was hard to reach that and it would take a long time. (KMUM, 20)

The narratives of the students also reflected even a lack of motivation to hope
in other words a fear of hoping. The number of university graduates who were
unemployed, the fact that nothing had changed so far in their lives and the

conservative attitudes of the families in the form of gender discrimination were some

of the reasons of students for their lack of hope:
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Open education faculty is available but there are so many university graduates
who studied teaching but are still unemployed and out of work in my social
network, how will it come to my turn... | mean, how it is said, my motivation
is decreased, my hopes are broken.

Well, since | came from village seven or eight years ago, nothing has
changed, so nothing will also change materially and morally in the following
five years. I don’t know, | think, I will just get older. | feel so despair.
(Laughing). I made you feel hopeless. (HEES, 25)

I want to be a nurse in the future. I mean I don’t know, if all being well, |
mean | want to study at Marmara University. | know that it is not possible
with this study but I hope this will be possible. I mean I don’t know my
family are not the kind of people who send me to university. After all, they
didn’t let me study high school, they won’t let me get education for
university. Just like that. To be honest, I don’t have much hope

In five years, | see myself in getting married and having children. I mean..., |
honestly don’t think that I will study (ZAUM, 17)

5.5 The path and experiences of being an “OEHS” student
Having concluded the thematic analysis of the narratives of the students, a certain
path that they had to follow emerged and was presented in Figure 4 below.

Starting their educational journeys with a low socio-economic background,
the students carried the burden of their social classes within. For overwhelming
number of participant students, the existence of family turmoil, having family
members with low level of education and having experiences of internal migration
are realities of life. The path they followed in their education continued with negative
experiences in the school including making a bad start to school, having to attend
school in a negative school climate, experiencing bullying, negative teacher
experiences, adaptation problems, lack of sufficient resources in school, having
difficulty at school which resulted in low grades and failing classes, having to go to
school by mobile education or having to stay in boarding school and last but not least

difficulties resulting from lack of education in mother tongue.
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In addition to the negative experiences they had in school, lack of motivation
in school, truancy, resistance to schooling, the determinant influence of high school
exam was found to influence the students’ belief in education along with their level
of engagement to education. On the other hand, students also pointed out to have
strong peer relationships and positive school experiences. However, these relations
and experiences were neither effective nor sufficient to keep the students at school
and overall resulted in the early detachment of students from regular schools.

When the students arrived to OEHS in their educational journeys, the factors
that affected them to choose to attend OEHS, their specific experiences in OEHS and
the meaning they attached to OEHS while making sense of their experience were the
main themes in the study.

Within the time of the interviews and the limits of the present study, the story
of the participants ended when the students were still attending OEHS. Under these
conditions, two of the main themes that became visible were hope in despair and

uncertainty.
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As can be seen in Figure 4, the first part of the path which is called
“beginning the journey” included the reasons of the students why they had to be a
part of OEHS, ““getting there” part included their reasons for their decision to attend
OEHS, “being there” part consisted of their challenges of being a OEHS student and
finally “ending the journey” included the consequences they referred about being a

graduate of OEHS.

5.5.1 Narrative accounts of some of the chosen participants

As it was provided in the methodology section of the study, some of the chosen
narrative accounts of students are presented below to give a comprehensive idea
about the experiences of students attending OEHS in relation to the path emerged in
the study which was presented in Figure 4 above. In that sense, four of the
participants were chosen consisting of two male and two female participants. While
one of the male and female participants were chosen to be under the age of 18, the

two other male and female participants were chosen to be over the age of 18.

5.5.1.1 KRES (25)

KRES’s father decided to let his children to go to school altogether. She was 11
years old then. Being one of the eight children of a gypsy family, she had a very
strong personality. She did not attend preschool but went to a public primary school
for eight years. Because of her being older than her peers, she felt very much
excluded and could not integrate well because of the constant teasing of her younger
peers. Because of her old age she did not like school and she even did not pass along
the door of the school. However she found a way not to attend to classes. She came

to the school, made the teacher not to write her absent and went out of the class and
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wandered in the garden until the end of the school hours. Coming from a Roman
ethnic background family which was infamous with their conflicts, the school
administration and the teacher let her actions. Even though she found a way to
survive at school at the time, her feelings of exclusion and discrimination were still
alive in her memories today. At the time she was graduated from primary school she
was already 18 and was not allowed to attend a regular high school because of the
age limitation. Her thoughts continually reflected to the fact that how just a single
mistake of the parents caused her not to be able to continue her education.

Since her family had a very low socio-economic background, she grew up in
an orphanage until the age of 18. Her mother is a primary school graduate and a
housewife. Her father is a primary school graduate too and works as a driver. She has
seven siblings. Her three older sisters are 29, 27 and 26 years old. The oldest one did
not attend to school whereas the other two are middle school graduates. Her younger
sister who is 23 attends to a university. Her 22 years old brother is a middle school
graduate and does not work whereas her 21 years old sister and 20 years of brother
are high school dropouts. She lives in a rental house. She never had a private room
back in her childhood. There were no books in their house and she never likes
reading. After she left the orphanage, she took the civil service examination and is
stationed to a public education center. Growing up in an orphanage provided her the
experience to attend the exam and assigned as a civil servant. Before she took the
exam and started working as a civil servant she worked in a shop selling bridal
gowns for three months and earned 900 TL for a month, five months in a textile
factory for 1600 TL a month, one month in a plastic factory and one month in a

printing shop and was paid daily.
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She got married at the age of 18 and moved to Adana city of Turkey. She had
a son but divorced when her son was a year old. She currently lives with her son.

She was registered to OEHS to continue her education and get a high school diploma
but it is difficult for her to attend the exams let alone any support courses in the
public education center she was working because she did not have anybody to leave
her son.

Her biggest dream was to be an attorney but her family had high criminal
record which made her think that it was impossible for her to be an attorney. She
cannot see herself anywhere but a civil servant in the same way in the future. Besides
a mother devoted to her son since she thought that his future was more important

than hers which her family did not consider in the past.

5.5.1.2 ZAUM (17)
Family pressure in the form of gender discrimination started early in ZAUMs life.
Being an honored student in the past, she felt bitterly resent and ashamed for coming
to register for the new semester of OEHS. She wanted to be a nurse back then, but
her mother as an oppressive character sent her to trade vocational high school just
because she was a girl and the school was close to the home.

A day in the life of ZAUM was like getting up early in the morning, looking
after two little sisters, cleaning up the house and cooking. She was doing what a
‘normal housewife’ does in an entire day as in her own words.

She did not attend kindergarten. She attended a public primary school for five
years and transferred to another public school when she was attending middle school.
Coming from a low socio-economic family and growing up in a slum, she also had

difficulty in school, being bullied and discriminated even beaten on the basis of her
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class. On the other hand she also remembers her wonderful memories in school.
When she was in eighth grade, one day it was summer and the weather was very hot.
They had a water fight with her friends in school and her best friend took a bucket
full of water from the school and poured it over ZAUM’s head. Although her hair
was very bad after that she enjoyed that memory even telling it. Her grades were also
so good that she never came home without an enclosed honors document to her
school report card.

After graduation, she took the TEOG exam but did not choose any high
school because her mother did not allow her to go to school but to look after her baby
sister. However, even though she attended the exam knowing that in mind she got
334 point enough to be placed into a health vocational high school as she desired but
her mother was dominant in her life. She was enrolled to a vocational and technical
high school at first but her family took her out of school both out of financial
difficulties and gender discrimination.

She lives with her parents, her grandmother and her three sisters. Her mother
is a primary school drop-out housewife and she also works as a Koran preacher. Her
father is a middle school drop-out and works as a furniture dealer. She is the oldest
child and has three sisters who are 15, 8 and five and all attending school. They live
in their own house. She had her own room and a bookshelf. She does not know any
foreign language. She worked in a textile factory and a restaurant for two months
each. She is currently not working but looks after her sisters.

Her mother thought that in the school there were males and in such an
environment it was difficult for a girl to focus on her lessons and she did not let

ZAUM to continue her education through high school.
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She enrolled to OEHS but thought that it was really hard because there were
no teachers to teach. She also thought that people were enrolling to OEHS because
they were busy with other things. Since she was busy with other things, it was also
hard to attend distance education. There was a delusion created by the reality of not
having to go to school like it was easy but on the contrary, if you took teachers out of
the equation of OEHS students’ education experience, this made it harder for them
when added to other burdens of life they were carrying. If studied, the classes were
going to be easy but it was also difficult to study lessons with the other works she
had to do. Therefore she studied the abstracts at the back of the books but had
difficulty understanding the subjects.

She thought that OEHS was the last exit before the bridge and registered to
OEHS with the hope that one day she would be a nurse. Her hope was in despair
however with the thoughts in mind that a family that did not let her to attend high

school would never let her attend university.

5.5.1.3 CTES (17)

Growing up in a village in Erzurum and experiencing financial difficulties, CTES
started his narrative by stating how much he wants to graduate from high school. He
did not attend kindergarten but attended primary school in the village. He and his
family had so many financial difficulties that he could not even have enough money
to buy books. However the teachers he had were good and helped him a lot in this
process. Back then he was working as a shepherd in the village since his family
needed money. However he enjoyed both working and going to school. His sole goal
was to attend school and get a good job. They only had one class in the primary

school that is first graders in a row, second graders in a row; that was how they
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taught. When he graduated from primary school, he went to another village with
mobile education to attend middle school but had difficulty in the school
environment. He liked mathematics and physics courses most.

He attended the TEOG exam at the end of eight grade to be placed to a good
high school. However he had an extraordinary experience. TEOG exam was
conducted in two phases, one at the end of first semester and one at the end of second
semester. He was all prepared for the first phase of the exam but there was heavy
snow in the village. His family took him to the exam by car, but he was still late. No
matter how much he begged, the authorities in the school did not let him attend the
exam. Having got no score in the first phase of the exam, his motivation decreased
for the second phase and got a low score at the end, which he did not expect.

CTES and his family migrated to Istanbul three years ago when he was 14.
After their migration he applied to be placed and enroll high school but when they
came Istanbul, the placements were over and he could not be placed anywhere
because of quota problems. His family explained and requested him to work for a
year in Istanbul because they needed money. That’s why he did not enroll to OEHS
when he first came to Istanbul.

He was living with his parents and three siblings. He had actually four
siblings including a 32 years old older brother who dropped out of high school and
works in a textile factory, 21 years old older sister who also attends OEHS, 19 years
old older brother who also dropped out of high school and works in a pastry shop and
a younger brother who is 9 and attends primary school. His mother did not attend
school and is a housewife and his father is a high school graduate and works as a
construction worker. They were living in their own house but he did not have a

private room but was sharing his room with his older brothers. He liked reading
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books when he was in village sheepherding, but it was hard to reach books in the
village. His native language is Kurdish.

After he and his family migrated to Istanbul when he was 14, he first started
working in a bakery and changed to different works all of which in the service sector
in two years-time. He currently works as a waiter in a restaurant for one and a half
years now for 12-13 hours a day.

He wanted to be a doctor when he was a little child but unfortunately he
could not. However since he was 17, his goal is to be transferred to a regular high
school when he got over 48 credits in OEHS. When he decided to attend to OEHS,
he thought he would get at least some degree of education after dropping-out. Even
though CTES thought OEHS as an advantage up to a point, he still desired going to a
brick-and-mortar high school next year. Even though there were people including his
family telling him that ‘for what are you going to school, nobody becomes anything
by going to school anyway’, he thought he would at least get information even
though he could not find a job in the future instead of being ignorant. He had a very
high level of individual motivation and carried his books to work along with him and
while his co-workers spent their breaks smoking, he constantly read the books given
by the public education center.

On the other hand, even though he had such a high level of motivation in
education, his aspirations for the future still dependent on the conditions he will have
to face in the future. That’s why he did know where to see himself in five years’

time.
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5.5.1.4 MDUM (23)

MDUM started his narrative by saying how shitty his life was going. He was having
a lot of difficulty while trying to be a student and working at the same time and
having to live with his family at this age. Working eight hours a day and trying to
have a social life, trying to what he liked all at the same time was very difficult for
him. In such a hard time, he thought that life was not beautiful and explained it
‘don’t take my smile for granted, because nothing is like what it seems. Because we
humans smile, they suppose we are happy. No one is actually happy because of
smiling”.

With those difficulties he was still having, he did not attend kindergarten
either in his childhood. He attended a public primary school and continued to middle
school at the same building. After graduation he took the SBS exam and being placed
to a religious high school, he dropped out in his second year.

He was living with his parents and seven siblings. His mother is a primary
school graduate housewife and his father is a high school graduate who works as an
advertiser and graphic designer in his own printing shop. He had seven siblings
including a 25 years old older sister who also attended open education middle school,
22 years old brother who also is a OEHS student, 20 years old brother attending
regular high school, 18 years old sister attending a private Koran course and a 15
years old brother who graduated from middle school but took a leave for one year
before starting to high school. They lived in their own house but pay for housing
loan. He did not have a private room, never had.

Remembering his educational experiences, he thought he did not have much

experience. He compared primary school and high school and thought that in primary
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school, there was sincerity but in the religious high school he attended he thought
that teachers were like ‘let’s finish and go’.

All his grades were bad in school because he did not want to go to school but
study music all the time. However the school did not have enough resources to
support his talent in music. He could not think about his grades when his mind was
fully occupied with music.

With music in mind, he took the SBS exam after he finished middle school.
He thought he prepared for the exam but could not get high score to be placed to a
good high school. Besides, his school choices were under the patronage of his father.
Because his father wanted him to enroll religious high school, he had to go there.
However, the program in the religious high school was heavy and the courses were
difficult. Therefore he dropped out. Then he registered to a Koran course in the
public education center and the authorities in the public education center also made
them register into OEHS at the end of the course. Through this way they thought the
students could both finish their Koran course and be high school graduate at the same
time and can work as ‘imam’. Therefore without asking to the students they enrolled
them to the OEHS.

After he finished his military duty, CTES thought that he was not going to be
able to graduate from high school from the ‘outside’ without attending classes, he
needed to enroll the high school from the ‘inside’. However, since there was an 18
years old age limit to attend a regular high school, he was too late to register.

Anxiety was the main feeling he told when he was sharing his experiences in
OEHS. This process created a constant question mark in his head. He thought, high

school should not be finished only by solving tests, it should be much more than that.
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Having been not care the school much, after his OEHS experience he called it a
regret. Correspondingly he thought high school diploma was a piece of paper.

During his prior school experiences and also after dropping out, there was no
other job left that he did not work. Maybe he did not attend school but he worked. He
thought there were nothing to do and that it was in his destiny to not to attend school
but work. He started working when he was 17 years old and did various jobs until
now. He worked as a driver, grill chef in a meatball restaurant, worker in a textile
factory and office boy in his father’s printing shop. He currently works as a
salesperson in a motor factory.

In the future, he wants to leave everything behind and settle in Antalya with
one of his friends. He had a high self-confidence and believed in himself that he will

do his best in music and become a good musician in YouTube.
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CHAPTER 6

DISCUSSION AND CONCLUSION

This study explores the sociocultural background and prior school experiences of
students attending the Open Education High School in Turkey which lead them to
pursue their education at a distance and how their prior school experiences and the
OEHS experiences influenced their engagement to school along with their future life
plans and aspirations. By analyzing students’ narratives, the study further aims to
understand the role of the OEHS in the reproduction of inequalities through different
educational tracks and engagement/ disengagement level of students attending.

In this chapter, the researcher deals with the experiences of students attending
the OEHS as well as the meaning, the role and function of OEHS for the educational
system. The chapter consists of seven sub-headings: summary of the findings,
reproduction of inequalities, disengagement of students from education, open
education high school as a purgatory between formal or non-formal education, policy

implications, limitations and suggestions for further research.

6.1 Summary of the findings

This study was conducted to explore the background characteristics and prior school
experiences of students attending the OEHS in Turkey. While examining that, the
study further aimed to investigate what lead students to attend to the OEHS and how
their experiences influenced their engagement to school and their future life plans
and aspirations. Through thematic discourse analysis of the interviews with students,
the study further analyzed the role of OEHS in the reproduction of inequalities and

the students’ engagement to school.
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First, the background characteristics of the students revealed that students
attending OEHS come from families who have a low level of education and a low
socio-economic background. In addition to that female participants reported to
experience gender discrimination in their families in terms of their schooling. Finally
some of the participants shared that they had conflicts in their families such as
divorce and economic difficulties like bankruptcy that had a negative experience in
their school lives.

Second, interviews with the participant students revealed that negative school
experiences, lack of motivation, truancy, resistance to schooling in the form of
deviant behavior, the National High School Exam and the process of generating
school choices, the devaluation of schooling and losing belief in education and early
school leaving are factors that lead students to attend the OEHS instead of continuing
their education in other regular high schools. It should be noted here that these
factors influenced students' decision to drop out of school in a continuity in which
one leading to the other. To illustrate, when a student has negative experiences at
school, this causes him or her to have a lack of motivation, when he or she has a lack
of motivation, he or she starts not to go to school and develops resistance to school
and also loses faith in schooling which ends up early school leaving.

In addition to the negative prior school experiences of students, the following
circumstances are explained to contribute to their decision to continue to the OEHS:
a bad start to school, negative school environment, experiences of bullying,
adaptation problems because of school change, insufficient resources in school,
having low grades and failing classes, attending long distance schools and staying in
the dormitory and last but not least difficulties resulting from lack of education in

mother tongue.
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Third, the reflections of students on what they have experienced in this
specific distance education high school track have three main themes. These are
reasons to attend the OEHS, their subjective experiences while they are attending and
the meanings they attached to the OEHS. The reasons of students for attending to the
OEHS are similar to that of their background characteristics and consist of the socio-
economic conditions that their family have and in some cases family pressure,
obtaining a high school diploma in order to have a better job, obligation in the form
of having no other option to go and reasons related to the necessity of education in
their specific words “today’s modern world”.

The experiences of students in the OEHS can be categorized under five broad
themes. First, their decision making process to attend the OEHS, second their
feelings of loneliness, third lack of administrative and educational guidance in
OEHS, fourth having limited or no socialization in OEHS and last but not least the
system of OEHS leaving an open door for working at an early age.

One of the categories investigating the experiences of students was revealed
to be the meaning they attached to the OEHS. The category referring to the meaning
participant attached to the OEHS consisted of four subcategories: OEHS as a second
chance, OEHS as the easiest way to finish high school, OEHS as a place for the
marginalized or excluded students and OEHS as obligation. The detailed version of
the subcategories can be observed in Figure 4.

Lastly, the interview findings demonstrated that students either have hopes in
despair or do not have any hopes for the future which was recurrently referred in the
form of uncertainty.

To conclude, students in the study who choose to continue to the OEHS have

various and all valid reasons that push them to attend high school in a distance
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education track. Although students did not think that they would continue to high
school through distance education when they started their education, both their socio-
economic conditions and their negative educational experiences until they came to
the OEHS influenced their decisions and convinced them that the OEHS was the best
option for them especially as it is providing them of free time for working in a paid

job.

6.2 Reproduction of inequalities

Even though OEHS is being proposed as one of the secondary school education
tracks using the same curriculum as the regular high schools, the findings of this
study demonstrated that the books used and the examination taken were not the same
or at least not equal to the books and examinations in the other tracks. The
participant students told that the books just include the summaries of the subjects to
be studied. This situation is related to the “hegemonic curriculum’ that the
reproduction theories claim. According to them, the bodies of subjects taught in
schools are actually a result of the values that are put forward by the dominant
classes. In that sense, not only the subjects taught in the OEHS are not same or equal
to or in other words just different than the other tracks, but seen as inferior which in
turn leads to the ghettoization of this specific high school in Turkish education
system (Giroux, 1983).

Throughout the in-depth interviews, the researcher observed that the
participants are having difficulty in expressing themselves and sharing their prior
education experiences. Students' inability to express themselves also stems from the
linguistic and cultural competences they might have inherited which may also very

much bounded to their social classes. Giroux (1983) asserted that there exists a

208



tendency of students coming from lower socio-economic backgrounds to have
difficulty in expressing themselves due to the lack of inherited linguistic and cultural
competences.

Another finding of this study was related to the delinquent acts of students in
the form of resistance to schooling. Participant students were observed to experience
cheating in exams, attending school fights, smoking, escaping from school and
beating the teacher. In addition, the participant students were supporting the idea of
working in a paid job instead of studying in school because of the fact that they felt
gaining nothing at school but they earned money when they preferred to work. This
comparison of school as providing nothing with work earning money, at all times led
students to prefer working. Correspondingly, Donald (1983) refers to a certain kind
of resistance similar to the resistance of Willis (1977)’s lads. Donald (1983) further
argues that working-class kids glorify manual labor in favor of literacy. While they
glorify the superiority of manual labor on school knowledge, at the same time they
practice subversive behavior at school. Even though students’ subversive behavior is
characterized as a form of resistance, Donald (1983) further puts it that there exists a
contradiction in students’ acts. Because students’ resistant acts to school in favor of
school knowledge is in a sense at the cost of losing the possibility of learning literacy
which will be critical in the future for their own liberation.

In terms of the future aspirations of the OEHS students, the findings
demonstrated that the OEHS students either have hopes that are bound to certain
levels of despair or frequently refer to uncertainty when their future aspirations were
asked. This can be related to the fact that dominant classes in the society are known
to have a certain kind of luxury to make future plans however dispossessed classes

and their children often have to make their plans in the captivity of their economic
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conditions (Bisseret, 1979). That’s why, the students referring to uncertainty in their
narratives were observed to be locked into their present conditions of existence and
could not make any future plans before they graduate from high school.

In addition to the influence of the internalized dominant ideology, the
material conditions of the students were also observed to have an effect on their
failures in their prior educational experiences and their choices for their future

aspirations.

6.3 Disengagement of students from education

Distance education historically has the aim and potential to engage people in
the educational process. However, the students interviewed in this study were more
likely disengaging than engaging to education. They explained that education is just
a ‘means to an end’, ‘a waste of time they had to lose’, ‘a bridge they need to pass
before they jump into the safe waters of gaining their own money’. This situation is
also noted by Rumberger and Lim (2008). They explained that there is a great deal of
research showing the likelihood of dropping out of high school is significantly higher
when students work for a paid job more than 20 hours a week. In that sense this is
related to the present study that most of the participant students were also working in
a paid job in their regular school experiences long before they started to attend the
OEHS. Correspondingly, according to Dale (2011), when students decide to leave
the school early, it is not always a bad, regretted or forced decision for them. Even
though studies suggest a relation between early-school leaving and unemployment, in
some cases, leaving school early is a motivational factor to find a job and gain
income. This is also consistent with the responses of the students attending the

OEHS. The students were really proud of working and gaining their own money. The
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jobs that students worked in were often low-paid and precarious as they were
underage; such as salesperson or cashier, worker in a factory, confectioner, waiter,
bellboy, barista, repairman/mechanic, delivery person/ courier, driver, baby-sitter and
tutor, joker worker, worker in paddler’s trade, plumber, shepherd, security guard,
printer/ presser.

The feelings of loneliness throughout the ‘being there phase” were clear in the
narratives of the OEHS students. The school disengagement warning index included
five risk indicators of disengagement from school as standardized test scores,
attendance rates, failing one or more subjects, one or more suspensions from school
and grade retention (Henry, Knight& Thornberry, 2012). The OEHS students in
Turkey are all alone in their secondary school education pathway. Since it is
provided as distance education, students do not have attendance rates, suspension or
grade retention records or they are not followed or supervised in order to realize that
they are failing one or more subjects. Therefore, it would not be wrong to infer that
the system in a way masks whether the students attending OEHS in Turkey are at
risk of disengaging or drop-out at the worst-case scenario since there is no risk
indicators to measure the level of disengagement in this school type.

In addition to above explained situation, young people, who participated in a
study, who had a chance to participate in support groups or get supervision for their
homework became more engaged with education (Ross, 2016). This finding is very
much in line with the situation in the Public Education center in Esenyurt. There was
an apparent difference between the engagement level of students in public education
center in Esenyurt where the students were provided with some level of academic
assistance such as mathematics courses for the university entrance exam and the

other PECs where the interviews were conducted.
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OEHS students were observed to be engaged to school for the documented
reasons however they were disengaged from education since they have lost their
beliefs into the returns they were going to get if they get a proper education. The
students were able to compare and contrast their prior learning experiences in a
regular school with their OEHS educational experiences.

When they do this comparison, most of the time the alternative distance
education experience outweighs the previous regular educational experiences in
terms of time and returns. They didn’t find regular education as worthy as the
alternative distance education when time spent and little returns gained were taken
into account. This finding is also consisted with Lloyd-Jones, Bowen, Holtom,
Griffin and Sims (2010)’s study.

Even though the students were engaged to school up to a point during their
regular school years, the National High School Exam was a determinant factor in the
early school leaving and attending OEHS according to the narratives of the students.
According to the literature, students who dropped out of school eventually, began
what is called “teetering” in high school while they had their primary school years
rather smoothly (Lessard et. al., 2008, pp.38). However, what is not apparent in the
literature is the fact that ‘the final failure’ or what may be called as ‘the point of
giving up’ for the students of OEHS was their perceived failure in the high school
entrance exam. That’s why, even though the students in OEHS didn’t drop out of
school but they lost their beliefs in the regular education system, they sought for
“easier” ways to complete their secondary education.

There was also a clear difference between the engagement levels of students
who are under 18 and over 18. For the students who are over the age of 18, the

OEHS is a structure that provides them with a second chance to continue their
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education. That’s why, they are pleased to continue their education at a distance even
though they stated that they found it very hard to go through the education process all
alone.

According to Dale (2011), it is critical to find out why the students left the
school early in the regular education system in the first place in order to make them
fully utilize the second chance they are provided with. Raymond (2008) explains that
the probability of returning to second chance education options for the students
whose act of dropping out was a consequence of short term personal or life course
reasons are higher than the other reasons.

Student engagement scales generally focus on the engagement level of
students in online learning classes by measuring the engagement of students with
their peers, with their instructors and with the content in general in online learning
environments (Dixson, 2015; Everett, 2015). There is no online face to face learning
provision in the OEHS in Turkey. This makes the measurement of student
engagement even harder for young people attending OEHS in Turkey.

Finally, the OEHS students were not found to be aspirational in terms of their future
plans. They either stated that they are going to decide after they got their high school
diploma, or they thought their plans were uncertain for now. This contrasts in part
with the findings in the research literature (Baird et. al., 2011). According to the
literature, the students who are known to be disengaged from education also thought
that education was valuable and necessary for continuing higher education and
getting a job. However, the OEHS students found regular education meaningless and
waste of time. On the other hand the idea of education as a ‘necessary evil” which

takes students to somewhere better than now, which is a means to an end and some
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kind of education was required to get the qualifications they need corroborates with

the existing research literature (Baird et al., 2011, pp.149).

6.4 Open education high School: an opportunity, or a track in purgatory?

As it was explained at the background chapter of this thesis, OEHS is a form of
distance education and distance education has the promise of providing equal
chances for every individual. Starting from the early correspondence education to the
virtual learning environments of todays, the main aim of distance education has been
the ensuring of equal opportunities for a quality education for all (Demiray & Isman,
2014). Correspondingly, distance education mainly works for the reengagement of
the drop-out students into the educational system. However, the findings of the
present study suggested that the practice of OEHS in Turkey is far from providing
equal and quality education for all. Let alone providing equal and quality education
for all, the students participated in the study explained that they lost their beliefs in
education and be disengaged from school.

Another critical point is that all the definitions of distance education refer to a
common point of the separation of teacher and learner. The separation of teacher and
students from each other is one of the common basic features of distance education
(Keegan, 1996). As far as the OEHS is concerned, the findings indicated that this
specific process of distance education tracking consists the absence of teachers rather
than a material separation. This in turn influence the learning process of students.
Since the students were used to learn with the guidance of a teacher figure during
their prior regular school experiences, they had difficulty in getting used to the

process of distance education. Moreover, even though some of the students told that

214



they could pass their exams by studying alone, they stated that they prefer the
presence of a teacher that they can consult when they need it.

Even the early definitions of distance education refer to the existence and
necessity of occasional meetings with the teachers within the distance education
process. This is not realized in the OEHS, since it does not have such a provision for
more than 1 million registered students.

Even though virtual schools movement in the USA had a long historical
development process until the foundation of fully online K-12 distance education
programs, Clark (2013) points out that states should be cautioned to avoid ‘making
online learning a new form of tracking’. Online learning can be utilized by the
schools to help students whose performance is low and need a catch-up. Even in such
a case, a comprehensive support and supervision system is required for those learners
which can only be succeeded by blended learning opportunities with the local
schools. However, when the OEHS in Turkey is concerned, the lack of supervision
for students both in their courses and about their schooling processes makes it

impossible for them to get a proper education.

6.5 Policy Recommendations

The findings of the study demonstrated that there is a vital need for a more complex
policy arena in which the governments must consider the issue of disengagement/
engagement issue beyond the formal contexts of schools and classrooms since
student engagement is not resolved by creating a choice of distance education high
school track as part of the formal education system and pushing young people

attending to those schools alone in their pathways. The governments should address
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the issue of disengagement by also taking into account the young people who attend
OEHS as well as those who are not in education, training or employment.

It is critical not to miss out the students who are unmotivated or at risk of
disengaging by providing a better quality of education for all. In this respect, both the
formal and distance learning provisions must identify and provide motivational

supervision periodically (Sundar & Kumar, 2015).

6.6 Limitations
The limitations of the study are specified as follows:

1. One of the limitations was the sample selection process. Because of the fact
that the students not being settled in a specific time and place it was very
difficult to reach to students. In addition to that, the data had to be collected
in the registration period of the OEHS, since it was the only time to reach the
students. However, this process also was observed to decrease the motivation
of some students to participate in the research and acted as a limitation for the
research.

2. The present study was conducted through the interviews with students
attending only the OEHS. However, there are also thousands of students
attending open vocational and technical high schools, religious high schools
and also open middle schools.

3. Even though eight participants who migrated to Istanbul from different cities
of Turkey were also included in the study, participants were selected only

from Istanbul.
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6.7 Suggestions for further Research

Throughout the study, lack of statistical data in the field of distance education in
general and about the OEHS in particular made it difficult to reach the participants
and also make a thorough analysis about the structuring of OEHS. Further studies to
increase the statistical data in the field of OEHS have utmost importance in order to
increase the engagement of students to education and improve the conditions of the
students attending those schools.

In addition to that further studies can be conducted to include students
attending open vocational and technical high schools, open religious high schools
and also open middle schools for making sense of their experiences and comparing
those experiences with the students attending OEHS. Furthermore, studies can be
conducted to explore gender-based, district-based and class-based differences in
theexperiences of OEHS students.

The findings of the study were built in a way that presented a common path
that students attending OEHS were almost had no choice but to follow. In this
respect further longitudinal and follow-up studies would be both necessary and
effective to explore whether those students who still had hope about their future had
a chance to realize their plans and dreams.

Similar studies in the other cities of Turkey, even with larger sample sizes
and utilizing both quantitative and qualitative research methods would also be

meaningful and valuable.
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APPENDIX A
STUDENT INTERVIEW FORM (TURKISH VERSION)

Tiirkiye’de Acik Ogretim Lisesi Ogrenci Gériisme Formu
A. Baglama Sorulari
1- Nasilsin? Hayat nasil gidiyor?

2- Neler yapmaktan hoslanirsin?

B. Gorlisme Sorulari
I.Ogrencinin Gegmis Egitim Deneyimleri
1- Egitim hayatinizdan bahseder misiniz?
a. Anaokulu
I. Anaokuluna gittiniz mi?

ii. Gitmediyseniz neden?

iii. Evet ise anaokulu sizin i¢in nasil bir yerdi? Okulu seviyor
muydunuz? Evet ise sevdiginiz yanlar1 nelerdi? Hayir ise
neden?

iv. Ogretmenlerinizle iliskiniz nasildi?

V. Arkadaslarinizla iliskiniz nasildi?

vi. Bu egitim donemi ile ilgili anlatmak istediginiz baska
deneyimleriniz var m1?

b. Ilkokul
i. Ilkokul sizin igin nasil bir yerdi? Okulu seviyor muydunuz?
Evet ise sevdiginiz yanlar1 nelerdi? Hayir ise neden?

ii. Kendinizi derslerinizde basarili buluyor muydunuz? Hayir ise
neden? Sube 6gretmenler kurulu karari ile sinif gegtiginiz oldu
mu?

iii. Ogretmenlerinizle iliskiniz nasild1? Hig bir 6gretmeninizle
olumlu/ olumsuz bir deneyim yasadiniz mi?

iv. Arkadaslarinizla iliskiniz nasildi? Birlikte yapmay1 en
sevdiginiz seyler nelerdi? Arkadaslarinizla olumlu/olumsuz
deneyimleriniz oldu mu?

V. Okul idaresinin genel olarak tutumu nasildi? Okul idaresi ile

olumlu/olumsuz bir deneyim yasadiniz ni?
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Vi.

Bu egitim donemi ile ilgili anlatmak istediginiz bagka

deneyimleriniz var m1?

c. Ortaokul

Vi.

Ortaokul sizin i¢in nasil bir yerdi? Okulu seviyor muydunuz?
Evet ise sevdiginiz yanlar1 nelerdi? Hay1r ise neden?
Kendinizi derslerinizde basarili buluyor muydunuz? Hayir ise
neden? Sube 6gretmenler kurulu karari ile siif gegtiginiz oldu
mu?

Ogretmenlerinizle iliskiniz nasild1? Hig bir 6gretmeninizle
olumlu/olumsuz bir deneyim yasadiniz m1?

Arkadaslarinizla iliskiniz nasildi? Birlikte yapmay1 en
sevdiginiz seyler nelerdi? Arkadaslarinizla olumlu/olumsuz
deneyimleriniz oldu mu?

Okul idaresinin genel olarak tutumu nasild1? Okul idaresi ile
olumlu/olumsuz bir deneyim yasadiniz mi?

Bu egitim donemi ile ilgili anlatmak istediginiz baska

deneyimleriniz var m1?

d. Lise (Acik lise dncesinde baska bir liseye baslayip biraktiysa)

Vi.

Lise sizin i¢in nasil bir yerdi? Okulu seviyor muydunuz? Evet
ise sevdiginiz yanlar1 nelerdi? Hayir ise neden?

Kendinizi derslerinizde basarili buluyor muydunuz? Hayir ise
neden? Sube 6gretmenler kurulu karari ile sinif gectiginiz oldu
mu?

Ogretmenlerinizle iliskiniz nasild1? Hig bir 6gretmeninizle
olumlu/olumsuz bir deneyim yasadiniz m1?

Arkadaslarmizla iliskiniz nasildi? Birlikte yapmay1 en
sevdiginiz seyler nelerdi? Arkadaslarinizla olumlu/ olumsuz
deneyimleriniz oldu mu?

Okul idaresinin genel olarak tutumu nasild1? Okul idaresi ile
olumlu/ olumsuz bir deneyim yasadiniz mi1?

Bu egitim donemi ile ilgili anlatmak istediginiz baska

deneyimleriniz var m1?
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2- Lise i¢in sinavlara hazirlandiniz mi1? Ortadgretime gegis sinavi sizce nasil bir
smavdi?
a. (Evet ise) Nasil hazirlandiniz? Neler yaptiniz? Dershaneye gittiniz mi?
Bir 6gretmeniz, aile veya akrabanizdan yardim aldiniz m1?
b. (Hayir ise) Neden?
3- Lise tercihleriniz nelerdi?
a. Tercihlerinizi neye gore yaptiniz?
b. Seciminizi etkileyen faktorler nelerdir?
c. (Kendi istegi ile secmediyse) hangi tiir liseyi segcmek isterdiniz?
4- Diger lise tiirleri (agik olmayan) yerine agik liseyi tercih etme nedenleriniz
nelerdi ve bu karar1 alma siirecinizde neler yasadiniz?
a. Kararsiz kaldiginiz oldu mu?
b. Ailenizin bu konudaki tavri ve tutumu nasildi?
c. Bu kararina karsi ¢ikanlar oldu mu? Olduysa neden?
d. Sonugcta kim karar verdi? (Kendisi, anne, baba, abi, abla, 6gretmen,
miidiir vs.)
e. Acik meslek lisesini tercih etmeyi de diisiindiiniiz mii? A¢ik meslek

liseleri ile ilgili diigiinceleriniz neler? Giden arkadaslariniz var mi1?

II. Ogrencilerin Agik Lise Deneyimleri

5- Acik lise egitimini bana anlatir misiniz? Nasil bir egitim oldugunu
diisiiniiyorsunuz?

a. Acik lisenin diger liselerden (agik olmayan) farki var m1? Varsa
olumlu taraflar1 neler, olumsuz taraflar1 neler?

b. Derslerinize nasil ¢alistyorsunuz? Sinavlara nasil hazirlaniyorsunuz?
Sinav donemleriniz nasil gegiyor?

c. Ucretli veya iicretsiz 6zel ders aliyor musunuz? Dersleriniz ve
smavlariniz ile ilgili size destek olan birileri var mi1?

d. Diger liseler (acik olmayan) ile kiyasladiginizda daha kolay veya daha
zor buldugunuz yanlar1 neler?

e. Acik lisedeki sisteme (kayit yenileme, internet erisimi, bilgi alma, ders
materyali edinme ve bunun gibi konulara) iligkin yardima ihtiyaciniz

oldugunda neler yaparsiniz? Bunlar gibi akliniza gelen zorluk
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cektiginiz baska konular var m1? Istediginiz bilgiye zamaninda ve
istediginiz sekilde yanit alabiliyor musunuz? Zorluk ¢ektiginiz oldu
mu?

f. Egitim siireci ile ilgili glincel bilgileri nasil ediniyorsunuz? AOL
websitesi, sosyal medya hesaplar1 ya da farkli sosyal medya gruplari
egitim siiregleri ile ilgili bilgi veriyor mu?

0. Acik lisede edindiginiz arkadaslariniz var mi1? Onlarla paylasimda
bulunuyor musunuz?

6- Acik lise size ne ifade ediyor?

a. Agcik lise kendinizi gelistirebileceginiz bir yer mi?

b. Lise diplomasi aliyor olmak bu okulu se¢iminizde énemli bir faktor
milydii?

7- Giinliik hayatta neler yapiyorsunuz?

a. Ders calistyor musunuz?

b. Maddi gelir getiren bir iste ¢alisiyor musunuz? Tam zamanl bir is mi?
Yar1 zamanli bir is mi? Bu iste calismak size ne ifade ediyor?
Calismanizin altinda yatan motivasyon nedir?

c. Geriye kalan zamanlarinizda neler yapiyorsunuz?

II. Ogrencinin Gelecege Dair Beklentileri

8

Gelecekte ne olmak istiyorsun? Ne olmak istemiyorsun?
a. Bu diisiincelerin zamanla degisti mi? Degistiyse nasil?

9- Bes yil igerisinde kendini nerede goriiyorsun?

C. Kisisel Bilgiler

1- Cinsiyetiniz:
(] Kadn D Erkek D Diger
2- Yasiniz:
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3- Hanenizde kag kisi yasiyorsunuz? Bu kisiler kimler?
a. Anne: Egitim diizeyi: Meslek:
b. Baba: Egitim diizeyi: Meslek:
c. Kag kardessiniz? (Eger varsa )Kardeslerinizin:
I. Cinsiyet: Yas: Egitim durumu:
d. Siz kaginci kardessiniz?
4- Nerede oturuyorsunuz (ilge/semt)?
5- Oturdugunuz ev;
Kendimizin: Kira: Lojman: Diger:
6- Ailenizin aylik geliri:
7- Cocuklugunuzu diisiindiigliniizde yasadiginiz evi nasil tanimlardiniz?
a. Kendi odaniz var miydi?
b. Sizin okul kitaplariniz harig kitaplar var miydi?
8- Tiirkce disinda bagka bir dil biliyor musunuz? Cevabiniz evet ise hangi diller
oldugunu belirtiniz?
9- Okul disinda bir maddi gelir elde etmek i¢in ¢alistyor musunuz?
a. (Evetise) ne is yaptyorsunuz? Haftada kag¢ giin ve kag saat
calistyorsunuz? Bu isten ne kadar gelir elde ediyorsunuz?
b. Daha 6nce galistiginiz birden fazla yer var ise tarihleri ve galisma
stireleri ile belirtiniz.

Isin ad: Caligma tarihi: Caligma siiresi
(glin/saat):
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APPENDIX B
STUDENT INTERVIEW FORM (ENGLISH VERSION)

. General Warm-up Questions
How are you? How is life going?
What do you like doing?

Interview Questions
I. Prior Educational Experiences of the Student
Can you tell me about your prior educational experiences?
a. Kindergarten
i. Did you attend kindergarten?

ii. If not, why?

iii. If yes, how was your kindergarten experience? Did you like it?

iv. How was your relationship with your teachers?

v. How was your relationship with your friends?

vi. Is there anything else you want to add?
b. Primary School
i. How was your primary school experience? Did you like it? If
yes, what did you like? If no, why?

ii. Did you find yourself successful in your classes? If no, why?
Have you ever pass with teachers’ council?

iii. How was your relationship with your teachers? Have you ever
had a positive/negative experience with your teachers?

iv. How was your relationship with your friends? Have you ever
had a positive/negative experience with your friends?

v. How was the attitude of the school administration? Have you
ever had a positive/negative experience with the school
administration?

vi. Is there anything else you want to add?
¢. Middle School
I. How was your middle school experience? Did you like it? If

yes, what did you like? If no, why?
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Vi.

Did you find yourself successful in your classes? If no, why?
Have you ever pass with teachers’ council?

How was your relationship with your teachers? Have you ever
had a positive/negative experience with your teachers?

How was your relationship with your friends? Have you ever
had a positive/negative experience with your friends?

How was the attitude of the school administration? Have you
ever had a positive/negative experience with the school
administration?

Is there anything else you want to add?

d. High School (If he/she attended any other high school before OEHS)

Vi.

How was your high school experience? Did you like it? If yes,
what did you like? If no, why?

Did you find yourself successful in your classes? If no, why?
Have you ever pass with teachers’ council?

How was your relationship with your teachers? Have you ever
had a positive/negative experience with your teachers?

How was your relationship with your friends? Have you ever
had a positive/negative experience with your friends?

How was the attitude of the school administration? Have you
ever had a positive/negative experience with the school
administration?

Is there anything else you want to add?

2- How was your preparation for the high school entrance exam? How was the

national exam?

a. How did you study? (Any experience with tutors, older sisters/brothers

or relatives, private courses)

b. If no, why?

3- How was your preferences after the exam?

a. How did you do your preferences?

b. Are there any factors affecting your preferences?

c. If had any chance, what kind of high school would you want to go?

4- What were the reasons of choosing OEHS over the other kinds of high

schools? How was this decision making process?
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Have you ever hesitate?

I

How was the attitudes of your parents about your decision?

o

Were there anybody opposing your decision? If so, why?

d. Whose decision was applied at the end? (Himself/herself, mother,
father, brother/sister, teachers, the administrator etc.)

e. Have you ever thought of choosing open vocational and technical high

school? What do you think of them? Do you have any friends who are

attending those schools?

I1. The OEHS Experiences of the Student

5- Could you please tell me about your experiences in OEHS? What do you
think about the education here?

a. How do you think it is different from other types of high schools?
(Positive or negative aspects? Or Easy or difficult aspects?)

b. How do you study your courses/modules? How do you get prepared
for the exams? How is the exam process?

c. Do you get paid or voluntary tutoring from anyone? Is there anybody
supporting you while studying your courses?

d. Compared to regular high schools what do you find easy or difficult in
OEHS?

e. What do you do when you need information about the system/structure
of OEHS? (registration, renewal of records, getting information,
getting course materials, online access) Is there anything else you
have difficulty that you want to tell? Do you get in time assistance
when you need? Have you ever had difficulty in getting help?

f. How do you get updated information about your education process?
Does the website of OEHS or any social media groups provide
sufficient information?

g. How is friendship with your peers in OEHS?

6- What does OEHS mean for you?

a. Isitaplace to improve yourself?
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b. Was getting a high school diploma an important factor in your high
school decision

7- What do you do in your daily life?
a. Do you study your courses?
b. Do you work in a paid job? Is it full time or part-time? What does it
mean for you to be employed? What is your motivation to work?

¢. What do you do in your spare time?

I1. Future aspirations of the student

8

What would you like to become in the future? / What would you not like to
become?

a. Did it change over time? If so why?

(o]
1

Where would you see yourself in five years’ time?

C. Demographic Information

1- Sex:
(] Female (] Male (] Other/Not Specified
2- Age:
3- How many people lives in your house? Who are those people?
a. Mother: Education level: Occupation:
b. Father: Education level: Occupation:

c. Do you have any sisters/brothers? (if applicable) Sisters/Brothers:
i. Sex: Age: Education level:

d. What is your rank among your siblings?

4- Where do you live? (County/Town)
5- Your house;
Own: Rental: Public Housing: Other:

6- Monthly income of the family:
7- How do you describe your house when you think of your childhood?

a. Do you have a private room?

b. Were there any books or bookshelves in your house?
8- What is your primary spoken language? Do you know any other languages?
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9- Do you work out of school hours?
a. (If yes) Where do you work? How many hours do you work in a week?
How much do you earn from that work?
b. If you work in any other work places before, can you please specify

those employment experiences?

Occupation: Date: How many hours
(day/hour):
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APPENDIX C
BOGAZICI UNIVERSITY HUMAN RESEARCH INSTITUTIONAL

EVALUATION COMMITTEE APPROVAL

T.C.
BOGAZICi UNIVERSITESI

insan Aragtirmalar1 Kurumsal Degerlendirme Alt Kurulu

20ib /{ & 14 Haziran 2016

Zeynep Ozdogan
Egitim Bilimleri Boliimii,

Egitim Fakiiltesi

Sayin Aragtirmaci,

“Open Educational High Schools in Turkey: An Educational Track in Purgatory” baslikli
projeniz ile ilgili olarak yaptigimz SBB-EAK 2016/18 sayili bagvuruya iliskin 12 Haziran 2016
tarihinde teslim ettiginiz revize edilmis basvuru ve formlar INAREK/SBB Etik Alt Kurulu
tarafindan 14 Haziran 2016 tarihli toplantida incelenmis ve uygun bulunmustur.

Saygilarimizla,

Insan Arastirmalar1 Kurumsal Degerlendirme Alt Kurulu
/ /

/ /
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APPENDIX D

APPROVAL ATTAINED BY THE MINISTRY OF EDUCATION

T T.C.
& ISTANBUL VALILIiGi
11 Ml Egitim Miidiirliigi

o
[

<

Say1 : 59090411-44-E.8789400 17.08.2016
Konu: Anket Aragtirma Izni

kg( |Q(\‘“¢

BOGAZICI UNIVERSITESI
EGITIM FAKULTESI
(Egitim Bilimleri Boliimiine)

flgi:  a) 10.08.2016 tarih ve 182 sayili yaziniz.
b) Valilik Makaminin 16.08.2016 tarih ve 8736566 sayil oluru.

Universiteniz Egitim Bilimleri Enstitiisii doktora programi Ogrencisi Zeynep
OZDOGAN'n "Tiirkiye'de Agik Ogretim Liseleri ve Bu Liselere kayith Ogrencilerin
Deneyimleri" konulu tezi hakkindaki ilgi (a) yazimz ilgi (b) valilik onay: ile uygun
goriilmiigtiir.

Bilgilerinizi ve arastirmacinin s6z konusu talebi; bilimsel amag diginda kullanmamast,
uygulama sirasinda bir érnegi miidiirliigiimiizde muhafaza edilen miihiirlii ve imzah
veri toplama araclarmmn uygulanmasi, katilimcilarin géniilliliik esasina gore segilmesi,
aragtirma sonu¢ raporunun midiirliigiimiizden izin alinmadan kamuoyuyla paylasilmamas:
kosuluyla, gerekli duyurunun arastirmaci tarafindan yapilmasi, okul idarecilerinin denetim,
gozetim ve sorumlulugunda, egitim -6Zretimi aksatmayacak sekilde ilgi (b) Valilik Onay1
dogrultusunda uygulanmas1 ve islem bittikten sonra 2 (iki) hafta iginde sonugtan
Miidiirliglimiiz Strateji Gelistirme B6liimiine rapor halinde bilgi verilmesini arz ederim.

Harun TUYSUZ
Miidiir a.
Miidiir Yardimcisi

EK:1- Valilik Onay1
2- Olgekler ve Liste

Elaktronik Iy .
| SR Tt Aar——

Adi Soyads :
Onvan
Tarlh )

Baidie Ror:

I Milli Egitim Miidiirligi Binbirdirek M. fmran Oktem Cad. A.BALTA VHKI
No:1 Eski Adliye Binas: Sultanahmet Fatih/istanbul Tel: (0 212) 455 04 00-239
E-Posta: sgb34@meb.gov.tr Faks: (0 212)455 06 52
Bu evrak glivenli elektronik imza ile i http://evrak meb.gov.tr adresinden f3d6-171b-347e-878f-1C1f kodu ile teyit edilebilir. y
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\'\‘.M“M % T.C.

F 3 ISTANBUL VALILIGI
i‘\‘ “j il Milli Egitim Miidiirligii
Say1 :59090411-20-E.8736566 16/08/2016

Konu: Anket ve Arastirma Izin Talebi
VALILIK MAKAMINA

ilgi: a) Bogazici Universitesinin 10.08.2016 tarih ve 182 sayili yazist.
b) MEB. Yen. ve Eg. Tek. Gn Md. 07.03.2012 tarih ve 3616 sayil1 2012/13 nolu gen.
¢) Milli Egitim Aragtirma ve Anket Komisyonunun 15.08.2016 tarihli tutanag.

Bogazigi Universitesi Egitim Bilimleri Enstitiisii doktora programi dgrencisi Zeynep
- OZDOGAN'm "Tiirkiye'de Aqik Ogretim Liseleri ve Bu Liselere kayith Orencilerin

Deneyimleri" konulu tezi kapsaminda, ilimiz genelinde bulunan Halk Egitimi Merkezlerinde
dgrenim goren acik Ggretim liseleri 6grencilerine; goriigme soru formu ve anket formunu
uygulama istemi hakkimdaki ilgi (a) yazi ve ekleri Miidiirliigiimiizce incelenmigtir.

Aragtirmacinin s6z konusu talebi bilimsel amag disinda kullanmamasi, uygulama
sirasinda bir 6rnegi miidiirliigiimiizde muhafaza edilen miihiirlii ve imzah veri toplama
araglarmimn uygulamlmasi, katlimeilarin goniilliilik esasina gore secilmesi, aragtirma
sonu¢ raporunun miidiirliglimiizden izin almmadan kamuoyuyla paylasilmamas:
kosuluyla, okul idarecilerinin denetim, gozetim ve sorumlulugunda, egitim -6Zretimi
aksatmayacak sekilde ilgi (b) Bakanlik emri esaslar1 dahilinde uygulanmasi, sonugtan
Miidiirliigiimiize rapor halinde (CD formatinda) bilgi verilmesi kaydiyla
Miidiirliigiimiizce uygun goriilmektedir.

Makamlarinizca da uygun goriilmesi halinde olurlariniza arz ederim.

Omer Faruk YELKENCI
Milli Egitim Midiiri
OLUR
16/08/2016
Ahmet Hamdi USTA
Vali a.
Vali Yardimeisi
Ek:1- Genelge
2- Komisyon Tutanagi
il Milli Egitim Miidiirliigii Binbirdirek M. imran Oktem Cad. A. BALTA VHKI
No:1 Eski Adliye Binasi Sultanahmet Fatih/istanbul Tel: (0 212) 455 04 00-239
E-Posta: sgb34@meb.gov.tr Faks: (0 212)455 06 52
Bu evrak giivenli elektronik imza ile imzal htp://evraksorgu.meb.gov.tr adresinden C15f-826f-3ca5-b0bf-4d2f kodu ile teyit edilebilir.
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APPENDIX E

DETAILED INFORMATION ABOUT THE PILOT INTERVIEWS

Pilot Interview 1

The first participant was a seventeen years old female student living in Izmir. In
terms of her educational background, she didn’t attend kindergarten but attended a
public primary school in 2006 and graduated in 2014. Her school was close to her
house. She didn’t register any type of high school before the Open Education High
School but directly registered to open education high school after graduating lower
secondary school. She lives together with her father, mother and older brother in
their own house. Her father graduated from lower secondary school and works as a
driver, her mother is a primary school graduate and she is a housewife and her older
brother has dropped out of high school and will also plan to be registered in the open
education high school in the next semester. Their monthly family income is around
2000 TL. She never had her own room in their house but shared it with her older
brother. There was no library or even a bookshelf in their house. She only had her
school books and a few test books to study for the high school entrance exam. She
didn’t know any foreign language, but just a little English from the lower secondary
school but that’s it as she stated. She didn’t work now because she attended a
hairdressing course in the public education center. However, she worked in so many
hairdressers as an apprentice since she was 12 which were mostly in summer
holidays. She worked 6 days a week and get 1 day off and earned 80 TL for a week

at most.
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Pilot Interview 2

The second participant for the pilot study was also a female student from Izmir who
was seventeen years old. She didn’t attend kindergarten either. However, she
attended a public primary school in 2005 and graduated in 2013. Her school was
close to her house. She first registered into a regular high school and attended there
for three years before leaving this school and attending OEHS. She lived together
with her father, mother and younger brother in their own house. Her father graduated
from primary school and worked as a driver, her mother was a primary school
graduate and she was a housewife and her younger brother attended the first grade of
his lower secondary education. Their monthly family income was around 2000 TL.
She had her own room but there was no library or even a bookshelf in their house.
She didn’t know any foreign language but just a little English. She didn’t work and
her only working experience was one week in a meatball shop. She worked 7 days of

the week and earned 40 TL for a week.

Pilot Interview 3

The third pilot interview was with a seventeen years old male student from Izmir. He
didn’t attend kindergarten either but attended a public primary school in 2005 and
graduated in 2013. His school was close to his house. He first registered into an
Industrial and Vocational High School and attended there for one year but couldn’t
pass to the second grade because of absenteeism. He then registered to OEHS. He
lived together with his father, mother and older brother and his wife in their own
house. Her father graduated from primary school and works as a worker in aluminum
joinery, her mother was a primary school graduate and a housewife and her older

brother dropped out of high school and worked in jalousie making and was married.
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They lived altogether in the same house. Their monthly family income was around
2000 TL. He never had his own room in their house but shared it with his older
brother. There was a bookshelf in their house however, he didn’t like reading. He
didn’t know any foreign language. After dropping out of formal education he worked
in so many places while attending OEHS at the same time. He worked as a
salesperson in a shop which sold bridal gowns, as an apprentice with an electrician
and as a worker in the automobile industry. He worked 6 days a week and get 1 day
off between 8 am and 6 pm and earned 200TL for a week at most. He was about to

enter a new job at the time of the interview.

Pilot Interview 4

The last pilot interview was with a male student from Istanbul. He was seventeen as
well. He attended kindergarten and registered to a public primary school in 2005 and
graduated in 2010. This primary school was close to his home. He changed his
school in this year and attended lower secondary school in another district far from
his home. He was taking her mother’s work shuttle bus to go to school. He first
registered into a Vocational and Technical High School after the high school
entrance exam and attended this school for one and a half year. It was 2 hours far
from his house. Then he left this school to attend to OEHS. He lived together with
his mother. Her father graduated from tourism high school and works in his own
catering business, his mother was a health high school graduate and she worked as a
nurse. Their monthly family income was around 4000 TL. He had his own room in
their house but there was no bookshelf in their house however he talked about a
wooden bookshelf that he constructed for himself. He didn’t know any foreign

language but just a little English from the lower secondary school. After dropping
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out of formal education he started to work as a waiter in his father’s catering
business. He was working 5 days a week between 9 am and 5 pm and getting the
weekend off at the time of the interview. Moreover, he was earning the minimum

wage in Turkey which was1300 TL monthly.
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APPENDIX F

PARTICIPANT INFORMED CONSENT FORM (IN TURKISH)

KATILIMCI BILGi ve ONAM FORMU

Arastirmay1 destekleyen kurum: Bogazici Universitesi

Arastirmanin adi: Tiirkiye’de A¢ik Ogretim Lisesi: Arafta Bir Egitim Sistemi
Proje Yiiriitiiciisii: Zeynep Ozdogan, Yrd. Dog Dr. Ayse Caner, Prof. Dr. Fatma Gok
E-mail adresi: caner@boun.edu.tr , gokf@boun.edu.tr

Telefonu: 0212 359 4615, 0212 359 4469

Aragtirmacinin adi: Zeynep Ozdogan
E-mail adresi: zeynepozdogan88@gmail.com
Telefonu: 0212 359 6474

Proje konusu: Bu arastirma Tirkiye’de acik lisede okuyan ogrencilerin egitim
deneyimlerini anlamaya calismaktadir.

Bu arastirma, Tirkiye’de agik lisede okuyan Ogrencilerin  egitim
deneyimlerini incelemek amagli yapilmaktadir. Bu calisma kapsaminda bir okul
olarak acik lisenin isleyisine ve agik liseye devam eden 6grencilerin kendi okullar
hakkindaki diisiincelerine ulasmak hedeflenmektedir. Arastirma, Bogazici
Universitesi Egitim Bilimleri Boliimii doktora dgrencisi Zeynep Ozdogan tarafindan,
Prof. Dr. Fatma GOk ve Yrd. Dog¢. Dr. Ayse Caner’in esdanismanliginda
yiiriitiilmektedir.

Calismaya katilim goniilliilik esasina dayali olup, goriisme sirasinda
istediginiz zaman arastirmayr sonlandirma hakkina sahipsiniz. Goriismeyi
sonlandirdiginizda verdiginiz tim bilgiler imha edilecektir. Veriler anonim olarak
toplanmaktadir ve vermis oldugunuz bilgiler tamamen gizli tutulacaktir.

Arastirmaya katilmayr kabul ettiginiz takdirde arastirmaci tarafindan size
yoneltilecek demografik bilgi ve goriisme sorularini cevaplamaniz beklenmektedir.

Calismaya katilmaniz tamamen istege baglidir. Sizden ticret talep etmiyoruz.
Calisma sonucunda sizlere herhangi bir iicret ddenmeyecek yalnizca g¢alismaya
katildiginiz i¢in Bogazici Universitesi fincan1 hediye edilecektir.

Yapmak istedigimiz arastirmanin size risk getirmesi beklenmemektedir.

Bu formu imzalamadan once, ¢aligma ile ilgili sorulariniz varsa liitfen sorun.
Arastirma sirasinda bir sorunuz olursa Zeynep Ozdogan’a danisabilirsiniz. Daha
sonra arastirmaya dair bir sorunuz oldugunda Zeynep Ozdogan’a (Ofis Telefon: 0212
359 68 33) telefon ile ulasabilirsiniz. Aragtirmayla ilgili haklariniz konusunda
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“Bogazi¢i Universitesi insan Arastirmalar1 Kurumsal Degerlendirme Kurulu’na”
(INAREK- 0212 359 75 62) danisabilirsiniz.

Adres ve telefon numaraniz degisirse, bize haber vermenizi rica ederiz.

Bana anlatilanlar1 ve yukarida yazilanlari anladim. Bu formun bir 6rnegini aldim.

Calismaya katilmay1 kabul ediyorum.
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APPENDIX G
PARTICIPANT INFORMED CONSENT FORM (IN ENGLISH)

Supporting Institution of the Study: Bogazigi University

Name of the Study: Open Educational High School in Turkey: An Educational Track
in Purgatory

Project Coordinator: Zeynep Ozdogan, Asst. Prof. Ayse Caner, Prof. Dr. Fatma Gok
E-mail address: caner@boun.edu.tr, gokf@boun.edu.tr

Phone: 0212 359 4615, 0212 359 4469

Name of the researcher: Zeynep Ozdogan
E-mail address: zeynepozdogan88@gmail.com
Phone: 0212 359 6474

Subject of the study: This study examines the educational experience of students

studying in Open Education High School in Turkey.

This study will be conducted to explore the educational experience of
students attending Open Education High School in Turkey. In this study, the aim is
to explore the functioning of open high schools as a school, and the opinions of
students attending open education high school about their experiences of schooling.
The study will be conducted by Zeynep Ozdogan, Doctoral student of Educational
Sciences Department in Bogazi¢i University, under the co-advising of Prof. Dr.
Fatma Gok and Asst. Prof. Ayse Caner.

Participation in the study is completely voluntary, and you have the right to
withdraw from the study at any point. If you choose to withdraw from the study, all
information you provide will be destroyed. Data will be collected anonymously and
the information you provide will be kept completely confidential.

If you agree to participate in the study, you are expected to answer the
demographic information and interview questions you will be asked by the
researcher.

Your participation in the study is entirely optional. We do not charge you. As
a result of the study, you will not be paid any fee, but you will be given a Bogazi¢i
University cup for participating in the study.

The study we want to conduct is not expected to bring you any risk.

Before signing this form, if you have any questions about the study, please do
not hesitate to ask. You can also consult to Zeynep Ozdogan during the study. If you
have any questions regarding the study after the interview you can reach to and
contact Zeynep Ozdogan with the phone number 0212 359 68 33. If you have any
questions about the research. You may consult “Bogazi¢i University Human
Research Institutional Evaluation Board” (INAREK- 0212 359 75 62) for your rights
regarding the research.

If you change your address or phone number, please let us know.
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I understood what | was told and what was written above. | took a sample of this
form.

| agree to participate in the study.

Participant Name-Surname: .............ccooevviieiiiiniinannennnn
SIGNALUIE: ..o

Phone NnUMDEr: ..o e

Date (day / month / year): ......... Lo [,

Name and Surname of the PARENT of the Participant:
SIGNALUIE: .o
Phone number: ........c.ccoovvvvennn.

Date (day / month / year): ......... Lo [,
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APPENDIX H
NARRATIVES IN TURKISH
5.1 Background factors influencing the educational journey of the students

1.Anaokuluna gitmedim. K&yde biiyiidiim ben. 3 yildir istanbul'a gelmisim.
Iste ilkokulu kdyde okudum. Baya bir sikintilar ¢ektik cok. Yani kitap
alamayacak durumdaydik. Iste biitiin her sey hocalar tarafindan
veriliyordu bize. Biz tabii bu destekten cok memnun oluyorduk. Oyle bir
egitim aldik, giizel bir bagarimiz oldu. Ortaokula gectik. Ortaokulda
bir¢ok sikintilar oldu.

Ben 2017 yilinda herhangi bir liseye gittim, kayit oldum. Aile tarafindan
cok sikintilar yasadik. Kredi borcumuz vards; ev almistik, onu
o0deyemiyorduk. Yeniden okulu biraktim. Bu sefer A¢ikdgretim'den yine
okuyordum. O kaydimi sildim. Bu sefer okulu yeniden biraktim. Gittim
yine ¢aligmaya ve kaydimi dondurdum. Ondan sonra ailem dedi ki, ’Bu
yil da ¢alis' dedi. 'Seneye senin egitime daha bir destek verecegiz' dedi.
'Bu yil ¢alis, sana gelecek sene daha bir avantajlar verecegiz.' Ben de
sikintidan dolay1 kabul ettim.

Ben A¢ikdgretim'i 1 yil okudum, drgiine gegmek istedim yine. Orgiine
gecerken ailem birakmadi. Dedi ki, 'Calisman gerekiyor. Boyle bir sikinti
var.' dedi. (CTES, 17)

2.Anaokuluna gitmedim. 1. siiftan basladim direkt. Iyi, giizeldi. Hi¢ sorunlu
gecmedi zaten. Lise 1, lise 2'yi normal okudum. Lise 3'te birakmak
zorunda kaldim, kardesim oldu. Ug kardesiz, dordiincii daha kardesim
oldu. Ona bakacak kimse olmadigi i¢in ben okulu birakmak zorunda
kaldim, annem ¢alismak zorunda kaldi. Annem bana sordu, kendi fikrimi
aldi, zorlamad tabii ki. Ben de fedakarlik yapmak i¢in biraktim.

Bir tek ailem vardi. Zaten herkes c¢ekilmisti yani. Herkes kenara cekildi.
Aslinda onlar da almak istemiyordu ama mecbur kaldilar. Ciinkii 4
kardesiz. Yani ge¢im zor oldugu i¢in mecbur kaldilar. En biiyiikleri de
benim, bir de tek kizim ben. Bir tek babaannem ‘alin’ dedi. 'Alin' dedi.
Baska kimse demedi. (IMEY, 18)

3.Haylazlik iste. Yani bir seyler yapmaya calisiyorduk genelde. Iste cogumuz
meslek sahibi oldu. Kimimiz 6gretmen kimimiz sey. Ben de okuyamadim
para, maddi durumumuz olmadigi i¢in. Kaynake1 falan oldum. Hala (ayn1)
meslek iizerine ¢alistyorum. Oyle. Okumak isteyip polis olmak istedim
ama olmadi.

Zeynep: 1. sene degistirdikten sonra bir daha okul degistirmediniz?
ERES: Yok. il 1. sene iste, 1. sinifa giderken baska bir seye gittik, ilceye.
Mecbur kaldik, parasizlik yani. Bir yere gittik.
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Birakma kararimiz sdyle: Kdyde bir ahsap evimiz vardi, o yandi. Parasiz
kaldik. Ev yapacaktik. Evi yapamadik diye ben kaynakg¢1 oldum iste,
meslegi sectik. O giinden bugiine kadar ¢alistyorum iste.

Zeynep: Peki ailenizin ortalama aylik geliri neydi siz okurken?
ERES: Yok. Sifir. Hi¢ yok yani. Cift¢ilikten yahut da tarladan ¢ikartirsa
cikartyordu. Yoksa yok yani. (ERES, 25).

4.1k énce dedim zaten, kitap okumay1 seviyorum ama bdyle ilgi alanimda
olan, sevdigim kitaplarin okumak icin kitap yok. Almak istiyorum, bu
sefer maddi durumum olmadigi i¢in alamiyorum. Simdi halk
kiitiiphanesine falan gittigim zaman orada ilgimi ¢eken kitap, hani
istedigim kitaplar yok. Okuyorum ara sira, o kadar. (HEES, 25)

5.Mesela okul soyle: Ben bir kdyde dogdum, Erzurum'un bir kdyiinde. Orada
okul yoktu. Erkek kardeslerim okutuldu ama biz okutulmadik. Hi¢ okula
gitmedim. Okula gitmedigim i¢in kendimi hep eksik gordiim, hala da
eksik goriiyorum. 2010'da buraya, Istanbul'a tasindik. Bu bizim igin bir
firsat oldu. Sey, Acikdgretim’e girdim. Aslinda bir okula bagvurdum,
okuma yazma kursuna gittim. Oradan ilkokul diplomam1 almak istedim.
Oraya bagvurdugumuzda oradaki hocalar ilgilendiler. Bizim bir tane
Refika hoca vardi orada, o baya bir ilgilendi.

Hayir. Bizim kdy mezralikti. Asagi koy var, o kdy olarak geciyor. Orada
okul vardi. Orayla da mesela bizim aramizda baya bir mesafe vardi, kag
kilometreyle gidiliyordu. Arada bir de sey var, irmak var, dere var. Bizim
geldigimiz yila kadar bir de kopriisii yoktu. Biz geldikten sonra yapilmis.
O yiizden. Erkekleri gonderiyorlardi, erkeklere dncelik veriliyordu tabii.
Sirtlarinda bile tastyorlardi ama bizim i¢in dyle bir.. Bilmiyorum,
istemediler galiba. Okutulmadik. Bunun devletin eksigi oldugunu
diistinliyorum; ¢linkii devlet, orada hani mezra olarak haritada var ama
mesela orada kizlarin da diinyaya geldigini hi¢ diisiinmiiyor mu acabal!
Hala da, giiniimiizde hala boyle sorunlar var mesela. (HEES, 25)

6.Evet. Okudugum ortaokulun anaokuluna gitmistim. Oyle. Ilkokulu Ziibeyde
Hanim'da okudum, Umraniye'de. Ortaokul da orada. Lise olarak.. istedim
aslinda. Daha sonra babam hani ortama glivenmedigi i¢in ki bunu bana
izah ettiginde hak verdim. (ZPUM, 18)

7.ZAUM: O! besides, before I took TEOG exam... well, my mom came in
and she said ‘I am not going to allow you to attend high school, take the
exam knowing that’, before the first TEOG, when was it I cannot
remember exactly, was it January?
Zeynep: Has she ever said why she did not allow you to continue your
education?
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ZAUM: She, herself, thinks that in an environment where there are male,
it is difficult for a girl to give her mind to the lessons and then she takes
the wrong road. She was thinking like that. Thus, she did not want to
aloow me to go to high school. Besides she is a Muslim preacher. For that
reason... (ZAUM, 17)

8.Iste s6yle oldu birakmamizin sebebi: Bizim ailevi durumlardan dolay: biitiin
mal varligina el konuldu. O yiizden de buralara gelip ¢alismak
zorunlulugumuz oldu. O yiizden boyle bir hayata basladik ve hani okulum
gayet iyiydi. Lise ligte birakinca, zaten ondan sonra hevesim kagti. Bir
daha da okumak istemedim. (ENES, 24)

9.Ya genelde rehberlige gittigim i¢in ¢ok sorunlar yasardim. Mesela hani o
giin annemle babam yine ayr1 oldugu i¢in ¢ok sorunlar yasardik. Iste
ondan sonra.. Genelde hep rehberlikte gecerdi gilinlerim yani. Onun
disinda idareyle aram 1yiydi yani. (SAMA, 17)

10.0 siireg(te) ben siavlara hazirlanamadim; ¢linkii benim annemle babam
ayr1 oldugu i¢in annem ¢alistyordu sadece. Ben de o zamanlar kiigiik
oldugum i¢in ¢alismama izin vermiyorlar yani. Ya ablam giizel bir liseye
gidecekti, giizel bir yasam siirecekti ya da ben. Iki secim vardi. Ben
calismamayi sectim. (KMUM, 20)

11.Gittigimiz yerlerde 6grenciler bize bir¢ok sikintilar yasatiyordu. Yani
hocalarla falan filan anlasamiyordular. E tabii bu bizi de etkiliyordu. Yani
ben ortaokulu iki-ii¢ yerde okudum hatta. Bir orada, bir orada. Oylece.
Ondan sonra dedim; Istanbul'a geleyim, okuyayim, daha iyi bir egitim
alayim. Ailem tarafindan génderildim. Iste burada hem ev aldik hem
sikintiya diistilk hem de ben buradaki okula yerlesemedim.

TEOG'a girmistim. TEOG'un yarisina girmistim; ¢iinkii kis oldugu i¢in
ben de siava gidememistim. Boylece puanim diisiik geldi, buradaki okula
yerlesemedim. Buradaki okullar da yiiksekti. O ylizden A¢ikogretim'e
gectim. En azindan bu da benim i¢in bir geciktirmeye degil de biraz daha
ilerlememe sebep oldu egitimde. (CTES, 17)

5.2 Reflections of the students on their prior school experiences

12.Zeynep: Peki siz birazcik bana egitim hayatinizdan bahsedebilir misiniz?
VNES: Benim egitim hayatim ¢ok dandik gecti.
Zeynep: Biraz sesli alabilir miyim?
VNES: Yani okumak istemedim hocam. Bu kadar.
Zeynep: Anaokuluna gitmis miydiniz?
VNES: Yok.
Zeynep: Gitmediniz, 1. sinifa basladiniz. Hangi okula gittiniz?
VNES: Esenyurt'ta okudum yine. Rifat [lgaz diye bir okulda. Okul ortami1
kotiiydii. Her giin kavga doviis, bigaklanma, olaylar. Okul sikti.
Zeynep: Ilkokulda m1?
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VNES: ilkokulda da olsun, ortaokulda da olsun. Abilerim, iste okul ¢cikist
kavga her giin.

Zeynep: Peki ilkokula basladiniz. Okulu sever miydiniz, okul nasil
gelmisti size ilk basladiginizda?

VNES: ilkokulda ¢ok utaniyordum, agliyordum siirekli. Annemi
istiyordum siirekli. Annemle okudugum bile oldu okulda. Oyleydi.
(VNES, 18)

13.S6yle ben sana ilging olanlar1 anlatayim. 11 yasinda birinci sinifa
basladim. 18 yasinda ortaokulu bitirdim. Yagtan dolay1 aslinda kendimi
cok farkli hissediyordum. Kiigiiklerin arasinda biiyiik olmak..

Zeynep: Neden 11 yasinda ilkokula bagladiniz?

KRES: Ciinkii 8 kardesiz, babam hepimizi birden okula yollad1 biiyiik
kiiciik demeden.Yani anne babanin bir hatasi 6grenim durumunu
etkiliyor.

Zeynep: Peki durum ne gibi durumlara sebep oldu senin igin?

KRES:  Kayitta sorun yasamadik ama derslerde farkli hissediyordum.
Psikolojiyi tamamen bozuyordu. Derse neredeyse hi¢ katilmryordum.
Dalga ge¢me halindelerdi. (KRES, 25)

14.Zeynep: Peki 6gretmenler, yani digerini bir kenara koyarsak, genel olarak
ogretmenleri, okul idaresini falan nasil hatirliyorsunuz?
ZPUM: Koétii. Ilkokul tamamen kétii. Ogretmenleri, idaresi, miidiirii
vesaire. Ortaokulda da idarede sikint1 vardi ama 6gretmenlerim ¢ok iyiydi
gercekten. Hala boyle goriistiigiim, konustugum, hala hatrint sordugum
ogretmenlerim duruyor.
Zeynep: Idaredeki sikintilar nelerdi?
ZPUM: Cok bosvermislik. Disiplin denen bir sey yoktu. Okulun éniinde
uyusturucu saticilar1 vardi ve herhangi bir sey yapilmiyordu. Siirekli
okula polis gidip geliyor ve higbir sey yapilmiyor. Su anki ayn1 okulun
idaresi degisti, adamakilli bir okul olmus mesela. (ZPUM, 18)

15.Bir siifta. Yani nefes alacak yer yok. Ayakta bekleyen var. Yani 3-4 kisi
oturuyorlardi. Tabii bdyle bir kalabalik olunca da yani ¢ok sagmasapan bir
sey yaptilar yani. Boyle kontenjan olmaz ki ya, bdyle bir sey olabilir mi
sizce? (ARES, 19)

16.0kulumuz baya biiyiiktii ama simdi durumu bildigim hale baya bir
kalabalik. Yani neredeyse 70 kisi bir sinifa yetisiyordu. Sadece zaten
ilkokulda bizde bir sinif vardi. Baska yoktu. Diger kdylere gidiliyordu.
(CTES, 17)

17.Yani ¢ok berbat anilarim oldu, onu sdyleyebilirim. Ciinkii ben servisle
okula gidip geliyordum, Umraniye'den Kartal’a gidiyordum. Yani siirekli
okula gec¢ kaliyordum serviste. Ondan sonra servisgiyle kavga ediyorduk.
Iste veya servisteki kiz arkadaslarim olsun, erkek arkadaslarim olsun,
onlarla ¢ok kavga ediyordum. Siirekli benle dalga ge¢iyorlardi. Dis
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gOriinligiim olsun, hani konusma tarzim olsun, ne bileyim, ¢cok dalga
gecerlerdi benimle. Ben de bunu anneme sdyledim. Oyle yani. (SAMA,
17)

18.Zeynep: Mesela arkadaslarinla iligkilerin nelerdi, nasildi?

ZAUM: Yani hani ortaokulda; 5,6,7 ve 8. siniflarda ¢ok iyiydi. Ama
ondan 6nce hani insanlar bana hep kétii muamele yapardi. Iste 'sen
bitlisin', 'sen iste sdylesin'. Iste siirekli kotii ithamlarda (bulunurlards),
stirekli bir hakaret. Hani dayak yiyip eve gidiyordum.
Zeynep: Ilkokulda m1?
ZAUM: Evet. Iste insanlar siirekli bana laf ediyorlardi. Bizim hani o
zamanlar miistakil bir evimiz vardi, bir gecekondu. insanlar diyordu, 'Iste
sen ¢ingenesin, sen iste fakirsin, sdylesin, boylesin'.

19.Hoca geldi. Iste ‘Ben' diyor, 'siddetten kesinlikle haz eden bir insan
degilim yani ve size, siz 6. sinif 6grencisisiniz, size kesinlikle siddet
uygulamam.' dedi. lyi, hos dedik. Aradan 2-3 ay gecti, adam derse demir
sopayla gelmeye basladi, yemin ediyorum. Ama yok, bize bir sey
yapamiyordu; ¢iinkii biz... (ARES, 19)

20.11kokul 2. sinifta matematik dersindeydik. O zaman bizim H... hocamiz
vardi. Boyle kel, sisko adam falan. Incirtepe'de okuyordum o zamanlar. 2.
sinifta matematik dersinde bir tane islemedigimiz yer vardi, yani
matematik kitabinda. Ben de orayi isledim. Yani makasla kesimlik bir
yerdi. Sonra 6gretmenler istiyor ya kitab1 hani takip edelim falan diye,
sansima benim kitabimi aldi. Neyse, bakt1 bakt1 bakti. Ondan sonra benim
isledigim yeri gordii. Sonra bagirdi ¢agirdi, bir seyler yapti. Ondan sonra
bir baktim, bana bir tane vurdu. Ama nasil vurdu var ya, yanagimda iz
vardi falan. Neyse iste, sonra babamla gittik onu sikayet etmeye, miidiire
falan gittik iste. O zaman da ders isliyordu gittigimizde. Sonra anneme
falan demistim, "'Anne ben yere diistiim, yanagim ¢ok aciyor' falan diye.
Sonra anladi bes parmak izi oldugunu. Ondan sonra iste miidiire falan
sikayet ettik. Adam gozaltina alindi, 6gretmen. Ondan sonra ¢ikti m1 artik,
bilmiyorum, haberim yok ama ¢ok kétii, ilk dayagimi orada yemistim
yani 6gretmenlerden. (SMES, 16)

21.Zeynep: O nasil bir siirecti birinci siiftan ikinci siifa gecerken? Ciinkii
okulun ilk senesi kalmak...
BMEY: Yani ¢ok yabanci kaliyorsun, zaten bir sene boyunca bir sey de
ogrenemiyorsun. K&y ortami zaten. Hocadan ne 6grenirsen, hocadan
ogreniyorsun. Hoca da baya, sagolsun, yardimci oluyordu.
Zeynep: Nasil yani?
BMEY: (Giiliiyor) Vuruyordu yani. Vuruyordu. 'Niye bilmiyorsun, niye
bilmiyorsun!' Nereden bilecegim, kdyden disar1 ¢iktigim bir yer yok
sonucta. O yiizden kaldik yani. (BMEY, 23)

22 . EAEY: Bir hoca tarafindan tacize falan ugramistim, o da gelmisti. Cok
sogumustum ve biraktim. Sonra pigsman oldum. A¢ikdgretimden devam
ediyorum. Ondan da memnunum su anda, bir sikint1 yok.
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EAEY: Yani ben iste o olay da gelisince liseyi birakmaya karar verdim.
Hemen sonrasinda da zaten agikdgretime yazildim. (EAEY, 23)

23.Valla ilkokul donemimi hatirladigimda X bir 6gretmen vardi. O zaman
kdy okullarinda bir tane 6gretmen olurdu. Mesela Bir, iki, ti¢ii bir
ogretmen okuturdu; dort besi bir 6gretmen okuturdu. Bizde bir tane
ogretmen vardi. Adam hep atlarla ilgilenirdi. Hani atlarla ilgilenirdi
derken sdyle: Iddaa oynamasini ¢ok severdi. Bizle ilgilenmezdi pek. Hep
kendi kendimizi yonettik biz orada. Kendi kendimize ders ¢alistik. Kendi
kendimizi yetistirdik. Oyle de diyebilirim. Yani kdy okullarina
bilgisayarlar yeni gelmisti. Daha dogrusu bizim orada koy halki sayesinde
geldi. Ozellikle babamin yardimiyla getirildi oraya. Getirildikten sonra
adam internet {izerinden hi¢ seyden ¢ikmiyor, Iddaa iizerinden ¢ikmuiyor.
Hep at yaris1, ganyan. Iste ne bileyim, hep dyle olaylar yiiziinden. Biz
kendimizi gelistirdik. Benim aklimda hep o var. Yani benim basimda o
zamanlar 6gretmen yoktu. Biz dordii, besi kendi kendimizi gelistirerek
gectik. (ENES, 24)

24 Bir ara disipline gidecektim yanlig anlasilma yiiziinden. (Giiliiyor) Hasan
hoca diye bir hocamiz vardi. Bir derste bir siir verdi, dedi; 'Tenefflise
kadar bu siiri ezberlemeyen ceza yiyecek.' Bizim glildiigiimiizli gormiisti,
hatirlamryorum tam olarak. Kaldird1 bizi masaya, iste disipline falan
verecegiz dedi. 'Ne i¢in hocam' falan.. Ben agladim disipline verir diye,
cok agladim. Aglaya aglaya konusuyordum hocayla. Dedi, 'Ne siiri
ezberledin ne de dersi takiyorsun.' Boyle birkag laf att1. Dedim, "Y ok
hocam, ben siirimi ezberledim.' 'Oku' dedi. Aglaya aglaya okudum. O
giinii hi¢ unutmam. Hep o hoca da hatirlatiyor. Bizim oralidir. O giinii hi¢
unutmam. (FTMA, 20)

25.Aynen, 1. sene 2. donem. Baska bir liseye gecis yaparim dedim. Sonra iste
bir giin edebiyat sinavina girdik. Sinavda sdyle benim 6niimde; ben
Rabia'yim, arkamda bir Rabia daha var, ikimizin de ad1 ayni; hig
hayatimda egitim hayatim boyunca, 8 sene okudum, yani zaten bu
kayitlarin silinecegini biliyorum, hani yalan sdylememe de gerek yok ki
oyle bir kisilige de sahip degilim, aradan ge¢mis kag sene yani.. Eski
eskide kald1 benim i¢in. Ama yani hi¢ ben kopya ¢eken bir 6grenci
degildim, hi¢ kopya ¢ekmesini isteyen bir 6grenci degildim. Zaten kopya
cekmek istesem hep sunu diislinlirdiim; yani kopyayla bir yere geldigin
zaman ne kazanacaksin ki? Mesela ben 6gretmen oldum ama kopyayla
ogretmen oldum, kopya ¢ekerek 6gretmen oldum; ileride 6grencilerime ne
anlatacagim? Bilmedigim bir seyi nasil anlatabilirim? Yani nasil bit
egitici olabilirim? Cok sagma geliyor bana. O giin kopya hazirlamig
arkadaslarimiz, benim haberim yok. Arkadaki arkadagim bana dedi ki,
benimle ayn1 isimde olan, soyle bir diirttii, ‘Rabia' dedi, 'sdylesene, kagidi
versin onden’ dedi. Hani boyle silgi istersin ya sinavda arkadagindan,
magsalik yaptim resmen kiza. Dedim ki, ‘Kagid1 istiyor’ dedim dndeki
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arkadasa, ismini de unuttum. 'Rabia kagidi istiyor' dedim. O kizdan kagid1
aldim, arkadaki kiza verdim. Ogretmen beni gordii tabii. 'Kopya
cekiyorsun' dedi. 'Hocam hayir, kopya ¢ekmiyorum' dedim. 'Kopya
cekiyorsun goziimiin dniinde' dedi. 'Hocam hayir, kopya ¢ekmiyorum,
arkadasim kagidi istedi, onu verdim.' Ne kadar anlatabilirsin, ne kadar
inandirabilirsin; 6gretmen yani bu sonugta, o da gérevini yapiyor ve
vazifesi olan sey. 'Haklisiniz hocam, tamam' dedim. 'Ben hani kopya
cekmedim ama arada masalik yaptim’ dedim. 'Bu bana ¢ok iyi bir sekilde
bana ¢ok biiyiik bir ders oldu' dedim. O da girince araya dedim ki zaten
okuldan ayrilma psikolojisi icimde var, onu aklima koymusum, bir de o
kopya seyine girdim. Hoca bana dedi ki, 'Seni sinifta birakacagim, seni
gecitrmeyecegim’ dedi. Dedim, 'Ben sinifta kalamam' dedim. 'Ya bu siifi
gecerim ya da okulda ayrilirim, ben sinifta kalmam' dedim. Benim hayatta
en biiyiik korkum sinifta kalmakti. Ben hig disipline gitmis bir bir 6grenci
degilim. Hig bir 6gretmenimden fir¢a yemis bir 6grenci degilim yani ki bu
zoruma gitti biraz. Sonra dedim ki, ‘Ben bu okuldan ayrilmak istiyorum.'
O psikolojiyle. Ne olduysa bilmiyorum, o zaman oldu. Iste 6yle ayrildim
okuldan. (RAES, 21)

26.HMUM: Aslinda o siiregte biraz da hocalarimizin bize davranis seklinden
kagmak igin de bu Agik Ogretim'i segtim ben.
Zeynep: Nasil davraniyorlardi?
HMUM: Yani bir hocamiz vardi, bildigimiz ceza yerdik, yani hepimiz
ceza yiyorduk ve eve gittigimiz zaman bacaklarimiz tutmuyordu bizim.
Artik ondan kagmak i¢in de biraz bu yontemi segtim.
Zeynep: Neden peki ceza veriyor hoca?
HMUM: Yani bir sey yapmasan da, yani biri konussun, hepsi ceza
yiyordu. 'Dinlemiyorsunuz siz beni' diye. Kag kere ailemiz de geldi,
sikayet etti ama olmadi, diizelmedi hoca. Diizelmeyince de bu yontemi
sectim ben de. (HMUM, 23)

27.ZPUM: Ogretmenden kaynakli pisirik bir gocuktum. Ogretmenin
psikolojik sorunlar1 vardi. Bu yiizden agikgasi gitmek istemiyordum. Her
gece bir aglama seansi falan. Aileme de s6yleyemiyorum. O zaman
cocugum tabii, sikayet etmek nedir, bilmiyoruz. Bir de sey: 'Gérmedim,
duymadim, bilmiyorum' maymunlarini biliyorsunuzdur, tic maymun.
Zeynep:Evet.
ZPUM: Bize o oynatild1. 'Aileye higbir sey sdylenmeyecek' diye. Bu
yiizden tirsak yetistirildigimizi diyebilirim. Daha sonradan bunu
acikladigimda da tayini ¢ikarildi, gonderildi. Benim sinifim degisti. Ya
ilkokul da biraz macerali gecti acikgasi.

Enistesi trafik kazasinda araci sollayayim derken - hala hikaye aklimda-
araci sollayayim derken ablasi 6lmiis. Enistesi hala yasiyor. Ona kin tutan
birisiydi. Siirekli onu bize anlatirdi, tahtada iste resmini falan ¢izerdi kaza
mahallinin. Ondan sonra bebegi 6lmiis temizlik yaparken, diismiis falan.
O ylizden...
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Besinci sinifa kadar onun yiiziinden ben ailemle yattim mesela.
Annemden ayrilamazdim, stirekli hani 'bir sey olacak, bir sey yapacak'
falan. (ZPUM, 18)

yardimcilarinin falan. Mesela derse girmez o 6grenciler. Ona 'faaliyet'
yazarlar ki yok yazilmasin ¢ocuk. (ARES, 19)

29.3. sinifta bizim sinifta bir tane kiz vardi. Mesela hocamiz o zaman,
gercekten ¢cok boyle sinir oluyorum o adama hala; 3. sinif 6gretmenimiz
mesela ¢ok fazla bir tane 6grenciye diiskiindii, siirekli onu kucagina
aliyordu. Mesela, nasil desem, ben ¢ok feminist bir insanim. Boyle
kadinlarin haklaria sonuna kadar deger veririm. Kiigiikliiglimden beri
boyleyim. Hani mesela herkese esit olacaksin. O zaman iste 3. sinifta
ogretmenimiz ¢ok fazla; ben mesela SBS'lerde falan, SBS diyorum, hani
su vardir ya, yaparlar siiflarda..

Zeynep: Deneme sinavlari.

SNES: Deneme sinavlari. Ben onlarda hep 1. ¢ikiyordum, 2.¢ikiyordum.
K1z mesela 3. ¢ikiyordu. Hep o kiz ama normal sinif sinavlarinda 1.
cikiyordu. Ben de c¢ok rahatsiz oluyordum. Ciinkii kendime
giiveniyordum. Biliyordum hocanin yaptigini. O yiizden bdyle okula
gitmeme istegi vardi 'Nasil olsa o kiz1 1. yapacak' diye. Sonra
ogretmenimiz degisti. Bizim Sevgi hocamiz, hi¢ unutmam. Zaten su an
Alzheimer hastasi. (SNES, 18)

30.ilkokulu E....'da okumustum. Ortaokulu S.... tarafinda okudum. ....
Ortaokulu var, belki biliyorsunuzdur, orada okudum. Liseyi de I....Saglik
Meslek Lisesi var, orada okumustum. Orda kaldim bir sene. Sonra C....
var, oraya yazildim, orada okudum. Ondan sonra orada gectim ama bu
sefer ben okumak istemedim. Sonra 'agikdgretime yazilayim' dedim
annemlere. 'Tamam' dedi onlar da. (BEUM, 16)

31.Gittigimiz yerlerde 6grenciler bize bir¢ok sikintilar yasatiyordu. Yani
hocalarla falan filan anlasamiyordular. E tabii bu bizi de etkiliyordu. Yani
ben ortaokulu iki-ii¢ yerde okudum hatta. Bir orada, bir orada. Oylece.
Ondan sonra dedim; Istanbul'a geleyim, okuyayim, daha iyi bir egitim
alayim. (CTES, 17)

32.Ug okul degistirdim. ilk 1. Sinifi Alparslan ilkdgretim okulunda
okudum.Ondan sonra Emrullah Turanl yurduna gittigimde oradaki bir
okula gittim ama adini hatirlamiyorum. Orda gittim 2-3’e. 4 ve 5’1 ise
Bahgelievler’de okudum. Son 6-7-8’i de yine Alparslan ilkdgretim
okulunda okudum. Karmakarisik! Bir de benden okula alismami
bekliyorlardi. (KRES, 25)

33.Ana sinifina gitmedim agik, net olursa. Ciinkii zor bir ¢ocuklugumuz vardi

bizim ailesel olaraktan. Ilkdgretimi ve ortaokulu ben seyde okudum,
Uskiidar Oztiirk Mahallesi'nde, Atatiirk {lkdgretim Okulu'nda okudum. i1k
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ortaokulumun yedinci sinifina kadar oradaydim. Sonra oradan tagindik
Atakent’e, Umraniye Atakent'e. Oradan Geng Osman [lkogretim
Okulu'nda ortaokulu bitirdim. Oradan lise hayati basladi. ilk 6nce
Umraniye Endiistri Meslek'te basladim liseye. Bu endiistri mesleklerin
dort senelik olmas1 benim isime geldi; ¢iinkii ilk seneyi normal diiz lise
olarak okuyup, puani yiikseltip baska okula gegebiliyorduk. Ben ilk
senede giizel bir puan yakaladim, art1 okulda 50. siraya falan girdim, ilk
50'ye girdim. Onun i¢in, giizel bir ortalama yakaladigim i¢in... Lise
hayatimda iste o Umraniye Endiistri'de derslerime asilip, serseriligi
birakip giizel bir yer istedigim i¢in derslerime biraz daha asildim, puanimi
yiikselttim. Ortalamam 86 faland1 yanlis hatirlamiyorsam birinci
siiftayken ama edebiyat ve dil anlatim diisiik oldugu i¢in ne takdir
alabildim ne tesekkiir alabildim. Onlar beni kotii etkiledi. Ondan dolay1
okulumu degistiremedim. Orada devam ettim okumaya. ilk énce elektrik-
elektronik bolimiinde okudum orada, ondan sonra makina boliimiine
gectim. Makina boliimiinde okurken Haydarpasa'da acik oldugunu
ogrendim, Kadikdy'deki. Oraya kaydimi aldirmak istedim. Orada
ikametgah degistirmek gerekiyordu. Kaydimi Uskiidar'a aldirdim,
Uskiidar'dan Haydarpasa'ya gectim. Orada ben kaydimi aldirana kadar,
iste makina bolimiindeydim, metalurji boliimiine kaydoldum. Sonra orada
egitim hayatim devam etti. Ondan sonra okulum Kadikdy'deydi, arkadas
ortami genisti. Derken orada bir savsaklamaya basladik bdyle.
Okullarimiz degisince okula gitme mesafesi iyice uzaklasti; ¢linkii
gittigimiz o okulun 6niinden gecse de..

Geng Osman Ortaokulu'na gegmistim, Atakent'e. Hem tasindik, arkadas
ortamim degisti, ortamim komple degisti, okul degisti. Okulda
yabanciyim, kimseyi tanimiyorum. Hocalar1 tanimiyorum. Herkes zaten
bir birlik olusmus, bir yabancilik ¢ekiyorum orada. Orada bir diisiis
yasadim, baya bir diisiis yasadim. (KMUM, 20)

34.Ya biz kdydeydik. Hani kdyde 6gretmen olmuyordu, hani olamiyordu.
Hani bizimle ¢ok ilgileniyorlardi ama hani her sey yetersiz oldugu i¢in
pek ilerleme olmuyordu tabi hani. Her dersin 6gretmeni olmuyordu. Bir
ogretmen dort-bes derse giriyordu. Tiirkge dgretmeni Ingilizce, edebiyat
bilmem ne; hepsine giriyordu mesela. Ilkokulda edebiyat olmasa da hani
sey olarak soyledim. (OMUM, 25)

35.Derslerimin hepsi kotiiydii. [lkokulda bile kotiiydii. Aslinda kisisel bir sey.
Ben kendimi bildigim i¢in sdyliiyorum. Derslerim neden kotiiydii; ben

cok yogunlagsmiyordu. Benim aklim ¢ok baska yerlerde oldugu igin.
(MDUM, 23)

36. ilkokulda iyiydi. Ortaokulda biraz kétiiydii. Lisede tamamen ¢oktii.
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Ogretmenlerden ziyade aileler bence cocuklarinin arkalarinda olmali.
Yani takip etmeli. Hani Hababam Sinifi'nda sey diyor ya Mahmut Hoca;
cebine para verip gondermek degil de ilgilenmek gerekiyor gercekten.
Cevresinde durmak gerekiyor. Bu yani. (SNEY, 24)

37.DNES: Lise.. (Giiliiyor) Lise benim i¢in giizeldi. Hatta bu disaridaki
arkadaslarimla ayn1 okuldaydik. Tabii ben yine ¢ok hareketliydim o
Zaman.
Zeynep: Hangi okuldu?
DNES: Kemal Atay. Orada okuyordum. Sonra sinifta kaldim bir kere.
Zeynep: 1. smifta mi1?
DNES: Aynen, 1. sinifta. Arkadasim bana demisti yani, akrabayiz zaten,
demisti yani, ‘Oku, sey yapma, hani fazla sey olma'. Dinlemedim, 2.
sinifta yine tekrar kaldim. 2 kere kaldim yani.
Zeynep: 2 kere kalinca da atiyorlar mi1?
DNES: Aynen, 2 kere kalinca atiyorlar. (DNES, 17)

38.Agir. Soyle: Cok ders var. Zaten ¢ok ders olmasindan yana Arapgasi var,
ekstra da Kurani Kerim'dir falandir. Cok ekstrasi oldugu i¢in insanin
kafas1 karisiyor. Arapca dediginiz ders ¢ok agir bir ders yani, herkes onu
kolay kolay anlayamiyor. (MDUM, 23)

39.Lisede Imam Hatip'e gittim, ikinci doneminde ¢ok agir oldugu icin dersleri
birakmak zorunda kaldim. Ondan sonra hani A¢ikdgretim'den devam
etmeye karar verdim. O zamandan bu zamana iste devam ediyorum.

Evet, ilkokulda da seviyordum da lisede hani artik birinci senden sonra
ben zor... Hani 1. sinif hep lise derler zorlu diye. Lise zorlu olan1 gegtim.
2. siifta, imam hatip oldugu i¢in, Arapga dersleri biraz agirdi. Bir de
hocamiz da ¢ok 1yi 6gretemiyordu Arapcayi. O ylizden, onlardan aksadi.
Matematik, geometri, fizik falan; onlar aksadi hocalardan. Cok iyi
anlatamiyorlard1 yani. Ingilizce gretmeni gegiyordu, oturuyordu mesela,
hi¢bir sey anlatmiyordu. (NAEY, 21)

40.0rtaokul zamani... Lise zamaninda zaten lise meslek (lisesi) oldugu i¢in
Kars Merkez'deydi. Oradaydim yani, amcamlarda, kendi evimizdeydim
orada. Lise iyiydi ama iste ortaokul zamanimiz bizim berbatti. Kar
yagiyordu, gelmiyordu veya ilkokul zamaninda da kar yaginca
dgretmenler gelmiyordu. Oyle oluyordu ki bes giin, alt1 giin, yedi giin, bir
hafta. Iste o giin ders gérmiiyorduk. Okula git geri gel, git geri gel veya
ilce merkezine hi¢ gidemezdik, bekle ki servis gelecek veya o giin
tipiliyse, hava kétiiyse hig gitmiyorduk yani. Ug giin, bes giin hi¢
gidemiyorduk. Ha tabii bu yoklamalarda yok yazilmamiz anlamina
geliyordu ama yapacak bir sey yoktu ki herkes, aile biiyiikleri dahi
biliyordu bunu. Boyle bir kotii imkanlardan gegtik biz zamaninda. (ENES,
24)

248



41.Yatili okulu tercih etmemin sebebi durumumuzun olmamasi, gidip
gelmenin sorun olmasi. Kaliyorduk orada, gelemiyordum. Mesela bazi
hafta sonlar1 herkes giderdi, ben sadece servis parasi 6deyemedigimden
okula gidemezdim. Iste son 8. sinifta, bu parti degisikliginde falan bir
ticretsiz oldu, o zaman gidip gelmeye basladim birazcik daha. Ondan
oncesinde 1 ay falan okulda kaldigim zamanlar oldu, gidemedim evime.
Bir 10 kilometre falan yol vardi arada. Gidemiyordum yani. Zor oluyordu
ya, sikintilydi.

Ayni okulda degildim. Ilgeye gittim. Yatili okudum. Yatili okumak ¢ok
zor. O kadar zor ki yani anlatamam. O insanlar baya bir sey kat ettiriyor
yani hani psikolojik olarak, biiylime agsamasi1 olarak. Hani yatili okulda
okuyan arkadaslarim olaylara daha sey bakabiliyor; mantikli, sorumlu
hissettirebiliyor kendini yani.

Ogretmenlerim, arkadaslarim iyiydi de sey iyi degildi ya; yani her seyini
kendin yapmak zorunda kaliyorsun, yemekler iyi ¢ikmazsa agsin.. Yani
cok zor, gercekten ¢ok zor bir sey. Hayata resmen orada basliyorsun yani.
Her sey sende. Bir de ben epilepsi hastasiyim, epilepsi-sara hastasiyim. O
zaman daha biiylik sikinti. Bazen ndbet geciriyordum. Simdi ndbetlerim
senelige diistii neredeyse Allah'a siikiir. (SLES, 25)

42.BMEY: Birinci sinifta bir kere kalmistim.
Zeynep: Birinci sinifta. Neden kalmistiniz?
BMEY: Tiirk¢e bilmiyordum.
Zeynep: Anadiliniz Kiirt¢ge mi?
BMEY: Kiirt¢e. (BMEY, 23)

43.1 CTES: Sozeller kitap okumadigim i¢in iyi degildi. Ben de artik yani
Tiirkceyi neredeyse Istanbul’a gelince sokebildim. Sayisal oldugum igin,
kafamda hep sayisal isaretleri oldugu i¢in kitap okuyamiyordum fazla.
Hani hep i¢imden okudugum icin dilim de donmiiyordu tabii. (CTES, 17)

44 Arkadaslarimla aram baya iyiydi. Sikint1 okulda olmuyordu zaten, bu ders
caligmada sikint1 oluyor(du). (BMEY, 23)

45.0rada da ¢ok iyiydi. Zaten en iyi arkadasim 1. siniftan beri o da ayni. Hep
ayni sirada oturdugum bir kizdi. O felsefe 6gretmeni oldu. Onlarin
durumlar ¢ok i1yiydi, okuyabildi o da. Hala da goriisliyorum, en iyi
arkadasim hala da. Miikemmeldi ya, miikemmeldi o. (Giiliiyor) (SLES,
25)

46.Yani ¢ok arkadasliklar menfaat i¢in oldugu i¢in ben de biraz olsun
uzaklasmak istedim (IMEY, 18)

47.Zeynep: Birazcik bana egitim hayatinizdan bahseder misiniz? Hangi
okullara gittiniz, nasil gecti?
BMEY:: Ilkokul normal diyelim. Ortaokula gegince de biraz daha normal.
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Zeynep: (Giiliiyor) Biraz normali agar misin?

BMEY: Normal derken.. Fazla dersle ilgim yoktu.

Zeynep: Dersleriniz nasildi mesela?

BMEY: llgi yoktu. Calisamryordum. Calisma durumu vardi da
calismiyorduk yani.

Zeynep: Neden?

BMEY: Haylazlik varken diyelim, ¢alisma imkan1 olmuyordu. (BMEY,
23)

48.Zeynep: Sever miydiniz okulu peki?
SNEY': Sevmezdim.
Zeynep: Neden?
SNEY: Yani.. sevmezdim yani. Her ¢ocuk gibi. Bilmiyorum, ¢ocuklarin
bazis1 seviyor mu, bilmiyorum da. Lisedeyken seviyordum ama
ortaokulda, ilkokulda hi¢ sevmedim yani okulu.

Ben bunaliyordum ilkokuldayken. Okula gitmeyi hi¢ istemiyordum,
caligmak istiyordum.

Yani biiylidiikge tamamen artik sogudum okuldan tabii. Arkadaslarimizla
daha ¢ok vakit geciriyorduk. Anneye babaya daha ¢ok yalan
sdyleyebiliyorduk yani. Oyle. (SNEY, 24)

49.Derslerimin hepsi kotiiydii. ilkokulda bile kétiiydii. Aslinda kisisel bir sey.
Ben kendimi bildigim i¢in séyliiyorum. Derslerim neden kétiiydii; ben
cok yogunlagsmiyordu. Benim aklim ¢ok baska yerlerde oldugu i¢in. Ben
okulu kendi istegimle okumadim zaten. Ama sundan 6tiirii; ben miizikle
ugragmak istiyordum o zamanlar. Tabii o kafayla tiniversite okuyup da
bunu yapmay1 diisiinemezsin. O zamanlar da onu biraktik. Dersler
kotiiydii, bir de arkadas ortami karisinca igin i¢ine hi¢ umursamadim.
Direkt miizige yogunlastim. Zaten su anki gelecegin meslegi Youtube
olarak goriindiigii i¢cin daha ¢cok odaklandim diyebilirim yani. Su an da
hala miizikle ugrasiyorum. Miizik ve sokak rdportajlari falan. (MDUM,
23)

50.Yok. Okul takimlari giizel oluyordu. Futbol. O giizeldi. Gidiyordum ben.
O giizeldi yani.
Zeynep: Nesi giizeldi?
OREY: Dersten ¢ikmak daha giizeldi yani. Disarida top oynamak. Hem
ortalaman da daha giizel oluyordu ona gore. Oyleydi. (OREY, 18)

51.S6yle sdyleyeyim: Ilkokula baglarken, birinci sinifta abim bana seyi
ogretti, okuma-yazmay1 d6gretmisti. O yiizden ilk ciimlem suydu: 'Okuma-
yazmay1 6grendim, neden daha okula gideyim ki?' Annem zorla gotiirdii
beni okula. (Giiliiyor) O yasta. Ve sey yapti; annem beni okula birakti,
sonra eve gitti ama o daha eve gitmeden ben evdeydim. Evet. Sonra bir
daha gotiirdii. (Giiliiyor) (ENMA, 19)
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52.Her neyse, sey, devamsizligim baya artt1. Bir de 2 kere sildirmislerdi. Yani

53.

kalacak duruma geldi tekrar devamsizligim. Bir annem geldi, bir de
babam geldi. Simdi ikisini de kesinlikle ¢agiramam; ¢iinkii ¢cok sert bir
yapida benim ailem. Dayilarim1 hayatta cagirmam zaten

Okuldan ayrilma siirecim; simdi devamsizlik benim i¢in hep problemdi.
(ARES, 19)

Orada okulu biraktiktan sonra, devamsizliktan kaldiktan ve okumak
istemedikten sonra; ¢linkii tekrar okumak o zamanlar hi¢ istedigim bir sey
degildi. Ayn1 boliimii okumusum, sene bitmis. Senenin bitimine dogru, iki
giinden sinifta kaldigimi 6grendim ve sinirlerim bozuldu iyice; ¢linkii iki
giin. Notum yiiksek, 92 bir notum var, diploma notum. 'iki giinii
silemediniz mi' diye sitem ettim. (KMUM, 20)

54.Biz pansiyondayken etiit odasinda arkadaslarla bir araya geldik. Oturduk

55.

pis yedili oynadik, disipline gétiirdii hoca. Disipline gidecektik, biitiin
pansiyon bizi desteklemeye geldi. O yiizden biz disipline gitmedik. Ama
bir dahakine uzaklastirildik. Okuldan kagtik. Normalde tiim hafta sonu
icin izin verilmesi gerekiyordu, sadece cumartesi 1 saat izin veriyorlardi.
Bayram da yaklagmisti, biz de kactik. 1hafta uzaklastirma aldik, 1 hafta
da oyle tatil oldu. (EHEY, 20)

Ciinki biz o sene - Bak, ben degil. Mesela ben hayatta hocama filan
kesinlikle saygisizlik yapmadim. Mesela bizim arkadaglarimiz vard,
hocalar1 dovdiiler. 5 tane hocay1, miidiir yardimcilarini falan dovdiiler.
Okulun i¢ine bizi almaya panzerle geldiler. Bu sey, 6zel harekata
gotiiriirler ya, zirhli 6nii, biiyiik, boyle halk otobiisii gibi; onla aldilar bizi
igeride. Yani ¢ok belal1 bir...

Ben okuldayken su¢ ¢ok islemistim. Yani babamla O....hoca
WhatsApp'tan konusuyor yani, o derece yani iletisimdeler.

Ondan sonra sigara igerdim, ayiptir sylemesi. Ama onlar bir-iki taneydi,
fazla degildi. Onda sonra, ne bileyim, derste ¢cok miidahale ederdim.
Stirekli bana disiplin yazarlardi. Top oynardim, disiplin yazarlardi. Ondan
sonra sarki sOylerdim, disiplin yazarlardi. Mesela biraz sesli sdylerdim de,
tabii o sagma bir sey. Dersin diizenini bozmak. Yani her tiir seyden vardi
yani. (Giiliiyor)

Bunlan riigvete baglamistim. Riisvet derken sey, paraya baglamistim
bunlar1, haraca. Bunlar mesela bana 50 lira veriyorlardi haftada hepsi. Bir
kere veriyorlardi, 'Kanka sil' diyorlardi, veriyorlard1 bir 50 lira. Tamam,
diyordum. Siliyordum 2-3 giin. 'Kardes, ben 6tecegim ya, ben maddi
sikint1 ¢gekiyorum' diyordum. Bdyle olmaz, dedim, tamam mi? 50 lira

251



bana az geldi. Sen git o zaman doktora, doktora 1000-2000 lira 6diiyorlar
mesela gegmise yonelik rapor i¢in. Ya dedim, boyle olmaz kardesim, hadi
getir bir 50-100 lira daha diyordum. Ben okula taksiyle geliyordum,
Parliament sigara i¢iyordum, en pahalisindan. Ondan sonra ne bileyim,
baya baya giizeldi. Zenginlik. Yani okula normalde ben hep yliriiyerek
gelirdim, servisle de degil, ne kadar uzak olursa olsun yiiriiyerek veya
dolmusla gidiyordum. Ciinkii ailem bana kesinlikle yansitmadi. Benim
simarmami istemediler mesela parayla. (ARES, 19)

56.Lisedeyken. Lise ikide. Baya biiyiik bir kavga yaptim. Ondan sonra
okuldan atiyorlardi beni. Sonra miidiir dedi ki, 'Sen' dedi, 'iyisin' dedi.
'okuldan attirma kendini. Okulunu degistir ki atmayalim seni.' Kurtkdy'e
gectim. Daha ikinci giinlim, yine kavga ettim Kurtkdy'de. Ondan sonra
dedim ki, 'Artik ben bu sene de sinifta kalirsam oh' dedim, 'babam beni bir
daha gondermez, direkt agiga yazilirim.' Babam zorla okutuyordu. 'Oku
oglum, oku oku oku oku...' Her neyse. Dedim, anca bdyle kurtulurum,
sinifta kalarak. Sinifta kala kala kala. Ondan sonra ikinci senenin
ortasinda biraktim. Direkt boyle okuldan ¢iktim. Arkadagim vardi. Dedim
ki: Gel, is bulalim. O birakmist1 okulu. Ortaokuldan sonra birakti - Yok, 0
da lisede birakt1 da bes-alt1 ay okuduktan sonra birakti 0. Dedim; gel, is
arayalim. Gittim. O giin direkt aninda i buldum. Dedim ki, aksam aradim
babami, saat on bir falan. 'Baba' dedim, 'ben okulu biraktim, ise
basliyorum.' 'Eve gel' dedi. Gittim. (Giiliiyor) 'Ne is' dedi. (ENMA, 19)

57.Y ok, tek calistim. Onda da zaten ¢ok stres yaptim, sinavda. Unuttum her
seyi. O yiizden ondan biraz diisiik aldim. Bir de herkes, baktim, ¢ikiyor.
Ben de artik sikildim sinavdan, direkt ¢iktim sinavdan. O yiizden diisiik
gecti. (MAES, 17)

58.KNEY: Evet. Cok adil bir sistem degildi yani. Insan, sinif ayiriyorlards.
Oyleydi.
Zeynep: Nasil yani?
KNEY: Sinif ayirtyorlardi. Mesela bir 6grenci c¢aligkan olsun, tembel
olsun; o kotii okula gidiyor, o iyi okula. Yani buna kimseye hakk: yok.
Yani ben dyle diistinliyorum. (KNEY, 18)

59.Y ok, maalesef. O baba himayesinde oldu yani. Ben aslinda istiyordum. Ya
en azindan kendi istedigim liseye gideyim ama babam imam hatip istedigi
icin mecbur oraya gittik, oradan da kaldik. Cok agir dersleri oldugunu
diistinliyorum orani da zaten.

Hep 6zendik ya, 0yle sdyleyeyim sana. Tamam, okumadik ama pisman
olduk yani. Sonra da okula gidemedik. Ya seyden soyleyeyim, aileden
dolay1. O zaman okumadik, biraktik ama gidebilirdik tekrar.
Zorlayabilirlerdi. Bagka seylere zorladiklar1 i¢cin olmadi. Yapacak bir sey
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yok. Kaderimize boyun egdik diyelim. Yani her seyden bir doniis vardir
ama. Giizel giinler her zaman gelecek, illa ki. (MDUM, 23)

60.Puanlamaya goreydi. Hocayla, hoca esliginde yaptim. Puanima hani

nereler ¢gikabilecegine gore tercih yaptim. Kiz meslegin iste bilgisayar
boliimii olsun, diger boliimleri olsun, onlar1 yazmistik. Saglik meslegi
yazmistim Zile'ye. Sonra imam hatip, sonra Cumhuriyet Anadolu Lisesi'ni
yazmistim. Ben imam hatipe kayit yaptirdiktan sonra sey, kiz meslegin
bilgisayar boliimiinde yedeklerdeydim. Sonradan aban o mesaj geldi
'yvedeklerden alindiniz' diye. Ben de imam hatipe kaydimi yaptirmistim
zaten, daha da istemedim oray1, oraya gitmeyi. Oyle. (NAEY, 21)

61.TEOG'a hazirlandim ben ama kist1 bizim orada, gidemiyordum arabayla.

Zor gittik, gittigim zaman da zaten sinavlar bitmisti, TEOG sinavi. Bir
daha da alamiyorlardi bizi; ne kadar yalvarsak da almadilar.

Zeynep: Erzurum Merkez'de mi girmistin?

CTES: Hayir. Bagka okullara gidiyordum ben. Bagka okuldan hocalar
geliyordu. Sey, gittigim zaman zaten araba gidene kadar bir¢ok sikintilar
yasadim. Tabii gittigimiz zaman elimiz kalem bile tutamayacak haldeydi.
Sinava giremedik. Ondan sonra yazin bir kere sinava girdim, oradan da
290 puan aldim. O da kotii geldi yine de. Kisin da iki tane sinava sadece
girmistim. Boylece puanim 222 puan oldu. (CTES, 17)

62.Yani arkadas ortami biraz daha meslek liselerinde farkli oluyor. Biraz

63.

daha hirgiir, kavga doviis. Bizim de az ¢ok.. yani zaten o tarafa
meyilliydik. Bir de meslek lisesine gidersem tamamen ¢igrimdan ¢ikarim
diye ben kendim gitmek istemedim. (SNEY, 24)

Oyle. Lise ¢ok istemistim gercekten. Ama ortama giivenmedik. Ben de
acikcasi pek sey yapamadim, giivenemedim. O yilizden liseyi agiktan
okumaya...

Ortaokulda arkadas ¢evrem oldu. Ogretmenlerim ¢ok iyiydi. Ondan sonra
artik ben okulu sevmeye baglayinca o yiizden de lise istedim. Liseye de
gideyim, devam edeyim, iste artik seviyorum falan. Ama iste ortam
maalesef. O yiizden biraktim. Dedim hani {liniversitede, hedefimi,
iiniversite olarak koydum. Acik Lise'den, liseyi agiktan bir sekilde
bitiririm, 6rgiin olarak tiniversitede istedigim bir boliimii hedefleyeyim,
okuyayim. Oyle yani. Tamamen... (ZPUM, 18)

64.0 siireg(te) ben sinavlara hazirlanamadim; ¢iinkii benim annemle babam

ayr1 oldugu i¢in annem ¢alistyordu sadece. Ben de o zamanlar kiigiik
oldugum i¢in ¢alismama izin vermiyorlar yani. Ya ablam giizel bir liseye
gidecekti, giizel bir yasam siirecekti ya da ben. Iki se¢im vardi. Ben
caligmamayi se¢tim. Ben yani kendi basima evde ¢alismay1 sectim.
Dersane falan istemedim. Ablamin dersaneye yollanmasini istedim.
Anlam dersaneye gitti, oradan Cengelkdy Lisesi falan; onun egitim hayati
oyle ilerledi. Ben kendi basima calismaya calistim arkadas ortaminda ya
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da dersanede. Oyle biiyiik bir ¢alisma siirecim yok; acikcas1 dersane falan,
oyle bir sey yok. (KMUM, 20)

65.Hocamla konustum, okul miidiiriiyle. Fikir aligverisinde bulunmak istedim
ama yeterli olmadi. Birka¢ arkadasima torpil yapti. Miidiir kafasina gore
yaptirdi. Ben bilseydim, yiiksek okullar1 yazmazdim ama hoca fikir
vermediginden yapamadik. Aradan bir ay gecti. Ordan dedim basa gelen
cekilir, gittim oraya. (EHEY, 20)

66.Keske, iste katfama vuruyorum, diiz liseye degil de meslege gitseydim su
an elimde bir meslek olurdu, ¢alisabilirdim. Ama diiz lise de yok dyle bir
sansin. (HMUM, 23)

67.Yani dedigim gibi annem yanimda olmadig1 i¢in, hani babaannemle ve
babamla kaliyordum, o siirecte yani pek fazla se¢im yapamadim. Iste
dedigim gibi puanim diisiik oldugu i¢in mantiken diisiik okullar tercih
etmem gerekiyordu. O yiizden ben de Kiigiikyali'y1 tercih ettim. Anadolu
liselerini tercih ettim ama tutmadigi igin...

20 tane tercih yaptim, ¢ika ¢ika imam hatip ¢ikt1.

Benim se¢imim kendi se¢imim degildi. Ben kendim segmedim ayrica.
Yengemin yengesi diyebilirim; o hani bu A¢ikdgretim'le ilgili bir seyler
biliyormus herhalde, abim beni ona yoneltti. O da bir liste yapmuis, iste
icine imam hatip falan da koymus. Ya o benim se¢imim degildi, ben o
okulun oldugunu dahi bilmiyordum. Ama annemin yanina da yakin
oldugu icin oraya gitmek zorunda kaldim. Bir de imam hatip ¢iktig1 icin 1
sene imam hatip okudum. (SMES, 16)

68.TEOG'dan sonra tercih siireglerim nasil oldu? Ya aslinda fazla bir iimidim
yoktu giizel bir okula diisecegim diye ama gene de ben yazmistim yani
giizel bir okul gelir diye belki. Biz de ticaret meslege geldik yani. Ya
Oyle. Fazla bir imidim yoktu o konuda yani. Siavin kotii gectigini ben de
biliyordum yani. Oyleydi. (KNEY, 18)

69.BMEY: Ben ortaokuldan geciste SBS'yle ge¢mistim.
Zeynep: Nasil bir sinavdi o, nasil gecti o siire¢?
BMEY: Ik bize vurdu herhalde zaten SBS. 8. sinifta biz SBS’ye girdik.
Iyi gecti. Ama bilmedigim sorulari.. 3 yanlis 1 dogruyu gotiiriiyormus
herhalde o ara. Bilmiyordum ben bunu. Bilmediklerimi sallamistim, orada
baya bir puan kirma oldu. (BMEY, 23)

70.1 sene ¢alistim. 6. Sinifla 8. Siifin genel sorulariydi. SBS her sene
yapiliyordu. Ama OKS 6yle degil 6-7-8 sorular1 vardi, o yiizden baya
zorladi. Clinkii sinavdan ¢ikinca hocalara sdyledik 350 puan bekliyoruz
diye. Kimisi kaldi, en diisiik okullara gittiler. (EHEY, 20)
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71. TEOG vardi. TEOG yeniydi. Hazirlandim ama yani meslege geldim gene.
Yani ¢linkii TEOG biraz bana gore adil bir sistem deglidi. Simdi
kaldir(1l)ma gibi bir olay1 da olmus galiba. (KNEY, 18)

72.Minibiisle yarim saat. Yani Yenibosna'dan Giingoren'e gidiyorsun. Sey,
Tozkoparan, Merter, iste o taraflar.. Minibiisle yarim saat. Ben de dedim
hig, yani sorgulamaya bagladim, dedim artik yeter yani, ormant olabilir..
Her neyse. Bir de endiistri meslek lisesiydi. Endiistri teknik vardi, anadolu
teknik meslek lisesi vardi. Dedim, okulda - Ben simdi yakisikliyim ayiptir
soylemesi- okulda kiz da yok. Dedim ki en iyisi anadolu lisesine gitmek
lazim.

Egitim nasildir, biliyor musunuz? Kendinizi gelistirirseniz 'egitim aldim'
dersiniz. Mesela bir tiniversiteye gitmek bence egitim degildir. Eger
kendinizi gelistirmisseniz, belli konularda uzmanlasmissaniz ve isinizi
seviyorsaniz siz egitimlisiniz. Hani o yiizden ben pek sey yapmak
istemedim. Hani lisenin de bitmesini... Bitireceksin, mecbursun ama
kendini gelistirmedikten sonra senin diploman olsa ne olmasa ne; dogru
degil mi? Mesela bir yabanc1 dil yapmadiktan sonra; sonra konferanslara,
sempozyumlara katilmadiktan sonra; bir yerde konugmaci olmadiktan
iiniversite okumak zaman kaybi degil midir? Yani bence dyle. Ben dyle
diisiiniiyorum. Iste ondan sonra ben gitmedim tabii, devam etmedim.
(ARES, 19)

73.S6yle soyleyeyim: Ilkokula baslarken, birinci sinifta abim bana seyi
ogretti, okuma-yazmay1 6gretmisti. O yiizden ilk ciimlem suydu: 'Okuma-
yazmay1 6grendim, neden daha okula gideyim ki?' Annem zorla gotiirdii
beni okula. (Giiliiyor) O yasta. Ve sey yapti; annem beni okula birakti,
sonra eve gitti ama o daha eve gitmeden ben evdeydim. Evet. Sonra bir
daha gotiirdii. (Gtiliiyor)

Benim; bak mesela o kadar ¢ok insan tanid1 ki okulu yani besinci siniftan
birakmis yani. Ka¢ yasinda adam. Su anda nerede acaba, nerelerde ama?
Adam yani miidiir kadar seydi hani. Miidiiriin nasil odasina girdiginde
oOniinii iliklersin, o da dyle bir adam oluyor. Ama neden; yasadiklariyla
oluyor. Oyle yani. Bosuna beynini doldurmuyor. Sadece bir ise veriyor
kendini, o iste en 1yisi oluyor. Yani mesela sanayide motorcuya birkag
yasinda baslasan.. Besinci sinifa kadar diyelim okula gittin. Ondan sonra
ya gittin sanayide c¢alistin. Motor uzmant oldun. On sekiz yasina
geldiginde yani ¢ok 1yi kazanirsin. Gergekten ¢ok iyi kazanirsin. Altinda
araban olur. Ehliyetini almis olursun direkt zaten. Bu daha karli bir sey
olur. Ciinkii yani dort dort, sekiz. Dort de oradan, on iki. Dort de oradan,
on alt1 y1l boyunca neden okuyasin ki? On alt1 y1lin1 neden okula veresin
ki? Gereksiz 6gretiyorlar ve ¢ok uzun siiriiyor hakikaten. Cok gereksiz bir
sey okumak. Sey olacakti; ilkokul, {iniversite. (ENMA, 19)

74.Bir kagit parcasi. Baska bir sey degil gercekten. Yani ben iiniversite
okuyup da bos bos gezen ¢ok arkadas tanidigim i¢in. Soyledigim gibi
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Marmara Universitesi'nde makine okudu, hala adam restoranda galistyor.
Ramiz Koéfte'de galisiyor. Siz diisiliniin yani, isim bile verdim. Yani kotii.
Makine okuyup da bir de Marmara Universitesi gibi bir iiniversitede ki
buradaki insanlarin ¢ogu oraya gitmek isteyip de gidemeyen insanlar,
hepimiz biliyoruz. Oyle bir iiniversitede okuyup da restoranda calismak
da kotii yani. Sadece kagit parcasi aliyorsun, iste hava atmaya gelince bir
tek hava atiyorsun. Bagka bir sey yok yani. Ben hava atarim yani, bagka
bir sey yapamazsiniz. Nerede okudun, Marmara Universitesi, kasilirim
soyle iki dakika, tamam. (MDUM, 23)

75.Moda tasarim iste, giyim tiretimi iizerine. Gittim. Okulumu ¢ok severek
basladim. Hep yani bitirme seyi i¢erisindeydim. Sonra bana hi¢ zor gelen
yani da olmadi. Dedim ki yaparim yani. Terk etmek gibi bir seyim yoktu.
Ne oldu o ara, bilmiyorum. Cok yogun bir psikolojiye girdim herhalde.
Bir giin okulun kantinindeyim bdyle. Okul ortam1 yine bdyle.. Ben okul
ortami i¢in ayrildim oradan. Ama ¢ok yanlis yaptigimi diisiniiyorum.
Yani o okuldan ayrilip da baska bir okula yerlesme gibi bir sansim vardi
elimde, ben onu degerlendirmedim. Okul ortamiydi, iste arkadas
ortamiydi.. Cevresi ger¢gekten ¢ok pisti yani. Bir okul ne kadar pis olursa o
kadar pisti. Okulun i¢i, 6gretmenleri, egiticilerinden bahsetmiyorum; okul
arkadaslari. Yani ben dedim ki eger burada baslarsam; bir de hani,
tanimadi@in bir yer ya, hani o arkadas ortamina aligmasi1 da zor oluyor.
Dedim ki ya ben eger burada boyle devam edersem ya mecbur o ortama
alisacaksin, o arkadas ortamina alisacaksin. Nereye kadar aligmayacaksin,
4 sene lise okuyacaksin yani! Yok dedim Rabia, hani burasi sana gore
degil dedim. Kendimi, niye bilmiyorum, hep onlardan sey goriiyordum,
ayr1 goriiyordum yani. Onlarin diisiinceleri farkli geliyordu bana, benim
diisiincelerim farkli geliyordu. Arkadaslarimin, o arkadas ortaminin.
Sonra bir giin iste o kantinde o pis ¢evreyi gordiim, gercekten o arkadas
ortaminin.. Anlatmak istemeyecegim seyler gérdiim. Cok laubali takilan
insanlar1 gérdiim. Bana zit gelen seyleri gérdiim. Dedim ki ben bu
okuldan ayrilmak istiyorum. Sonra iste bir giin, 'Ayrilmak istiyorum'
dedikten sonra hani ailem tabii kesinlikle izin vermedi. "Yok' dedi,
'gideceksin’ dedi. Hani hepsi 'Okuyacaksin', hepsi 'Gideceksin', hepsi
Bitireceksin2 deyince; yani hepsi benim 1yiligimi diisiiniiyor ama '‘Ben
istemiyorum, siz niye istiyorsunuz ki' gibi geliyordu bana o zaman. Sonra
dedim ki, 'Yaparim ya' dedim. 'Surada 2. donemi de bitireyim' dedim, 'l.
donemim zaten bitti sayilir, 1 hafta falan kaldi. Bitireyim 2. donemi de
bagka bir liseye...” (RAES, 21)

76.Sonra 6. sinifta ben calistyordum okul ¢ikislari, pazarda caligsiyordum.
Boyle calismak ¢ok hosuma gidiyordu, boyle kendi paran1 kazanmak,
kendi emeginin karsiligini almak.. iste ben okulu birakmaya karar verdim.
Sonra 2. donemde -1. donemde tesekkiir almistim- 2. donemde ben
biraktim okulu. Diiz devam geg¢tim oraya. 7. sinifa gectim ama diiz.
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Okulu seviyordum. En ¢aligkan oldugum ders zaten matematikti;
matematik hocam ¢ok didindi 'Okulu birakma' diye. Iste ama ben bir
caligma tutkusu, bir kendi parani kazanma tutkusu.. Yani ¢ocuk akli.
Cocukea karar verdim. Cok pismanim yani okulu biraktigim i¢in. Hani
mesela okulu seviyordum, arkadaslarimi seviyordum. Okulda insan nefes
alabiliyor ya. Boyle nasil desem, arakadaglarim olsun aksama kadar,
ondan sonra hocalarim var, ondan sonra.. Yani her sey hayata dair. Okul
yani ¢ok onemli. Ben ger¢ekten ileride evlenirsem ¢ocuklarimi kesinlikle
sonuna kadar okuturum, asla benim gibi boyle okulu birakma hatalarina
girmesinler. Zaten stirekli kardeslerime de destek oluyorum. 'okuyun'
diyorum. 'Hani su an belki anlamiyorsunuz ama lise sonlarinda, lise {igte
falan; o zaman anlayacaksiiz okulun degerini' (diyorum). Oyle. (SNES,
18)

77.Tesekkiir ederim. Iste hani okula gidememe durumu oldu. O yiizden su
anda acik.. Aslinda bir hakkim daha vardi - Bu gizli kalacak, degil mi?
Zeynep: Evet, kesinlikle. Hepsi gizli.
SMES: Tesekkiir ederim. Abim beni okutmadi. Sey, yani 'Benim
cocuguma bak' dedi 1 sene boyunca, 'Zaten o sirada Agikogretim'i
okursun' dedi. Dolayisiyla kimligim olmadig i¢in yine okuyamadim, 2
senem bosuna gitmis oldu. Simdi diger abime gegtik. iste buradan devam
ediyorum. ilk 4'ii buradan bitirdikten sonra {iniversiteyi Ankara'da

okumay1 diistiniiyorum. Buradan uzak bir yerde artik. Sikildim ¢iinkdi.
(SMES, 16)

78.0rtaokulu yatili okudum. Hepsinde takdir belgesi, onur belgesi aldim.
Gayet iyiydi, derslerim ¢ok iyiydi. Siifta zaten ilk 3'te garanti vardim.
Babam da beni okutacak, hani sey birisiydi, beni okutabilecek birisiydi de
hani durumumuz 1yi degildi. O yiizden okutamadi. Hani 'Y ok, ben
okutmam' seyinde bir adam degildi yani. Sadece maddi yonden
okuyamadim. Iste 20 yasinda da evlendim.

Yatili okulu tercih etmemin sebebi durumumuzun olmamasi, gidip
gelmenin sorun olmasi. Kaliyorduk orada, gelemiyordum. Mesela bazi
hafta sonlar1 herkes giderdi, ben sadece servis paras1 6deyemedigimden
okula gidemezdim. Iste son 8. sinifta, bu parti degisikliginde falan bir
iicretsiz oldu, o zaman gidip gelmeye basladim birazcik daha. Ondan
oncesinde 1 ay falan okulda kaldigim zamanlar oldu, gidemedim evime.
Bir 10 kilometre falan yol vardi arada. Gidemiyordum yani. Zor oluyordu
ya, sikintilrydi.

Okumayacagim belliydi; ¢iinkii babamin durumu belliydi. Yani
okutabilecek bir adam beni ama para olmadigi i¢in okutamiyor.
Bazilarinin parasi var, okutmuyorlar mesela; dyle birisi degildi babam.

Hatta birkag tane 6gretmen geldi bize; iste 'Okutun’ falan filan ama babam
dedi ki, 'Ben sana' dedi, 'bu kiz1 veririm, okutursun ama sen 1 sene
pesinden kosarsin, ondan sonra kim kosacak? Hani benim durumum yok.'
'Ama okuturum dersen' dedi 6gretmene, 'al okut' dedi. '4 sene getirme, al
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okut." Adam da ona razi1 gelmiyor, 'hani ben duramam basinda' diyor. dyle
kaldim yani. Geldiler yani bize, bizle goriismeye geldiler. 6 tane
ogretmenim geldi. Miidiir yardimeist geldi. (SLES, 25)

79.0gretmenler cok iyiydi bizim doguda. Yani biitiin destekler onlardan
geliyordu. Biz bir sey yapmiyorduk, herhangi bir kitap veya defter
almiyorduk. Biitiin destegi onlardan aldik.

Ortaokulda ¢ok sey 6grendim. Ortaokula gelince en azindan hayati bu
sefere daha iyi anladim. Okumanin ne kadar biiyiik bir sey oldugunu ve ne
kadar insan i¢in yararli oldugunu anladim. Devam ettim, derslerimi
yiikselttim, basarimi yiikselttim. Yine bazi giinler gitmedigim falan oldu.
Cok iyi hatirltyorum ortaokulu. Hocalar yardimer oluyordu. Yani hocalar

anlatirken sanki biz de savasiyormus gibiydik; dyle anlar hatirliyorum.
(CTES, 17)

80.Valla inanir misiniz, annemle konusturayim sizi. Annemin ¢eyizlik bir
sandi81 vardir. Icerisini a¢in, karnelerin cogunlugu ya takdirdir ya
tesekkiirdiir. Yani bos yok. Ta bu lise ii¢te birakana kadar. Iste hep.. Yani
basarisiz seyimiz yok. En kotii tesekkiirdii. O da yani iki puanla, ii¢
puanla takdiri kacirmishgimiz oldu. Ki tesekkiirle ben eve gitmezdim bile.
Aglayarak giderdim. Kapinin agzinda otururdum. Valla. Kapinin agzinda
otururdum, aglayarak girerdim igeri. (ENES, 24)

81.Yok, anaokuluna gitmedim. ilkokula iste basladigim zamanlar hani boyle
hani herkesin bir hedefi vardir ya o zamanlar, ¢cocukluktan, 'Sunu
olacagim, bunu olacagim' diye. Be 6gretmen olmay1 ¢ok istiyordum o
zamanlar. 'Ben dgretmen olacagim, ben 6gretmen olacagim'.. Iste abim
liseyi okuyordu, bahsettigim. Amcamin oglu bu arada. Liseyi okuyordu,
sonra iste tiniversite su bu. Ben dedim ki, ben hep onun gibi olacagim.
Hani binada ilk, ailemizde ilk okuyan oydu, ilk boyle yiikselmeyi
hedefleyen oydu. 'Ben onu gibi olacagim; iste ¢ok iyi olacagim, ¢cok
caligkan olacagim' diyordum. Gergekten de ilkokul hayatimda ¢ok
caligkandim, 6gretmenlerim tarafindan ¢ok seviliyordum. Ortaokulda da
ayn1 sekilde, yani ¢ok orta seviyede de olsa hani sevilir bir insandim ve bu
beni ¢ok mutlu ediyordu. Yani 6gretmenler tarafindan bir 6grencinin
sevilmesi.. Hani saygimi korumak istiyordum. Hig¢ bdyle hayta bir 6grenci
olmak aklimin ucundan gegmedi. Liseyi saymazsam iste 8 sene okul
okudum ama bu 8 sene i¢erisinde yani higbir 6gretmenime bir saygisizlik
yapmak gibi bir niyetim oldu. Tabii ki 68rencisin, hani 68renci
psikolojisi, 0 zaman ¢ocuk akli, baya derslerden sikildigimiz falan
oluyordu ama hi¢ ben bdyle okuldan kagmay1 diisiinen bir 6grenci bile
degildim yani o zaman.

Cocuktuk ama. O zaman da ¢ok bir sey hatirlamiyoruz ama tabii ki 1.
siif zordu. Ama insan 6zlityor. Geriye doniip bakmak istiyor tabii.
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Yani bundan 6nceki egitim hayatimda.. Hani bence ¢ok giizel gectigini
diisiiniiyorum, ¢ok giizel arkadaslarim vardi. Giizel bir hani ortaokul
yasadim. Oyle yani. Cok giizel gecti agik¢as1. Keske o zamanlara geri
donsem. (RAES, 21)

5.3 Reflections of students on the experience of OEHS: Getting there and being there

82.Hayat su anda genel gidiyor. Hem okuyorum hem ¢alistyorum. Ilerisi igin
bir gelecek saglarken bir taraftan da meslek sahibi olmaya calisiyorum.
Goniil isterdi ki normal okulda olsaydim ama sartlar el vermedigi i¢in
mecburen agik 6gretimde okuyorum. (EHEY, 20)

83.Ben ¢ok istedim. Onuncu sinifa kadar ben siirekli babama direttim. Yani
'liseye gideyim, liseye gideyim'. Sonradan kendim diisiindiim; su anda
Acikégretim’de gayet, hani kredilerimi toplayabiliyorum, kendi basima
gayet giizel ¢alistyorum. Simdi bir-iki sene zaten okul ortamindan uzak
kalmigim, yabancilik ¢ekebilirim. O yiizden biraktim. Tamamen
iiniversiteye yoneldim. (ZPUM, 18)

84.Simdi benim bir arkadagim vardi, o da birakmak zorunda kalmist1 okulu.
Yani Ardahanhdir kendisi. O yazilmaya karar verdi, baglamaya karar
verdi. Bana da dedi ¢ok hani. Ben yok dedim. Askerlik geldikten sonra..
Askerde sOyle bir sey var: Lise mezunu olmadigin siirece TSK'da gorev
alamazsin. Bu yilizden de ben hani TSK'y1 sevdigim i¢in, Tiirk Silahli
Kuvvetleri'ni sevdigim i¢in; giizel bir meslek, vatan i¢in en ideal bir, yani
sahsen benim i¢in ideal bir meslek o. Niye diyeceksiniz. E hir¢in yetistik,
ancak orasi1 bizi sey yapar. TSK'ya girebilmem i¢in de lise mezunu olmam
sart. O yiizden de kafaya koydum ve bitirmem lazim. (ENES, 24)

85.Ac¢ik Lise... Benim (i¢in) daha ¢ok su var: Liseyi bitireyim, ondan sonra da
bir 2 yillik Giniversite okuyayim diye diisiinliyorum. Ciinkii Acik Lise,
liseyi okumayana su an hi¢gbir ekmek yok. Ortaokul mezununu bile ise
almiyorlar. Bu diisiinceyle de liseyi bitirmeye ugrastyorum. (HMUM, 23)

86.YRES: Acik Lise'yi.. Ben lise tige gelecektim, agikta kaldim. Okul beni
ac1ga ald1 puani yiikselince. Okulun puani yiikselince beni agiga ald;
mecbur, Acik Lise'ye gectim.
Zeynep: Oyle nasil oluyor? Sen o okula kayitlisin?
YRES: Evet.
Zeynep: Okul seni nasil aciga aliyor?
YRES: Miidiir dedi, 'A¢ikta kaldin.'
Zeynep: Ama bir sene okumustun?
YRES: Orada okudum. Ama diyor, 'Sen okulun puani yiikselince agikta
kaliyorsun. Mecbur. Bagka bir seye de nakledemiyoruz.' dedi. A¢ikta
kaldim.
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Mecbur ben sectim ailemle; ¢linkii liseyi okumam lazim, bitirmem lazim
okulu. Ondan. Agikta kalacagima mecbur agiktan okuyayim dedim.
Ondan agiktan siavlara girdim. (YRES, 18)

87.Cok farkli. Mesela normal okul okumadiginiz zaman her ne kadar bilgili
olsaniz da toplum ag¢isindan yine bir sey, onyargi var; 'okumamis'
onyargist var. Biz ilk geldigimizde bize ilk 6nce sey soruluyordu, Tiirkge
biliyor musunuz?' Ama ben o zaman Tiirk¢e degil, mesela ben okumay1
biliyordum. Yani kdyde kendi imkanlarimizla okuma yazmay1 6grendik.
Yani hala okumamdan ve yazmamdan ¢ok fazla sey degilim, emin
degilim ama hani yapabiliyoruz. O zaman mesela ilk geldigimizde
onyargi ¢ok vardi. Hani 'Okumay1 biliyor musunuz'. Okumayi da geg, sey
diyorlardi, 'Tiirk¢e biliyor musunuz?' Bu sefer ben diyordum, 'Tiirk¢e
biliyorum da ben okumay1 da biliyorum. Bana bu kadar ényargili
gelmeyin yani, bakmayin.' Onun hani biiyiik bir sebebiydi Ag¢ikogretim'e
basvurmak. Biz orada kendimizi kanitlamak i¢indik aslinda. Bilgi
edinmek i¢in, artik insanlarin iistiimiize gelmemesi i¢in. Bagvurdugumuz
zaman da bu sefer insanlar diyorlard1 ki ‘Bu yasta okul mu okuyacaksin,
bir sey mi 68reneceksin!' Bu da vardi. Hala da var. Yani bu bizim i¢in ¢ok
fazla bir sey oldu mu hani diislince agisindan, hayir. Cok fazla etki etmedi
ama yine bir eksikligi vardi tabii. Yani normal okul gibi olmuyor. Aslinda
mesela devlet eger tam, hani bu sistemi baglatmis ya, A¢iktan okuma; ya
bu sistemi biitiiniiyle diistinmeli ya da 6yle davranmaliydi mesela. Var,
insanlar bagvuruyor ama insanlar, toplum bununla yetinmiyor. Hani
senden farkl1 bir sey istiyorlar. Imkanimin ne kadar kisitl oldugunu
bilmiyorlar. Farkli bir gézle bakiyorlar. Bunun normal okulla ayni1 olmasi
gerekiyordu, imkanlarini9n. Sartlarinin biraz daha esnek olmasini, daha
kolay olmasini isterdim yani. (HEES, 25)

88.Ailemden kars1 ¢ikan oldu. Normal okulu okuyamadin bunu nasil
okuyacaksin. Insan kendini bildi mi, dogru bildiginde gider. Her dogru da
dogru degil tabi. Dogru olan1 da yapmak lazim. Amcam ve abim kars1
¢ikt1 ama babam destekledi. Baska da bir sikint1 ¢ikmadi. (EHEY, 20)

89.Ya bir sey olmadi. Iyi oldu ondan sonra. Boyle boyle. Bak, dedim, is
buldum, calisacagim. Zaten derslerim de kotli dedim. Ama derslerim 1yi.
Sinifta kaliyorum baba dedim, okula gitmiyorum, devamsizligim ¢ok. 'Iyi
bok yedin' dedi. 'Ogreneceksin zamanla' dedi. 'Sonradan pisman
olacaksin' falan dedi. Baya bdyle sey basti. 'lyi tamam' dedim,
dinlemedim. O zamanlar tabii, o yasta daha sey olur ya, ergenlik donemi.
Ondan oldu. Ondan sonra ise bir girdim, hayatta hi¢ gérmedigim, yani o
yasima kadar hi¢ gérmedigim seyi, onlarca sey gérdiim. (ENMA, 19)

90.MDUM: Séyle sdyleyeyim: Ben iki yil hafizlik yaptim, Kuran kursuna
gittim. Zaten seyden sonra oldu. Liseyi biraktim, Kuran kursuna gidince
zaten resmi oldugu i¢in otomatik onlar kendileri ayarladilar. Bizim hig
fikrimiz sorulmadi yani.
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Zeynep: Nasil yani?
MDUM: Yani girdik, yazildik Kuran kursuna. Herkes, bir grup diisiiniin
elli kisilik, herkesi halk egitimden agik liseye yazdirdilar. O sekilde yani.
Yani yok, ‘siz imam hatip mi okuyacaksiniz veya farkli bir sey mi
yapacaksiniz' diye sorulmadi yani. Direkt esit.
Zeynep: Neden bdyle bir sey yaptilar peki? Lise egitiminize de bir yandan
devam etmeniz i¢in mi?
MDUM: Evet. 'hem agiktan lisenizi okuyun, diplomanizi alin' dediler,
'hem de hafizliginiz1 bitirin' falan diye diistindiiler.
Zeynep: Yani aslinda bu karar tam olarak sana ait bir karar degil?
MDUM: Bana ait degil yani. Oraya gitmek de bana ait degildi zaten.
Oraya da zorunlu gittik. O zaman kiigiiktiik boyle, laf dinleme olaylari
falan. Gergi hala dyle. S0z dinledik, gittik. pisman degilim ama giizeldi.
En azindan liseyi bitirseydim iyiydi o zamanlar. O zamanlarda hem onu
yap hem onu yap olmuyordu. Sonugta insaniz yani. Biitiin hepsini kafa
almiyor ki. Caligamiyoruz. Simdi bitirecegiz ingallah. Kafaya koydum
yani. (MDUM, 23)

91.Buray1 tercih etmem biraz babamin 1srar1 iizerine oldu. Hani 'en azindan
liseyi bitir' falan gibisinden dedi. Ben de hani bir kayit yaptirdim. Ilk
sinavlarim da hani biraz giizel gecince 'demek ki kolay yapabilirim' dedim
hani. OI yilizden devam ettim hani acik¢asi.(NAEY, 21)

92.Zeynep: Have you ever considered going to open vocational and technical
high school?
EAEY: At first, I also considered it, but I thought that [ can’t attend to the

classes all the time, because I work; that’s why I didn’t want it. I preferred
this one. (EAEY, 23)

93.Zeynep: Why did you decide to be transferred to OEHS from open
vocational and technical high school?
EHEY: It was far away. From G... to B...., I already have to work. I was
getting very tired when | spent the only one free day | had from work in a
week. Everything was cluttered, so | thought OEHS was better and was
transferred to here (EHEY, 20).

94.Ya kolay yan1 bence yok ama zor yani var. Clinkii 6gretmen yok, dersleri
kendin 6grenmeye ¢alisiyorsun. Sinava 0yle giriyorsun. Kimse sana bir
yol gostermiyor.

I: Peki zorluk ¢ektigin oluyor mu? Hani bir bilgiye ulagmada Agik
Lise'yle ilgili? 'Ya ne olacakti acaba, kayit ne zamandi, dersler ne zaman,
sinavlar ne zaman' gibi. Zor oluyor mu bu bilgilere erismek?

BEUM: Zor oluyor. Oluyor. Hatta kayit, ocakta kayit yenilemem
gerekiyormus, onu bilmiyordum mesela. (BEUM, 16)

95.DNES: Uzaktan okumak.. Yani ders ¢aligmiyorsun, yani bakmiyorsun.
Kotii yani. Sinava girdigin zaman bir sey bilmiyorsun. Verdigi kitaplari
da calismiyorsun. Hani..
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DNES: Bence Agikogretim daha zor geliyor bana. Bir sey bilmiyorsun.
Ciinki yine orada, okulda ders anlatiyorlar. Aklinda kalmiyor ama burada
oyle degil. (DNES, 17)

96.Ama sey yani, hi¢ hazirlanmiyorum, diiriist olayim. Direkt sinava
giriyorum. Ciinkii nasil hazirlanabilirim ki? Mesela bir lise boyunca,
diistinsenize, her giin derse giriyorsunuz, her giin haftalik program var, o
kadar yetistiremiyorlar konulari. Ben nasil bir sinav i¢in o kadar
yetistireyim ki? imkansiz benim i¢in. (EAEY, 23)

97.Simdi soyle bir sey: Eger ki 6gretmen yardimi olabilse daha giizel olurdu.
Ciinkii neden; liseye gittiginizde o dersleri gormeniz zorunlu. Iste o
derslerden gegmeniz zorunlu. Yapabilmeniz i¢in de ders ¢alismaniz lazim
veya o dersleri verebilmeniz lazim. Ama agikdgretimde dyle bir sey yok,
acik lisede dyle bir sey yok. Hem disaridan iste okuyorsun hem ailene
destek olabilmek i¢in ¢alisma imkanin var. Bu konuda giizel. Ki sadece
koti bir yani agik lisenin, dedigim gibi, zorunlu olarak baski yok. Hani
mesela atiyorum, 0gretmen baskisi olsa sahsen.. Ben bir senedir
okuyorum, benim ti¢-bes kredim falan var. Ben onu, inanin, iki sene
icerisinde bitiririm. 190 kredi almamiz lazim. Eger 6gretmen basimizda
olup da boyle bir baski kursaydi belki de bir sene igerisinde ben biitiin
sinavlarimi vermistim veya bir buguk - iki sene icerisinde vermistim yani.
(ENES, 24)

98.Mesela evde ¢alistiginiz zaman agiktan mesela evde 6grenemiyorsunuz.

Birinin size anlatmasi gerekiyor. Ogrenemiyorsun. Mesela bu sozel
kitaplar1 okuyabiliyorsun ama matematigi, ingilizceyi yapamiyorsun.
Agikogretim'de mesela matematik 6 kredili, mesela cografya dersi 2
kredili. Boyle olmamas1 gerekiyor, matematigin de ani, esit olmasi
matematik bir de yani. Universite dgrencilerinin yapamadig sorular,
dersler. Onlarin da ayni kredili olmasini isterdim. Bir de daha kolay
olmasini isterdim. Ya da matematikle Ingilizce hi¢ olmasaydi mesela.

Derslerimi genelde aksamlar1 ¢alismaya calistyorum. Herkes o zaman
odalarina cekiliyor ya. Calismaya calistyorum. 1-2 saat ¢alistyorum. Onun
disinda zaten 6greten kimse olmadigi i¢in anlamiyorsun ya. Okuyorsun
okuyorsun, hicbir sey anlamiyorsun. Bu sefer uykun geliyor. Hani bir sey
¢ozdiiglin zaman aklin canlanir ya, insan canlaniyor. Ama anlamadigin
zaman liseniyorsun, birakiyorsun. Ben en fazla iki saat ¢alistyorum; ¢linkii
okudugum zaman bakiyorum, kitabin iistiinde uyumusum. (HEES, 25)

99.Uzaktan liseye gitmek zor. Neden zor; ¢linkii hani karsinizda size ders
verecek bir 6gretmen yok. Iste zaten baska seylerle hani sey oldugunuz
icin, mesgul oldugunuz i¢in, zaten o ylizden A¢ikdgretim Lisesi'ne kayit
yaptiriyorsunuz. Hani onlarla mesgul oldugunuz i¢in o derslere zaman
ayiramiyorsunuz, belki sabahliyorsunuz. Belki hani islerinizden,
kendinizden feda ediyorsunuz. Hani ben ¢ok zorlaniyorum agikgasi.
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Cilinkii elimden tutan zaten kimse yok, hani en biiyiik cocuk oldugum igin.
Hani interneti acip da dyle bir yararlanma seyim de yok. Yani
bilmiyorum, ben ¢ok zorlantyorum agikgas. Ik okudugum 5 aym
kredileri ilk sinavimda geldi, 58 kredi aldim. Sonra hani dersleri zaten
anlamadim. Hani zaten ilkokuldan, lise birden ¢ikmisim. O yiizden hicbir
bilgim yok. Cok zorlandim agikgas1. Hala zor. (ZAUM, 17)

100.Ya baz1 seyler, mesela fizik filan, o tiir seyler biraz sikint1 yapiyor.

Onlara hafiften ¢alismak zorundasin. Sonugta gittiginde Arapga
kaliyorsun mevzuya. Baya sikint1 oluyor. Onlarda hafiften ¢alismak
zorundasin. Bir (tek) sikint1 orasi yani. (OREY, 18)

101.Derslere sadece, birkac tane iiniversiteli, Marmara Universitesi'nde

arkadasim var, onlar geliyor, yardimc1 oluyorlar. Onlar olmasa zaten zor.
Eve geliyorlar, evde test ¢dzdiiriiyorlar. Islemli. Sonra konu anlatimi
yapiyorlar sagolsunlar. Kitaplar1 veriyorum onlara. Boyle haftada bir kere
falan. Bazen hig, yani iki haftada bir kere falan oluyor. Ama olsun yani, o
bile yeter. (MDUM, 23)

102.0Onlar1 pek kullanmiyorum ama bu sene, asagida gelirken dikkatimi ¢ekti,

meslek ilizerinde herhangi bir belge, ustalik belgesi alma tarzinda seyler
varmis. Hani kendi meslegimin belgesini almay1 diisiinliyorum. Su an bir
tane 1sitma-sogutma {izerine var bir belgem, bir tane daha alacagim. O
biraz daha farkl bir belge. Onun i¢in tekrar yazilabilirim buraya ya da
boliim degisiyorsa, artik ne gerekiyorsa onu yapacagim. (SKES, 18)

103.Belediye bagkani her tiirlii mesaj1 atiyor. Yok icra borcunuz, vergi

borcunuz; onlar geliyor ama egitime gelince... Ya yalan yok simdi yani.
Zaten hayatimiz borgtan ibaret oldugu i¢in sdylilyorum. Hayatimiz
borgtan ibaret. Ogrenciyiz ama borg ddiiyoruz. Ogrenciyiz, ise gidiyoruz;
ogrenci oldugumuz i¢in az para aliyoruz. Bunlar1 gérdiim ben. Ogrenciler
hi¢ umursanmiyor zaten, bundan eminim. Ya en azindan mesajla bdyle bir
bilgilendirme olabilir, biz de geliriz. Bilgimiz olsa niye gelmeyelim yani?
Suradan surasi, kapimin 6nii burasi benim. Ama yok. (MDUM, 23)

104.Ya bu biraz takip etmeye bagli. Yani sen girmedigin siirece, AOL

sayfasina girmedigin siirece 6grenemiyorsun. Ara sira giriyorum, sayfaya
bakiyorum. 'Ogrenciye gelen mesajlar' diye bir buton var bizim
sayfamizda. Oraya bakiyorum ne mesaj1 gelmis (diye), oradan
ogreniyorum ama stirekli bir takip - Sen kendin talip edeceksin yani
(ZPUM, 18)

105.Sadece aol.com var. Bir tek oradan aliyorum. Gegenlerde yine geldim,

sdyledim. Yine alamiyordum oradan. Is takviminde ariza m1 ne olmus.
Geldim buraya, kendim sordum. Yani onu da sormasak kayit da
yenileyemeyecegiz. iki sefer kagirdim zaten. Sinav giris yerlerini
sOyleyeyim; haber verilmiyor, kendimiz bakiyoruz. Yani sonugta
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calistyoruz abi, sadece derse odaklansak hatamiz bizim olur o zaman,
eyvallah. Ama hem c¢alistyoruz hem okuyoruz falan, o da agir geliyor. Bir
bilgilendirme mesaj1 falan gelse daha etkili olur yani en azindan. iki kere
sinav kacirdim boyle, misal veriyorum. Calisti§im zamanlar. Cok yogun
calistyordum, mesai falan. iki kere sinav kacirdim. Haberim olmadi, firsat
bulamadim. En azindan mesaj gelse, yani bile bile gitmesen kendi hatan
olur ama bilmeden gitmedigin i¢in bir sey de yapamryorsun. (MDUM, 23)

106.Ya istek yoktu. Bari, dedim, agiga yazilayim, dedim. Bir de ben arabalari
¢ok seviyorum. Dedim, ehliyeti dedim, en azindan agiktan okuyor
goziikiirsem, ehliyeti de daha rahat alabilirim, dedim. Ama 18 yasima
geldigimde aksam okuluna yazilmayi diisiiniiyorum.

Okuldaki, arkadaslarim, 'Okumak istemiyorsan agik liseye yazil bari' dedi,
'bosta durma' dedi. (BEUM, 16)

107.11k Agikdgretim’i bilmiyordum. Sonra babam dedi, 'Okuldan atilmigsin,
git Acikogretim'e yazil.' Ben de geldim, zaten Bayram hocay1 da az-cok
tantyordum, o yani yazdird: beni. Oyle Acikdgretim'e geldim. (DNES, 17)

108.Mesela gegen sinavlarda sey oldu - Hatta gecen giin geldik, kayitlarimizi
yapmadilar. Milli Egitim Bakanlig1 sey yapmamis. Demis, 'Kayit
yapmayin' diye. Hani mesela eve geri dondiik mecbur. Bugiin geldik iste
tekrar kayit yenilememi, yapmam i¢in. Bankaya para yatirdim o giin.

Evet. Mesela bu sene ¢ok ariza ¢ikt1. Sinav kagitlarimizin tarihleri yanlis
¢ikt1, ondan sonra siav giinlerimizi sey yaptilar, biraz daha one verdiler.
Bu sene ¢ok mesela sey oldu. Bu konuda mesela insanlar ¢ok sikayetci
oldu. Hani mesela emeginize yazik oluyor bazen. O kadar galisiyorsun,
odaklaniyorsun. Sonra bir sey olur, odaklanman bozuluyor. Boyle nasil
desem, insanin hevesi kalmiyor. Yani o konuda beni duyuyorlarsa..
(SNES, 18)

109.A¢ik Lise'de biraz sey oluyor, aksakliklar oluyor. Geliyoruz, kitaplar yok.
Kayitlarimizi yapiyoruz, bu sefer ders se¢imi yapamiyoruz. Lise dersleri
daha ¢ok fazla agir geldigi i¢in evde yagamiyoruz, 6zellikle evde hig¢
yapamiyoruz. Ev ortamini biliyorsunuz; belki hani 6grenme acisindan
biraz zorluk ¢ikarryor. Oyle yani. Su an hala Agik Lise'deyim ve bitmiyor.
(Giiltiyor) Bitecegini de sanmiyorum

Evet. Mesela ortaokulda her kayit yaptirdigimizda mesela kaydimizi
yaptirtyorduk, ders secimimizi burada yaptirtyorduk, buradaki gérevliler
yaptiyordu ortaokulun. O ortaokul sistemi ¢ok giizeldi mesela.
Yaptirtyorlardi. Orada kitaplarimiz hazird, asip gidiyorduk, evde
calistyorduk; o rahat gegti. Mesela bu lise oyle degil. Geliyoruz,
kaydimizi yaptiriyoruz, ders se¢imi yapamiyoruz. Aradan bir zaman
geciyor, ders secimi yapiyoruz. Bu sefer geliyoruz kitaplar1 almaya,
kitaplar degismis, ¢ogu kitap yok. Bu sefer evde hani ders se¢missin ama
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kitaplar olmayinca daha bir zorluk oluyor. Mesela ben bu donem
kaydolacaktim. Geldim sordum demin, sey diyor mesela; simdi
kaydoluyoruz, ders se¢imini kayitlar bittikten sonra yapiyoruz, ondan
sonra kitaplar da kasimda gelecek. E kasimda gelirse sinav aralikta
olacak. (HEES, 25)

110.Say1ldi ama imam hatip oldugu i¢in, bilirsiniz belki, bazilar1 silinmek

zorundaydi. Ben diiz liseden bitirdim. Bazilar1 silinmek zorunda kaldi.
Simdi silinince de sey oldu; benim kredim baya diistii. Ciinkii meslek
derslerim benim 100'dii, 902d1. Arap¢a mesela muazzamdi. Su an bile ¢cok
iyi Arap¢a konusabilirim. ibranice konusurum mesela. (ibranice bir ciimle
soyliiyor.) (ARES, 19).

111.Yazilayim dedim. Sonra bir ertelemeler falan oldu, araya bir seyler girdi.

Iceriden okuyabilecegimi 6grendim. Ondan sonra belli bir yas sinir1
varmig, ondan da gidemedigim i¢in hepsi kaldi.

112.Aynen. Iceri gidebilirdim, gec kaldim alt1 ay kadar. Bir dénem kadar gec
kalmigim yani. Askerden geldik. Ge¢ kalmasaydim tekrar igceriden okuyup
bitirebiliyordum ama..

Yok, tamamen bitti. Yastan dolay1. Yas gecti. O zaman geldigimde iste 21
yasindaydim, misal veriyorum. 21 yasinda aliyorlardi bir donem oncesine
ama bir donem ge¢ kaldigimiz i¢in almadilar. Artik yas 23 oldu, daha da
almazlar yani. (MDUM, 23)

113.Evet, var. Ama seydir, onlar kursa gelmisti. Gene de hep - Ben zaten

Acikogretim'i kesfettigim gilinden beri tiim arkadaslarima
'Acikogretim’den okuyun' diye baski yapiyorum. Siirekli. Kag¢ arkadasim
su anda A¢ikdgretim'e yazildi benim sayemde. Ondan sonra kurslara
yazildilar. Mesela bir tane arkadasim liseyi bitirdikten sonra burada ¢ocuk
gelisimi kursu, onla sey yapti. Su an mezun. Liseyi bitirdikten sonra
cocuk gelisim 6gretmeni. (SNES, 18)

114 .Hani onlarla da yeni tanistim. Ben bilgisayar kursuna gidiyordum, orada

tanistim. Bazen hani degisik bir test bulduklarinda hemen mesaj atiyorlar,
'bu burada, surada, su sayfaya bak'; hani o sekilde fikir alisverigimiz
oluyor. (OMUM, 25)

115.Zeynep: Peki Agik Lise'deki sisteme iligkin bilgileri yardima ihtiyacin

oldugunda nereden aliyorsun? Iste kayit yenilemedir, sinavlardir..?
CTES: Facebook var. Genelde ben Facebook' girmiyorum ama Facebook
Acikdgretim gruplar var. Baya bir 68renci oraya gelmis. Ben yorumlara
bazen bakiyorum herhangi bir sikinti, sistem bozuklugu v arsa oradan
ogreniyorum. Hatta bu y1l baya bir oldu; hepsini oradan takip ettim,
ogrendim. Ona gore gittim. Bir Facebook Acikdgretim gurubu var, baya
bir 6grenci var orada. Birkag tane arkadasim var, onlar1 da eklemistim
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zaten. Biitlin bilgileri oradan aliyorum. Herhangi bir sey olursa zaten
Bayram hoca var. Onunla ¢ok, devamli konusuyoruz zaten" (CTES, 17)

116.Benim ailem okurken bana hi¢ karismadi ama, yani yardimci olmadi ama
is se¢imi konusunda bana hi¢ birakmadilar, kendileri daha ¢ok.. O zaman
tabii, 14-15 yaslarinda, 'meslek sahibi olursun' falan diyerek itelediler
(SNEY, 24)

117.Afedersiniz bok gibi geciyor hayat. Neden diyeceksiniz; hani nasil
sOyleyeyim, 6grencilik yapmaya calisiyoruz, bir zamandan da calisiyoruz.
Evdeki... Zaten aileyle yasiyoruz yastan 6tiirii. Hem evdekilere bakmaya
calisiyoruz hem disarida bir yagsam miicadelesi veriyoruz. Yani sadece,
sOyle sOyleyeyim size, 8 saatlik bir zaman diliminde ¢aligtyorum. Onun
disinda da sosyal etkinlik yapmaya c¢alistyorum. Nasil sdyleyeyim, sokak
roportajlart olsun, miizisyenlik yapiyorum, miizik olsun. Onun diginda
kendime ayiracak vaktim kalmiyor zaten. Bir de ders ¢alismaya
calistyorum. Nasil sdyleyeyim, ne uyku uyuyabiliyoruz ne adam gibi
calisabiliyoruz. Hicbir kimse memnun degil zaten su anki
hareketlerimizden normal olarak. Kendimize de vakit ayiramadigimiz igin
hayat hi¢ giizel degil yani. Bakmayin giildiiglime; ¢linkii kimse
goriindiigii gibi degil. Clinkii insanlar giilityoruz, mutlu zannediyor.
Kimse giildiigii i¢in mutlu degildir aslinda. (MDUM, 23)

118.Ac¢ikdgretim'e o ylizden yazildim. Dedim, okusam da liseden sonrasi yok.
En azindan dedim, kendi meslegimin sahibi olayim. Daha dogrusu ben
tamirat islerini ¢ok seviyorum. Soyle sdyleyeyim; ben okul zamaninda da,
7. sinifta, 8. sinifta da kendi ev esyalarimi, iste o tarz seyleri sokiip
degisik seyler yapmay1 seven bir insandim. Kendime ait bir kii¢iik takim
cantam vardi yani bu ise girmeden Once de. O tarz seylerle ugrasiyordum.
Sonra yazin ¢alisirken her 6grencinin - Yani her 6grenci demeyeyim de
farkli 68rencilerin yaptig1 gibi ya da benim kendi seyimde, nasil diyeyim,
kendi paramla bir seyler almay1 seviyorum. Boyle ortaokulda iste son
donem girdim meslek iizerine. Dedim, en azindan istedigimi alirim, lise
civarinda biraz har¢higimi ¢ikartirim. Girdim, 6yle kaldim iste.
Acikogretim Lisesi'ne girdik buradan. (SKES, 18)

119.Ben kendim, yani birilerine yiik olmadan (yasamak) kendi
kiiciikliigiimden beri huy edindigim bir sey. Kendi istedigimi kendim alan
birisiydim. Ayn1 zamanda tamirat, tadilat iglerini seviyordum. Yazin
boyle ise girdim. Hosuma da gidiyor yaptig1 meslek. Yani hani kimi insan
resim ¢izerken, kimi insan yazi1 yazarken, kimi insan bir seylerle
ugrasirken hosuna gidiyor; benim de bu tarz seyler hosuma gidiyor. Oyle
girdim. Zaten okusaydim da bu tarz bir seyler olacaktim. Sadece proje
cizecektim; aradaki fark bu olacakti. Yetkim olacakti. Yine boyle oldu
yani. Fark etmiyor benim i¢in. (SKES, 18)
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120.Ya dyle oluyor. Ama bende dyle degildi. Bir kere kagtim. Baktim, annem
yine gotiirecek, bir daha denemedim. Sonra derslerim iyiydi ama okumak
istemiyordum. Oyle. Ciinkii calismak daha iyi geliyordu bana yani.

Bildigin ¢aligmak. Yani seyde, lisede mesela okulu sirf ¢aligmak icin
biraktim. Clinkii insan okuyarak degil de daha ¢ok ¢alisarak ¢cogu seyi
ogreniyor. Clinkii ben lise ikiye kadar salakmisim diyorum kendime. O
zamana kadar. Ciinkii ben saniyordum ki o zamanlar, bir seyler
Ogreniyorum santyordum. Ama higbir sey 6grenmiyormusum. Yani
ger¢ek hayata atildigimda, tek basina yasamaya basladigimda, kiray1
kendim 6dedigimde falan; o zaman anladim her seyi. Calistigimda. O
insanlar sana o kadar ¢ok sey ogretiyor ki. (ENMA, 19)

121.Yani kolay yonleri var. Sinavda sorular1 kolay soruyorlar. Bazen zor
soruyorlar ama kolay yonleri var aslinda. ikisinde de ¢alisman gerekiyor
zaten. Benim icin bir tecriibe oldu. Is hayatina atildim. Erken yasta is
hayatina atildim ve daha ¢ok olgunlastirdi (beni). Benim i¢in giizel.

Hem kendin 6greniyorsun, bir seyler 6gretiyorsun. Yani hayatin
gerceklerini goriiyorsun. Evde, dedigim gibi, oturunca bir sey
goremiyorsun. Daha boyle atilgan olmani sagliyor. O yanlar giizel. Zor
yanlar1 sabah erken kalkmak galiba. Ama benim dyle bir sikintim yok su
anlik. Ama yazin 0yle olacak, sabah erken kalkmak zorunda kalacagim.
(IMEY, 18)

122.Ama ¢ok giizeldi yani. Insanlar1 tanidim. Ya diisiinebiliyor musun, bir
hirsiz1 gézlinden taniyorsun. Pazarcilar bunu biliyor ve bana da dgrettiler
yani. Insan deneyimleriyle yani ben bir hirsiz1 sey yapabiliyordum. Bir de
dort gézilin olmasi gerekiyor, her seye bakman gerekiyordu. Bir de en ¢ok
gururlandigim sey ne, biliyor musun; hi¢ tanimadigim insanlarin bana
onliigiinii emanet etmesi. i¢i dolu para énliik. O kadar mutlu oluyordum
ki. O 6nliigii higbir elemanin eline vermemislerdi, sadece ben. Onun kiz
kardesi vardi, bir de bendim. Mesela kiz kardesi bazen hasta oluyordu,
gelmiyordu, benle kadir abi bakiyorduk tezgaha. Kadir abi iste namaz
kilmaya vesaire gittiginde onliigii(nii) bana veriyordu. O kadar
gururlantyordum ki. Onliigii iistimden almiyordu; 'Sende kalsin' diyordu.
Béyle diyordu, 'Tamam, sende kalsin.' Oyle. (SNES, 18)

123.14 yasindaydim. Hatta 13'tiim ama kimlikte 14'tii. Su an yasim hatta 16
yasinda, kimlikte 17. Geldim, once firinda ¢alistim. Bir tiirlii anlasamadik.
3 giin ¢alistim, ¢iktim isten. Ondan sonra iki ay i¢inde sekiz-dokuz tane is
degistirdim veya daha fazla. Aileme dedim, 'Ben okumak istiyorum.'
Onlar da 'Yok’ dedi, '‘Bize destek ver bu y1l' diye rica ettiler. "Tamam?2
dedim. 1 y1l bir yerde ¢alistim, bir restorantta ¢alistim. Ondan sonra
Acikdgretim okuyamadim bu sefer. Bu sefer yine bir iste ¢aligtim 1,5 yil.
Acikdgretim'e ondan sonra kayit oldum. Ondan sonra bagka bir ise
girdim. Su anda 1,5 yildir bir iste daha ¢alistyorum, o da bir restorant.
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Ondan sonr4a dedim, liseye gideyim. Gidemedim. Bu yil da boyle
calistyorum. Iste insallah nasip olursa liseye gidecegim. (CTES, 17)

124 Egitim hayatim boyunca, terkten sonra yapmadigim meslek kalmadi.
(Giiliiyor) Yani soforliik yaptyordum. iki sene soférliik yaptim, biraktim.
Sonra ben de Ramiz Kofte'de o arkadasla beraber ¢alistim. Izgara
ustastydim ben. Oray1 da biraktim.

Orada da alt1 ay kadar falan calistim. Ciinkii saatleri ¢ok ters oldugu igin.
Agir is. Ondan sonra orada da dayanamadim, ¢iktim. Ne is yaptim? Bir
Belde diye bir tekstil firmasinda, tekstil dedigim bdyle yazlik salincak,
minder, sezlong falan yapiyor; dyle bir yerde ¢alistim. Agir sanayi benim
calistigim yerler normalde. Su anda. Ondan sonra zaten babamin kendi
diikkani var, reklam-tabela-matbaa. Bir zaman orada durdum, 2.5-3 sene
kadar. Ondan sonra da 7 aydir burada ¢alistyorum. motor fabrikasi var.
Tezgahtarim orada, takiliyoruz. Agir sanayi.

Soyle soyleyeyim: Ya okul okumadik, eyvallah ama ¢alistik. Bir sabit bir
yerde siirekli ¢alismadigimiz i¢in ¢ok bir getirisi olmadi. Siirekli sabit bir
yerde ¢alissaydik en azindan bu yasa kadar, giizel bir sey elde edebilirdik
ama sabit bir yerde ¢alismadigimiz i¢in elimizde pek bir sey yok. Yani ne
bir meslek alabildik elimize. (MDUM, 23)

125.Clinkii 15 yasinda atdlyeye biraktilar beni. Bodrum kat, giines almiyor.
Oraya giriyorduk ve sabah 8.30'da oraya girip aksam 7'ye kadar oradan
¢ikmiyorduk. Insanlarin disarida ne yaptigini bile gérmiiyorsun. 15
yasinda bir ¢ocuk i¢in ¢ok uygun bir sey degil yani bu. Okumali ¢ocuklar
yani. 15 yasindaki ¢ocuklar diinyay1 gérmeliler, insanlar1 gérmeliler. Ben
4 sene, 19 yasina kadar falan yaptim o isi ve stirekli ayn sekilde; sekiz
bucuk(ta) gel... Bir de ayn1 zamanda su var tekstilde: Maasini tam
vermiyorlar, parani tam vermiyorlar, hor goriiyorlar, iteliyorlar.
Zeynep: Kag saat ¢alistyordunuz giinde?
SNEY: 11 saat falan. Yani normalde tabii sey dyle degil, yasal sinir1 o
degil de atolyelerde Oyle yani, 11 saat falan.
Zeynep: Haftada kag giin peki?
SNEY: Cumartesi normalde 6glen bire kadar ¢alisilir. Hafta i¢i bes giin
calisilir zaten. Cumartesi bir e kadar calisilir ama genelde bes, alti, yedi;
yani o zamanlarda da ¢agriliyorduk. Pazar giinii de ayni1 sekilde.
Gelmezsen adam isten ¢ikartiyor. Mecbur gidiyorduk. (SNEY, 24)

126.Aci1k lise gegmisteki pismanligi bir sekilde telafi edebilmek gibi geliyor
bana. Hani okulu birakmissin, senin i¢in tekrardan bir sans verilmis eline
ve daha kolay bir sans bence. Bunu da 1y1 degerlendirmek gerekiyor.
(EAEY, 23)

127.Acik lise pismanligin.. Yani son pismanliktan dnceki yol ayrimi. (ENES,
24)
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128. Ag¢ik Lise ikinci bir avantaj gibi sanki. Hani okulda yapamayip da tekrar
avantaj kazanmak, tekrar okumak isteyenler icin bir avantaj gibi
goriiyorum hani. Giizel bir egitim sistemi. Hani tekrar okumak isteyenler
icin giizel bir egitim sistemi. Glizel yani hani. (NAEY, 21)

129.Genel anlamda, nasil desem? Yani bir nevi ¢oziim gii bir sey. Hani
hedefe ulasmak gibi, hani bir basamak gibi bir sey. Hani fazla da bir sey
katmaya gerek yok; clinkii, dedigim gibi hani, bir yerden baslamak
gerekiyor. Bu da benim baslangi¢larimdan biri. (OMUM, 25)

130.Ben gururlaniyorum sahsen. Yani ben, dedigim gibi, ben okumak ¢ok
istedim ama maddi durumlardan dolay1 okuyamadim. Keske olsaydi,
okusaydim su an belki bir 6gretmen, bir sey olurdum ama olmadi yani.

(ERES, 25)

131.Bizim i¢in bir doniim noktasi oldu, onu diyebilirim yani. Bir degisim, bir
sey hani. Onyargilarin kirilmasi. Oyle bir sey oldu. Aile igerisinde,
toplum igerisinde, han, biraz daha ag¢tigimiz zaman degil ama aile
icerisinde biraz degisiklige sebep oldu agikgasi. Iyi ki boyle bir sey
varmis. (Giiliiyor) (HEES, 25)

132.Yani bence okumak i¢in mitkemmel bir kap1 yani. Hani ‘Okuyamadim
ben, o zamanimizda okul yoktu' deme sansin yok artik bu devirde bence
kesinlikle. Onceden herkes onun arkasina sigmabiliyordu. Ha su anda
bence lise mezunu olmayan olmasin bence de su durumda. Bak, {icretsiz
ne kadar giizel seyler veriliyor. Bir de 6grenme seyi de veriliyor, okuma
yazma bilmeyenlere kurs veriliyor. Ben burada goérdiim, kadinlar falan
gelip gidiyor. (SLES, 25)

133.Acik Lise. Simdi toplumun biitiin kesimlerini kapsiyor, biitiin kesimlerin;
7'den tut 70'e kadar. Ayn1 zamanda - Bak, simdi Acik Lise'de kendiniz bir
seyler 6grenirsiniz. Kimse size 6gretmez. Eger 'yapacagim' derseniz, hani
bir amaciniz varsa, yani bir seye inantyorsaniz muhakkak yani yazilin ve
bitirin. Ama gidip de diplomam olsun diye sey yapmanin bir anlami1 yok.
Acik Lise 7'den 70'e, hayat boyu 6gretim degil midir? Hayatiniz boyunca
Ogrenirsiniz ama 6grenmek isterseniz dgrenirsiniz. Allahii Teala hayatta
der ki; 'Ben rizk1 diledigime veririm, ilimi isteyene.' Iste onu istemeniz
lazim. (ARES, 19)

134.Bes y1l icinde yine okul ortaminda goriiyorum. Ben biraz bilgi edinmeyi
seviyorum, 0grenmeyi seviyorum. Hani mesela bir 6rgiinden {iniversite
okuyacagim, ayni zamanda Ac¢ikdgretim'den de bir iiniversite
diistinliyorum, béliim diisiiniiyorum. O bittikten sonra yine
Agikogretim'den bir bagka boliim, 6rglinden yine bir bagka boliim. Stirekli
bir 6grenme cabasi. (ZPUM, 18)
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135.Ya iyi. SOyle bir sey; bir yandan okuyorsun, bir yandan ¢alistyorsun.
Hem isini gogiiyorsun hem okulunu bitiriyorsun. Eger ben bitirirsem
liseyi liniversiteye de gitmeyi diisiiniiyorum tabii ki. Disaridan bitirme
yolunu da diisiiniiyorum. Insallah olur yani. (ERES, 25)

136.Ne ifade ediyor? insanlar igin giizel bir sey oldugunu ifade ediyor; ¢iinkii
hani az 6nce de anlattigim gibi insanlarin isine geliyor. (Giiliiyor) Benim
de isime geliyor. Hem ¢alisip hem de okumus oluyorum. Yani insani, yani
nasil diyeyim, insanin gelecegi i¢in yardimci olan bir sey aslinda. Yani o
yiizden giizelligi ifade ediyor. Yani insani ¢iinkii rahat birakmis
oluyorsun. Okuturken yani insan1 rahat birakmis oluyorsun aslinda. Daha
yani.. Soyle diislin: Dersi okulda degil de, yani sinifta degil de
anlatiyorsun diye diisiin. Oyle yani. Ogrenciler hem orada egleniyor hem
de sey yapiyor, okuyor. Cilgin Dersane. (ENMA, 19)

137.Ya acik lise, s0yle sdyleyeyim; benim gibi bdyle yasam sartlar1 biraz zor
olan insanlarin hem okuyup hem ¢alisip kendini ¢evirebilecegi bir firsat
gibi bir sey. Ciinkii okula gidiyorsunuz normal lisede okudugunuz zaman.
Iste okula gidiyorsunuz; sabah gidiyorsunuz, on ikide bitiyor okulunuz.
Gidiyorsunuz, ders dinliyorsunuz, yoruluyorsunuz, erken uyanmigsiniz.
Viicut tiikeniyor bir yerden sonra. Hop, sonra ise gidiyorsunuz. Iyice bu
sefer beden de yoruluyor. Zaten sabah kafa yoruldu, aksam da beden
yoruldu. Geliyorsunuz, saat on-on bir. Kimse geldigi gibi uyumaz. Ne
kadar yorgun olsa da geldigi gibi uyumaz. Anca boyle bir iki giin
uyumayacaksiniz, oyle. Bir saat oturuyorsunuz, saat oldu on iki. Sabah
alt1 bugukta ders var. Bunun i¢in dort bugukta uyanman gerekiyor; dort
bucuk saat uyuyacaksin. Boyle boyle kendini tiiketiyorsun.
Acikdgretim'de dyle degil. Ise gidiyorsun, geliyorsun. Aksam bir
boslugun oluyor, dersini ¢alisiyorsun. Yatiyorsun. Sonra sinav tarihleri
geliyor, sinavlara giriyorsun, derslerini veriyorsun, bitiyor. Aslinda
normal okul doneminde bitiyor. Ama calisirsan bitiyor. Ama sdyle
soyleyeyim: Lise birde birakirsan, yani A¢ikogretim'e direkt kaydolursan
normal okul siiresinde bitiyor. Ama liseye basladiniz, li¢iincii sinifta ya da
ikinci siifta donemi birakirsaniz normal okuldan bir-iki sene sonra
bitiyor. Ya bu sizin i¢in bir dezavantaj degil. Universiteye illa 18 yasinda
gireceksiniz, 22'de ya da 23'te, tabii mesleki okuyorsaniz 26'da falan
bitireceksiniz diye bir kanun yok. Adam sana demiyor hani, 'Gel, bu
yasta, bu yasta ¢ikacaksin, bitireceksin.' Sen istedigin yasta gidip
kaydolup, okulunu okuyup, dersini verip bitirebiliyorsun. Ac¢ikogretim de
bunun gibi bir sey yani. hem okuyup hem c¢alisip kendini ¢gevirebilecegin,
hayatin zorluklarini tek bagina asabilecegin, seni biraz daha erken
biiytitebilecek bir firsat veriyor sana. Boyle ¢alisma sartlarina erken
zamanda aligiyorsunuz; ¢iinkii iniversite zamanlarinda stajlar falan
oluyor. Liseyi anadoluda okuyorsun. Bitiriyorsun, iiniversiteye
gidiyorsun. Higbir bilgin yok. Geliyorsun, stajlar basliyor. Gene hi¢bir
bilgin yok. E zorlaniyorsun stajda. Ben agiktan okuyorum, is hayatini
biliyorum, zorluklarini biliyorum. Bu bitti, {iniversiteye gittim. Stajlarim
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gelecek. Calisma temposunu biliyorum; zorluklar1 ve yoruculugunu
bildigim i¢in iiniversitede bana bir avantaj saglayacagini diigiiniiyorum.
Ciinki stajlara ¢ok rahat atlatacagim. Stajyer(lik) dedigimiz ¢ok zor bir
sey. Cok eziyorlar. Onun i¢in zorlanmayacagimi diisiiniiyorum.
Acikdgretim aban bir avantaj sagliyor. Bir firsat benim icin. (KMUM,
20)

138.Yani agik lise sadece liseyi bitirip diploma alacaksan giizel bir sey, lise
diplomasi1 almak istiyorsaniz. Ama onun haricinde acik lisede bir egitim
yok. Yani agik liseden aldig1 egitimle hi¢bir ¢ocuk bence liniversiteyi
kazanamaz. E ¢iinkii bir egitim yok.

Agik lise bana diploma ifade ediyor. Baska bir sey degil yani. 'Liseyi
bitirdim' diplomasi. O kadar. (SNEY, 24)

139.Yani ben ¢ok okuyor gibi hissetmiyorum su an kendimi. Ciinkii bir tek
siavlara giriyorum, o kadar. (Giilityor) Sinavlarda da aklima geleni, hani
bildigim seyleri isaretliyorum. Hani ¢ok okuyor gibi hissetmiyorum
acikcas.

Ben hi¢ ¢alismiyorum. Calismadigim halde dersleri veriyorum, diyorum
ki ¢aligsam... (Giiliiyor)

Yani tabii ki bu daha kolay. Yani bence zaten boyle olmali. Cok boyle
gereksiz dersler ve gereksiz konular bence. (EAEY, 23)

140.Dedigim gibi okumak zor degil. Kitaplar veriyorlar. Bu kitapta biitiin
konular geciyor, gecen konular sinavda ¢ikiyor. Birazcik kitabi acip boyle
normal kitap okurmus gibi okusaniz bile sinavda gordiigiintizde soruyu
hani diyorsunuz ki, 'Ha, bu kitapta vardi, bunun cevabi bu.' Ciinkii cok
basit soruyorlar. Hani artik diyorlar ki size, yani dalga geger gibi, 'artik
okulu bitirin." O kadar zor degil agiktan okumak. Hani bitirin,
iiniversitenize hazirlanin, gidin iiniversitenizde okuyun, sadece liseyi
bitirmek degil. Yani 20 soru var. 10'u kolay, 10'u zor. 10'unu yapabilirsin.
Hi¢ okumasan bile yapabilirsin. Ama bazilar1 hi¢ okumadan, hig
bakmadan sayisal loto yaptig1 i¢in bitiremiyor ve onlara gore Acikogretim
zor. Agikdgretim zor olsaydi ben bugiin Rize'den kalkip gelip buraya
kay1t yaptirmak i¢in kosusturmazdim. Ben ta Rize'den kalktim geldim.
(KMUM, 23)

141.Rahat. Yani sinava son bir hafta bile hazirlansaniz ¢cok kolayca
gecebiliyorsunuz dersten. (Giiliiyor) Hani bu biraz seyin, tembellerin isi
oluyor ama.. Ya nasil diyeyim, hayatiniz zaten siirekli kosusturmaliysa
ben tercih ediyorum yani. Tercih ederdim. (ZPUM, 18)

142.Y ok, bence yok yani. Ciinkii sinav tarihleri, belirli sinav tarihleri oluyor.

Ona gidiyorsun, simavlarina giriyorsun. Yani mesela yapamadigin derslere
3 kere girdigin zaman muaf oluyorsun. Mesela ben matematigi

271



yapamtiyorum. Su an bu 2. muaf olusum, yani 2. muaf olacagim. Eger
bunu da yapamazsam o dersi gegmis oluyorum. (SAMA, 17)

143.Nasil ¢alistyorum; hani normal zaten kitaplarin hani arka kisimlarinda
Ozetleri oluyor biiylik bir cogunlugunun. Hani onu disinda matematik,
fizik gibi sayisal derslerde de hani formiilleri ezberliyorum. Bir de test
hani ¢dziiyorum. Oyle. (ZAUM, 17)

144 Kitaplarda sadece hani nereden karsima ne ¢ikacak gibisinden
bakiyorum. Sonra ge¢mis sinav sorularini ¢éziiyorum ki yani ylizde 50,
yilizde 60 oraninda hep ge¢cmisten birkag soru ¢ikiyor yani. Baya ¢ikiyor
gecmis sinavlardan olan sorular. Sonra iste gecmis sinavlardan test
¢oziiyoruz siirekli 6gretmenlerle olsun, kendi basima olsun. Internetten
hani yiikleniyor ya diger sinavlarin cevap anahtarlari, testleri falan.
Oradan test ¢oziiyorum. Kag tane dogru yaptigima bakiyorum, neyin
iizerinde iyiysem ona daha az ¢alisiyorum, iyi olmadigim seyler lizerine
yogunlagmaya calisiyorum. (RAES, 21)

145.Benim i¢in, yani... Hani kimi zamanda mesela, nasil anlatsam.. Kiminin
maddi durumu iyi olmaz, Ag¢ikégretim'e gider; kiminin ailesel durumlart
olur, Acikogretim'e gider. Kimileri, dedigim gibi, hani maddi durumdan
dolay1 veya o tarz kisilerin gidebildigi yer.. Yani dyle ifade ediyorum
acikcasi. Ben de ailesel durumlar yiiziinden Ag¢ikégretim’e gittim veya
arkadas ¢cevrem olsun. O yiizden Ag¢ikdgretim'i tercih ettim yani. (SAMA,
17)

146.Ama Agikogretim de pisman olan insanlar i¢in veya okumak isteyen
insanlar igin bir firsat. Cok iyi bir sey. Iyi ki hani bdyle bir sey ortaya
cikt1. Yoksa hani mesela okuldan ¢ikan insanlar, su an belki aileleri izin
vermedigi i¢in okumayan insanlar, maddi imkanlar1 olmayan insanlar bu
Acgikogretim'i degerlendiriyorlar. Ciinkii daha 1yi. Hem hayallerinden
vazgecmiyorlar hem de ailelerinden. Oyle. (SNES, 18)

147.Uzaktan egitim egitim degil ki. Yani acik lise sadece liseyi bitirip
diploma alacaksan giizel bir sey, lise diplomasi1 almak istiyorsaniz. Ama
onun haricinde agik lisede bir egitim yok. Yani a¢ik liseden aldig1
egitimle hicbir cocuk bence liniversiteyi kazanamaz. E ¢iinki bir egitim
yok. Kendi kendinize kitaplardan, iste internetten.. Ve bunu da azmeden
insanlar yapar zaten. Azmetmeyen insan bunu zaten yapamaz. (SNEY,
24)

148.Giizel bir soru sordunuz; ne ifade ediyor... Bana biraz, nasil diyeyim,
boyle bosluk bir ifadesi var ya. Tanimlanmayacak bir sey. O soruyu biz
bos birakalim. (SKES, 18)

149.Yani.. (Giiliiyor) Higbir sey ifade etmiyor sonugta. Okusaydim Agik
Lise'yi tercih etmezdim zaten. (VNES, 18)
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150.Bir basarisizlik tablosu. Ciinkii 5 yil igerisinde hani okusaydim iiniversite
bitmisti, belki staj goriiyordum hemsire olarak. Hani belki giizel bir
hastanedeydim, ¢ok giizel calisma arkadaglarim vardi. Ama hani boyle
olunca durum, pek de dyle goziikmiiyor acikcasi. (ZAUM, 17)

151.Tekstilde iyi bir yere gelmisim; orada gériiyorum. Ayni zamanda egitime
devam ediyorum. Hani zaten bu yani her zaman goziimii kapattigimda,
aksam yataga yattifimda bunu diisiiniiyorum. Hem okulum var; ¢linkii
ayni zamanda kendi parami da kazaniyorum gayet iyi bir sekilde. Bunun
verdigi mutluluk, yani ikisini de basarabilmek.. (ARES, 19)

152.5 yil iginde nerede goriiyorsunuz.. Cok giizel bir soru. Her, yani herkesin
bir hayali vardir. Benim de bir hesaplamam var, hayalden biraz daha Gtesi
bana gore. Benim kendi agimdan baktigim zaman sadece kendi meslegim
iizerine degil, biiylik bir toptanci tarzinda, ayn1 zamanda birkag tane daha
diikkan iizerinde, isletme {izerinde goriiyorum kendimi. Yani patron
olarak. (SKES, 18)

153.Meslegimi elime almig goriiyorum, insallah da dyle olur. Tek hedefim o,
meslegimi elime almak. Bir de araba almak istiyorum. Sadece bunlar; iki
hayal. Baska bir sey hayal etmedim. (IMEY, 18)

154.Gelecekle ilgili... Ya lise diplomami1 almak istiyorum yani. Ama
calismadan da olmaz bunlar. Gelecekle ilgili, yani bir meslek edinmek
istiyorum, elimde bir meslegim olsun. Ileride ¢iinkii evlenecegim, ¢oluk
cocuk sahibi olacagim. Bunlarin olmasi i¢in de elimde bir meslegimin
olmasi lazim. Bunlar olmazsa higbiri olmaz. (BEUM, 16)

155.5 yil igerisinde kendimi liseyi bitirmis goriiyorum. Cok mutlu olurum
gercekten bitirirsem. O zaman da bdyle.. Su an liseyi bitirme telasi
icerisindeysem o zaman da iiniversiteye girme telasi igerisinde olurum.
Eger ki iiniversitede gergekten istedigim bir yere girmek istersem ben
iiniversiteyi orglinden okumak istiyorum. Yani bdyle bir sansim olursa
yani gidip gelerek okumak istiyorum, agiktan okumak istemiyorum. Yani
bilmiyorum. Bagka bir sehirde de olsa okumak, kiiciik bir kasabada da
olsa o iiniversiteyi, yani oranin iiniversitesinde okumayi isterim. Zaten
Istanbul'da {iniversite okumak gibi bir hayalim yok yani. Bilmiyorum,
Istanbul'da {iniversite tercihim degil yani Daha bdyle sakin, sessiz
sehirlerde isterim ya da boyle Trabzon'da, hani béyle Karadeniz'de.
Oralarda, o yesil alanlarda. (RAES, 21)

156.5 yil igerisinde?.. Cok giizel bir soruydu. Nerede goriiyorum; valla bu
bana bagli herhalde. Okuyabilirsem daha iyi bir yerde, okuyamazsam yine
ayn1 isimde, ayn1 evimde, ayn1 yerde diye diisliniiyorum. O anki
durumuma bagh diye diisiiniiyorum. Su anda 'Ogretmen olurum'
diyemiyorum yani. Sartlar neyi gosterir, onu bilemiyorum. Ama
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liniversiteyi okumak istiyorum yani. Ben hocaya sdyleyecegim,
yazilacagim iiniversite sinavina. (SLES, 25)

157.Iste, oras1 iste ¢ok sikint1. Oray1 bilmiyorum iste. Hani su anda tek
amacim sadece lise diplomas1 almakti. Giizel gidecegini tahmin
ediyordum ama bu kadar da giizel gidecegini tahmin etmiyordum. Hani
tamam, bagarabilirim diye diisiiniiyordum ama gergekten iyi ¢alismisim.
Bilmiyorum su an. Hani daha hig¢bir se¢im yapmadim hani 'sunu yaparim,
bunu yaparim' falan diye. (SLES, 25)

158.Gelecekte ev kadini olmak istemedigim kesin. Yani o hayat bana biraz,
annemden gordiigiim i¢in herhalde, etrafimdaki kadinlarda gordiiglim igin
hi¢ sevmiyorum ama su an onu yapiyorum yani. Mevcut durumum o.

Evde kalmak istemiyorum mesela. Bizim kadinlar eve mahkum edilmis.
Onlara sadece yasam alani1 olarak evin i¢i bi¢ilmis ama 0yle olmadigini
biliyorum. Bu bizim ger¢egimiz. Hani insanin kendi gergegini bilmesi
gerekiyor. Ama elden bir sey gelmeyince, alan olmayica mecburen
yagsamak zorunda kaliyorsun. (HEES, 25)

159.Ben evde aksama kadar kocasini bekleyen, ondan sonra kocast geldiginde
de ona yemek bekleyen, siradan bir hayat istemiyorum. Yani bunu
istemiyorum; ¢iinkii ben inantyorum ki tilkemiz o kadar giizel ki,
iilkemizin insanlar1 milkemmel ama kadinlar erkeklerden daha iistiin.
Zeka olarak da. Kadinlarin su ana kadar - Ben hani demiyorum. Hele bir
anne. Hicbir sey, yani onlarin yapamayacagi hicbir sey yok. Eminim
buna. Ciinkii ben de ileride hani kendimi boyle aksama kadar evde oturan,
kocas1 geldiginde yemek verip ondan sonra siradan, aksama kadar
cocuguna bak, disar1 ¢ikma; ben bunu istemiyorum. Ciinkii benim annem
Oyle. Bunu annemde gordiiglim i¢in istemedim. (SNES,18)

160.Ne olmaktan korkuyorum?.. Yani ortada kalmaktan korkuyorum
diyebilirim. Ciinkii hani okursam ailem bir yerden sonra destegi kesecek.
Maddi-manevi, bir sekilde hani agikta kalacagim. Yani elbette
akrabalarim okumami ¢ok istiyor. Hani anne tarafindan liniversiteye
gidenler, liseye gidenler siirekli diyorlar iste, 'Oku oku. Okuman
gerekiyor. Oku, hayat seni bekliyor.' falan. Hani bu sekilde sdyliiyorlar
ama onlar bana ne kadar destek olabilirler ki hani anne-babadan ziyade?
Yani bu sekilde. (ZAUM, 17)

161.Cebimde bes kurus parasiz gezmeyi hi¢ istemiyorum. Ilerleyen zamanlari
hayal ediyorum mesela. Su anki durumumuz zaten ¢ok kotiiye gidiyor bu
gidisle. 1600 liraya ¢aligan bir insan olarak soyliiyorum. Yani 1000 lira
kira verip de... Yani bugiin ailemle yasiyorum, yarin bir giin ayrildigim
zaman diigiiniiyorum ki ben de ayr1 eve ¢ikacagim. Eger kirada ¢ikarsam
ben de 1000 lira kira verecegim, 600 lirayla da ben gecinemeyecegim
icin... Bunun hesabini yapiyorum. Yani ileride bdyle biri olmak
istemiyorum yani. Insan o noktaya diistiigii zaman ¢ok kétii biri olabilir.
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Ben de dyle biri olmak istemiyorum. Cok diisliniiyorum yani. Ama olmak
istedigim seyler ¢ok baska. Insan hep bir seyleri olmak ister ama
cabalamaz. Cabaliyorum ben. Bakalim, oldugu kadar, ne yapalim.
Olmazsa da yapacak bir sey yok. Mutluyuz boyle. Gideriz, sokak
koselerinde igeriz. (Giiliiyor) (MDUM, 23)

162.0kumak isteyip polis olmak istedim ama olmada.

Kiigtikken yani koy hayatinda tamircilige, iste bu seylere akil eriyordu.
Yani okuma seyim fazla olmadigi i¢in yani maddi durumdan dolayi, bu
islere yoneldik. Sonra unuttum yani polis olmayi falan. Ama hala aklimda
polis olmak var yani. En ¢ok istedigim. (ERES, 25)

163.Kiigiikliiglimiin hayaliydi hep gokyiiziinde olmak. Ben pilot olmak
istiyordum. En biiyiik hayalim buydu, pilot olmak istiyordum. Sonra
boyle yas biiylidiikge bu meslekle alakali bazi sartlari arastirmaya
basladim. Benim hayalim maskeli havaci olmak, F-16 pilotu olmakti.
Hem ¢ok yiiksekte uguyorlardi hem ¢ok hizli uguyorlardi, art1 ¢ok, hani
nasil diyeyim, cool goziikiiyorlardi goziimde. Ve annem askeriyede
calistig1 zamanlarda ¢ok tanidigim oldugu i¢in de yakindan tanima sansim
oldu onlar1 ve bdyle yakindan tanidik¢a iyice heveslendim o meslege.
Ciinkl adamlar1 goriiyorsun. Ya nasil anlatsam, benim goziimde
kahraman gibilerdi onlar. Havacilik benim i¢in hep bir heves degil de
boyle bir hedef oldu. Cocuklugumdan beri. Hep bdyle havacilik i¢in
cabaladim. Sonra bu aile hayat1 degisince daha ¢ok para getiren islere
kaymaya bagladi. Boyle hedef biraz daha kiigiildii. Ciinkii ona ulagsmak
zordu ve ¢ok uzun zaman gerektiriyordu. (KMUM, 20)

164.Ac1k iiniversite var ama su an etrafimda o kadar ¢ok tiniversite mezunu,
hani 6gretmenlik okumus, hala disarida, acikta kalan insanlar var ki
onlara sira gelmeyince bana mu sira gelecek.. Hani diyorlar ya,
motivasyonum diisiiyor, umudum kiriliyor.

Ya 7-8 yildir, kdyden geldigimden beri bir sey degismediyse 5 yil sonra
da hani su an mevcut, maddi olsun manevi olsun, 5 yil sonra da higbir
seyin degisebilecegini - Bilmiyorum, sadece yaslanirim diye
diisiiniiyorum. O kadar umutsuzum ki. (Giiliiyor) Sizi umutsuzlandirdim.
(HEES, 25)

165.Gelecekte hemsire olmak istiyorum. Hani ne kadar nasip olur, bilmem
ama Marmara Universitesi'nde hani okumak istiyorum. Hani biliyorum bu
caligmayla pek olmayacagini ama hani insallah olur. Yani bilmiyorum,
ailem iiniversiteyi okutacak insanlar degiller. Sonugcta liseyi okutmamus,
{iniversiteyi hi¢ okutmaz. Oyle. Pek bir umudum yok agikgast.
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5 yil igerisinde kendimi ¢ocuklu ¢oluklu bir aile olarak gériiyorum. Hani
pek okuyacagimi diistinmiiyorum agikgasi. (ZAUM, 17)
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