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ABSTRACT
Informal Learning Experiences of School Counselors

During the COVID-19 Pandemic

This study aims to investigate the challenges, opportunities, informal learning
experiences, and strategies for coping with the difficulties of school counselors
during the COVID-19 pandemic from the adult education perspective.
Phenomenology was employed in the research as one of the qualitative research
approaches. Guided interview questions were utilized during the semi-structured
interviews of the thirteen (13) school counselors, one of which was a pilot study.
Thematic analysis was used for the verbatim transcripts of the interviews by utilizing
MAXQDA qualitative data analysis program. In the current study, seventeen (17)
themes emerged: four (4) themes emerged under the title of challenges, five (5)
themes under the title of opportunities, four (4) themes under the title of informal
learning experiences, and four (4) themes under the title of strategies to cope with
challenges. The themes of adverse effects on well-being, communication difficulties,
technology adaptation challenges, and professional/vocational procedure difficulties
are challenges of the COVID-19 pandemic. The themes of flexibility in terms of time
and locality, the opportunity for self-initiated professional development, convenience
and comfort, facilitation of participation, and online counseling are opportunities for
the COVID-19 pandemic. The themes of social media and digitalization, non-
governmental organizations (NGOs), reading and researching, and social support
groups are informal learning experiences. The themes of getting information from
reliable sources, physical self-care activities, professional solidarity, and

connectedness, and maintaining daily routines are coping strategies.
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OZET
Okul Psikolojik Danigmanlarinin COVID-19 Déneminde

Yasadiklar1 Enformel Ogrenme Deneyimleri

Bu ¢aligmanin amaci okul psikolojik danismanlarmin COVID-19 pandemisi
déneminde yasadiklar1 zorluklari, firsatlari, enformel 6grenme deneyimlerini ve
zorluklarla basa ¢ikma stratejilerini yetiskin egitimi perspektifinde arastirmaktir.
Arastirmada nitel aragtirma yaklasimlarindan biri olan fenomenoloji kullanilmastir.
Biri pilot ¢aligma olan on ti¢ (13) okul psikolojik danigmaninin yar1 yapilandirilmis
goriismelerinde rehberli goriisme sorularindan yararlanilmistir. Gorlismelerin birebir
transkriptlerine MAXQDA nitel veri analiz programindan yararlanilarak tematik
analiz uygulanmistir. Mevcut ¢alismada on yedi (17) tema ortaya ¢ikmistir: zorluklar
baslig1 altinda dort (4) tema, firsatlar basligi altinda bes (5) tema, enformel 6grenme
deneyimleri bashig altinda dort (4) tema ve zorluklarla basa ¢ikma stratejileri basligi
altinda dort (4) tema ortaya ¢ikmustir. Iyi olma hali {izerindeki olumsuz etkiler,
iletisim zorluklari, teknoloji uyum zorluklar1 ve profesyonel/mesleki prosediir
zorluklar1 temalari, COVID-19 salgininin zorluklaridir. Zaman ve mekan agisindan
esneklik ve zamandan tasarruf, kendi kendine baslatilan mesleki gelisim i¢in firsat,
kolaylik ve rahatlik, katilimin kolaylastirilmasi ve ¢evrimici danismanlik temalart
COVID-19 pandemisinin firsatlaridir. Sosyal medya ve dijitallesme, sivil toplum
kuruluglar1 (STK'lar), okuma ve arastirma ve sosyal destek gruplari temalari
enformel 6grenme deneyimleridir. Giivenilir kaynaklardan bilgiye erisim, fiziksel
Ozbakim faaliyetleri, akran dayanismasi ve giinliik rutinleri siirdiirme basa ¢ikma

stratejileridir.
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CHAPTER 1

INTRODUCTION

Learning, like breathing, is something everyone does all the time- ‘you are
never too old to learn’- even if they do not realize they are doing it. It is a
fundamentally human process.

Malcolm Tight

Following the confirmation of the first COVID-19 case in Turkey on March 11, 2020
(BBC News, 2020), educational institutions quickly adopted distance education as a
precautionary measure. This sudden shift led to the widespread implementation of
distance education across all K-12 schools, resulting in changes to school counselors’
work conditions (Reimers, 2020). Consequently, this transition impacted students
and parents significantly and required additional support from school counselors.
(Karaman et al., 2021; Reimers, 2020). This process affected not only students and
parents but also school counselors greatly. Literature mentioned several challenges
lived by school counselors (Akgul et al., 2021; Karaman et al., 2021). They
encountered multiple personal and professional challenges, especially at the
beginning of the pandemic (Akgul et al., 2021). Personally, isolation, social distance,
uncertainty, stress, anxiety, fear, loneliness, and depression are the severe personal
challenges experienced by counselors (Khan et al., 2020 & Litam et al., 2021). In
addition to the school counselor role, they handled other functions (parenting,
partnering) outside their work life. Increased duties and responsibilities shifted work

and home boundaries and caused role conflict (Putri & Amran, 2021).



Regarding professional challenges, numerous competing demands affected
their job performance. The importance of guidance and counseling services increased
during the pandemic because of the enormous need (Akgul et al., 2021).
Professionally, accessing students and parents as target groups was one of the main
problems from the perspective of school counselors. Connecting with the students
and their parents at a distance was more accessible than face-to-face during the
COVID-19 Pandemic (Mielgo-Conde et al., 2021). Because of this reason, it was
indispensable for school counselors to increase their technical knowledge and skills
to perform their jobs effectively. (Caglayan & Taskin, 2021). Learning to use some
Web 2.0 tools like Canva, social media platforms, and online presentation techniques
emerged as some technical training needs (Strear et al., 2021). As all processes
continued, school counselors, especially those working at public schools, were alone
in handling challenges and acquiring new knowledge and skills informally (Strear et
al., 2021). Consequently, the importance of informal learning increased for public
school counselors. In such a challenging period, psychological support and
supervision became more critical than ever for counselors to cope with the
challenges.

Despite the challenges posed by the pandemic-induced shift to distance
education, there were also some beneficial aspects for school counselors. The growth
of virtual online communities supporting specific populations increased (Caglayan &
Taskin, 2021). Many users of these online communities reported feeling less
constrained in their online interactions, which highlights the potential for school
counselors to collaborate through virtual communities to promote student success

(Glasheen et al., 2013).



In sum, this present study attempted to investigate the challenges,
opportunities, informal learning experiences, and strategies for coping with
difficulties of school counselors during the COVID-19 pandemic from the

perspective of adult education.

1.1 Statement of the problem

Learning continues throughout a lifetime. It can be likened to an endless journey, as
humans have been pursuing knowledge for centuries, whether consciously or
unconsciously, to survive. This pursuit has evolved and has taken place in every
human environment. Various professional groups have undertaken to learn to
advance in their respective careers.

Learning has become more self-directed and informal with changing
conditions (Bonk, 2009, 2010). Certain circumstances allowed this change. The
epidemic that emerged in the city of Wuhan, China, and spread all over the world is
one of these situations (Xu et al., 2020).

On January 7, 2020, in Wuhan, the Chinese government concluded that a
novel type of coronavirus, severe acute respiratory syndrome coronavirus 2 (SARS-
CoV-2), was responsible for causing a disease with severe upper respiratory tract
infections in patients (Xu et al., 2020).

The World Health Organization (WHO) identified it as coronavirus disease
2019 (COVID-2019) (WHO, 2020a). On March 11, 2020, the WHO declared a
pandemic caused by COVID-19 (Xu et al., 2020), and Turkey reported its first case
of the disease on the same day, thus becoming affected by the COVID-19 pandemic.
This situation abruptly impacted the education system as the COVID-19 pandemic

became part of our daily lives. The Ministry of National Education initially
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announced a short-term school closure and swiftly transitioned to distance education
during the COVID-19 pandemic.

The importance of school counseling increased due to the deficiencies in
students' academic and social-emotional life during the COVID-19 Pandemic period.
Because students could not go to school and socialize, school counselors were more
needed (Mielgo-Conde et al., 2021) than ever to be involved in the academic and
social-emotional process as learning environments moved into the homes (Kelty,
2020). Students and parents needed school counselors to struggle with their
challenging situations.

Although schools quickly adapted to distance education and remained in
virtual learning environments from the beginning of the 2020 - 2021 academic year
with the pandemic (Savitz-Romer, M et al., 2021), this transition took time for the
school counselors. They needed to improve their knowledge and skills to support
their students and parents in online counseling (Yilmaz, 2019). School counselors
played a role in both taking and giving education as adult educators. Thus, this study
attempted to identify the informal learning experiences of school counselors during

the COVID-19 Pandemic period.

1.2 Purpose of the study and research questions

The purpose of this study was to investigate the challenges, opportunities, informal
learning experiences, and strategies for coping with the difficulties of school
counselors during the COVID-19 pandemic from the perspective of adult education.

With this purpose, the following specific research questions were addressed:



1) What are the perceived challenges for school counselors during the COVID-
19 Pandemic?

2) What are the perceived opportunities for school counselors during the
COVID-19 Pandemic?

3) What kind of learning practices (informal) did school counselors experience
during the COVID-19 Pandemic?

4) How did school counselors struggle with the difficulties they experienced
during the COVID-19 pandemic? What strategies did they use to cope with

the challenges posed during the COVID-19 pandemic?

1.3 Significance of the study

In this part, I would like to mention the significance of the study. People live in a
world characterized by volatility, uncertainty, complexity, and ambiguity (VUCA)
due to globalization and the rapid advancement of information technology (Wen et
al., 2020). As Strear et al. (2021) mentioned, the quick transition to distance
education during the COVID-19 pandemic may be one of the closest examples of
this uncertainty. Many people have remained in a state of chaos regarding what to
do. Schools have witnessed this chaos closely, and school counselors have been
situated at the center of this uncertainty. While living in this world characterized by
VUCA (Wen et al., 2020), they created an environment of the learning experience
with their own will and effort without any pressure. Informally and self-directedly,
they came out of this chaos by learning new things. Distance education led to a
change in the way of education, which means that the shape of doing training
converted to online. Therefore, school counselors could join them from anywhere

with an internet connection and a device, especially when schools are closed. This
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finding was also reported by Pangelinan (2021) that school counselors regulate their
counseling practices and look for more professional development opportunities to
enhance their skills concerning the needs of students.

This study aims to contribute to both theoretical and conceptual literature and
the practice of challenges, opportunities, informal learning experiences, and
strategies for coping with difficulties from the perspectives of school counselors.
First, this study will contribute to the literature, as there is a significant gap in
national and international research on school counselors' challenges, opportunities,
informal learning experiences, and coping strategies. Although many studies have
been conducted in the literature on educational activities during the COVID-19
period, there needs to be more research on the challenges, opportunities, informal
learning experiences, and strategies for coping with the difficulties of school
counselors during the COVID-19 period. It is also hoped that this study will
contribute to the literature regarding the practical value of school counselors'
challenges, opportunities, learning experiences, and coping strategies during the
COVID-19 Pandemic. Identifying the informal learning experiences and training
needs of school counselors would help school counselors who are also adult
educators, both taking and giving education, to perform their job more effectively in

needed circumstances.

1.4 Researcher positionality/identity of the researcher

I have been working as a school counselor at several public middle schools in
Istanbul, Turkey, and I was personally and significantly directly affected by the
COVID-19 pandemic period. Like other school counselors, I encountered challenges

in reaching students and parents online with the transition from face-to-face to



distance education. We had to have some informal learning experiences. As public
school counselors, we felt alone in overcoming these difficulties.

In this research, the researcher is a data collection and analysis element
(Merriam & Tisdell, 2016). For this reason, the qualitative researcher defines the
basic structure examined in the study and thus directly affects the research path
(Merriam & Tisdell, 2016). | accept that my personal and professional experience as
a school counselor affected the researcher position.

Besides working as a counselor in a public school, I am a master’s student in
the Adult Education Program, which significantly made me realize the importance of
assessing the needs of school counselors. By identifying key opportunities and
challenges, 1 would like to contribute to developing in-service training programs

meeting the demands of online school counseling.



CHAPTER 2

REVIEW OF LITERATURE

This chapter presents related literature on informal learning. Yet, it starts with the
general definition of distance education since the context of this study was mainly
embedded within this concept. Then, the chapter continues with the concept of adult
education and informal learning and finally concludes with informal learning in

school counseling.

2.1 Distance education

There are many definitions of distance education in the literature. Saykili's (2018)

definition is one of the most up-to-date and inclusive. According to Saykili (2018):
Distance education is a form of education that brings together the
physically distant learner(s) and the facilitator(s) of the learning
activity around planned and structured learning experiences via
various two- or multi-way mediated media channels that allow
interactions between/among learners, facilitators as well as between
learners and educational resources. (p.5)

According to Moore and Kearsley (2012):
Distance education is teaching and planned learning in which teaching
normally occurs in a different place from learning, requiring
communication through technologies as well as special institutional
organization. (p.2)

The common point between Saykili (2018) and Moore and Kearsley's (2012)

definitions of distance education may be that distance education takes place through

technology in both definitions.

The rapid transition to distance education with several online learning

resources profoundly impacts the ideas and beliefs that encompass learning (Song &

Bonk, 2016). People can learn from each other face-to-face or remotely. Face-to-face



or virtual learners want to know anything self-directed informally to improve their
personal and professional knowledge (Song & Bonk, 2016). Sometimes informal
learning could happen because of crises. Especially with the COVID-19 pandemic,
education systems have begun to suffer (Daniel, 2020). With the change in learning
environments and the transition to distance education after the COVID-19 Pandemic,
this process has dramatically affected teachers and school counselors as education
system employees. While teachers could keep up with this new system more easily
with formal learning and organized online environments (EBA: Education
Informatics Network), school counselors were alone in this process. They greatly
supported students and parents (Karaman et al., 2021). However, since most of the
job descriptions of school counselors are determined by face-to-face communication,
this new situation would be a process that needs to be investigated for them as well.
Therefore, school counselors must help students who struggle with difficulties and
obstacles. (Kotarski, 2020). To overcome such challenges smoothly, school
counselors have experienced self-directed informal learning from their colleagues
face-to-face or remotely from virtual resources. Although many people have enrolled
in virtual schools and online universities, especially with the pandemic (Song &
Bonk, 2016), some still need to do more. One of the main differences between these
individuals is self-motivation as a powerful guideline to deal with the complication
of the COVID-19 Pandemic. Self-motivation has a facilitative effect on the
difficulties because it causes self-directed learning as an action. A self-directed
learner only expects from other professionals formally.

Although many studies have been conducted in the literature on educational
activities during the COVID-19 period, there needs to be more research on the

informal learning experiences of school counselors during the COVID-19 period.



This study aimed to contribute to this gap in the literature to understand the self-
directed learning aspects of informal learning of school counselors when overcoming
the difficulties of the COVID-19 Pandemic (Song & Bonk, 2016). The gap addressed
in this qualitative study describes school counselors' learning needs during the
COVID-19 Pandemic.

To provide integrity in the literature, | want to mention the concept of adult

learning.

2.2 Adult learning

The literature on adulthood has presented numerous definitions, referencing
psychological maturity and social roles (Merriam & Brockett, 2011). Knowles
(1980b) incorporates both criteria, asserting that an individual should be considered
an adult from an educational standpoint if they not only fulfill adult roles but also
have a self-concept that reflects adulthood. This refers to the extent to which an
individual perceives themselves as fundamentally responsible for their own life (p.
24).

Since the inception of adult education as a discipline, a multitude of theories
and models have been put forth by scholars and practitioners (Sarkan, 2021). The
concept and scope of adult education have evolved and expanded over time to
encompass a greater range of learners and contexts (Merriam & Brockett, 2011). One
of the most widely recognized definitions of adult education is Houle's (1972)
characterization, which posits that adults engage in educational activities to enhance
their personal development or that of their communities, whether individually, in

groups, or within institutional settings (p. 32).
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Knowles (1980b) is also known for presenting a prominent definition of adult
education, which he describes as "a process of adult learning"” in the broadest sense.
Alternatively, in a more technical sense, adult education encompasses "a set of
organized activities carried out by a wide variety of institutions to achieve certain
educational goals” (p. 25). Knowles also proposes a third interpretation that
"integrates all these processes and activities within the concept of a movement or
social practice” (p. 25). Similarly, Usher and Bryant (2014) posit that adult educators
are responsible for training adults, aligning with Knowles' conceptualization of adult
education (Usher & Bryant, 2014).

Knowles (1980) outlines four principles of adult learning. Firstly, adults can
direct their learning process through their self-regulatory mechanisms. Secondly,
new learning is influenced by past knowledge, with further information building
upon prior understanding. Another critical principle is including relevant, up-to-date
content in adult learning relating to both professional and personal spheres. Lastly,
adult learning should prioritize problem-solving approaches that address real-life

issues faced by adults.

2.3 Informal learning

Various definitions of informal learning differentiate it from structured, organized, or
formal learning (Marsick & Watkins, 2015). Informal learning can be described as
any activity that involves seeking understanding, knowledge, or skills outside the
educational institution's curriculum or the courses and workshops provided by
educational or social agencies. It occurs in any context outside the established

curriculum of educational institutions (Livingstone, 2006, p.206).
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Informal learning takes place anywhere and at any time, responding to
challenges and problems that require new or modified knowledge, skills, or attitudes,
exactly when and where they are needed (Marsick & Neaman, 2018). The authors
argue that informal learning is intentional, providing learners with greater flexibility
and placing the primary control of learning in their hands, even though they may not
always be aware of the learning process. Informal learning can occur when
individuals are driven by curiosity, pursuing their interests, or addressing recognized
gaps. In contrast, incidental learning is unintentional and may even be unconscious,
happening while engaged in a task or activity unrelated to the goal or purpose of
learning (Marsick & Neaman, 2018).

According to Merriam et al. (2009), informal learning encompasses various
learning types that often need clarification. The concept of informal learning is quite
extensive, leading researchers to examine it by comparing it to other forms of
learning. Instead of defining informal learning based on its characteristics, the
common approach is to define it in contrast to formal learning. The literature often
emphasizes the distinguishing factors of informal learning about instruction, such as
the setting or context. However, Colley et al. (2002) challenge this division and
broaden the scope by considering not only the questions of who and what, but also
how and where the learner is engaged in the learning experience. Through a
comprehensive analysis of the existing literature, the authors identify key criteria that

can be utilized to differentiate between informal and formal learning in Table 1:
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Table 1. Differences Between Formal and Informal Learning

FORMAL LEARNING INFORMAL LEARNING

Teacher as authority No teacher involved

Educational premises Non-educational premises

Teacher control Learner control

Structured, planned Evolving, organic

Summative assessment, accreditation No assessment

Externally determined outcomes / Internally determined objectives
objectives

Open to participants according to set Preserves inequality and sponsorship
criteria

Interests of powerful and dominant groups | Interests of oppressed groups

Propositional knowledge Practical and process knowledge

High status Low status

Measured outcomes Immeasurable / imprecise outcomes
Education Not education

Learning predominantly individual Learning predominantly communal
Learning to preserve status quo Learning for resistance and empowerment
Pedagogy of transmission and control Learner centered, negotiated pedagogy
Mediated through agents of authority Mediated through learner democracy
Fixed and limited timeframe Open ended engagement

Learning is the main explicit purpose Of secondary significance or is implicit

Learning is applicable in a range of contexts | Learning is context-specific

Source: Colley et al. (2002), p. 18-19

Numerous definitions of informal learning differentiate it from structured,
organized, or formal learning approaches (Marsick & Watkins, 2015). Therefore, it
will be helpful and constructive to state the division of learning concepts, which are

formal, informal, and non-formal learning. The learning methods from the
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perspective of adults first outline formal and non-formal learning. Formal learning is
an organized and structured form of adult learning that can be completed with a
certificate or diploma (Colardyn & Bjornavold, 2004).

Non-formal learning is planned and outside a specific curriculum or system
(Colardyn & Bjornavold, 2004). Non-formal learning does not end with an
educational credential (European Commission, 2001; Livingstone, 2006).

It will be helpful to analyze informal learning from the perspective of adult
learning. Informal learning is an essential concept for adult education. Informal
learning is all kinds of learning activities that do not depend on the curriculum
(Livingstone, 2001). While formal learning refers to planned and non-random
learning at private, state, and all school levels, informal education, unlike formal
education, generally relates to non-planned, experience-based, incidental learning
(Merriam & Brockett, 2011).

Informal learning is hidden in experience-oriented, daily life activities that
can take place in various contexts and forms (Marsick & Neaman, 2018). It can be
intentionally or unintentionally encouraged (Sarkan, 2021). Reed and Loughran
(1984) describe informal learning environments as beyond school settings. The
importance of informal learning increases as students move from high school to
college and graduate school since it can occur anywhere (Chen and Bryer, 2012).

The field of adult education encompasses numerous theories and models that
aim to explain and advance adult learning (Sarkan, 2021). As Merriam (2001) notes,
"Adult learning is far too intricate, too individualized, and simultaneously too
context-specific for a single theory” (p.1). Thus, it is crucial to examine adult

learning definitions from various perspectives.
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To begin, exploring the concept of self-directed learning within the context of
adult learning is beneficial. Self-directed learning is a critical concept for informal
learning involving autonomous learning. In self-directed learning, the learner takes
charge of the learning process. Adult learners consciously and intentionally take
control of their learning, setting their objectives, conducting research, determining
how they will learn, which methods to employ, and evaluating their learning
processes (Brockett & Hiemstra,1991).

The responsibility belongs to the learner (Merriam & Bierema, 2013). One of
the essential points of the self-directed learning model, which is a part of informal
learning, is that the adult learner takes the initiative in learning (Van Noy et al.,
2016).

Responsibility for learning and motivation to learn to affect the level of self-
direction in self-directed learning. Responsibility for learning is to take ownership of
the relevant task. The reason to know is the willingness to take responsibility
(Sarkan, 2021).

According to Clardy (2000), there are four types of SDL.:

- Induced SDL,

- Synergistic SDL,

- Voluntary SDL, and
- Scanning SDL.

In induced SDL, the learner learns obligatory and is subject to authority. The
learner has to learn the knowledge. In synergistic SDL, the learner does not depend
on power, does not have to learn, but still retains. In the voluntary SDL, the learner

consciously wants to know. The difference from the synergistic SDL is that
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voluntary SDL is an inspiring learning environment provided by someone else. The
search for a new learning environment continues at Scanning SDL.
Secondly, it is helpful to understand that adult learning is experiential. Kolb

(1984) outlines six characteristics that define and conceptualize experiential learning:

1. Learning is a process rather than a product or outcome.

2. Learning is grounded in experience.

3. Learning is a holistic process that involves adapting to the world.
4. Learning is a process of creating knowledge.

5. Learning resolves conflicts.

6. Learning involves transactions between the individual and their environment.

Based on these characteristics, Kolb defines learning as “the process whereby
knowledge is created through the transformation of experience™ (p. 38). Kolb
explains experiential learning with the cycle, which is taken below as experiencing,

reflecting, thinking, and acting (Kolb et al., 2018):
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Figure 1. Kolb's Cycle of Experiential Learning

Transformative learning is a significant theory in adult education, as
Kitchenham (2008) noted. Mezirow (1978a) is credited with introducing the concept
of transformative learning in his work with women who returned to school or the
workforce after an extended absence in the United States. Transformative learning
comprises two main components, critical reflection, or critical self-reflection on
assumptions, and critical discourse (Mezirow, 2006), which refers to the process an
individual uses to evaluate the epistemic nature of problems and the truth value of
alternative solutions (King & Kitchener, 1994, p. 12). Mezirow drew inspiration for
transformative learning from Kuhn's (1962) paradigm, Freire's (1970)
conscientization, and Habermas's (1971, 1984) learning domains (Mezirow, 1978a,
19914, 2000). These theorists contributed to the occurrence and shaping of
Mezirow’s transformative learning theory. Transformative learning commences with

a confusing dilemma about oneself and what is happening worldwide. The individual
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tries to change and re-occur the way of thinking, and the transformation starts at that

point (Sarkan, 2019).

2.4 Informal learning in school counseling
There are numerous studies on teachers’ informal learning. However, there is a gap
in school counselors’ informal learning experiences in the related literature. Before
moving on to the informal learning experiences of school counselors, it would be
appropriate to briefly present psychological counseling and guidance services.
Psychological counseling and guidance (PDR) services are one of the student
personality services and continue from kindergarten to higher education.
(Yesilyaprak, 2003). While the traditional guidance model was adopted in
educational institutions until the 21st century, it was argued that it was insufficient to
meet the needs after the 2000s. After these years, the transition to the inclusive
guidance model was adopted (Bacioglu, Kocabiyik, & Malkog, 2017). The main
idea of the inclusive guidance model has been the understanding of serving all
students, not just students with problems. (Yildiz, 2020). Consequently, with this
model, school counselors' workload has increased compared to the traditional model
because the responsibility of reaching students has been burdened onto school
counselors much more. With the COVID-19 pandemic, school counselors' workload
was exacerbated with the transition to distance education (Kog¢ and Kagdi, 2022),
because this time, it was unclear where, how and in which way students could be
reached. Likewise, students and parents did not know how and in what way to reach
the school counselor. Later, when the pandemic progressed, and distance education

started to be adopted, it was then possible to reach students online, although the
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problem of reaching all students and parents still continued. And the concept of
online counseling has entered the professional life of school counselors.

According to Bor (2002), counseling has become increasingly prevalent in
various fields, including healthcare, family, and schools. As living conditions
change, the demand for counseling has grown (Barwick, 2000; Baruch, 2001). To
address this need, the concept of "school-based counseling” or "school counseling”
has been introduced in educational institutions (Cooper, 2013). This type of
counseling has become particularly crucial for children, adolescents, and their
families (Bor, 2002). Barwick identified various problems for which school-based
counseling is necessary, including bullying, peer pressure, sibling rivalry, grief,
abuse, and family conflict. Through counseling, professionals can help young people
recognize and accept their problems and identify solutions that address their
circumstances (Bor, 2002).

School-based counseling has shifted towards online counseling in recent
years, with an even greater emphasis on online counseling during the COVID-19
pandemic. Although online counseling has existed since the 1960s, the pandemic has
accelerated its adoption. In the 1960s, a program called "Eliza" was developed as a
prototype for client-focused counseling, allowing for an interaction between the
counselor and client by selecting responses from computer memory (Binik et al.,
1997). Since then, mental health professionals have increasingly used technology in
their work (Richards & Vigan, 2012), and this trend has continued to grow.
Nowadays, technology is used in various counseling activities, and online therapy
has become especially prevalent during the pandemic.

Over time, various methods of online counseling were developed and

implemented (Y1lmaz, 2019). These include cybercounseling through
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videoconferencing, audio-only cybercounseling, and text-based cybercounseling. To
explain these methods briefly, cybercounseling through video conferencing is a
technique in which the counseling process between the client and the therapist occurs
via video conferencing, allowing both parties to see each other online in real-time
(Ainsworth, 2004).

The second approach is audio-only cybercounseling, which involves
counseling conducted between the client and the counselor over the telephone (Bee
et al., 2008). The third approach is text-based cybercounseling, in which the
therapeutic relationship between the client and counselor is established through
written communication. Text-based cybercounseling can be divided into synchronous
and asynchronous (Heinlen et al., 2003). In synchronous text-based cybercounseling,
correspondence between the client and counselor is real-time, while in asynchronous
text-based cybercounseling, there is a delay in response time. Email is the most used
form of asynchronous text-based cybercounseling.

The COVID-19 Pandemic highlighted the necessity for new adult learning
experiences aided by technological advancements. While these experiences were
initially required due to the pandemic, it is believed that they will continue to be
utilized even after its conclusion, thanks to the continuing evolution of technology
(American School Counselor Association [ASCA], 2019).

In Turkey, school counselors learn much about their profession from their
colleagues, often turning to them for guidance when faced with challenges. The
support and mentorship they provide to one another, even without a formal
mentoring program, can positively impact personal and professional growth (Milsom

& Kayler, 2008; Alleman, Cochran, Doverspike & Newman, 1984).
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It is deemed that the ability to continue learning and derive benefits from the
learning process is contingent upon the characteristics of the learner (Sarkan, 2021).
Factors such as individual traits, abilities, educational background, and social and
cultural influences play a significant role in shaping a person's motivation to learn, as
well as the processes and outcomes of their learning endeavors (Sarkan, 2021).

According to White (2012), individuals who possess foundational learning
skills and have previously had positive experiences with education are more likely to
excel in all forms of learning, including informal learning. These attributes enable
learners to recognize learning opportunities, approach them with an open mind,
exhibit greater confidence, tackle problems more effortlessly, and engage in self-
directed learning. Van Noy et al. (2016) provide an illustrative example to support
this relationship. According to him, if an adult lacks confidence in their ability to
perform a task well enough to achieve the desired outcome, they may consciously or
unconsciously avoid opportunities for learning (Van Noy et al., 2016). This
information may explain the motivation and curiosity of school counselors for
informal learning.

In recent years, several studies have emphasized the strong connection
between learning and identity (lleris, 2014; 2014a; Brown, 2017; Pittaway et al.,
2005; van Kippenberg et al., 2005; Rogers, 2014). These studies indicate that
learning and identity mutually enrich each other and lead to new understandings in
both domains. According to Rogers (2014), learners engage in learning experiences
with their entire being, resulting in a cyclical and increasingly complex learning
process as new insights and lessons are integrated. Given that informal learning is
predominantly unconscious, learners face challenges in constructing their identity as

learners, thus adding complexity to the exploration of informal learning. Rogers
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(2014) suggests approaching learning through the lens of multiple identities and
examining the effects, changes, and narratives of identity during research in this
field. Erstad and Sefton-Green (2013) also highlight that identities are multiple,
flexible, and relational, and informal learning involves the construction of these
identities, linked performances, and abilities. To comprehensively analyze informal
learning, it is crucial to acknowledge the unconscious aspect of learning and its
implications for learner identity.

Although informal learning experiences vary from person to person, it may
also be possible for people doing the same job to have some common learning
experiences. Social support and solidarity can be at the top of the informal learning
experiences experienced by school counselors during the COVID-19 pandemic
(Barratt and Duran,2021; Ghaith, 2002; Di Napoli et al., 2021)

Barratt and Duran (2021) emphasized the importance of social support for
school counselors in terms of informal learning. Collaboration among school
counselors could be critical. In Ghaith's (2002) study, it was found that there is a
positive relationship between cooperative learning and the degree of academic
support provided by teachers and success. Likewise, the research revealed that
cooperative learning was positively associated with perceived degrees of academic
and personal support provided by teachers and peers. Social support groups may play
an important role in supporting the growth and development of school counselors.

Solidarity could be the strategy for coping with the challenges for school
counselors. Therefore, the importance of professional solidarity and connectedness
could be increased as school counselors supported each other in times of need and
helped each other when they encountered challenging situations. Di Napoli et al.

(2021) reported that, as in disaster conditions, the sense of community is essential for
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protecting communities’ well-being. As mentioned by McMillan and Chavis (1986),
a feeling that members belong, that they are necessary to each other and to the group,
and a shared confidence that members' needs can be met through a commitment to

being together.
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CHAPTER 3

METHODOLOGY

This chapter presents research methodology under the headings of the research

design, participants, data collection, data analysis, and validity and reliability.

3.1 Research design

Qualitative research has increased in importance in recent years. Many researchers
have shifted their focus to qualitative research to uncover deep and unique meanings
for the phenomena they wish to investigate (Celik, Baser, and Kili¢, 2020). Thus, this
study used a qualitative research design to identify the informal learning experiences
of school counselors during the COVID-19 Pandemic. Due to its suitability for the
research questions and the research purpose (Yilmaz, 2019), qualitative research was
preferred in this study. In other words, qualitative data consisting of words and
emphasizing people's lived experiences were suitable for this study (Creswell, 2016).
Another reason qualitative exploratory research was preferred is that qualitative
methods are ideal for discovering the meaning people give to ideas they experience
(Y1lmaz, 2019).

As one of the qualitative research methods, phenomenology was selected to
investigate the informal learning experiences of school counselors during the
COVID-19 Pandemic period. The reason for choosing phenomenology is that it
studies “... people's conscious experiences of their lifeworld” (Merriam & Tisdell,
2015, p. 26) and frequently includes human experiences with a phenomenon

(Creswell & Poth, 2016; Merriam & Tisdell, 2015). The phenomenological research
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method is appropriate for the task because this study investigates school counselors'

challenges, opportunities, and informal learning experiences.

3.2 Participants

In the study, thirteen (13) participants working as school counselors in public middle
schools in Beykoz, Istanbul, were selected using a purposeful sampling technique.
Since the purpose of qualitative research is not to generalize to a population but to
develop an in-depth study of a topic (Creswell, 2016), the researcher selects the
participants to be included in the research, either intentionally or deliberately, best to
understand the underlying reasons for these participant views.

Consequently, the purposeful sampling technique allowed the researcher to
select those who could help school counselors develop a detailed understanding of
the informal learning experiences of school counselors during the COVID-19
Pandemic.

In this qualitative research, participants were selected through criterion
sampling under a purposeful sampling technique rather than randomly (Creswell,

2014).

Three criteria were used for the selection of participants:

1. Before completing a bachelor's degree in a related field, participants
should have at least a bachelor's degree in psychological counseling
and guidance.

2. Minimum of 4 years of work experience as a school counselor -
Another criterion in determining the participant is that each

participant should have a minimum of 4 years of work experience as a
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school counselor. The reason for at least four years of the work
requirement is that the participants are asked to sincerely answer and
explain the interview questions related to school counseling in the
pre-pandemic and post-pandemic periods.

3. Working in public middle schools - Thirdly, participants were
selected among school counselors who work in public middle schools.
Determining the participants among the school counselors working in
middle schools because it is thought that online studies are done more
at this level than the primary level, as | talked with the primary school
counselors. Another reason for choosing the school counselors
working at the middle school level for this study is that my experience
with this age group of students broadened more than my other age
groups' experience because | have worked as a school counselor for
ten years. For instance, | observed that students at middle schools
could use online tools better than primary school students.
Furthermore, the 8th-grade students take the high school entrance
examination in Turkey every year at this level. Especially before the
exam, 8th-grade students need support on exam anxiety. Anxiety has
become a common presenting concern among students seeking
therapy (American College Heal: Education 2016; Twenge et al.,
2010). Therefore, middle school counselors have more experience in
counseling and guidance services virtually during the COVID-19

Pandemic.

Additionally, including counselors who work in the same school was

important for the research in understanding the differences in their self-learning
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experiences. To choose thirteen (13) school counselors, approximately seven (7)
middle schools in Beykoz, istanbul, were determined because while some schools
have a school counselor, some schools have more than one. (School counselor norm
in public schools is determined based on the number of students registered in the
school by the Ministry of National Education. Therefore, while some schools have
one school counselor, some schools may have more than one school counselor.
Because of this reason, approximately seven (7) schools were determined for the
current study.) In these schools, thirteen (13) school counselors with at least four
years of experience as school counselors in public schools were selected through the
criteria given above. One of the participants was selected for the pilot study.

Table 2 presents the participants’ experiences as a school counselor,
experiences as a school counselor at the present school, and education level in the
guidance and psychology and related fields. To keep the identity information of the

participants confidential, code names were used instead of their real names.
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Table 2. Participants Demographics

Participant

Experience as a
school counselor

Experience as a
school counselor at
the present school

Education level in
the guidance and
psychology and
related fields

Pilot study - Giiler 23 years 17 years Master’s degree
1. Ozge 9 years 9 years Bachelor’s degree
2. Ceyda 22 years 1 year Bachelor's degree
3. Kerem 13 years 3 years Bachelor’s degree
4. Murat 10 years 10 years Master’s student
5. Giilin 9 years 9 years Non-thesis
master's degree
6. Oykii 8 years 3 years Master’s degree
7. Esra 9.5 years 8 years Bachelor’s degree
8. Buket 14 years 4 years Master’s drop out
9. Nurgiil 6 years 4 years Bachelor’s degree
10. Demir 12 years 4 years Master’s degree
11. Sinem 9 years 4 years Bachelor's degree
12. Aysa 7 years S years Master’s degree in

clinical
psychology

3.3 Data collection instrument

The data obtained in qualitative studies were collected using various data collection

instruments in terms of their nature and reliability (Merriam, 2015). Direct

observation and open-ended interviews are two instruments that answer questions

about the purpose of the research (Merriam, 2015, p. 131). In addition, the researcher
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will edit the notes she took during the research to reach the data. (Merriam, 2015, p.
141). In this study, primary data was obtained from semi-structured interviews.

The researcher developed a semi-structured interview form in line with the
supervision of the graduate thesis advisor and the committee. The interview was
preferred because it is more suitable for exploring and understanding people's
experiences in-depth and in detail. (Palmer and Bolderston, 2006; Gravetter and
Forzano, 2018). It was planned to include open-ended questions in the interview
form to understand the participants' experiences (Berg, 2001) better and more deeply.
For this reason, it would be more appropriate to use the semi-structured interview in
this qualitative study, which explains the informal learning experiences of thirteen
(13) school counselors during the COVID-19 Pandemic in this regard.

In the data collection process, the interview technigue, a one-to-one data
collection method used in qualitative research, "a data collection process in which
the researcher asks questions to only one participant at a time and records their
answers," was used (Creswell, 2012, p.218). Semi-structured interviews were
recorded via Zoom.

One pilot interview was conducted for the assessment and clarity of the
questions. As potential problems and deficiencies could be seen in the research
instruments and the research protocol in the pilot study, it was planned to conduct a
pilot study before the implementation. The pilot interview was conducted for the
assessment and clarity of the questions (Creswell, 2012). After the pilot interview, no
changes were needed in the interview questions. It was seen that the interview
questions served the purpose of the research questions. After the pilot study, the data

collection process was started.
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3.4 Data collection process
In this section, the data collection process is explained step by step.

First, one pilot interview was carried out to evaluate the questions. The pilot
study was designed to collect feedback on the interview questions from one
participant to probe questions and finalize the form. The participant was asked to
provide an overall assessment of the clarity of questions and problems they had
experienced (Creswell, 2012). Eventually, the respondents revealed that the
questions were self-evident and that they felt comfortable responding; no
modifications were made to the interview question form. The data was collected in
the summer of 2022. All data were collected with the participants’ informed consent.
The researcher created an interview form for the study as a data collection
instrument.

Due to the COVID-19 pandemic, the interviews were held via
videoconferencing. Before starting the interview, participants’ permission was
obtained through the Informed Consent Form-Turkish (APPENDIX C). The
informed consent forms were sent to the participants through e-posta, and they were
asked to read the document if they approved of participating in the study voluntarily.
They were also asked to sign the form and send the signed version. They were also
asked if they did not have an opportunity to sign the paper on a digital platform; they
were requested to send an email indicating that they read the form and approved
participating in the study. Based on the participants’ permission, interviews were
recorded. The interviews lasted approximately thirty (30) minutes. The questions
asked in the interviews were provided in Interview Form-Turkish (APPENDIX E).

After finishing the pilot study, I began collecting data. The data was collected

based on semi-structured interviews. The participants were asked interview questions
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and given as much time as needed. Participants were reminded to sit comfortably and
not to feel rushed when responding to the questions during the data collection
procedure. Zoom was used to collect data because online data collection is cheaper,
more convenient, and quicker (Birnbaum, 2004). Interview questions were asked to
participants calmly. Before the interview began, participants were informed that the
researcher would take notes so they would remember the responses. The situation for
the answers to the questions that gave the researcher hesitation would be reaffirmed

by participant confirmation after the interview.

3.5 Data analysis
Thematic analysis, frequently used in qualitative research (Braun & Clarke, 2006),
was used as a data analysis method for this study. Thematic analysis organizes and
describes the data set in detail by facilitating the identification, analysis, and
reporting of themes at the stage of thematic analysis analyzing the results of
qualitative research; it could be said that it is a flexible method that is independent of
theory and can be used in various approaches. The study will be conducted by
applying the thematic analysis with the method of Braun and Clarke (2006)
consisting of six steps. These stages could be listed as follows: recognizing data,
generating pre-codes, searching for categories, checking themes, identifying, and
naming themes, and reporting findings.

Data analysis is the most critical stage of qualitative research (Flick, 2013),
and therefore, the MAXQDA qualitative data analysis program was used to facilitate
data analysis (Chase and Mandle, 2001). The interviews were transcribed using this

program, and each interview was transcribed individually by the participant's name.

31



Themes were then created, followed by sub-themes. While coding the themes, the
transcripts were read at least 2-3 times at different times, and notes were taken.

By following the suggestions of Braun and Clarke (2006), firstly, I tried to
recognize the data by reading the transcriptions several times. Using the MAXQDA
program made it a lot easier for me to read. By reading transcriptions, | focused on
generating pre-codes. | also used the logging part in MAXQDA. | wrote down every
step | followed. Being able to access all data together quickly made my analysis
process more manageable. | read through the transcripts several times. After reading
the transcriptions, I searched for the current study’s categories in the literature.

Then | started checking themes according to my research purpose and
questions. After identifying and naming themes, | re-read them by evaluating them
within the scope of themes. | colored each theme and created sub-themes related to
it. I made changes occasionally after I read it repeatedly, loop by loop. Then, |
reported the findings. Since | put so much effort into it, | can say that the analysis
phase is one of the most challenging yet, simultaneously, the most informative parts

of my study.

3.6 Validity and reliability
In this section, validity and reliability will be explained. The strategies planned to

ensure this study's validity and reliability are described below.

3.6.1 Validity
Numerous studies have been conducted that develop criteria for high-quality
qualitative research (Maxwell, 1992; Creswell, 2007; Denzin & Lincoln, 2006; Guba

& Lincoln, 2005; Seale, 1999). Two methods were used to ensure validity in the
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current study. The first of these is to conduct a pilot study. Because the pilot study
allows us to see if our interview questions measure what we want to measure, in this
way, it is ensured that the questions work. After the pilot study for this research, no
changes were made, as it was seen that the questions were working in the pilot study.

Another method used to provide validity is getting participants’ approval at
some points of hesitation. For this reason, some participants were asked again at the
analysis stage, with telephone calls, after the interviews to check whether 1
understood what they said correctly or not. They were asked whether they
volunteered for a short telephone call on this subject. Participants who were to be
consulted again agreed to answer. We made short phone calls that would last for a
maximum of five (5) minutes, at times convenient for the participants, in a way that
would not force the participants. Thus, clarity was provided on the points of

dilemma.

3.6.2 Reliability
To be considered credible, qualitative researchers must demonstrate that data
analysis was performed precisely, consistently, and exhaustively by recording,
systematizing, and disclosing the methods of analysis in sufficient detail to allow the
reader to determine whether the process is credible (Nowell, Norris, White, &
Moules, 2017). Therefore, | detailed the data analysis process to increase reliability
in the methodology section.

In this study, each interview transcript was individually processed through
MAXQDA. Chase and Mandle (2001) mention presenting deciphered material to
requesting individuals and using computer programs such as NVivo and MAXQDA

as effective persuasion techniques among their list of techniques. Viewing each
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person's transcript separately facilitated the process. After the transcription process,
the data were subjected to coding and categorization. After the steps of coding and
categorization, interpretation was carried out. Interpretation is based on abstracting a
broader meaning of the data (Creswell, 2013) and making inferences (Patton, 2014).
The interpretations can be grounded in the researcher's culture and personal
experiences (Maxwell, 2013).

Peer evaluation is opening oneself up to the scrutiny and support of a
colleague who is not directly involved in the study to maintain the researcher's
honesty, develop their hypotheses, and shape their research design (Lincoln and
Guba, 1986). Expert opinions were sought to increase the reliability. Firstly, the
thesis advisor from the Department of Educational Sciences at Bogazici University
gave support to every step of the thesis. Secondly, during the coding and category
formation stage for examination and confirmation, an opinion was received from a
doctoral student researcher who has a thesis study in which qualitative research
methods and content analysis method is used and articles published in the
international literature. After the coding, category formation, and the creation of
themes and sub-themes, the opinions of another researcher conducting a master's

thesis were also obtained.
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CHAPTER 4

FINDINGS

This chapter presents the research’s findings in two main headings: themes that
emerged from the data and a summary of the findings concerning the research
questions.

The findings will be presented in this part because of the data analysis. This
study used thematic analysis as a data analysis method, and MAXQDA was utilized
as a qualitative software data analysis program. As a result of the data analysis,
seventeen (17) significant themes emerged—figure 2 lists themes (Nowell, Norris,

White, & Moules, 2017).
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CHALLENGES

Adverse effects on well-being

¢ Communication difficultics

+ Technology adaptation
challenges

« Difficulties in the

professional/vocational

procedure

INFORMAL LEARNING
EXPERIENCES

STRATEGIES to OVERCOME
DIFFICULTIES

Getting information from reliable

sources

« Physical self-care activities

« Professional solidarity and
connectedness

Maintaining daily routines

Social media and digitalization

» Non-governmental organizations
(NGOs)

» Reading and researching

Social support groups

OPPORTUNITIES

Time and location flexibility

o Self-initiated professional
development

¢ Convenicnce and comfort

¢ Facilitation of participation

Cybercounseling

Figure 2. Categories and Themes that Emerged from the Data

Appendix F contains participants' original quotes in Turkish (See Appendix F). In
parentheses, each quote is described by a participant's name, appendix F, and quote
number. This research employed the utilization of a pseudonym to ensure anonymity
and confidentiality. For example, (Ozge, Appendix F, 1) demonstrates that the
original Turkish statement of Ozge can be found in Appendix F with a number that

reports which quote it is.
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4.1 The challenges faced by school counselors during the COVID-19 pandemic.
Based on the responses of school counselors working in public middle schools, the
first research question regarding the challenges faced during the COVID-19
pandemic can be categorized into five themes. Table 3 presents the challenges faced

by school counselors during the COVID-19 pandemic.

Table 3. The Challenges Faced by School Counselors During the COVID-19
Pandemic

Challenges 1112|3456 |7]8|9 10|11 12

Adverse effects on + + + + |+ | +
well-being

Communication + |+ |+ |+ |+ + |+ | +
difficulties

Technology + + +
adaptation
challenges

Difficulties of the + | + | + + |+ |+ |+ |+
professional-
vocational procedure

Note. The numbers in the first row of the table indicate the sequential numbers of the participants
listed in the participants' table alongside their code names. The themes on which the participants
expressed their ideas are represented by a plus sign (+) in the corresponding column of the table.

4.1.1 Theme 1: Adverse effects on well-being

According to the participants, one of the most critical challenges for school
counselors during the COVID-19 quarantine was the aversive effects of the
lockdown on participants’ well-being. Six participants, Ozge, Kerem, Oykii, Demir,
Sinem, and Aysa, stated this was a major problem. For instance, in the following

excerpt, Ozge mentioned that as a social human being, social isolation made human
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life quite challenging, and so she had. She mentioned the well-being issues she
experienced during the pandemic in the following excerpt:

Looking at my life as a school counselor, | would like to speak about a
few difficulties about myself during the pandemic. It was a situation that
nobody had experienced before. We knew all countries faced the same
problem, yet we had to adjust. Initially, working and staying at home due
to the COVID-19 pandemic made us feel lonely and isolated. During the
early days of the pandemic, | struggled with severe anxiety while staying
home. | encountered some difficulties while managing the situation and
making plans. I experienced sleeping issues while working from home
and felt isolated. Staying at home constantly, being separated from loved
ones, and dealing with health concerns caused significant discomfort.
(Ozge, Appendix F, 1)

Kerem also stated that the pandemic affected their well-being. Kerem seriously
focused on anxiety about the future and loss in the past. Moreover, he mentioned
being unable to label his emotions:

At the beginning of the pandemic, both children and us, as school
counselors, had concerns regarding the future. These worries exhausted
us. Came up after the anxieties, the situation included our sorrows related
to the future and our regrets about what we lost and could not do in the
past. The difficulties in expressing emotions were also experienced.
Unfortunately, there were even moments when we could not put a name
to some of our emotions, leading to anger outbursts from us as adults.
(Kerem, Appendix F, 2)

For Oykii, professional or workplace isolation became a significant problem. As seen
in her excerpt, loneliness due to isolation grew worse with the pandemic:

The aspect of COVID-19 that pains me the most is the loneliness that is
endemic to our profession. So, you will be working alone. I have learned
that no matter how crowded a school you are, you will be alone. (Oyki,
Appendix F, 3)

For Demir, the significant problems were confusion, exaggeration, and
unpredictability during the pandemic, which led to anxiety:

There was a pervasive sense of uncertainty, filled with numerous rumors,
and we overestimated the situation. We had concerns about it. | do not
know about other institutions in the first year, but we were far away from
the school environment. | also had different concerns about the
pandemic. Since | was in the risk group regarding age and weight, my
anxiety increased. | have been infected by coronavirus twice. | faced
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many challenges during my first COVID-19 infection, and the illness
hurt me. (Demir, Appendix F, 4)

Seyma was mainly concerned with family matters during the pandemic, especially

for the relatives of health workers, whose lives have been even more difficult. Their

challenging experiences were anxiety, fear, and uncertainty about medication use.
I belong to a family with numerous healthcare workers, and we were all
initially frightened by the surge in COVID-19 deaths and the
sensationalized media coverage. Those of us who had family members
working in healthcare were particularly impacted by this situation. My
physician brother was among the first in our family to contract COVID-
19, and it was an extremely challenging experience for me. What scared
me the most was the uncertainty surrounding the illness, the potential
outcomes, and the use of medications. | found myself constantly
worrying about what the result would be. (Seyma, Appendix F, 5)

As seen by Aysa, daily routines could be significant to maintaining mental health and

well-being.
It was challenging breaking away from one's usual routine. | noticed it at
that time. Getting up daily, putting on makeup, and not going to work too
much work. (Aysa, Appendix F, 6)

As indicated in the participants' responses, one of the primary problems experienced

by school counselors during this period is the negative impact on their well-being.

Common emotional states include anxiety, fear, uncertainty, and loneliness.

4.1.2 Theme 2: Communication difficulties

According to the participants, one of the most significant challenges during the
pandemic was reaching and communicating with the target group. In traditional face-
to-face education, school counselors could quickly get children and their parents at
the school, allowing for smooth interaction between the two parties. However, during
online education, such interaction was often absent. Both groups needed to learn how
to communicate effectively with each other. Consequently, communication was

mentioned as a major challenge by eight of the participants (Kerem, Murat, Giilin,
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Oykii, Esra, Demir, Seyma, and Aysa) c. For instance, Kerem stated that making eye
contact with students is crucial for effective communication, but this was not
possible during distance education, making the situation even more difficult.
Our biggest challenge is the inability to establish eye contact with
students, a crucial educational issue. This concern has been voiced by
many of my colleagues as well. (Kerem, Appendix F, 7)
For Murat, facial expressions, gestures, and tone of voice are essential in
synchronous sessions. In the following excerpt, he expressed dissatisfaction with the
inability to establish good and effective communication, but virtual communication
does not make it possible:
Engaging in one-to-one conversations remotely posed a challenge, as
using communication elements such as facial expressions, gestures, and
tone of voice was not feasible. These elements are crucial for conveying
meaning and understanding; the conversation becomes incomprehensible
without them. As a result, communicating remotely with these elements
proved easier, with our efficiency levels dropping to around 20% - 30%.
(Murat, Appendix F, 8)
For Giilin, the sudden interruption of communication with children made it difficult
to reach them.
Our interaction with the children was abruptly interrupted. While making
phone calls, the teacher directed the students to us. (Giilin, Appendix F,
9)
Oykii emphasized the importance of one-to-one communication for school
psychological counseling. She explained that contact with middle school children is
vital for school counselors. She mentioned that the interruption of communication
during distance education affects them adversely. She explained that she had
difficulties in how and through which channel she could reach children and parents.
In addition, she also emphasized that children are reluctant to communicate through

technological devices since children are already heavily exposed to digital platforms

during distance education.
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Professionally, communication was the biggest challenge. One-to-one
close contact is very significant for our profession. I am working in
middle school. I also oversee the middle school's 5th and 6th grades. It
was vital for us to be in contact with those children, even at their age. At
the time of the big shock, the big wave, we fell apart quite a bit, that is,
with the children. We were still deciding which channel to reach, so |
was left. Then, during distance education, yes, when children start their
education, | wonder if this is a channel, | realized that children are
exposed to computers very intensely. They are always in classes at EBA,
and I could not find them on the computer in distance education again. It
was not very attractive for children. It does not end with reaching the
children. We, as school counselors, also need to communicate with the
parents. As | said before, we work with the parents regarding age periods.
I had many difficulties in terms of which channel to reach the parents.
Yes, I had the most severe problem with getting the target group. (Oykii,
Appendix F, 10)

Oykii also pointed out that students with special needs were largely ignored in that
period.

We could have accessed the learners during COVID-19, but the inclusive
students should have been noticed. In other words, it was much more
difficult to access those children. We could not reach their families. Yes,
all students suffered a lot, but their education has been interrupted less
often than inclusive students. Special education students, especially our
inclusive students who want to be in the leading group, have suffered the
most. They were not visible. That is the part that hurts me about COVID-
19 a lot. (Oykii, Appendix F, 11)

Esra mentioned the difficulties she experienced in reaching children and their parents
during distance education. She also mentioned that face-to-face communication is
more effective.

We faced many difficulties in terms of our branch. How do we reach
children at first? You know, our job was a face-to-face process that was
more active and more effective. It was something we needed to
familiarize ourselves with in distance education. It was a different
experience for us, but we had a hard time in that process. At first, we did
not know how to reach children and their parents. We were distant from
the parents and students in that process. In the beginning, the children
were more focused on how the lessons would be at work, listening to the
lectures. We were away, but we got it together later. (Esra, Appendix F,
12)

Demir also mentioned that they needed help reaching children in distance education.
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Reaching children was more effortless in the school environment
compared to digital alternatives. We had much trouble with this in
distance education because when you want to get them, you cannot.
When you call on the phone, you may need help contacting them.
(Demir, Appendix F, 13)

Seyma addressed the difficulties of being unable to communicate and reach the target
group for a communication-based job and understanding people.

Like the rest of the world, we were initially confined to our homes, and
since our job revolves around communication and understanding people,
the lockdown posed a significant challenge. During this period, online
meetings were yet to be a part of our daily lives, which made it difficult
for me to connect with the children in the group | was working with,
particularly those in the 5th and 6th grades. The primary school group, in
general, faced even more significant difficulties. Initially, we needed help
with communication issues. (Seyma, Appendix F, 14)

Aysa underlined that she could not reach the students during the pandemic.

When the COVID-19 pandemic began, my colleagues (working as
teachers in the same school) were given seminars on conducting live
lessons through EBA (Education Network). However, as a school
counselor, I was not required to teach classes, so | did not participate.
Occasionally, students requested to speak with me, but I did not
consistently provide counseling services. Consequently, | needed help to
connect with the students throughout the lockdown period. Later, upon
my return, | realized that many students had issues they could not share
with anyone and needed access to online communication tools to contact
me. This made it difficult for me to connect with them, and | faced
challenges supporting their needs. (Aysa, Appendix F, 15)

According to the responses from the participants, it is apparent that school counselors
encountered major challenges regarding communication, both in terms of reaching

out to children and their parents during distance education.

4.1.3 Theme 3: Technological challenges
As reported by three participants, Aysa, Nurgiil, and Esra, the foremost challenges
school counselors encountered during the pandemic were technology-related. The

sudden shift to remote learning necessitated that school counselors rely heavily on
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technological tools, which added to the complexity of their job. They had to learn
and use new applications, such as EBA (Education Informatics Network), Zoom, and
Google Meet, to establish communication with both students and parents. Although
these video communication tools were familiar to many users, many school
counselors had to adapt to them for the first time during the pandemic. Even when
using these technological applications, they faced technical difficulties and a sense of
insecurity. Moreover, the lack of technological devices available to students made
their job even more challenging.
Aysa emphasized that the lack of informal experience in adapting to
technology during the pandemic was one of the primary issues faced by school
counselors. Older school counselors encountered more significant challenges in
incorporating technology into their school counseling practices than their younger
counterparts.
I had to learn how to use Zoom and other online platforms myself, as we
needed to be given formal training on them. Through trial and error, |
became more proficient in their use. However, | also noticed that my
older school counselor friends needed help adapting to these applications.
As younger individuals, we are more tech-savvy and have an easier time
learning new technologies independently. Unfortunately, our teacher
friends received a different training or support than we did. | suspect such
activity may have been provided to my teacher friends who attended
classes, but I am unsure. (Aysa, Appendix F, 16)

In addition to being unaccustomed to technological tools, applications, and their

functions, Nurgiil pointed out that technical difficulties also caused connection

problems.
The connection issues were already at their peak during the initial phase
of the pandemic and distance learning. When | connected to deliver
online seminars, it felt like 1 was talking to myself. Disconnections
occurred frequently, and we needed help receiving responses to our
questions, making it challenging to establish eye contact with the
students. | was left wondering what the students were doing on the other

end. Technical issues were primarily related to the online medium.
(Nurgiil, Appendix F, 17)
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For instance, Esra indicated that using the Zoom platform to communicate with

students and parents during distance education created a sense of insecurity which

made her nervous.
Initially, I was unfamiliar with the Zoom platform and had reservations
about its reliability due to the numerous rumors circulating at the time,
including concerns about information theft. However, upon reflection, |
recognized the potential benefits of the platform and slowly overcame
my initial anxiety. Eventually, the ubiquitous use of Zoom in all
environments compelled me to adopt it for my work. (Esra, Appendix F,
18)

Nurgiil said that one of the most challenging difficulties experienced in distance

education might be that children do not have technology devices like computers,

telephones, tablets, or the internet.
Many students need help accessing essential technology at home, such as
phones, computers, headsets, or speakers. Although the government
provided tablets or similar devices to some families, there was a high
demand for these resources, limiting access. While some students may
have had access but have yet to utilize it, many faced financial
constraints that prevented them from obtaining the necessary technology
or internet access at home. (Nurgiil, Appendix F, 19)

As can be seen from the excerpts, technology-related difficulties created significant

challenges in the school counseling practices of school counselors, and they had to

struggle with those challenges on their own.

4.1.4 Theme 4: Difficulties of the professional-Vocational procedure

The seven participants, Ozge, Esra, Buket, Kerem, Giilin, Oykii, and Nurgiil,
reported that adapting to the new circumstances in their professional practices was
one of the significant challenges faced by school counselors during the COVID-19
lockdown. Ozge mentioned difficulties adapting to the swift transition to online

education in the following excerpt.
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We all faced an adaptation problem with the sudden introduction of
distance education due to the pandemic. As a profession heavily relying
on face-to-face communication and mutual negotiation, this posed a
challenge for us. When introducing distance education, I shared the same
feelings with the children about how it would work. However, | had more
difficulty than other teachers because our work is less precise and
involves handling situations that arise spontaneously. During the
pandemic, children's stress and anxiety made it more challenging to run
counseling sessions remotely. Initially, it was difficult to find a suitable
platform, but we eventually settled on using Zoom or WhatsApp for
video calls. Our counseling sessions’ duration, time, and interval had to
change significantly, which presented additional difficulties. (Ozge,
Appendix F, 20)

Esra and Buket also highlighted the difficulty of adjusting to the changes brought by
online education, which is a new and unfamiliar experience for students, parents,
administrators, and school counselors.
At the beginning of the pandemic, they focused more on lessons and
teaching processes. Teaching students was more important because this
was new to parents and administration. In other words, it was an
unprecedented process that caught everyone off guard, and no one knew
what to do. (Esra, Appendix F, 21)
I encountered several challenges, particularly in adjusting to a world
unprepared for remote learning and attempting to carry out our
profession in this new format. The online processes were entirely foreign,
and we encountered numerous obstacles in adapting to them. (Buket,
Appendix F, 22)
According to Kerem, EBA (Education Informatics Network) was initially intended
solely for teachers during the early stages of distance education. However, he
expressed his dissatisfaction that no provisions were made for counseling sessions.
He suggested that EBA (Education Informatics Network) could have been utilized
more efficiently during this time.
We struggled at the beginning during this time - children, school
administrators, and teachers alike. For instance, EBA (Education
Informatics Network) did not initially have a designated session. Only

branch teachers conducted online interviews or lessons. (Kerem,
Appendix F, 23)
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Giilin emphasized that she initially encountered difficulties adapting to technology
during the early stages of remote education. She mentioned that there were no
preparations or schedules for using EBA (Education Informatics Network) or Zoom,
which made her job as a school counselor challenging.

Regarding my profession, | required assistance with technology
integration during the initial phase of remote education, as neither EBA
(Education Informatics Network) nor Zoom was available. Although
some teachers were conducting private lessons via Zoom, there was a
need for more structured planning. Eventually, the Ministry of National
Education released an activity booklet as guidance. Following this, we
approached the assistant principals and were allocated lessons. This was
the approach we took. The process of technology integration proved to be
quite challenging. (Giilin, Appendix F, 24)

Oykii expressed her concerns about the lack of support from the school
administration in managing the remote education process. She noted no clear
guidance on what to do and how to do it. Additionally, she mentioned that she faced
challenges conducting face-to-face tasks during distance education and did not know

how to proceed.

| faced numerous challenges during this period. Although I could conduct
individual meetings, | needed help managing classroom work. | was
reluctant to use specific platforms and struggled to find ways to connect
with all the students simultaneously. For example, | had difficulty
figuring out how to orient the 5th graders, promote class consciousness,
and prevent 6th graders from losing interest in school after the pandemic.
I was unsure how to develop a sense of belonging, and my materials
needed to be more extensive. Therefore, | suggested using age-
appropriate visual aids and making the experience more enjoyable to
keep the students engaged. Our job is highly interactive and needs to be
interactive even during remote learning. While it is easy to hold and
connect with children in person, motivating them online is quite
different. | do not know whether the school administration lacked trust in
us or was uncertain themselves, but we received no guidance or direction
during this period. We needed help to get a clear answer when we asked
for assistance on how to do our jobs. (Oykii, Appendix F, 25)

Esra stressed that the current situation could be more familiar to students, parents,

and administration.
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At the beginning of the distance education process, the lessons focused
more on the students, parents, and administration. It was a new situation
for all of them, and no one was prepared for it. (Esra, Appendix F, 26)
Buket noted that adapting to the situation was challenging since working online was
new to her.
There were difficulties in getting used to it as it was something that the
world needed to prepare for. The online processes involved in our work
were new, and we needed help adjusting to them. (Buket, Appendix F,
27)
Nurgiil pointed out that one of the significant challenges during the distance
education period was the absence of guidance hours.
Before the pandemic, we had raised concerns about the absence of a
designated guidance hour, and unfortunately, the same issue persisted
during distance education. The students were attending classes for a total
of 7 hours without any allocated time for guidance. When we finally
arranged for guidance activities after the 7 hours of lessons, there was a
disappointing lack of participation from my school. Thus, the lack of
time proved a significant challenge for me. (Nurgiil, Appendix F, 28)
During the COVID-19 pandemic, when schools were suddenly closed, school
counselors reported significant challenges adapting to this sudden transition. The
pandemic greatly impacted their professional lives, and they expressed the need for
regulations at both administrative and ministerial levels to help manage the process

more effectively.

4.2 Arisen opportunities by school counselors during the COVID-19 pandemic
Based on the responses obtained from school counselors employed in public middle
schools, the second research question regarding the challenges encountered during
the COVID-19 pandemic can be categorized into five themes. Table 4 presents arisen

opportunities for school counselors during the COVID-19 pandemic.
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Table 4. Arisen Opportunities by School Counselors during the COVID-19 Pandemic

Opportunities 1123|456 |7 |8]|9 101112
Flexibility in + + + | + +
terms of time and

locality and

saving time

Opportunity-time | + | + | + + | + +

for self-initiated
professional
development

Convenience and + |+ + +
comfort

Facilitation of + + + | + +
participation/Acc
essibility

Cybercounseling + + | +

Note. The numbers in the first row of the table indicate the sequential numbers of the participants
listed in the participants' table alongside their code names. The themes on which the participants
expressed their ideas are represented by a plus sign (+) in the corresponding column of the table.

4.2.1 Theme 1: Flexibility and saving time
Six participants, Ozge, Kerem, Oykii, Demir, Seyma, and Aysa, identified flexibility
and time-saving as the key benefits of distance education for school counselors.
Kerem and Esra also pointed out the convenience of attending online training and
seminars.
Despite the widespread focus on the negative impacts of the pandemic, it
is worth noting that there have been some unexpected benefits. For
instance, attending online training and seminars provided the
convenience of participating from the comfort of my own home when
face-to-face attendance was impossible. I also increased my awareness

by participating in interviews conducted by mental health professionals.
(Kerem, Appendix F, 29)
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Through online seminars, we connected with a wide range of educators,
experts, and professionals from outside of Istanbul, where | work. This
expanded access was precious given the logistical challenges of attending
in-person events, including transportation issues. However, through
online platforms, we could participate in all the seminars and events we
desired, regardless of location. The flexibility of online education
allowed us to transcend barriers of time and space. (Esra, Appendix F,
30)

In addition, Seyma and Aysa noted the flexibility of distance education for reaching

students and conducting seminars and training.
The option to attend lessons remotely from home or in a personal space
was perceived as a welcomed freedom by students, as noted through their
feedback. This approach facilitates greater ease of connecting with
children, enhancing educational outcomes. (Seyma, Appendix F, 31)
Conducting remote training and seminars via the Internet was a viable
approach, particularly in cases where participants were invited to attend
Zoom meetings or engage in activities for children. This approach
remains used in some contexts, indicating its continuing relevance in
modern educational practices. (Aysa, Appendix F, 32)

Oykii, a participant in a family counseling master's program in Ankara, mentioned

the convenience of distance education. She stated that completing the program

required physical presence in Ankara, but distance education enabled remote learners

to finish the program.
The pandemic allowed me to pursue an online master's degree, which
was a significant advantage. Thanks to distance education, I completed
my program and graduated, which would have been difficult if | had to
go to Ankara physically. (Oykii, Appendix F, 33)

In summary, distance education benefits school counselors and students, especially

in flexibility and time-saving. Several participants highlighted the advantages of

attending seminars, taking courses, and pursuing a master's degree through distance

education.
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4.2.2 Theme 2: Opportunity for self-initiated professional development

Seven of the participants (Ozge, Ceyda, Kerem, Murat, Giilin, Oykii, and Seyma)
highlighted the advantage of online education for school counselors in terms of
providing opportunities and time for self-development. For instance, Ozge noted that
she discovered she could access abundant online training that she would not typically
attend in person.

We have all undergone the process of online learning, which has
contributed to our increased awareness. This experience has facilitated
our participation in studies across different fields and provided us with
greater access to various types of therapy. (Ozge, Appendix F, 34)

Ceyda noted that attending online training during the pandemic was not challenging,
enabling her to find opportunities for self-development. She observed that accessing
information has become more accessible, contributing to her personal and
professional growth.

I discovered that | could participate in online training sessions that |
would not have been able to attend in person. This allowed me to engage
in various professional development activities. My most significant
learning experience was realizing I could access most training sessions
online. Therefore, online access to information has been the primary
source of my extensive learning. (Ceyda, Appendix F, 35)

Kerem highlighted that while he believes all training related to his field of work
should be conducted face-to-face, he acknowledges that distance education is a
valuable alternative without in-person training opportunities. In his opinion, any
form of education is better than no education at all.

Distance education has significantly increased awareness among
professionals by enabling their participation in expert interviews. For
instance, | was intrigued by the field of art therapy, which typically
requires in-person attendance. While | believe all training related to our
area should ideally be conducted face-to-face, the cost-benefit analysis
has convinced me that the online sessions | attend are sufficient. The
solution-focused therapy I learned online has been instrumental in my
work at school, where time is limited. Participating in training sessions
such as art therapy and solution-oriented therapy has been invaluable
during this period. For example, taking art therapy has significantly
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contributed to my ability to address issues like test anxiety and peer
bullying, particularly among eighth-grade students, which I studied
through my research. (Kerem, Appendix F, 36)

Murat pointed out that time is less important than before because time could be
easily changed thanks to distance education. Distance and online education offered

time and place flexibility.

Furthermore, the pandemic created opportunities for professional
development in our field through distance education. The availability of
online education through various platforms such as Zoom has
dramatically increased, providing more flexibility and options for
participants. Additionally, paid vocational training that was previously
out of reach due to financial or geographic constraints became free
online. Although face-to-face interaction with children was limited, we
could still develop our skills and knowledge. (Murat, Appendix F, 37)

Gilin talked about the significance of attending online training where she wants to. It
does not matter where educators or participants are situated.

| capitalized on the benefits of online training, which presented a
valuable opportunity to attend courses that were otherwise unfeasible to
attend in person due to scheduling conflicts or geographical limitations.
This mode of training allowed me to conveniently participate in the
training sessions from the comfort of my own home during evening
hours. (Gtilin, Appendix F, 38)

The online pursuit of a master's degree constituted a major advantage for Oykii's self-
development that she effectively managed to handle. Moreover, she has expressed
that this approach has allowed her to participate in numerous online training sessions.

Undertaking an online master's degree program presented a pivotal
opportunity to enhance my professional qualifications, particularly as my
previous experience was deemed insufficient to intervene fully in family-
oriented education at the middle school level, where engagement with
families is often necessary. The pandemic gave me the unique
opportunity to pursue this degree remotely, which proved to be a crucial
turning point in my career. Additionally, the pandemic allowed me to
participate in numerous training sessions that were accessible online,
which enabled me to develop my professional skills further. These
training sessions were often serendipitously discovered through personal
connections and informal networks rather than through formal channels.
Despite their informal nature, these training opportunities proved
valuable in advancing my professional expertise, mainly as they focused
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on areas relevant to my work with students at school. (Oykii, Appendix
F, 39)

According to Seyma, distance education offered a significant advantage in terms of
accessibility to professional training opportunities compared to traditional face-to-
face education. Seyma further elaborated on this point, recounting her prior
experience attending the Rorschach and Projective Tests Association for a course
conducted in person. Due to the requirement to physically attend the association, she
could not participate in specific sessions due to scheduling conflicts with work hours.
However, when the course transitioned to an online format due to the pandemic,
Seyma could attend and take full advantage of the opportunity to improve her skills
and knowledge.
Before the pandemic, | was engaged in personal education pursuits. | was
enrolled in the Rorschach Tests Practitioner Training program offered by
the Rorschach and Projective Tests Association, which spanned 2.5
years. Initially, | attended classes in person during the evenings;
however, the course schedule was altered due to my instructor's
availability, which created scheduling conflicts with my work hours. |
contemplated discontinuing the program as a result. The advent of online
education platforms during the pandemic allowed me to resume my
education remotely, which proved a convenient and advantageous
alternative. In light of these developments, the shift to online education is
a significant opportunity for my personal growth and development.
(Seyma, Appendix F, 40)
In conclusion, distance education afforded some participants the opportunity for self-
initiated professional development. Although these individuals had previously

engaged in personal development before the pandemic and the implementation of

distance education, they could expand their personal growth through these channels.
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4.2.3 Theme 3: Convenience and comfort

According to Ozge, the increased use of online platforms has facilitated user access
and made reaching the target audience, whether students or parents, easier. She
specifically mentioned video conferencing platforms such as Zoom.

After the initial phase of the pandemic, we became more adept at the
distance education process. My students, colleagues, and | became more
familiar with and utilized the online environment more effectively. This
involved holding Zoom meetings and using online platforms to engage
children remotely. Due to various restrictions, conducting meetings
online rather than in person was often more convenient. At present, we
still utilize distance education in certain situations. (Ozge, Appendix F,
41)

Kerem brought up another aspect of distance education, explicitly using
communication platforms such as Zoom and WhatsApp. These platforms enable
users to communicate via video, audio, and phone. Kerem utilized these platforms to
conduct interviews with students and their parents easily.

I utilized Zoom as the primary platform for group guidance and
individual interviews during the pandemic. When the students were
unavailable while the mother was with the father, we resorted to
WhatsApp group conversations. | also employed "peer solidarity" to
promote academic success in 7th and 8th-grade students. We created
groups of 4-5 or 7-8 individuals who communicated through Zoom or
WhatsApp video to discuss and resolve any problems they encountered.
While the online interactions were not ideal, they provided support and
continuity for the children during the pandemic. (Kerem, Appendix F,
42)

Murat shared his experience related to flexibility. He mentioned that the importance
of time is decreased during online education.
Distance education facilitated the Parent Academies Project by providing
convenience, particularly by inviting guests for evening sessions. This
aspect of the project was significantly beneficial due to the flexibility and
accessibility offered by the online platform. (Murat, Appendix F, 43)
Esra pointed out that one of the essential tasks of middle school counselors is to

promote and arrange educational visits to various institutions. She noted that online

school trips were a viable alternative for middle school students during the pandemic
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and distance education. This allowed counselors to organize virtual visits to high
schools for every student, which is only sometimes feasible in person due to
logistical constraints. Therefore, online school trips serve as a convenient solution to
this challenge.

Online school trips were useful during the distance education period. It is
not possible to make physical trips to every high school and to host every
student on such trips. While only two high schools were able to visit
before the pandemic, students were able to visit many schools virtually,
thanks to online school trips. In this way, more students were able to
benefit from this opportunity. | can say that this was positive in terms of
equality of opportunity. Some schools had already uploaded their content
to their websites, allowing students to explore them remotely. We, the
psychological counselors, introduced this approach to the students and
explained the procedure. In some cases, counselors and students from the
schools visited held live Zoom meetings to provide more information.
(Esra, Appendix F, 44)

Nurgiil asserted that technology had a positive impact on all of us. It provided a
convenient means of simplifying the complicated process during the pandemic, and
problem-solving was facilitated instead of ruminating on the difficulties or
challenges. And also, this situation gives an opportunity in terms of equality of
opportunity.
During the pandemic, we utilized technology to facilitate online
appointments for students who needed to reach us. Specifically, | created
a Google form that allowed students or parents to request an appointment
with us, and we provided feedback on any issues the students were
experiencing. The experience of giving counseling through online
meetings highlighted the benefits of technology, which made our work
more manageable. (Nurgiil, Appendix F, 45)
The study participants reported that technology and distance education presented
various opportunities, such as ease and convenience. Throughout the interviews, the

participants repeatedly emphasized the advantages of convenience and comfort

associated with these methods.
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4.2.4 Theme 4: Facilitation of participation
According to the school counselors, there was more participation in online activities
than in face-to-face ones. For instance, Ozge stated:

We found that conducting parent meetings online provided a sense of
relief for us. Once familiar with this approach, we could shift entirely to
an online platform. This year, | also conducted the Parent Academies
Project remotely. We could involve almost sixty parents in monthly
sessions, compared to fifteen, if face-to-face meetings were conducted.
This approach was beneficial in inviting external professionals who
would have otherwise faced difficulties attending physical meetings due
to work and time constraints. The accessibility of the Internet to
everyone, including parents, has facilitated their participation in school
activities. Initially, we faced challenges adapting to this new format, but
once parents saw the program's value, they became more eager and
actively participated. We observed that parents were more willing to
engage in planned activities according to their availability. (Ozge,
Appendix F, 46)

Similarly, Murat indicated that more parents could attend online parent studies than
face-to-face seminars.

The use of technology-facilitated parental involvement. The number of
attendees in parent meetings has increased compared to traditional face-
to-face training sessions. This shift to technology-based platforms has
been advantageous for me regarding parent participation. (Murat,
Appendix G, 47)

Buket provided details about her school, whose parents have a low socio-economic
status and work long hours, making it difficult to obtain their employers’ permission
to participate in school activities. This resulted in a significant participation problem
and hindered the achievement of the intended goals for the parents. However, these
issues were resolved by utilizing online platforms and conducting parent sessions
virtually, leading to increased participation rates among the parents.
| am currently employed in the Pasabahge region in Beykoz, where most
parents work physically demanding jobs with heavy workloads. Before
the pandemic, they were unable to attend face-to-face meetings or
seminars due to busy working hours and lack of leave. Even mothers
couldn't answer their phones because most of them worked in factories.

This situation led to an important participation problem and the desired
targets for the parents could not be achieved. With the pandemic, the
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concept of "out of hours" emerged and we made our training more
accessible by organizing meetings outside of school hours. More parents
were able to participate in our work. This approach continues to be used,
especially in individual interviews, when we interview students in their
hometowns, for example during the high school choice counseling
process (Buket, Appendix F, 48)

Nurgiil noted the impact of the online procedure on parental involvement, indicating
an increase in participation levels with the implementation of online parent studies.
The online platform provided an excellent opportunity for school counselors, as it
facilitated the achievement of their planned work goals.

In terms of parental participation, distance education proved to be
advantageous. For instance, face-to-face seminars had low attendance,
but the number of participating parents significantly increased when
conducted online. This positive outcome prompted the realization that
online education is a beneficial platform for engaging parents, even
beyond the pandemic. Therefore, even after the pandemic subsides, the
option of online education will be continued to ensure improved parental
participation. (Nurgiil, Appendix F, 49)

Seyma talked about communicating with students via technological tools or
platforms such as Zoom, and online activities decreased the level of technology

addiction of students.

In the past, we were able to reach students who did not want to enter the
classroom more easily through distance education. For instance, |
observed that students with technology addiction have shown more
interest in video conversations. | communicated more effectively with
these students during the pandemic process. | even received positive
feedback from some of my students, such as “My teacher was more
enjoyable than coming to school”. Also, for example, with technological
issues that I sometimes have difficulty with, “Teacher, we have searched
for you, we can help." | got messages like such support from students has
made our interactions during distance learning more meaningful. (Seyma,
Appendix F, 50)

To summarize, the school counselors reported a rise in parental and student
engagement in various activities during the online learning period in contrast to the

traditional face-to-face period.
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4.2.5. Theme 5: Cybercounseling

With the pandemic, the significance of online psychological counseling increased,
and colleagues such as Esra, Buket, and Seyma highlighted this trend. Esra
mentioned how to conduct individual counseling sessions during distance education.

Using technology to conduct individual counseling sessions remotely
rather than face-to-face was considered a benefit for us school
counselors. We acquired skills in conducting online counseling sessions
during this period. (Esra, Appendix F, 51)

Buket, who had been working as a school counselor for about 15 years, found the
new approach novel and practical. She believed that it would open new career
possibilities for participants.

Throughout this period, | had the opportunity to acquire new counseling
methodologies, including online counseling. As a school counselor with
14-15 years of experience, the concept of online counseling was
unfamiliar, and | was curious about its effectiveness. However, the
pandemic brought new professional opportunities, including
implementing online counseling, which became increasingly important.
The emergence of online counseling has expanded the scope of our
profession and opened up new dimensions for professional growth.
(Buket, Appendix F, 52)

According to Seyma, online counseling sessions were more pleasant for students, as

they can control their cameras and enjoy the freedom of opening and closing them.
Frequently, students preferred online counseling over face-to-face
sessions, as conveyed by comments such as, "My teacher, online
negotiations are much more enjoyable than face-to-face interviews. |
wish we could always have our talks online.” Their feedback suggested
that controlling the opening and closing of cameras provided a sense of
personal freedom. It is worth noting that the cameras were mostly open
during our psychological counseling sessions. (Seyma, Appendix F, 53)

Two participants referred to cybercounseling and expressed their belief that it could

present opportunities for school counselors.
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4.3 Informal learning practices experienced by school counselors during the
COVID-19 pandemic.

Based on the responses provided by school counselors employed in public middle

schools, the third research inquiry concerning the informal learning practices

encountered by school counselors amidst the COVID-19 pandemic can be classified

into four distinct themes. Table 5 presents informal learning practices experienced by

school counselors during the COVID-19 pandemic.

Table 5 Informal Learning Practices Experienced by School Counselors during the
COVID-19 Pandemic

Practices of 112 |3|4|5|6|7|8]9]10]11]12
informal learning

Social media and + |+ |+ |+ |+ ]+ ]|+ +
digitalization

Non-governmental + | + + |+ +
organizations
(NGOs)

Reading and + + | +
researching

Social support groups + + |+

Note. The numbers in the first row of the table indicate the sequential numbers of the participants
listed in the participants' table alongside their code names. The themes on which the participants
expressed their ideas are represented by a plus sign (+) in the corresponding column of the table.

4.3.1 Social media and digitalization

The shift towards online work due to the adoption of distance education transformed
the nature of work for counselors. This transition resulted in school counselors being
abruptly restricted from providing face-to-face guidance and counseling services,

compelling them to acquire novel modes of operation. School counselors resorted to
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diverse strategies to adapt to this challenge, including leveraging technology, seeking
social support from groups, collaborating with non-governmental organizations
(NGOs), and engaging in extensive reading and research.

Ceyda highlighted that online access to information has been highly
advantageous, and independent learning has become imperative for school
counselors, as they must discover novel learning experiences independently. By
utilizing technology, school counselors can determine the optimal utilization of
resources and tools at any given time.

Accessing information online has been a pivotal learning experience for
me, as it has placed a wealth of information at our fingertips, readily
accessible through our devices. This presents exceptional opportunities to
my colleagues who have a focused mind and a clear objective. My first
online learning experience can match my sense of loneliness when we are
left to ourselves. Less stress always motivates me and pushes me to seek
solutions for new resources. That's what happened during the pandemic.
The pressure to be productive and helpful in this environment catalyzed a
drive to take action, and | was able to accomplish goals that may have
taken five years in just one year. (Ceyda, Appendix F, 54)
Kerem emphasized the significance of technology and digitalization in the context of
online and distance education methodologies. The advent of numerous free-to-use
graphic tools online has enabled school counselors to effectively streamline their
online and distance programs by creating various media, including social media
posts, presentations, videos, logos, and other visual materials. These tools enabled
school counselors to perform their tasks more efficiently and independently acquire
the necessary skills to utilize them effectively. While competency in these tools was
not mandatory, some school counselors chose to learn and master them alone.
The present period has presented opportunities for growth and progress,
as | have been able to incorporate novel methods in my work. Given that
videos, presentations, posters, and brochures are more suitably employed
online, I have utilized various digital programs to reach out to both
children and parents through classroom groups. | have prepared

compelling presentations, posters, and videos through these programs
and honed my editing skills. As a result, the pandemic has enabled me to
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adeptly create visually appealing presentations and posters that capture
children's attention, a valuable outcome of this period. (Kerem, Appendix
F, 55)
Murat posited that school counselors must familiarize themselves with the processes
and practices they typically engage in during face-to-face interactions. The pandemic
profoundly impacted school counselors, causing significant personal and professional
upheaval. As a result, acquiring new skills and knowledge was imperative, as it was
necessary to adapt to the altered landscape of distance education, guidance, and
counseling practices. Some counselors endeavored to learn how to navigate this new
terrain, emphasizing leveraging Web 2.0 tools to facilitate these processes and
streamline guidance and counseling practices.
Through e-school and school psychological counseling service Instagram
accounts, | acquired proficiency in utilizing Web 2.0 tools to generate
documents. In addition, I created school social media accounts to foster
communication with students during this time, which presented its fair
share of challenges. However, working from home afforded me greater
flexibility and allowed me to devote more time to these tasks. In contrast
to the demanding nature of face-to-face counseling sessions, the guidance
components of my role were considerably less taxing. They granted me
ample opportunity to reflect on innovative approaches to counseling.
Consequently, the present circumstances have been advantageous for me
in this regard. (Murat, Appendix F, 56)
Murat underscored the importance of integrating digitalization into the guidance and
counseling process. Although these digital tools existed before the pandemic and
distance education, their utilization among school counselors and schools became
more widespread in response to the new situation. For instance, one key example of
this was the creation and utilization of Google Forms by counselors. This was crucial
because the Directorate of National Education provided certain documents to gather
data and identify all students and their parents. As a result, reaching out to multiple

students and their parents simultaneously became much easier and more efficient

than before the pandemic.
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We acquired the skill to use digital forms, specifically Google Forms, for
data collection. This significant development enabled us to reach out to
more individuals without needing paper-based documentation. For
instance, we employed digital School Risk Factors Analysis Forms and
Guidance Needs Analysis Forms. While collecting data from 50-100
individuals during face-to-face education was challenging, we reached
300-400 out of 600 students easily last year. This method allowed us to
target individuals unavailable during face-to-face meetings, such as
primarily made students or those in the 8th grade. The advantage of this
method is that it eliminates paper waste. This strategy proved successful,
and we intend to continue using digital forms for data collection. (Murat,
Appendix F, 57)

Giilin suggested that social media can help monitor the training agenda. This shift
towards utilizing social media platforms for educational purposes was primarily
attributed to the rise of distance education.

| realized the potential of social media to facilitate access to training
materials. The shift towards distance education led to increased social
media usage for staying updated with training agendas. | could access
announcements and live broadcasts by field professionals by following
relevant social media accounts. Additionally, towards the end of the
pandemic, | began pursuing a master's degree, and the fact that it was
offered online proved highly beneficial. | only attended face-to-face
classes once a month, which made it much more manageable. In-service
training that usually requires in-person attendance and more effort was
now available online, allowing me to acquire significant knowledge.
Consequently, the number of training sessions | attended increased
thanks significantly to the heightened accessibility facilitated by online
education. (Giilin, Appendix F, 58)

Oykii emphasized that they became aware of training opportunities through social

media platforms such as Instagram and YouTube. They were curious and actively

sought and searched for knowledge through these channels.
I learned many pieces of training from social media platforms, especially
Instagram. The training was announced on the pages | follow on
Instagram and even on YouTube in live broadcasts of my various
interests. I like learning by actively researching and exploring topics that
arouse my curiosity. My interests have completely driven the training
sessions I have attended. (Oykii, Appendix F, 59)

Buket mentioned the convenience of knowing that content is available on platforms

such as YouTube and realizing that it is accessible at any time, which provided a
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sense of comfort to her. Sharing professional knowledge in school counseling
through social media platforms became more widespread among school counselors
with distance education.

I think accessing information has become oversimplified due to the
availability of various videos on YouTube. With increasing guidance and
counseling videos on social media platforms, learning has become more
comfortable and less anxiety-provoking for school counselors. | observed
that when searching for guidance and counseling-related topics on
YouTube, many videos are available, which can be accessed at any time.
This accessibility may provide a sense of comfort and reduce anxiety
levels for learners. | found this experience productive, as it helped me
overcome my anxiety and successfully integrate new skills into my
profession. (Buket, Appendix F, 60)

Demir pointed out the discovery of new applications, such as Canva, found by
chance on an Android phone. Demir elaborated on the process of finding and
utilizing these applications. The primary motivational factor for him was curiosity.
As he explains in the following excerpt, although there was no compulsion or
obligation, Demir engaged in learning activities voluntarily:
I came across new applications, such as Canva, on my Android phone. |
learned to create posters, videos, and sound recordings by following
online tutorials. These skills were separate from my life before distance
education. Rather than any external necessity or obligation, personal
curiosity was the main driving force behind my learning. As | gained
more experience, | found the process less complicated than | had initially
thought, and | realized that many resources were available on platforms
like Youtube. I acquired the necessary skills with effort and a few online
tutorials. (Demir, Appendix F, 61)
The participants all agree on the modes and methods of learning facilitated by
technology and digitalization. They highlighted that digital means serve as a valuable
tool for learning alongside traditional ways. Moreover, they stressed that their

engagement with technology-enabled learning was motivated by personal interest

and not due to any external obligation or requirement.
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4.3.2 Non-governmental organizations (NGOSs)

Ozge emphasized the importance of associations for school counselors, highlighting
the various groups and associations that provide community service. School
counselors frequently obtain education from these organizations to fulfill their needs
and learn about specific topics or issues. In this context, Ozge mentioned the Teacher
Academies Foundation, which promotes sustainable teacher and school counselor
development to ensure children's access to quality education. However, she did not
provide specific details about an organization affiliated with this institution.

| participated in a research study organized by the Teacher Academies
and the Ministry of National Education. Before the pandemic, | enrolled
in the Teacher Academies Foundation program, which promotes
sustainable development for teachers and school counselors to ensure
children's right to quality education. In the program's first-ever group
study, which lasted eight weeks, fifteen psychological counselors
participated in person twice a week in Besiktas. I became aware of this
academy thanks to one of my teachers in Beykoz. A professor from the
university provided the training, and it was free of charge. The academy
occasionally conducted online sessions using platforms like Zoom, which
was an enlightening experience for me. Thanks to my teacher friend, who
introduced me to this study, | was able to benefit from such an
outstanding program. (Ozge, Appendix F, 62)

Ceyda highlighted the importance of the Turkish Psychological Counseling and
Guidance Association's importance in facilitating school counselors' learning
process. The association offers professional and scientific meetings, providing a
platform for counselors to enhance their knowledge and skills.
| took the initiative to seek out training opportunities, motivated to find
solutions to my challenges. Initially, | received a recommendation for a
training program and conducted my research to identify additional
options. The Turkish Psychological Counseling and Guidance
Association also facilitated access to various training programs through

which I acquired significant knowledge and skills. (Ceyda, Appendix F,
63)

Murat reported that he acquired new skills in online graphic design tools through the

Istanbul Teacher Academies, which offers numerous online tutorials for teachers and
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school counselors. It is worth noting that Murat had expressed a need for learning in

this area.

| found some free time and pondered how to utilize it productively.
During this period, I decided to participate in an online training program
offered by the Istanbul Teacher Academies to improve my skills in using
Web 2.0 tools. This was a novel area for me, and | was initially
unfamiliar with the various graphic design tools available online. The
training sessions helped me to gain proficiency in these tools, which
included Canva and virtual classrooms, among other things. (Murat,
Appendix F, 64)

Similarly, Giilin explained how she acquired information about available training
opportunities. According to her, the participants actively followed istanbul Teacher
Academies to stay informed about the latest developments in their fields of interest.
As a result, she learned about new and emerging trends in areas such as guidance and
counseling training and technology-based education.

| have participated in multiple training sessions organized by the Istanbul
Teacher Academies. Our engagement with the Directorate of National
Education has consistently revolved around this avenue, facilitating our
participation in their training programs. (Giilin, Appendix F, 65)

Nurgiil highlighted the importance of ISMEK (Istanbul Metropolitan Municipality
Art and Vocational Training Courses), a hon-governmental organization, as it
fulfilled her learning needs. In addition, she mentioned utilizing MEBBIS (Ministry
of National Education Information Systems) to acquire new knowledge and skills.

During the pandemic, | became aware of my inadequacies in technology-
related matters and realized the need to improve my skills. Recognizing
continuing the process online, I sought to expand my knowledge through
various training opportunities, including those provided by the Istanbul
Metropolitan Municipality Art and Vocational Training Courses
(ISMEK) and the Ministry of National Education Information Systems
(MEBBIS). These courses covered various topics, such as Web 2.0 tools,
online game development, and creating interactive content for
presentations and seminars. As a result, | gained valuable experience
using online platforms for presentations and seminars instead of
traditional tools such as PowerPoint. This training has significantly
contributed to my professional development during the pandemic, and |
continue to improve myself in this area. I believe online content and
activities can enhance active participation and interaction with the other
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party. | researched independently to find the necessary training to address
my learning needs. (Nurgiil, Appendix F, 66)

Some participants generally emphasized the significance of Non-Governmental
Organizations (NGOs). Numerous participants explained that they acquired

knowledge and skills through NGOs.

4.3.3 Reading and researching
The type of work of school counselors has been significantly impacted by distance
education as they have had to transition to online work. Face-to-face guidance and
counseling abruptly ceased, and school counselors had to try to learn new work
modes. Consequently, they began learning to operate independently in these
uncertain and challenging circumstances. Different individuals adapted to these
changes in various ways, and one of the strategies employed by some was reading
and researching. For instance, Oykii, Demir, and Seyma resorted to this approach.
Oykii acknowledged that reading is one of the ways that can ease the sudden
and challenging transition to distance counseling and guidance, as it provides an
opportunity to learn and adapt to new situations.
It posed a significant challenge for me, and | endeavored to bridge the
gap by seeking out and acquiring knowledge. Balancing personal and
professional demands during this time was arduous. Therefore, | resorted
to consistently engaging in reading, watching educational videos, and
participating in online training to address the challenge. This was my
approach to managing the situation. (Oykii, Appendix F, 67)
Demir emphasized the importance of following a reliable agenda as a potential
strategy for overcoming challenges.
Adopting daily news and following reliable sources enabled me to
acquire information from credible sources. The benefits of this approach
became apparent as | read from foreign websites and social media

channels in English. As a result, | obtained accurate and comprehensive
information, highlighting the advantages of learning a foreign language
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and following an agenda to enhance knowledge and provide precise
details. (Demir, Appendix F, 68)

According to Seyma, individuals with close relations to healthcare workers

experienced more serious challenges during this period. Her brother is a doctor, so

she experienced high anxiety about his safety and well-being. In addition to the

professional challenges, these unanticipated circumstances negatively affected her.

Seyma found relief in learning through reading and research as a coping method. She

searched to get accurate information from reliable sources to ease her anxiety.
Initially, my anxiety level was significantly high, and | made a concerted
effort to seek out reliable information to alleviate my concerns in dealing
with these challenges. Obtaining trustworthy information served as an
essential guide to acquiring accurate information. | abstained from
accessing information that would exacerbate my anxiety level. (Seyma,
Appendix F, 69)

Buket highlighted that the way of informal learning practice of reading and research

could be instrumental in promoting personal and professional growth.
In coping with professional challenges, | tend to shift my focus toward
my profession. During the pandemic, | utilized bibliotherapy to improve
myself personally and professionally. By reading about my academic
field and the pandemic, I could transfer the knowledge gained from past
traumatic experiences to the current situation. This method not only
helped me refresh my existing knowledge but also enabled me to learn
new information. (Buket, Appendix F, 70)

As mentioned earlier, certain school counselors find relief in learning through

reading and conducting research to ease their challenges. Furthermore, accessing

reliable sources was worthy for counselors to overcome these challenges.

4.3.4 Social support
School counselors acquired knowledge and skills through collaborative learning and
social support networks. Given their exposure to traumatic events in their daily work,

school counselors often experience adverse effects on their mental health.

66



Consequently, they require support and supervision on various issues, including
coping with unexpected incidents at school, obtaining advice on addressing their
problems, and seeking guidance on implementing the counseling plan, necessitating
collaboration and assistance from social support groups.
Kerem emphasized the significance of social support groups for school
counselors. Cooperation and collaboration among school counselors were deemed
more critical and pressing than other professions or branches. Through brainstorming
sessions with colleagues, Kerem acknowledged learning new approaches, such as
identifying effective strategies or techniques to address specific issues. According to
Kerem, social support groups played a vital role in supporting the growth and
development of school counselors. By providing a conducive learning environment,
these groups or associations facilitated the acquisition of knowledge and skills
necessary for the job.
Due to the extended time spent at home during the pandemic, there was
an opportunity to learn from various groups and friends. | realized that
the cooperation among school counselors is notably high compared to
other fields, and as such, a wealth of knowledge was shared among peers.
Brainstorming sessions were particularly effective in generating new
approaches and solutions to problems. Then, I applied these approaches
in preparing presentations and videos and reaching out to children.
Hence, | think the significance of various presentation preparation
techniques is in enhancing their skills and reaching out to students.
(Kerem, Appendix F, 71)

Buket emphasized the significance of social support, acknowledging that we require

support and cooperation as human beings. She believes fostering supportive

relationships can have positive implications for school counselors.
| received support on technological issues from my family members. For
instance, | needed to learn about Zoom and downloading and integrating
programs. As I gave birth during the pandemic, I lagged in technological
learning compared to others. Fortunately, | had some advantages in terms
of family support. My brother and cousins are engineers in technical

fields, enabling me to access the necessary information through my
relationships. (Buket, Appendix F, 72)
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According to Nurgiil, she had experience working with school counselors and
colleagues as a school counselor.

I did not feel isolated because the challenges | faced as a school
counselor were common in other schools. When | communicated with
my close friends and colleagues, they shared similar experiences and
encountered similar situations. We discovered that there were both
positive and negative aspects of the case, which helped alleviate my
anxiety. Moreover, we exchanged information frequently and learned
from each other's experiences. (Nurgiil, Appendix F, 73)

I have a penchant for utilizing technology; however, my technical
knowledge could have been more extensive. Technology did not play a
crucial role in my life before the pandemic. Nevertheless, voluntary and
self-employed training in technology has been beneficial, as it has made
my life much easier. The usage of technology helped me in my work, as
well as the education and training | received, and aided me in
communicating with individuals effectively. For instance, the
convenience of online meetings and individual interviews are benefits of
technology usage. Although I did not receive compulsory technology
training, | discovered its significance during this pandemic. In today's
world, being a global citizen necessitates learning software, which |
eventually realized. As an illustration, if I considered something
internationally, | would require specific software and thus receive some
basic training on Python through online means. A friend who lives
abroad recommended this course to me, and | found it a unique
experience. (Nurgiil, Appendix F, 74)

Some participants mentioned social support groups as among the informal learning

practices experienced by school counselors during the COVID-19 Pandemic.

4.4 Strategies for coping with the challenges posed during the COVID-19 pandemic
Based on the responses obtained from school counselors employed in public middle
schools, the fourth research question regarding the strategies for coping with the
challenges posed during the COVID-19 pandemic can be categorized into four
themes. Table 6 presents strategies for coping with the challenges posed during the

COVID-19 pandemic.
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Table 6. Strategies for Coping with the Challenges Posed during the COVID-19

Pandemic
Strategies 112|3(4|5|6|7|8|9]10|11]|12
Getting information from + + | +
reliable sources
Physical self-care + +
activities
Professional solidarity + + +

and connectedness

routines

Maintaining daily + +

Note. The numbers in the first row of the table indicate the sequential numbers of the participants
listed in the participants' table alongside their code names. The themes on which the participants
expressed their ideas are represented by a plus sign (+) in the corresponding column of the table.

4.4.1 Getting information from reliable sources

Oykii suggested that accessing information from reliable sources was more

beneficial, ensuring accurate and verified information. She identified reliable sources

such as the Ministry of Health, the Ministry of National Education, and university

websites.

During the difficult period, | began following the agenda set by the
Ministry of Health, the Ministry of National Education, and the
universities websites. Moreover, | came across Istanbul Teacher
Academies on Instagram and attended their online training sessions. As |
searched for ways to cope, | discovered eTwinning, a digital platform for
teachers. | joined the eTwinning project and engaged in digital activities,
which enhanced my digital literacy and made me a more conscious
digital citizen. (Oykii, Appendix F, 75)

Demir emphasized that adopting an agenda derived from reliable sources could be

crucial to meeting challenges.

I acquired information from credible, readily available sources by
adhering to the agenda. Access to foreign websites and channels written
in English enabled me to read and obtain information from foreign
sources on social media. Consequently, | have realized the advantages of
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proficiency in a foreign language. It facilitated my ability to read and
keep abreast of the agenda, enabling me to acquire and disseminate
accurate information. (Demir, Appendix F, 76)
In Seyma's case, individuals with close ties to healthcare personnel faced more
significant challenges during this period. Seyma, who has a brother that works as a
doctor, experienced heightened anxiety regarding his safety and well-being,
worsening the already existing professional difficulties. To cope with these
difficulties, Seyma felt a sense of relief by reading and researching to get reliable and
beneficial information from reliable sources.
Primarily, I experienced heightened levels of anxiety, which prompted
me to seek out credible information to alleviate the distress associated
with coping with these challenges. Accessing trustworthy information
was paramount in obtaining accurate information, which was a critical
guide in my quest for reliable information. As a precautionary measure, |
refrained from accessing information that could trigger my anxiety.
(Seyma, Appendix F, 77)
Three participants mentioned accessing information from reliable sources as among

the Strategies for Coping with the Challenges Posed during the COVID-19

pandemic.

4.4.2 Physical self-care activities (Body & mind wellness/Meditation practices)
Professionals in social and healthcare services are vulnerable to psychosocial stress,
which became increasingly pronounced during the COVID-19 pandemic. This study
shows that engaging in physical self-care activities is an effective strategy for coping
with challenging life circumstances, such as psychosocial stress.

In Ozge's case, mindfulness was identified as a potential physical self-care
activity to cope with the difficulties stemming from the pandemic and distance

learning. As a school counselor, Ozge introduced a mindfulness program to her and
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her students, benefiting both parties. Seeing the positive result of this activity on her
students further supported Ozge’s belief in its effectiveness as a self-care activity.

At the onset of the pandemic, I initially struggled to cope with the
difficulties. Subsequently, | implemented a strategy involving
mindfulness exercises with children. Having previously participated in a
group study on mindfulness, | used this experience to address my anxiety
about remaining at home and planning for an uncertain future. Initially, |
engaged in an 8-week trial process consisting of daily 20-minute body
scanning and breathing exercises. | then attempted to create small groups
with children, specifically 8th-grade students, who were experiencing
stress due to both the pandemic and their upcoming exams. Every two
days, we conducted various mindfulness activities through Zoom, lasting
between 15 and 20 minutes. The impact of these exercises was highly
positive, providing coping mechanisms for stress and helping to raise
awareness in children. | managed my sleep problems by continuing with
mindfulness and breathing exercises. Although we could not conduct the
training for the entire eight weeks with the children, it proved helpful for
them and me in dealing with the difficulties brought on by the pandemic.
(Ozge, Appendix F, 78)

Seyma emphasized the importance of mindfulness as a coping mechanism during the

COVID-19 Pandemic. Specifically, she frequently engaged in the activity known as

the "safe place.”
As a coping strategy, | resorted to meditation during the COVID-19
Pandemic. In particular, the "safe place” exercise was the most frequently
used method, which involved contemplating a location that induced
relaxation and focusing on my internal thought processes. This technique
proved helpful for me during distance education and pandemic-related
stress. (Seyma, Appendix F, 79)

In conclusion, the participants of this study identified mindfulness as a potentially

valuable activity for promoting overall wellness. Nurturing physical and mental

health is vital for school counselors, especially during the highly stressful COVID-19

pandemic.

4.4.3 Professional solidarity and connectedness
During the COVID-19 Pandemic, school counselors faced challenging circumstances

as mental health care professionals and required support. This study suggests that
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professional solidarity and connectedness could be helpful strategies that they
utilized.

Kerem emphasized the importance of professional solidarity and
connectedness as school counselors supported each other in times of need and helped
each other when they encountered challenging situations. Moreover, Kerem
highlighted how they learned from each other's behaviors when faced with
difficulties.

At the onset of the pandemic, as school counselors, we met challenging
circumstances and required support. Solidarity was essential for us. |
realized the power of peer solidarity, observing that school counselors
provided mutual support to each other when faced with difficulties.
Additionally, I realized that we learned from each other's behaviors
during these times. | also believed in the effectiveness of peer solidarity
and engaged in it with school principals and teachers. I relied on each
other's support and conducted our work through mutual aid. I also
applied this method with children, creating groups of students with
similar academic levels. We determined what each student needed to
learn and worked as a team. Through this process, I learned a lot from
their students. (Kerem, Appendix F, 80)

Buket emphasized the importance of support for colleagues. They mentioned that

there were times when they were required to learn new skills, and their colleagues

provided them with the necessary support and resources.
During that time, | obtained assistance from my colleagues in
establishing and operating the Education Information Network (EBA)
and forming the Ministry of National Education's Central Education
Information System (MEBBIS) to cope with challenges. My colleagues
helped me technically in these meetings. We received no training and
necessary knowledge entirely through our efforts. (Buket, Appendix F,
81)

Demir identified the significance of coordination among school counselors,

administrators, and other staff within the school. This cooperation and support were

quite beneficial for school counselors. Demir further claimed that school counselors

involved in program planning and stakeholder partnership (among parents, teachers,

and school principals) also function as adult educators. Thus, their involvement in
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the program requires a sense of solidarity to accomplish their responsibilities
effectively.

Providing guidance services necessitates a cohesive collaboration
between counselors, the school administration, and other pertinent
stakeholders within the educational institution. In this regard, | have
received substantial assistance from the class guidance teachers, with
whom | established a relationship with stakeholders. This collaboration
entailed mutual support and a shared responsibility to execute our duties.
To illustrate this point, we provided an analogy of a chair, emphasizing
that the attainment of our objectives was reliant on the collective effort of
each stakeholder, much like how each leg of the chair is integral to its
stability. Hence, it is imperative for all parties involved to foster a sense
of solidarity and cooperation toward achieving our shared goals. (Demir,
Appendix F, 82).

As per the participants' accounts, school counselors encounter various challenges
throughout their workday, often requiring a collective effort and a sense of solidarity.
Additionally, one of the participants mentioned the role of school counselors as adult

educators within the school setting.

4.4.4 Maintaining regular routines

Oykii highlighted that maintaining a regular routine is important to cope with the
pandemic. To this end, she extended extra effort to establish new habits by preparing
for them as if she were going to work, as though life outside was going on as usual.
Additionally, engaging in physical exercise, cooking, and spending quality time with
family were all therapeutic activities that she found beneficial.

The disruption of my daily routine was a profound change that | found
challenging to manage. During this period, I realized that adhering to
certain habits, such as waking up early and applying makeup, facilitated
my daily tasks. To adapt to the pandemic, | attempted to establish new
routines by preparing for them as if commuting to my workplace, as
though my life outside had not been significantly affected. In addition, I
engaged in more cooking and quality family time, as did many others. By
creating a new routine that introduced an alternative element into my life,
I endeavored to safeguard my mental health. (Oykii, Appendix F, 83)
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One participant mentioned maintaining regular routines as among the strategies for

coping with the challenges posed during the COVID-19 pandemic.

4.5 Summary of research questions and related themes

In the current study, seventeen (17) themes emerged and are presented in the findings
section. There were seventeen (17) themes; four (4) themes emerged under the title
of difficulties, five (5) themes under the title of opportunities, four (4) themes under
the title of informal learning, and four (4) themes under the title of strategies to cope
with difficulties. The research questions and associated themes that emerged from

the data analyses are summarized in Table-7.
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Table 7. Research Questions and Themes That Emerged from The Analyses

Research Questions

Themes

What are the perceived challenges for e Adverse effects on well-being
school counselors during the COVID-19 e Communication difficulties
Pandemic? e Technology adaptation
challenges
e Difficulties in the professional-
vocational process
What are the perceived opportunities for e Time and location flexibility
school counselors during the COVID-19 e Self-initiated professional
Pandemic? development opportunities
e Convenience and comfort
e Facilitation of participation
e Cybercounseling
What kind of learning practices e Social media and digitalization
(informal) has school counselors e Non-governmental organizations
experienced during the COVID-19 (NGOs)
Pandemic? e Reading and researching
e Social support
How have school counselors struggled e Getting information from
with the difficulties they experienced reliable sources
during the COVID-19 pandemic? e Physical self-care activities
e Professional solidarity and
connectedness
e Maintaining regular routines
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CHAPTER 5

DISCUSSION AND CONCLUSION

As Yilmaz (2019) stated, changing conditions create new needs for school
counselors. These needs also created new learning areas, mostly involving self-
directed informal learning. Thus, this study attempted to investigate school
counselors' experiences regarding challenges, opportunities, informal learning
experiences, and coping strategies during the COVID-19 pandemic.

Research on distance education during the COVID-19 pandemic is diverse
regarding the research questions that were attempted to address. While some studies
investigated the challenges of distance education during the pandemic, as in Aytag
and Tufan's (2021) study, some other studies investigated the opportunities, as in
Moore and Fodrey's (2018) study. Yet, some studies such as Toquero's (2020);
Ostlund's (2005); Adedoyin and Soykan's (2023) studies looked into both the
difficulties and the opportunities that arise from the perspective of school counselors,
as in the current study. The current study, like O’Connell and Lucié¢, L. (2021)’s
study, focuses on informal learning experiences and strategies to cope with
difficulties during the COVID-19 pandemic. This section will discuss the study's
findings with relevant literature. Finally, the conclusion, limitations, implications,

and recommendations for further research will be presented.

5.1 Findings of the study
5.1.1 The challenges faced by school counselors during distance education
The current study identified several key challenges, such as the difficulties faced by

school counselors, which include adverse effects on well-being, communication
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difficulties, technology adaptation challenges, and job-related professional issues.
Kecojevic et al. (2020), Kosir et al. (2022), Liu et al. (2021), Khan et al. (2020),
Litam et al. (2021), Karaman et al. (2021), Akgul et al. (2021), Strear et al. (2021),
Giiney and Yalg¢in (2023), Pincus et al. (2020) studies, similar findings emerged. The
results will be analyzed on a theme-by-theme basis.

First, the well-being issue is crucial for school counselors (Kecojevic et
al.,2020; Khan et al., 2020). School counselors cannot maintain their well-being and
protect their mental health (Karaman et al., 2021), so they cannot support those
seeking help. While trying to protect their well-being, they encountered multiple
personal and professional challenges, as mentioned in the introduction by Akgul et
al. (2021). In the current study, participants mentioned that with the transition to
distance education with the pandemic, the psychological burden of school counselors
exceeded significantly compared to face-to-face education. On the one hand, like
everyone else, they were trying to cope with the uncertainty created by the pandemic
and manage concerns such as stress and anxiety that their students and parents put on
them due to their job. In their study, Kosir et al. (2022), Liu et al. (2021), Khan et al.
(2020), and Litam et al. (2021) also found out that school professionals who reported
caring for their children during school closure experienced higher stress. In addition,
school counselors have suffered and had higher anxiety, fear, and anger due to the
COVID-19 pandemic; as mentioned and confirmed in the introduction, the findings
are parallel with Karaman’s claims (2021).

Communication problems were another main challenge. Strear et al. (2021)
claimed that staying connected to students and parents was important during distance
education. It became challenging for school counselors to reach students and parents

in that process. This finding parallels a previous report (Sari and Nayir, 2020) that
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stated the inability to reach students revealed during the COVID-19 pandemic.
Among the reasons why school counselors have communication problems with
students and parents may be that they do not know how and in which ways to reach
them. In addition, Strear et al. (2021) mentioned that some students and families may
not have a hardware device such as a phone, tablet, computer, or internet connection
due to economic reasons. In addition, the fact that not only students and parents but
also some school counselors do not have hardware devices and have insufficient
internet connection may also have caused communication problems.

Technology adaptation challenges were another major challenge mentioned
by most participants in the current study. School counselors had adaptation problems
to the changes brought by distance education, which is a new and unfamiliar
experience for students, parents, administrators, and school counselors. In parallel
with the present results, Ayta¢ and Tufan (2021) and Strear et al. (2021) proposed
they initially encountered difficulties adapting to technology during the early stages
of distance education. As Giiney and Yal¢in (2023) mentioned, school counselors
had especially technical and hardware problems related to the internet connection. In
the early days of distance education, school counselors were not ready for distance
education in terms of technology.

Job-related professional difficulties were another major challenge.
Counselors stated that because preparation or program should be made for using
EBA (Educational Information Network), which complicates their work as school
counselors, other teachers quickly register their courses through EBA. An
appointment system could be opened for school counselors on EBA. If this system
was active, students could reach their counselors easily and through an official

channel. In addition, school counselors expressed their concerns about the need to
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get more support from the school administration in conducting and organizing the
distance education process. Although Pincus et al. (2020) stated that school
counselors could consult their administrators and get support when they need it, in
this study, it is seen that school counselors receive insufficient support from the
administrations in conducting their work remotely, especially in the first days of
distance education. While the school administrations expect things to work like when
the school is open in the early days of distance education without any planning
process, as said by Turan et al. (2022), it could be concluded that the administration
may not have provided the information and environment needed in this regard. Even
some participants stated that they felt like they were forgotten by the management in
this process. This may be because the academic achievement expectations of the
administration, teachers, and parents of the schools included in the research are
generally higher than the expectations of social-emotional development. However,
Hammer et al. (2018)’s study, which was conducted with primary and middle school
students, shows that the child’s social-emotional status affects their academic

progress.

5.1.2 Opportunities arisen for school counselors during distance education

The study has identified various critical concepts, including the opportunities
experienced by school counselors, which include time and location flexibility, self-
initiated professional development opportunities, reduced bullying among students,
convenience and comfort, and facilitated accessibility and participation
opportunities. Although in Turan et al. (2022), Rahman et al. (2020), Pangelinan

(2021), Rudolph et al. (2017), Catalano et al. (2021), and Berge’s (2013) studies,
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similar findings emerged; the results of Keogh- Brown (2010)’s study was not
similar and parallel. The results will be explained theme by theme.

Flexibility and saving time are significant opportunities for school counselors
during distance education. The theme parallels Turan et al. (2022) research results,
which is that through internet technology, distance education provides higher
education faculty members and students with flexible learning opportunities in terms
of time, location, and learning speed. School counselors could join them from
anywhere with an internet connection and a device, especially when schools are
closed. This finding was also reported by Pangelinan (2021) that school counselors
regulate their counseling practices. The current study’s findings indicate that distance
education offers school counselors flexible learning opportunities in terms of time
and location through virtual environments. Also, the findings show that the
advantages of attending seminars, taking courses, and pursuing a master's degree
through distance education were easier than before the pandemic. In addition,
conducting a master's remotely and completing the program did not require physical
being at the university. Distance education could provide an opportunity to remote
learners in terms of time and location and to be independent of time and location.

Another finding in the current study is that distance education provides
opportunities for self-initiated professional development for school counselors. Self-
initiated professional development theme is parallel to Rahman et al. (2020), Turan
et. all (2022), and Pangelinan’s (2021) research, which highlighted that distance
education gives a chance to teachers self-initiated professional development. In this
context, it could be said that school counselors could attend much online training and
education. According to findings, accessing information has become easier, and this

situation could contribute to school counselors' personal and professional growth.
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Another finding in the current study is that distance education creates
convenience and comfort for school counselors. The finding also reported by Dinh
and Nguyen (2022) that distance education provided convenience and comfort to
social work students in an educational institution in Vietnam regarding traveling and
time schedules. This study also mentioned convenience and comfort as opportunities
for school counselors. For instance, one participant indicated that online school trips
were a practical alternative for middle school students during the pandemic and
distance education. Although before the pandemic, high school trips were possible
with fewer students due to logistical constraints, distance education allowed
counselors to organize virtual visits to high schools for every student. Therefore,
online school trips serve as a convenient opportunity for this challenge. Therefore, it
could be said that distance education could facilitate doing the same work with less
effort and involve more students.

Facilitation of participation is another finding on opportunities for distance
education. According to participants, there was more participation in online activities
than in face-to-face sessions. This finding is similar to Berge’s (2013) research, and
it is claimed that the online platform provided an opportunity for school counselors,
as it facilitated the achievement of their planned work goals. The current study’s
findings also indicate parents have a low socio-economic status and work long hours,
making it difficult to obtain their employers' permission to participate in school
parenting activities. Although this may have resulted in a significant participation
problem and hindered the achievement of the intended goals for the parents in face-
to-face education, it is claimed that with distance education, this problem was
overcome by offering optional time and day by school counselors. However, there

are contrary results in the literature. As claimed in the research carried out by
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Keogh- Brown (2010), according to OECD reports, when the distance education
process is analyzed in a socio-economic context, it is argued that inequalities
between students from different demographic groups are more visible. Because it is
thought that students with privileged backgrounds can easily cover the deficiencies
encountered, while students with disadvantaged socio-economic backgrounds are
expected to have difficulties at this point. In this direction, it can be expected that the
participation rate of parents from disadvantaged socio-economic backgrounds in the
distance education process will be low, as the parents of students are likely to
encounter similar difficulties. In Catalano et al. (2021)'s study, similar results
emerged in this line. In the current study, these issues were resolved by utilizing
online platforms and conducting parent sessions virtually, leading to increased
participation rates among the parents. Another participant noted the impact of the
online procedure on parental involvement, indicating an increase in participation
levels with the implementation of online parent studies.

Cybercounseling is another finding on opportunities for distance education.
In other words, online counseling is one of the findings that school counselors see as
an opportunity during distance education. The research finding of Yilmaz (2019) also
parallels the current study’s results that cybercounseling is an advantage in terms of
continuous services. Yilmaz (2019)’s research on continuous services could be
defined as a reliable partnership that enables an uninterrupted, ongoing counseling
process through cybercounseling. However, the American Counseling Association
(ACA) (2014), McAdams and Wyatt (2010), Mallen and VVogel (2005) Miller and
Gergen (1998) noted the disadvantages of cyber counseling, such as the need for
satisfactory preparation, mechanical knowledge, adequate specialized computer

access, and support for the untrained have also been brought up. However, when
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looked at in total, it can be said that it is beneficial for uninterrupted service in

extraordinary situations.

5.1.3 Informal learning practices experienced by school counselors during the

COVID-19 Pandemic
This study identified various key sources for informal learning practices, which are
social media and digitalization, non-governmental organizations (NGOs), social
support, and reading and researching. Strear et al. (2021), Donaldson (2011), He and
Li (2019), Mason and Rennie (2007), Villares et al. (2022), Appe and Schnable
(2019), Ghaith (2002), and Pangelinan’s (2021) studies, similar findings emerged.
The results will be explained on a theme-by-theme basis.

Among the findings of this research is the theme of social media and
digitalization, which is one of the ways for school counselors to acquire informal
learning experiences. Strear et al. (2021) and Donaldson's (2011) research claimed
that as the communication capabilities of internet-enabled devices increase, the
chances of collaboration, resource access, and context-aware problem-solving also
increase. The research findings of He and Li (2019) align with this study's results,
and the role of digital competence in the context of informal learning, which was
rarely considered in previous studies in terms of learning, was introduced and
emphasized in the research. The emergence of many free online graphic tools from
the current study has allowed school counselors to effectively organize their online
and remote programs by creating various media, including social media posts,
presentations, videos, logos, and other visual materials. Similar results were also
reported by Mason and Rennie (2007) that to promote community development for a

recently founded Land Trust on the Isle of Lewis in Northwest Scotland, this article
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addresses the informal learning of Web 2.0 technology. School counselors stated
that they experienced these learning experiences with purely intrinsic motivation in a
self-regulated and self-directed manner. Although this learning area is not
compulsory, some school counselors have chosen to learn and master non-counseling
tasks, as Villares et al. (2022) argue.

Non-governmental organizations (NGOs) were also another important way of
informal learning practice for school counselors. The current study emphasized that
school counselors frequently obtain education from these organizations to fulfill their
needs and learn about specific topics or issues. These results align with those of
Appe and Schnable (2019), who claimed that NGOs have an important role in
learning.

Reading and researching is the last finding regarding the informal learning
experiences of school counselors. The finding that reading is one of the ways that can
ease the sudden and challenging transition to distance counseling and guidance, as it
provides an opportunity to learn and adapt to new situations, is parallel to that found
in Pangelinan’s (2021) research.

Social support is another way of experiencing informal learning with school
counselors. In parallel with the present findings, Barratt and Duran (2021) have
proposed that participants emphasized the significance of social support for school
counselors. Cooperation and collaboration among school counselors could be critical.
Through brainstorming sessions with colleagues, they acknowledged learning new
approaches, such as identifying effective strategies or techniques to address specific
problems. Parallel with the current study’s findings, in Ghaith's (2002) research, it
was found that there is a positive relationship between cooperative learning and the

degree of academic support provided by teachers and success. Likewise, the research
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revealed that cooperative learning was positively associated with perceived degrees
of academic and personal support provided by teachers and peers. According to the
current study’s participants, social support groups played a vital role in promoting
the growth and development of school counselors. By providing a conducive
learning environment, these groups or associations facilitated the acquisition of

knowledge and skills necessary for the job.

5.1.4 Strategies for coping with the challenges posed during the COVID-19
pandemic
The study has identified several crucial concepts, including the strategies for coping
with difficulties experienced by school counselors, encompassing the themes of
accessing information from reliable sources, physical self-care activities, peer
solidarity, and others (bibliotherapy-maintaining daily routines). Kecojevic et al.
(2020), Harrichand et al. (2021), and Widha et al. (2021)’s studies, similar findings
emerged. The results will be explained on a theme-by-theme basis.

Among the findings of this research is the theme of getting information from
reliable sources, which is one of the strategies for coping with the challenges posed
during the COVID-19 pandemic. In parallel with the present results, Kecojevic et al.
(2020) have proposed that reliable sources are essential for coping with challenges
posed during the COVID-19 pandemic. Concerns about safety and well-being during
distance education strained school counselors. Obtaining reliable and accurate
information from reliable sources to deal with these downsides was relieved.

Physical self-care activities are another strategy for coping with difficulties.
Self-care is defined as a healthy action or activity that a person does for themselves

to recharge and replenish by Gentry (2002) and Harrichand et al. (2021) claimed that
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self-care activities are important for dealing with COVID-19 pandemic difficulties.
And also, as mentioned in Lailatul Widha et al. (2021)’s research regarding coping
with COVID-19, mindfulness can be an effective way to strengthen psychological
well-being. Mindfulness was identified as a potential physical self-care activity to
address the difficulties arising from the pandemic and distance education. One
participant mentioned introducing a mindfulness program to her and her students,
benefiting both parties. Witnessing the positive impact of this intervention on her
students further reinforced the participant's belief in its efficacy as a self-care
activity.

Professional solidarity and connectedness is the last strategy for coping with
the challenges for school counselors. Participants emphasized the importance of
professional solidarity and connectedness as school counselors supported each other
in times of need and helped each other when they encountered challenging situations.
This finding was also reported by Di Napoli et al. (2021) that, as in disaster
conditions, the sense of community is essential for protecting communities' well-
being. As mentioned by McMillan and Chavis (1986), a feeling that members
belong, that they are necessary to each other and to the group, and a shared
confidence that members' needs can be met through a commitment to being together.

The themes of maintaining regular routines are among the findings of this
research. Liu et al. (2021)'s research findings are also in line with these findings, and
the research shows that routines can give children a sense of predictability and

security at home and develop a sense of control over daily schedules.
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5.2 Conclusion of the study

The COVID-19 Pandemic profoundly affected school counselors as well as everyone
else. As mental health workers, they faced many different challenges during the
pandemic, such as adverse effects on well-being, communication difficulties,
technology adaptation challenges, and difficulties in the professional-vocational
process. School counselors also experienced high anxiety levels due to being
overwhelmed while simultaneously supporting students, parents, and even school
staff, particularly teachers and occasionally administrators.

In this process, they felt left alone and lonely, and suffered more than
everyone else, as they could not get the support they needed with the increasing
burden of anxiety and responsibility. So, they needed swift and practical solutions for
their challenges. MacKeracher (2004) describes this situation as adult learners often
acquire knowledge swiftly and continue with their lives. Consequently, school
counselors tried to solve their problems through informal learning channels to meet
their learning needs. Informal learning is embedded in experience-oriented, daily life
activities that can take place in various contexts and forms (Marsick & Neaman,
2018). It can be intentionally or unintentionally encouraged (Sarkan, 2021). Reed
and Loughran (1984) describe informal learning environments as beyond school
settings. Self-motivation is important for informal learning because self-motivation
has a facilitative effect on difficulties. After all, it initiates self-directed learning as
an action.

Self-directed learning is a critical concept for informal learning involving
autonomous learning. In self-directed learning, the learner takes charge of the
learning process. Adult learners consciously and intentionally take control of their

learning, setting their objectives, conducting research, determining how they will
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learn, which methods to employ, and evaluating their learning processes (Brockett &
Hiemstra,1991).

According to Baker et al. (2020), periods of upheaval are no longer
infrequent occurrences in our rapidly evolving world; rather, they have become the
norm. Antonacopoulou (2018) describes these ongoing circumstances using the
acronym VUCA, which stands for vulnerability, uncertainty, complexity, and
ambiguity, summarizing our current context. In fulfilling their responsibilities, the
participants of this study faced the different effects of complexity, changing work
contexts, unexpected circumstances, and changes in their schools. The pace of
change participants had to deal with was accelerating, and their ability to learn and
adapt under these circumstances was critical. These ongoing changes and challenges
created contextual factors that influenced their informal learning experiences. They
developed new knowledge, skills, perspectives, and behaviors to deal with
challenges, adapted to new needs, and moved on with their lives.

In this direction, it could be recommended to provide support mechanisms,
plan in-service training programs in line with online needs assessment, organizes
programs to meet material needs, and develop support networks. Based on the
research findings, it can be said that social media and digitalization, non-
governmental organizations (NGOs), reading and researching, and social support are
important learning outcomes for informal learning experiences of school counselors
while coping with challenges. Understanding individual learning needs and
surrounding factors, analyzing necessary resources and processes through the lens of
adult education, and designing adult learning for school counselors are essential.

As a result, the difficulties and opportunities experienced by school

counselors may increase daily. Sudden and unanticipated disasters such as the
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COVID-19 pandemic may always take place. Therefore, it may be necessary to be
prepared for such situations. The significance of informal learning as well as self-
directed learning grows as individuals transition from high school to graduate school
and life since it can take place at any time and any place (Chen and Bryer, 2012).
Today, learning is easier with the development of technology. In addition, as the

difficulties increase, strategies to cope with these difficulties are also developing.

5.3 Limitations of the study

There are some limitations associated with this study. The first limitation is related to
generalizability. The qualitative research design for the research was carried out with
school counselors. Participants are selected according to purposeful sampling.
Participants shared their personal experiences by answering the questions in the
semi-structured interview form. Since this is a qualitative research study designed
according to the decisions taken by the researcher, none of the findings can be
generalized to other people other than the target group or even to other professionals
working as school counselors. The findings are only valid for school counselors
working in the region selected according to predetermined criteria.

Second, researcher positionality may be a limitation. Like the participants, the
researcher is a school counselor working in a public middle school. Although the
researcher aimed to look at this research from the perspective of an adult educator by
getting rid of the psychological counseling role, she may have had difficulty drawing
this boundary occasionally without realizing it.

Third, the aim of the study was, from the beginning, to reveal informal
learning experiences beyond challenges and opportunities. The questions in the

interview form focused on understanding the informal learning experiences of the
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participants. However, the participants did not disclose their formal learning
experiences. Individual factors related to formal learning that may affect informal
learning experiences are excluded. However, it is also worth noting that; it took a lot
of work to collect data by clearly separating informal learning experiences from

formal learning experiences.

5.4 Implications of the study
This study provided information about school counselors' difficulties, opportunities,
informal learning experiences, and coping strategies with difficulties during the
COVID-19 distance education process. School counselors working in public schools
in Turkey should be aware that they must go beyond being just psychological
counselors and are also adult educators. It should be realized that professional
expectations are increasing daily, creating new needs, and the importance of
personal, self-directed, and informal learning will rise to meet these needs.

Changing conditions bring along professional challenges and opportunities.
In addition to the increase in workload with professional expectations, some
opportunities also arise with technological developments. Technological
developments make accessing information and participating in training easier
regardless of time and place. In this sense, the importance of increasing technology
knowledge is growing daily. This study showed that school counselors may need to
develop different skill sets.

Another implication is that as the role of school counselors as adult educators
become increasingly essential, some strategies will be needed to cope with the
challenges of the increasing workload. In this sense, providing supervision support to

school psychological counselors will become even more critical in the coming days.
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However, until this happens, school counselors could keep utilizing practices such as
getting information from reliable sources, self-care activities, professional physical

solidarity, and connectedness.

5.5 Suggestions for further research

First, because this is a qualitative study, the findings are limited to the data collected
from thirteen school counselors. Therefore, conducting a study with a larger sample
size is essential to generalize the results. It could be possible to carry out research
utilizing quantitative or mixed method design. This may allow more comprehensive
and in-depth results on challenges, opportunities, and informal learning experienced
by school counselors.

Secondly, this research was conducted with school counselors working in
public schools. Comparative studies of school counselors working in public schools
and school counselors working in private schools can be conducted in further
research.

Finally, ethnographic studies could be conducted to better understand the
learning dynamics in the distance education process and how they affect the informal

learning of school counselors.
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APPENDIX B

PARTICIPANT INFORMED CONSENT FORM (ENGLISH)

Institution supporting the research: Bogazigi University / Educational Sciences
Department

Name of the study: Informal Learning Experiences of School Counselors During the
COVID-19 Pandemic

Project Coordinator: Assoc. Prof. H. Ayse Caner

E-mail address: xxxxx@boun.edu.tr

Phone: 0XXX XXX XXXX

Name of the researcher: G6zde Demir Ertugrul

E-mail address: XXxXxXxxxxxxx@boun.edu.tr

Phone: 0 XXX XXX XXXX

Dear Participant,

Bogazici University Educational Sciences graduate student Gézde Demir Ertugrul,
within the scope of her master's thesis, Assoc. Dr., under the consultancy of H. Ayse
Caner, “Informal Learning Experiences of School Counselors During the COVID-19
Pandemic,” is conducting a research project. This study aims to determine and
investigate the informal learning experiences of school counselors during the
COVID-19 Pandemic period.

If you agree to participate in the study, interview questions will begin. The interview

takes approximately 30 minutes. Due to the COVID-19 outbreak, interviews will be

93



held online if necessary. Interviews will be recorded with a voice recorder with your
consent.

If the interviews are conducted face-to-face, with your approval, a voice recorder
will be recorded. If the interviews are conducted online via Zoom, audio and video
recordings will be taken with your consent. If you do not want to approve the audio
and video recording, the interviews with you will be recorded by taking notes. Your
personal information will be kept confidential in this research. The information
received from you will be kept in an encrypted file on the researcher's personal
computer. Your name will not be taken in the interviews, and you will be given a
code name instead of your own name and the data will be analyzed with this code
name. Access to the data will be open only to the researcher. The data will be
analyzed in aggregate and anonymously. This research will be conducted for a
scientific purpose and the data will be presented only in a scientific environment
(conference, congress, etc.).

Your participation in the study is entirely voluntary. You will not be paid any fees if
you participate in the study. You can opt out of participating in the study at any time.
In this case, the sample we have received from you will be destroyed. The research
we want to do is not expected to pose any risk to you.

Before signing this form, please ask if you have any questions about the study. If you
have any questions later, you can reach the research team by calling 0 XXX XXX
XXXX. You can also consult your local ethics committees about your rights
regarding research. You can consult Bogazi¢i University Human Research
Institutional Evaluation Board (INAREK) about your rights or complaints regarding
the research, via the e-mail address xxxxxxxxxx@boun.edu.tr or by calling (+XX)

XXX XXX XXXX.)
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I understood what was told to me and what was written above. | have/do not want to

have a copy of this form (in which case the researcher keeps this copy).

| agree to participate in the study.

| approve the recording of audio and video during the interviews.

Participant Name-Surname: .................ccoviiviiiininnan.
Signature: .........coooeiiiiiiiii
E-mail address™: ..................oll

Date (day/month/year): ......... [oioiin |

* If you want to know the result of the research, please share your e-mail address
with us.

* If you do not have the opportunity to sign this form digitally, in response to the e-
mail address to which this form was sent to you, "l understood what was explained to
me and what was written above. | have/do not want to receive a copy of this form (in
which case the researcher keeps this copy). I agree to participate in the study.” write

as.
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APPENDIX C
PARTICIPANT INFORMED CONSENT FORM (TURKISH)

KATILIMCI BILGi ve ONAM FORMU

Arastirmay1 destekleyen kurum: Bogazi¢i Universitesi / Egitim Bilimleri Yiiksek

Lisans Programi

Arastirmanin adi: Okul Psikolojik Danigmanlarinin COVID-19 Pandemisi Boyunca

Yasadiklar1 Enformel Ogrenme Deneyimleri
Proje Yiiriitiiclisii: Dog. Dr. H. Ayse Caner
E-posta adresi: xxxxx@boun.edu.tr

Telefon: OXXX XXX XXXX
Aragtirmacinin adi: G6zde Demir Ertugrul
E-posta adresi: XXxXxxxxxxxx@boun.edu.tr

Telefon: 0 XXX XXX XXXX

Sayin Katilimet,

Bogazigi Universitesi Egitim Bilimleri yiiksek lisans dgrencisi Gozde Demir
Ertugrul, yiiksek lisans tezi kapsaminda Ogretim Uyesi Dog. Dr. H. Ayse Caner’in
danismanlhiginda “Okul Psikolojik Danigmanlarinin COVID-19 Pandemisi
Déneminde Yasadiklart Enformel Ogrenme Deneyimleri” baslikli bir arastirma

projesi yiriitmektedir. Bu ¢aligmada okul psikolojik danismanlarinin COVID-19
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Pandemisi donemindeki enformel 6grenme deneyimlerini belirlemek ve aragtirmak
amagclanmaktadir.

Calismaya katilmay1 kabul ettiginiz takdirde gériisme sorularina baglanacaktir.
Goriisme yaklasik 30 dakika siirmektedir. COVID-19 salgini nedeniyle goriismeler
ihtiya¢ duyuldugunda ¢evrimici ortamda yapilacaktir.

Goriigmelerin yiiz yiize yiiriitiilmesi halinde sizin onayinizla ses kayit cihazi ile ses
kaydi alinacaktir. Gériismelerin zoom araciligiyla online olarak yiiriitiilmesi halinde
sizin onayinizla ses ve video kayd1 alinacaktir. Ses ve video kaydina onay vermek
istemezseniz sizinle yapilacak goériismeler not tutularak kaydedilecektir. Bu
aragtirmada kisisel bilgileriniz gizli tutulacaktir. Sizden alinan bilgiler aragtirmacinin
Kisisel bilgisayarinda sifreli bir dosyada tutulacaktir. Goriigmelerde isminiz
alinmayacak ve kendi isimleriniz yerine size kod isim verilecektir ve veriler bu kod
ismiyle analiz edilecektir. Verilere erisim sadece arastirmaciya agik olacaktir. Veriler
toplu halde ve anonim olarak analiz edilecektir. Bu arastirma bilimsel bir amagla
yapilacaktir ve veriler yalnizca bilimsel bir ortamda (konferans, kongre vs.)
sunulacaktir.

Calismaya katilmaniz tamamen goniilliiliik esaslidir. Calismaya katilmaniz
durumunda size herhangi bir iicret ddenmeyecektir. Istediginiz zaman galigmaya
katilmaktan vazgecebilirsiniz. Bu durumda sizden almis oldugumuz 6rnek imha
edilecektir. Yapmak istedigimiz arastirmanin size risk getirmesi beklenmemektedir.
Bu formu imzalamadan 6nce, ¢alismayla ilgili sorulariniz varsa liitfen sorun. Daha
sonra sorunuz olursa, proje yiritiiciisiine (Ofis Telefonu: OXXX XXX XXXX)
sorabilirsiniz. Arastirmayla ilgili haklariniz konusunda veya sikdyetleriniz i¢in

Bogazici Universitesi Insan Arastirmalar1 Kurumsal Degerlendirme Kurulu'na
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(INAREK) Kuruluna xxxxxxxxxx@boun.edu.tr mail adresinden ya da (+XX) XXX

XXX XXXX nolu telefondan danisabilirsiniz.

Bana anlatilanlar1 ve yukarida yazilanlari anladim. Bu formun bir 6rnegini aldim /

almak istemiyorum (bu durumda arastirmaci bu kopyay1 saklar).

Calismaya katilmay1 kabul ediyorum.

Gorligmeler sirasinda ses ve goriintii kaydi alinmasini onayliyorum.

Katilimer Adi-Soyadi: ...

Imzast: ...

E-posta adresi®: ................ociiiiia

Tarih (glin/ay/yil): ......... Joveenanne [ooeoiieinns

*Eger arastirma sonucunu 6grenmek istiyorsaniz liitfen e-posta adresinizi bizimle
paylasiniz.

* Eger bu formu dijital bir sekilde imzalama imkaniniz yoksa, bu formun size
gonderildigi e-mail adresine cevap olarak “Bana anlatilanlar1 ve yukarida yazilanlar
anladim. Bu formun bir 6rnegini aldim / almak istemiyorum (bu durumda arastirmaci

bu kopyayi saklar). Calismaya katilmay1 kabul ediyorum.” seklinde yaziniz.
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APPENDIX D

INTERVIEW FORM (ENGLISH)

The Interview Guide
This interview is conducted as part of the master’s research on the informal learning
experiences of school counselors during the COVID-19 Pandemic period. The
information collected will not be used for any other purpose. The information
regarding the school counselors participating in the research will be kept
confidential, and no personal information will be made public. The interview is

expected to take thirty (30) minutes.

1) How many years of school counseling experience do you have?

2) How many years of school counseling experience at your last school?

3) What is your educational status in the field of school counseling?

4) Have you faced any difficulties during the COVID-19 Pandemic period? Could
you give an example of the challenges you faced during the COVID-19 pandemic?
5) How have you dealt with these challenges?

6) Have you faced any opportunities during the COVID-19 Pandemic period? If any,
how have you used these opportunities for school counseling settings?

7) Have you perceived any needs as a school counselor during the COVID-19
pandemic? If yes, please tell me these needs. What kind of learning experiences have
you experienced as a school counselor during the COVID-19 pandemic?

8) Which of these informal learning experiences supported you the most? What was

the best for you?
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9) Is there anything you would like to add? Is there anything we still need to discuss

but you'd better tell me?
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APPENDIX E
INTERVIEW FORM (TURKISH)

GORUSME FORMU

Bu goriisme “Okul Psikolojik Danigsmanlarinin COVID-19 Pandemisi Doneminde
Yasadiklar1 Enformel Ogrenme Deneyimleri” iizerine yiiriitiilen yiiksek lisans tez ¢alismasi
kapsaminda yapilmaktadir. Elde edilecek bilgiler bagka herhangi bir amagla
kullanilmayacaktir. Arastirmaya katilan psikolojik danismanlara iligskin bilgiler gizli
tutulacak ve higbir kisisel bilgi kamuya agiklanmayacaktir. Gériismenin yaklasik otuz (30)
dakika siirmesi planlanmaktadir.

1) Okul psikolojik danismanlig1 deneyiminiz kag yildir?

2) Son ¢alistigimiz okuldaki okul psikolojik danismanligi deneyiminiz kag yildir?

3) PDR alanindaki egitim durumunuz nedir?

4) COVID-19 Pandemi doneminde mesleki olarak herhangi bir zorlukla karsilagtiniz

m1? Karsilastiysaniz ne gibi zorluklarla karsilastiniz 6rnek verir misiniz?

5) Bu zorluklarla nasil basa ¢iktiniz? Eger varsa bu zorluklarla basa ¢ikarken ne gibi
stratejiler kullandiniz?

6) COVID-19 Pandemi doneminde mesleki olarak herhangi bir firsatla karsilastiniz

mi1? Karsilastiysaniz bu firsatlar1 okul danigsmanligi siiregleri i¢in nasil kullandiniz?

7) Okul psikolojik danigmani olarak COVID-19 Pandemisi doneminde ne tiir

O0grenme uygulamalar1 deneyimlediniz? Bu siirecte kendi kendinize ne tiir 6grenme
deneyimlerinden gectiniz? Bu 6grenme deneyimlerini agiklayabilir misiniz?

8) Bu 6grenme deneyimlerinden hangisi/hangileri en etkili oldu, nedenleriyle

aciklayabilir misiniz?
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9) Eklemek istediginiz baska bir husus/goriis var m1? Hakkinda konusmadigimiz ama

belirtmek istediginiz herhangi bir sey var m1?
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APPENDIX F

ORIGINAL TURKISH QUOTES/NARRATIVES IN TURKISH

1. Calisma hayati olarak baktigimizda 6nce kendimle ilgili birka¢ zorlukla bosa
¢iktim. Simdi sdyle bir durum oldu hi¢ bilmedigimiz bu durum tilkecek ayni
problemi yasadik 111, biliyoruz ki ama bu siirece de adapte olmamiz gerekti. ilk
bastaki zamanlarda evde ¢aligmak, evde kalmak, sosyallesememek bunlar hepimizi
yalnizlastirdi. Pandeminin ilk zamanlarinda ben de evde kaldigim stiregte ciddi bir
anksiyete olarak bana geri doniis sagladi iste durumu yonetmek planlamak... Biraz
zorluklar yasadim o siirecte. Basinda iste daha uyku problemleri ¢ok ¢ekiyordum. Bu
sosyallesememe alan1 sadece evde kalma alani1 beni ¢ok rahatsiz ediyordu. Iste
sevdiklerimizden uzakta olmak, saglik problemleri falan... (Ozge)

2. Baslangi¢ doneminde hem ¢ocuklar hem de bizlerin gelecege yonelik
kaygilarimiz vardi. Hani o kaygilar bizi aslinda ¢cok da yordu. Kaygilar sonrasinda
ortaya c¢ikan durum aslinda biraz da gelecekle ilgili olan kaygilarin yaninda biraz da
gecmise ve gecmis donemde kaybettiklerimiz yapamadiklarimizla ilgili
tizlintlilerimiz oldu. O duygularin disavurumu ile ilgili birgok problemler yasandi.
Hatta bazi noktalarda da duygulara isim koyamadigimiz noktalar maalesef olusmaya
basladi. Yetigkin insanlar olarak iste bizler 6fke durumlar1 ortaya ¢ikti. (Kerem)

3. Sey bdyle i¢imi acitan kisstm COVID-191a ilgili. Imm yani nasil sdyleyeyim?
Bu bizim yalnizligimiz hani brang olarak bizim yalnizligimiz ki biz ziimreyiz aslinda
tek basima da ¢alismiyorum ama sonugta goriisemiyoruz yani fiziksel olarak
goriisemiyoruz. Ya yalnizligim daha boyle suratima suratima ¢arpmis oldu, onu
kabullenmis oldum kendi adima. Yani yalniz calisacaksin. Ne kadar kalabalik bir
okulda olursan ol, yalmz olacaksini 6grenmis oldum. (Oykii)

4. Belirsizlik ortami vardi. Cok sey sdyleniyordu, gbziimiizde baya
biiylitmiistiik o mevcut durumu. Kaygilarimiz vardi onunla ilgili. O yiizden ilk y1l
diger kurumlar1 bilmem ama biz gergekten baya uzak kaldik okul ortamindan.
(Demir)

5. Kisisel olarak bir kere benim ailemde ¢ok fazla saglik calisan1 vardu. 11k basta
da basinin birazcik stireci 111, cok abartarak vermesi nedeniyle iste 6liimlerin artmasi
vs bunlar bir kere ¢ok korkuttu hepimizi. i, 6zellikle sanirim ailesinde saglik
calisan1 olanlar bu siirecten daha olumsuz etkilendi. Ki ilk COVID-19 vakasini
yasayanlardan bir tanesi de benim erkek kardesimdi, o da doktor. O yiizden mesela
benim i¢in ¢ok olumsuz bir deneyimdi. Iste sonug ne olacak gibi, o siirecte ilag
kullanilsin m1 kullanilmasin m1 vs gibi siiregler cok goziimii korkuttu diyebilirim.

(Seyma)
6. Insanin rutinlerinden uzak kalmasi ¢ok zorlayictymis. Ben onu farkettim, o

donemde. Her giin kalkip, makyaj yapip giyinip ise gitmemek o siiregte cok
zorlamist1 beni. (Aysa)
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7. En biiyiik sorunumuz, ¢ok énemli bir egitim sorunu olan 6grencilerle goz
temast kuramamamizdir. Bu endise bir¢ok meslektagim tarafindan da dile getirildi.
(Kerem)

8. Yiiz ifadeleri, jestler ve ses tonu gibi iletisim 6geleri kullanmak miimkiin
olmadigindan, bire bir gériismelere uzaktan katilmak zordu. I, simdi bu 6geler,
iletisim i¢in ¢ok onemlidir; konusma onlarsiz anlasilmaz hale geliyor. Bu 6geler
olunca uzaktan iletisim kurmak daha kolay oldu, verimlilik seviyelerimiz yaklasik
%20 - %30'a diistii. (Murat)

9. Cocuklarla etkilesimimiz aniden kesildi. Telefon goriismeleri yaptigimiz
zamanlarda 6gretmenler 6grencileri bize yonlendirdi. (Giilin)

10. Profesyonel olarak yani 111 is hayatinda, iletisim en biiyiik zorluktu. Bire bir
yakin temas bizim meslegimiz i¢in ¢cok dnemli. Ben ortaokulda ¢alisiyorum ve
ortaokulun 5. ve 6. siniflarina bakiyorum. O yastaki ¢cocuklarla iletisim halinde
olmak bizim i¢in ¢ok 6nemli. Pandeminin biiyiik sok, biiyiik dalga aninda, yani
cocuklarla epey dagildik. Hala hangi kanalla ulasacagimiza karar veriyorduk, o
yiizden ben zorlandim. Sonra uzaktan egitim sirasinda evet cocuklar egitime
baslayinca acaba bu bir kanal m1 acaba ¢ocuklarin ¢ok yogun bir sekilde bilgisayara
maruz kaldiklarini fark ettim. EBA'da hep derslerdeler, uzaktan egitimde yine
bilgisayar baginda bulamadim. Cocuklara benim yaptigum ¢alismalar pek ¢ekici
gelmedi. Cocuklara ulagmakla is bitmiyor... Biz okul psikolojik danigmanlar1 olarak
velilerle de iletisim halinde olmaliy1z. Daha 6nce de sdyledigim gibi yas donemleri
ile ilgili olarak ebeveynlerle ¢alisiyoruz. Velilere hangi kanaldan ulasacagim
konusunda ¢ok zorlandim. Evet, hedef kitleye ulasmak konusunda en ciddi sorunu
yasadim. (Oykii)

11. Ogrencilere COVID-19 sirasinda erisebilirdik, ancak kaynastirma
ogrencilerinin fark edilmesi gerekirdi. Yani o ¢ocuklara ulasmak ¢ok daha zordu.
Ailelerine ulasamadik. Evet, tiim 6grenciler ¢ok ac1 ¢ekti, ancak egitimleri
kaynastirma dgrencilerine gore daha az kesintiye ugradi. Ozel egitim 6grencileri,
ozellikle kaynastirma 6grencilerimiz en ¢ok zarar1 gordii. Goriinmezlerdi... Beni
COVID-19'da ¢ok yaralayan kisimlardan biri bu. (Oykii)

12. Bransimiz agisindan bir¢ok zorlukla karsilastik. Cocuklara ilk etapta nasil
ulasiriz diye ¢ok diisiindiik? Biliyorsunuz bizim isimiz yiiz yiize daha aktif daha
etkili bir siirecti. Uzaktan egitim ise kendimizi alisgtirmamiz gereken bir seydi. Bizim
i¢in farkl1 bir deneyim oldu ve o siirecte ¢ok zorlandik. ilk basta ¢ocuklara ve
ailelerine nasil ulasacagimizi bilmiyorduk. O siiregte veli ve 6grencilerden uzak
kaldik. Baslangigta cocuklar daha cok is basinda derslerin nasil olacagina
odaklandilar, dersleri dinlediler. Baslarda bu stireglerden uzaktaydik ama sonra
zorluklarla baristik. (Esra)

13. Okul ortaminda ¢ocuklara ulagmak dijital alternatiflere goére daha
zahmetsizdi. Uzaktan egitimde bu konuda ¢ok sikint1 ¢ektik ¢iinkii 6greniyle
goriismek istediginiz her an goriisemiyorsunuz. Telefonla aradiginizda, onlarla
iletisim kurmak i¢in yardima ihtiyaciniz olabilir. (Demir)

14. Diinyanin geri kalan1 gibi biz de pandeminin baslarinda evlerimizle
siirliydik ve isimiz iletisim ve insanlar1 anlamak etrafinda dondiigii i¢in, eve
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kapanmak 6énemli bir zorluk teskil etti. Bu donemde online toplantilarin heniiz
giinliik hayatimizin bir par¢ast olmamasi, birlikte ¢alistigim gruptaki 6zellikle 5. ve
6. siniflardaki ¢ocuklarla iletisim kurmami zorlastiriyordu. Ilkokul grubu genel
olarak daha da 6nemli zorluklarla karsilasti. Baslangigta, iletisim sorunlariyla ilgili
yardima ihtiyacimiz vardi. (Seyma)

15. COVID-19 pandemisi basladiginda (ayni1 okulda 6gretmen olarak gorev
yapan) meslektaglarima EBA (Egitim Bilisim Agi) tizerinden canli ders yapma
konusunda seminerler verildi. Ancak bir okul psikolojik danigmani olarak ders
vermem gerekmedigi i¢in ben katilmadim. Zaman zaman 6grenciler benimle
konusmak istediler ama ben siirekli olarak danigsmanlik hizmeti vermedim. Sonug
olarak, kapanma siiresi boyunca 6grencilerle baglant1 kurmak i¢in yardima ihtiyacim
vardi. Daha sonra dondiigimde, bir¢ok 6grencinin kimseyle paylasamadigi sorunlari
oldugunu ve benimle iletisime gecmek i¢in ¢evrimigi iletisim araglarina erigsmeleri
gerektigini fark ettim. Bu, onlarla baglanti kurmami zorlastirdi ve ihtiyaglarini
destekleyen zorluklarla karsilastim. (Aysa)

16. Onlarla ilgili resmi egitim almamiz gerektiginden, Zoom ve diger ¢cevrimigi
platformlar1 nasil kullanacagimi kendim 6grenmek zorunda kaldim. Deneme yanilma
yoluyla, kullanimlarinda daha yetkin hale geldim. I11, ama eski okul psikolojik
danigsmani arkadaslarimin da bu uygulamalara uyum saglamak i¢in yardima
ihtiyaclart oldugunu fark ettim. Daha geng¢ oldugumuz i¢in teknoloji konusunda daha
bilgiliyiz ve yeni teknolojileri bagimsiz olarak daha kolay 6greniyoruz. Maalesef
brang 6gretmeni arkadaslarimiz bizden farkli siiregten gegtiler. Derslere katilan
Ogretmen arkadaglarima bdyle bir egitim saglanmis olabilir diye diisiiniiyorum ama
emin degilim. (Aysa)

17. Baglant1 sorunlari, pandeminin ve uzaktan egitimin ilk asamasinda zaten
zirvedeydi. Cevrimi¢i seminerler vermek i¢in baglandigimda kendi kendime
konusuyormus gibi hissediyordum ¢ogu zaman... Sik sik kopukluklar oluyordu ve
sorularimiza yanit almak i¢in yardima ihtiyacimiz vardi, bu da dgrencilerle gz
temas1 kurmayi zorlastirtyordu. Ekranin diger ucunda 6grencilerin ne yaptigini
merak ediyordum hep. Teknik sorunlar 6ncelikle ¢evrimici ortamla ilgiliydi.
(Nurgiil)

18. Baslangicta, Zoom platformuna asina degildim ve o sirada bilgi hirsizligiyla
ilgili endiseler de dahil olmak {izere dolasan ¢ok sayida sdylenti vardi. Ve bu tiir
platforlarin giivenilirligi konusunda cekincelerim oldugunu s6yleyebilirim agikcasi.
Ama, 111, derinlemesine diisiindiigtimde, platformun potansiyel faydalarini fark ettim
ve baslangigtaki kaygimi yavas yavas yendim... Sonunda, Zoom'un tiim ortamlarda
her yerde ve her ortamda kullanimi beni Zoom gibi platformlari isim i¢in
benimsemeye zorladi, daha kolay kullanmami sagladi. (Esra)

19. In, soyle, bircok dgrencinin evde telefon, bilgisayar, kulaklik veya hoparlor
gibi temel teknolojilere erisme konusunda yardima ihtiyaci vardi. Devlet bazi ailelere
tablet veya benzeri cihazlar saglasa da bu kaynaklara yiiksek talep olmasi erisimi
kisitladi. Baz1 6grencilerin evinde internet olmasina ragmen, bircogu evde gerekli
teknolojiyi veya internet erisimini elde etmelerini engelleyen maddi kisitlamalarla
kars1 karstya kaldi. (Nurgiil)
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20.  Pandemi nedeniyle bir anda uzaktan egitimin devreye girmesiyle hepimiz bir
uyum sorunu yasadik. Bizim isimiz agirlikli olarak yiiz yiize iletisime ve karsilikli
konusmaya dayanan bir meslek oldugu i¢in bu bizim i¢in ¢ok zor oldu. Uzaktan
egitimi tanitirken nasil olacagi konusunda ¢ocuklarla ayni duygular paylastim. Ama
diger 6gretmenlerden daha fazla zorluk yasadim ¢iinkii isimiz daha az kesin,
beklenmedik ve ani durumlarla ilgilenmeyi gerektiriyor. Pandemi sirasinda
cocuklarin stresi ve kaygisi, goriismeleri uzaktan yiirtitmeyi daha da zorlastirdi.
Baslangicta uygun bir platform bulmak zordu, ancak sonunda online gériismeler igin
Zoom veya WhatsApp kullanmaya karar verdik. Goriismelerimizin siiresi, zamani ve
araligi onemli dl¢iide degismek zorunda kaldi ve bu da ekstra zorluklara sebep oldu.
(Ozge)

21.  Pandeminin basinda daha ¢ok derslere ve 6gretim siireglerine odaklandilar.
Ogrencilerin 6gretimi daha 6nemliydi ¢iinkii bu anne babalar ve idare igin yeni bir
durumdu. Baska bir deyisle, herkesi hazirliksiz yakalayan benzeri goriilmemis bir
sliregti ve kimse ne yapacagini bilemedi. (Esra)

22. Ozellikle uzaktan egitime hazir olmayan bir diinyaya uyum saglamakta ve
meslegimizi bu yeni diizende yiiriitmeye calisirken bir¢ok zorlukla karsilagtim.
Cevrimigi siiregler benim i¢in ¢ok yabanciydi ve bunlara uyum saglamakta pek ¢ok
engelle karsilastik. (Buket)

23. Bu siire zarfinda baslangigta ¢cok miicadele verdik, ¢ocuklarla, okul
yoneticileriyle ve dgretmenlerle. Ornegin, EBA'nin (Egitim Bilisim Ag1) baslangicta
belirli bir oturumu yoktu psikolojik danigmanlar i¢in. Sadece brang 6gretmenlerine
ders tanimlanmisti. Bizimle ilgili bir diizenleme yoktu. (Kerem)

24.  Meslegimle ilgili olarak, ne EBA (Egitim Bilisim A1) ne de Zoom oturumu
planlanmadigi i¢in uzaktan egitimin ilk asamasinda teknoloji entegrasyonu
konusunda yardima ihtiyacim vardi. Bazi 6gretmenler Zoom iizerinden 6zel ders
veriyor olsa da daha yapilandirilmis bir planlamaya ihtiyag¢ vardi. Sonunda Milli
Egitim Bakanlig1 olarak bir etkinlik kitap¢igt yayinladi. Bunun tizerine miidiir
yardimcilariyla goriistiik ve bize de ders verildi. Bizim uyguladigimiz yaklagim
buydu. Teknoloji entegrasyonu siireci oldukca zorlayict oldu benim i¢in ama EBA bu
stirecte psikolojik danigmanlar i¢in daha aktif kullanilabilirdi. A¢ikcas1 pek verimli
degildi. (Giilin)

25. Bu siiregte sayisiz zorluklarla kargilastim. Bireysel toplantilar1 yonetebilsem
de, sinif ¢caligmalarin1 yonetmek i¢in yardima ihtiyacim vardi. Belirli platformlar
kullanmak konusunda isteksizdim ve tiim 6grencilerle ayn1 anda baglanti kurmanin
yollarini1 bulmakta zorlandim. Ornegin, pandemiden sonra 5. siniflar1 nasil
yonlendirecegimi, sinif bilincini nasil gelistirecegimi ve 6. siniflarin okula ilgilerini
nasil kaybetmelerini engelleyecegimi bulmakta zorlandim. Bir aidiyet duygusunu
nasil gelistirecegimden emin degildim ve araglarimin ve tekniklerimin daha kapsamli
olmasi gerekiyordu. Bu nedenle, 6grencilerin ilgisini canli tutmak i¢in yasa uygun
gorsel yardimcilar kullanmay1 ve deneyimi daha eglenceli hale getirmeye calistim.
Isimiz etkilesim gerektirir ve uzaktan 6grenme sirasinda bile etkilesimli olmasi
gerekir. Cocuklarla yliz yiize iletisim kurmak kolay olsa da, onlar1 ¢evrimi¢i ortamda
motive etmek olduk¢a zordu. Okul yonetiminin bize giiveni mi kalmadi, kendisi mi
kararsiz kald1 bilmiyorum ama bu siiregte bize herhangi bir yonlendirme yapilmadi.
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Islerimizi nasil yapacagimiz konusunda yardim istedigimizde net bir cevap da
alamadik. (Oykii)

26. Uzaktan egitim silirecinin basinda dersler daha ¢ok veli ve idare odakliydi.
Veli nasil istiyorsa dyle oluyordu. Kimse ne yapacagini tam bilmiyordu. Hepsi igin
yeni bir durumdu ve kimse buna hazirlikli degildi maalesef. (Esra)

27.  Diinyanin hazirlanmasi gereken bir sey oldugu i¢in alismada zorluklar
yasandi. Isimize dahil olan ¢evrimigi siiregler hepimiz i¢in ¢ok yeniydi ve bunlara
uyum saglamak i¢in yardima ihtiyacimiz vardi. Ancak yardim ihtiyacimizin
karsilandig1 soylenemez ne yazik ki. (Buket)

28.  Pandemi oncesinde rehberlik saatinin olmamasi ile ilgili endiselerimizi dile
getirmistik ve maalesef ayn1 sorun uzaktan egitimde de devam ediyordu. Ogrenciler
rehberlik i¢in herhangi bir siire ayrilmadan toplam 7 saat derse devam etmektedirler.
7 saatlik derslerden sonra nihayet rehberlik etkinlikleri diizenledigimizde, okulumdan
hayal kiriklig1 yaratan bir katilim eksikligi vardi. Bu nedenle, zaman eksikligi benim
icin 6nemli bir zorluk oldu. (Nurgiil)

29. Pandeminin olumsuz etkilerine yonelik yaygin diisiinceye ragmen, bazi
beklenmedik faydalarin oldugunu belirtmekte fayda var. Ornegin, online egitim ve
seminerlere katilmak, yiiz ylize katilimin imkansiz oldugu bir zamanda kendi evimin
rahathiginda katilmanin rahathigini sagladi. Ayrica ruh sagligi profesyonellerinin
yaptig1 goriismelere katilarak farkindaligimi artirdim. (Kerem)

30. Cevrimici seminerler araciligiyla, ¢alistigim Istanbul disindan cok gesitli
egitimciler, uzmanlar ve profesyonellerle baglanti kurduk. Ulasim sorunlart da dahil
olmak iizere yiiz yiize etkinliklere katilmanin getirdigi lojistik zorluklar g6z 6niine
alindiginda, bu kolay erisim degerliydi. Ama online platformlar araciligiyla,
istedigimiz tiim seminer ve etkinliklere, lokasyon fark etmeksizin katilabiliyorduk.
Cevrimigi egitimin esnekligi, zaman ve mekan engellerini agmamizi sagladi. (Esra)

31. Derslere evden veya kisisel bir alanda katilma secenegi, geri bildirimlerinde
de belirtildigi gibi, 6grenciler tarafindan memnuniyetle karsilanan bir 6zgiirliikk
olarak algilandi. Bu yaklasim, ¢ocuklarla baglanti kurmamizi daha kolay hale getirdi
ve egitimsel sonuglari gelistirdi. (Seyma)

32. Internet iizerinden uzaktan egitim ve seminerler yiiriitmek, &zellikle
katilimcilarin Zoom toplantilarina veya ¢ocuklara yonelik etkinliklere davet edildigi
durumlarda uygulanabilir bir yaklagimdi. Bu yaklagim, kullanilmaya devam ederek,
modern egitim uygulamalarinda devam eden ilgisini gostermektedir. (Aysa)

33. Pandemi, ¢evrimigi bir sekilde yiiksek lisans yapmama izin verdi ve bu
onemli bir avantajdi. Uzaktan egitim sayesinde programimi tamamladim ve mezun
oldum ki bu fiziki olarak Ankara'ya gitmem gerekse ¢ok zor olacakti. (Oykii)

34. Farkindaligimizin artmasina katkida bulunan ¢evrimi¢i 6grenme siirecinden
hepimiz gectik. Bu deneyim, farkli alanlardaki ¢alismalara katilimimizi kolaylastirdi
ve ¢esitli terapi tiirlerine, egitimlerine daha fazla erismemizi sagladi. (Ozge)
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35. Sahsen, katilamayacagim online egitimlere katilabilecegimi kesfettim. Bu,
cesitli mesleki gelisim faaliyetlerinde bulunmami sagladi. En 6nemli 6grenme
deneyimim, ¢ogu egitim oturumuna ¢evrimigi olarak erisebilecegimi fark etmemdi.
Bu nedenle, bilgiye ¢evrimigi erisim, kapsamli 6grenmemin birincil kaynagi oldu
benim i¢in. (Ceyda)

36.  Uzaktan egitim, uzmanlarin ¢esitli egitimlere katilmalarini saglayarak
profesyoneller arasinda farkindalii 6nemli 6l¢iide artirdi. Mesela, normalde yiiz
yiize katilim gerektiren sanat terapisi alani ilgimi ¢ekmisti. Alanimizla ilgili tim
egitimlerin ideal olarak yiiz yiize yapilmasi gerektigine inanmakla birlikte, fayda-
maliyet analizi, katildigim ¢evrimig¢i oturumlarin yeterli olduguna beni ikna etti.
Internetten 6grendigim ¢oziim odakli terapi, zamanin kisith oldugu okuldaki
caligmalarimda ¢ok etkili oldu. Sanat terapisi, ¢6ziim odakli terapi gibi egitimlere
katilmak bu ddnemde paha bigilemezdi. Ornegin, sanat terapisi almak, arastirmam
boyunca inceledigim, dzellikle sekizinci sinif 6grencileri arasinda sinav kaygisi ve
akran zorbalig1 gibi konulari ele alma yetenegime 6nemli dl¢ilide katkida bulundu.
(Kerem)

37.  Ayrica pandemi, uzaktan egitim yoluyla alanimizda mesleki gelisim i¢in
firsatlar yaratti. Zoom gibi ¢esitli platformlar aracilifiyla ¢cevrimici egitimin
kullanilabilirligi 6nemli 6l¢iide artarak katilimeilar i¢in daha fazla esneklik ve
secenek sagladi. Ek olarak, daha 6nce finansal veya yer kisitlamalar1 nedeniyle
erisilemeyen iicretli mesleki egitim, ¢evrimici olarak iicretsiz hale geldi. Cocuklarla
yiiz ylize etkilesim sinirli olsa da, yine de becerilerimizi ve bilgimizi gelistirebildik.
(Murat)

38.  Zamanlama cakismalar1 veya yer kisitlamalar1 nedeniyle katilmanin pek de
miimkiin olmadig: egitimlere katilmak i¢in giizel bir firsat sunan ¢evrimici egitimin
olanaklarindan yararlandim. Bu egitim modu, aksam saatlerinde kendi evimin
rahatliginda egitim seanslarina rahatca katilmami sagladi. (Giilin)

39. Online bir yiiksek lisans programina dahil olmak, mesleki niteliklerimi
gelistirmek i¢in ¢ok 6nemli bir firsat sundu, 6zellikle 6nceki deneyimim, ailelerle
iligkinin genellikle gerekli oldugu ortaokul diizeyinde aile odakli egitime tam olarak
miidahale etmek i¢in yetersiz goriildii. Pandemi, kariyerimde ¢ok 6nemli bir doniim
noktas1 oldugunu kanitlayan bu dereceyi uzaktan takip etmek i¢in bana essiz bir
firsat verdi. Ayrica, pandemi, online olarak erisilebilen ¢ok sayida egitim oturumuna
katilmami sagladi ve bu da mesleki becerilerimi daha da gelistirmemi sagladi. Bu
egitim oturumlar1 genellikle tesadiifen resmi kanallar yerine kisisel baglantilar ve
resmi olmayan aglar aracilifiyla kesfedildi. Bu egitim firsatlari, 6zellikle okuldaki
ogrencilerle calismamla ilgili alanlara odaklandiklari i¢in mesleki uzmanligimi
ilerletmemde kiymetli olduklarmi diisiiniiyorum. (Oykii)

40. Pandemiden once kisisel egitim ugraslar1 igcindeydim. Rorschach ve Projektif
Testler Dernegi tarafindan verilen 2,5 yila yayilan Rorschach Testleri Uygulayici
Egitimi programina kayit oldum. Baslangigta aksamlar1 derslere bizzat katildim;
ancak ders programi, egitmenimin miisait olmasi nedeniyle degistirilmisti ve bu da
caligma saatlerim ile program c¢akismasina neden oldu. Bu durumdan dolay1
programi birakmayi diisiindiim. Pandemi sirasinda ¢evrimigi egitim platformlarinin
ortaya ¢ikisi, egitimime uzaktan devam etmemi sagladi ve bu da uygun ve avantajh
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bir alternatif oldu. Bu gelismeler 1s181inda online egitime gegis kisisel gelisimim i¢in
onemli bir firsat. (Seyma)

41. Pandeminin ilk asamasindan sonra uzaktan egitim siirecinde daha ustalastik.
Ogrencilerim, meslektaslarim ve ben ¢evrimici ortami daha iyi tamidik ve daha iyi
kullandik. Bu, Zoom toplantilar1 diizenlemeyi ve ¢ocuklarla uzaktan etkilesim
kurmak i¢in ¢evrimigi platformlar: kullanmayi i¢eriyordu. Cesitli kisitlamalar
nedeniyle, toplantilar1 yliz ylize yapmaktansa ¢evrimi¢i yapmak genellikle daha
uygundu. Su anda belli durumlarda hala uzaktan egitimden yararlaniyoruz. (Ozge)

42. Pandemi sirasinda grup rehberligi ve bireysel goriismeler i¢in birincil
platform olarak Zoom'u kullandim. Anne, babayla birlikteyken ¢ocugun uygun
olmadig1 durumlarda, WhatsApp grup goriismelerine bagvurduk. Ayrica 7. ve 8. sinif
ogrencilerinin akademik bagarilarini artirmak i¢in "akran dayanismasi" uyguladim. 4-
5 veya 7-8 kisilik gruplar olusturarak Zoom veya WhatsApp videosu iizerinden
iletigsim kurarak karsilagtiklart sorunlari tartisip ¢oziime kavusturduk. Cevrimigi
etkilesimler ideal olmasa da, pandemi sirasinda ¢ocuklara destek ve siireklilik
sagladi. (Kerem)

43.  Uzaktan egitim, 6zellikle aksam oturumlarina misafir davet etmemizi
saglayarak Veli Akademileri Projesi'ni kolaylastirdi. Projenin bu yonii, ¢evrimigi
platformun sundugu esneklik ve erisilebilirlik nedeniyle 6nemli 6l¢iide faydali oldu.
(Murat)

44,  Uzaktan egitim doneminde online okul gezileri faydali oldu. Her liseye fiziki
geziler yapmak, her 6grenciyi bu tiir gezilerde agirlamak miimkiin degil. Pandemi
oncesi sadece iki liseye ziyaret diizenleyebilmisken, ¢evrimigi okul gezileri
sayesinde 6grenciler ¢ok sayida okulu sanal olarak ziyaret edebildiler. Ayrica bu
sekilde daha fazla 6grenci bu imkandan yararlanabilmis oldu. Bu da firsat esitligi
anlaminda olumlu oldu diyebilirim. Baz1 okullar, iceriklerini web sitelerine zaten
yiiklemisti, bu da 6grencilerin bunlar1 uzaktan kesfetmesine olanak taniyordu. Biz
psikolojik danigmanlar 6grencilere bu yaklasimi tanittik ve prosediirii agikladik. Bazi
durumlarda, ziyaret edilen okullardan tanitimda goérevli psikolojik danigmanlar ve
ogrenciler daha fazla bilgi saglamak i¢in canli Zoom toplantilar1 diizenlediler. (Esra)

45. Pandemi siirecinde, bize ulagsmasi gereken 6grencilerin online randevu
almalarin1 kolaylastirmak igin teknolojiyi kullandik. Ozellikle, 6grencilerin veya
velilerin bizden randevu talep etmelerine olanak taniyan bir Google formu
olusturdum ve 6grencilerin yasadigi sorunlar hakkinda geri bildirimde bulunduk.
Cevrimigci toplantilar yoluyla danismanlik verme deneyimi, isimizi daha yonetilebilir
hale getiren teknolojinin faydalarin1 vurguladi. (Nurgiil)

46.  Veli toplantilarin1 ¢evrimig¢i yapmanin bize bir rahatlama duygusu sagladigini
gordiik. Bu yaklagima uyum sagladiktan sonra, tamamen g¢evrimigi bir platforma
gecebiliriz belki de. Bu y1l Veli Akademileri Projesi'ni de uzaktan yiiriittiim. Yiiz
yiize toplantilar yapildiginda on bes veli zor katilirken, online oturumlara neredeyse
altmis veli dahil olabildi. Bu yaklasim, aksi takdirde is ve zaman kisitlamalar1
nedeniyle fiziksel toplantilara katilmakta gii¢liik ¢ekecek olan disaridan uzmanlari
davet etmede de faydali oldu. Internetin anne-babalar da dahil olmak iizere herkes
tarafindan erisilebilir olmasi, okul etkinliklerine katilimlarini kolaylagtirmistir.
Baslangicgta, bu yeni duruma uyum saglama konusunda zorluklarla karsilastik elbette,
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ancak ebeveynler programin katkilarmi gordiikten sonra daha istekli hale geldiler ve
aktif olarak katildilar. Velilerin miisaitlik durumuna gore planli online etkinliklere
katilmaya daha istekli olduklarini gézlemledik. (Ozge)

47. Teknolojinin kolaylastirdig1 ebeveyn katilimini geleneksel yiiz yiize
egitimlere gore veli toplantilarina katilanlarin sayisinin artmasindan anlayabiliyoruz.
Teknoloji tabanli platformlara gecis benim i¢in ebeveyn katilimi agisindan avantajli
oldu diyebilirim. (Murat)

48. Su anda Beykoz'un Pasabahce bolgesinde, ¢ogu ebeveynin fiziksel olarak
zorlayici, agir is yiikili olan islerde ¢alistig1 bir okulda ¢alisiyorum. Yogun is saatleri
ve izin eksikligi nedeniyle yiiz yiize toplantilara veya seminerlere katilamiyorlardi
pandemi O6ncesinde. Cogu fabrikada calistig1 i¢in anneler bile telefonlarina cevap
veremedi. Bu durum 6nemli bir katilim sorununa yol agmis ve veliler i¢in istenilen
hedeflere ulasilamamisti. Pandemiyle birlikte "mesai dis1" kavrami ortaya ¢ikti ve
okul saatleri disinda toplantilar diizenleyerek egitimlerimizi daha erisilebilir hale
getirdik. Calismalarimiza daha fazla veli katilabildi. Bu yaklasim, 6zellikle bireysel
goriismelerde, 6rnegin lise tercih danigsmanligr siirecinde, 6grencilerle kendi
memleketlerinde goriisme yaptigimizda hala kullanilmaya devam ediyor. (Buket)

49.  Veli katilim1 agisindan uzaktan egitimin avantajli oldugu ortaya ¢ikti. Mesela,
yiiz yiize seminerlere katilim diisiiktii, ancak ¢evrimigi yapildiginda katilan
ebeveynlerin sayisi1 onemli 6l¢iide artti. Bu olumlu sonug, ¢evrimici egitimin,
pandeminin sonrasinda bile ebeveynlerin ilgisini ¢ekmek i¢in faydal bir platform
oldugunun fark edilmesini sagladi. Bu nedenle, pandemi gegtikten sonra bile,
ebeveyn katilimini artirmak i¢in ¢evrimigi egitim segenegi devam edecektir diye
diisiiniiyorum. (Nurgiil)

50. Eskiden sinifa girmek istemeyen dgrencilere uzaktan egitimle daha kolay
ulasabildik. Ornegin teknoloji bagimliligi olan 6grencilerin goriintiilii sohbetlere
daha fazla ilgi gosterdigini gozlemledim. Bu 6grencilerle daha etkili iletisim kurdum
pandemi siirecinde. Hatta baz1 6grencilerimden, “Ogretmenim okula gelmekten daha
keyifliydi” gibi olumlu geri bildirimler aldim. Ayrica mesela bazen benim
zorlandigim teknolojik konularda "Hocam biz sizin i¢in arastirdik, yardime1
olabiliriz." gibi mesajlar aldim. Ogrencilerden gelen bu tiir destekler, uzaktan egitim
sirasindaki etkilesimlerimizi daha anlamli hale getirdi. (Seyma)

51. Bireysel danismanlik seanslarini yiiz yiize yerine uzaktan yiiriitmek i¢in
teknolojiyi kullanmak biz psikolojik danigsmanlar i¢in avantaj olarak degerlendirildi.
Bu stirecte online psikolojik danigma seanslar1 yiiriitme becerisi kazandik. (Esra)

52. Bu siire zarfinda, ¢cevrimici danismanlik da dahil olmak iizere yeni
danigmanlik yontemlerini 6grenme firsatim oldu. 14-15 yillik deneyime sahip bir
okul psikolojik danigmani olarak, ¢evrimigi psikolojik danigma kavramina
yabanciydim ve verimli olup olmadigin1 merak ediyordum. Ancak pandemi, giderek
daha 6nemli hale gelen ¢evrimici danigmanligin uygulanmasi da dahil olmak tizere
yeni profesyonel firsatlar getirdi. Cevrimigi danismanligin ortaya ¢ikisi,
meslegimizin kapsamini genisletti ve profesyonel gelisim i¢in yeni yollar agt1.
(Buket)
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53. "Hocam, online goriismeler yliz yiize goriismelerden ¢cok daha keyifli. Keske
goriigmelerimizi hep online yapabilsek." gibi geri bildirimler aldim 6grencilerden.
Kameralarin agilip kapanmasini kontrol etmenin kisisel bir 6zgiirliik duygusu
sagladigini diigtinliyorum agikgasi. Psikolojik danisma seanslarimizda kameralarin
¢ogu zaman agik oldugunu belirtmekte fayda var. (Seyma)

54.  Kisisel cihazlarimizla kolayca erisilebilen zengin bir bilgiyi parmaklarimizin
ucuna getirdiginden, bilgiye ¢evrimici erisim benim i¢in ¢ok 6nemli bir 6grenme
deneyimi oldu. Bu, odaklanmis bir zihne ve net bir hedefe sahip olan
meslektaslarima ¢ok iyi firsatlar sundu. Ik ¢evrimici 6grenme deneyimim, kendi
kendimize birakildigimiz zamanlardaki yalnizlik duygumla eslesebilir. Az stres, beni
her zaman motive eder ve yeni kaynaklar aramaya iter. Pandemide de boyle oldu.
Stresim beni motive etti. Bu ortamda iiretken olma ve ihtiyaci olanlara yardim etme
baskisi, harekete gegme diirtiimii hizlandird1 ve normalde bes yilda yapabilecegim
hedefleri yalnizca bir yilda gerceklestirmemi sagladi. (Ceyda)

55. Yeni yontemleri ¢aligmalarima dahil edebildigim i¢in pandemi dénemi bana
gelisim i¢in 6nemli firsatlar sundu. Videolarin, sunumlarin, posterlerin ve brosiirlerin
cevrimici olarak daha uygun bir sekilde kullanilmasi nedeniyle, sinif gruplari
araciligiyla hem ¢ocuklara hem de ebeveynlere ulasmak igin ¢esitli dijital
programlardan yararlandim. Bu programlar sayesinde ilgi ¢ekici sunumlar, posterler
ve videolar hazirladim ve teknolojik becerilerimi gelistirdim. Sonug olarak, pandemi,
cocuklarin dikkatini ¢ceken gorsel olarak ¢ekici sunumlar ve posterler olusturmami
sagladi. (Kerem)

56.  E-okul ve okul psikolojik danigma servisi instagram hesaplari sayesinde Web
2.0 araglarin1 dokiiman olusturmak i¢in kullanma konusunda egitimler alip yeterlilik
kazandim. Ayrica, bu siire zarfinda 6grencilerle iletisimi giiglendirmek i¢in okul
sosyal medya hesaplari olusturdum. Evden ¢alismak bana daha fazla esneklik sagladi
ve bu gorevlere daha fazla zaman ayirmami sagladi. Yiiz yiize danigsmanlik
seanslarinin zorlu dogasinin aksine, ¢cok daha az yorucuydu. Danismanliga yenilik¢i
yaklagimlar tizerinde diisiinmem i¢in bana bolca firsat verdiler. Mevcut kosullarin bu
konuda benim i¢in avantajli oldugunu sdyleyebilirim. (Murat)

57.  Veri toplama i¢in dijital formlari, 6zellikle Google Formlar1 kullanmay1
ogrendik. Bu 6nemli gelisme, kagit tisrafina gerek kalmadan daha fazla kisiye
ulasmamiz1 sagladi. Ornegin, dijital Okul Risk Faktorleri Analiz Formlari ve
Rehberlik ihtiyag Analizi Formlar1 kullandik. Yiiz yiize egitimde 50-100 kisiden veri
toplamak zorken gecen sene 600 6grenciden 300-400'line rahatlikla ulagtik. Bu
yontem, Oncelikle yapilan 6grenciler veya 8. siniftakiler gibi yiiz yiize goriismelerde
miisait olmayan kisileri hedeflememizi sagladi. Bu yontemin avantaji kagit israfini
ortadan kaldirmasidir. Bu strateji basarili oldu ve veri toplama i¢in dijital formlar
kullanmaya devam etmeyi planliyoruz. (Murat)

58. Sosyal medyanin egitim materyallerine erisimi kolaylagtirma potansiyelini
fark ettim. Uzaktan egitime gegis, egitim glindemlerinden haberdar olmak i¢in sosyal
medya kullaniminin artmasina neden oldu. Ilgili sosyal medya hesaplarini takip
ederek alan profesyonellerinin duyurularina ve canli yayinlarina ulagabildim. Ayrica,
pandeminin sonlarina dogru yiiksek lisans yapmaya basladim ve ¢evrimici olmasi
benim i¢in ¢ok faydali oldu. Ayda sadece bir kez yiiz yiize derslere katildim, bu da
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onu ¢ok daha yonetilebilir hale getirdi. Genellikle yiiz yiize katilim ve daha fazla
caba gerektiren hizmet i¢i egitim artik ¢evrimiciydi ve dnemli bilgiler edinmeme
olanak sagladi. Sonug olarak, ¢cevrimigi egitimin kolaylastirdigi artan erisilebilirlik
sayesinde katildigim egitim sayis1 6nemli 6l¢iide artti. (Giilin)

59. Bir¢ok egitimi basta Instagram olmak {izere sosyal medya platformlarindan
ogrendim. Instagram'da takip ettigim sayfalarda ve hatta YouTube'da cesitli ilgi
alanlarima giren canli yayinlarda egitimler duyuruldu. Merakimi uyandiran konular1
aktif olarak arastirarak ve kesfederek 6grenmeyi severim. Kisisel ilgi alanlarim,
katildigim egitim oturumlarii tamamen ydnlendirdi. (Oykii)

60.  YouTube'da gesitli videolarin bulunmasi nedeniyle bilgiye erisimin ¢ok
basitlestigini diisiinliyorum. Sosyal medya platformlarinda artan rehberlik ve
psikolojik danigsma videolariyla birlikte, okul psikolojik danismanlari i¢in 6grenme
daha rahat ve daha az kaygi uyandirici hale geldi. YouTube'da rehberlik ve psikolojik
danigma ile ilgili konular1 aragtirdigimda, her an erisilebilen bir¢ok videonun
bulundugunu gézlemledim. Bu erisilebilirlik bir rahatlik duygusu saglayabilir ve
ogrenciler icin kaygi diizeylerini azaltabilir. Kaygimi yenmeme ve yeni becerileri
meslegime basarili bir sekilde entegre etmeme yardimci oldugu i¢in bu deneyimi
verimli buldum. (Buket)

61.  Android telefonumda Canva gibi yeni uygulamalarla karsilastim. Cevrimici
egitimleri takip ederek posterler, videolar ve ses kayitlart olugturmay1 6grendim. Bu
beceriler uzaktan egitimden dnceki hayatimdan farkliyd:. Ogrenmemin arkasindaki
temel gii¢, herhangi bir dis zorunluluktan ziyade, kisisel merakimdi. Daha fazla
deneyim kazandikga, siireci baglangicta diislindiiglimden daha az karmasik buldum
ve Youtube gibi platformlarda birgok kaynagin bulundugunu fark ettim. Gerekli
becerileri kendi ¢cabam ile elde ettim. (Demir)

62. Ogretmen Akademileri ve Milli Egitim Bakanlig tarafindan diizenlenen bir
arastirma calismasina katildim. Pandemiden 6nce, ¢ocuklarin kaliteli egitim hakkini
giivence altina almak i¢in 6gretmenler ve psikolojik danismanlar i¢in gelisimi
destekleyen Ogretmen Akademileri Vakfi programina kaydoldum. Programin sekiz
hafta siiren ilk grup ¢alismasina Besiktas'ta haftada iki giin 15 psikolojik danigman
bizzat katilmistir. Bu akademiden Beykoz'daki bir hocam sayesinde haberdar oldum.
Egitimi {iniversiteden bir profesor verdi ve licretsizdi. Akademinin zaman zaman
Zoom gibi platformlar1 kullanarak online oturumlar gergeklestirmesi benim igin
aydinlatic1 bir deneyim oldu. Beni bu ¢aligmayla tanistiran 6gretmen arkadasim
sayesinde bdylesine giizel bir programdan faydalanma firsatim oldu. (Ozge)

63.  Zorluklarima ¢6zliim bulmak i¢in motivasyon olarak egitim firsatlarinm
arastirmayi se¢tim. Baslangigta bir eSitim programi onerisi aldim ve diger
secenekleri belirlemek icin arastirmaya devam ettim. Tiirk Psikolojik Danigmanlik ve
Rehberlik Dernegi de 6nemli bilgi ve beceriler kazandigim cesitli egitim
programlarina erisimimi kolaylastirdi. (Ceyda)

64. Pandemide biraz bos zaman buldum ve onu verimli bir sekilde nasil

degerlendirecegimi diisiindiim. Bu siiregte Istanbul Ogretmen Akademileri'nin Web

2.0 araglarim kullanma becerilerimi gelistirmek i¢in sundugu online egitim

programina katilmaya karar verdim. Bu benim i¢in yeni bir aland1 ve baslangicta

cevrimi¢i olarak sunulan ¢esitli grafik tasarim araglarina asina degildim. Egitim
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oturumlari, diger seylerin yani sira Canva ve sanal siniflar1 igeren bu araglarda
yeterlilik kazanmama yardimci oldu. (Murat)

65.  Istanbul Ogretmen Akademileri tarafindan diizenlenen birgok egitim
oturumuna katildim. Milli Egitim Miidiirliigiiniin diizenlemis oldugu zorunlu
olmayan hizmetici egitimlere de sik sik katildim. (Gtilin)

66.  Pandemi siirecinde teknoloji ile ilgili konularda yetersizliklerimin farkina
vardim ve becerilerimi gelistirmem gerektigini fark ettim. Siireci online olarak
devam ettirdigimi fark ederek, Istanbul Biiyiiksehir Belediyesi Sanat ve Mesleki
Egitim Kurslar1 (ISMEK) ve Milli Egitim Bakanlig1 Bilisim Sistemleri (MEBBIS)
tarafindan saglananlar da dahil olmak {izere ¢esitli egitim olanaklartyla bilgimi
genisgletmeye ¢alistim. Bu kurslar, Web 2.0 araglari, ¢cevrimigi oyun gelistirme ve
sunumlar ve seminerler icin etkilesimli igerik olusturma gibi ¢esitli konular
kapstyordu. Sonug olarak, sunumlar ve seminerler i¢in PowerPoint gibi geleneksel
araglar yerine ¢evrimigi platformlar1 kullanarak degerli deneyimler kazandim. Bu
egitim pandemi siirecinde mesleki gelisimime 6nemli katki sagladi ve kendimi bu
alanda gelistirmeye devam ediyorum. Cevrimigi igerik ve etkinliklerin kars1 tarafla
aktif katilimi ve etkilesimi gelistirebilecegine inaniyorum. Ogrenme ihtiyaglarmmi
kargilamak i¢in gerekli egitimi bulmak i¢in bagimsiz olarak arastirma yaptim.
(Nurgiil)

67.  Bubenim i¢in 6nemli bir meydan okumaydi ve bilgi arayarak ve bilgi
edinerek boslugu kapatmaya calistim. Bu siire zarfinda kisisel ve profesyonel
talepleri dengelemek zordu. Bu nedenle, bu zorlugun iistesinden gelmek igin siirekli
olarak okumaya, egitim videolar1 izlemeye ve ¢evrimigi egitimlere katilmaya
basvurdum. Durumu ydnetme yaklasimim buydu. (Oykii)

68. Giinliik haberleri ve giivenilir kaynaklar1 takip etmek giivenilir kaynaklardan
bilgi edinmemi sagladi. Bu yaklasimin faydalari, Ingilizce olarak yabanci web
sitelerinden ve sosyal medya kanallarindan okudukga ortaya ¢ikti. Yabanci dil
o0grenmenin avantajlarini fark ettim ve bilgimi arttirmak ve kesin ayrintilar saglamak
icin giindemi takip ederek dogru ve kapsamli bilgiler elde ettim. (Demir)

69.  Baslangicta, kaygi diizeyim c¢ok yiiksekti. Zorluklarla basa ¢ikarken
endiselerimi hafifletmek i¢in gilivenilir bilgi aramak i¢in ciddi ¢aba gosterdim
diyebilirim. Giivenilir bilgi edinme kaygi diizeyimi arttirmamak i¢in 6nemliydi.
(Seyma)

70. Pandemi siirecinde kisisel ve profesyonel anlamda kendimi gelistirmek i¢in
okuma yaptim bol bol. Bibliyoterapide buldum ¢oziimii. Psikolojik danisma
alanimizla ilgili ve pandemi hakkinda okuyarak, gecmis travma bilgilerimden kalan
bilgilerimi mevcut duruma aktarabildim. Bu yontem benim var olan bilgilerimi
tazelememe yardimci oldugu gibi yeni bilgiler 6grenmemi de sagladi. (Buket)

71. Pandemi siirecinde evde geg¢irilen siirenin uzamasi nedeniyle ¢esitli
gruplardan ve arkadaglardan bir seyler 6grenme firsatt dogdu. Okul psikolojik
danigsmanlar1 arasindaki igbirliginin diger alanlara gore oldukca yiiksek oldugunu ve
bu sayede akranlar arasinda biiyiik bir bilgi birikiminin paylasildigini fark ettim.
Beyin firtinas1 oturumlari, 6zellikle sorunlara yeni yaklagimlar ve ¢éziimler
tiretilmesinde etkili olmugtur. Daha sonra bu yaklasimlari sunumlar ve videolar
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hazirlarken ve ¢ocuklara ulasirken uyguladim. Bu nedenle, ¢esitli sunum hazirlama
tekniklerinin 6neminin onlarin becerilerini gelistirmek ve 6grencilere ulagmak
oldugunu diisiiniiyorum. (Kerem)

72. Ailemden teknolojik konularda destek aldim. Ornegin, Zoom ve programlari
indirme ve entegre etme hakkinda bilgi edinmem gerekiyordu. Pandemi sirasinda
dogum yaptigim i¢in teknolojik 6grenmede meslektaglarima gore geri kaldim. Neyse
ki aile destegi agisindan bazi avantajlarim oldu. Erkek kardesim ve kuzenlerim
teknik alanlarda miihendisler, bu da iligkilerim araciligiyla gerekli bilgilere ulasmami
sagliyor. (Buket)

73. Bir okul psikolojik danigmani olarak karsilastigim zorluklar diger okullarda
yaygin oldugu i¢in kendimi diger meslektaglarimdan ayr1 hissetmiyordum. Benzer
problemleri yasiyorduk. Meslektaslarimla iletisim kurdugumda benzer deneyimlerini
paylastilar. Pandeminin hem olumlu hem de olumsuz yanlar1 oldugunu kesfettik, bu
da kaygimi hafifletti. Birbirimizle sik sik bilgi aligverisinde bulunduk ve birbirimizin
deneyimlerinden 6grendik. (Nurgiil)

74. Teknolojiyi kullanma egilimim var; ancak teknik bilgim daha kapsaml
olabilirdi. Teknoloji pandemiden 6nce hayatimda ¢ok 6nemli bir rol oynamadi. Yine
de teknoloji konusunda aldigim goniillii ve kendi ¢abamsa aldigim egitimler hayatimi
cok kolaylastirdigi icin faydali oldu. Teknoloji kullanimi, aldigim egitim ve
Ogretimin yani sira isimde bana yardimci oldu ve bireylerle etkili iletisim kurmami
sagladi. Ornegin, gevrimici toplantilarin ve bireysel goriismelerin rahathig, teknoloji
kullaniminin faydalaridir. Zorunlu bir teknoloji egitimi almamis olmama ragmen
onemini bu pandemi siirecinde kesfettim. Gilinlimiiz diinyasinda diinya vatandas1
olmak, sonunda fark ettigim yazilim 6grenmeyi gerektiriyor. Ornek olarak,
uluslararasi bir sey diisiinseydim, yazilima ihtiya¢ duyardim ve bu nedenle ¢evrimigi
yollarla Python hakkinda bazi temel egitimler aldim. Yurtdisinda yasayan bir
arkadasim bu kursu bana tavsiye etti ve bunun harika bir deneyim oldugunu gérdiim.
(Nurgtil)

75.  Zor donemde Saglik Bakanligi'nin, Milli Egitim Bakanligi'nin, tiniversitelerin
internet sitelerinin belirledigi giindemi takip etmeye basladim. Ayrica Instagram'da
Istanbul Ogretmen Akademileri ile tanistim ve online egitimlerine katildim. Basa
¢ikmanin yollarii ararken, 6gretmenler icin dijital bir platform olan eTwinning'i
kesfettim. eTwinning projesine katildim ve dijital okuryazarligimi gelistiren ve beni
daha bilingli bir dijital vatandas yapan dijital faaliyetlere katildim. (Oykii)

76. Giivenilir, kolay ulasilabilen kaynaklardan glindeme bagl kalarak bilgi
edindim. Ingilizce yazilmis yabanci web sitelerine ve kanallara erigim, sosyal
medyada yabanci kaynaklardan bilgi okumami ve edinmemi sagladi. Sonug olarak,
bir yabanci dilde yeterliligin avantajlarini fark ettim. Okumamai ve glindemi takip
etmemi kolaylastirdi, dogru bilgiyi edinip yaymamu sagladi. (Demir)

77. Oncelikle, bu zorluklarla basa ¢ikmayla ilgili sikintiy1 hafifletmek i¢in beni
giivenilir bilgiler aramaya sevk eden yiiksek diizeyde kaygi yasadim. Glivenilir
bilgiye ulagsmak, giivenilir bilgi arayisimda kritik bir rehber olan dogru bilgiyi elde
etmede ¢cok dnemliydi. Tedbir olarak kaygimu tetikleyebilecek bilgilere ulasmaktan
kacindim. (Seyma)
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78. Salginin baglangicinda, baslangicta zorluklarla basa ¢ikmak i¢in miicadele
ettim. Ardindan, ¢ocuklarla farkindalik egzersizlerini igeren bir strateji uyguladim.
Daha once farkindalik iizerine bir grup ¢alismasina katilmis olarak, bu deneyimi
evde kalma ve belirsiz bir gelecek planlama konusundaki endigelerimi gidermek igin
kullandim. Baglangigta giinliik 20 dakikalik viicut taramas1 ve nefes egzersizlerinden
olusan 8 haftalik bir deneme siireci yliriittlim. Daha sonra hem pandemi hem de
yaklasan siavlar nedeniyle stres yasayan cocuklarla, 6zellikle 8. sinif 6grencileriyle
kiigiik gruplar olusturmaya ¢alistim. Zoom tiizerinden iki giinde bir 15 ila 20 dakika
siiren ¢esitli mindfulness aktiviteleri gergeklestirdik. Bu egzersizlerin etkisi son
derece olumluydu, stresle basa ¢ikma mekanizmalari sagladi ve ¢ocuklarda
farkindalig1 artirmaya yardimci oldu. Farkindalik ve nefes egzersizleri ile devam
ederek uyku problemimi hallettim. Sekiz haftanin tamamini ¢ocuklarla birlikte
yiiriitemesek de hem onlara hem de bana pandeminin getirdigi zorluklarla bas etmede
yardimet oldu. (Ozge)

79. Basa cikma stratejisi olarak, COVID-19 Pandemisi sirasinda meditasyona
basvurdum. Ozellikle "giivenli yer" alistirmasi en sik kullanilan yontemdi,
gevsemeye neden olan bir yer iizerinde diisiinmeyi ve i¢sel diisiince siireclerime
odaklanmayi iceriyordu. Bu teknik, uzaktan egitim ve pandemi ile ilgili stres
sirasinda bana yardimeci oldu. (Seyma)

80. Pandeminin baslangicinda okul rehber 6gretmenleri olarak zorlu kosullarla
karsilastik ve destege ihtiya¢ duyduk. Dayanigma bizim i¢in ¢ok 6nemliydi. Akran
dayanigsmasinin giiciinii, okul rehber 6gretmenlerinin zorluklar karsisinda birbirlerine
destek olduklarini gozlemleyerek fark ettim. Ayrica bu zamanlarda birbirimizin
davraniglarindan 6grendigimizi fark ettim. Ayrica akran dayanismasinin etkililigine
inandim ve bunu okul miidiirleri ve 6gretmenlerle birlikte yaptim. Birbirimizin
destegine giivendim ve ¢alismalarimizi karsilikli yardimlagma ile yiiriittiikk. Benzer
akademik diizeylere sahip 6grenci gruplari olusturarak bu yontemi ¢ocuklara da
uyguladim. Her 6grencinin 6grenmesi gerekenleri belirledik ve ekip olarak calistik.
Bu siiregte 6grencilerinden ¢ok sey 6grendim. (Kerem)

81. Bu siire zarfinda, Egitim Bilisim Agi'nin (EBA) kurulmasi, isletilmesi ve
Milli Egitim Bakanligi'nin Merkezi Egitim Bilgi Sistemi'nin (MEBBIS)
olusturulmasinda zorluklarla basa ¢ikmak i¢in meslektaslarimdan yardim aldim.
Meslektaglarim bu toplantilarda teknik olarak bana yardimer oldular. Tamamen kendi
cabalarimizla higbir egitim ve gerekli bilgiyi almadik. (Buket)

82. Rehberlik hizmetlerinin saglanmasi, danigmanlar, okul yonetimi ve egitim
kurumu i¢indeki diger ilgili paydaslar arasinda uyumlu bir isbirligini gerektirir. Bu
konuda paydaslarla iliski kurdugum sinif rehber 6gretmenlerinden 6nemli yardimlar
aldim. Bu isbirligi, gérevlerimizi yerine getirmek icin karsilikli destegi ve ortak
sorumlulugu gerektiriyordu. Bu noktay1 agiklamak i¢in, bir sandalye analojisi
sagladik ve hedeflerimize ulasmanin, sandalyenin her bir ayaginin stabilitesinin
ayrilmaz bir parcas1 olmasi gibi, her bir paydasin kolektif cabasina bagli oldugunu
vurguladik. Bu nedenle, ilgili tiim taraflarin ortak hedeflerimize ulagmak i¢in bir
dayanigma ve isbirligi duygusu gelistirmesi zorunludur. (Demir)

83. Giinliik rutinimin bozulmasi, yonetmeyi zor buldugum derin bir degisiklikti.
Bu dénemde erken kalkmak, makyaj yapmak gibi belirli alisgkanliklar: siirdiirmenin
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giinliik islerimi kolaylastirdigini fark ettim. Pandemiye uyum saglamak igin, sanki
disaridaki hayatim 6nemli dl¢lide etkilenmemis gibi, igyerime gidip gelir gibi
hazirlanarak yeni rutinler olusturmaya ¢alistim. Ayrica, diger pek ¢ok kisi gibi ben
de daha fazla yemek pisirme ve kaliteli aile zamani ile ugrastim. Hayatima alternatif
bir unsur getiren yeni bir rutin olusturarak ruh sagligimi1 korumaya ¢alistim. (Oykii)
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