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A B S T RAe T 

The purpose of this survey/experiment study was to 

identify possible wastage related factors in literacy courses 

being conducted in the ~i~li-GUltepe area of Istanbul. These 

courses a~ a part of the National Literacy Campaign which 

began in the Spring of 1981. The study was limited to only 

two types of wastage attrition and failure to receive certi­

ficatesCunsuccessful completion). 

A sample of 179 participants was chosen on a non-proba­

balisti c basis from seven schools in the ~i~li-GUltepe areas. 

During the firs~ week of classes, these students were person-

ally interviewed using a pre-tested Entry Level Questionnaire. 

After the completion of the 90 hour course, a Summative Level 

Questionnaire was administered to the dropouts and unsuccessful 

completers from the initial sample. 

Data analysis reve~led that 461 of those participating 

in the first week of class either dropped out or failed to 

receive 8 certificate. In addition, it was found that these 

literacy courses do not attra~t males, unmarried women, the 

working force or the destitute. Demographic factors studied 

did not appear to be dropout-related factors while such moti­

vat{onal factors as expectations regarding the course, volition, 

felt ne~ds, and teacher characteristics appeared to be dropout~ 

related factors. Unsuccessful completers were found to be older 



than successful completers and to have less formal and non­

formal education than the dropout. Both dropouts and unsuccess­

ful completers indicated a desire for classes to meet five 

days a week. Dropouts felt classes should be at least three 

hours per day while unsuccessful compl~ters felt two hours 

were sufficient. 

Since schools from which the sample was taken were 

located in business, residential, slum and 'gecekondu' areas 

representational of the types of areas in the ~i§li-Gilltepe 

area, it is believed tha~ these findings can be generali~ed 

to some degree to the ~i§li-Gilltepe area of Istanbul. However, 

due to a non-probabalistic sampling method, generalizability 

may be limited to only those schools studied. 

I 

Re~ommendations were made for further study to under-

stan~ how and why these factors ate related to dropout and 

failure to succeed. Furthermore, experiments with teaching 

methods, materials and approaches to literacy learning are 

seen to be necessary to better fit the needs and interests of 

the illiterate population of Turkey. 



tJ Z E T 

Eu ara§tlrma Istanbul $i§li-Gultepe semtinde halk oku­

ma-yazma kurslarlna katllanlarln terk ve balarlslzllk neden­

larini belirtmek amaClnl gutmektedir. 

Adlge~en semtteki 7 okulda 1982 Ylll $ubat aYlnda bal-

lamll bulunan kurslara katllan 179 yetilkin"araltlrmanln Br­

neklerini olu§turrnu§tur. Kurslarln ba§langlclnda ve biti~inde 

uygulanmak ilzere iki mUlakat formu geli,tiril~iltir. tursla­

rln balladlgl hafta i~inde "11k MUlakat Formu" 179 denege uy­

gulanml~tlr. KurslarlD sonunda ise IISon Hlilakat Formu 1
! kurs­

lardan ayrllmll bulunan 52 denek ile balarlslz olan 30 denege 

uygulanml,tlr. 

Toplanan bilgiler uzerinde yUzde ve gereken durumlar 

i;inde X2 hesaplarl yapllmlltlr. Araltlrma bulgularl Hzetle 

IByle~ir: 11k hafta mUlakat yapllan deneklerden yUzde 46 Sl 

kursu terketmil veya kursta balarlslz olmultur. Kurslara bu­

yuk ~ogunlukla yetilkin evli kadlnlar ile bunlar araslndan 

Bzellikle ev kadlnl olan1ar ve hali vakti yerinde bulunanlar 

katllmlltlr. Genellikle yal ve dogum yeri gibi demografik et­

kenlerle terk araslnda manidar bir ilgi gBrulmemi,tir. Qte 

yandan, kurslarla ilgili beklentiler, irade, duyulan gereksi­

nirnler ve dgretmenlerin alglla?an Bzelliklerigibi motivasyon-. 

la ilgili etkenlerin terkle ili,kili oldugu saptanml,t~r. 

lleri ya, grubu i1e daha ~nce herhangi bir kursa veya e~itim 



teerlibesine sahip'olmayanlar aras~nda ba§ar~s~zllk Oranlnln 

yliksek oldugu gorlilmli§tlir. Ayr~ea, kursu terkedenler ile ba§a­

rlS~Z olanlar, kurslar~n haftada 3 veya 4 glin olmas~ yerine 

herglin olmas~nl ve saatlarlnln ~Dgalt~lmas~n~ istemillerdir. 

Brneklemenin sistematik bir se~ime dayanmarnas~ nedeniy­

Ie elde edilen bulgular, aneak ineelenen grub a ve muhtemelen 

bu grubun kurslara devam ettigi 7 okulun hizmet bolgesi hal­

klna genelle,tirilebilir. 

llerde yap~laeak ~al~Imalarda halk okuma yazma kursla­

r~nda terk ve ba,ar~s~zl~ga yol a~an unsurlar~n mahiyetini 

a~~kIaYlel; Tlirkiye'nin okur-yazar olmayan halk kesiEinin il­

gi ve gereksinimlerine uygun dU,ebileeek oRretirn lekilleri, 

yonternleri ile ara~ ve gere~lerine yonelik ineeleme ve aral­

tlrmalarln yap~lmas~ tavsiye edilmiltir. 
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Accepting Fishbien's model in chart 2 of this report, 

that two groups of elements (attitude for behavior and the 

norm for behavior) can be measured to determine attitude and 

that the classification of dropout related factors presented 

in Appendix A identifies some of these elements: composing 

the participants attitude to attend the course, such demograp­

hic questions as age, gender, educational level, marital 

status, origin, occupation, presence of children, spouse 

characteristics, home ownership were included in the entry 

level questionnaire. 

Questions to measure the 'norm for behavior' included 

perceptions of the support given for the learning activities 

to the participants by their families and their perceptions 

of their families concept of the participants capabilities to 

learn. The attitude to behavior was measured by asking 

learning and course related questions such as interest for 

learning, perceived time needed, perceived difficulties and 

degree of desire to attend. 

Two different types of questions were included to deal 

with volition. The shortened version of Rotter's Internal-Ex­

ternal Locus of Control Schedule consisting of four questions 

was translated into Turkish and included. In addition, a 

question was included to ask the participant if thev attended 

the course as a result of their own desire, support or force 

given by others. A total of 27 questions were included in the 

entry level questionnaire. 

left the cours,e. It. is assumed that this answer is the 

jected alternative of attending th~ course 

become more attractive; howe~eTt this does 

wh i c h has not 

not eX'plain ",hy 



I N T ROD U C T ION 

The purpose of this study was to determine some of the 

important factors which might contribute to attrition in one 

geographic area covered by the Natio~al Literacy Campaign 

which began in Turkey in the Spring of 1981 to commemorate 

the lOOth birthday of Atatlirk. The planning of this five year 

campaign was done by the Ministry of Education, but it func­

tions through the Yayg1n Egitim Genel Mlidlirlligli (General Direc­

torate of Non-Formal Education) wi.th local supervision ~~d 
data collection being the responsibility of the Halk Egitim 

Merkezleri (Public Educational Centers). Consisting of two 

levels, the campaign aims to accomplish a set of goals for 

each level in the following manner: as a result of level I it 

is hoped to impart reading and writing skills to adults, to 

impart adults with an ability to speak proper Turkish, to 

teach basic arithmetic and citizenship, and to impart basic 

knowledge, skills and courses of action for everyday life. As 

a result of Level II it is desired to teach social studies, 

science and health, Turkish language, mathematics and elective 

courses equivalent to that reached by successful completers 

of a formal elementary school program. 

In this section, to set ~he stage for an argument for 

the necessity of studying attrition in this literacy campaign 

the following information is presented:- definitions of terms 

~elevant to attrition, a brief description of previous literacy 
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eradication efforts in Turkey and the state of illiteracy in 

Turkey today, descriptive information about the present cam­

paign and available data pertaining to attrition evidenced in 

previous sessions of this campaign. This descrip-

tive information will be referred to throughout this report 

as the problem is stated, as the procedures are presented and 

as the findings are analyzed and conclusions reached. 

DEFINITION OF TERMS 

First, referring to the classification given by Brimer 

and Pauli (p.9, Brimer, 1) for wastage in a formal system, 

modifications were made in this classification system to for­

mulate a new classification system to describe the .xistence 

of wastage in this campaign. After the various types of wastage 

were delineated, terms relevant to these types of wastage were 

clarified and defined. 

Wastage 

Brimer and Pauli (p.9, Brimer, 1) refer to wastage of 

government facilities and finances, individual finances, human 

resources and teacher's labour being present in formal school 

systems when any of the following three conditions occur: 

1- Universal education is not provided, 

2- Students leave the system before a cycle is finished, 

3- Students fail to complete a level successfully. 

If this defines wastage in a formal system, it is 

believed that wastage in'the present non-formal literacy 

training situation would exist when an~ of the following con­

ditions exist: 
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1- Non-participation of illiterates in the campaign. 

2- Registrants fail to complete a cycle. (defined as 

one predetermined time period) 

a) They register but fail to attend any classes. 

b) They permanently leave the cycle sometime between 

the first and last class session. 

c) They attend throughout the cycle (allowing for 

absences) but fail to participate in evaluation 

of achievement (matriculation) at the end of the 

cycle. (fail to enter final examination assuming 

that one is given). 

3- A person participates in summative evaluation but 

fails to meet the successful criterion level (fails 

summative examination assuming that one is given). 

4-A person meets ~he level of criterion marking suc­

cessful completion of one level but fails to parti­

cipate in the next level, if one is available. 

A person who fails to successfully complete the level 

or drops out from a level and subsequently repeats the same 

level (Repetitions may be numerable with each representing 

wastage.) represents same amount of wastage; however, this 

does not represent wastage in the same sense as the other 

four stages. In some cases, this type of wastage might even 

be desirable. Since the purpose of educational endeavors is 

to facilitate the learning of some body of knowledge or some 

skill, it would be desirable for students to continue in the 

system until the~ do actually learn the body of knowledge or 

the skill. Nevertheles., extra amounts of money, effort and 

human resources are spent, but fortunately, if the student 

does eventually reach the goals set forth, this extra amount 

of money, effort and human resources was not spent fruitlessly. 
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Throughout educational literature referring to wastage 

in the formal system, terms relevant to the various states of 

wastage are prevalent. To avoid confusion, each of these terms 

has been defined to fit into the above classification for the 

non formal situation. 

Dropout 

A dropout is a person who fails to complete a cycle. 

He/she may perform in any of the ways described by the sub­

groups under type '2 wastage listed above. 

Non-Perseverer 

A non-perseverer is a dropout and henceforth these two 

'words will be used inter-changably. 

Perseverer 

The perseverer represents the opposite of the dropout. 

Perseverers are those who finish one entire cycle, including 

the matriculation examination. They may be sub-divided into 

successful perseverers and unsuccessful perseverers or comple­

ters. The unsuccessful perseverer was described in the third 

type presented under wastage abo~e--a person who fails to 

reach the criterion level by the end of one cycle. 

Repeaters 

A repeater is a person who participates in the same 

level of a course more than one time. 

Enrollee 

An enrollee is a person who shows an initial intent to 
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attend a course by approaching school officials and stating 

that they intend to participate in the courses presented during 

a particular time spanihowever, all persons who initially 

register or enroll may not actually attend classes. Registra­

tion takes place before the first day of class and helps ad­

ministrators be able to'plan for needed resources. 

Participant 

As has been mentioned, all who register for a course, 

may not attend. Only those who actually attend a class (it 

may be one class or all of the classes) are referred to as 

participants. 

Dropout Rate 

The dropout rate is the total number that enroll in a 

cycle divided into the number of dropouts from that cycle. It 

is realistic to breakdown the overall dropout rate into three 

separate rates: total number enrolled divided into the number 

of those who dropout before attending any classes; the total 

number of enrolled divided into the number of those who dropout 

sometime between the first and last class session; and the 

total number of enrollees divided into the number of those 

who failed to participate in the summative evaluation process. 

Throughout literature referring to wastage in literacy 

campaigns, regardless of location, apparently due to lack of 

stringency in the keeping of records, ambiguities exist as to 

whether reference is being made to retention rate for the total 

enrolled group or for only those who actually attended class. 

Bearing this in mind, the retention rates and dropout rates 

have been pr&sented in the following sections of this report 

for the previous literacy efforts in Turkey, the present cam­

paign and for efforts performed in other countries. 
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Retention Rate 

The retention rate is the total number of initial en­

rollees in a cycle divided into the total number of perseve­

re r·s ; 

Achievement Rate 

The achievement rate is a comparison between the total 

number of enrollees and the total number of successful perse­

verers. In other words, the number of persons who enter a 

cycle divided into those who successfully complete that cycle. 

A sub-group of this rate would be the total number entering 

the summative examination divided into the total number who 

successfully complete the examination as well as the total 

number actually participating in the course divided into the 

total number successfully completing the examination. 

BACKGROUND TO THE PROBLEM 

Throughout literature referring to. illiteracy much 

space has been given to discussion of the literate and illi-. 

terate states. Doubtlessly, these definitions have changed and 

evolved over time with the accepted criterion of 500 years ago 

varying drastically from that prevalent today. Up until th~ 

1920's in the United States and Europe it was quite acceptable 

to consider a person able to sign his name as being literate. 

In 1918 in the United States, two intelligence tests, the 

Army Alpha for literates and the Army Beta for illiterates 

were administered to 1.7 million male citizens. Results showed 

that 307. of those taking the Alpha form could not even under­

stand the newspaper. Thus, in the 1920's in .the United States 

for the first time, the ability to understand unfamiliar text 

vas accepted as a criterion for the literaie state (pp.370-
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385, Resnick,2). In 1972, UNESCO published reports (p.166, 

Bataille,3) further expanding the definition of literacy to 

include a component for critical consciousness. The definition 

was as follows: 

"Literacy is not the simple reading of a 
word, of a set of associated symbols and 
sounds, but an act of critical understand­
ing of men's situation in the world." 
(p.6, Bataille,3). 

Using the goals set for the 1981-1986 National Literacy 

Campaign in Turkey, one can now speculate as to the criterion 

used to define a literate state here. Referring to the list of 

goals for level I (found in the Introduction of this report) 

and comparing this to the definition presented above by UNESCO 

which separates literacy into three skills -- 1) decoding of 

symbols, 2) obtaining meaning from symbols and 3) using the 

weaning obtained or the intellectual abilities obtained from 

learning the skills of reading to be able to think critically, 

one can. see that goal one for this Turkish campaign (imparting 

reading and writing skills) refers to being able not only to 

decode symbols but to also reproduce (which is not included 

in the skills listed by UNESCO) those symbols. In addition, 

parts of the second and third level I goals (teaching citizen­

ship and basic knowledge) implies that the literate person 

must be able to obtain meanings from the decoded symbols. The 

references to learning skills and courses of actions for every­

day life implies that to be literate one must accornodate the 

meanings of the decoded symbols into his existing frame of 

reference or knowledge base and be able to use this new know­

ledge. This may imply some degree of critical thinking. Thus, 

this campaign presented a definition of the literate state 

similar to that of UNESCO, but has also added a component for 

oral speech as well --the ability to speak Turkish properly. 

Since it can not be assumed that all literate persons must 
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speak Turkish, this must refer to correctives for persons 

speaking with dialects, accents and to teaching the Turkish 

language to those living in Turkey who do not speak Turkish. 

Even though such descriptions ,of the ~iterate state as 

those above have been presented, in actuality, numerical deli­

nation of illiterates from literates generally relies on oral 

responses of citzens during a census to the question of whether 

they are able to read and to write. Definitely, this does not 

include critical thinking. Keeping this in mind, the following 

sections present briefly the state of illiteracy in Turkey, 

descriptions of previous illiteracy eradication efforts and 

descriptive information about the present campaign. 

Previous Illiteracy Eradication Efforts in Turkey and The 

State of Illiteracy as It Exists Today 

The present illiteracy campaign (1981-1986) is the 

latest in a series of efforts to eradicate illiteracy in Tur­

key. Before describing it, a brief summary of preceding efforts 

has been given. Shortly after the formation of the Turkish 

Republic, the alphabet was changed from Arabic to Roman script 

and an intensive campaign began to teach males and females this 

new script. Since records do not indlcate how many of those 

benifiting from these courses previously know the Arabic script 

and how m~ny were actually illiterate, it, is impossible to 

ascertain the actual number of new literates resulting from 

these courses. However, we do know that about 600,000 persons 

received certificates at the end of the first year, 1929. This 

campaign continued until 1950 and in that year only 2700 per­

sons received certificates (p.58, 0Buzkan, 4). 

Between 1958 and 1975, the Armed Forces Literacy and 

General Culture Program taught 1/2, million males to read, 

write and do simple mathematics (p.2, 0Buzkan, 5). Also between 



- 9 -

1971 and 1973 a 20 month Functional Literacy Project was con­

ducted with the support of USAID. This project conducted 40 

classes in five areas and attempted to integrate family plan­

ning with functional literacy and to update the approach. A 

60% retention rate was experienced (Oxenham, 6.). 

Finally, between 1960 and 1980 the General Directorate 

of Non Formal Education of the Ministry of Education conducted 

literacy courses consisting of three levels of classwork. 

Available figures as to numbers who enrolled, finished and 

dropped out gave some idea of the state of wastage for this 

literacy effort. In 1974, 111,000 person enrolled, 60,026 

finished and 51,060 or 46%, dropped out whereas in 1976, 

28,200 registered, 17,891 finished and 10,321, or 377. dropped 

out of these courses. (p.28, M.E.B.,7). 

In spite of these efforts and the fact that the literacy 

rate has risen from 101 in 1927 to 671 in 1980, (p.3, O~uzkan, 

5) the actual number of illiterates in Turkey today is esti­

mated to be around 12 million people which is almost as great 

as the 12,648,000 population of 1927 (p.3, M.E.B.,7). Of this 

group, 66,91 of the illiterates are female (p.4, M.E.B. ,7). 

As has been mentioned, rather than seeing the present 

campaign as being new, it is more appropriate to see it as a 

continuation, a renewal and a modification of previous efforts. 

In the plans for this campaign only slight alterations were 

made in the methods, materials and organization used in the 

courses conducted between 1960 and 1980. 

Description o·f the Present Campaign 

Whereas previous literacy courses (1960-1980) sponsored 

by the Ministry of Education consisted of three hierachical 

levels (Level A, teaching basic reading, writing, math; Level 
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B, teaching course content equivalent to formal grades two 

and three; and Level C, teaching course content equivalent to 

grades four and five), the courses of this campaign (1981-

1986) consist of two levels. Level I in this campaign should 

reach the goals presented previously in this report of learn­

ing to read and write, do simple mathematics, and to learn 

basic knowledge, skills, citizenship and language necessary 

for daily life. It covers from 90 to 120 hours of classroom 

work and culminates in the reception of a certificate. The 

actual scheduling of classes and length of classes is left to 

the discretion of the individual schools or centers where 

classes are being held. Rece~tion of. a certificate fro~ Level 

I entitles a person to entrance into Level II which attemp~s 

to cover the entire elementary school course content in an 

additional 180 hours of classroom work. Successful completion 

of Level II entitles one to an elementary school diploma. There 

is nothing to prohibit the same person's repeating the same 

level as many times as they desire, or even to prohibit a per­

son who has received a level I certificate to repeat that 

same level if so desired. 

Literacy classes can be held in any Halk E~itim Merke­

zi, at any business, or after 5:30 p.m. in any formal school 

facilities with the approval of the respbnsible Halk ERitim 

Merkezi director, whenever 10 or mare persons express a desire 

for literacy training. Ideally, classes c·an be opened at any 

time through out the year; however, sessions tend to cover 

the same time span as those of the formal schools. Thus, each 

year two sessions are generally conducted with a two week or 

longer semester break in February and a summer break from mid 

June til the middle of September. 

A standarized criterion for achievement has not been 

prepared. Successful completion of· level I is left to the 

discretion of the indivjdual school teachers and directors •. 
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Likewise, pre-tests are not used to determine the entry level 

skills of participants when they initially enter the class­

room. It is therefore impossible to measure the amount of 

learning that has occurred as a result of these courses. 

The institutional work force is obtained by asking 

for volunteers from the existing elementary school teachers, 

who often have not had additional training to deal with the 

mature learner. Some nominal reimbursement.is given for this 

additional responsibility. Whenever willing teachers are not 

found, directors may appoint elementary school teachers for 

these positions. 

One general primer is being used for the entire urban 

and rural Turkish population. Directives placed emphasis on 

the des ira b iIi t y 0 f us in g the "s e n ten c.e me tho d" tot e a c h the 

illiterate adult Turkish learner (p.4, M.E.B. ,8). 

Each individual Ha1k Egitim ~erkezi is responsible for 

preparing and sending instruments to collect data fro~ any 

courses opened in the geographic area for which they are res­

ponsible. Standardized forms are not provided by the Direc­

torate of Non Formal Education to the centers for collection 

or tabulation of this data. 

A budget of 20 billion. Turkish lira has been appropriated 

by the Turkish government for this campaign (p.6, Oguzkan,5). 

This represents an average of 4 billion Turkish lira expendi­

ture per year over the next five years (1981-1986). 

At the completion of the level I session in the Spring 

of 1981, relevant data as to the number .of participants and 

number of successful completers was published by the Ministry 

of Education. In the following section, figures representing 
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the situation as it existed at that stage in the campaign are 

discussed in the context of wastage. 

Wastage In The Present Campaign 

Wastage has previously been discussed as existing when 

certain cond itions exist. The first type of wastage was non­

participation of the illiterate population in the campaign. 

Of the estimated 12,000,000 illiterates in Turkey, 1,192,559 

were reached during the first session. Assuming the Istanbul 

population to be around 5,000,000 and accepting 207. to be an 

appropriate estimate of the proportion of illiterate Istan­

bulers, (p.4, M.E.B.,7) of the probable 1,000,000 illiterates 

in. Istanbul only 97,800 enrolled in the first session. 

Afthough, the numbers of illiterates reached was substantial, 

they represented only 107. of the total illiterate population. 

The next type of wastage, non-perseverence, refers to 

the dropout rate. Of the 1,192,559 participants enrolling in 

the literacy course, 700,000 people received certificates in 

the Spring of 1981. (p.2, Dluzkan,5). Therefore, 421 of those 

participating (although it is unclear as to whether the figures 

given refer to those initially registering or to those who 

actually participated) either dropped out or failed to reach 

the criterion level established by their individual classroom 

te·achers. 

Likewise, in the Istanbul province, 97,800 person en­

rolled and 44,221 persons received certificates. Fifty-five 

percent of those enrolled (likewise, some ambiguity exists as 

to the participants included in this number) either dropped 

out or failed to reach the criterion level of the individual 

teachers. For the same time period, in the ~i~li-~liltepe sub­

provinces 7581 persons enrolled with 4736 person actually 

receiving certificates. In this case, 387. either dropped out 

or. failed to meet the criterion desired by their teachers. 
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(Data was collected by the author of this report from the 

director at the ~i§li-GUltepe Halk Elitim Merkezi.) 

The next state of wastage, the lack of ability to hold 

the participants in the campaign from one level to the next, 

would be evident when certificate holde~s refrained from con­

tinuing into the second level courses. Initial level II 

courses opened exactly one year after the commencement of 

the campaign. By the Spring of 1982, in the ~i§li-GUltepe sub­

provinces a total of 5,679 persons had been awarded level I 

certificates, but only 1175 persons registered for level II 

courses. Although continuation into level II is not manda­

tory, the fact that only 217. of those finishing level I entered 

level II represents wastage when the desired objective of 

the government for literacy training is completion of level 

II. 

An estimate of the 'last form of wastage, repetition of 

courses, can not be made since records regarding this were 

not kept. In the Istanbul area, whereas 97,000 enrolled in 

level I courses in the Spring of 1981, 22,000 enrolled in level I courses 

in the Fall of 1981. It is impossible to estimate what per­

centage of the 22,000 persons had previously participated in 

the campaign and were consequently repeating the same levels. 

Even though there is little to i~dicate the reliability 

and validity of the figures, it is evident that wastage does 

exist in this campaign in all of its possible forms. Wastage 

being evident in all aspects of the campaign indicates an 

unefficient utilization of available funds, human resources 

and facilities. 
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REVIEV OF LITERATURE 

The review of literature covers three main topics: 

literature dealing with dropout-related factors in non formal 

educational endeavors, literature dealing with literacy ef­

forts in other countries and theories from social psychology 

which could be used to explain the dropout phenomenon. At 

the end of this chapter, a synthesis of the literature review­

ed was integrated into a conceptual framework of the dropout 

process. 

DROPOUT-RELATED FACTORS 

The dropout is a topic frequently dealt with in educa­

tion literature dealing with the formal system, and someti~es 

for non-formal endeavors but infrequently for non formal liter­

acy efforts. In 1964, Verner (pp.158-l75, Verner,9) reviewed 

30 studies on various types of non formal educated participants 

who had dro.pped out from adult education courses (not nec.es­

sarily literacy courses) in the United States. The classifica­

tion of dropout related factors which resulted from Verner's 

literature review along with the personal knowledge of th~ 

author of this report about the reading process and the Turk­

ish society in general was combined to create a classifica­

tion of a se.t of possible 1 iteracy course dropout-related fac­

tors. A general review of the literature about literacy 

training resulted in the collection of dropout rates, some 

possible reasons for dropout from literacy campaigns or pro­

jects held in other countries and SOme general conclusions 

about these effbrts. The information collected was used to 

give a background about the subject of illiteracy training, 

to formulate a dropout-related facto~ classification and to 

develop hypotheses about the dropout phenomenon. 
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Dropout Related Results From Campaigns in Other Countries 

At best references to reasons for dropout in the litera­

ture were impressions obtained from teachers or researchers 

participating in or evaluating projects and campaigns, but 

these findings may be most helpful when compiling a list of 

factors to be studied in this Turkish campaign in relation 

to dropout. Findings from a Brazilian project held in 1973 

stated that four dropout-related factors were work, illness, 

learning problems and transportation problems (cNESCO, 13). 

The Adult Basic Education program in the U.S.A. (1965) showed 

dropout related factors as being lack of interest and work 

(pp.226-243, Harman, 14). The projec'ts in India (1969) (Fat­

tahipour, 15), Malaysia (1969) (Fattahipour, 15), Phillipines 

(1969) (Fattahipour, 15) all listed poverty, hardship, season­

al work (mobility of populations), shyness and loss of in­

terest as dropout-related factors. In addition, literature 

referring to a project in Peru showed that linguistic prob­

lems, inadequate facilities, lack of childcare, husband oppo­

sition, untrained teachers were also related to dropout 

(Bataille, 3). The material describing a project in Ethiopia 

(1968-1973) stated that slow progress towards learning objec­

tives contributed to dropout (UNESCO, 18). Oxenhan as a result 

of work he did in Iran and in Turkey presented the following 

findings about dropout (Oxenham, 8 and Oxenham, 17): 

1- Community supported students stay in a program. 

2- Students must see a need to stay in a program. 

2- A need of literacy for getting a job and a work~ 

related text contribute to less dropout. 

4- Retention is affected by content and style of course. 

5- Dropouts leave early in the course. 

6- Women are more persevering than men. 
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7- Although entpusiasm of learning is initially high, 

motivation is not strong enough to endure. 

8- Long breaks in the courses yield a percentage of 

dropouts. 

Literature describing literacy projects and campaigns 

in other countries was studied to collect information about 

their literacy rates, retention or dropout rates, reasons for 

dropping out and any significant results of the efforts which 

might give insights into reasons for dropout. 

Nationwide, traditional literacy campaigns have been 

frequently conducted in other countries. Some typical examples 

are campaigns held in the Soviet Union between 1919 and 1939; 

in Cuba beginning in 1961; and in Mexico beginning in 1944. 

As far as can be ascertained from the literature, all of these 

campaigns were plagued by low retention· rates and high dropout 

rates. David Harman (Harman,IO) stated that even though the 

literacy rate in the USSR rose from 19.6% in 1897 to 76.8% 

in 1939, the evidence indicates that the spread of primary 

schooling and industrialization were major contributors to 

this increase and not the literacy campaign. He further stated 

that although Cuba declared itself free of illiteracy no con­

crete criterion for achievement was given and the level reached 

appeared to be aiound that of first grade studentJ which was 

hardly enough to be u~ed or retained. 

David Harman further elaborated that low retention 

rates and high dropout rates were also evident in the Experi­

mental World Literacy Project sponsored by UNESCO and the 

United Nations Development Project which was conducted in 11 

countries from 1966 to 1974. Results from this project showed 

that urban efforts were more suc~essful than rural, that an 

immediate need for the functional part of the project moti-
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vated learning (for example, if the functional part of the 

project is to teach a person to drive a car and the person 

needed to learn to drive a car in order to become a taxi 

driver (and he wanted ~o be a"taxi driver) then this need 

would motivate the person to learn, and that participants 

relapsed into illiteracy without follow-up to encourage 

continual use of the new knowledge. 

Some examples of the more successful efforts taken 

from the literacy training literature review would be the 

campa'gn from 1972 to 1976 in the People's Republic of China 

(Hsiang-po-Lee,ll), from 1954 to 1961 in the Democratic 

Republic of Vietnam (Bataille,3) and in 1971 to the present 

in Thailand (Thailand,12). These examples tended to share 

certain common characteristics such as: they began their 

efforts by ascertaining the motivations, needs, interests and 

competence of the learners, by defining the learning 

objectives according to these, and by suiting the methods and 

techniques used to the particular target audiences. 

"Due to the informal nature of the learning activities 

in China and Vietnam, retention rates as such could not be 

calculated; however, in China the illiteracy" rate decreased 

from 80Z in 1949 to 25% in 1976 and in Vietnam the illiteracy 

rate decreased from 90% "in 1945 to 7% in 1961 (Bataille,3). 

The Thailand project experienced an 88% retention rate 

(Thailand,12). 

Conclu,ions that the author has drawn from the 

literature about literacy efforts in other countries and has 

seen as being significant for the present study are: 
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1- One primer or text book is not appropriate for the 

whole illiterate population. 

2- Government regulated, rigid programs are not 

des irable. 

3- Group cooperation and sharing is desirable. 

4- Learning from reality for a clear immediate need is 

desirable. 

5- Time is needed to digest and practice what has been 

learned. 

6- Social emancipation persuades masses to learn. 

7- Use of local resources is desirable. 

8- Follow-up work prevents relapse into illiteracy. 

9- Social and cultural valuation of education 

stimulates learning. 

If one accepts these factors as being conducive to a 

successful literacy effort, then before beginning this study 

of wastage, it would be helpful to compare the~e points to 

the description given of this present campaign (1981-1986). 

This campaign uses one textbook; is a government regulated, 

rigid program; did not base curriculum on immediate needs; and 

does not include follow up or extra time to digest and 

practice. Out of the nine factors felt to be conducive to 

successful literacy courses, at least four of the factors frorr 

this campaign do not fit. If a successful effort has the 

characteristics listed above, and also has a lower dropout 

rate; then, the lack of these characteristics in this campaign 

m~y be related to a higher dropout rate. 

Table 1 glves a brief comparison of the dropout rates 

which have been discussed as existing in other countries ar.d 

the dropout rates evident in the various eradication effort~ 

held in Turkey. As can be seen, a 407. dropout rate is nor!!'al 

for most of the compaigns and projects in other. countries as 
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well as for Turkey; however, the existence of lower rates in 

Thailand leads one to question whether this is due to the 

characteristics of that country, the characteristics of the 

project conducted, or to some other factors. 

TABLE 1 

A Comparison of Dropout Rates of Literacy 
Program Compaigns and Projects in Turkey 

and Several Other Countries 

Type of Effort Country Years Dropout Rates 

Functional Literacy Turkey 1971-1973 4070 

Tr ad it ional Literacy 
Cours es Turkey 1960-1980 46% to 3770 

Nat ional Literacy 
Campaign Turkey 1981-1986 4270 

Adult Basic Education V. S . A. 1968 257-

Functional Literacy Afghanistan 1970 33;; 

Work Oriented 
Functional Literacy Ha1ays ia 1969 207. 

Work Oriented 
Functional Literacy Tanzania 1968-1973 40% 

EWLP* Algeria 1970-1974 1 st cycle 3070 
2 nd cycle 2170 

EWLP Equador 1973-1976 507. 

EWLP Iran 1967-1972 50-60% dropped out before 
exam, 83% arapped out by 
end of exam. 

Thailand 1972 to 127. 
Pres ent 

*Experimental World Literacy Program (EWLP) 
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A Classification of Possible Literacy Course Dropout-Related 

Factors 

A detailed classification of possible dropout-related 

factors for literacy courses can be found iri Appendix A. As 

has been mentioned, the dropout appears repeatedly in 

literature pertaining to the formal educational systems or to 

various types of non-formal endeavors in the United States; 

however, literature describing literacy efforts in other 

countries vaguely mentions dropout rates usually without 

operational definitions. Studies dealing specifically with 

wastage in literacy courSes or dropout from literacy courses 

were not found; therefore, it was necessary to improvise a 

classification system and a set of possible dropout-related 

factors to be used in this study. 

The classification system consisted of two maln topics: 

Personal and Social Factors and Situational Factors. Refer to 

Chart 1 for examples of the types of elements inclt;ded under 

each topic. 

Co art 1 

Summary of Classification cf Possible Dropout-Related Factors 

Fe rsonal and Social Factors Situational Fact ors 

A. Socia-Economic A. Non-Institutional 
(age, income, health spouses (distance from school, 
education etc.) transportation) 

B. Psycho-Social B. Institutional 
(intelligence, in tere s t s, (admin is t r at ion . 
expectations, fami ly organization, 
enCQur agement, type of in s true t ion ,.it-\J" /,,", 

cuI ture etc. ) facilities, etc. ) 

C. Psycho-Ling~istic 
(linguistic knowledge, 
previous reading related 
knowledge etc. ) 

-.-:. 
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Dropout-related factors mentioned in the literacy 

literature review presented previously were mainly socio­

economic or psycho-social factors. To justify the inclusion 

of these.factors in this classification, each factor will be 

briefly discussed. First, the socio-economic factors will be 

explained. Reference was made to gender (women persever 

longer than men), children (need for childreare), occupation 

(need for work or long hours at wotk prevents attendance), 

spouse (husband opposition to wive's attendance), residence, 

(urban efforts are more successful than rural or seaonal 

migration workers), income (poverty) and health (illness) in 

the literacy effort dropout-related literature. Age and 

previous education were not mentioned in the literacy 

literature as dropout~related factors, however, much research 

has been done with adults regarding these factors. For 

example, research has shown that verbal fluency and 

comprehension may increase with age whereas speed of responsE, 

ability to solve problems and motor skills degenerate with 

age (Owens,18). Furthermore, research has shown that adults 

lose confidence when expected to learn under the same 

conditions and at the same pace as the young that they can 

learn but often feel active learning is beyond them; and that 

they must be allowed to progress at their own pace (p.165-

168, Cane~trati, 19). Thus, an older person if expected to 

learn in .the time limit specified for the program may feel 

frustrated and leave. Likewise, as age increases, frustration 

may also increase and dropout may thus increase. 

Similar justification can be given to the factors 

included under psycho-social, particularly motivation. 

References were made in the literature to personal interest 

(lack of interest), reasons for enrollment (see a need to 

stay in the program), ~xtent to which learning is needed 1n 

life situation (see need for literacy to get a Job) and 

persohality (shyness) as possible factors either conducive to 
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successful programs or as possible dropout-related factors. 

Family related factors was were included on the literacy 

literature review particularly regarding the effect of 

opposition of the husband to women's participation. 

Inclusion of ecological factors in this classification 

system was based on the conclusions about successful literacy 

programs previously presented. Such statements as social 

emancipation persuades masses to learn, use of local 

resources is desirable, social and cultural valuation of 

education stimulates learning and group cooperation and 

sharing is desirable lead to the inclusion of such factors 

as type of culture, value society places on literacy and 

support given by the community in the classification. 

Psycho-linguistic factors were included in this 

classification because the amount of a persons previous 

knowledge will either help or hinder his present ability 

to learn. In the dropout-related literature literacy as 

reference was made to leaving the course due to slo~ progress. 

Slow progress may be made if the literacy courses are not 

taught in the student's mother tongue, if students to not 

have a reasonable level of language knowledge, or if they 

have not been previously exposed to printed text. 

Situational factors were referred to less frequently i~ 

literacy literature as being dropout-related factors. However, 

reference was made to transportation problems as possible 

non-institional dropout-related factors. Likewise, reference 

was made to inadequate facilities and long breaks in sessions 

as being possibly related to dropout. Thus, categories for 

administration (sch~duling, length of breaks) was included, 

Reference in the literature to factors ~hich are conducive to 

successful efforts in literdcy training statee that 

government regulate~, rigid programs were undesirable. 
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Therefore, organizational factors were included as they refer 

to alternatives to government, rigid programs. For example, 

learner centered versus political oriented,meaning basing the 

course on th, needs of the student versus basing the course 

On the ideas of the government as tD what is best for the 

student. The literature reference to untrained teachers as 

being a possible dropout-related factor led to the inclusion 

of topics dealing with teachers. 

Inadequate facilites was also referred to as a dropout­

related factor. Thus, factors regarding size, lighting, and 

type of desks in classrooms were included. Furtherr:Jore, due 

to the postulation that one primer was not appropriate for 

the whole illiterate population, instructional material 

related factors were included. 

It must be re-emphasized that research dene so far o~ 

wastage in literacy courses is meager and inconclusive and 

that the classification system presented in Appendix A 1S 

actu~lly a list of crude notes and intelligent guesses about 

factors that might be related to the dropout phenomenon. It 

was not meant to be seen as a finished product but as a 

working system or pool of ideas. 

THEORIES USED TO EXPLAIN THE DROPOUT PHENOMENON 

Thus far, a summary of information about and 

conclusions pertaining to literacy efforts in other countries 

has been presented along with a speculative classification 

of dropout-related factors. In this settion, using the des­

criptive information about the present literacy campaign, 

definitions of wastape and wastage related ter~s and the 

classification system deve.loped for possible dropout-related 

factors, a conceptual descrlption of the dropout phenomEnon 

was formu·lated. Various theories from social psychology 
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were chosen to explain this formulation and to plan a mode of 

action to study the dynamics in the decision making process 

resulting in attrition or unsuccessful completion. 

For this study, the author has proposed that the 

dropout phenomenon is composed of two processes and has chosen 

from the large body of social psychological theories, the ones 

seen to be the most relevant to explain each of these 

processes. The first process was seen as the initial decision 

process when choices between two alternatives, attendance to 

the course and non-attendance, were made. The second process 

is the post-decisional process where the dropout rejects his 

initial choice and accepts the alternative, or where the 

unsuccessful completer, in spite of failure to learn to read, 

continues to cling to the initial chosen alternat ive. In 

addition to explainin~ these processes, it was also necessary 

to develop a method to study these iriteractions and to 

justify the use of this method. In the previous section, a 

set of possible dropout-related factors was formulated. In 

this section, theories will be used to justify the use of 

some of those factors to study the wastage phenomenon. 

The balance model of Adelson and Rosenberg's the 0 ry 

was used to explain the initial decisional process. Festinger's 

cognitive dissonance theory was used to explain the post 

decisional process. Findings from studies done to verify the 

existence of co~nitive dissonance by Brehm and Cohen helped 

to isolate factors to b.e studied and formulate hypotheses. 

Outcomes from Brehm and Coh~n's work, that volition ~as a 

necessary prereq"uisite for the ex~stence of cognitive 

dissonance led to the inclusion of Rotter's theory of internal­

external locus of control. Other studies related to cognitive 

dissonance have been included to facilitate hypotheses 

development. 
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Balance Model 

Other models exist such as the congruity model for 

explaining attitude formation, however, the balance model has 

been chosen since it speaks of "cognitive elements" ",,~hile 

the congruity model s~eaks of objects. Likewise, where the 

congruity model speaks of "bonds" to link "objects", the 

balance theory speaks of "relations" to link "elements". 

(p.574, Brown,20). 

Although closely linked to the models created by 

Heider, Abelson and Rosenberg (pp.573-583, Brown, 20) 19nore 

the possible directions of relations and si~ply use positive 

and negatives. The balance model consists of a three element 

system. Elements in this model are actually attitudes (taking 

'on values within someones mind). The elements may carry a 

neg~tive valence, a positive v~lence or a valence of zero. 

"There is 'equilibrium so long as elements of identical slgn 

are linked by positive relations or by null relations (+p-, 

-p-, +0+, -0-), and so long as elements of opposite sign 

are l'inked by negative relations or by null relations, 

(+n-, +0-)." (p.576, Brown, 20). 

An example, will make this definition of equilibrium 

clearer. When a person likes to have guests (G+) and at the 

same time likes to watch television (1+), a +p+' state of 

mental equilibrium would exist if the person believes that 

havin~ guests will facilitate watching television; however, 

if he feels that having guests will hinder watching television 

an imbalance will exist since the ~n+ link is no t 1n 

equilibrium. 

The balance model states that a person must think 

about the r.elations of the elements before he 1S motivated 

to !2 h ange. '[nIess, one notices that an imbalance exists, he 

will not be interested io making a change . 

. . 'I ;"pl\lrQ",Tl;<;! vUTiiFH:\:irc BOG,.,L '. ' .. 
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Balance can be reached by changing the signs of elements 

and the relations between them. For example, in the situation 

described above, he can decide that he does not want to watch 

television, he can decide that he does not "ant .to have guests 

or he can decide that having guests will not inter fer with 

his watching television. 

Differentiation is also possible instead of changing 

attitude. For example, the person could decide that he did 

not want to watch television every night and that guests 

would interfer only once in a while so that balance would 

occur. He, thus, without changing attitudes in essence, makes 

modifications and eliminates the problem. 

Furthermore, Abelson and Rosenberg have shown that the 

simplest or effortless ways to create balance are the 

preferred ways. Therefore, the path leading to balance will 

be the path which requires the least number of sign ch~nges. 

Cognitive Dissonance Theory 

According to restinger's theory, (restinger.21) 

relevant cognitions (ones which imply something about another) 

may be either consonant or dissonant. Dissonance occurs for 

the perceiver when one element does not follow from the other 

or is out of balance with the other (is dissonant). For 

example, if a person who smokes wants to live long and believes 

that cigarette smoking causes lung cancer, dissonance ~ay 

occur since desiring to smoke and desiring to avoid illness 

do not follow from one another. It must be re!"e!!Oberea that 

what may be dissonant for one person is not necessarily 

dissonant for another person. 

According to Festinger, dissona'nce causes tension ",-hieh 

motivates dissonance reduction. The pressure to remove 
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dissonance is a function of the amount of dissonance present. 

There are various ways that dissonance can be reduced such 

as: changing elements, changing importance of elements, addin~ 

consonant elements, making dissonant elements irrelevant. For 

example, the smoker above, can stop smoking, can say that 

cigarettes will ~ot make him ill, or decide that in spite of 

the fact that smoking might lead to illness, smoking calms 

his nerves and prevents other equally serious diseases. Some 

elements may be resistant to change. Furthermore, since there 

is an inter-related system of elements, change in one element 

may result in other dissonant situations. In other instances, 

information which might increase dissonance tends to be 

avoided. 

Festinger also postulates that a person chasing between 

alternatives before a decision is reached feels conflict ~hen 

elements do not balance but after the decision is made she/he 

fee,Is dissonance when elements are not in balance. Thus, he 

sees dissonance as a post decisional occurrence. He continues 

to show that positive elements of the rejected choice and 

~egative elements of the selected choice are dissonant 

the decision. In order to reduce this dissonance, Festinger 

proposes that the person having made the decision tends to 

view their choice more favorably than the rejected alternative. 

A hypothetical example might be deciding to act in a 

production of one' of Shakespeare's plays. If the actor had an 

extremelydifficul~ time learning his part even though the 

production was not particularly successful, he would tend to 

change his view of the production and think better of it. 

This aspect of dissonance was also studied by Aronson 

and Mills and Cohen concluding in the postulation that havi~g 

spent a conside.rable effort towards a chosen altern&tive, a 

great amount of dis~onancewill be felt if that alternative 

is found to be unpleasant or undesirable, this great amount 
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of dissonance will result in attitude change to support the 

discrepant behavior (p.32, Brehm,23). 

Dealing with the aspect of cognitive dissonance, 

resistence of change for some elements, Davis and Jones (p.66, 

Brehm,23) did an experiment that showed that when dissonance 

is aroused, the easiest way to alleviate dissonance is not to 

commit oneself and change ones behavior if such an act is 

possible. 

Further studies were done by Br.ehm and Cohen, Leventhal 

and Brehm to validate Festinger's idea that the importance of 

activities or elements may be changed to reduce dissonance 

(p.307, Brehm,23). For example, having chosen to learn to 

read, even though one finds the act to be tedious and boring 

whereas they had anticipated it to be easy and interesting, 

may decide thi~ fact to be unimportant in order to eliminate 

the dissonance felt. 

Results from studies by Rabbie, Brehm and Cohen (p.113, 

Brehm,23) show that a person may decrease dissonance by further 

commiting themselves to more behavi·or of the same kind that 

initially caused dissonance. For example, a person may find 

themselves in the position of having to present a lecture on 

t&e benefits of abortion when privately he does not believe 

in the ideas given in the speech. He may, of course,. change 

his private attitude but he may also find ways to justify his 

discriminate behavior of presenting the speech. Almost any 

argument that he can use to support this action may be used 

for justification of his action and the result may not be 

attitude change but rather increased desire to repeat the 

descrepant act. 

In a series of st~dies, Brehm and Cohen showed the 

relevance of volition to the existence of dissonance. They 
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showed that the magnitude of dissonance was greater the less 

a positive inducement for commitment to a discrepant behavior. 

For example, in an experiment conducted by Brehm and Cohen 

with college students who were induced with monetary 

incentives to write essays supporting an issue that they did 

not actually believe to be correct, results showed that those 

students given the highest incentives showed the least amount 

of attitude change. 

The postulation that a person chases between alternatives 

and thus becomes responsible for his choice, but force or 

coersion to chose one of the alternatives causes him to fell 

fewer dissonant elements and little or no dissonance and 

little attitude change, led to the use of Rotter's Internal 

External Locus of Control Schedule (Lefcourt,24) to deter~ine 

the degree.a person feels in control of a situation. 

Locus of control deals with a person as he views hirr.­

self and the things that happen to him and the way he goes 

.about explaining the relationship between himself and what 

happens. The concept of internal control refers to perceivin~ 

events, whether positive or negative, as being a result of 

one's own action .and under his control. The concept of 

external control; refers to the perception of positive or 

negative events being beyond ones own control and unrelated 

to one's behavior. For example, a student who feels that 

obtaining an A from a course depends totally upon the amount 

of work that they do personally for that course may show a 

tendency tov."ards intern~l control, he feels in contrcl of t;,e 

outcomes of his actions, .'hereas, a person feeling that it 

really does not matter whether he study for the course or not 

because the teacher will never-the-less, give him a poor or 

good grade has a tendancey towards external control. 
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Belief, Attitude, Intent and Behavior 

Fishbien's work (Fishbien,22) with belief, attitude, 

intent and behavior its relevant for it presents measurable 

variables for this Study. Some argument exists between 

researchers as to how attitudes be measured. For example, 

Fishbien favored a "summed" approach while Anderson favored 

a weighted averaging to establish the valence of an attitude. 

Fortunately, such a discussion was not relevant for the 

present study and Fishbien's proposal that one can predict 

behavior by studying the effect that variables would have on 

t\o.~O measurable components, "attitude to behavior" and unarm 

for be"havior" when these components are measured at the same 

level of specificity can be used (See Chart 2). One can glve 

an example to explain this proposal. If a person believes that 

he can learn to read by attending a literacy course, believes 

that it ij physically possible for him to attend thE literacy 

course (attitude to behavior) and at the same tir.oe feels that 

the society around him, both community and family, place a 

value on being literate (norm for behavior), a person will forr:: 

a positive attitude towards attending the course which may 

result in an intent to attend the course. 

In addition, Fishbien argued that the best predictor 

of a person's behavior is his intention to perfor~ that 

behavior. Generally an amount of time passes between the 

measure~ent of intept and the observation of a behavior. ~hen 

intent is accepted as a reliable measure to predict behavior 

.but does not prove to be, one can assu~e that something has 

intervened in time to change the intent and therefore the 

behavior. 
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Chart 2 

Effects of Variables on Intentions~ 

Informational Base 

Beliefs about 

Stimulus Condit ions consequences of 

l? the behavior 
Experimental sit uat ion 
Characterist ics of target Evulations of ~ Attitude 

person consequences to"ard the 

Behavioral variations Be.havior AB~ 
Situations in time 
Individual differences I 

Characterist ies of :Intention i 

references 

~ Informational 
/' 

Base 
Subjective 

Normative beliefs f--> !;ore SK 
Hotivation to 

comply 

'Source: p.334, Fishbien, 22. 

SYNTHESIS OF LITERATURE AND SIGNIFICANCE FOR THIS STUDY 

The balance model as presented by Abelson and Rosenberg 

gives an argument for attitude for~ation that elements 

carryIng negative, posit.ive valences or zero valences are 

linked together to form balanced or imbalanced states. It 

assumes that a balanced state is des ir.ed and that various 

methods can be used to create balance if it does not exist. 

Furthermore, he has stated that the simplest means of 

restoring balance or creating balance. would be the first 

chosen means. In this study, one can therefore assut""·e that a 

person registering for a literacy course has reachec a 

decision and that a balanced state exists in his mind for 

this decision. In order to reach this balanced state a pErson 

could have changed any of the elements that were rele~ant t~ 

the decision. For example~ the person can say I want to lear~ 
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to read and write (R+) a d Itt d h n wan 0 atten t e course (c+) 

by thinking I will be able to learn to ..read by attending 

these courses a balanced state (+p+) will exist while a person 

deciding not to attend may say, I want to attend (C+) I ~ant 

to learn with other males (M+) but seeing that males do not 

attend creating a (+n+) imbalanced state and thus avoid 

attendance to create a balanced state. 

Fishbien has presented measurable variables to be able 

to predict behavior and to establish a link between attitudes, 

intents and behavior. The variables presented in Chart 1 ~hen 

compared to the proposed set of dropout-related factors 1D 

Appendix A over lap and give a set of measurable variables to 

be used in this study. Attitudes toward behavior would be based 

on information about such factors as socia-economic, ~on­

institutional and institutional situation factors, psycho­

linquistic and intelligence factors, ~hereas the suojective 

norm would be based on information about psyche-social, 

personal and ecological factors. 

Furthermore, Fishbien postulated that intent to act 

predicts that behavior. If the participant has sho"r. an 

intent to complete the course and if it can be assumed that 

the attitude of that participant is in balance ~ith attending 

the course, ~hat happens to change the behavior when he drops 

out of the course? Furthermore, why does the unsuccessful 

completer persevere to the end of the course even though he is 

failing to learn to read and ~rite in the prescribed time? 

One possible explanation for the dynamics behind drorout 

is the cognitive dissonance theory which is seen as a post 

decisional process. Perhap~ in this instance positive elements 

of the rejected choice, not attending the course (taking. care 

of children or having more s~are time) become dissonant ~!th 

negative elements of the selected choice of attending the 

course (traweling or walking to the school, failing to 

d ate) The dissonance created ;:ourd achieve at the expecte r • 
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cause tension which would motivate dissonance reduction. The 

participant would in some way change elements, change 

importance of elements, and consonant elements or make 

dissonant elements irrelevant in order to eliminate the. 

tension. Therefore, the exist.nce of dissonance would render 

attitude change. 

Brehm and Cohen have shown that the existence of 

volition is a pre-requisite for dissonance; therefore, the 

participant must feel responsible for his decision in oreer 

to feel a high degree of dissonance. Further~ore, studies 

have shown that whenever possible, change in behavior will be 

made to relieve dissonance before attitude change occurs; 

therefore it can be assumed that the dropout feels less 

dissonance than the unsuccessful completer due to his behavior 

change which when possible proves to be the simplest ~eans of 

dissonance reduction and that the unsuccessful co~pleter will 

experience more attitude change. 

It is therefore necessary to measure the.relevant 

elements or attitudes which have been shown by Fishbien as 

being "attitude for behavior ll and "attit·ude for nor!!":" at the 

outset of the course and to measure them again at the close 

of the course to determine attitude change. It will be a,surned 

that the elements listed in the classification of· dropout­

related factors would in some way be the important elements 

that are summed together to create the attitude to attend the 

course. Thus a shift in perception of some of these factors 

from outset to close of course will help to explain the 

dynamics behind dropout. 
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PROBLEM 

Thus far, the present Turkish National Literacy Ca~­

paign has been described and wastage has been discussed. Lite­

rature dealing with dropout-related factors in literacy prog­

rams in other countries and conclusions about these prograIT.S 

has been prese~ted. Social psychology research has teen pre­

sented to exrlain the dynamics underlying .'astage phenc",enon. 

This problem section will be commence by discussing the 

justification for studying wastage and will continue with the 

purpose for studyin$ wastage, empirical research questions to 

be asked and the hypotheses that have developed. 

JUSTIFICATION OF PROBLEM 

Although illite~acy has been seen as an undesirable 

state .nd continuous efforts have been made for its eli~ina­

tion, there are still approximately 12 million illiterate 

persons in Turkey. Another in a series of efforts has com­

menced to attempt to eliminate the illiterate from the Turkish 

society. In actuality, this present campaign (1981-1966) 

appears to be a continuation of the previous literacy endea­

vors sponsored by the Ministry of Education up until 1980 

with only slight modifications having been made such as 

replacing the three le~el system with a two level system. 

Indications show that this new campaign was experiencing 
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wastage in all of the possible states as it finished the 

first session of its proposed 5 year program. Although the 

data is not necessaily valid or reliable, it appears that 

during the first session, only 10% of the total illiterate 

population was reached. In addition, figures showed that 42% 

of those participating either dropped out or failed to reach 

the level expected for them within the time period allotted. 

Moreover, for at least one area only 21% of those 

finishing Level I entered level II. Also, it was found that 

an estimate of the number of participants who repeat courses 

had not been kept. 

As a result of the literature review, it became evident 

that the type of wastage represented by the non-per severer is 

mentioned frequently in nonformal educational efforts but 1S 

rarely operationally defined. In none of the literature per­

taining to literacy training in other countries ~as ~astage 

studied in any detail regardless of the fact that it is fre­

quently mentioned in as much as statements about low reten­

tion rates and high dropout rates are presented as indicators 

of ineffect{veness and inefficiency of campaigns and projects. 

As has been stated, 4 billion Turkish lira has been 

appropriated to be spent per year over the next 5 years (lg81 

to 1986) for this campaign. Considering the limited resources 

available and the numeer of illiterate persons in Turkey, 

such an expenditure should be made in the most 'efficient and 

effective manner possible. Wastage not only indicates a loss 

in monetary resources but also a loss in human reso~rces, The 

teacher spends time and effort in the classroom but all the 

students approached do not complete succesfully in the 

alloted amount of time. The student spends effort a~ci time 

but does not always learn to read and to write. Other school 

personnel and adrninistrato~5 likewise spend time and effort 

fruitlessly. In addition" the goals set for the campaign are 
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not met by all of the participants and consequently the 

desired national development does not occur. 

It is therefore desirable and necessary to decrease 

the amount of wastage to be ~ble to ~ncrease the efficiency 

and effectiveness of the campaign. And, before one attempts 

to prescribe remedies it is necessary to understand the 

dynamics behind the problem. 

PURPOSE 

The purpose of this study was' 1) to characterize the 

different types of participants in these literacy courses 

according to demographic factors and perceptions that eight 

be related to the wastage phenomenon, 2) to identify reasons 

for dropouts leaving the courses while unsuccessful comple­

ter s persevere to'the end of the course even though they do 

not achieve at the level of the successful completers, 3) to 

obtain feedback about the course from dropouts and unsuccess­

ful completers regarding teachers, scheduling of classes, 

classroom facilities, textbooks, 4) to explicate the decision 

making process, that leads to participants either dropping out 

of the course or completirig the course, 5) to determine 

possible improvements that could be made in the literacy 

program in Turkey. 

What are the factors related to non-perseverence in 

the present Turkish National Literacy Campaign? ~hy do un­

successful completers persevere inspite of failure to learn 

to read? 
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HYPOTHESES 

Each of the following hypotheses have been formulated 

from the information included in the literature review of 

this report. A brief description of the research from which 

each hypothesis has been taken was included. 

Theoretical Hypothesis 1: Successful comp1eters will tend to 

be younger, to have more education, 

fewer children, and a higher socio­

economical status than the dropouts 

and unsuccessful comp1eters. Like­

wise, successful comp1eters will be 

more confident than the other 

groups. 

The formulation of this hypothesis was based on the 

literature about literacy effort dropout-related factors. If 

such factors as poverty, lack of chi1dcare, slowness of 

progress in learning are related to dropout then a higher 

socio-economica1 status, fewer children etc. should be condu­

cive to successful completion of the course. Likewise, low 

motivation lack of interest if related to dropout shculd be 

found in lower degrees in successful comp1eters. A person 

with higher motivation and interest would be more self-actua­

lizing than the person with lower interest and less motiva­

tion. 

Theoretical Hypothesis 2: Reasons for leaving the course will 

tend to be personal and socia1fac­

tors rather than situational factors. 

In addition, when situational fac­

tors are found to be related, insti­

tuticnal rather than noninstitu­

tional reasons will be found. 
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In the literature referring to dropout related factors 

found in literacy courses in other countries, reasons given 

for dropout were most commonly illness, work, and lack of 

interest. These being personal .and social factors leads one 

to suppose that similar findings may be found in this study. 

Transportation and childcare are the only institutional fac­

tors mentioned in this literature as possible dropout related 

factor. And, transportation may not be a relevant factor here 

in Turkey, at least in the urban area, due to the close 

proximity of school locations throughout the city. 

Theoretical Hypothesis 3: Unsuccessful completers will indi­

cate that the factors influ"encing 

outcomes of their actions are more 

internally controlled at the time 

of entrance whereas dropouts will 

indicate that the factors influenc­

ing outcomes of their actions are 

more externally controlled at the 

time of entrance into the literacy 

course. 

This hypothesis was based on Cohen and Brehm's postu­

lations that a person chosing between alternatives becomes 

responsible for his choice unless he feels coerced to choose 

one of the alternatives. Furthermore, it was continued that 

dissonance may not be experienced if a person does not feel 

responsible for his own decision. Therefore, a feeling of 

responsibility is a pre-requisite for the existence of dis­

sonance. Two questions were included in this study to measure 

responsibility both dialing with the degree to which a person 

believes that his actions influence the happenings in his 

life. The choice of such measurements was based on the assump­

tion that a person with a tendancy towards feeling in control 

of the happeningi in his life will also feel at leasi p~rtially 
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responsible for these outcomes. If a person feels the deci­

sion he makes to go to a literacy course or not to go to the 

course was a result of his own desire then he will feel more 

responsible ·for the outcome of that decision. It is further 

assumed that a person who feels that his actions will deter­

mine outcomes will work harder and be more determined to 

reach his desired outcomes whereas a person who feels that no 

matter what he does something else or someone else influences 

results, may not bother to work. Thus, a perion who perse­

veres to the end of the course (regardless of the fact that 

he has not learned to read) will tend to be more internally 

controled than the person who does not persevere. An example 

of this might be a child, rkalizing that cleaning his room 

will result in permission to go to a football game, will thus 

clean his room whereas another child told to clean his room 

but realizing that cleaning his room will have no effect in 

either way either negatively or positively on his parents 

giving him permission, may not clean his room. 

Theoretical Hypothesis 4: Attitudes will significantly change 

in terms of anticipated time needed 

to learn, perceptions of others as 

to ability to learn, difficulty of 

task, responsibility for decision, 

desired achievment level, and 

desired teacher type for both the 

dropouts and unsuccessful completers 

from the outset of the course to the 

end of the course. 

Using Abelson and Rosenber's balance model, one can 

say that the three elements in the triad for this situation 

are a persons attitude towards the literacy course, 

reievant to the literacy course and the behavior of 

the 

the 

fa c t s 

person. Since the dropout his changed his behavior, at least 
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one other element in the triad must change to create equilib­

rium. Since changing of facts may prove to be difficult, it 

can be assumed that for some individuals the attitudes will 

change. 

Using cognitive dissonance theory, we can assume that 

at least some of the unsuccessful comp1eters will become 

aware of the fact that they are not going to receive a 

certificate at the end of the course. If a person expected to 

learn in one session and to receive a certificate at the end 

of the course, the fact that this was not going to happen 

would create dissonance. Again, in order to restore balance, 

the unsuccessful completer might change the importance of his 

initial desire, and say that he really did not want to learn 

in this session or he might add other elements, by saying 

a.1though he did not learn this time, he will continue in the 

future and will eventually learn. Thus, it can be expected 

that attitude change will also occur for the unsuccessful 

completer. 

Theoretical Hypothesis 5: Unsuccessful comp1eters will show a 

significantly greater intent to 

continue in the campaign at a later 

date than will the dropouts. 

Some evidenc. was presented in the review of litera­

ture (p.113, Brehm, 23) that reduction of dissonance could 

occur by committing one self to increased behavior of the 

same kind that aroused the initial dissonance. Therefore, in 

order to justify the initial decision to attend the course, 

even though the participant has not learned to read, the un­

successful completer may continue with the campaign at a 

later day to further validate his actions. 
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MET HOD 

In this section can be found a discussion of the sub­

jects included in the study, along vith descriptions of the 

selection of this sample. The design used and the variables, 

along with the instruments used are also discussed and ex­

plained. Finally, the procedure used and the phases for the 

execution of this study are discussed. 

SUBJECTS 

Due to financial, time and human research limitations, 

only one Balk EBitim Merkezi, that located in the sub-province 

of GOltepe ,in urban Istanbul, was selected for this study. 

The criterion of centrality of locality was used to select 

this center officially named, ~i~li-GOltepe Balk EBitim ~er­

kezi, from the 14 centers existing in Istanbul. 

At the outset of the study, a total sample of 179 par­

ticipants was selected on a non-probabilistic basis from the 

level I literacy classes under the supervision of the ~i~li­

GOltepe Balk EBitim MerkezL At the close'of the session 

(completion of 90'hours of classwork~ it was found that 97 

persons were sutcessful completers, 30 persons were unsuc.cess­

ful completers and 52 persons were dropouts. Table 2 presents 

a complete list of the 7 schools, 5 locations, 12 classes 

contacted and distributions of students within these locations 
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according to initial number of participants, number of suc­

cessful completers, number of unsuccessful completers and 

number of dropouts. 

Table 2 

Numbers Included in Study S 1 amp e 

Number of Succe ssful Unsuccessful Dropouts Number of Completers Completers Location Literary 
Classes Participants 

No % No % No % 

Okmeydanl 2 27 20 74 3 11 4 15 

'li11iye 
Kurtulu~ 1 20 4 20 9 45 7 35 

Al tl Mecidiyekoy 1 17 
Skim 

7 41 2 12 8 47 

lair 
" ahya Glil tepe 1 16 7 44 3 19 6 37 
Kemal 

Gliltepe 
Halk Gliltepe 1 11 
E9;itim 

7 64 0 0 4 36 

Merkezi 

Resnel i Mecidiyekoy 1 14 9 64 3 22 2 14 
~iyazi 

Selim 
Slrrl 
Tarcan 

Totals 

Ni~anta~ 5 74 43 58 10 14 21 28 

12 179 97 54 30 17 52 29 

As has been stated a non-probabilistic selection method 

was used. In the previous two sessions of the literacy cam­

paign, classes had been held on varying dates in 60 different 

schools within the $i~li-Gliltepe sub-provinces. A time span 

was chosen (from February 15 ~ntil March 16, 1982), since 
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courses for the Spring session would tend to commence within 

this space. The director at $i§li-GUltepe Halk Elitirn ~erkezi 

tog-ether with the researcher telephoned the directors at each 

of the 60 different schools. Inquires were made as to if and 

when level I classes were to be opened. A list of schools 

planning to open classes within this time period was obtained 

and dates were scheduled for visits to all those schools 

stating an intent to open level I literacy classes. visits 

were made to these schools during the first week of classes 

and all students present on the date of visits were included 

in the initial sample. Teacher's records after surnmative 

evaluation processes were used to divide the participants into 

appropriate groups according to unsuccessful completlon, suc­

cessful completion and non-perseverence. 

DESIGN 

According to purpose, this research can be classified 

as applied research. Since survey methodology was used, the 

level of explanation is at least associative. Ho~eve~, the 

existence of a pre-and a post questionnaire allows one to 

label this study a survey/experiment. The collected cata is 

both qualitative and quantitative. Since a non-probabilistic 

subject selection method introduces bias, even though the 

schools were located in diverse districts of the area, it is 

believed that findings can be roughly generalized to the Si,­

li-GUltepe area. The sample was chosen from districts repre­

senting the various types of districts existing within the 

$i,li-GUltepe area such as business district, residential 

district, slum area and 'gece kondu'. However, it may be ~iser 

to generalize the finds only to those schools specifically 

studied. 

The interviewer by conducting the pre-tests gained ex­

pertise in i-nterviewing the illiterate audience; hO\\'e-:er, thE 
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interviews were conducted in the interviewers second language 

and thus some bias may have been produced. Furthermore, so~ 

cial and cultural differences between the interviewer and 

target audience may have introduced bias. 

In most instances, to gain access to schools and homes 

of dropouts, teachers, school personnel or other participants 

accompanied the interviewer and were present during the in­

terviews. This may have introduced bias as well. 

Also, an experimentation effect may have existed since 

teachers, directors and teachers knew from the outset of the 

course that the researcher was studying reasons for dropouts 

leaving the courses. It is impossible to ascertain woether this 

advance knowledge effected the participant in his decision to 

continue or leave the course. 

A 90% rate of response was obtained on the sum~ative 

level questionnaire for the unsuccessful completer while an 

82% rate of response was obtained at the same level from the 

dropout. Both of these rates of response are with in thE 80-9070 

range typical for survey research. (p.SO, Kline: 2S). 

VAR IABLES 

The variables used for survey research are divided 

into dependent variables and independent variables. 

Dependent Variables: Exit states from the program 

defined as unsuccessful completion or non-perseverence 1n the 

Spring of 1982 at the facilities within the ~i~li-GUltepe sub­

provinces of Is~anbul. rn~uccessful completi6n is defined as 

someone wh~ participates in the course during the first week 

of class, persevers are those who coicplete the course but fail 

to receive a certificate. The certificate is awarded at the 
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descretion of the individual classroom teacher. Non-perseve­

renee is defined as the process of terminating attendance 

sometime between the opening week of class and the commence­

ment of summative evaluation processes. 

Independent Variables: The predictor variables have 

been grouped into five sub-groups: 

1. The degree of desire of participants to participate 

in the course, their desired level of accomplish­

ments, their desired type of teacher, perceptions 

of difficulty of learning, perceptions of time 

needed to learn, reasons for participation, percep­

tions of support given by important others, percep­

tions of problems that maybe encountered, intentions 

to attend class and to the degree they feel them­

selves responsible for and in ~ontrol of their own 

decisions. 

2. Changes in response for the unsuccessful completers 

and dropouts from the outset of the course to the 

termination of the course on such dimensions as 

perceptions of responsibility for decision to 

attend, ability to learn, desired type of teacher, 

time needed to learn, desired level of achievement 

and perceived difficulty of learninl. 

3. Responses of the unsuccessful perseverence and 

dropout at the termination of the course on s~ch 

dimensions as ability to learn, perceptions of diffe­

rences between self and others as to achievement in 

class, intent to re-enter course at a later date, 

continuation of study at home, ~erceived level of 

achievement, feelings at close of the course, ~iews 

of desirability of the text, views about the most 
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attractive and unattractive factors in the class, 

and views about desired class scheduling. 

4. Viewed responses of the unsuc~essfulperseverer and 

dropout at the termination of the course bet.een 

remembered difficulty of task and present view of 

difficulty of task and between preference for 

teacher type and real teacher type. 

5. Responses after having left the course as to reasons 

for having left, date of exit from course, continu­

ation of study elsewhere, feelings regarding 

dropping out and perceptions of others reactions to 

the dropout's having left the course as stated by the 

dropout. 

6. Responses as to intent td re-enter campaign at a 

future date of dropouts and unsuccessful completer. 

Moderator Variables: Age, place of birth (Istanbul or 

other), previous formal or non-formal education, occ~pation, 

marital status, spouse S o·ccupation, childcare neecs t educat ion 

level of spouse obtained from successful cOlCpleters, unsuc­

cessful completersand dropouts at the entry to the course. 

Non-Controlled Extraneous Variables. Personality cha­

racteristics and intelligence level were not studied. 

I NST'<UM E NT 

Two questionnaires, entry level and sunmative level, 

"ere prepared, pre-tested and used in this study, The entry 

level questionnaires was designed to measure demcgraphic 

factors as ~ell as perceptions of factors thought to be rele­

vant to dropout from the course. 
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Accepting Fishbien's model in chart 2 of this report, 

that two groups of elements (attitude for behavior and the 

norm for behavior) can be measured to determine attitude and 

that the classification of dropout related factors presented 

in Appendix A identifies some of these elements: composing 

the participants attitude to attend the course, such demograp­

hic questions as age, gender, educational level, marital 

status, origin, occupation, presence of children, spouse 

characteristics, home ownership were included in the entry 

level questionnaire. 

Questions to measure the 'norm for behavior' included 

perceptions of the support given for the learning activities 

to the participants by their families and their perceptions 

of their families concept of the participants capabilities to 

learn. The attitude to behavior was measured by asking 

learning and course related questions such as interest for 

learning, perceived time needed, perceived difficulties and 

degree of desire to attend. 

Two different types of questions were included to deal 

with volition. The shortened version of Rotter's Internal-Ex­

ternal Locus of Control Schedule consisting of four questions 

was translated into Turkish and included. In addition, a 

question was included to ask the participant if thev attended 

the course as a result of their own desire, support or force 

given by others. A total of 27 questions were included in the 

entry level questionnaire, 

The summative questionnaire incorporated several items 

to attempt to determine possible reasons for leaving the 

course. First, direct questions were asked as to why a person 

left the cours~. It. is assumed that this answer is the re­

jected alternative of attending th~ course which has not 

become more attractive; however, this does not erplain why 
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this alternative was now chosen. 

Questions that had been asked on the entry level ques­

tionnaire dealing with the attitude to behavior and to the norm 

for behavior, (beliefs of families, own beliefs, desired 

teacher type, difficulty of task, time expectations for 

learning) were repeated. It ,,'as assumed that significant 

difference between entry and summative level responses to 

these questions would identify dissonant elements for the 

participants (att{tude changel In addition, the participant 

was asked to state the type of preferred teacher and the type 

of teacher found in. the classroom. A retrospective question 

about view of difficulty at commencement of course and view 

at the end of course was also included. It was assumed that 

significant difference between these perceptions would also 

indicate attitude change. 

Other evaluative questions about teachers, m~terials, 

classrooms, pleasurable instance in the course, unpleasant 

instances in the course, and time scheduling were included to 

obtain views about these elements from the partic·ipants. All 

together the summative questionnaire consisted of 33 items. 

The entry level questionnaire was pre-tested on level 

II students participating in classes in Okmeydanl and the 

~i~li-GUltepe Halk E~itim Merkezi. These participants were 

different from those in the sample used for this study. Open­

ended q~estions were asked and according to the answers 

obtained, as many questions as possible were closed in. \·:hen­

ever ambiguities or misunderstandings were noted, questions 

were re-written. This was a continuous process throughout 

pre-testing. 

Pre-testing of the summative level questionnaire was 

conducted in the homes of ~i§li-Gliltepe Halk ESitim Merkezi 
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level II dropouts. Tape recordings were made of these inter­

views to facilitate analysis and refinement. Although, the 

format of the questionnaires su~gests close-ended questions, 

in actuality, the questions were asked as opened ended and 

responses were coded .·hen possible according t,o the choices.!, 

These choices were not read to the interviewees. English 

translations of the entry level and summative level question­

naires are exhibited in Appendises Band C and Turkish ver­

sions can be found in Appendises D and E. 

PROCE!)URE 

During the first week of class, each of the seven 

schools (Refer to Table 2) were visited and personal inter­

views were conducted on participants present on those days 

using the pre-tested entry level questionnaires. The inter­

viewer was i'ntroduced as a masters level student fro~ Bo~azi;i 

rniversity and the purpose of the research was briefly men­

tioned as being a study of dropouts from the literacy courses. 

The exact dates of the visits made to the individual 

schools are to be found in Table 3. As can be se en, cia sse s 

were visited both at the commencement and at the end of 

classes. 

During the regular classroom sessions; each partici­

pant was called to the back of the classroom and interviewed 

individually. Each interview required approximately 15 minutes. 

During the last two days of class while evaluation 

b · conducted, the author of this report revi-p~0cesser were eln~ 

sited each school and obtained lists of unsuccessful comple-

t e r s. successful completers and dropouts froe the individual 

classroom teachers. At t11e completion of evaluati ... ·e prccesse 5, 

unsuccessful completers were personally intervie~ed in the 
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classroom using the summative level questionnaires. 

On the entry level questionnaire home addresses for 

each of the participants had been obtained. With the help of 

school admini.strators, teachers and other participants in the 
classrooms, the homes of dropouts were located. The researcher 
interviewed the dropouts in their homes personally and re-

corded their responses on the prepared summative level ques­

tionnaire. Whenever possible tape recordings were made of 

these interviews. Generally, at least one othe'r person was 

present during the interviews. 

Table 3 

Dates of School Visits 

Date of D ate s cf School Name 
Initial Visit Subsequent \' i sit 5 

~i~li-Gliltepe February 15 Researcher \0." a s 
Halk Egitim continually 
Merkezi visiting these 

classes 

Resneli March 16 April 7 
N i yaz i May 24 

Selim March 22 Apr il 19 
Slrrl though May 10 
Tarcan March 31 

Kok sa 1 March 3 April 8 
June 11 

. 

Kuvayi March 8 Ap r i 1 12 
~illiye }iay 13 

6 Ekim March 15 April 13 
June 11 

~air March 23 Apri 1 20 
Yahya May 27 
Kemal 

\ 



- 51 -

FIN DIN G S 

The findings from this study can be divided into three 

main parts: analysis of data obtained from the Entry Level 

Questionnaire; the analysis of data obtained solely from the 

Summative Level Questionnaire; and a comparison between data 

from the Entry Level and Summative Level Questionnaires. 

Percentages were calculated for all of the variables included 

in the questionnaires.' Whenever substantial differences were 

noted in the percentages, appropriate statistical calcula­

tions were made to determine significance. Presentation and 

discussion has been limited to only those variables exhibiting 

significant differences. 

ENTRY LEVEL DATA 

The Entry Level Questionnaire attempted to collect 

information about 
•• I the partlclpants perceptions of their 

attitudes including belief, desires, expectations relatec to 

the literacy ,course as well as information about demographic 

factors. In this section, first, findings related to demo­

graphic factors have been discussed, then, findings related 

to perceptions were presented. Data from the entry level 

questionnaire was collected from successful completers, 

unsuccessful completers and d~opouts and will be used to 

characterize the three groups. 
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Demographic Factors 

Frequencies of responses for each possible choice 

under each question asked in the Entry Level Questionnaire 

was tabulated and percentages were calcul~t~d for dropouts, 

successful completers and unsuccessful completers. All three 

groups were found to be similar in that they were born out­

side the Istanbul province, but had lived in Istanbul for 11 

or more years, were married, female, housewives. A large 

percentage of each group (81 % to 99 %) had children and an 

almost equal percentage of these (36-38 %) indicated a need 

for childcare. These demographic variables which were shown 

to be similar for each of the groups have thus been eliminated 

as possible dropout-related factors at this time. 

Demographic factors showing differences by percentages 

for the three groups were age, 'previous education and 

spouse's occupation. Appropriate statistical tests have been 

applied to these variables to test for significant differen-

ces. 

Age of Participants: Dropouts and, unsuccessful comple­

ters tended to be 40-50 years old while successful comple­

ters tended to be 30-39 years old. In addition, more 51 

years of age or older participants were found in the unsuc­

cessful group than in the other two groups (17 % versus 6 %-

10 %). 

Age cannot be seen as a dropout-related factor however 

since a significant difference does not exist between drop­

outs and successful and unsuccessful perseverers when chi­

square i's calculated. Nevertheless, it is important tc note 

that older age is a factor possibly related to successful 

versus unsuccessful completion since a significant difference 
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was found between these two groups when chi-square was 

applied (see Table 4). 

Educational Levels of Participants: Dropouts and suc­

cessful completers have indicated that 67 ~ had had no previ­

ous formal or non-formal education while 90 ~ of the unsuC­

cessful completers had had no previous education experiences. 

When previous attendance in this literacy campaign was consi­

dered separately, 19.5 ~ of the successful completers had 

already attended 1 or 2 sessions while 9.6 7. of the dropouts 

and 6.6 % of the unsuccessful completers had previously 

attended. 

A higher level of non formal education was seen to b. 

a possiblt dropout-related factor since more dropouts had 

some non formal education than unsuccessful ccmpleters. Ho~ 

ever, only "'hen both formal and non formal education ,,-ere 

combined was a significant differences found between dropouts 

and unsuccessful completers (Refer to Table 5), 

Table 4 

A Comparison Between Successful 
and 

Unsuccessful Completers by Age 

~) '14-29 30-39 40-50 
Participants 

Successful 29(29.9%) 41(42.3%) 21(21.6%) 

Cnsuccessful 4(13.37.) 9(30.0~) 12(40.0%) 

Totals 33 50 33 

51+ Totals 

6( 6.2%) 97 

5(16.7n 30 

11 127 

X
2 =±9.16* *Significant 0. = .05 
obs 

y2 ,=± 7.82 
. erIt 
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Table 5 

A Comparison Between Dropouts 
and 

Unsuccessful Completers by Educational level 

Level of education Formal 
None an d lor 

Participants Non - Formal 

Dropouts 35(67.37,) l7(32.77.) 

Unsuccessful 27(90.07.) 3(10.07.) 

Totals 62 11 

Totals 

52 

30 

82 

x2 =±5. 30' obs 
'Significant 0. =.05 

X2 
• :±3.84 

crlt 

Socio-Economical Status of Participants: Considering 

that 8070 to 8370 of each group was married and 60 % tc 70 ~ 

of each group was housewives (the group with the highe~t 
percentage of the employed is unsuccessful completers with 

37 %) such variables as home ownership and spouse' ,Dccupa-

tion and educational level have been used as pseudo indica­

tors of socio-economical status. Looking at the educational 

level of spouses, in all three groups the spouses ar~ 

predominantly literate with the successful completer group 

having a somewhat higher percentage of literates (90 k 

versus 76 7.). 

As for educational level, the s~ouses of successful 

and unsuccessful completers indicated that 68 7. to 70 ~ had 

finished fifth grade while 55 7. of dropouts had reached that 

level. Although the educational level of successful and un­

successful completers does appear to be slightly higher than 

dropoutS. it was not found to b~ a significant difference 

when chi-square was calculated and cannot be considered as a 

dropout-related factor. 
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Likewise, a difference was not noted as to numbers of 

home owners. All groups indicated that they mainly rented 

their dwellings (607. to 67 7.). 

Some variations were noted as to the occupation of the 

spouse; however, significant differences in frequencies were 

not found when chi-square was applied. 

Perceptions 

Data regarding perceptions of expectations (possible 

problem, level of difficulty, time needed to learn, life 

changes resulting from learning beliefs (as to support of 

others, intent to attend), and desire (as to felt needs, for 

teacher type, to learn to read) was tabulated and percentages 

were calculated. 

Significant differences according to chi-square were 

not found for intent to attend, desir.e to attend, anticipated 

difficulties, family support, teacher type and felt needs. 

All three groups indicated a high desire to attend the lite­

racy courses with similar percentages (57 Z to 6.6 70) antici­

pating difficulties. All three groups indicated strong family 

support and encouragement for their endeavors. Similar 

percentages from each group. 61 Z to 6770, showed a desire for 

understanding teachers. When asked what they desired to be 

able to read, 40% to 44 % of each group stated that they 

desired to be able to read everything. 

For such perceptions of expectations as anticipated 

life changes resulting from learning to read, level of 

difficulty of ta~k and anticipated time needed for learning, 

using chi-square significant differences were found. 
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Anticipated Life Changes: When asked what changes were 

expected as a result of learning to read and write, 60 7, to 

67 7, of uns4ccessful completers and dropouts replied that 

they hoped tobe better able to meet independently their 

daily needs including such functions as shopping and travel­

ing in the city. The successful completer differed from the 

other groups in that their replies were evenly distributed 

(33 % to 347,) over the selections of meet daily needs, gain 

knowledge and get a job. 

Significant differences were found bet~een the three 

groups (Table 6), between dropouts .and successful corople ters 

(Table 7) and between successful and unsuccessful completers 

(Table 8) Significant differences were not found to exist 

between the dropout and the unsuccessful completer. The fact 

that dropouts and unsuccessful completero do not differ from 

each other while they do differ from the successful group 

leads one to believe that expectation of life changes may be 

a variable related to dropout and to unsuccessful completion 

of the course in that both dropouts and unsuccessful comple­

ters have less anticipation of gaining more general kno~ledge 

as a result of participation in this literacy course. Rather, 

they expect to learn a skill that will relieve a felt nee~. 

Anticipated Time Needed to Learn: A substantial percen­

tage (28.9 !o) of dropouts and a percentage (23.3 %) of un­

successf~l completers stated that they did not know if or 

~hen they would beco~e literate ~hereas only 9.~ ~ of the 

successful completers reflected such a doubt in a~ility to 

achieve. Otherwise, all three groups predominately antici­

pated learning by the jnd of this term; however it must be 

noted that 14.4 Z of successful completers versus 9.6 Z and 

6.6 Z of dropouts and unsuccessful completers had already 

attended one term in this campaign. Therefore, more successful 

completers had, by previously .participating in the campalgn a 
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Table 6 

A Comparison Among the Three Croups 
for Anticipated Life Changes 

~. . Meet 
Gain 

Dail" Cet a Job 
P"rt ic ipan ts Needs 

Knov.' 1 edge 

Dropout 35(67.3%) 7(13.5%) 10(19.2%) 

Successful 32(33 %) 32 (33 %) 33(34 %) 

Unsuccessful 18(60 %) 7(23.3%) 5(16.7;;) 

Totals 85 46 48 

Totals 

52 

97 

30 

179 

X2 =±18.84* 
obs 

*Si~nificant ~ =.05 

/ . =± 9.49 , erl t 

Table 7 

A Comparison Between Successful and 
Dropouts For A~ticipate~ :i~~ C~2~~ES 

~ns >:ee t 
I 

Daily Caire IG 
Knmdecge e t a 

Partlclpants Keeds 

Dropouts 35(67.:0~) 7(i3.:'":'; 1,: 19. 
Succes s fUl 32(:)3 '"'j 3~(3::; ~ ) -, ~ ( , I 

;) _'" 5 .... 

TGtals 67 3S -. --

- Ictal~ ~' c.::-

2~ ) -
~ . 

- ) 0-. , 

, , . -

X" =±16.38* *Significant ~ =.05 
obs 

):.2 +599 
'crit-' . 

Table S 

A Comparison Between S~ccess~ 

ar:.c [r.SGCCESSIU':' l or:_; , ,~ - ,. •... , - '- "- r ' c . . - , .. c· . , 

E}:~Ectat : on.;:; ~,'ee t 
Gaill 

L:. ily eet a Jo'o Ie-tels 
KnC'Kll2c~e 

P~rticiF2ntS 
!~eEds 

Successful 32(33 ~) 32(33 i:) 33(34 :C) 97 

cnsuccessful 18(60 %) 7(23.3;') 5(16. n) 30 

Total s 
50 3? 38 1°' • I 

X" -+724*' obs - .. 

X
2 .=±5.99 
crlt 
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more objective basis from which .to make their judgements. 

There is a significant difference among all three 

groups (Table 9) and between dropouts and succes~ful comple­

ters (Table. 10). Significant differences do not exist between 

successful completers and unsuccessful completers or bet~een 

dropouts and unsuccessful completers for the anticipated time 

needed to learn. Dropouts predominately expect to learn 

before or at least by the end of one term. Successful comple­

ters feel even surer that they will learn by the end of the 

term. Dropouts sho,,' a greater. tendance to be doubtful as to 

when if ever they will learn than do the successful comple­

ters. 

The significant difference for this variable bet~een 

dropouts and successf .. l cODpleters indicateE that this vari­

able may be a dropout-"elated factor'. Successful completers 

tend to be surer that they will eventually learn to read and 

write whereas the other groups indicated doubts. 

Table 9 

A Co~parison Among the Three Groups 
As to Anticipated TiDe Needed to L."rn 

~ 
Less Than One }~ore Than Don 1 t 

Participant 1 Session Session 1 Session KnOK 

Dropout 12(23.n) 16(3J.o~) 9(l~.:~) 15 (28 ,c~:: 

Successft:.l 28(28.9;;) 42(L;3.:n H(lt, 6~) 9 ( 9.3" ) 

l.:nsuccess:ul 4 (13. 3%) 10(33.3%) 9 (30 :n 7(23.4;:) 

Totals 44 68 36 31 

X
2 ="13.94* . obs 

X2 . ,==12.59 
cnt 

Totals 

5~ 

C":" 

3D 

179 
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Table 10 

A Comparison Between Dropouts and 
Successful Completers as to Anticipated Time Needed to Learn 

~ 
Less 

One 
More 

Don 1
t 

Than Than Totals 
One Session Session One 

KnOt·,. 

Participants Session 

Dropout 12(23.110) 16(30.B%) 9(17.2%) 15(2B.9%) 52 

Successful 2B(2B.9%) 42(43.2%) 1B(1B.6%) 9( 9.3%) 97 

Totals 40 58 27 24 149 

/obs = ±9.B6" "Significant Q = .05 

x2crit= ±7.B2 

Difficulty of the Task: As to perceptions of the 

difficulty of the task, 49% of the successful comp1.t~rs ~er­

sus 27% to 29% of unsuccessful comp1eters and dropouts 

expected the task to be easy. All groups predominately 

expected the task to be moderately difficult (43% to 52%). A 

larger percentage (30%) of unsuccessful comp1eters anticipated 

learning to read and write to be a difficult process than did 

dropouts or successful completers (19% and 5% prospectively). 

Significant differences .using chi square vere deter­

~ined to exist between the three groups as to their percep­

tions of the difficulty of the task (Table 11). Significant 

differences ~ere found bet~een drcpouts and successful 

comp1eters (Table 12) and between successful and unsuccessful 

comp1eters (Table 13). A significant difference was not found 

between dropouts and unsuccessful cornpleters. The '~uccessful 

completer viewed the task as being easier than did dropouts 

or unsuccessful cnmp1eters. The existence of a difference 

between successful comp1eters and the other two groups 

indic~ted that this factor could be related to dropout and .0 

uns~ccessful completion. 
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Table 11 

A Comparison Between the Three Groups 
as to Perceived Difficulty of the Task 

~ty 
Participants 

Dropouts 

Successful 

Unsuccessful 

Totals 

x'obS = ±17. 55* 

x'crit= ± 9.49 

Difficult Moderately Easy Totals 
Difficult 

10(19.2%) 27 (51. 9%) 15(28.9%) 52 

5( 5.2%) 44(45.8%) 47(49.0%) 96 

9(30.0%) 13(43.3%) 8(26.7%) 30 

24 84 70 178 

*Significant a - .05 

Table 12 

A Comparison Between Dropouts and Successful 
Completers as to Perceived Difficulty of the Task 

~y 
Participants 

Dropout s 

Successful 

Totals 

\'obs - =10.06* 

x'crit= :: 5.99 

Difficult 

10(19.2%) 

5( 5.2%) 

15 

Moderately' 
Difficult Easy Totals 

. 

27(51.9%) 15(28.9%) 52 

44(45.8%) 47(49.0%) 96 

71 62 148 

*Significant a = .05 
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Table 13 

A Comparison Between Successful and Unsuccessful 
Completers as to the PeTceived Difficulty of the Task 

~y Moderately Difficult Easy Totals 
Participants Difficult 

Successful 5( 5.2%) 44(45.8%) 47(49.0%) 96 

Unsuccessful 9(30.0%) 13(43.3%) 8(26.7%) 30 

Totals 14 57 55 126 

2 . 
X obs = ±15.28* *Significant a = .05 

x20bs (with Yeats correction) • ±12.69* 

2 • X cnt = ± 5.99 

Volition: For this variable, two methods were used for 

measuring. The· first method used to measure volition (the 

degree to which a person feels personally responsible for his 

actions) was a direct question as to perceptions of the 

support given to the participant during the decision process. 

The participants were asked if they decided to enter the course 

due to their own desire or due to support or force given by 

others. 

The second method used for measurement was a transla­

tion of four questions from Rotter's Internal-External Locuf 

of Control Schedule (Lefcourt, 15). These questions attempted 

to measure the degree to which a person feels in control of 

factors which determine outcomes. Th~ later measurements 

deals with a general tendance wh~reas the former attempts to 

measure the felt volition for a specific situation. 

Internal-External Locus of Control: All three groups 

showed a general tendancy for internal control with internal 



- 62-

control being highest for the successful completer (56% 

versus 27% and 46%). 

Chi square calculations revealed a significant 

difference for Locus of Control between successful and un­

successful completers (Table 14). Differences were not found 

to exist between successful completers and dropouts or 

between dropouts and unsuccessful completers. The successful; 

completer tended to feel more internal control than did the 

unsuccesful completer. Thus, it can be assumed that lo~er 

internal control may 1n some way influence unsuccessful 

completion. 

Felt Responsibility for Own Decision: A greater 

percentage, 87% of unsuccessful completers stated that they 

attended the course due to their own desire whereas 62% of 

dropouts and 69% of successful completers responded in this 

manner. 

A significant difference was found. between dropouts 

and unsuccessful complet~rs. The unsuccessful completer felt 

more personally responsible for their decision to attend the 

course than did dropouts (Table 15). Significant differences 

were not found to exist between the dropout and successful 

compl~ter or between the successful and the unsuccessful 

co~pleter. This may.be a factor related to dropout\ 
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Table 14 

A ComparisDn Between Successful and Unsuccessful 
Completers as to. Internal -External LDCUS Df CDntrDl 

~l High Moderate External Undecided Totals Participants Internal Internal 

Successful 54(55.7%) 19(19.6%) 9( 9.3%) 15(15.4%) 97 

Unsuccessful 8(26.7%) 12(40.0%) 6(20.0%) 4(13.3%) 30 

TDta1s 62 31 15 19 127 

x2 obs = ±l0.66" "Significant 0. = 

X
2 obs (with Yeats correctiDn) - ± 9.31* 

X2 crit = ± 7.82 

Table 15 

A CDmparison Between DrDpDuts and Unsuccessful 
Comp1eters fDr Felt RespDnsibi1ity 

~y Participant . 0",'11 De sire Support/Pressure TDta1s 

DropDut 32(61.5%) 20(38.5%) 52 

Vnsuccessfu1 26(86.7%) 4(13.3%) 30 

Totals 58 24 82 

XL Dbs = ~5.80* "Significant 0. = .05 

;.:2 crit = ±3.84 

.05 
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SUMMATIVE LEVEL DATA 

The data collected from the Summative Level Question­

naire can be divided into three main ~opics: that collected 

solely from the dropout referring to reasons for leaving t~e 

course, that collected from both the dropout and unsuccessful 

completers with respect to retrospective perceptions or pre­

ferences, that collected from both groups to obtain feedback 

about evaluations of the course. 

Reasons for Leaving the Course Stated by the Dropouts 

Three main reasons for leaving the course were stated 

as being illness (26%), children (21%) and work (16%). The 

majority of the dropouts (65%) left the course during the 

first month, 30% left after having completed one month of 

class and 5% were unable to give a recordable estimate of 

time spent in the course. Approximately 63% of the dropouts 

stated that they did not continue to study after leaving the 

course. Of those wh6 stated that they continued to study, 47% 

stated that they continued to study by themselves, 40% sSated 

some member of their family assisted them and 13% stated they 

followed the literacy program on the television. Even though 

they left the course, 58% stated that friends and relatives 

still felt they should have continued. A large percentage,l 

93% felt regret at having left the course, 70% stated theyl 

probably ~ould have succeeded had they continued, 21Z felt 

they ~ould not be able to learn and 2% felt they had learned 

enough. 

Variations Bet~een Perceptions of Groups as to Retrospectiv~ 

of Pr~ference Questions 

Retrospective questi"ons were.asked on the summative 

questionnaire to further pinpoint changes in perceptions or 
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dissimilarity between preferences and reality. Of the four 

variables tested in this manner, two, ability to learn as 

perceived by self, and ability to learn as perceived by 

others, did not reveal variations while two other variables, 

teacher type preference and perceived difficulty of task 

showed significant differences. 

Preferred/Reality for Teacher Type: A significant 

difference was found for the dropout between preference for 

teacher type and type of teacher found in reality (Table 16) 

while a significant difference was not found for this 

variable for the unsuccessful completer. The dropout stated 

that they preferred strict teachers but in reality, the course 

teacher was understanding. In the unsuccessful group an almost 

equal number chose each of the three choices, strict, under-

s tan din g 0 r "does no t mat t e r" as tab 0 t h pre fer red and rea 1 it y . 

Retrospective Perceptions of Difficulty/Present 

Perceptions of Difficulty: A significant difference was found 

when the unsuccessful completer's remembered perception of 

difficulty of learning at the outset of the course was 

compared to his perception of the difficulty of learning at 

the close of the course (Table 17). Reflecting back to the 

outset of the course, unsuccessful completers responded that 

they then saw the learning task to be more difficult than 

they see it today. No change was noted for the dropout as to 

this retrospective perception. The dropout varied as to their 

perceptions of difficulty with only a slight shift to~ards 

seeing it more difficult at the close of the course (54% to 

70%). 
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Table 16 

A Comparison Between Preference for and Reality 
of Teacher Type for the Dropout 

---- Teacher Type 
Strict Understanding 

Doesn't 
Perceptions Matter -Preference 25(58.17.) 15(34.97.) 3 ( ·7.07.) 

Reality 8(18.67.) 28 (65 .17.) 7(16.37.) 

Total 33 43 10 

Total s 

43 

43 

86 

X
2 =±14.30* 

obs *Significant a =.05 

X2 
• =± 5.99 crH 

Table 17 

A Comparison Bet,,-een Summative Level Perception of 
Unsuccessful Completer Difficulty to Learn at Outset and Finish 

. Y 
I1me 

Outset 

Finish 

Totals 

X20bS =±30.0* 

X2 . =± 3.84 
cr1t 

Difficult 

22 (81. 5:n 

2 ( 7.47.) 

24 

Easy Totals 

5(18.57.) 27 

25(92.67.) 27 

30 54 

*Significant a =.05 
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Feedback About Evaluations of the Course for Both r,roups 

Five out of seven of the responses as to evaluation of 

the course ~iven by the dropouts and unsuccessful completers 

were similar. Both groups stated that the aspect of the 

co u r Sew h i c h g a vet hem the m 0 s t sat i s fa c t ion was b e i n g a b"l e 

to achieve tasks set for them by the teacher while failure 

to perform a task correctly (such as being unable to write a 

word on the blackboard) made them dissatisfied. The majority 

of both groups {53% to 67Z) felt others in the class to be at 

a more advanced level of achievement than themselves. While 

89Z of the unsuccessful completers stated that teachers 

believed them capable of learning to read and write, 771 of 

the dropouts reflected this perception. Generally, criticisms 

of the text book were not given by either groups, 611 of 

dropout. and 701 of unsuccessful completers found it 

interesting. Furthermore, 841 of dropouts and 931 of 

unsuccessful completers found the scheduled time of class to 

be convenient, but 791 of dropouts and 100% of unsuccessful 

completers desired classes to meet five days a week. Significant 

~ifferences in perceptions of achievement level, plans to "~e­

enter classes and desired amount of classroom time were noted. 

Achievement Levels: Chi-square calculations showed a 

significant difference between dropout and unsuccessful 

completers as to perceptions of achievement levels (Table 18). 

Dropouts perceived themselves at various levels of achievement: 

461 stated they had learned some of the alphabet or a few 

words, 281 stated they had learned nothing while another 261 

stated they could read. All of the unsuccessful completers felt 

they had learned something but only 71 stated they could reAd 

but not write. 

Plans to Re-Enter: A significant difference was found 

between unsuccesful completers and dropouts as to their plans 

to enter the course again at a future date (Table 19). While 

891 of the unsuccessful completers stated they planned to 
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Table 18 

A Comparison Between Dropouts and 
Unsuccessful Completers as to Achievement 

Reached by End of the Course 

i'Ach i evement 
Some of Some I can read 

?a~, the Syllables or but can- Nothing Totals 
Alphabet Words not Write 

Dropout 8(18.670) 12(27.9%) 11 (25.6%) 12(27.9%) 43 

Unsuccessful 10(37%) 15(55.67.) 2(7.47.) 0(07.) 27 

Totals 18 27 13 12 70 -
x20bs = ± 15.98* 

x2crit= ± 7.82 

*Significanct a = .05 

Table 19 

A Comparison Between Dropouts and 
Unsuccessful Completers as to ·Plans to 

Re-Enter Campaign 

t>:'., , 
Re-Enter Not re-Enter Uncertain 

Participant, 

Dropout 23(53.5%) 13(30.27.) 7(16.37.) 

Unsuccessful 24(88.9%) 3(11.1%) 0(07.) 

Totals 47 16 7 

Totals 

43 

27 

70 

X20bS = ± 10.14* *Significant a - .05 

X2obs· (With Yeats Correction) = ± 8.16* 

X2 crit= ± 5.99 
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re-enter the course only 54% of the dropouts stated a similar 

intent. 

Length of Time Per Day of Classes: Dropouts and 

~nsuccessful completers differed significantly as to the 

desired length of classes per day (Table 20). Dropouts desired 

classes to last three hours each day while unsuccessful 

completers tended to find two hours (which is the normal 

present time span) to be sufficient. 

A Comparison Between Dropouts and Unsuccessful 

Completers at Su~mative Level as to Desired Teacher Type: 

At the end of the course 51.9% of the unsuccessful completers 

stated they felt the characteristics of the teacher were 

unimportant while only 7% of the dropouts stated likewise. 

A larger percentage of dropouts stated a preference for strict 

teachers (5810 versus 267.)'. These groups .'ere found to be 

significantly different (Table 21). 

Table 20 

A Comparison Bet'.'een Dropouts and 
Unsuccessful Completers As to Desired 

Hours of Classroom Study Per day 

~y 1-2 3 Other 
Participant 

Dropout 4(9.370) 34(79.17.) 5 (11. 67.) 

l'nsuccessful 19(22.27.) 8(29.67.) 0(07.) 

Totals 23 42 5 

Totals 

43 

27 

70 

*Significanct a = .05 

X2 obs(With Yeats Correction) = ± 26.12 

x2crit= ± 5.99 
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Table 21 

A Comparison Between Dropouts and Unsuccessful Completers by 
Desired Teacher Type at Summative Level 

~e Participant 

Dropout 

Unsuccessful completer 

Totals 

X'obs =±18.38* 

x'crit =± 5.99 

Strict 

25(58.17.) 

7(25.97.) 

32 

Understanding. Un impor tan t Totals 

15(34.97.) 3( 7.07.) 43 

6(22.27.) 14(51.97.) 27 

21 17 70 

*Significant a = .05 

A Comparison Between Summative Level Perceptions of 

Dropouts and Unsuccessful Completers with Pespect to Their 

Remembering of Difficulty of Task at Co~mencement: When the 

dropout rel'1ember the difficulty they had expected to encounter 

when learning to read, almost equal percentages found it easy 

and difficult whereas the unsuccessful completer remembered 

it to be difficult at the commencement of the course (827. 

versus 47%). This tendancy for unsuccessful completers to 

remember the task as being more difficult was found to be 

significant (Table 22). 

A Comparison Between Summative Level Perceptions of 

Difficulty of Task of Dropouts and Unsuccessful Co~pleters: 

A significantly higher percentage of dropouts felt the task 

of learning to read was still a difficult task at the end of 

the course (or after they had dropped out) where as 

unsuccessful completers (93%) viewed the task as now being 

easy (Table 23) .. 
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Table 22 

A Comparison Between Summative Level Perceptions of 
Dropouts and Vnsuceessfu1 Completers 'vii th Respect to 

Their Rememberenee of Difficul ty of Task at Conrnencement 

Difficulty Difficult Participant 

Dropout 

Unsuccessful completer 

Totals 

x2 0bs = ± 8.45* 

,X 2 C r i t = ± 3. 84 

20(46.5%) 

22(81.5%) 

42 

Table 23 

Easy Totals 

23(53.5%) 43 

5(18.5%) 27 

28 70 

*Significant a = .05 

A Comparison Between Summative Level Perceptions 
of Difficulty of Task of Dropouts and Unsuccessful Completers 

Participant 

Dropout 

l'nsuccessful Completer 

Totals 

x2 0bs = ± 5.14* 

X2crit= ± '3.84 

Difficulty Difficult 

13(30.270) 

2 ( 7 . 4 % ) 

15 

Easy Totals 

30(69.8%) 43 

25(92.6%) 27 

55 70 

*Significant a = .O? 
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DIFFERENCES BETWEEN ENT~Y 

LEVEL AND SUMMATIVE LEVEL DATA 

Some of the questions that were asked on the Entry 

Level Ouestionnaire were repeated on the Summative Level 

Questionnaire to be able to detect shifts in perceptions of 

factors related to the literacy course for dropouts and 

unsuccessful completers. Changes between these two groups 

were not detected when percentages were calculated for the 

variables measuring beliefs and facts such as: anticipated 

time needed to learn, perception of others as to ability to 

learn, difficulty of task, and responsibility for decision. 

Such variables measuring desires and expectations, as desired 

achievement level, desired teacher type, perceived difficulty 

of task showed changes. 

Desired Level of Achievement 

Dropouts cha~ged their responses from 42% desire to 

read and write everything to a 51% desire to read and write 

personal letters from entry level to summative level 

interviews while the desire to read newspapers, bus signs and 

pric.s remained more or less stable. An almost identical 

shift occurred for the unsuccessful completer. 

Referring to Table 24 it can be seen that a significant 

change did occur for the dropout as to desired level of 

achievement from administration of Entry Level Questionnaire 

until a~rninistration of Sumrnative Level Ouestionnaire in that 

having attended the course for some amount of time, the 

dropout was able to define everything more operationally by 

saying he desires to learn to read and write p'ersonal letters. 

A similar shift was also noted for the unsuccessful completer 

(Table 25). 
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Table 24 

A Comparison Between Entry Level and Summative 
Level Data For the Dropout Regarding Desired Achieve~ent 

~ 
Read Bead and Read and 

Newspapers, Bus Write Personal "'rite 
Dropout Signs, Prices Le tters Evervthing 

Entry 21(40.47.) 9(17.37.) 22(42.37.) 

Summative 16(37.27.) 22(51.27.) 5 (11. 67.) 

Totals 37 31 27 

Totals 

52 

43 

95 

*Significant Q - .05 

2 • X cnt= ± 5.99 

Table 25 

A COMparison Between Entry Level and SUTIIClative 
Level Data for the Unsuccessful Completer Re~ardin~ 

Desired Achievement 

Achievement 
Read Bead and Read and 

Newspapers, Bus \~rrite Personal \~rite 
Unsuccessful Signs, Prices Letters Everything 
Completer 

Entry 14(46.7%) 4(13.37.) 12(407.) 

Surnmative 12(44.57.) 13(48.17.) 2(7.47.) 

Totals 26 17 l4 

Totals 

30 

27 

57 

X20bs = ± 11.94* 

X2 crit= ± 5.99 

*Significant a = .05 



- 74 -

Desired Teacher Type 

At the outset of the course, most dropouts indicated a 

desire for understanding teachers (62%) whereas after having 

left the course they indicated a desire for strict teachers 

(58%). A shift was also noted for the unsuccessful completer 

for a 677. desire for an understanding teacher to a 527. reply 

that teacher characteristics were not important. 

Chi-square calculations revealed significant changes 

in the desired teacher type from outset of course until finish 

of course for both groups. Dropouts stated a final desire for 

strict teachers (Table 26) while unsuccessful completers 

indicated that the teacher characteristics were unimportant 

at end of course (Table 27). 

Perceived Difficulty of Task 

Perceived difficulty of task from outset of course 

t111 finish of course measured at the outset and at the finish 

of the courses, showed significant differences for unsuccessful 

co~pleters; however, a significant difference was not noted 

for the dropout (Table 28). The unsuccessful completer at 

the en try I eve 1 saw the t ask e as y (707.) , and, at. the 

summative level, e~en though the group was not successful, a 

much higher percentage (937.) saw the .task easy. 
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Table 26 

A Comparison Between Entry Level and Sunmative Level Data for Dropouts 
Regarhng Desired Teacher Type 

~e Dropout Strict Vnderstanding t'nimportant Totals 

Entry 14(26.970) 32(61.5%) 6 (11. 670) 52 

Surmnative 25 (58.1%) 15(34.9%) 3( 7.0%) 43 

Totals 39 47 9 95 

*Significant a = .05 

2 • X Crlt= ± 5.99 

Table 27 

A Comparison Between Entry Level and Summative Level Data for Vnsuccessfu1 
Comp1eters Regarding Desired Teacher Type 

~ Unsuccessfu 
Strict Understanding Unimportant Totals 

Comp1eters 

Entry 7(23.3%) 20(66.77.) 3(107.) 30 

Summative 7(25.97.) 6(22.27.) 14(51.97.) 27 

Totals 14 26 17 57 

2 
X obs = ± 14.56* *Significant a •• 05 

x2crit= ± 5.99 
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Table 28 

A Comparison Between Perceived Difficulty for l'nsuccessful 
Completers at Entry Level and at Sumnative Level 

Uns.uccessful 
Completers 

Entrv 

Summative 

Totals 

X2~bs = ± 4.66* 

X2cri t= ± 3.84 

Perceived 
Difficulty 

Difficult Easy Totals 

9(307.) 21(707.) 30 

2(7.47.) 25(92.6%) 27 

11 46 57 

*Significant a = .05 
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CON C L U SID N S 

In this section of the report, an attempt has been 

made to synthesize the findings of the research with the in­

formation discussed in the review of literature and to, ln 

this manner, substantiate the hypotheses. It must be noted 

that the conclusions presented here are only one interpreta­

tion and that alternative explanations could be made. 

CONCLUSIONS BASED ON HYPOTHESES 

Theoretical Hypothesis 1: Successful completers will tend to 
be younger, to have more education, 
fewer children, and a higher socio~ 
economical status than the dropouts 
and unsuccessful completers. Like­
wise, the successful completer will 
be more self confident than the 
other groups. 

In order, to validate this hypothesi-s, the variables 

on the entry level questionnaire dealing with age, education, 

children, occupation, educational level of spouse, occupation 

of spouse, home ownership were compared for all three groups. 

It was found th~t the successful completer was older than the 

~nsuccessful completer but th~t none of the other. variables 

differed significantly; therefore, only one element in the 

first half of this hypothesis was found to be correct. 
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To deal with the self confidence of the successful 

completer all of the variables in the questionnaire (27) were 

considered to estimate a higher level of motivation or higher 

desire to learn for learning's sake by the successful comple­

ter. It was fou~d that the successful completer expected to 

learn in less time than the dropout and saw the task to be 

easier than either of the other groups and felt a more in­

ternal control over outcomes than did unsuccessful completers. 

Furthermore, the successful completer desired to gain general 

knowledge by attending this course more than did the dropout. 

Thus, by seeing the successful completer as having more self 

confidence, more desire to learn for the sake of learning one 

could say that he is probably more self actualizing. 

L'sing this comparison as a basis. one could characterize 

the three groeps of participants as to demographic and motiva­

tional factors. When doi~g this strikingly important is the 

extreme similarity found between successful completers and 

dropouts on all demographic factors. while they. differ on 

motivational factors such as expected life changes, expected 

time needed, expected difficulty of task, and desire to gain 

general knowledge whereas dropouts desire to learn a func­

tional skill. 

The unsucc~ssful completer group tended to be slightly 

older, than the successful completer to have had less formal 

and non formal education than the dropout and to feel more 

personally responsible for their decisions to attend the 

course than do the dropouts. In spite of failure, when 

compared to the dropout the unsuccessful completer indicated 

that progress had been made. that some amount of learning had 

occurred during the course and that they planned to re-enter 

the course at a future date. 
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A tendancy to doubt ability to achieve and to see the 

task as being difficult was detected for the dropout group. 

In this group, a desire for learning a skill to be used for a 

particular function was prevalent. For example, learning to 

read bus signs to be better able to travel in the city or 

read prices to avoid being cheated were frequently expressed 

as reasons for entering the course. After termination of 

attendance, variations in achievement levels were noted as 

ranging from being able to read but unable to write to having 

learned nothing at all. By self report,65% who dropped out 

did so during the first month of classes. 

Theoretical Hypothesis 2: Reasons for leaving the course will 
tend to be personal and social 
factors rather than situational 
factors. In additio~, ~hen situa­
tional factors are found to be 
related, institutional rather than 
non institutional reasons ~ill be 
found. 

An attempt to determine reasons for leaving the course 

and to determine dropout related factors was made through 

dire~t questioning of the dropout as to reasons for leaving 

and through inference by comparison at the entry level of the 

groups by demographic factors and course related perceptions. 

A comparison between the three groups as to demographic fac­

tors failed to yield demographic other than the fact that 

dropouts tended to have had more education than did the un­

successful cODpleter; however, certain perceptual factors 

were seen to be possibly dropout-related such as uncertainity 

as to ability to achieve, a desire to learn a skill (reading) 

to be able to perform a task (to shop, ride a bus) rather 

than gain general knowledge; feelings of less responsi­

bility for decision to attend and desired'teacher character­

istics. All of th~se were personal and social factors with 

the exception of teacher characteristics which was situational 
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but as had been predicted, institutional. 

Direct questions to the dropout on the summative 

questionnaire revealed that illness, lack of childcare 

facilities, work and learning diffi~ulties were primary 

reasons for leaving the course. Rather than explaining the 

dynamics behind why the person really left the course, these 

statements reveal what was chosen as an alternative to 

attending the course and has for some reason become more 

attractive than attending. Illness and learning difficulties 

are personal factors while work and child care are situational 

factors. Both of these situational factors are non-institu­

tional. 

It .cannot be overlooked that 26% of the dropouts stated 

they were now able to read but could not write. Since about 

37% of the dropouts indicated a desire to learn to read bus 

signs and prices at the entrance to the course, it may be 

ftssumed that some persons having attained thi~ level of 

achieve~ent may no longer feel a need to participate.in the 

course. 

Thus, it was found that the possible reasons for 

leaving the course were predominantly, personal and social 

factors. However, both institutional and non-institutional 

situational factors were isolated. 

Theoretical Hypothesis 3: Unsuccessful completers will indi­
cate that the factors influencing 
outcomes are more internally con­
trolled at the time of entrance, 
whereas dropouts will indicate that 
the factors influencing outcomes 

.are m·ore externally controlled at 
the time of entrance into the lite­
racy course. 
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The measurements were used for the validation of this 

hypothesis, Internal-External Locus of Control, and a direct 

question as to having entered the course due to own desire, 

support or force given by others. A significant differerice 

was not found for the Int~rnal-External Locus of Control 

measurement between unsuccessful completers and dropouts. On 

the second more specific measurement a significant difference 

was found to exist between the unsuccessful completer and the 

dropout in that the unsuccessful completer showed a greater 

frequency of attending the course due to his own desire. The 

findings from these two measurements are not seen to be 

contradictory since the first deals with a general tendancy 

and the second deals with a specific instance and is probably 

more relevant to the present situation. 

Thus, it can be said that the unsuccessful co~pleters 

probably felt a greater amount of volition than did the drop­

out. This could in part explain why the unsuccessful completer 

stayed in the course even though they had not learned to read 

while the dropout felt freer to leave the course. Brehm and 

Cohen stated that the feeling of volition is a pre-requisite 

to dissonance. Furthermore, Abelson and Rasenberg postulated 

that a person will chose the most effortless way to restore 

balance to a situation. A dropout with a lower feeling of 

volition may feel less disso~ance and may find it easier to 

uncommit himself and leave the course. 

Thus, one finds a small insight into one explanation 

of the dynamics behind dropout. Due to reduction of dissonce, 

elements forming attitude to a,tend the course are found to 

be dissonant with what was expected to be found and the 

attitudes of dropouts and unsuccessful completers change from 

the outset to the finish of the course. Since dropouts do not 

fee~ responsible for initial choice to attend, they are free 
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to leave the course to restore balance to mental state where­

as the unsuccessful completer changes his attitude in a 

positive manner towards the course to restore balance. 

It must be emphasized that this is only one explanation 

as to possible dynamics behind the decision making proce~s in 

this situation. More intensive study is needed to substantiate 

this explanation. 

Theoretical Hypothesis 4: Attitudes will significantly change 
in terms of anticipated time needed 
to learn, perceptions of theirs as 
to ability to learn, difficulty of 
task, responsibility for decision, 
desired achievement level and 
desired teacher type for both the 
dropout and unsuccessful completer 
from the outset of the course to.the 
end of the course. 

Significant differences were found between the entry 

level responses and the summative level responses for both 

the dropouts and th~ unsuccessful completers for two of the 

possible six variables studied here. These two variables were 

preferred teacher type, and desired level of achievement. A 

significance was also found for difficulty of task from entry 

to summative level for the unsuccessful completer but not for 

the dropout. Significant differences from entry to summative 

level were not found for anticipated time needed to learn, 

perceptions of others as to ability to learn, responsibility 

for decision. Thus, this hypothesis ;:as partially supported, but 

more importantly at least two instances of attitude change 

were pinpointed. 

Furthermore, when a difference 1S found for the same 

group between the response given at the time of en~rance and 

the response given at the time of completion of the course, 

based on the justification given ·for this hypo~hesis that an 
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unbalance occurring in the mental state of the participants 

and that an attempt to restore balance resulted in attitude 

change, one can assume that these factors may in some way be 

related to dropout. Also, some indication was found that the 

attitudes of the unsuccessful completer changed in a more 

positive direction than did the dropout's attitute. For type 

of teacher desired, the unsuccessful completer stated more 

frequently that the teacher characteristics were not impor­

tant, that he would learn regardless of the teacher he con­

fronted. Also, the unsuccessful completer remembered learning 

to read as being difficult at the outset of the course but 

now, even though he she had not learned to read, saw the task 

as being easier than at the outset. The unsuccessful comple­

ter also stated that he/she intended to re-enter the campaign 

at a later date. In contrast, the dropout saw the task as 

being difficult at outset and now, desired a strict teacher 

and found an understanding ~eacher, and showed a lower in­

stance of planning to re-enter the course. 

Theoretical Hypothesis 5: Unsuccessful completers will show a 
significantly greater intent to 
continue in the campaign at a later 
data than will the dropouts. 

This hypothesis was substantiated in that a signifi­

cantly higher numbet of unsuccessful ~ompleters stated that 

they would re-enter the course than did the dropout, There­

fore, even though dissonance occurred and the unsuccessful 

completer failed to learn to read, he still was committed to 

his initial decision and indicated that he would re-enter the 

course.at a future date (again, showing a positive direct for 

attituted also fitting with hypothesis 4). 
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CONCLUSIONS NOT RELATED TO HYPOTHESES 

Findings enabled one to be able to describe the 

general type of participant in the literacy course. Such a 

characterization was important to both better understand the 

felt needs, desires and expectations of the participantes and 

to be able to infer something about the characteristics of 

the illiterates refraining from participation in the courses. 

Participants and Non Participants 

In summary, the participants tended to be a most homo­

geneous group of female, married, middle aged housewives ~ith 

children. Although birthplaces were indicated as being out­

side of Istanbul, eleven or more ye~rs of residence in Istan­

bul were common. Spouses tended to be e~ployed, 5th grade 

graduates. In addition, family support and encourage~.nt 

appeared to be pre-requisites for participation. All partici­

pants indicated a strong desire to learn. Furthermore, they 

generally believed they had some control over the happenings 

in their iives. From this summary of characterietics one can 

infer that pre-requisites for initial participation in the 

courses are a relative stable homelife, some type of financial 

security, free time and family support. Conversely, at the 

present time one can conclude that the li~eracy courses do not 

attract males, unmarried women, working women or the truly 

destitute. 

Retention Rates, Dropout Reates, Achievement Rates 

Using the definition of terms given ln the introductibn 

.of this report, the retention rate by dividing the total number 

of first week participants into the total n~mber of perse­

verers, successful and unsuccessful, was found to be 71%. The 
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dropout rate was calculated by dividing the total number of 

first week participants into the total number of dropouts and 

found to be 29%. The achievement rate calculated by dividing 

the total number of first week participants into the total 

number of successful completers was found to be 54%. 

Definition of the Literate State 

At the outset of the course the dropouts and the un­

successful completers tended to state that they desired to 

learn to read everything along with desires to read bus 

signs, prices etc. At the end of the course both groups while 

still replying in the same manner for bus signs and prices 

now switched reading everything to learning to read and to 

write personal letters. Could it be that a result of partici­

pating in the course would be that they decide that one does 

not truly become literate before he can both decode symbols 

and reproduce symbols which represent his own personal 

thoughts? 



-86 -

R E COM MEN D A T ION S 

The recommendations were made accepting the financial 

constraints, the organizational structure, the general frame­

work and the assumptions behind this literacy endeavor. The 

choice made by the Ministry of Education to commence a mas­

sive Nationwide Literacy Campaign rather than s~all-scale 

regional projects or some other alternative will not be 

discussed. An argument will not be made for or against the 

political undertones found in the goals of this campaign. The 

bureaucratic centralized organizational structure will also 

be accepted because this campaign will function through the 

Directorate of Non Formal Education and the Halk Egitim Mer-

'kezleri, the assumption, that the elimination of illiteracy 

will lead to political stability and economic development in 

a country (even though there are some indications to show 

this to be doubtful) will not be discussed here. Accepting 

these constraints, realistic suggestions will be made dealing 

~ith management, prograrr development, and motivation. 

MANAG Er1ENT 

The need for standardized data collection instruments 

was quite ob~ious. These instruments should be prepared and 

pre-tested to ,be used by teachers, school directors and Halk 

ERitim Merkezi Directors. Information about the needs, inter-
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est, expectations, and problems of the students must be 

collected, not necessarily for the publication of statistics 

about the programs but to better understand the participants 

and to better fit the goals and program of the course to the 

target audience. Instruments used in this study could be 

further refined to be used for this purpose. 

Evaluative instruments are needed for both the entry 

level and the summative level to be able to understand first, 

the present level of knowledge of the student and to finally 

understand what he has learned as a result of being in the 

course. One cannot truly understand the extent of ~astage 

that exists in the system without these measurements, nor can 

one understand the actual amount of learning that has occur­

red, nor can one prepare correctives for learning problems. 

This study was quite limited. At best, the findings 

can be generalized to the endeavors "'ithin the ~i§li-

GUltepe area and, due to non-probabalistic sampling perhaps 

only to the schools studied. Similar projects could be planned 

and executed at other Halk Egitim Merkezleri (most centers 

have an employee responsible for conducting research) to 

determine the characteristics of the participants in the 

courses, the actual.number of and characteristics of the 

illiterates in the areas for which they are respons-

ible and the interests and needs of the participants. It can­

not be assu~ed that the researcher at each center ~ill be 

trained to prepare or analyze the necessary instruments, ho~­

ever, the research personnel at the center could ad~inister 

the questionnaires along ~ith teachers and could code the 

results. Administration of such instruments ~ould serve duel 

purposes. Not only ~ould information be collected for the 

planners of the program but also the teachers and directors 

at the schools and centers would spend individual time with 

each participant while collecting this data and consequently 
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learn something about the participanti needs and interests. 

PROGRAM 

From this study possible problem spots were noted, 

first teachers characteristics; second, a misfit between the 

goals of program and the desires of the participants; and 

thirdly, a need of additional time to learn and digest what 

had been learned. 

First, the teacher's characteristics were found to 

possibly related in someway to dropout and possibly un­

successful completion. The researcher observed that some of 

the elementary school teachers were not enthusiastic about or 

trained to deal with the adult illiterate learner. Could it 

be that the dropouts desire for strict teachers at the end of 

the course actually showed a desire for interested teachers 

who would give the time and effort needed to be able to 

learn? Could it be that this particular cadre of teachers ln 

some instances is not the most appropriate for this particul&r 

task? The literature dealing with literacy often suggested 

that use of local resources and community support were 

desireous for the success of a literacy program. Possibly 

selecting interested, volunteers from each comrnuni~y and 

training them in a few weeks at training sessions would serVE 

to be ~ore feasible than using the already existing elementary 

SCilool teacllers ~ho see this extra duty as a burden. This does 

not suggest that interested, dedicated elementary teachers arE 

never found. They are and should be encouraged, however, 

rather than force undesireous teachers into the ~ork, only 

tho s e per son s rea 11 yen t hu s i a s ti cab out t his end e a va r, bot h 

teachers and cOITmunity volunteers, could be further trained 

to fill these poiitions. 
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The participant entering who is self actualizing and 

desires to learn for learnings sake succeed whereas the 

participant desiring to learn a skill, it appears, becomes 

frustrate4 and drops out. The course could b~ modeled around 

the need of the student to learn to read prices and to read 

bus signs so that those desiring to learn for a particular 

immediate need do not become frustrated. Results from pre­

vious literacy efforts showed that the immediate need for a 

skill facilitated learning. Why not use this point to moti­

vate the student? Perhaps the principles of Bloom's Mastery 

Learning (Bloom, 26) which uses a set of progressive steps 

leading to a goal could be used to prepare course activities 

around learning the skills that the participant needs to 

learn to read bus signs, prices, etc. progressively leading 

to being able to read and write personal leters which was 

another need felt by the participants in this study. Never­

theless, further experimentation, is needed to be able t~ 

chose the most appropriate teaching methods and approaches 

for the Turkish illiterate. 

Last, time or rather the increase of classroor:c. time 

must be considered. It was found that many of the successful 

completers of this study had repeated the course a fey: times 

and so had some of the dropouts and unsuccessful completers. 

This definitely indicated that some of the parti~ipants 

needed more than 90 hours of study to learn to read and to 

~rite. This is not surprising since research has sho~n that 

adults learn at different rates (children as well) and that 

adults must be allowed to progress at their own pace. Students 

should be made to feel that it is normal to need more time. 

Since research has shown that breaks in the session of any 

kind renders dropouts, extensions of courses should be made 

until all those who entered hay~ reached a realistic goal .. 

Continuous reassurance would be needed to avoid frustration 

and self doubt. Perhaps the most difficult task is to convince 
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the illiterate that they can learn if only they take the 

needed time. Further, continuous follow-up is needed to 

assure the newly acquired skills are not forgotten. 

MOTIVATION 

The fact that dropouts and successful comp1eters did 

not differ as to demographic factors whereas they did differ 

as to self concept and expectations led one to believe that 

extra motivation is necessary to keep them in .the course. It 

is believed that orienting the course to fit their needs and 

interests would motivate them to stay in the system and to 

learn. Checking on their self concepts and expectations at 

outset would allow special attention to be given to the pros­

pective dropouts. Their response on the summative level 

questi6nnaire that the·most unpleasant instance in the class 

is to fail --to be called to the blackboard and to be unable 

to write what is asked of them-- says a lot about motivation. 

Learning facilitates learning and presenting the illiterate 

with realistic attainable goals would motivate him to work. 

The literacy related literature review stated that 

uSIng community resources was desirable, that community 

~upport motivated. One observation made while administering 

the questionnaires was that there did not appear to be a 

correlation bet~een increased quality of facilities and 

decreased dropout. The school with one of the lowest dropout 

rates "as situated In a 'gece koneu' and classes ~ere being 

conducted in the bottom floor of an unfinished building. 

~evertheless, teachers were enthusiastic, dedicated, 

tive and acquainted with their students. Teachers in 

cooper,a­

these 

classes lived in the community and knew the participants 

personally. Referring to Table I, the school which was just 

described had d dropout rate of 14%. Could it have been the 
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community support, the homophi1y between teacher and student, 

that aided attainment of a low dropout rate? 

o B S E R V A T ION S 

As a result of the interviews conducted with the 

participants, the researcher developed a empathy for this 

illiterate population. An overwhelming desire for self 

actualization expressed by some of the successful completers 

brought to mind the following statement by Maslow: 

"The inner nature is not strong and over powering and 

unmistakably like the instincts of animals. It is weak and 

delicate and subtle and easily over come by habit, cultural 

pressure and wrong attitudes toward it. Even thou~h weak, it 

rarely disappears in the normal person perhaps not even ln 

the sick person. Even though denied it persists underground 

pressing for actualization" (p.4, :1aslo,,', 27). 

A striving for growth and actualization of potential 

was expressed in varying ways. Some participants responded 

with hostile remarks about the constraints that had impeded 

their educ~tional endeavors. Other ladies expressed desires 

to be able to express their own thoughts, feelings and 

desires in personal correspondences without sharing these 

feelings with husbands or others. Desires to be able to chose 

right from wrong for themselves and to be able to understand 

issues and happenings without accepting spouses or others 

opinions as valid ~ere continuously expresed. One lady 

responded that the wanted to be able to read books and to sit 

with her family and discuss what had been read. 

As a result of informal interviews with school direc­

tors and teachers, their frustrations and desires for addi­

tional research into appropriate methods and approaches and a 

desire for modification of goals to fit the needs of and 
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characteristics of the participant was given. In addition, 

they too felt that activities and some types of planning 

should be on the local level. Some quotes taken from these 

informal interviews were as follows: 

The director of one school said: 

"The program must have been made at a 

desk someplace without going into the 

field and testing to see if it will 

work. The materials given to use are 

unrealistic l1
• 

A teacher at the same school, said: 

"The director pushes us to follo" the 

program and to 'be strict, but students 

want discussion and need discussions 

to be able to associate with words and 

to remember· ·them'!. 

Another teacher'said: 

"IVe need training to be able to deal 

with adults. It is impossible to treat 

them as children. Why don't the ones 

who planned this help us? How can we 

comm~nicate ~ith the planners? No one 

will listen to US t we are too lo~ in 

this hierarchy. Can't you do something? 

Maybe they ,-ill listen to you?" 
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A director at another school said: 

"After completing one of the level I 

courses, students just learn the alphabet 

or begin to put some syllables together. 

They need to repeat level I, two or three 

times to be really able to read: Before 

they have reached a certain level of 

perficiency there is no sense in opening 

level II courses". 

These observations support the recommendations being 

made here for studies to be made about materials and approaches, 

for modification of goals, for the need of extra time to stud~ 

and for the teachers' need for extra training. 
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APPENDIX A 
FACTORS POSS I BL Y RELATED TO NON-PERSEVERENCE I N A LI TERACY 

CAMPAIGN 

1- PERSONAL SOCIAL FACTORS 

A. Socio-Econorr:ic 

1. Age 

2. Sex 

3. Education (formal, non-formal) 

4. Harital Status 

5 . Number of children or dependents 

6 . Occupation (hours worked per day, seasonal work) 

7. Village of origin 

8. Income 

9. Occupation 

10. Occupation of Spouse? 
Education of Spouse? 
!s ,spouse literate? 

11.'Ownership of home or rent 

12. Length of residence in urban' area 

13. Ownership of television, patterns of- TV vie,,-ing 

14. State of health-eye sight. 

B. Psycho- Soc ial 

1. Personal 

a) Intelligence 

b) Hotivation 

- Reason for enrol1nent 

- Perscnal interests 

- Personality 

aggresslveness - shyness 

strength of self concept 

anxiety 

- Expectations 

- Locus of control 
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- Degree that learning to read is needed in 
life situation 

c) Family 

- Attitude of spouce 

Assistance from family member in studying at 
home 

- Encouragement 

2. Ecological 

a) Type of culture (traditional, transitional, 
modern) 

b) Value society places on males or females 

c) Value society places on literacy 

d) Support community gives to participant in course 

e) Degree of personal participation in community 
activities or political activities (Voting) 

f) Value society places on education 

C. Psyche-Linguistic 

1. Is course being taught in person's ~other tongue? 

2. ~hat is the level of the person's language 
deve loproen t?-

3. Has the person been exposed to printed material? 
(ne"'spaper subcription, etc.) 

4. Does the person know the alphabet frot sight or 
recitation? 

5. Is the (person) participant capable of story 
tell ing? 

11- SITUATIOKAL FACTORS 

A. ~on-Institutional 

1. Distance of residence from school 

2. Availability of space for study at hODe 

3. }lode of Transportation 

B. Institutional 

1. A~8inistrative 

a) Time 0 f c 1 ass 

b) Duration of class 
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c) Season of class 

d) Frequency of course 

e) Weekly schedule 

f) Length of course 

g) Size of class 

h) Length of breaks between courses 

i) Existence of follow up courses 

2. Organization 

a) Internal versus external support of campaign 

b) Chosen approach to teaching 

- Decoding model 

- skills model 

- Whole language model 

c) Campaign versus program 

d) Learner centered versus political orientation 

e) Existence of incentives and rewards 

3. Instruction 

a) Teacher 

- Years of training 

- Years of experience 

- Specialized training for adult literacy 

- Approach used by teacher (Authoritative-faci-
litator) 

- Social status given teachers by society 

- Personality of teacher 

- Heterophil~ or homophily of teacher and 
student 

Teacher's preparation for class 

- ~u~ber of hours taught daily 

- Methods used to test and rate students 

- Definitiori given by teacher for literacy and 
reading 

b) Facilities 

- ClassrooI:J. 

Size 

He at in g ~ y stem 
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Lighting system 

Desks comfort and useability 

Existence of blackboard 

- Mater ials 

Number of primers available 

Local versus central preparation of primer 

Appeal of materials 

[seability of materials 
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ArrEt\DIX B 

ENGLI SH TRANSLATION OF ENTRY LEVEL QUES TI ONNA 1 RE 

9i§li-GU1tepe Public Education Center 
Information Form 

Literacy Campaign Spring, 1982 

1. What is your name? 

2. What is your address? 

3. ,,'ha t is your age? 

4. ,,'ha t is your gender? 

5. Have you attended school or any 
courses before th is? If yes, how. 
long? 

6. ,,'hat 1S your marital status? 

7 .. Were you born in Is tanbul? If not, 
.... ,here were you born? 

School 
Teacher 
Hours/day 
Level 

1- 14-19 
2. 20-29 
3. 30-39 
4. ~0-50 

5. 51+ 

1. Female 
2. Hale 

1. Kever _~~ _________ __ 
2. A few months 
3. 1 year ___________ __ 

4. 2 years 
5. 1 term _________ __ 

6. 2 terms 

1. Single 
2. ~!a r rie d ___________ __ 

·3. Divorced 
4. \,idowed 

1. Is tanbu1 
2. Other 
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8. How long have you lived in Istanbul? 

9. What type of work do you do? 

10. What type of work does your spouse 
perform? 

11. Do you have children? 

12. Are your children too young to stay 
at home alone? If yes, who is 
caring for them now? 

13. Is your spouse literate? 

14. Cntil which grade level did he 
attend forral school? If tE did not 
Ie arr. in the f or~J.al sy 5 te;:-·, , I·,'ne rE: 
did he learn? 

1. Le s s than 5 yr. 
2. 5-10 years 
3. 11-20 years--------

4. More than 20 yr. 

1. Housewife 
2. Fa c tory wo-::r~k:-::e:-::r:-:s:------
3. Doorman ____________ __ 

4. Other 
5. Small .,-b-u-s~i-n-e-s-s-ma-n-------

6. Se rvan t --,--."""-;;,-..,.-____ _ 
7. Worker outside Turkey --

1. Factory worker 
2. Office worker 
3. Retired 
4. Unemployed 
5. Other 
6. Small bt.:s ines s!,:"a::. 
" Servant I. 

8. Worker outside Turkey 

1. Yes 
2. No 

1. Yes 
2. No 

1. Yes 
2. No ____________ _ 

1. Ey bi::-:sEl: 
2. Finis~e~ 3 r~ gra~. 
3. finishe6 5 th grade 
4. Finished SODe pertior, 

or all of middle schoel 
5. Finished SOQE portion 

or all of high sc~ool 
6. Learned in l..ilit.s.ry 

Sen"lCe -------
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15. Do you own or do you rent your home? 

16. What do you most desire to be able 
to read? 

17. ,,'lia t changes do you e>:pect to occur 
in your life as a result of 
learning to read? 

18. Do your faniIy, friends, ne ighbcrs 
"'ant you to learn to read? 

19. Do they bel ieve that you are 
capable of learning to read and 
to write? 

20. Which of the following best 
describe an ideal teacher? 

21. How crcch ti;:-,e do you expect it to 
take you to lear~ to read and 
to v:rite? 

l. Rent 
2. lAm 

l. Newspapers 
2. Write letters 
3. Bus signs 
4. Everything 
5. Prices 
6. Other 

1. Being better able to 
meet daily needs 

2. Gain kno;;ledge 
3. Begin to work 
4. Help Children 

1. Yes 
2. Ko 

1. Yes 
2. 1'0 

l. Strict _-,-,. _______ _ 
2. Unders tanding _--,_-,--__ _ 
3. Teacher characteristics 

are not important ____ _ 

1. Less than 1 terr. 
~. Enc of one tern _____ _ 
3. ~lore than 1 term _____ _ 
4. Don't kno.' -------



- lin -

22. Did you decide to participate in 
this course as a result of your own 
desire, due to support given by 
others or due to pressure exerted 
by others? 

23. Do you expect to be able to 
continuously attend classes? 

1. Own des ire 
2. Support 
3. Pressure 

1. Yes 
2. No __________ _ 

24. ~~at difficulties do you anticipate 
that might inter fer ~ith your 
being able to attend the course? ____ ~ ______________________________ __ 

25. No~, I ~ill ask you some questions related to attending classes. Let 
us see what you think about them. 

1. If you have important quests at 
class or will you stay at home?" 

2. If the weather is very bad, ,,·ill 
will you corne to the course? 

hOr:le \I'ill 'you come to 

you stay at home OY 

- 3. If you do not like your teacher will you still come 

qUEsts 
sc:--.c-ol 

hO:::12 

school 

to class? hO::-e 
school 

4. If you are very t ired ",ill you come to class or wH'l 
you stay a t home and rest? home 

school 

26. Two people are discussing a topic, let uS see which one you find to 
'be in the right. 

One' ",,an said: 
--Beco::.ing Eo succ.ess 15 a matter of harc work, luck has l::'~tlE or 

nothing to do with it. 

The ot"r.er can said: 
--Gettir.g e good job depends mainly on being in the right place at. 

the right tine .--=====-~(~E~) ____ _ 

One IT.an said: 
--In Thy case getting "'hat I ,,-ant has little or nothing to .00 "'ith 

luck. 
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The other man said: 
--Hany times we might just as well decide what to do by flipping 

a coin (E) 

One man sa id: 
--Hany times I feel that I have little influence over the things 

that happen to me. ____ (E) 

The other said: 
--It is impossible for me to believe that chance or luck plays an 

important role in my life. ____ _ 

--What happens to me is my own doing. 

The other man said: 
--Sometimes I feel that I don't have enough control over the direc-

tion mv J ife is takin? (E) 

27. Do you see learning to read and to write as being very difficult, 
somewhat difficult or easy? 

1. Very difficult 
2. Somewhat difficult 
3. Easy 
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APPENDIX C 
ENGLISH TRANSLATION OF SUMMATIVE LEVEL QUESTIONNAIRE 

SISLI-GULTEPE PUBLIC EDUCATION CENTER 
QUESTIONS FOR NON-PERSEVERERS AND UNSUCCESSFUL COMPLETERS 

Literacy Campaign Spring, 1982 

1. ~~at is your name? 

2. What is your address? .--------__ .r-________________________________ __ 

3. ~~y were you unable to continue with 
the course? 

4. How long did you attend? 

5. Did you decide to attend the course 
cue to ycur O\-,"T, desire, support or 
encourage~~~t given by others or 
force exert~d by others? 

6. "'hen you registered for the course 
did your far.:ily and friend believe 
you coul d learn to read and ,,-t i te? 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 

10. 
11. 
12. 
13. 
14. 
15. 
16. 

1. 
2. 
3. 
4. 
5. 
6. 
7. 

Illness 
Children------~-----------

Fatigue 
Transpor~t-a~t'i-o-n-------------

Old age 
I>'ork 
House-w-o-r'k------------------
Husband _~ _________ ___ 
Family Problems _-,,.-____ _ 
Quests 
Boredo~ or ~ervousnEss 
Lack of t ir.le 
Keed assistan-c-e---------

Learning difficulties 
Hoved _______________ _ 
Other ___________ ___ 

A fe,,' days 
A fe\o.T weeks 
A ;non th 
A month plus 
Two I!lOnths 
1\.;0 months plus 
Other 

1. Desire 
2. S~FPor t ----------------3. Pre sure _____________ ~ __ 

1. Ye s ________________ _ 

2. No .---,-__ -"-_____ _ 
3. DoTO' t knm,' --------
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7. Do your family and friends believe you 
can learn to read and write now? 

8. I.'hen you first reg is te red for th~ 

course did 'you believe that you 
could learn to read and write? 

9-10. Now do you believe that you can 
learn to read and write? I.'hy? 

11. What type of teacher do you prefer: 

12. Wha t type was the teacher in your 
cour se ': 

13. When you fir s t be gan the cour s e, ho,,' 
did you see the process of learning 
to read and v."'T i te? 

14. How do you now see the process of 
learning to read and write? 

15. ~hen you first began the courSE 
how long did you expect it to take 
you to learn to read and write? 

1. Yes 
2. No 
3. Doni t knoy,f 

1. Yes 
2. No 
3. Don't knoy.,~ 

1. Yes 
2. No 
3. Don't kno,,' 

1. Strict 
2. [nderst~a-n-d~i-r.-.s----------------

3. Doesn't matter 

1. [nderstanding -------2. Strict 
3. Teacher--c~h-a-r-a-c-t~e-r-,~'s-t-,~'c-s------

no t imp or ta n t ____________ _ 

1. Very difficult 
2. A little difficult ----3. Easy ____________________ _ 

1. Very difficult -;-,------
2. A little cifficult 
3. Eas, ___________________ __ 

1. Less than 1 term __________ _ 
2. End of 1 tere 
3. More than 1 tE-r-c-. ----------
4. Don't kno,,' ------
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16-17. What do you expect to learn in 
this length of time? 

18. During the time you attended class 
what did you learn? 

19-20. \,hen you left the course hm' diG 
you vie" .. yourself ir.. relation to 
the others iT. class? 

21. If you consider your teachers 
actions, did he/she believe you 
could learn? 

22. Do you plan to re-enter course 
~n the future? 

A:' t er le.2\-in b the COUTSE C ic you 
co,:.tir; ..... E:. tc' study? 

1. Newspaper 
2. Write lett-e-r-s----------
3. Bus signs 
4. Everything _______ _ 
5. Prices 
6. Other 

1. Some of alphabet _____ _ 
2. Whole alphabet _______ __ 
3. Some syllables 
4. Some words 
5. Some senten·~c~e~s~-------
6. I can· read 
7. I can read -a-n~d~w-r-i~t-e-----
8. Simple math" __________ _ 
9. Nothing ----------------10. Signature __________ _ 

1. Most ahead of me 
2. Host behind me ------
3. Many different levels 
4. Others 

1. Yes 
2. No 
3. Don ' t knO'o,' 

1. Yes 
c Ko '-" 

3. Dor:'t kno'~," 

1. Yes 
2. No 
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24. If you continued to study, how did 
you do it? 

25. "'hen you left the course, what 
those close to you say? 

26. "hat did you feel "'her. you left 
the course? 

27. "'hat do you feel now? 

28. ;,'hat thoughts do you have about 
the books used in the course? 

did 

29. \'{nat die \'OU like t710st at-out the 
course~ 

1. By self 
2. With help of family 
3. Television --------
4. Other course ____________ ~ __ 
5. Other ------------------

1. It's unfortunate 
Had you 

2. Continued you would 
have learned 

3. For the best 
4. You could not have 

learned anY"'ay 
5 . Go agaln 
6. Other 
7. Laughed 
8. Nothing 

1. A weight ~'as lifted 
2. Sadness 
3. Other 

1. wish had continued 
2. Could not have learned 
3. If had cor.tinued ,,"auld ---­

have learned 
4. IH11 go in future 
S. Learned enough ____________ __ 

1. Subjects interesting ____ _ 
2. No t f or ad ul t ______________ _ 

3. Good 
4. Could read it 

1. To learn 
2. Teachers 
3. Blackboard 
4. Read ing 
5. Don't kno;, 
6. friends 
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30. What did you like least about the 
course?· 

31. ~ere the course hours convenient? 

32. Every week how mary days should 
class be held? 

33. Everyday what is the ideal number 
of hours for class? 

", 

1. Be ing unab Ie 
2. Lazy teacher 
3. Blackboard 
4. No males 
S. Liked all 

1. Yes 
2. No 

1. 2 days 
2. 3 days 
3." 4 days 
4. 5 days 
5. Other" 

to learn 

--------

1. 1 hour _________ _ 

2. 2 hours ----------------3. 3 + 
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APPENDIX D 
SISLI-GULTEPE HALK EGtTIM MERKEZt 
KAYIT SIRASINDA KULLANILACAK OLAN 

BI LG 1 FORMU 

11kbahar. 1982 

Okuma - 1azma Seferberl i~i 

2. Mektup adresini soyleyebilir misin? 

1. 14-19 
Z. 20.29 
3. 30-39 
4. 40-50 
5. 51+ 

4. DoRru olanl i,aretleyin 1. Kadln ml 
2. Erkek mi 

5. Daha evvel hi~·okula gittin mi? 
1. Hi~ 
2. 1 seneden az 
3. 1 sene 
4. 2 sene 
5. 1 donem 
6. 2 d i:in em 

6. 1,aret leyin 
1. Bekar IDlsln? 
2. Evii misin? -------
3. Bo§anml§ mlsln? 
4. E,in hayatta TIll? -'-___ _ 

7. lstanbul1u musun? 
1. Evet __________ _ 
2. HaYlr _________ _ 

8. Ka~ seneder. beri lstanbul'da otu-
ruyorsun. 

1. 5 seneden az ______ _ 
2. 5-10 sene _______ _ 
3. 11-20 sene 
4. 20 seneden ""f-a-z,-la--'-----



- 109 -

9. ~a1~§~r m~s~n? Ne i§ yapars~n? 

10. E§in ne tip i§ yapar? 

11. ~ocugun var m~? 

12. c;ocuk1ann oku1a gider mil 

13. E§inin okuma yazmas~ var m1? 

14. E§in ne kadar oku1a gitti? 

15. Oturdugunuz ev sizin mi, kira1~k m~? 

16. Er. c;ok neler Okc:rr.aY1 ogrenrlek lS­

tiyorsu:i ': 

1. Ev kad~n~ ------2. Kap~c~ _________________ _ 
3. l§<;i -------------------4. Ba§ka 
5. Esnaf 
6. Hizmet-<;~i--------------------
7. Yurtd1§~ i§<;i __________ _ 

1. 1 §<; i __________________ _ 
2. Memur ___________________ __ 

3. Emekli 
4. l§siz ~. ------------
5. Ba§ka ________ ~ ______ __ 
6. Esnaf 
7. Hizmet,i 
a. Yurtd~§~ ""i-§':','i---------

1. Evet ______________ _ 

2. HaYlr 

1. Evet --------------------2. HaYlr ___________________ _ 

1. Evet 
2. Hay~r ___________________ __ 

1. Kendi kendine ogrendi 
2. 11koku1u bitirmedi 
3. 11koku1u bitirdi -------
4. Ortaoku1u bitirdi 
5. Liseden ayr~ld1 ----
6. Asker1ik yaparken ______ __ 

1. Bizirl ~~~ _______________ _ 
2. Bizim de~i1 

1. Gazete ____________________ _ 

2. Mektup ~~-----------------
3. Otobus le\'has~ 
4. Her§ey _________________ ___ 

5. Fiatlar 
6. B~§ ka ______________ _ 
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17. Okuma yazma ogrenince hayatlnda ne 
tUr degi§iklik1er bek1iyorsun? 

18. <;evrendeki1er senin okuma yazmaYl 
ogrenmeni istiyor1ar ml? 

19. Qevrendeki1er senin okuma yazmaYl 
ogreneb i1ecegine inamyor1ar ml? 

20. Sence hocan nasl1 bir insan olma11? 

21. Okuma yazrna ogrenmen sence ne kadar 
zaman sUrer? 

22. Bu okula kendi istegin ile mi geli­
yorsun, yoksa biri te§vik ediyor mu? 

23. Her gUn ge1ebilecegini samyor musun? 

1. GUndelik ihtiya~lanml 
daha kolay kar§11arlm 

2. Bi1gi edinirim -----
3. 1§e girebi1irim 
4. <;ocuk1anma yard·-l-m-----­

ederim -------

1. Eve t __________ _ 
2. HaYlr __________________ __ 

1. Evet 
2. Hayu _________ _ 

1. Sert 
2. An1ay''':,-::§Tl''"1---------
3. Farketmez ------

1. 1 kursdan az 
2. Kursun sonuna kadar 
3. 1 donemden faz1a 
4. Ne zaman ogrenebi~l-e-c-e------

gimi bilemiyorum ________ __ 

1. 1s tek 
2. Te§vik----------------
3. Baskl _________ _ 

1. Evet _____________ _ 
2. Hay,r _______________ _ 

24. Okula gelirken ne gibi zorluklarla kar§lla§aca~lnlzl zannediyor­
sunuz? 

25. Sana en uygun olara se~: 

1. ~all§tlgln yerde patronun faz1a kallp ~a11§manl rica ederse 
okula ml gel irs in, yoksa i§te mi ka1nsln? Oku1 ___ 1§ 

2. E§in oku1a gelrreni 
misin? Oku1 ---

istemiyor fakat sen istiyorsun, gene de ge1ir 
E§ __ _ 
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3. Evde misafir varsa oku1a nu ge1irsin yoksa evde mi ka11rs1n? 
Oku1 Misaf ir 

--~ 

4. Havan1n ~ok kotu o1du~u bir gun oku1a ge1ir misin, yoksa evde mi 
kal1rnn? Oku1 Ev ___ _ 

5. Ogretmenin hi~ se\~ediysen gene de oku1a g~1ir misin? Evet 
HaY1r ------

6. Herhangi bir gun ~ok yorgunsan ka1k1p oku1a gelir misin, yoksa 
evde ka11p din1enir misin? Oku1 Ev ---

26. Bir adam demi§ ki: 
1. Ba§ar111 olmak i~in ~ok ~a11§mak 1azlmd1r. 

Ba§ka adam da demi§ki: 
2. lyi bir i§ sahibi olmak klsmet i§idir. (E) 

Hangi adanun dedigi daha dogru? 

Bir adam demi§ ki: 
1. Senin istedigini elde etmen k1smete hi, bagll degi1dir. 

Ba§ka adam da demi§ki: 
2. Bir,ok hallerde §u veya 

Hangi adamln dedigi daha dogru? 

bu §ekilde karar vermi§iz, far·ketmez 
----err 

Bir adam demi§ ki: 
1. Senin b"§lna gel en §eyler senin elinde degildir. (E) 

Ba§ka adam da demi§ki: 
2, Klsmet benim hayatlffil onemli bir §ekilde etkilemez. 

Hangi adamln dedigi daha dogru? 

Bir adarr. derr.i§ ki: 
1. Hayata nEe yaparsam kend im yapanrr. ___ _ 

Ba§ka adam da demi§ki: 
2. Kendi hayatlIDl kendim idare etmiyoru~. (E) 

Hangi adar:nn dedigi dar.a dogru? 

2i. Senee okuma yazma ogrenmen 
1. <;:ok zor _________ _ 
2. Biraz zor ___________ _ 
3. Kolay ffil? 
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APPEND! X E 

BIRAKANlARA VE SERTIFIKA ALAMIYANlARA SORUlACAK OlAN SORUlAR 

SISll GUlTEPE HAlK EGITIM MERKEZI 
llkbahar, 1982 

Okuma - Yazma Seferberl i~i 

1. 1smin nedir? 

2. Adres nedir? 

3. Kursa ni~in devarn etmedin? 

4. Ne kadar sUre ile gi ttin? 

5. K~rsa kendi isteAin iie ml gitrni§­
tin. Yc~sa ba§kasl ml te§vik etmi§ 
ya da zorlanu § tl ? 

1. Hastallk ________ _ 
1. Hastallk ________ _ 
2. ~ocuk ..,.-.,-_______ _ 
3. Yorgunluk _______ _ 
4. Ev uzak ________ _ 

5. Ya§11 ____ -~~---
6. 1§ten zor yeti§tirmek __ _ 

. 7. Evdeki i§ ~ok _____ __ 
8. KocaSl istemiyor _____ _ 
9. Aile sorunu ______ _ 

10. Hisaf ir ~,--.,.-_____ _ 
11. S,n,fta Slklhyorum --,--,-__ 
12. Ders ~ah§mak i~in vaktirr, 

yok ~.,.--__ ,-_-:-......,,--__ 
13. Ders ile yardlm edecek 

yok~'~~ ___________ _ 
14. Zor o~reniyorum __ ~ ____ 
15. Hemlekete gitmek gerek-

ti ~~ _________ ___ 
16. Ba§ka _____ ~ ____ _ 

1. Birka~ gUn 
2. Birka~ hafta 
3. Bir ay 
4. Bir aydan fazla 
5. 1ki ay 
6. tki aydan fazia 
7. Ba§ka 

1. 1stek __________ _ 
2. Te§Vik __________ _ 
3. Baskl _________ _ 
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6. Kursa yazl1dlgln zaman ~evrendeki1er 
senin okuma yazma ogrenebileeegine 
inanlyor1ar mlydl? 

7. 9imdi ~evrendeki1er senin okuma yazma 
o~renebi1ece~ine inanlyor1ar ml? 

S. Kursa yazl1dlgln zaman kendin okuma 
yazma ogrenebi1eeegine inamyor 
muydun? 

9-10. ~imdi kendin okuma yazma ogrenebi­
lecegine inanlyor musun? 

11. Senee bir ogretmen nasl1 olrr~11? 

12. Kurstaki ogretmen nasl1dl? 

13. Kursa katl1dlgln zaman okuma yazma 
ogrenmek nasl1 gorUyordun? 

14. $imdi okuma yazma ogrenmek nasl1 
gorUyorsun? 

15. Kursa katllcilglD zaman okurr,a yazm.a ne 
kadar sure de ogrenebi1eeegim diye 
bek1 iyordun? 

1. Evet __________ _ 
2. HaYlr _________ _ 

1. Eve t -------------------2. HaYlr _________ _ 

1. Evet __________ _ 
2. HaYlr _________ _ 

1. Evet __________ _ 
2. HaYlr _____________ _ 

1. NUsamahaS1Z sert ---------2. An1aYl§ 11 
3. Farketmez ---------------

1. An1ayq 11 __ -,. _____ _ 
2. MUsamahaslz sert -----3. Farketmez ________ _ 

1. Itok zor ________ _ 
2. Biraz zor ------3. Ko1ay 

1. ~ok zor _________ __ 
2. Biraz zor _____________ _ 
3. Ko 1 ay l:'J. ______________ _ 

1. Kurs bitmeden ________ _ 
2. Kursun sonunda -.,.-------
3. Bir kurs yetmez 
4. oBi1miyorum ______ ~-__ -
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16-17. Bu kadar zamanda kursta neler oku­
mayl bekliyorsun? 

18. Kursa devam etti~in sUrece neler o~­
renebildin? 

19-20. Kurstan ayrlldlglnda slnlfta bu­
lunan digerleri ile kendi aranda 
fark gorUyor muydun? 

21. Kurstaki ogretrnenin davranl~lara 
bakarsan senin ogrenebilecegine 
inanlyor muydun? 

22. lIerde kursa kanImaYl di.i~UnUyor 
mus un? 

23. Kursu blraktlktan sonra ba~ka bir 
yo1dan okuma yazma o~renrneyi 
sUrdUrdUn mli? 

1. Gazete okururn ------2. Mektup yazarlm 
3. OtobUs 1evhaSl -------
4. Her§ey okurum _______ _ 
5. Fiyatlar _________ _ 
6. Ba~ka _________ _ 

1. BaZl harfleri 
2. BUtUn harf1eri'---------
3. BaZl heceleri 
4. BaZl keIirneIer~i-------
5. BaZl fi~leri _______ _ 
6. Okuyorum 
7. Okuyorurn -v-e-y-a:""z-l-y-o-r-u-m----
8. Hesap yaplyorum ______ _ 
9. HiC; __________ _ 

10. lmza __________ __ 

1. <;oi!;u daha ileri idi ___ _ 
2. <;o(\u daha geride 
3. "ok <;e~i tl i seviy-e-d~e-,-·-----

diler _____________ _ 
4. Ba~ka __________ _ 

1. Evet ____________ _ 
2. Hayl r ____________ _ 
3. Bi1mem _________ _ 

1. Eve t ____________ _ 

2. Hayn _____ ..,-____ _ 
3. B ilmer.. ___________ _ 

1. Evet __________ _ 
2. HaYlI ______ ~---
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24. Evet cevap verdiysen, ne gibi? 

25. Kursu blraknn diye ,evrendeki1er ne 
dediler? 

26. Kursu bl rak ugln zaman ne h isse ttin? 

27. Kursu iJlrakUn diye §irndi ne hissedi­
yorsun? 

28. Kurstaki ku11andlgln kitap1arl 
nasll bu1dun? 

29. Kursta en ,ok ho§una gidec neydi? 

1. Kendi kendim 
2. Evdeki1erin y-a-r~dl-uu--Y~'l-e------

3. Te1evizyon 
4. Ba§ka yere -g~i~t~t~im------------
5. Ba§ka __________ __ 

1. YaZlk oldu 
2. Devarn etsey~d~i-n~o~g~r-e-n~i~r--------

din 
3 • 1 y i -:o'l'd u.....,..--------------'----
4. Bo§una ugra§lyordun ______ __ 
5. Tekrar git 
6. Ba§ka 
7. Hi, ,= __________________ _ 
8. Gti1dliler 

1. Uzerirnden ytik ka1ktl 
2.' t!zti1dtirn ---..,.-----

1. Ke§ke devarn etseydirr. .,.-____ _ 
2. Nasl1 olsa ogrenernezdirn 
3. Devarn etseydirn ogrenir-

dire ...,-.....,--:-___ ...,-,_--::-.,--__ 
4. l1erde tekrar gidecegirn 
5. Yeteri Kadar agrendire ___ __ 

1. 11gi1endigire konu1arl 
kapsadl 

2. Bir yeti~§~k~i~n~i~n-s-a-n-a----------

gore de'gildi 
3. Gtize1 
4. Okuma se\'iyerede __________ _ 

1. Ogrenmek 
2. t'~retrnek _____________ __ 
3. Kara tah ta -------4. Okurnak . ______ .....,-___ __ 
5. B i1mem __________ __ 
6. Ar)<ada§ 
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30. Kursta en az ho§una giden neydi? 
1. Ogrenebilrnek 
2. Tembel ogretm~e~n-------------

3. Kara tahta --,------4. Ba§ka erkek yok 
5. Her§eyi begendim------------

3l. Kursa gittigin saat size uygun bir 
saat nuyd1 ? 

l. Evet 
2. HaY1r 

32. Sence haftada ka~ gun ders yapllma-
Sl gerek ir? 

l. lki 
2. U~ 
3 .. Dart 
4. Be§ 

33. Her gun en ~ok ka~ saatllk ders 
yap11mall ? 

l. 1 saat 
2. 2 saat 
3. 3 saat 
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