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riﬁTEUﬂUﬁ?iGﬁ
The first =a2iwm of this study is to test some of bthe
pogsible effects of the smallest veit wmost influential social
unit, the family, on sadolescents development of values
and attributions related with =schooling, their aspirations
and expectations aboui their educational and ococupational
status, and evaluations of their acadewmic compeitence. This
is done u=zing adolesscents” perceptions of their parents’
values and opinions ags the determining factor on their own
values and opinions on these topios.
The iterm adolescence denoctes a period in which the
Growing person  makes itThe ﬁransition from childhood to
adulthood physically and psychologically. In this peried

dynamic interactional changes ocour which inveolve reciprocal,

multidirectional exchanges betveen the adolescent and his
snpvircnment { ¥Wolman, 19382 1. The environment includes
both othar people and  societal institutions.  Among

thewn, the fawmily, az  the institution most central to
primary socialization of children, iz generally considered
an  important context for ﬁhe develbpment of children’'s
values, aelf-concept, and  future goals, While meeting Lhe

child’s biological needs, the family, at the sawme tLtine,
guides his development and shapes hiwm into an integrated
BersSol. Furthermore, the fawily provides roles for its

members  both within itself and in the larger soocistal

zysten and influences status, motivation and incentives.
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Hovever, how adolescents perceive these influences
is the central prcbiem of this research. To compare the
influenceé of +the pafents' own expectations, aspirations,
values, and beliefs ébout their children and +the
adolescents’ perceptions of these evaluations on the
adolescents’ own evaluations is another aim of this study.

The results of extensive research, scwme of which will
be presented in the next section, have suggested +that
the weasures of perceived parental values, expectations,
aspiraiions, and evaluations show a number of important
differences from the self-reports of parents, and that
the perceptual measures inflate +the importance of the

effects of parents.

Interpreting these findings vwe conclude that two
formg of agreement between generations should be
differentiated: actual agreement and perceived agreement.

The jormer might be low, but the latter high. On the basis
of this separation, therfindings suggest that adolescents’
self-conceptions and evaluations are wmore responsive to
their own’ interpretaﬁions of family ‘“"realities" +than to
the realities of other family memﬁérs.

. Actual agreement> between generations is crucial for
value  transmission and adolescents’ self-attributions.

Adolescents’ didentification with their parents has an

Ind



important role in producing this agreemént. To ﬁhe extent
that the adolescent identifies with the pafent, ﬁe ér she is
more likely to internalize the ?arent‘s values, asgpirations,
expectations, and evaluations. Identification, in turn,
depends on the guality of parental behavior toward the
child, particularly with regard +to parental control,
support, and participation. Therefore, another aim of this
study is to test the effectiveness of family climate and the
adolescent’'s relations with his family on the actual
agreement between generations.

Beyond these wmain aims, thié study also aims to presént
descriptive analyses using’ variables such as the value
put on education and schooling, autonomy and belief in
internal and external locus of control; commitment to
schooling, seli-esteem / self-concept, and family
relationships. The relationships among these variables will
further enhance our understanding of adoléscents' school-

related wvalues, motivations, and behaviors.



Reviev. of the Litersture

The =study of adolescence s=ince the 1980z has
been characterized by é substantial increase in research
‘activity and by a ghift in focus from individual deveiopment
to +the social contextis within which adolescent development
ocours. Particularly iwportant for this s=study is the
emphasis on the "fawmily"™ context of adolescence (Gecas
and Seff, 1930).

An understanding of  the socialization process and the
fawmily’s role in it requires analysis of the influence that
"parents have over children.  Studies of the degree of
parental influence over adolescent children have found that
pérents have considerable influence over adolescents,
egpecially in transmitting‘the socialization values related
with schooling, setting educational and occupational goals,
and developing a seli-concept.

'Parents act buthr as wodels who serve as a basis for

emulation and expectancy socializers vwhoge expectations

establish what behaviors are appropriate (Cohen, 1987).
However, the valués, baspirafions, expectations,  and
beliefs of parents are not accurately transmitted to
adolescents. The present study explores the nature of

agreement between parents and adolescents on the values,



aspirations, expectations, and beliefs, with a stress on a

relatively' neglected. factor, namely, adolescents’
perceptions of the parents’ position. FPerceptions or
interpretations are a "theoretically c¢rucial factor...a

variable which intervenes between actual parental beliefs
and the child’s personality” (Scheck and Emmerick, 1976,
p. 407,

As mentioned above, the present study aims to
investigate the sfifects of the adolescents’® perceptions of
their parents”’ values, expectations, aspirations, and
evaluations about the adalescegts" academic competence on
the adolescents’ self-evaluations and attributions. In order

to provide a theoretical and empirical background Zfor the

study, the following areas will be reviewed: Value
transmission betwveen parents and adolescents, parental
influences on adolescents’ educational and occupational

plans, and self-concept of acadewic competence and perceived

evaluations of parents.



The fawmily, am  bthe instituition wmost gentrsl to the

primary scocislization of children, iz generally considered

2 important context for the development of children’s
valuss, ¥eh, 1t has besn difficult to demonstrate
soapiricslly the influence of parental valuss on those of

their offspring (¥hitbeck and Gecas, 1988). Research on valus

transwmission should begin with a clear concepiion of what is

being transmitted. This concept has had a2 varishy of
meEanings and has been streitched to cover a3 wide range of

phenomenz. One of the most developed conceptualizstions of

values iz found in the work of Hilton Rokesch.

it

Eokeach defines values and valus systems as follows:

A walus is an enduring belief that
a specific mode of conduct or end-
tate of existence is...preferable
o an opposite or converse mode of
conduct or end-state of existence.
& walus =ystem iz an enduring
agrganization of belisfs concerning
preferable modes of conduct or enc-
states of existence aiong a
continuum of relative imporitance. ™

o 0

&iﬁhaugh the - parents’  values have an important
influence on  the development of children’s values, it iz
increassingly apparent that +this infliuence iz medisted.
gqualifisd, and othervise affected By & number of



variables and conditions. ( Whitbeck and Gecas, 1988).
Among these variables and conditions, +the accuracy with
which the value is perceived is the central interest of this
study.

The correlations between parental values and children’s
values have tended to be lovw to wmodest, according to Thomas
et al. (1974). Even some who have foﬁnd value similarities
between parents and their offspring do not attribute this
similarity to parental influence, but rather +to the
circumgtances of parents and qffspring sharing the same
"social location®" (Bengston, 1975).

The study of Acock and Bengston (1980) on actual vs.

perceived similarity among parents and youth din the
socialization and attribution processes a major
one in this research area. The findings show that the

adolescent’s perception of parent’s values 1is an important
factor in wvalue transmission, and that the adolescent’'s
attributions to their parentis were better predictors of the
adolescent’s attitudes than weré parents’ actual attitudes.
The conclusion of thig study is that parents’ values have
iittle direct effects on youth'skorientations except as the
values are perceived by the youth.

The study of @ Whitbeck and Gecas (1988), in which the

Rokzach terminal and dinstrumental values are used, also



shows that parenis’ ~ values are not positively related to

adolescents’ values, - and that adolescents’® perceptions of
parents’ socialization wvalues are wmore strongly related to
adolescenis’ own values than are parents’ actual

gocizlization values,

In an other study on agreement betveen generations by
Cashmore and Goodnow (1983), a number of gualities
wvere rated by parents and adolescentz for their importance
in defining an "ideal student". The adolescents also rated

these gualities as +they thought their parents would.

From the pattern of corelatiuns, it was found that
adolescents’ perceptions of their parents’ ratings
were the begt predictors of the adolescents’ own ratings
and this was confirmed by a series of multiple regression
analyses.

UOn the basis of the above research resulis, we predict
that, there will - be significant differences between
adolescents’ and parents’ socialization values but no
significant differences between adolescehts' and adolescent-

perceived parents’ socialization values.

Additionally, the adolescents’ sccialization values
will be significantly related with perceived-parents’
socialization values, but there will be non-significant

relationship between adolescents’ and parents’ socialization

values.



Parental Influences 0n Adolescents’ Educational And

First we wvant to clarify +the definitions of the
variables wused in this part of the research. The number of

years of education to vhich an individual aspires/expects is

considered his level of edusational aspiration/expectation;
t?ﬁufevel of occupational prestige t? Vhich aqrindividual
agpireskéﬁpeﬁts kié | canside:?éﬁwﬁés“%ev?;Mgfw?%%gpatiqngl
ﬁééirgﬁéépféxpggtgﬁian iWDelfel and Heller, 1971).

Evenmw ihe very early studies (Kandel and Lesser, 1969)

reported that B35 percent of the middle-class adolescents and

82 percent of the lower-class adolescenits wvere influenced
directly by parents in formulating future goals
{in this case concerning ecducational and occupational

plans). Parents are, in general, Eath models and definers of
their children’s educational and occupational attainments;
they‘transmit educational and ocoupaticonal valueas through
both modeling and defining (Cohen, 13987).

Parent’s influences are crucial iﬁtervening links in
causal models of educational and gocupational attainments.
Hnwever; ve are interssted in what distortions wmay be
introduced into models of status attainment vhen measures of
parental influences are based on perceptions rather than on

self-reports.



There are two maig studies on that iss&e. The first one
is that of Cashmore and Goodnow (19853} 's, mentioned before.
In the study direct and ‘open—ended guestions were directed
to the respondents about the kind of occupation they wanted
to have after finishing school, The guestions on
pccupational choice yielded three sets of responses: mother,
the adolescent for their own position, and the adclescent’s
perception of the parent’s position. It was found that the
perceived agreement was again higher than actual agreement.
Adolescents displayed a high level of perceived agreement
(80%) and lowv level of actuai agreement (43%F with their
‘parents' gccupational aspirationé for them.

In the study of Davies and Kéndel {1981} on parental

influences on adolescents’ educational plans, perceived
parental agpirations - +that @ is, the adolescents”’
perceptions, coded as  the highest number of years of

schooling parents vere seen to desire for the adolescents -
vere compared to the parents’ own educational aspirations,
Theb influence of these two variahlea on the adolescents’
DwWn educational aspirations was then tested. The results
showed +that the perceptual measures of parental aépirations
introduced a number Df impartanfrdifferenweé in the resulis
zompared with self-reports:

a) The perceptual wmeasure increased the amount of

ig



variance explained in a@mlescents' aspirations by almost 40
percent and,

b The perceptuall measures inflated +the size of
parental effects by about 50 percent for both sexes.

Therefore, the increased total explained variance as
vell as increased gize of parental effect may result from
the fact that adolescents”’ perception of parental
azpirations partly reflect the adolescents’ own aspirations
for themselves.

On the basis of the main empirical findings that vere
presented briefly, e predict' to find gignificant
differences between parenis’ énd adolescents’ educational
aspirations and expectations and occupational aspirations,
but non-significant differences between adolescent-perceived
parents’ and adolescents’ educational aspirations ‘and
expectations, and ogcupational aspirations.

Additionally, the adolescents’ esducationsal aspirations
and expectations, and occupaticnal aspirations will be
significantly related with perceived-parenis’ aspirations
and expectations than -parentsf own agpirations and

sxpectations, according to owr predictions.

11



Adolescents’ Self-Concept U0f Academic Competence And

"Competence” ig a broad term that refers to a person’s
capacity to interact effectively with +the environment. It
includes the acgusition of knowvledge and skills relevant to
adaptation within the school domain; within that domain,
competence is strongly linked with achievement outcowmes that
are assessed through both standardized tesis and classroonm
grades. Competence also has an internalizedv agpect that is
referred to as the "senze of competence". Through effective
and independent action, thereAis a growth of understanding
about who or what controls outcomes and of confidence in
onesgself to produce success (Grolnick‘and Ryan, 1989).

As it vas discussed in other domains, the role of
family beliefs in school aahievément ig considered to be
very impertant, Family bheliefs about childfen’s
achiévement influence both parent’s behavior and children’'s
gelf-concepts regarding aéademic competencs. Studies of
family characteristics and aﬁademic attainment show parents’
attitudes toward achievement to be related with children’s
pe:fnrménce {Hess est. al.. 1987; Stevenson et.al. ., 1990;
Parsons et.al., 1982). The sgawme bhody of work established s
positive relation between parents’ expectations for their

children’s achievemwent and children’s actual achievement.



However, the relation of these expectancies to

children’s expecitancies and self-concepts regarding ability

for achievement and the exact nature of these expectancy
messages themselves have not been adegquately explored
{ Parsons et. al,, 1582). Parents may form specific

expectancies regarding their child’s probable performance in
particular courses. Howvever, we are centrally concerened
with hov parental expectancies for their children might be
perceived by the children and hov children‘s perceived-
parental beliefs cowpared with actual parental beliefs
affect their own beliefs and seif-cnncepts.

The self is a social pradﬁﬁt, emerging out of symbolic
interacticn and the prereguisite cognitive capacity for
role-taking, whichvenables uz to see ourselvea azg {(ve
imagine) others see us (Coolsy, 1902). This idea, first
popularized by Cocley’'s (1902) discussion of the "locking-
glass self”, isucurrentiy expressed in terms of Preflected
appraizals" (Rosenberg, 197%9). In the family we would expect
the reflected appraisals of parents to be particularly
significant for childrenfs selfjconceptions. Clearly, the
"reality" of greater congssguence for the child’s self-
concepts is the versi&n perceivéd by +the child (OGecas and
=Zchwalbe, 1985).

In the study of Parsons et.al. (198Z2), math was chosen

13



as the domain ?f the study. Nothers’, fathers’,
adolegcents’ and adolescents’ percepticns of  parents’
attitudes toward +the future expectancies in wmath, self-
concept of wath-ability, and the perception of task
difficulty wvere compared, The correlation between
adolescents’ perceptions of parents’ perceptions of their
math-ability and their self-concept of wath ability was
found to be higher {(r=.74, p<.01) than the corelation
betwveen parents’ actual perceptions of adolescents’
math-ability and adolescents self-concept of math-ability
{r=.47, p<.01l). Alzo, the ‘correlation between the
adeolescents’ percephtion of parénts’ future expectancies for
them and their own fulture expectancies in math was found to
be higher {(r=.862, p<.01} than with the correlation betwveen
parents’ actual future expectancies for the adolescent

and the adolescents’ owvn future expectancies in math (r=.40,

p<.0l). Similariy, the adolescentzs’ percepitiong of task
difficulty correlated higher with +their perceptions of
parents’ perceptions of task difficulty for the adolescent

(r=, 357, pé.Oi) than with the parents’ actual perceptions of
task difficulty for the adolescents (r=.35, p<.0l). 1In the
game direction of their resultg; children's self-perceptions,
expectancies and perception of task difficuliy more strongly

related to their perceptions cof their parents’ beliefiz and



expectancies rather +than +the parents’ actual estimates of
their children’s abilities.

in a study done by Calsyn and Kenny (1977) a high
correlation vas obtained between the adolescents’ self-
concepts of academic ability (that is the adolescents’
evaluationse of their present school ability as compared with
other classmates) and perceived parental evaluations that
agks the studentis to estimate how their parents would rate
their present school ability and future cagacity {(r=.73,
p<.001). Morecver, they found that percieved evaluations of
parents are cauzally predominant over self-concept of schoel
ability of adolescents which in turn is causally predominant
over academic achievewent. The results support the two-stage
self-enhancement model of Kinch (1983) +that change in
perceived svaluations of significént others leads to change
in sélf—concept of mchool ability for the adclescents which
in turn leads to change in their acgdemic achievement.

Iin +the light of related literature, ve predict to find
a significant differences between parents’ and adolescents’
evaluations of +the adolescents’ academic competence, but
non-significant differences between the adolescent-perceived:
parents’ and - adolescents’ evaluations of the adolescents’
academic competence.

We additionally predict that, the - adolescents’



evaluations of their academic cowmpetence will be more
strongly related with their perceptions of their parents’
evaluations than parents’ own evaluations.

After presenting the main empirical evidences, I would
like to summarize the general rationale underlying our
predictions .

As menticoned above, parentsz play very important roles
in transmitting socialization values, developing a self-~
concept, and determining the future goals for their
children. Hovever, the influences of parents are mediated
and gualified by a host of vgriables. The accuracy with
which these influences are perceived by c¢hildren 4is of
crucial importance. It seems reasconable to  think of
perceptions as particularly affected by the information
features of the parental wmessages: their salience, ease of
verbali=zation, and redundancy (Cashmore and Goodnow, 1985).
These factors are consgidered +to be the most important
oneg for predicting that there will be incongruences between
parents’ and adolescents’ values, agpirations, exnpectations,
and evaluations since they are not being communicated
wlearly between parents and thgir offspring. Moreover, if
we écnsider adolescence as a periocd of separatedness from
the family, it will naf be wrong to assume  that adolescents
da not gi?eﬁtheir full attention te the messages or advice
Zhat their parents are trying to give thew .

ie



in addition to the above mentioned prediction, we alsc
predict  that adolescents’ peroceptions of +their parents’
values, agpirations, expectations, and evalusitions will be
congryent wiﬁh,ih@ir cwn values, aspirations, expectations,
and evaluations.

Here, wve are talking about a distortion in perceiving
parents snod the tendency of adolescents to distort their
vievs of parents +to make them consistent with their own
beliefs. This is 2 well known notion that sowe psychological
theories such as Sherif’s .asgimiiatianfcantrast theory
iSherif and Sherif, 19485, Festingerfs cognitive dissonance
theory {Festinger, 1919}, and Heider’s balance theory {1938).
The sdolescents’ perceptions . of pareatsl belisfs may
repregent 8 projection of their own belieis.

Hloreover, the adolescents’ beliefs are more reaponsive
te and related to their ovn interpretations of fawmily
"realities” than to the realities of other family menbers.
This i 8 ceantral tenet of the “looking-glass self ar Lhs
refiected appraisals procesy {Hozenberg, 19797,

Shrauger and Schoeneman’'s (1979 review of the ressarch

on the *looking-glasse self® indicates that there is a
considerable gdoubt about the effect of other’s actual
geroeptions of & pergon on that pereson’s self-pecception.

[N

Thevy pheerved  that a) people’s self-perceptions agree

)

ot



substantially with the way they "think” others perceive
thew; but that b} there is= little agreement betveen

people’s self-perceptions and how they are actually perceived

by others. This is the main understanding underlying our
suggestion that adolescents”’ values, aspirations,
expectations, and evaluations are more strongly related

¥ith their perceptions of their parents’ positions than with

the actual positions parents take.

Parent’s influences on children’'s beliefs are
affected by the extent to which . children identify with
their parents {(Acock and Bengston, 19783}, Socialization
outcones are dependent on the gquality of parent-child

relations, that is, on vwhat goess on  beltween parents and
children. To the extent that +the child identifies with
parent, he or she is wore likely to internalize the parents
values and beliefs. Identification, in turn, depends on the
quality of parental behavior toward the child, gparticularly
with regard to parental control, support, and participation
(Whitbeck and Gecas, 1988).

Parental support is one of the strongest variables in
the socialization literature ,krand it refers to children’'s
pefc@ﬁticns that parents approve of +them and help them when
they need it {(Whitbeck and Gecas, 1988). It dis positively

related +to ocogaitive developmwment, conformity to adult



standards, woral behavior, internal locus of control, self-
geteem, instrumental competence, and academic achisvement of
children and adolescents  (Gecas and Seff, 1990). According
to FPeterson, Hollins, and Thowas (1985), parents are most
effective as agents of socialization when they express a
high level of support and exercise inductive control. Under
these conditions, children are wost likely to identify with
their parents, internalize values and expectations, and
hecome receptive participants in their own socizalization.
Bornbusch e=t. al. (1987) also provided evidence that

adolescents’ get lover =school grades when their descriptions

of family behavior indicated wore authoritarian, wmore
permissive, and less auvthoritative parenting. Therefore,
parenting gityles have becoms increasingly important in

recent studies.

However, parents énd adolescents seem to  be
differentially motivated in the conclusions that they draw
about the nature of parent-child relationships. Parents

perceive families as more loving, closer, more understanding,
and more adapti&e to stress, and less problematic than their
adolescent children do. In the study of Noller and Callan
{1988}, they found that adolescents tended +to view the
interaction of family members in a more negative light than

their parents did,



Another evidence comes from the study of Smetana (1988)
which found parent-adolescent differences in conceptions of
parental authority. Adolescents at all ages are found to be
more likely to reason about the multifaceted and personal
issues as personal and sort them as under more personal
juristication than were parents.

Beott at, al, (1921} in their study of children’s
personality as a function of family relations within and
between cultures, also found +that the child’'s self-esteem
and emoticnal well-bsing depended on his/her own view of
parental nuriturance and permissiveness, but not on parents’
reports of these family characteristics. MNoreover, the
child’s interpersonal couwnpetence was favorably affected by
hig/her own view o0f parental nuriturance, bult parent-reported
nurturance had the opposite effect, diminishing interpersonal
compefence in the child’'s own syes.

Lastly, Barnes and Olson (1983) found that, ﬁampared to
the adolescent reports, both parents reported significantly
more openness and fewver problems in communicating with their
children.

These findings  can be interpreted in terms of the
"generation stake” hypothesis ( Bengston and Kuypers, 1971)
where pa;ents have a stake in maximizing the similarities

hetween themselves and their children because of the effort

b
2



and commitment that théy have invested in their families and
adolescents have a stake in minimizing these similarities
in order to strengthen their sense of autonomy and
independence. Thus, each generation views family interactions
in terms of its own particular biss.

It i clear from the recent empirical studies that
adolescents view their intrafamily cowmunication with
greater negativism and their personality charscteristics are
affected more by their perceptions of family interactions
than by parent-reported interactions.

Therefore, identification. with parents, which is
crucial for the congruence between parents’ and adolescents’
values, agpirations, expectations, and evaluations is wore

responsive to the “"adolescent-perceived" family relationships.

From this perspective, the last prediction can be
made as =such; the relationship betveen parents’r and
aduléscents' values, agpirations and expectations, and

evaluations will increase under conditions of adolescent-
perceived high parental support and close intrafamily

relationships.



HYPOTHESES : The specific hypotheses to be tested in
the present study can be summarized as follows:

1} There will be . significant differences betveen
parents’ and adolescents’ school -related gsocilization
values, educational and ococupational aspirations and
expectations, and evaluations of the adolescents’
acadewic competence, wvhereas there will be non-
significant differences between the adolescent-perceived
parents’ and adolescents’ values, aspirations, expectations,
and evaluations.

2) There will be gignificant relationships between
adolescent-perceived parents’ school- related socilazation
values, educational and cccupational aspirations and
expectations, and evaluationz of the adolescents’ academic
competence, wheresas there will be no such relationship
beitwvesn parenﬁs" and adolescents’ values, aspirations,
expecations, and evaluations.

3) There will be significant relationships between
adolescent-perceived high pérental support and close

intrafamily interactions and the congruence between parents’

and adolescents’ school-related socilazation values,
sducational and occupational aspiraticns and expectations,

and evaluationg of the adoeolescents’ academic competence.



HRETHODR .

SUBJECTS: The pcﬁuiatiaﬁ from yhiah the respondents were
selected Jor this resesrch congisted of boys and girls vho
wvere adolescents in  the aixzth, seventh, eighth, and ninth
grades of secondary school in Istanbul. Their ages ranged
from 12 te 15, Alsc, the sample included the mothers of the
selected adolescents.

The subjecis belonged to the middle socio-ecgenomic class
and studied in a typical middle-class private high school of
Istanbul: Frivate Ahwet Bimsek High School which was chosen
due to its convenience and asvailability.

In +the selection of adolescents, stratified random
sampling wvas ewmployed and each age group or grade vas
congidered to be a stratum.

Five clazsess ILrom sach steratum were selected acoording
to the Froportional to ?Gpuiatién Size procedure. Uverall,
there were 10 wmale and 10 female students in sach age gréup,

The charscterigtics of the wmoither gsmple are presented
in Tab;e i, 2, and 3.

Table 1. Ages O The éampled Mothers

Precentages

o
3

232 1.2
= 3237 is. 8
1€} 37 4% 45,
I
o 4547 24,7
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Table Z. Occupational Status (Of The Sampled Hothers

Percentages
Housevife 43
Liberal 8.&
Frofegssions
VWhite-Collar 18 &
Retaired 23.5
l.awver 11.1
Doctor/Hurse 1.2

Takhle 3. Educational Level Uf The Sampled Mothers.

Fercentages

Primary School 1i.1
Niddle School 28. 4
High School 40, &8
Uaiversity » S i7.6
Graduate » 1.2



INSTRUMENTS: The instruments used for the present siudy
consisted of three separate guestionnaires, an adolescentz’
guestionnaire, a parents’ guestionnaire, and an adolescent-
perceived parenits’ gquestionnaire,

ADOLESCENTE " @UESTIONNAIRE BASED ON THEIR OWN EVALUATIONS,

The adolescents’ gquestionnaire gathered information on
twvelve variables. For most of the wvariables multi-item
scales vwere used for which items were mnsti& taken from the
literature. The folleowving sub-section will give an overview
2f the variables weasured. Sources of items will be repérted
while sxsact wordings of ite#s are generally owmitted, The‘
reader is referred tﬁ‘ the Appendix, Variables will be
reported in the order presented and item numbers are given
in parentheses,

YValve Fut On Education And Schooling:

This verisble was measured by using ten items (@1 to
B10) tapping the adolescents’ conceptions of the functions
of school by sgking why they attend gchool. The first eight
items vere taken from the gtudy of Stevenson and Lee (1990)
on the context of achievement where American, Chinese and
Japanese children were cowmpared. The same quegtiena‘ were
élsa used for the Turkish séﬁplé in the follov-up study oif
Kagitocibaasi ii@éﬁ?.

The gquestions were Lbased on three factors, the Ificrst

S
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peing the reflections of adolescenis’ interests in learning,
the second being the iwmportance of external forces, and the
third being the social aspects of school. The last tvo items
vere added by the ressarcher.

For each item, regarding reasons for attending school,
a Likerit-iype response forwmat was used, and the respondents
vere agked to circle the appropriste ansyver ranging from 1
{not important at all ' to 5 {(very important).

In =sdditionsa @ll =asked the respondents to dindicate
the relative importance of ,experience and schooling for
being sugcessfal in life. Téis item was also dsed in
Bagiteoibasi (1992, For this itewm the ansvers ranged from 1
{experience is much more important) to 5 ( schooling is much
mare important’.

Thé ailphs reliability coefficient of the measures used
for this varisble vas ,&%73.

Lastly, 12 was added +to the gquestionnaire by the
regearcher, asking vhy the adolescents vwere being educated.
There were 9 sgepntences presented Lo +the regspondents and
they vwere asked to rank order only the ficrst and the sscond
mogt important feascn of their being educated.

Autonomy And Belief In Internsl And External Conitrol:

Therse wers eight items (H13 Lo €20)  to seasure ithis

variable and they were taken frowm the study of Stevenson and



Lee (1930). Host of the itews were also used by Kagitocibasi
{1922y, Here, the adolescents were aszked 4o indicate the
importance of various factors influencing school performance
on  Likert-type scales, The itews included fsotors such as
intelligence, working hard, study habits, home envirvonment,
parental help, curriculum difficulty, =nd luck.

The alpha relisbility coefficient of +this scale wvas

There were thres items (G421 +to U23) to measure this
variable. The items vwere taken from the study of Dornbusch
et.al, {i987). Adolescents were asked +to indicate how far
they would like to go 4in schoeol snd how  far they would

expect to go in  =cheool,. The ansvers vere coptained from a

et

S-point scale ranging Ifrom li{gquit scheool as zoon as possible
to 5 {(fimish university and take graduste training?.

-The alpha reliability cogfficient of the scale was

For the ogcoupational aspirations they were directly
asked the sort of occupation they wvanted Lo have aiter
findishing the school using open-gnded guestions.

Adolescents’ Evaluations of Their Academic Competence:

¢ From &2 o RZ2&. adolsscents verse asked to svaluates

their academic sbilities and compelencs, compared with

g g
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gthers in their oclass, These guestions were the sawne

gquestions as BKagitcibasl (1992} used for her followv-up study.

Hore gpecifionlly, they vere asked %o compare their
intelligence, their acadenic performnance, and

indugtricusness with their glesss-wmates. Horeover, they were
asked to evaluate their poitential for acadewmic competence by
asking vhether they thought they could be first in the class
if they studised hardesr. Al=o, they wvere asked how vell

¢

atizfied they wers with their acadewic performance., AlL the

0

items vere based on 7-point scslss and the alphs reliability
coefficient was . HB118,
Commitment To Schooling:
-_;;;—;~;;;;;w;£é£:%;éag;“;%;;wwere taken from Schweinhart
et.al. (1980} 'z study on the =ffscits of Perry Freschool

program and also used by Hagitcibasi (1932). The items aime

to asse

]

5 how wuch the adolescents like =mchool, howvw much
importance +they give to schooling, grades, and studying at
home ; S-point scal

The alpha reliability coefficient for tThis group of

1i
f,
?e.ﬂ

itemns wa:

Thne guestions number from 32 to 44 aimed to assess the
adolescents’ socizlization valves related with schooling. 14

pualitiss of an  %idesl student® weres presented op a =cale

tv.ér



from 1 (not iwmportant at all) to 5 (very imporiani’ and the

adolescents vers asked to rate each gquality’s importancs in

et

gefining an ideal student. This measurement was taken from
the =iudy of Cashwore and Goodnow {(1989) on the agreswment
betvesn generations.
The alpha relisbility coefficient of this measurement
|~y

WES . 7odD.

Self-Estesm/Self-~Concept:

o~

There wvers Y9 (K45 Lo W55 characteristices presented to
agsgess the adolescents’ seli-esteem / seli-concept and
the adolescents vwere ashkhed lrta gvaluate +their personal
characteristicsg by rating eacﬁ item on a scale 1 {very much
like me ) to 3 { not like me at all)., These itewms veres taken
from HKagitcibasi (1992) and the alphas relisbility coeffient
was F 7112,

Family Helationships as ﬁepartedIEy The Adolescents and

Evaluationg of Their Mothers® Characieristics:

The totzl of 11 items {6854 Lo G6d) vers used to measure
thig variable. The first 7 items were taken from the study
of Boshnhke (19913 Dﬁ the reiatiaﬂﬂhip of family  climate and
S;hnﬂi‘hehaviar in & cromg-culiural perspective. They e
sizo used by Hagitoibasi (1993),

The items congisted of guestions such 88 hov the

r

adolescentz feel shout the things they and their families do



together, how they feel about the harmony within their
families or vwhether they perceive the wmewmbers of their
families as ocloge or distant to sach other. Hespondents
rated their evaluations on S-point scales. They vwere also
azkked with an open-ended guestion whom they firs:t ask for
help when they have mome problewms.

There were four wmore guestions about the adolescenis

perceptions of their wmothers. These gquestions vere talken
from the situdy of YWhitbeck and Gecas (13587 on value

gttribution and wvalue ifranawission between parents and
children. These guestions aiwed to assess how supportive Lhe

mothers are in th

i
W

yea of ithe adolescents, Some of the
ﬂue tiocnE wvere as follows: "If I have any kind of problem, 1
can count on wmy mother bto help me out”, "mother =says nice

thing o ms ", or *mother teaches wme things I want to kKnow®

et

- . .2t Regponze categories for these items were based on the
adolescents’ perceived freguencies of the behaviors: all of
the time, mozt of the time, occasionslly, rarely, never.
The owverall =zlphs relisbility of the scales was . 7355
sdolescents’ Actusl Academic Ferformance:

For this wvariable, adolescents’ wmost recent sochool

grades wvers ocaloulated amed n their English, Hathemstiocs,
Sciences, Geography, Histor: Turkish, =snd Computer wmid-terw
# ograpny, 1 LS LY ) FPUT R LB, 143 nRUG ¥ Bl W <

grades., Each grade wvasg mulﬁipii@dr by the course weight and



then the wmsgan of all  the courses vasz phtaingd as Lhe
representative for their ascadewic performance.

ADULESUCENTES" GQUESTIONNAIRE BASED (N THEIR PERCEFTIONS
OF MOTHERS® EVALUATIONS

In this gussitionnaire adolescents were asked to predict
their mothers’ evaluations of their school work snd their
opiniong on sowme scocislizstion values. The variables used
for thisg guesticnnaire were adolescents’™ perceptions of
their wothers’® sducstional and cccupational aspirstions and
gxpectations, gvgiuations of their academic compesltence, and
gocialization values. The quesﬁimns vnder the pname oi these

variables ywyere the zame ag the ones used for adolescents’

guestionnaire hased on theilr owa evalustions, except the
wording, begcsuse this +tiwme they were nolt ashed their own

svaluationsg but wothersg’ evaluwstions as perceived by them
{gee Appendix 17,

The sipha relisbility of the scales uged for educational
agpirations and expectations was 7068, evaluations oif

adolegcents’ academnic competencs was . 7565, and

zocialization values was ,?8&3,

FARENTE'® RUESTIONHAIRE:
In this guestionnaire wmothers vwere asked Lo evaluate
theirc children’s acadenic compelence. They vere also ambed

about their socialization values Jregarding schooling and

H31



educational and ooctupstional aspirstions and expectations

for their childrsi.

This gquestionnsire consisted of the mame guestions as
in the adolescenits’ guestionnaire in  order to allow
compacisons hetvesn adolescents’, adolescent -percegived

parents’, and paregnits’ sgocislizstion values, educational and
cocupational expectations and aspirations, and beliefs sbout
the adolescents’ acadewic compstence. Haturally, wording
vag manipulsted and sdapied for mothers (see Appendix 1).
The alpha reliability of the scales used for mothers”’

educational and ccoupstional aspirations and expectations

was . 5805, svaluations of their ghildrens’ academic

- i

competence wag . 7284, and socialization values was . 7320,

Aditionally, mother's age, educational lievel and
ocoupation wers askhed by open-ended gquestions.

: WETE asked to evaluaie family

Moreover, wothers
relationships using three guestions, which vere the sSame

as QO5&, @57, @58 of the Adolescents’ Guestionnaire based

an their own evaluaslions, in order to allow comparisons

vetween zsdolescent- and mother~reported family interactions.

-
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ty for this measure vas .7
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PROCEDURE:
Appointmenis wers wade with the counselors of Ozel
Ahmeit Simsek High School. duegtionnaires vwere administered

during the counselling hours of two congecutive wesks.

In the fieste administration the Adolescents”’
Huestionnaire based on  their own esvaluations {Form A}
wasg given Lo 30%  of  the students and the aAdolescents’

duestionnaire based on their perceptions of their mothers’
evaluastiona (Form B was given +to +ithe other 304 of the
sgtudents.

Eﬁr the sooond administration, which was one veek
later, the first group vho ansvered Form A in the first week,
vas given Form B in the second week and the second group who

had Form B was given Forwm A.

5

Therefore, the esffscts of the order of presentation
wers Gantralleﬁ‘by counter belancing the gquestionnaires.

The guestionnaires vere self adwinistered and Form A
Took aproximately 34 minutes whereas Form B took
aproximately 15 minutes.

At the end opf the sgcond adminisiration, the adolescents

were asked to write their phone nunbers on theic forms and
they were given a letter for the mothers explaining the

:

reggareh brigfly and requested itheilr psriicipation.

i

After a sghort pericd of  tiwme, appoinwments  were made

sy
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with the moibhers by phone and they were visited at their
homes. Unly one mother had fo reject meeting because of

ilinezs, and ihe guestionnaire wss posted Lo her.

St

411 the wvisite were highly welcomed by fLhe mothers and

1

#ach mother was perzonally interviewed by the reseavchesr
herself. The interviesws took more than one hour.

A=z above mentioned, only the mothers were intervievsd

e

m

nd the adolescents, in  turn, wvwere ssked to predict the
evaluations of their mothers because in bthe Turkish fawmily
mothers sre wugh wores involved in their children’s school

related issues than fathers

]
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RESULTS
This chapter will give an gextensive overview of the
results of data analyses carried in the present study.
The analyses presented in this chapter were done by SPSS-PC

statistics program. They start out by testing the first )

hypothesis stating that there are significant mean
differences between adolescenis’ and parents’ responses
on socialization values, educational and occupational

aspirations and expeciations, and beliefs abouit adolescents’
academic competence, whereas there are no significant mean
differences betveen adolescent-perceived parents’ and
adolescents’ responses on abave.mentioned issues.

In order to test the first hypothesis, Repeated-Measures
ANUOVAs wvere conducted. For sach variable we have three scores.
The first is the adolescents’ own evaluations (C?:\the second
iz the adolescents perceptions of their parents’ evaluations
(CF); and the +third is the parents’ ovwn evaluvations (P).

"As mentioned above, the three scores for each variable
vere campéred via Repeafed—ﬂeasures ANOVA. After the
comparisons of these three sets - of data, +the data obtained
from adolescents’  own evaluations were compared both with
adolescents’ perceptions of their parents’ evaluations and
parentg’ own evaluations respectively via t-test contrasts. x

#The following formula was applied for t-test comparisons:

X1-X2

fmmm e t critical= 2.¥YF 2,80
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The follovwing table summarizes the results:

Table 4. Repeated-leasures ANOVAs of Adolescents’, Pérents’,
and Adolesvent-Ferceived Parents” Socializatin Yalues,
Educational and Occupational Aspirations and Expectations,

and Evaluationz of The Adolescents’ Academic Competence and
T-Test Comparizons Betwesn Adolescents’® and Parents’, and
Beitvesn Adolescents’ and Adolescent-FPerceived Parents'

Evaluations o©f Above-Mentioned Issues.

F Values t-test Values t-test Values
Between Between
C and CP C and P

Adolescent’s Academic Cowmpetence

Adolescent’'s
Intelligence 6, 909« 1.25 4, 96**

Adolescent’s
Academic Success 1.973 0. 163 1.94

Adolescent’s
Potential Academic 6&6.886#« 1.99 3.79**
Sucegs .

Adolescent’'s
Industricusness 1.011 0. 363 1.40

Adolescent’s
Satisfaction Wiih ‘0.476 ‘ 0.92 1.035
Their Academic Perf. : - .

Educational aspirations and expectations

Educational

Agpirations 4,276+ 1.12 2. 67+
Educational .

Expectations 4, 129+ Z2.11 2,95
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F Values +t-test Values

Betvween
C and CP
Socialization Values
The Importance
of School Z.5%4 0. 84
The Importance
0f QGrades 8.525= 1.18
The Importance of
Studying at Home 23. 493+« 2.47

The Rualities of an " Ideal Student®

Tries Hard 3.215+ 0.633
Concantrates :

Well 13.652++= 0. 80
Takes Pride In
Doing a Good Job 24.838%« 2,07
Speaks Correctly 11.154%+ 1.168
Is Obedient 11.885+%=+ 0.90
Iz Neat 2. 255+ g.38

Has a Good
Memory 16, 136+%+ 0.949

Iz Interested
in How and Why ' .
Things Happen 4, 784+ 0.09

Hag a2 Good Sense
of Humor ’ 5. 006+% 0. 844

Is Able To Work Qut
Unusual Problews g, 225+ 0. 58

Has A Good
Imagination 0.749 1.012
37

t~test Values
Between
C and P

2. 70+

6. 86%%

2.509=

4, 487 %%

7.902%=

4,.615%«

3.79%%

2. 60+

5. 59 %

2,92+

3. 20#% =%

Z2.616#*

1.265



F Values t-test Values t-test Values

Between ) Betwveen
C and CF € and P
Can Work Guickly  5.984+ 0.87 2,573
Asks
@Fuestions 15,194 %+ 1.17 6. 435% %
# p<.03
#+#p<, O
Az it is seen in Table 4, the F values showed
significant differences between adolescents’, adolescent-
perceived parents’, and parents’ scocialization values
except for +the importance of school and having a geod
imagination for an ideal student. Moreover, t-test

comparisons shoved significant differences between parents’

and adolescents’ sccialization wvalues (the same exceptions
being valid) vwhereas, no significant differences were found
betwveen adolescents and adolescent~ perceived parentis’

Sgcialization values.
The same pattern was also found for education
aspiration=s and expectstions.

For evaluations of the adolescents’ academic competence,

the expected pattern vas seen for +the evaluations
of the adolescents’ potential academic success and
intelligence. Other than these variables, there are no
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significant differences between adolescents’, parents’,
and adolescent -perceived parents’ svaluations of the
adolescents’ acadewmic success, the gatisfaction with their

academic performance, and the evaluations abouit their

industriousness.

Although the first hypothesis found partial support for
the variablesg related to the evaluations of the adolescents’
academic compelence, we can still s=ay +that +the second
hypothesis was supported in general terms since we obtained
18 expected resulis over 23.

The significance of the +t-test results are also
confirmed by the Bonferroni Method which deals with the fact
that when several significance tests are performed there wmay
be a high probkibility that one or more of the tests will be
significant just by chance {(Darlington and Carlson, 19875,
According to the results of the Bonferroni analyses, none of
the t-test are significant vhen applied to compare
‘adolescents and adolescent-perceived parents’ evaluations.
On the other hand, 18 t-test results over 23 are significant
when applied to compare adoleécents' and parents ’
evaluations.

The second hypothesis put emphasis on the effectiveness
0of adolescents’ perceptions of their parenits’ sccislization

values, educaticnal and occupational aspirations and

39



sexpectations, and beliefs abhout adolescents’ academic
competence rather +than parents’ actual evaluations on
adolescents’ own evaluations of mentioned issues.

More specifically, the second part of this study aims
to show +that adolescents’ socizlization values,'educatimnal

and occupational aspirations and expectations, and beliefs

about adolescents’ academic osompetence will be MOTE
strongly related +to their perceptiong of their parents’
evaluations than to parents’ own svaluations.

In order to test ithis hypmthesia, Pearson correlation

coefficients vere calculated based on adolescents’ own
gvaluations (C), adolescents’ pesroeived parents’ evaluations

£

{CP}, and parentis awvn svaluations (Fl.

The results ars shown in Table 3.

Table 5., The Pearson Correlation Coefficients Between

Adolezcents’ and Adolezcent-Ferceived Farents’, and
Between Adolescents’ and Parents’ Socialization Values,

FEducational and Occupational Aspirations and Expectations,

i

and Evaluations of the Adolescents’ Acsdewic Competence,

40



r bstween _ ) T between

C-CP ) c-P
Adolescent’'s Academic Competence

Adolescent’'s
Intelligience . 3ET T #w % . 1969

Adolescent’s
Academic Success . D236% %% cA710xex

Adolescent’s

Hard Working . D365 % s . 0876
Adolescent’'s ,
Potential Academic L 497 0% e« . 1860
Competence

Adolescent’s
Satisfaction With . AS584 % L D147 ewn
Their Academic Perf. :

Educational agpirations and expectations

Educational
Aspirations c 2054%x L0181
Educational
Expectations  ABTZE % . 0736

Socialization Values

The Imporiance :
of School . 36064 x# 4044 % x %

The Importance .
gf OGrades 2631 %* . 1283

The Importance of

Studying at Home . B733%x . 1950
The Gualities of an " Ideal Student”
Trieg Hard . 2981#% L1112



- © between r betvween

C-CP c-P
Concantrates

Well . 2743« .0214
Takes Pride In

Doing a Good Job cA3B4GRE . 0682
Speaks Correctly . G828 % » . 0340
Is Ubedient . 3408« %« . 2043
Is HNeat L 27T T ex . 2069

Igs Interested
in How and Why . 336 %« . 1026
Things Happen '

Has a Good
Memory ., 3258% % . 1236

Has a Good Sense

of Humor . BZ75%E L1166
Has A Good ‘ )
Imagination L AT792%xx . 2458+

Is Able To Work CGut

Unusual Problems .4661**f . 1040
Can Work @uickly s 3BT e s . 0617
Asks

Huestions » » . 2664%% . 2201

#p<, 05 *#p<, 01 #xxp<. 001
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As Table 3 shovs, - all the correlations between
adolescents’ and adolescent-perceived parents’ socialization
values showed significant relationships, wvhereas, the
correlations betveen adolescents’ and parents’ socialization
values showved insignificant relationships except for two
itemz. These were the importance of schooling and the
importance of having a good imagination for an ideal student.
For | these two ditems we also obhtained gsignificant
correlations beiveen parents and adolescents.

The same pattern is also observed for educatioconal
agpirations and expectations.’

Results come from the answers to open-~ended questions
about the kind of job aspired for. Congruence between these
pairs wvas coded on a 4-point scale. A score of 4 was given
for complete congruence on a specified occupation (e.g. both
parties say "carpenter"); a score of 3 was given for =2 match
on  the same type of occupation {(e.g. both "professional"”
or both "trade"); or for agreement on an open responce {(e.qg.
both say "it’s his [her/myl choice“). Scores’of 2 and 1 vere
given for lower degrees. of matching. For actual agreement,
a gcore of 2 was given vwhen one ?arty was nonspecific (e.g.
“Elean‘jcb") and +the other party specified specified a
different type of occoupation (e.g. "trade"), and a score

of 1 was given when there was disagreement on specified
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occupations or Lype of cccupation. For perceived agreement,

a =core of 2Z was given when +the child gave a specific
occupation and declined to name any parents’ choice on
the grounds that the choice was the child’s, and a mcore
of 1 when the child gave a specific chouice and added "not

what my parents want”. The results showed that the

adolescents displayed high level of perceived agreement (72%)
but lower level of actual agreement ( 31%).

In +the analysez of the beliefs about adolescents’
academic competence, we obzerve the same strong
relationships betvween adolescents’ and adolescent-perceived
parents’ evaluations, except the evaluaﬁions of their
academic muoccess and how gatisfied they are with it.
For these two items we found significant correlations also
between parents’ and adolescents’ responses.

We =ee from the results that the second hypothesiz wvas
supported except for  four variables ocut of 2Z24. These
deviations will be discussed in detail in the next section.
The relaibility of the results are confirmed also by
Bonferroni HMethod.

The  third hypothesis, which is related with the first
one, states that the difference betwesn adolescents’ and
parents’ socialization values, educational aspirations and
expectations, and the beliefs about adolescents’ academic
competence is less in  the context of warm and supportive
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family interactions.
To test this hypothesis, first the difference scores
between adolescents’ and parents’ pesponses were calculated

for sach item of the three variables, namely, school-related

socialization wvalues, educational and occupational
agpirations and expectations, and evaluations of the
adolescents’ academic competence. Than these difference
scores were added up to create three separete scores for

thege variables. These nev oreated scores were correlated
with the sum of family  dinteractions and mother’s
characteristics measurements.

This 3xZ correlation matrix is presented in Table 6:

Table 6. The Pearson Correlation Coefficients Between
Actual Agreement Scores of Socialization Values, Educatiunal
and Occupational Aspirations  and Expectations, and
Evaluations of The Adolescents’ Academic Competence and The
Sum  of Scale Scores of Adolescent-Perceived Family
Interactions and Huthers’ Characteristics Variables.

Family Interactions

Ags Perceived By Mothers’
Adolecsents Characteristics

Socialization Values . -.4005** -, 3586% %

Educational and
Qocoupational Aspirations  -. 1667 -. 2619=%
and Expectations

Evaluations Of The i
Adolescents’ Acadewmic -, 2428% -. 1719

Competence

* ps. 05 «% p<.01 45



The negative correlations indicate that as the family
relationships and mothers’ characteristics are perceived as
varmer and wore supportive, the the incongruence betwesn
the evaluations of adolescents and parents decreases.

s seen frowm Table 6, we obtained four significant
correlations out of six, therefore we can conclude that the
third hypothesis also found support on the basis of results.

Beyond +the wain analyszes done to test the hypotheses,

additional analyses vwere conducted using variables related

with wvalue put on education and schooling, autonomy and
beliefs in internal and external locus of control,
commitment to schooling, self-esteem / self-concept, and

family relationships.

A-ANALYSES RELATED WITH ADOLESCENTS® ACTUAL ACADEMIC
PERFUORMANCE (SCHOGL BGRADES)
a) Actual Academic Performance and Value Put On  Education
and Schooling

Pearson correlation coefficients vere calculated to
test the relsticonships betweenkadolescents’  school grades
and measurements of value put on education and schoolingf

Grades show significant relationships with only two
variables of value put on education and schooling . One
of +these is the importance of the things their teachers

are trying to teach them (r=,3739, p<.001), and +the other
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one is the belief in the importance of scﬁoaling for +the
improvement of society (r=.2602, p<.05).
5) Actual Acadewmic Performance and Educational Expectations
and Aspirations

There is a significant correlation between grades and
the degree of schooling which the adolescents want to reach
(r=.3173, p<.001). Alsco, the degree of schooling which the
adolescents expect +to reach shovws significant relationships
with grades (r=.2980, p<.03),
c) Actual Academic Performance and Adolescents’ Evaluations
gf Their Academic Competence

Grades have significant correliztions with adolescents’
evaluations of their academic success (r=,34539, p<.001), with

*

adolescents’ evaluations of their industriousness (r=, 3459,
p<.001), and with +their satisfaction with their academic
success (r=.3435%9, p<.001).
d) Actual Academic Performance and Commitment to Schooi

The only ccrrelatiaﬁ found between grades and
commitment to school measurements vas theAimportanc; given
to studying at home (r#,3106, p<. 0L,
€) Actual Acadewmic Performance and Adolescents’ Self-
Esteem/Self-Concept

The only correlation found between grades and self-

esteem/self-concept megurements was how successful the
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adolescents consider themselves in life(r=, 2911, p<.03}.
£} Actual Academic Performance and Family Relationships as
Reported by The Adolescents

There are significant correlations between grades and
some of +the measurements of adolescent-perceived family
inteactions and mothers’ characteristics. The - adolescents
wvho perceive the family members as being very close to each
other, wvho get along good with their families, and vwho
report that their mothers teach them the things they want to
know have higher gradés. The co;relatiens of these variables
with grades were r=,2780 {(p<.01), ©=.2736 (p<.01), and
r=.3337 (p<,001) regpectively.
g! Actual Academic FPerformance and Adolescent Perceived
Farents® Evaluationz of Their Academic Competence

Grades have significant correlations with how the
adolescents perceive their mothers’ evaluations - of
their academic success (r=.5831, p<.0017, their
industriousnessg (r=.5980, p<001}), +their potential academic
competence (r=,2967, p<.01l}), their mwothers’ satisfaction
with their academic success({r=, 3548, p<. 0017, and their
mothers’ giving importance to their grades(r=., 2604, p<.01).

| In order +to arrive at something like a test of +the

relative importance of the varicus variables mentioned

abaove for the adolescents’ actual academic performance
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{grades), ithese variables vere entereﬁ sucoesively into
regregsgion analyses uging the STEPWISE method.

In +the first place, 8ll the adolescents’ evaluations
vere included az predictors in the regression analyses with
their actual acadewmic performance as the dependent variable.
The results of the regression analysis are presented in
Table 7:

Table 7. Stepvwise Nultiple Regresssion Analyses
Using Adolescents’ Evaluations As Predictors and
Adolescents’ Current Academic Performance As The

Dependent Variable

Predictor Adjusted K F
Adolescents’ Satisfaction
With Their Academic ., 17 17. 82% %%
Performance

Level Of Schooling
Which The Ado;escents . 26 14, 93%«
Want To Reach

The Importance Given ,
To Studying At Home . 29 12.83«x%

Adolescentis’ : : .33 10,92 %«
Self-Confidence ‘

The P-weightis of the variables entered to the regression
equation are; 1) .43## Z) ,30xx« 3) 2% 4) .21x

¥ p<. 08

*%  p<, 01

*%x p<, 001
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In +the second place all the sdolescents’ perceptions of

their mothers’ evaluations vere included as predictors in
the regression analyses with adolescents’ actual academic
performance as the dependent variable. The analyses are

presented in Table &:

Table 8. Stepwise Regression Analysis Using
Adolescents’ FPerceptions of Their Mothers’® Evaluations As
Predictors and Adolescents’ Current Academic Performance As
The Dependent Variable.

Predictor Adjusted R F
Adolezcents’ Perceptions of |

Their Mothesrs’ Evaluations . 34 43, S8xx %
of Their Industricusness

Adolescents’ Perceptions of

Their Mothers’ Evaluations . 40 27.39%sx
gf Their Potential Acadewmic
Success

Adolescents’ Perceptions of »
Their Motherg’” Satisfaction .44 21.29%=xs
¥With Their Academic FPerformance
The p—weighta of the variables entered to the regression

equation are; 1) .539=xx% 2) .23%x 3) .26%¥

* p<. 05
## p<=.01

x#« p<, 001

Az vwe conmpare the perceptual measures presented in

Tabkle & with the self-reports (Table 7)), we can see the
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explanatory pover of perceptual measures over self-reports.
The adolescents’ pepceptions of their,mmihers’ evaluations
of their academic competence explained the variance in the
actual academic performance by 44% vwhereas, adolescents’
self satisfaction with their academic performance {(wvhich is
the only variable related with the adolescents’ evaluations

of their academic competence) explained the variance only by

B~ ANALYSES RELATED WITH EVALUATIONS OF THE
ADOLESCENTS ' ACADEMIC COHMPETENCE
al The Relations of +the Variables Related With The
Adolescents’ Evaluations of Their Academic Competence With
Each Other

Zero-order correlations of the variables related with
the adolescents’ evaluations of their academic competence

are shown in Table 9.
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Table <. Zero-order Ceorrelations Between The
Variables Related With Adeolescents’ Evaluations of Their

Academic Competence.

Acadewmic Hard Potential Satisfac
Success Vorking Academic wWith
Intelligence Success Academi
Performa
Intelligence 1.000 «4311s%% 4075w . 3676« . 2828+«
Academic
Success 1. 000 . 7076% % L4719 % . 56349«
Hard Working 1.000 ., 3878+ . 5199« =
Fotential
Academic 1.000 . 4301 %=
Success
Satisfaction
with ’ 1. 000
Academic
Performance
*p<, 01 #¥p<, 001
Am seen £rom +the +table all the measurements. of
adolescents’ evaluations of their academic competence

related with e=ach other gignificantly.
b} Adolescents’ Evaluations of Their Academic Competence
With Self-Estesn/5elf-Concept

Adolescents’ self-confidence significantly related with

their perceptions of +Lthemselves as having the potent for
scademic success (r=.2820, p<.01), and satisfaction with
their academic competence (r=.3138, p<.01). The correlation
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between adolescenis’ reporits of +themselves as obedient and

their perceptions of themselves as industrious was L3872
(p<.001). The adelescents’ satisfaction with themselves
showed significant correlation with their satisfaction
with their academic competence (r=,3252, p<.0l). The

adolescents’ perceptions of themselves as successful in life
shoved significant correlations with their evaluations
of themselves as academically successful (r=.3524.p<.001).

The same variable correlates with adolescents’ satisfaction

with their academic performance (r=, 3957, p<.001).
o) Adolescents’ Evaluations of Their Academic Competence

with Commitment to School

The only variable related with adolescents’ evaluations
of their academic competence that shoved significant
relationship with the variables of commitment to schoqiing
was the adolescents’ perceptions of themselves as having the
potent for academic success. The adolescents who perceive
themselves as having the potential for academic success give
importance to schooling (f=r26OG, p<.035), and studying at
home for a better academic outcome (r=.4052, p<.001). -
d) Adolescents’ Evaluations of Their Academic Competence
with Family Relationships

There were 1vo significant relationships found

betvween these variables. The correlation betwveen the
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sdolescents’ péerceptions of themselves as suscessiul in
school work and their perceptions of the family members
as very close to each other wvas r=.,2677 {(p<.01). The
perception of clozeness of +the family members +to each
other also correlated with the adolescents’ perceptions
of themselves as having the potential for academic success
{r=.3330, p<.0l}.
&) Adolezcents’ Perceptions of Their Parents’ Evaluations of
Their Academic Competence With Family Relationships

The correlations betvween the adolescents’ perceptions

of their wethers’ evaluations of their hard vorking and

how the adolescents get along with their families was
. 2869 (p<.017}. The correlation betwveen the adolescent-
perceived parents’ evaluations of the adolescentis’

intelligence and how ithey perceive the relations within the
family was .2840 (p<.01). The same variable correlated with
how +the adolescents feel about the things they and their
families do +together was 2791 (p<.0l). The correlation
betwesn the adolescents ‘perceptions of their parents’

satisfactions with their academic performance and their

percéptians of their mothers as =aying nice +things to
them wag 2773 (p<.21}). Hov close ithe adolescentsz perceive
the family members to be to each other correlated with

adolescent -perceived parents’ evaluations of their academic
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success (r=.3001, p<.0l) and with adolescent perceived

parents’ Evaluatiuné of their industricusness (r=.2613,
p<-01). Lastly, the adolescents’ perceptions of their
mothers as teaching agents correlated with adolescent
perceived parents’ evaluations of +their industriousness
{r=, 2973, p<.01l! and with adolescent-perceived parents’

satisfaction with thedir academic performance(r=.2881, p<.01).
£} Adolescents Evaluations of Their Academic Compeitence With
Their Auvtonomy and Beliefs in Internal and Ezternal Control

The correlation belveen adolescents’ evaluations of
intelligience as an important factor for academic success and
admlescents’ evaluations of themselves as intelligent was
. 2829 (p«.01l). The same varisble correlated with adolescents’
avaluations of themselves as 'hard workingi{r=. 2876, p<.03).
The importance of luck as a cause for ascadewic success
negatively corrélated with the adolescents’ evaluaiiaﬁs of
themselves as hard working (r=-.2613, p<.03).
g} Adolescents’ Evaluations of Their Acadewmic Competence
with Their Educatianal Agpirations and Expectations

The correlations beﬁwaen haﬁ much the adolescents  like
school and how susﬁésgful they consider themselves as was
r=,3620 (p<.001). The same variable correlated with how
industrious they consider themzelves (r=,373Z, p<.001). The

level of education they expect to reach correlated with



their evaluations of their potential academic competence
(r=.2612, p<.01).

In +the previous sections, we tried to determine the
predictors of adolescents’ actual academic performance by
regression analyses, using their grades as the dependent
variable. In thig section, we will +test +the relative
importance cof the various variables categorized above for

the adeolescents’ evaluations of their academic performance.

More spesifically, the dependent variable will be
adolegcents’ reporte of their academic performance ( hovw
successiul they perceive themselves to be in school work)

rather than their actual academic performance .

The adolescents’ and adolescént~perceived parents’
evaluations of +the adolescents’ acadewmic competence vere
included as predictors in the regression analysis wiﬁh the
adolescents’ perceptions of hov successful they are in their
school work as the dependent variable.

The resultis are presented in Table 10:
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Table 1. Stepwise Regression Analyses Using
Adolescents’ Self- and Perceived- Evalustions of Their
Academic Cumpetenaé As Predictors and Adolescents’
Considerationz of Themselves As Academically Successful
Ag The Degpendent Varisble.

Predictor Adjusted Rz F

Adolescents’ Ferceptions of
Their MHothers® Evaluations of . A9 78.90% ¢«
Their Indusiriocusness

Adolescents’ Perceptions of

Their HMothers’' Satisfsction .58 57.33%xx
With Their Academic '
Perfarmance
Adolescentg’ Own Satisfactions . 62 435, 30% %=

With Thedir Bchool Ferformance
The ﬁ—weights of the variables entered in +the regression
equation are; 1) .70=++% 2) ,36%%% 3) |, 20%x

%% p<. 01

*#4 p<, 001

As we can see from the table, again, perceptual

measures vwere morg powerful in explaining the wvariance in
the adolescents’ evaluations of hov gsuccessful they were in
schoolwork. Their . pérceptiqps of motherz’ evaluations of
their industrigusness and wmothers’ satisfaction with their
current school performance were more important than either

their own evaluaticns or mothers’ actual evaluations.
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©- ANALYSES RELATED TO ADOLESCENTS® SELF-ESTEEM /

SELF-CONCEPT
a) The Relationships of Adolescents’ Self-Esteem/Self-
Concept Variables With Each Uther.

The zerco-order correlations are presented in Table 11:

Table 1l. Zero-order Correlations Between The

Variables Related With Adulescents’ Self-Esteem/Self-
Concepts

Guven Sosyal Yarat Ita Oecim Hosnut Rka Hbas Basac

Guven 1.000.3607++ 2731+ 0738 ,2882% .2028 .4771+%,3051%, 42935++

Sosyal 1.000 2528+ , 1538 ,3770#*%, 2793+ . 2530%,3573#%, 1152

Yarat 1.000 0964 0809 L2891+ , 1964 .1130 .0836

Ita 1.000.3776+* . 1573 . 0289 ,4163+x, 0573
Gecim : 1. 000 .0964 . 2938+, 2821+ , 2849
Hosnut | 1.000 (1766 .2241%,0884
Rka . ’ 1.000 .1492 .30L11
Hbas ' | “ '1.06@.2571
Basac ‘ ‘ 1.G0¢Q

sp<, 05 #4p<, 01
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Guven=5Self-esteen
Sosyal=Sociable
Jarat=Creative
Ita=0Obedient
Gecim=Good relations with people
Hosnut=Happy with oneself
Rka=Easily make friends
Hbas=S5uccessful in life
Basac=0Overcome difficulties in life

As seen from the table nearly all the indicators of
selfi-concepi/selfi-esteem significantly correlated with each
other.
k) Belf-Esteem/Self-Concept With Family Relationships

There wag a significant wocorrelation between the
adolescents’ perceptions of themselves as obedient and their
having good relations with their families (r=.4848, p<.001).
The correlation of the same variable with the adolescents’
perceptions of the degree of harmony in their family
relations as was .3056 (p<.001}f The adolescentis’ self-
egteem correlated with how close they perceived the family
members to each other (r=.39&l, p<.01). How they feel about

the +things they and their families do together correlated

with their evaluations of +themselves as obedient (r=. 3203,

p<.01}. Their perceptions of mother as a helping agent
vhenever they are in‘trauble. correlated with their
selfi-esteen £r=;2553,- p<.01). Also, their evaluations of
themsel&es ag  successful in life correlated their

percéptions of the mother as an helping agent (r=.,2731, p<.01).
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z) Self-Esteem/Seli-Concept with Value Put on Education and
Schooling

Adolescents’ pefseptians of themselves as obedient
correlated both with their perceptions of schooling as useful
and important for their future (r=.3414, p<.001} and for
improving the society (r=, 3800, p=<.001).

The correlation betveen their zatisfaction with
themselves and going te school since everybody does so was
L2793 (p<.013.

In order to test the relative importance of sowme
variables far the adolescents’ self-esteem, these variables
vere entered successively into the regression analyses.

The evaluations of the adolescents’ vere included as the
predictorsg in the regression analyses with the self-esteewm
scores as thé dependent variab;e.

The results of the anayses are presented in Table 12:

Table lﬁ. Stepwise Regression Analyses Using
Adolescents’ Self-Evaluations As PFPredictors and Their

Self-Confidence As The Dependent Variable

2
Fredictor ) ' Adjusted R F
Their _
1} Being Able To lake . 22 22, 90% %%

Friend Easily

Their
Being Able To Uvercome
The Problems They . 30 17.90% %%

Encountered In Their Lives
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Predictor Adjusted Ez F

Their ,
Being BSocial and Extravert .34 15. 1ldx#»

Their Perceptions of

The Family Mewmbers As .44 13, 91#xx
Close To Each Uther

The pP-vweights of the variables entered in the regression
equation are; 1) .47#x+ 2) [ 3lxxx 3} ,Z24%x 4), 23rs

* p<. 09

*+ p<.0l
*+% p<, 001

As seen from the results, adolescents’ gelf-esteem more
depends on the social interactions they had than on their
academic performance or the eveluations of their academic
competence. Interestingly enough, easily making friends was
found to be the mwmost iwmportant determinant of the
adolescentz’ self-esteem which vas followed by the ability
they had to overcome ithe prcbleﬁs they encountered in life,
ang being a social person.

Horeover, adolescents’ perceptions of the family members as
close to‘ each other increassed the explained wvariance in
their éelf—esteem by 10%.

At this point, we will test the relative importance

0f smome variables for the adolescents’ self satisfaction by

usging regression analyses.
The results of this regression analyses are presented

in Table 13:
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Table 13. Stiepwise Regression Analyses Using
Adolescenits’ Self-Evaluations As Predictors and Adolescents’

Self-Satisfaction As The Dependent Variable.

Predictor Adjusted R® F
Adolescents’ Satiafacﬁion
With Their Acadenic . 10 S, 3dxx
Performance

Adolescents’ Evaluations of
Themzelves Az Intelligent .17 8, 73%#%%

Adolescents’ Actusl
Academic Performance . 29 10.08% %=

The ﬁ—weights of the variables entered in +the regression
eguation are; 1) .3Z=+xs  2) ,27** 3y .33xx=
* p=<. 03
*%  p<, 01
*+x p«, 001

Contrary +to the predictors of the adolescents’ self-
esteem, here we see that asdolescents’ self-satisfaction was
predicted by | their evaluations of their academic
performance. Adolescents’ satisfaction with +their current
academic performance, their perceptions of themselves sas
intelligent, and their actual academic performance explained
variance in self-satisfaction by 29%.

D- ANALYSES RELATED WITH FAMILY RELATIONSHIPS AND
MOTHERS” CHARACTERISTICS |

a) The Analvses of The Variables of Adolescent Reported

Family relationships and Hothers’ Characlteristics.

The zerg-ordeyr correlations are prESEﬁied in Takhie 14
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Table 14. Zero-~order Correlations Between The
Yariables Related With Adolescent-Perceived Family

Intersctionsg and Mothers’ Characteristics.

Anlas Ilis Yakin Mutlu Hisset Anyar Guv Hos &dnocg Iht

(X1) (X2 (X3 (X4) (X3) (¥X6) (X7 (X8) (X9) (X109
X1 1.000 .&£730 .3257 ,.3100 .53280 n.s. 4878 . 3227 3340 .493%
(%2x) (xs) (%) {®xx) (#%%) (%%) (#x%){®xx)
X2 1.000 .4772 ,53018 .5203 n.s. 3970 .3175 .53297 I S.
(2% %) (x%%) (®xx) {(x%) (*%) (%%x)
£3 1.000 4993 .4481 |.3031 .3%911 n.s..4585 n. s.
(#x®) (#zx) {%%) [E X (%% %)
K4 L. 000 , 3437 . 5. n.s. . 3310 .3013 .2643
(%) {#%)  (%x) (%)
X5 1.000} n.=s. 6672 L3110 .5183 .3837
(%) (% %) (xxx) (%%}
K& . 1.000 n.s. . 2480 n. S. n. s.
' (%)
K7 1.9000 n.s. 5211 . 4528
{Haxr) (%%x)
K8 1.000 . 3464 n.s
(x%3
HY 1.000 . 3020
(#*)
X106 1. 00¢

%p<,05 *#p<, 01 **sp<, 001

Anlas=Adolescents’ relationships with their families
Ilis=The harmony within the family

Yakin=The relationships of the family members to each other
as close or distant

Mutlu= How happy the family is.

Hisset=How the adolescents fell themselves vhen they and
their families do something togeither

Anyar=Whether the adolescents ask help first from the mother
vhen nesded

Suv=Whether +the adolescents count on their moethers to help
them out vhen needed

Hos=Whether the mothers tell nice things to the adolescents.
Anag= Whether the wmothers +teach things that the
adolezcents want to know ‘

Iht=Whether the mothers make the adolescents fell that +they
are there vhenever needed
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The uppér—left_part pf the correlation table shows
that all the measurements of adolescent-reported family
relationships are significantly correlated with each other.
That is, the adolescents who reported that they got along
good with their families, also perceived their families as
harmonious, happy, their family members as close +to each
cgther, and they reported that they felt good when they and
their familieg did somehing together.

As we look at the lower—right part of the itable, we see
that there wvas a positivé correlation between the
adolescents’ perceptions of their wmothers as telling nice
things  to thew and +their asking help from the mother
whenever needed; Adolescents vwho reporited that they counted
on their mothers to help them out when needed, also reported
that their mothérs taught things they wanted to know and
their mothers made thew feel that they were +there when
needed.

Whenrwe look at the upper-right part of the table which
presents +the correlations belween adolescent-percéived
family interactions» and mothers’ characteristics, we see
that there are positive corfelations betwveen the
adolescents’ getting good with their families and their
reports of mothers as loving and Euéportive. There wvere =also
found positive correlations between the other weasures of
adolescent-perceived familf interactions and the
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adolescents’ reports  of +their mwothers as teaching =and
helping agents.

b) The Relationships of The Variables Related With Mother-
Reported Family HRelationships with Each Other

The =zero-order correlations are shown in Table 15.

Table 15. Zero-order Correlations Between The Variables

Related With Parent-Reported Family Interactions.

Ail Avyak Amut

Ail 1.000 . 3954 (s} L B208 (%%
Avak 1.000 P BED4A(xx)
Amut i.000

*p=, 01 *=p<, 001
Ail= The harmony within the family
Ayak=The relationships of the fawmily members to each other
as close or distant ’
Amut=How happy the family is

As vwe see frDﬁ the results, z2ll the wmeasures of mother-
reported fawily relationships correlated significantly with
each other. Although, the parent- and adolescent- reported
family interactions were significantly correlated within
themselves, the are discrepancies between parent- - and
adolescent-reported >family inteactions as they  will be
presented below.

=) Adolescent- and Hother- Reported Family Relationships

The correlations  between adolescent- and mother-
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reported family relationships were found to be insignificant.
The correlation betvesn adolescents’ and parents’ perceptions
of +the harwony within +the family was .1714 (n.s.). The
correlation between adolescents’ and parents’perceptions of
the happiness of the family was .1350{(n.s.). The correlation
between the adolescents’ and the parents’ perceptions of the
relationships of the family wmembers to each other as close
or distant was negative but insignificant. (r=-,.0054, n.s.).
d) Family Relationships As Reported by The Adolescents With
The Adolescents’ Percepitions of +the Fawmily Support and

Enviroment Az An Iwmportant Factor For The Acadewic Success.

addolescents’ conceptions of family support and
enviroment as an important factor for their academic
achievement correlated with their perceptions of the close

relationships of the family mewbers with each other(r=. 2722,
p<.01), adolescents’ good relationships with their parents
(r=. 3200, p<.017, the happiness of the fawmily in their
eyes(r=. 2879, p<.0l), their feeling good when they do things
with their families (r=.2894; p<.01), their perceptions of
their wmothers as helping agents (r=,2915, p<.01l), their
cauntiﬁg on their  mothers tm help them out when needed
{(r=,3037, p<.01}, and their perceptions of their mothers as

teaching agents{r=, 3337, p<.001).
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E~- ANALYZES RELATED WITH COMMITMENT %D SCHOOLING AND
EDUCATIONAL ASPIRATIONS AND EXPECTATIONS
a) Commitment to Schooling With Eduéational Aspirations and
Expectations

How far the adolescents want go in school correlated
with the importance they give to schooling(r=.4346, p<.001),
and with their grades (r=.3554, p<.001). How far the
adolescents expect to study also correlated with the
importance they give to schooling (r=.3696, p<.001).
b} Educaticonal Agpirations and Expectations With Value Put
On Education and Schooling

How much the adelescents like school correlated with
how useful they perceive education to be for their lives
(r=, 4419, p<,. 001}, how dimportant they think the +things
their iteachers try te teach them are (r=.3373., p<.01), and
hiow important  they think their education is for the

improvement of the society{r=.35014, p<.001).

Also there was a correlation between the degree of
schooling the adolescents vant to reach and the importance

they give to £he courses at school (r=, 3128, p<.01).
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DISCUSSION

The w®main aim of this study is to test the possible
geffects of families on the adolescents® development of
socialization values and attributions related with schooling,
aspivations and expectations about their educational and
ccoupational status, and evaluations of their academic
competence. However, in this study we areé not talking aboutb
the direct influences of parents on their adolescent
children but vrather about the indivect influences of
pavrents which awe,médiaéed, dualifie&, and otherwise affected
by the accuracy with wﬁi:h the wvalues, aspirations,
expectations, and evaluations are “perceived" by the
adolescents. HMare specifically, what we aim to test is the
influences of adolescents? perceptions of their parents?
positions about the values, aspirations, expectations, and
evaluations, %ather than the actual positions parents take
on the adolescents’ own positions. The starting point of
this study is the belief in the importance of perceptual
measures rather than self-reports in analyzing parent-
adelescent ineractions.

s Scheck and>EmericH {1976) put it , perceptions or
interpretations are a theoretically crucial factor and
a vaviable which intervenes between actual parental behavior

and the child’s pevsonality.
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According to the theory of Baldwin (1967) on the
development of self- and other-understanding, what one
learns about the self is, by the process of ejection, and
addition to what one knows about others, and what one knows
about ofthers becomes meaningful for understanding the self.

This theory gains importance especially within the
family context where cur initial sense of self is formed
through intimate, intensive, and extensive interaction with
parents and other family members. As Cooley {1302)
emphasized, the self is a su:ial product, emerging out of
symbolic interaction and the prerequsite cognitive capacity
for reole—taking, which enables us to see ourselves as {we
imagine? others see us.

Cooley {1902) first popularized this idea in his discussion
of "looking—-glass self", and it is currently expressed in
terms of "reflected appraisals” by Rosenberg(i379). We would
expect the reflected appraisals of parents to be
particularly significant for children’s self-conceptions,
values, and belief systems. However, as it was mentioned
in the introduction, Shrauger and Schoeneman’s (1979 review
of the research on the "looking-glass self"” indicates that
there is considerable énubtr about  the effect of others?
actual perceptions of 2 person on that person’s self-concept.

They observed that peocple's self — perceptions agree
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substantially with the way they “think"inthers perceive them
but there 1is very little agreement between people’s self-—
perceptions and how they are actually viewed by others.

As we adapt these findings to our study, we come to the
conclusion that perceived agreement between generations (the
match between the responses adolescents give for themselves
and for their parents? will be higher than the actual
agreement (the match between responses by adolescents and by
parents for their own positions).

We have three different but interrelated domains in this
study, namely; |

1- School-related sovialization values,

22— Educational and occupational aspirations and
expectations, and

3— Evaluations of the adolescents® academic competénce.

For each domain, we expected to find no significant
actual agreement but significant perceived agreement between
parents and adolescents.

More specifically, in ouwr first hypothesis, we predicted
that there would be significant differences between the
adolescents’ and parents® but non-significant differences
between the adolescents’ aﬁd adolescent—perceived parents’?
positions for school-related socialization values,
educational and occupational aspirations and expectations,
and evaluations of the aﬁnlescenfs’ academic competence.
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Beyond the difference between adaleécents’ and parents’?
positions for the above-mentioned doﬁains, adolescents®
positions are both related with and vesponsive to their
perceptinhs of their parents® positions rather than the
actual positions the parents take. Therefore, our second
hypothesis stated that adolescents' positions in the above-—
wentioned domains would be significantly related with their
perceptions of their parents’ positiaens rather than the
actual positions taken by parents.

The results  for each domain will be discussed
seperately. The first domaiﬁ of study is the school-related
socialization wvalues. In u%der to test this wvariable, the
total of sixkteen gquestions were directed to the respondents.
The fiwst three items were put with the aim at assesing how
much importance the respondents gave to schooling,' grades,
and studying at home. In the remaining items, thirteen
gqualities of an "ideal student” were presented and the
respondents were asked to rate each quality's importance in
defining an ideal student. The responses yielded three sets
of answersj adolescents’ and parents’ answers for their own
positions, and adolescents’ answers for ftheir ‘mathers’
positions.

The results showed that the socialization values of

adolescents significantly differed from those of parents,
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whereas no %ignifiéant differences were Ffound between
adoleséents’ and adolescent-perceived ﬁarents’ socialization
values, as 1t was prediéted in the first hypothesis.

As we look at the results of the second hypothesis for
this particular dpmain, we alse see that the adolescents?
sgcialization wvalues significantly correlated with their
perceptions of the parents®! values, but no such relationship
was found between adolescents’ and parents® socialization
values. Howevey, among the sixteen items +to test this
variable, there were two exceptional results which
contradict beth of the hypotheses.  The first one is the
impovtance of school and the second onre is the importance of
‘having a good imagination for an ideal student. For these
items, mean differences were not significant. Rdditionally,
there were significant cawrelafions between the responses of
parents and adolescents.

As we interpret these results, we can see that
adolescents and parents share the same viewpoints on these
particular issues, ﬁherefafe actual agreement betweeen
generations is obtained.

It iz clear that, the more parents and adolescents share
the values, aspirations, expectations, and evaluations, the
more we obtain actual agreement between generations on
measures of these values and expectations. The information
features of the parental messages are particularly important
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in the sharing of ideas and beliefs. According to Jennings
and Miemi (1968}, the salience, the ease of verbalization,
and the redundancy of the parental messages increase the
accuracy of perception. This has been suggested in the
argument of the same writers that parents seem likely to
provide wore cues to indicate their attitudes in areas
they consider important than for these considered less
important.

This perspective enables us to interpret the responses
of parents and adolescents on the importance of school since
the importance of schooling is an undoubtedly a value
on which parents and adolescents have high consensus. Parents
provide more cues to indicate their attitudes about the
importance of schooling both by being fully engaged in the
process of making their children prepared feor the ’highly
competitive high schocl entrance exams and by freguently
Eﬁphasiziﬁg the importance of school to have a better future,
which is reflected in the responses of 87.7% of the
adolescents when they were ashked to state the most important
reason for their education.

ﬁs mentioned above, pareﬁts and adolescents also have
high consensus  on the importance of having a good
imagination for an ideal student. The freguencies of +the
adolescents?, parents’, and ado}escent—pérceived parents’
responses showed a concantration on the " neutral”™ or

7
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"undecided " alternatives. This response pattevrn may have
been & result of wording of the item. The traslation of the
term "imaginatien” into Turkish reguires use of a word which
has two meanings: "creativity", and “day dreaming“. Most of
the mothers mentianed that they would like their children
to have creative characteristics where they could use their
imagination, but on the other hand, they didn't want them
fo have unrealistic imasges which led them inte have a kind
of dreaming. Thevrefore, they chose the middle peoint of the
continuum between “very important" and " not important at
all". Thne same kind of dilemma may have been experienced by
the adolescents which also led them to civrcle the mid-point,
showing &an undecided position. In order to prevent this
misunderstanding, the translation could have included an
additional explanation, but the researcher preferred not to
follow this path, because the additional explanation could
iﬁfluence the regpnndentsf If this answers given to this
item veflects the indecision of the respaondents which
is caused by the ambiguity of the tfanslation, then we may
regard it as a limitation of this study.

EEFGFE 1eéving the ‘ domain of schoopl-related
socialization values, we also would like %o give sonme
descriptive vresults. Among the sixteen socialization values,
parents most frequently emhasized\the impaftance of studying
at home (78%), followed by the importance .BF taking pride
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in doing a good job (73%), and being neat (62%), for an
ideal student. Adolescents, on thé gther hand, wmost
frequently emphasized the impovrtance of ©being able to
work out unusual problems (G6B%) followed by being able to
work quickly (354%).

The second domain is educational and occupational
aspirations and expectations. About educational aspirations
and expectations and occupational aspirations, we found an
expected pattern, that is, there are significant differences
between parents? and adolescents? aspirations and
expectations, and non—significant differences between
adolescent-perceived parents’ and adolescents’ aspirations
anc expectations for the future educational and occupational
status., Une the other band, the adolescents® future status
aspirations and eupectations were found to be more strongly
related to their perceptions of their parents’ positions
tﬁan to the actual positions parents took.

For the educational aspirations and expectations, the
respondents were asked to indicate the level of education
they aspired +to and expected to reach, and the reasons for
;theif aspiraticns»aﬂd expectations. They were presented five
levels of education ranging from 1 {(guit school as soon as
possible) to 3 {continue %o graduate educatiom?. It was
gbserved that nearly aii the parents (96%) aspired to the
highest 1level of education for their children but, their
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expected level was found to be rather lower than the aspired
educational level. Reasons for this discrepancy wmentioned
by the parents include the difficulty and competition
experienced in the university entrance exams. According to
the parents, no wmatter how intelligent and industrious the
children are, the examination system strengthens the chance
factor over industriogusness.

The same pessimism, in general, was also valid for the
adolescents, Dbased omn the same reason, but they perceive
their chances of entering a wuniversity, although not
the particular faculty they desire, as higher than the
students of public schools.

s we look at the adolescents? aspired educational
level, we see that, wunlike their parents, only 16% of the
adolescents aspired to reach the highest level of eduéatinn,
which was the graduate level. The remaining respondents
aépired te finish the university education and enter
business 1life as soon as possible in order to reach a better
living standard.

finother striking result is that, adolescents perceive
their mothes as expecting a lower educational level +than
they actually exnpected. Here, we observe an underestimation
af the adoleécents when predicting their parents’ educational
expectations for them. This may due to thér messages parents
give to their children on their doubts andeorries about the
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success their children may gain in the university entrance
exams, in this way, parents may aim tu urge their children
¥o study harder. Hence, this negativism of the parents
may lead to the adolescents’ negativism in predicting their
parents’ educational expectations. It should also be
mentioned that the adolescents who had higher grades and
who gave importance to school for their future both aspired
and expected to veach a higher level of education. Those who
expected to reach a higher level of education also evaluated
themselves as having the potential for academic success.

in the domain of occupational aspirations, the results
showed that the perceived agreement was higher than the
actual agreement between generatiuns'as had been hypothesized.
When we talk about the agreement, we mean the congruence
between the answer pairs of the adolescents and paréﬂts,
and the answer pairs of adolescents and adolescent-perceived
pérents to open-ended questions about the kind of joeb
aspired for. As mentioned in the results section, congruence
between these pairs of answWwers was coded on a 4-point scale.
For actual and pér:eiéed agreemnent, a score of Fogr Was
“giveﬁ for complete congruence on & specified occupationg
a scove of threg was given for a match on the same type of

gcocupation ( e.g. both “professional" or both "trade") or

for agreement on an open response (e.g. both say “it's his /
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her/ my choice"); and scores of two and one were given for
lower degrees of matching.

The results confirmed that the adolescents displayed a
high level of perceived (72%) and a low 1level of actual
(31%) agreement with their parents.

Leaving these total percentages aside, the results also
showed that for tha actual agreement, the most frequently
obtained score was two, which was given when the adolescents
specified a type of occupation ( e.g. "trade") and parents
were non—specific {("clean job"). For the perceived agreement
the most freguently obtained score was three, which was
given for a match on the same type of occupation.

The first response of the majority of parents (84%), was
that it was their children’s cheoice to decide on the kind of
occupation they would have and only later, at the rquest of
the reseacheyr, did they specify the type of job they aspired
for their children.

When the adolescents were asked about the kind of job
they wished to have after finishing school, 34% stated that
they wished to be self - employed iﬁ general terms, and
‘particularly, they mentioned that, they would prefer to
engage in trade or practice a profession. Engineering was the
second most preferred occupation (29%), which was followed by

administrative sciences (12%) and;tcurism (8%).
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The last domain of this study is the evaluations of the

adolescents’® academic competence. To test this variable,

adolescents? : intelligence, academic BUCCESS,
industriousness, and potential acadewmic success were
evaluated both by parents and adolescensts. ndditionaily,
both parties’ satisfaction with the adeolescents? current

academic performance was rated. As in the other domains,
ad&lescents were alsoc asked to predict their parents?
evaluations of the above-wmentioned issues. |

The results indicate that, the adolescents’™ and parents’
evaluations of the adolescents® intelligence and potential
academic success differ significantly, but there no such
difference was found between adolescents® and adolescent-—

parents? evaluations of the adolescents’ intelligence and

gpotential academic success as predicted in the first
hypothesis.

However, unpredicted results were obtained for the
evaluations of - the adolescents’ academic 5UCCESS,

industriousness, and the satisfaction with the ado}escehts{
current academic ﬁefformance. The result ghowedv non-—
sigﬁificaﬂt differences between parens’ and adolescents’
actusl evaluations. In other words, not only perceived
agreement, but actual agreement between genevations on the

above-mentioned evaluations was obtained.
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The iesults of the second hypothesis were again, to
some degree, counter to prediction. There were significant
corvelations between  the evaluations of the adolescents
and parents on the adolescents® academic success and
satisfaction with their gcademic performance, despite the
fact that the results of the other evaluations confirmed the
second hypothesis.

Although these findings are inconsistent with our
hypotheses, they can be interpreted as follows: First of
all, the main criteria of the adolescents’ academic success
is their grades. The grades mainly reflect how good the
adolescents are at their school work and +this objective
criterion does not allow any more interpretation. The sampled
adolescents receive reports showing their current grades
every +two months, therefore, both adolescents and ﬁarents
are able to evaluate the adolescents’ school performance via
tﬁese feedbachs. " GBrades, maoreover, reflect, maybe
indirectliy, how industrious wmuch the adolescents are.
Clearly, adolescents’ and parents’ satisfaction with the
adolescents’ school performance depends on how suc:egsful
the édalescents actually are,nTherefore, as a whole, we can
say that evaluations of the adolescents’® academic success
and industriousness, and satisfaction with the academic

performance are interrelated variables. As mentioned above,
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these evaluations are mainly based on  the grades which
were seen by all the members of the family, so, it is not
Eurprisiﬁg to find a consensus between parents and
adolescents on their evaluations of the adolescents’academic
SUCCEeSSs, industriocusness, and satisfaction with their
academic perforaance. HMoreover, according to the parents,
they are the hottest topics most freguently discussed within
the fawmily context fthat enable adolescents to have clear
ideas about their parents’® positions.‘ In contrast,
gvaluations of the adolescents! intelligence and potential
for academic success veflect the innate abilities of the
adolescents and are only indirectly discussed within the
family, so, these evaluations are prone to different
interpretations by parents and adolescents.

In order to arrive at someﬁhing like a test of relative
importance of the adolescents’® and adolescent-perceived
pérenté’ evaluations if the adolescents® academic competence
on the actual academic performance and adolescents’ self-—
evaluations, a series of regression aﬁalyses were conducted.
When adulescentg“pEPceptians gf theivr mothers® evaluations
of Itheiw indu%hriausness, potential academic success , and
satisfactions. with their academic performance were entered
in the vegression analysis, it was found that a& total of

4% of the variance of the adolescents® actual acadewmic
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performance was predicted. The inclusion of the adolescents’
gwn satisfaction with their acadewmic performance increased
the total variance by only 17%.

When the adolescents' evaluations of themselves as
academically successful was taken as the dependent variable
rather than the actual academic performance, it was again
found that adolescents' perceptions of their mothers?
evaluations of their industriousness and satisfaction with
their academnic pewfermanée explained a total of 58% of the
variance of the adolescent;‘ own evaluations of their
academic success, and the adolescents’ own satisfaction with
their academic performance explained only 4% of the variance.

Farents? own evaluations did not even entered
the equations. We can see from the results that, perceptual
measures were movre powerful than either the adceclescents® own
evaluations ov the parents? actual evaluations iﬁ explaining
the variance both in the adolescents’ actual academic
performance and their self-conceptions as successful in
their school work.

Before passing to the discussion of the third
‘hypofhesis, pther descriptive analyses related +to the
e#aluatinni ef the adolescents? academic competence will be
presented.

Adolescents who positively evaluated their academic



competence had higher grades and reported higher self-
satisfaction. Adolescents’ self-confidence seems to have a
positive relation with their evaluations of themselves as
having the potential for academic success and with

satisfaction with their academic performance. Adolescents

who perceive themselves as successful in their school work
also perceive themselves as successful in life. Lastly,
adolescents who evaluate themselves as academically

successful and industrious also perceive themselves as
ghbedient. Boehnke (1991 fqund similar findings in his
study. Hccording to his results obedience is one of the best
predictor of academic performance. Thése results indicate
‘that the adolescents who show conformity and obedience to
the norms their educators set for them have better academic
outcomes and more positive self-evaluations. Pnother fiﬁding
of our study alsc confirmed this interpretation which shows
that the adolescents in ogur sample who evaluated themselves
as obedient perceive themselves as successful in life.
Overall, we see that thé move the adolescents report
agbedience, the md%e they consider themselves as successful
o in schoal workrandAin life. Therefore, it is worth to think
the possible consequences of the efforts for creating non-
conformist and independent individuals.

fis we see from these results, adolescehts’ self-esteem /
self-concepts have relations Dboth with their actual and
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evaluated academic’ performance. As pointed out in the
introduction, adolescents' identification with their parents
is an important factor in congruence in  their values,
aspirations, expectations, and evaluatiens.

From this perspective, the last hypothesis stated that

the actual agreement between parents and adolescents on the

sgcialization values, educational and cccupational
aspirations and expectations, and evaluations of the
adolescents? academic performance weould increase under
caonditions aof harmoniuu; and clase interfamily

relationships, as perceived by adolescents.
Oue  vesults showed that, as the adolescents perceive

Family relationships as harmoniocus and happy and wmothers as

suppaortive, loving and inveolved, the actual agreement
between generations on the abave mentioned domains
increased. Moreover, it was found &that the correlations

between adolescent— and mother—reported family relationships
were insignificant. There were non-significant relationships
between the adolescents? and parents’® perceptions of harmony
and happiness within  the family and the claseness of the
family members te each other in line with previous research
{ Callan and Moller, 1988; Smetana, 1288; Scott et.al.,
1991; Barnes and Olson, 1983).

The comparisons between adolescents’ and parents’® family
interaction reports also showed there was a significant mean
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difference between them in their perceptions of family
harmony (t= -4.93, o, 001} and the closeness of the family
members te each other (t= -2.04, p{.001). Adolescents
evaluate fheir interfamily relations more negatively

than their parents do,

These findings can be interpreted in terms of the
"generational stake " hypothesis of Bengston and Kuypers
{19717, according to which parents have a stake in

maximizing the similarities between themselves and their

children because of the effort and commitment they have

invested in their families, and adolescents have a stake in

minimizing these similarities in order to stirenghten their

sense of autonomy and iﬁdependence. Thus, each generation

views family interactions in terms of their own particular

bias. Whereas parents possibly overestimate the pusiti?ity

of interactions . and reiationships in their families, their

adnlescenta tend to overestimate negative characteristics.

Adolescents want change within their families, the effects

pf +these demands being shbwn in low levels of marital and

family satisfaction and high levels of stress in the families
withvadnleaeents {Cooper andkgyers—Lopez, 1985). Adolescents?
strivings %nr autonomy may result in less involvement and

jess interest in family affairs as their focus moves outside

the family, they may objectity the family and adapt and

putsider?’s view (Noller’and Callan, 1988),
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The negativism that the adolescents show in their
perceptions of intrafamily velations cén also be interpreted
as such: Children in families more frequently experience and
witness the quarrels between parents than the resolutions
which wmostly take place when children do not exist in the
environment. Therefore, children wmostly percelive and
experiance the negative aspects of intrafamily relations
which in turn, lead to their overestimation of the stress
within the family {pevsonal commitment by Kagitcibasi).

Additionaliy, we see from the results that adolescents’
and parents? evaluations of all the indicators of family
interactions wereg positively correlated withone anaother, and
all the adolescents® evaluations of their wothers &s
supportive and loving also correlated with each other. Déher
than that, the adolescents who perceived their mntﬁer as
loving and suppovrtive also vreported their relationships with
tﬁeir families as close and harmonious.

s we look at the effects of adolescent-perceived family
interactions on the evaluations of academic competence, we
see that the  adolescents who get along well with their
Famiiies‘ who evaluate their intrafamily relations as close
and harmonious, and-whc perceive theiy mothers as supportive
and loving perceive their parents® evaluations of their

academic competence and evaluate their own academic
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competence in & more positive way, Additionally, the
adolescents who reported that their relations with their
families were good, who perceived their family members as
close to each other and who considered their mothers as
teaching agents had higher grades.

Therefore, we can conclude that adolescent—-perceived
family interactions and wothers! characteristics have
effects ot the adolescents! actual academic performance,
their perceived-parents® evaluations, and self-evaluations
of their academic competence.

These findings are consistent with the recent study of
Dnrﬁbus:h et.al. (1987) which explored the relation between
‘child—repnrted parental styles, using Baumrind’s typology,
and the adolescent achievement. Findings of this study
indicated that lower grades were associated with reportsrof
more authoritarian, more permissive, and less authoritative
pérenting. Blthough this study wused students’ reports of
parental behavior and objective indices of school
performance only, it underscored the importance of parental
styles to school-related competence. These findings are
‘also. consistent with the f;ndings of Estrata, Arsenio,
Hess, and Holloway (1887), who found that the affective
guaiity of the mother-child relationship when child was 4

years of age was significantly correlated with mental
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ability at age &, school readiness at ages 5-6, IG at age 6,
and school achievement at age 12.

In our study, the adolescents whao reported that they had
close relationships with their families, that they felt good

when they do things with their families and who perceived the

family members as happy and close to each other also
consideved family support and environment as an important
factor for academic success. The same adolescents who

consired family support and envirenment as an important
factor for academic success also perceived their mothers as
helping them out whenever needed and teaching them the
thiﬁgs they wanted to know.

Adolescent—perceived family relationships also correlate
positively with the adolescents’ self-esteem/self-concept.
The adolescents who evaluate themselves as obedient also
report that their relationships with their families are
ciase and that they feel good when they and their familes do
something together. The ones who report high self-esteem
and high interpersonal competence perceive their family
members as close to each other and their mothers as helping
‘agenfﬁ whenever they have any trouble. These findings are in
the same line as the findings obtained in Scott et.al.
{1991)?s study where it was found that the child’s self-

esteem and emotional well-being were generally asscociated



with its own family satisfaction and its own views of
parental nurturance @ and permissiveness, and the first two
family characteristics weve associated positively with self-
reported interpersonal competence and negatively with self-
vreported hostility. Gecas and Schwalbe (1386) also found
that child*s self-evaluations were much more strongly
related %o their perception of parental behavior than to
parents® self-veported behavier and in general, perceptions
of parental behavior were consequential for adolescent self-
esteem.

To sum up the correlates of adolescent-perceived
intrafami}y relationships and mothers? characteristics
correlates, we may say that adolescents? and parents?
perceptions of intrafamily relations are differentially
motivated and adolescents tend to view them from a more
negative perspective than their parents do. However,
adolescents’ percepytions of family interactions aé happy,
close, and harmonious and mothers as supportive, loving and
involved positively correlated with adolescents’ actual
academic performence, evaluations of <their own academic
cnmpétence, perceptions of their parents’ evaluations of
their competence, considerations of the family environment
as one of the main factors in academic success, and self-
esteem/self-concept variables. ‘Maybe mare importantly,
adolescents? positive eva}uations of their family
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interactions and wmothers?® characteristics increase the
actual agreement between generations on values, aspirations,

expectations, and evaluations, as the third hypothesis

stated.

In ordey to enhance our understanding of the
adolescents’ shool-related motivations, beliefs, and
behaviors, the relationships of the variables related to

the value put on education and schooling, commitment +to
school, autonomy and belief in internal/external control,
and self-esteem/self-concept should be discussed.

The adolescents who have higher grades put importance on
the <things their teachers are trying to teach them and on
schooling foyr the improvement of the society. These
adolescents also like school more than those with lower
grades. RAlthough these findins are significant for the
educators, we . are not able to ‘give any causal
iﬁterpretatiana. Hnwever,rit seems likely that there is a
reciprocal linking between the school performance and
commitment to school, and value put on educaticn.

Theories of sducation embody ethical positions on what
the 'larger purposes of education should be. When the
adolescents in our sample were asked the general purpose of
gducation, the first and second most Tfrequently given
answers were to have a good accupational career and a high
living standard, and not to be isolated from the
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society as ignorant individuals. When they were asked their
own reasons for attending school, similarly, the majority
{874 mentioned that they attended to school for their
future career. Improving society was the second most
frequently mentioned aim of their attending school (B3%)
which was followed by having friends (S4.3%) and learning
useful things (Sz%:.

These results are striking since they show that for
these middle-class adolescents, the main purpose of
education iz to enhance one’s :hances of gaining wealth and
status rather than grow up as responsible and knowledgeable
members of society.

These results contradict the 1results obtained by
Micholls et. al. {1985 in which adolescents of a small
Rmerican city where academic and professional wbr#ers
predominated were sampled. The adolescents’ views were that
school should prepare students to be socially responsible
and wuseful. The discrepancy between these findings may due
to the sasple cﬁaracteristics. In ouwr sample most of the
fathers of our sampled adolescents were either merchants or
‘pﬁaféssicnals. Therefore, they act as both wmodels and
definers in the sense that they provide more cues for their
attitudes about their expectations fyrom their children to
gain a better living standard.

Another finding of the above-mentioned study of Nicholls
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et.al. s wWas that the views aof the adolescents associated
Wwith beliefs that academic success follows from interest,
effort, attemts to understand, and collobrative learning.
This particular association was also found in our analyses.
The adolescents in our sample who reported that they attend
school since they learn useful things, showed effort as the
most important factor for a better academic ﬁutcome, and
luck as the least important factor. These findings are
consistent with Michols et.al.®s findings which shows  that
personal commitment to understanding and mastery and the
views that school should foster knowledge, responsibilty,
and motivation to master were associated with beliefs that
SUCCEess vesults from interest, effort, and attempts to
understand rather than luck.

A body of research has found that self-attributions of
children {(e.g. attributing academic outcomes to such causes
as‘ ability and effort rather than lack or task difficulty)
are correlated with school performance (Stipek and Weisz,
i981) and with academic affect andk self-concept {(Marsh
et,al., 1984;.

Iﬁ the same -line, our findings showed that the
adolescents who regarded intelligence as an important factor
in academic success evaluated themselves as intelligent and
industrious. The adolescents who evaluatér themselves as
industrious considered luck as the least important factor
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For academic success. However, no correlation between the
belief in internal/external control and actual academic
performance was found,

Additionally, adolescents most frequently mentioned the
impertance of hard work for academic success (85.2%), which
was followed Dby the importance of family support and
encouragement (V9% and happy family enviroment (74%) for a
better academic outcome. This apgain emphasizes the
importance of family context for the adolescents® reasoning
for a good academic ocutcome. Other than that, only 8.6% of
the adolescents wmentioned luck as a cause for a good
academic outcome.

Lastly, we would like to present some correlates of
self-esteem/self-concept of the adolescents.

Analyzing some of the predictors of the adcleséents’
self-esteem, we saw that being able to make friends easily,
being able to overcome the problems they encountered in
their lives, and being a social person predicted 34% of the
variance in adolescents’ self-esteem. On the other hand,
adolescents’? 'satiéféctinn with their academic performance,
their. evaluations of themselvga as intelligent, and their
actual arademic performance predicted 29% of the variance in
adolescents® self-satisfaction.

These vesults show that adnlesceﬁts‘ relations with their
sgcial enviroment, especially with regard tq peer  Qroups,
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have vconsiderable effects on adolescents’ self-esteen,
whereas, adolescents? evaluations of their academic
competence and their actual academic performance have
important effects on their self-satisfaction.

Coopersmith defines self-esteem as follows:

£t

By self-esteem we refer to the evaluatiaon
which the individual makes and customarily
maintains with regard to himself; it expresses
an attitute of approval or disapproval, and
indicates the extent to which the individual
believes himself to be capable, significant
and worthy" (13967: 4.

For the adolescents, being approved by the peer groups'
may be considered to be an important determinant of the
self-esteem accovrding to the above-wmentioned definition.
fMaking friends egasily and being social can be censidered as
the main indicaters of approval by the peer groups which in
turn, lead to higher self-esteem of the adolescents.

Self-satisfactiaon, on the other hand, may indicate the
grétitute the adolescents have for accomplishing their
duties by showing high academic performance.

@1t in all, what this study aimed to show is the
impaortance of considering perceptual measures  when
inveaﬁigating parent—adolescent interactions and possible
outcomes. Beyond this aim, we also tried to investigate the
relationships between some variables such as value put on
education and schooling, commitment to school, self-

esteem/sel f-concept, family relationships, and autonomy and

4



belief in internal/external locus of control in order to
enhance our understanding of adolescénts’ school-vrelated
behaviors, motivations, aims, and beliefs.

The aim of future research projects should be further
enhancement o¢f this understanding and study of the causal
factors and underlying wmechanisms of the perceptual

distortions with larger and more heterogeneous samples.
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The first ain £ this study iz te test sowe of the
posgible effects of fawily on adolescents’ development of
values and atiributions relsted with =chooling, their
agpirations and expectastions about their educaticnal and
vecupational statve, and evaluations of their academic

competence., This ig done using adolescents’ percepticons of

theic parentz’ values and opinicns ag the determining factor
on tyhelr own values and opinions on these topics. it was
predicted that, ihere wvwould be significant differences
hetveen parents’ and aféieacentﬂ’ values, agpirations,

expectations, and evalustions, but there would be na such

differences belveen adolescents’ and adaleécent—perceived
parents’ wvaluess snd opinions on these topics. It was also
predicied +ihat sdolegcents’ positions with regard to these
topics wouwld Dbe  wore ﬁignificamtly related with ‘their
perceptions of parents’ positiong rather thsn the kautual
positicons parsats togk., Lagtly, we predicted to find higher
actual sgreewent betyeen generationg on these topics under
the conditione of warm and ”JQﬂUitl £ 1ﬂt¢aian¢ly relaticons.

The sanpled pmﬁulaiian‘was coppoged of 40  middle-cliass
boys .Eﬂﬁ girls who were adolescents in the sixth, seventh,
wighth, and ninth grades of sgcondary school din latanbul.
The sample 3180 COnSR Ei{u gf the mothers of +the selecied
adolescents, The measuring instruments consisted of ihree
meparste guestionaalires; an adolescents” , a8 pacenis’, and

guegtiocnnaire.



The resul

which were based on the cowparisons among
the daba gasthersd from these three gquestionnaires, generally

sonfiraed our hypobheses. Howvever, for some measurements of

values and evaluations, we found non-significant differences

bztwesn adolescenis mnd parents, and significant
relationships betvsen tvo generations vhich vere uneupected.
Finding thess devistions were ooosidered not pA! e
Furprizing since they were the mostly discussed and  shared
topice within The fawmily context. Additicnally, it wasz found

that acitual asgreewmeni betwesn generations increased as  the

interactions @2 cloze and harmonious, an wmoliners as  loving
and supporiive.
Beyond These wmain resulis based on  the hypolheses

additional resulis were obbtaingd showving the relailions among

the wvariasbles siated to valus put on  education and
schooling, commitment Lo schoocling, seli~esteem/ seli-

3

soncept, and belief in internal and external conitroel, =31l of
which helped to enhance cur vunderstanding oi  adolescent

and motives.
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APPENDIX 1

ID NUMARASI:

GENG  ANKETE:
(FORM A)

Dogum Tarihi:

Cingiyeti :

kﬂerhaba,

Bu calisma genglerin ckulla ilgili disilince ve tutumlarini
ve bunlar {lzerinde ailelerin etkisini aragstirmaktadir.
Cevaplarainazin igtenlidi ve ciddiyeti arastirmanain sagliga
acisindan c¢ok Snemlidir. Elde edilecek bilgilerin gizli

tutulacagi konusunda gliphe duymaksizin verecefiniz igtenlikli

cevaplar bizim igin deferlidir.

Tegsekklirler.
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Pimdi sana okulla ilgili
Bunlarin higbirinin dodru

zenin  kendi fikrin bizim icin Snemlidir.

bazi sorular sormak istiyorum,

veya vyanlis cevaba yoktur;

Senin vasgindaki bazmi gocuklar okuyor, bazilara okumuyor,

Fimdi nigin okula gittigini dislin. Asafida okula gitmen

igin akla gelebilecek bazi sebepler yazili. Bunlardan

herbirinin senin igin ne kadar Gnemli veya dogru olduunu

belirtir wisin? En dnemsize 1, en tnemliye S diyecek olsak,

sence her sebep ne kadar Snemli? (Her ciimle igin

derecelerden birini yuvarlak igine al.)

OKULA GiDIiYORUM ;

4
biraz
onemli

4

" biraz

onemli

biraz
onemli

4
biraz
onemli

4
biraz

4

1) Guinki annnem-babam okula ’ 1 2 3
gitmemi istivor. dnemsiz pek orta
defil derecede
onemli
Z) Ginki okulda birgok yararla i 2 3
sey ogrenilir. ) tnemsiz pek orta
dedil derecede
onemli
3} Cunki okuldaki ders dis:a 1 2 3
giﬁmemi istivor. : dnemsiz pek orta
faaliyetleri severim. ' dedil derecede
{spor, egitsel kol vb.) onemli
1) Glinki okul gelecedim igin 1 2 ’ 3
onemli dnemsiz pek orta
‘ degil derecede
ongmli
5} Ginkl dersleriwi severim. ' 1 2 3
dnemsiz= pek orta
dedil derecede onemli
onemli
5) Ginki okuldaki 1 2 3
arkadaslarimi severim. Onemsiz pek orta

biraz

dedil derecede cnemli

onemli
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7) GQlnkl gevremde benim- , i 2 3 4 >

vasimdaki herkes okula dnemsiz pek orta biraz ok
gidiyor. dedil derecede onemli onemli
onemli
8) GUnkl yapacak daha iyi 1 2 3 4 o
birseyim yok. Gnemziz pek orta hiraz cok
dedil derecede onemli oneml:
onemli
21GUnkl ockuyarask azilewme 1 2 3 4 S
katkida bulunabilirim, dnemsiz pek orta bira=z cok
degil derecede onemli oneml:
onemli
10 GUnkG ckuyarak topluma 1 2 3 4 >
katkida bulunabilirim. tnemsiz pek orta biraz ok
dedil derecede onemli oneml
onemli

il} Sence okul wmu tecriibe wmi hayattaki bagar: igin daha
Bnemli? ’ '
{uygun olan segenedi yuvarlak igine al.)

1 2 3 4 ]
Tecribe gok Tecriibe biraz ikizi ayni O0Okul biraz Okul cok

daha OGnemli daha Gnemli daha Onewmli daha dnemli

12) Asafida efitim glrmen igin belirtilen sebeplerden senin
.igin en 8nemlisini yanina 1, ikinci dnemliyi de yanaina 2
'koyarak belirt.

EB8ITiM GORGYORUM GUNKG;

-~- Ailemwmin benim igin yaptiklarina onlara geri &demek igin.

——- Cahil ve kiiltiirsiiz bir kisi olarak toplumdan diglanmamak
igin.

--- QBelecekte iyi bir meslek ve rahat bir hayata kavusmak
igin,

~--- Kimseye muhtac olmamak igin.

-~~~ ideallerime ulagmak igin.
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Mecbur oldufum igin.

Ailem istedidi igin.

Sence

Is bulwma sansimi arttirmak igin,

Gelecek nesillere yararli olabilmek igin.

genel olarak #frencilerin okul basaraisi igin
asafirdaki etkenlerden herbiri ne kadar ©®nemli? (Her
sik igin derecelerden birini yuvarlak igine al.)
13) =zeka 1 2 3 4
bnemsiz pek orta biraz
defil derecede onemli
14) galisnma 1 z 3 4
Snemsiz pek orta biraz
defil derecede onemli
15} sans 1 2 3 4
dnemsiz pek orta biraz
’ defil derecede onemli
16) dfretmenin iviligi, 1 2 3 4
tavri. dnemsiz pek orta biraz=
degil derecede onemli
17) ailenin destedi 1 2 3 4
dnemsiz pek orta biraz
: defil derecede onemli
i8) ev artami 1 2 3 4
Gnemsiz pek orta biraz
defjil derecede onemli
19} galisma aligskanliklarz 1 2 3 4
-Bnemsi= pek orta bira=z
dedil derecede onemli
20) dersin igerigi i 2 3 4
dnemsiz pek orta biraz
deil derecede onemli

21) Okula ne kadar devam etmek istersin?

vanina carpi isareti koy.)

108

Okulu mimkin oldufu kadar gabuk terketmek isterim.
Liseyi bitirmek isterim.
niversiteye veya ylksek okula girmek isterim.
fniversiteyi bitirmek isterim.
fniversite sonrazi viksek efitime devam etmek isterim.

(Uygun olan ciimlenin

5
. gok
onemli
)
cok
onemli
5
cok
oneml
5
cok
oneml]

5
cok
oneml]
5
gok
oneml]
3
cok
oneml;
=
Gok
oneml]



22) Biliyorsun, her zaman istediklerimiz gergeklegmeyebilir.
Okumaya ne kadar devam edebilecedini umuyorsun? (Uygun olan
olimlenin yanina garp: isareti koy. )

-~~ Dkulu mimkin oldugu kadar cgabuk terketmeyi umuyorum.

~=-=- Liseyi bitirmeyi umuyorum.

-~-- tniversiteye veva yliksek okula girmeyi umuyorum.

--- Universiteyi bitirmeyi umuyorum.
--- {niversite sonrasgi ylksek =gditime devam etmeyi umuyorum.

23) 0DOkulu bitirdikten sonra ne tlir bir ige sahip olmak
istersin?

24) Sinifindaki ©BYrencileri en akaillidan en az akalliya
siralayaca olsan, kendini nereye koyardain? (Asafidaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 5 = 7
en az en
akaillia akilli

253 Sinifindaki Ofrencilerin okul bagarisini en bagaralidan
en basaraisiza siralayacak olsan, kendini nereye koyardin?

( Asafidaki derecelerin birini yuvarlak icine al.)

1 2 3 4 3 = 7
&n - en
bagarisiz . basaral:

109



26) BSainifindaki S¢rencileri en galiskandan en az caligkana

giralayacak olsan kendini nereye koyardin?( Asadidaki derecelerin

birini yuvarlak igcine al.)

i 2 3 4 3 6 7

en az en
caligkan galiskan

27) Elinden geldifdi kadar gok cgalissan sainafinin en iyi
gfrencilerinden biri olabilir misin? (Uygun segenefi yuvarlak

igine al.)

1 2 3 4 5
hayair, 3z belki biyik evet,
imkansiz ihtimal : ihtimal mutlaka

28) Sen kendi okul basarindan memnun musun?{(Uygun segenedi

vuvarlak igine al}

1 2 3 : 4 5
hig wmemnun pek orta oldukca . gak
defilim defilim : memnunum memnunum

29) Genellikle okulu seviyor musun? (Uygun segenedi yuvarlak

igine al.)

1 2 3 4 S
hayair hig cofu zaman bazen codu zaman evelt gok
sevmiyorum sevmiyorum seviyorum seviyorum seviyorum

30) Okuman senin igin ne kadar ©OSnemli? (Uygun secgenedi
yuvarlak igine al)

1 2 3 % 5

hig Gnemli gnemli crta oldukca cok
defil ~ derecede gnemli gnemli
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31y A _HNotlarin senin igin ne kadar dnemli? (Uygun secgenedi

yuvarlak igine al)

i 2 3 4 5]
nic Snemli nemli orta oldukca cok
defiil derecede tnemli tnemli

B_ Evde ders galigman senin igin ne kadar ®Snemli? (Uygun
segenedi yuvarlak icine al)

i 2 3 4 3
hig Onemli Gnemli orta aldukca ok

defil derecede Snemli dnemli

Agafiida gdrdiflin her bir Ozellik sence "ideal bir
8grenci® olmak igin ne kadar Snemli? (Her &zellik igin

derecelerden birini yuvarlak igine al)

cok tnemli orta G&Gnemsiz cok

Snemli Snemsiz
32) galagkan 1 2 3 4 5
33) ivi konsantre olabilen 1 2 3 4 3
34) YaptiZz iyi bir isten 1 2 3 4 5

' gurur duyan

35) Dizgin  konusan i 2 3 4 5
36) Sdéylenileni yapan 1 2 3 4 5
37) Dizenli _ 1 2 : 3 4 5
38) iyi bir hafaizaya sahip 1 2 3 4 5

rJ
W
o
o

39) 0Olaylaran nasil ve neden 1
olduffuna ilgi duyan '
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40) Iyi bir wmizah anlayisi olan 1

41) Alaisalmamais problemler 1
lizerinde ulrasan

42) HKuvveitli bir hayal gliciine 1
gahip

43) Hizla caligabilen

4473 Soru soran

Simdi de asaffida verilen her bir dzellifin sana ne kadar

uygun olup olmadifina belirtwmeni i

\
igin derecelerden birini yuvarlak

Bana gok
uygun
45) Kendine glivenii 1l
46) BSosyal 1
47) Yarataocz 71
48) Sdz dinleyen L
49) Bagkalariyla gegimli. i
50) Genelds k@ndindén hognutl "
51} Kolay arkadas edinebilen 1

52)Hayatta basarila

112

2 3 4 3
2 3 4 5
2 3 4 5
1 2 3 4 3
1 2 3 4 5
stiyorum. (Her bir &zellik
igine al)
Bana Emin Bana Bana hig
uygun dedilim uygun uygun
degil dedil
2 3 4 5
2 3 ,4; 5
2 3 4 S
2 3 4 3
2 3 4 5
2 3 4 S5
2 3 4 S
2 3 4 3



53) Hayatta karsilastiga 1 2 - 3 4 ]
problemlerle baga gaikabilen

Bu bdlimde ailenle iliskilerin hakkinda bazi sorular sormak

istiyorum.

4

{ Her soru igin uygun derecelendirmeyi yuvarlak igine al.)

54) Genellikle ailenle anlasabilivor musun?

1 2 3 4 3
Hig Gok diyi
inlasamiyorum anlasiyorum

55) Ailendeki fertlerin birbirleriyle iligkileri nasildir?

1 2 3 4 3
Gok kdtidur Gok iyidir
hig geginemezler cok iyi
gecinirler
561} Sence ailenin fertleri birbirlerine ne kédar
vakaindirlar?
1 2 3 _ 4 S
Hig yakain Gok
defildirler yvakindirlar
57) Sence, senin ailen ne kadar mutlu bir aile?
i z 3 4 ' 5
Hig ' Gok mutlu
mutlu defil
58) Ginlik beraberlikler disainda, ailenle ortak birgeyler
yapmak igin ne siklikta bheraber plursunuz? (Uygun sikkain
yanina garpl igareti koy?

Haftada ikiden gok

Hafta sonlarz:

Ayda birkag ke=z

Ayda bir

Ayda birden az (Ne kadar oldufunu belirt-----~-==------
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39) Ailenle birlikte oldufunuz ve birseyler yaptifiniz zaman

kendini nasil hissedersin? {(Derecelerden birini yuvarlak icine al)

i 2 3 4 5
Berbat Fevkalade
hissederim higsederim

50} Bir geye veya bir yardima ihtiyacain oldufunda kime veya

kimlere basvurursun?

Agafidaki ciimlelerin senin icin ne kadar dofru oldufunu

belirt:

61) Bir problemim oldufunda, yardam etwesi igin anneme
glivenebilirim.

1 2 3 4 S
Hayar Evet
cok vyanlis gok dodru

£2) Annem bana hog seyler siyler
1 ‘ 2 3 4 - 5
Hayar Evet
cok vanlas - cok dodru
£3) Annem bana &Gfgrenmek istedifim seyleri Ofretir
1 2 -3 ‘ 4 5

Hayzxr ‘ Evet
cok  vyanlais - cok dogru

64) Annem bana ihtiyacaim oldufu zaman, yanimda oldugunu

higsettirir,
1 2 3 4 3
Hayair Evet _
cok vyanlisg : : ok dofru
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APPERNDI¥X 2

ID NUMARASI:

GENG AHNKET:
(FORM B )
Dogum Tarihi;

Cinsiyeti H

Merhaba,

Bu calisma gencglerin okulla ilgili digiince ve tutumlarina
ve bunlar {zerinde ailelerin etkisini arastirmaktadicr.
Cevaplarinizain igtenliifi ve ciddiyeti arastirmanain saglida
agisaindan gok Onemlidir. Elde edilecek bilgilerin gizli
tutulacadi konusunda sgilphe duymaksizin verecefiniz iqténlikli

cevaplar bizim jigin deferlidir.

Tesekkirler.
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Bu aragtirmanin awmaci sizlerin ailelerinizin giris ve

deferlendirmelerini ne sekilde algiladiinizi renebilmektir.
Senden istedifim, kendini bir an igin annenin yerine

koyarak agafidaki sorulari, annenin olabilecefini tahmin
2ttifin giriglerine gore cevaplaman.
1) DSence annen ockula ne kadar devam etweni ister?( Uygun
cimlenin yanina garp: igareti koy)
~-- Okulu mimkin olduffu kadar cabuk terketmemi istiyor.
--~ Ligeyi bitirmemi istiyor.
--- Universiteve veya ylksek okula girmemi istiyor.
—-=-=- Universiteyi bitirwemi istiyor.
—-=-- {Universite sonragi yiksek editime devam etmemi istiyor.
21 Bilivyorsun, her zaman istenenler gergeklesemeyebilir.
Sence annen ockumava ne kadar devam edebilecedini umuyor?
(Uygun climlenin yanina garpi igsareti koy)
~—= Dkulu mimkin olduffu kadar gabuk terketmemi umuyor.’
—-—= Limeyi bitirebilecefimi umuyor.
-~-- finiversiteye veya yiksek okula girebilecefimi umuyor.
-—-- Univergiteyi bitirebilecedimi umuyor. B

-—~ gpiversite sonrasi ylkselk efitime devam edebilecedimi
UMUYyOor. '

"3YAilenin, okulunu bitirince ne clmani istediklerini

disitiniiyorsun?
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4) 3Sence annen seni ne kadar akilla buluyor? (Asagidaki

derecelerin birini yuvarlak igine al)

i z 3 4 5 6 7
azx Ggok
akaillia akilla

3) BSence annen seni ne kadar basarila buluyor? ( Agagadaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 5 6 7
- ¥4 cok
bagaraila basarila
&) ©Sence annen seni ne kadar galiskan buluyor? { Asagdidaki

derecelerin birini yuvarlak igine al.)

1 2 3 4 ) ) 7
az : gok
caliskan caliskan

7} Sence annen elinden geldigi kadar gok galissan sainifinan
#n iyi ofrencilerinden biri olabilecefine inaniyor wu?
{Uygun segeneii yuvarlak igine al.)

1 2 3 4 5

hayair, az ballki biyilik evet,
imkansiz ihtimal - - ihtimal mutlak gboziyle
gdriyor veriyor veriyor bakiyor

8) Sence annen okul basarindan memnun mu?{Uygun segenedi
yuvarlak igine al)

1 2 3 4 5
hig¢ memnun pek : orta aldukeca gok
dedil = deyil memnun memnun

9) Sence okuman annen igin ne kadar dnemli? (Uygun segenedi

vuvarlak igine al)

1 2 3 ‘ 4 5
hic Gnemli fdnemsiz orta oldukca cok
degfil derscede tnemli tnemli
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109 Sence notlar;n annen igin ne kadar &nemli? (Uygun
segenedi yuvarlak igine al)
i 2 3 4 35
hig Snemli &nemsiz '~ orta oldukca cok
degil derecede Gnemli dnewmli

11} Sence evde ders galiswman annen igin ne kadar Snemli?

{Uygun secenedi vuvarlak igine al)

1 2 3 4 S
hig dnemli Hnemsiz orta oldukoca cok
degil derecede Snemli Snemli
Agsafjzda “ideal bir 4grenci' icin siralanan her bir

fzellik sence annen igin ne kadar Snewmli? (Her 6zellik ig¢in

derecelerden birini yuvarlak igine al)

ok ‘ tnemli orta dnemsiz gok
dnemli dnemgiz
12} galaskan i 2 3 4 3
137 iyi konsgantre clabilenl ' 2 3 4 S
14} Yaptaifi iyi bir isten 1 2 3 4 e
gurur duyan
15} Di=gin konusan 1 2 3 4 5
i6) Sdylenileni vyapan 1 2 3 4 5
17) Dizenli ‘ 1 2 3 4 5
18) iyi bir hafizays sahip 1 2 3 4 5
19) OGlaylarain nasil ve neden 1 2 3 4 5
~ gldufuna ilgi duyan
20) iyi bir mizah anlayisi olan 1 2 3 4 5
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21

237

Z24)

Alisilmamis problemler
fzerinde uwirasan

Kuvvetli bir hayal giiclne
sahip '

Hizla calisabilen

Soru soran
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APPENDIX 3

ID NUMARASI: N

ANNE ANKETH

Dodum Tarihi

an

an

En son bitirdigi okul

Mesledi :

Merhaba,

Ben Bodgazici Universitesinden geliyorum. Yaptazgam bu
aragtarmanin amaci, genglerin okulla ilgili dislince ve
tutumlarina drenebilmek wve Dbunlar {zerinde ailelerin
giriglerinin etkisi olup olmadifini incelemek.

Gegtifimiz haftalarda gocufunuzla yaptifimiz milakattan baza
sorulari size de sormak istiyorum.

1} Gocufunuzun okula ne kadar devam etmesini istiyorsunuz?

=== Okulu mimkiin oldufu kadar gabuk terketwmesini istiyorum.
-=-= Liseyi bitirmesini istiyorum.

~-~-- {niversiteye veya yiiksek okula girmesini istiyorum.

~==- {niversiteyi bitirmesini istiyorum.

--=- Universite sonrasi yiksek efitime devam etmesini
istiyorum.

2) Biliyorsunuz, her zaman istenenler gergeklesemeyebilir.
Gocufunuzun ockumaya ne kadar devam edebilecefiini umuyorsunuz?

—=-- Ukulu mimkin oldufu kadar gabuk terketmesini umuyorum.
--- Ligeyi bitirebilecefini umuyorum.

~-- Universiteye veya ylksek ckula girebilecefiini umuyorum.
~=~ {nivergsiteyi bitirebilecefini umuyorum.

--- {iniversits sonrasi: ylksek efitime devam edebilecedini
umuyooum. '
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3) Gocufunuzun okulunu bitirince ne clmasinyi istersiniz?

4) Gocufunuzu ne kadar akilla buluyorsunuz?

1 2 3 4 5 - 6 7
az cok
akilla akillz

5) Qocudunuzu ne kadar basarili buluyorsunuz?

1 2 3 4 5 = 7
az QOk
bagsaraila bagsaraila

£} Gocufunuzu ne kadar galiaigkan buluyorsunuz?

i 2 3 4 3 & 7
az ) cok
galiskan ‘ galiskan

7) ESizce gocuffunuz elinden geldigi kadar gok calissa
sainifinin en iyvi Ofrencilerinden biri olabilir mi?

1 2 3 ' 4 5
hayar, az belki bliyik evetl,
imkansiz ihtimal ihtimal mutlaka

8) Gocufunuzun okul basarisaindan memnun musunuz?

1 2 3 4 5
i memnun  pek orta oldukca cok
ledilim defilim ' memnuNum MEMNUNUT

3

9) Gocufunuzun okumasi sizin igin ne kadar Snewmli?

1 2 3 4 5

ig Gnemli Snemsiz orta oldukca cok
degdil derecede Snemli Snemlii

107 Gocufunuzun notluri sizin igin ne kadar Odnemli?

1 2 3 ‘ 4 5
hig ftnemli tnemsiz orta oldukeca cok
degil derecede tnemli Snemli
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%l) gacuﬁuﬁuzun evide ders galismasi sizin igin ne kadar
dnemli?

1. ) 2 3 4 S
hig tnemli dnemsiz ' orta oldukeca cok
dedil derecede Gnemli Gnemli

12) Asafida "ideal bir 8%renci®" igin siralanan her bir

dzellik sizce ne kadar tnemldi?
cok dnemli orta dnemsiz gok .
dnemldi dnemsiz
132) Galaiskan i 2 3 4 5
147 iyi konsantre olabilen 1 2 3 4 5
15) Yaptaigia diyi bir isten 1 2 3 4 =]

gurur duyan

16) Dlzglin konusgan 1 2 3 4 S

17) Sdylenileni yapan 1 2 3 4 3

18) Diizenli 1 2 3 4 5

19) iyi bir hafizaya sahip 1 2 d 4 3

20) Olaylaran nasil ve nedenl 2 3 4 5
oldufuna ilgi duyan

21) fyi bir mizah anlayisi olan 1 2z 3 4 5

22) Alaisilmamig problemlier 1 2 2 S 4 5
tzerinde ufrasan

23) Kuvvetli bir hayal glciine 1 2 3 4 5
sahip '

243 Haizla galisabilen 1 2 3 4 5

251 Soru soran 1 2 3 4 =
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26} Sizoe aile fertlerinin hirbirleriyle iliskileri
nasildir?

i 2 . 3 4 3

cok kotudur ' cok iyidir
hic gecinemeyiz. cok iyi geciniriz
271 Sizce ailenin fertlerinin birbirlerine ne kadar
vakindiriar?

1 2 3 4 S

Hic yakin cok yakindirlar
degildirier

28) Sizce, sizin aileniz ne kKadar mutlu bir aile?

1 =2 3 4 5
Hic mutlu cok mutlu
degil

23



	Tez1913001
	Tez1913002
	Tez1913003
	Tez1913004
	Tez1913005
	Tez1913006
	Tez1913007
	Tez1913008
	Tez1914001
	Tez1914002
	Tez1914003
	Tez1914004
	Tez1914005
	Tez1914006
	Tez1914007
	Tez1914008
	Tez1914009
	Tez1914010
	Tez1914011
	Tez1914012
	Tez1914013
	Tez1914014
	Tez1914015
	Tez1914016
	Tez1914017
	Tez1914018
	Tez1914019
	Tez1914020
	Tez1914021
	Tez1914022
	Tez1914023
	Tez1914024
	Tez1914025
	Tez1914026
	Tez1914027
	Tez1914028
	Tez1914029
	Tez1914030
	Tez1914031
	Tez1914032
	Tez1914033
	Tez1914034
	Tez1914035
	Tez1914036
	Tez1914037
	Tez1914038
	Tez1914039
	Tez1914040
	Tez1914041
	Tez1914042
	Tez1914043
	Tez1914044
	Tez1914045
	Tez1914046
	Tez1914047
	Tez1914048
	Tez1914049
	Tez1914050
	Tez1914051
	Tez1914052
	Tez1914053
	Tez1914054
	Tez1914055
	Tez1914056
	Tez1914057
	Tez1914058
	Tez1914059
	Tez1914060
	Tez1914061
	Tez1914062
	Tez1914063
	Tez1914064
	Tez1914065
	Tez1914066
	Tez1914067
	Tez1914068
	Tez1914069
	Tez1914070
	Tez1914071
	Tez1914072
	Tez1914073
	Tez1914074
	Tez1914075
	Tez1914076
	Tez1914077
	Tez1914078
	Tez1914079
	Tez1914080
	Tez1914081
	Tez1914082
	Tez1914083
	Tez1914084
	Tez1914085
	Tez1914086
	Tez1914087
	Tez1914088
	Tez1914089
	Tez1914090
	Tez1914091
	Tez1914092
	Tez1914093
	Tez1914094
	Tez1914095
	Tez1914096
	Tez1914097
	Tez1914098
	Tez1914099
	Tez1914100
	Tez1914101
	Tez1914102
	Tez1914103
	Tez1914104
	Tez1914105
	Tez1914106
	Tez1914107
	Tez1914108
	Tez1914109
	Tez1914110
	Tez1914111
	Tez1914112
	Tez1914113
	Tez1914114
	Tez1914115
	Tez1914116
	Tez1914117
	Tez1914118
	Tez1914119
	Tez1914120
	Tez1914121
	Tez1914122
	Tez1914123



