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ABSTRACT
A Phenomenographic Study On Becoming Mother:

Conceptions and Learning Experiences

The aim of the study is to reveal and describe women’s different ways of
experiencing the phenomenon of becoming mother in two aspects: “the conceptions
on becoming mother” and “the reflections on learning experiences regarding
becoming mother”. To investigate the variations in these two aspects,
phenomenography was used as a qualitative research methodology. Research data of
the study were collected through semi-structured and audio-recorded interviews with
20 women who are mothers with various characteristics like age, educational level,
working status, and number of children. Regarding conceptions on becoming mother,
five categories of description were discovered through the phenomenographic data
analysis. Becoming mother is conceived as: a multifaceted process, a life changing
experience, a struggle with diverse difficulties, a set of particular personal traits and
feelings, and a dynamic interaction with others. On the other hand, women’s
reflections on their learning experiences as mothers were presented within three
categories of description which are acquisition of parental knowledge and skills,
construction of parental knowledge and skills, and transformation of self.

Since motherhood is an -across the board- topic where the real subject’s self-
reports are overlooked in general, it is most of the times spoken about on ‘behalf” of
its subjects. The collective voices of women regarding their mothering experiences,
and the effort to present and describe these experiences through their own narratives

as much as possible is what makes this study an important one.



OZET
Anne Olmak Uzerine Fenomenografik Bir Calisma:

Kavray1s Bi¢imleri ve Ogrenme Deneyimleri

Bu c¢alismanin amaci, kadinlarin anne olma olgusunu farkli deneyimleme yollarini,
“anne olmaya dair kavrayis bicimleri” ve “anne olmaya iliskin 6grenme
deneyimlerini yansitma bigimleri” olmak {izere iki boyutta ortaya koymak ve
betimlemektir. Bu iki boyuta dair varyasyonlari aragtirmak i¢in nitel bir aragtirma
metodolojisi olan fenomenografi yaklasimi kullanilmis ve arastirmanin verileri, farkli
yas, egitim diizeyi, ¢alisma durumu Ve gocuk sayis1 6zelliklerine sahip, hepsi anne
olan 20 kadinla yapilan, yar1 yapilandirilmis goriismeler yoluyla toplanmistir. Anne
olmaya dair kavrayis bi¢imleriyle ilgili olarak, fenomenografik veri analizi yoluyla
bes tanimlayici kategori kesfedilmistir. Anne olmak; ¢ok yonlii bir siireg, hayati
degistiren bir deneyim, ¢esitli zorluklarla miicadele, bir dizi belirli duygu ve kisisel
ozellik ve baskalarryla dinamik bir etkilesim olarak ifade edilmektedir. Ote yandan,
kadinlarin anne olarak 6grenme deneyimlerini yansitma bigimleri; ebeveynlik bilgi
ve becerilerinin edinilmesi, ebeveynlik bilgi ve becerilerinin yapilandirilmasi ve
kendini doniistiirme olmak {izere {i¢ tanimlayici kategori altinda sunulmustur.
Annelik, bu olgunun gergek 6znelerine ait deneyimlerin ve ifadelerin son
derece goz ardi edildigi ve ¢ogu zaman bu 6znelerin “adina” konusulan bir alan
oldugundan, bu ¢alismada, kadinlarin anneligi deneyimleme bigimlerinin miimkiin
oldugunca kendi ifade ettikleri haliyle sunulmas1 ve seslerinin kolektif bir sekilde

duyurulma cabasi 6nem tasimaktadir.
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CHAPTER 1

INTRODUCTION

Motherhood, as a multidimensional phenomenon, and as a focus of public concern
and intervention, has always been an issue on which everyone, including medical
specialists, politicians, religious authorities, and social scientists, makes comments
and has judgments. This is maybe the most prominent topic where the real subject’s
self-reports are extremely overlooked, and which is most of the times spoken about
on ‘behalf’ of its subject.

The concept of motherhood, and its related experiences used to refer a single
and “universal” meaning which has not been questionable, and oppressive for all
women regardless of whether they have children or not (Tugrul, 2018), but it has
turned to have multiple critical meanings thanks to relatively dated and contemporary
feminist studies and practices.

Regardless of a person’s ideological, philosophical or professional
orientation, the reality that the potential capability for “being a -biological- mother”
is a biological characteristic for women cannot be ignored, however, as Burg (2015)
stated, “becoming a mother” is emerging as if it is an inevitable situation and an
obligatory identity for a woman’s existence. And since women’s mothering is seen as
a natural/biological fact which has —to some extent- common characteristics in all
generations and all societies, social scientists have shown little interest in it.
Chodorow (1999) objects to this attitude of social scientists and states: “it seems to
me that we must always raise as problematic any feature of social structure, even if-
and perhaps especially because —it seems universal” (p.14). She also underlines the

threat of pre-acceptance of social norms justified by biological claims, which would



sooner or later be used to legitimize oppression and inequality, and considers
women’s mothering as central to the sexual division of labor which directly and
indirectly effects women'’s lives, the ideology about women and the reproduction of
sexist social norms. Patriarchal ideology controls -or intends to control- women in
diverse ways as Glenn (1994) states:
Mothers of all races and classes have been subjected to patriarchal control,
but they have experienced that control differently. Poor women, especially
women of color, are been subjected to particularly invasive forms of control.
Thus, while middle-class women have had to struggle for the right to limit

pregnancy through birth control and abortion, poor women, especially women
of color, have contended with assaults on their rights to have babies at all.

(p.17)

Ideologies build a motherhood definition and motherhood-living according to their
needs. Like the assumption that ‘the woman identity is biological’ aims that the
women get used to be oppressed and naturalize it instead of being ‘aware’ of this
oppression, this is the same with the assumption that ‘motherhood is biological’.
Because if we are convinced enough with this assumption, we are also convinced
that we, as women, are the only ones who are in charge of child rearing. On the other
hand, since this assumption is inherently combined with the idea that every woman is
a mother, it represses all of the women whether they are a mother or not (Hazar,
2014).

Most of the times, mothering is associated solely with love, affection,
protection, and so on, but the power issue in mothering is often ignored. Mothering
occurs in a social context where men and women have unequal powers. Glenn (1994)
states the attempt of feminist thinkers to explain this power relationship as such:
“Feminist writers have been concerned primarily with patriarchal control over

mothering. By patriarchal control they refer not just to individual husbands and



fathers controlling their wives’ and daughters’ reproduction, but also male-
dominated institutions controlling women as a group” (p.17).

Although feminist studies and struggles have the primary impact on raising
awareness and policy making, there are various feminist approaches to the
“motherhood” issue. During the first wave of feminist movements, maternity issue
was something to be ignored or even totally disapproved and reduced to an
institution which secludes the women to the house (Hooks, 2000). However, with
such an attitude, it will not be wrong to say that they missed the need to analyze
maternity as an already lived experience of numerous women. On the other hand, as
early as the mid 80s, (although this issue was still at the periphery of the feminist
academical writing) some feminist thinkers started to consider and idealize
maternity, and also paternity as an opportunity for constituting alternative values
against patriarchy (Hooks, 2000). According to Kinser (2010), the reason behind this
variation in approaches by feminists to motherhood is that:

Feminists have always spoken from a variety of perspectives, from a range of

beliefs, worldviews, and experiences. This many-sidedness, or polyvalence,

in feminism is a sign of lively debate, intellectual rigor, and willingness to
change. Feminists have addressed a broad range of issues related to
motherhood, and they have done so by employing differing, sometimes

contradictory, arguments. (p.2)

Beyond all those discussions and controversial characteristics of the motherhood
topic, there is also another repression weapon, and this is the image of ‘appropriate
motherhood’ or ‘ideal motherhood’. Holmes (2006) mentions that the mainstream
and patriarchal definitions of appropriate mothering ignore unique pathways of
women’s when becoming mothers. Patriarchal ideologies offer single ways of
thinking, feeling and acting, and a single form of ‘good’ motherhood to women

without leaving much space to reject; moreover, the diversity in thought, emotions

and performances of mothers is ignored, and even marginalized (Holmes, 2006).



To impose the idea of ‘appropriate motherhood’ or ‘ideal motherhood’,
patriarchy has many tools like mass-media, commercial products, advertisements,
social-media which romanticize and commodify motherhood. Bozkur and Taylan
(2020) investigated the news presented in mainstream mass-media, and they found
that motherhood is introduced as an identity, as if it is aspired by every woman; the
difficulties of mothering are ignored, and ideal motherhood is depicted through
celebrity moms in a perfect and appealing framework; it has not seen that mothers
from different races, ethnicities, mothers who are refugees, poor, very young, old, or
handicapped (who are outside of the ideal mother profile) are represented in the texts
of the news; and mothers are represented through the dichotomy of good-bad
mothers, either sacrificing and/or being the victim, or as a villain.

Based on these views and information, the concept of motherhood and
mothering practices should be examined more with research studies in which the

subjects of the research are women who are mothers.

1.1 Statement of the problem and conceptual framework

The increase in awareness of the importance of childhood, especially in the middle-
class households, the conscious and planned birth of the child, the increase in the
psychological value of the child, the effect of the developmental psychology, as well
as the consumption-increasing strategies of the market that wants to benefit from
these changes, have led to a child-centered culture. On the other hand, the demands
and risks of the rapidly changing world make raising children more challenging than
before, which forces parents to be more conscious and educated; along with these,
conservative policies also popularized motherhood, and the concentration of

information on childcare and the mediatic emphasis on ‘conscious motherhood' led to



the “new motherhood ideology” (Isik, 2015). Douglas and Michaels (2007) describes
‘new momism’ as follows:

The insistence that no woman is truly complete or fulfilled unless she has

kids, that women remain the best primary caretakers of children, and that to

be a remotely decent mother, a woman has to devote her entire physical,
psychological, emotional, and intellectual being, 24/7, to her children. The
new momism is a highly romanticized and yet demanding view of
motherhood in which the standards for success are impossible to meet.

(p.619)

The ideal that mothers should/would love every moment of their motherwork with
patience, affection, and energy, lead to lots of women feeling inferior, unsuccessful,
and even evil. So, this situation creates the need to bring new definitions to
motherhood, and to challenge the prevailing understanding of what motherhood is.

Motherhood is a phenomenon on which the subject’s (mothers’) self-
expression is mostly neglected. On the other hand, it is also a phenomenon which is
being talked about very much apart from its subject (mothers). Therefore, it is
important to study the individual (mother) to understand what is actually being
experienced on their side. There are a lot of studies which investigate the effects of
mothering on the well-being of children, however it is very rarely studied how the
motherhood is constituted and put in action by women.

The process of becoming a mother is comprised of continuous learning and
relearning experiences, and that these experiences are shaped both personally and
socio-culturally, and through a reciprocal relationship with children. From this point,
if there is not (and should not be) only one kind of “motherhood” understanding and
practice, and if motherhood is an ideological “institution” which is shaped by the
society, and shape the society in return; to question the patriarchal discourse of

motherhood as a natural and universal process, there is a need to examine the

variations in the process of becoming a mother, and how these processes transform



women and in what way, and how different “motherhoods” are learned and

constructed.

1.2 The aim of the study

While considering the mothers as agents of either reproducing the society or of social

change, this study investigated the variations in conceptions of women who are

mothers, on the phenomenon of “becoming mother”, and variations in reflections on

their learning experiences as mothers. Here, mothering experience has been

approached “as a sphere of adult learning”. The aim of the study is to reveal and

describe women’s different ways of experiencing the phenomenon of becoming

mother in two aspects: “the conceptions on becoming a mother”, and “the reflections

on learning experiences regarding becoming a mother”. In this sense, two

phenomenographic research questions have been formulized:

i. What are the conceptions of women who are mothers, on the phenomenon of
“becoming mother”?

ii. What kind of variation is there in women’s way of reflecting on their learning

experiences as mothers?

1.3 Significance of the study

Susan Maushart (2000), inspired by Adrienne Rich’s work ‘Of Woman Born’, and
after Rich’s first use, uses the term “the mask of motherhood” herself (which is also
the name of Maushart’s book published in 2000). With this term, she refers to a
repertoire of socially constructed representations that ignore the actual experiences of
mothers. She also states: “This mask keeps women silent about what they feel, and

suspicious about what they know” (p.2). This study aimed to seek the ways to lift up



the “mask” to some extent, if not entirely, and give women who are mothers a voice
to tell their way of experiencing their mothering.

This study also stands on an authentic point, although there are many studies
which deal with ‘women’ and ‘mother’ issues from various perspectives, there are no
dissertations and any other academical works published in Turkey studying
“mothering” within the scope of conceptions of becoming mother and reflections on
learning experiences.

Another important point that this study has is a methodological authenticity.
This is a phenomenographic study that every step of it was designed according to the
principles of phenomenography. The authentic point is that there are very few
academical studies carried out in Turkey which uses this research methodology, and

all of them were conducted in formal educational settings.

1.4 Researcher’s positionality

Being aware and acknowledging one’s own positionality as a researcher is very
important in qualitative research processes (Berger, 2015; Holmes, 2020). In this
section, | want to depict my positionality as a researcher, and its particular effect
when conducting this study.

I earned my bachelor’s degree in early childhood education, and then I have
worked for four years as a preschool teacher in Bogazi¢i University Preschool
Center, during which, I also successfully completed my master’s degree in adult
education. As it happens, parenting issues have become my area of interest right after
| started to work as a preschool teacher, since | have started to have solid
observations regarding the mutual influence of the family members to each other

during that period. This was my main motivation for selecting ‘parent involvement’



as my master’s thesis topic to investigate the position of the preschool in this mutual
relationship by considering it also as a part of this relationship, and | had the
opportunity to conduct interviews with mothers and fathers as part of my research.
Through my interviews with them, | have gained insights regarding the prevailing
and challenging role of mothers -both from their self-report and also from the
fathers’ utterances- on their children’s care and education.

My professional and research experiences led me to a further attempt to study
parenting, but this time specifically on the side of women, and from a more critical
perspective to the ideology of patriarchy which represses the women in the ‘sole’
identity of being a mother.

When the details and structures of this study started to emerge and evolve, |
had no obvious plans to have a child myself, however | was around 35 years old, and
the mainstream thoughts regarding being “late” had already started to invade my
mind.

The positionality is not unchangeable, so it can change with time (Holmes,
2020). This was an apparent case for me, and this happened even during the process
of an ongoing study. When data collection process for this doctoral study was
ongoing, | got pregnant -at the age of 39-, and | myself became a mother during the
data analysis process. It can be said that I moved from being an “outsider”, to being
an “insider” within the time span of this study. However, I should to mention that
although | shared the characteristic of being a mother with the participants of the
study, I have still felt as an outsider to an extent because of my and my spouse’s non-
traditional ways of co-parenting, and household collaboration (with minimal

exceptions due to my ‘maternal” gatekeeping attitudes and behaviors).



| -despite my socio-political orientation as a feminist- have acknowledged
that it was difficult to get rid of the influences of socio-cultural context and the
effects of contemporary views on motherhood completely. For example, I, myself,
built long sentences when | am giving information about the cesarean birth of my
baby to justify it to others although it was the doctor’s suggestion (it could also be
my decision). | do not know a single case around me otherwise; no woman who had
a cesarean section just say she had a cesarean section, but they add the details about
the needs and reasons behind this decision. However, it seems that this is not the case
for women who had a natural childbirth. Moreover, | was thinking that it would be
acceptable if I could not be able to breastfeed my baby, and was saying that it was
not a big issue, however | felt an -undercover- pride when | could nurse my baby.

During the writing phase of this thesis, | have crucially felt the need of
sharing the responsibilities of rearing a child with others, and thanks to my spouse’s
co-parenting, and the affectionate caregiving of my mother and my aunt to my baby
daughter, 1 could get this support in abundance which also helped me to cope with
the feelings of maternal guilt and ambivalence which | have felt -from time to time-
when | found myself stuck in between my love for my daughter and my career
aspirations.

As a highly educated woman who defines herself as a feminist, who was
brought up by parents with a more egalitarian attitude compared to the gender norms
in the society she lives in, and who has an egalitarian marriage and home life in the
context of gender, I took care, and put an effort that my stance and demographic
characteristics are functioning as empowering, not limiting, in designing and
conducting the study and -then- while interpreting the results of it. On the other

hand, I think that learning about my pregnancy during the data collection process



increased my empathic listening skills in the context of the subject I researched
during the interviews. I cannot deny that this was also actually a bit like “what is
waiting for me after the birth” type of listening. Moreover, the fact that I was
mothering a small baby during the data analysis process helped me catch the details
in the data - therefore not overlook them - while examining the data again and again.
| wanted to share the above information and experiences to depict my
positionality as a researcher, as a feminist woman, and as a mother during the

‘gestation and birth’ of this dissertation.

10



CHAPTER 2

REVIEW OF LITERATURE

While examining the previous studies and texts on motherhood for the scope of this
study, a focused effort to trace the variations on different aspects of motherhood has
been made. Moreover, it is inevitable to say that, as the natural flow of a qualitative
research, the outputs from the interviews carried out for this study also have an
impact, giving this chapter its final shape. Some utterances by participants of this
study have expanded the vision to understand the concepts of the study, and a need
emerged to search for additional studies, and re-organizing the content of this
chapter.

Here, in this chapter, motherhood is examined as a multidimensional concept,
as a life changing process, as a phenomenon of conflict and challenge, as a feminist
study area, and as a learning site. When deciding for the organization of the literature
review, the conceptions and the experiences regarding motherhood and mothering
have been considered mostly within the context of intact families to better serve the
practical framework of the current study.

Moreover, to keep the literature review confined to the research goals of this
study, some motherhood-related sub-topics have not been included to this chapter.
To name some of them, these are the studies on representation of mothers in media,
mother activism, challenge of modern reproductive technologies, and medicalization

of pregnancy and childbirth.

2.1 Motherhood as a socially-constructed vs biological phenomenon
Historically, motherhood had been considered a biological issue, and therefore

studying the concept of motherhood had stayed on the periphery in the social sciences,
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because natural phenomena had been out of research interest of social scientists.
Chodorow (1999), on the other hand, opposes this and stated: “It seems to me that we
must always raise as problematic any feature of social structure, even if- and perhaps
especially because —it seems universal” (p.14). She puts forward the need to question
all these biological assumptions which give form to sexual division of labor in all
generations and societies by being reproduced repeatedly, and which in turn result in
women taking the primary responsibility in childrearing rather than men.

The idea that motherhood is a natural and instinctive process has been
supported for a long time by many disciplines and institutions and used to be a
dominant view for a long time (Timurturkan, 2019). Moreover, ideologies construct
a definition and life of motherhood according to their needs to shape the society so
that it is prevented from discussing motherhood on a rational basis. Just as with the
proposition that motherhood is biological and natural phenomenon, and by
emphasizing biological functions such as getting pregnant and giving birth, it is
aimed for women to take for granted and “naturalize” the fact that they are being
oppressed. (Chodorow, 1999; Hazar, 2014; Holmes, 2006).

On the other hand, if it is discussed beyond the biological aspect, the social
construction discourse of motherhood does not always lead to innocent results. Once
a woman plans to have a child, this personal decision turns to be a public issue as
Balta Paker (2009) elaborates:

From the moment you get pregnant, it's as if that body doesn't belong to you,

an old lady you don't know touches your stomach, another person gives you

advice on how to walk, what you eat and drink becomes a social issue. For
example, if you smoke while pregnant, the whole society decides that you

will be a bad mother before the baby is born. (para. 6)

The traits attributed to good motherhood put most women in the background.
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Moreover, the mother and child are under the surveillance of popular culture,
and they are studied by researchers mostly without taking into consideration of their
interaction with others, and their separate identities as mother and child (Cannella,
2008). For example, bonding and attachment theories and studies stand in a risky
place for women as mothers, stationing them as the ones who determine everything
regarding their children’s psychological and developmental well-being. As Cannella
(2008) states: “While veiled in the language of support for young children, the
concept of bonding actually fosters a conservative universalist agenda that regulates
women, predetermines human life, and pathologizes all those who do not fit within
the construction” (p.75).

The discourse of ideal motherhood transforms the motherhood into an expert
area by taking it from its relational position between the mother and child (Balta-
Paker, 2009; Bastiirk-Akca, 2015; Maher, 2008;), and a singular form of ‘good’
motherhood is imposed by patriarchal ideologies and through their socio-cultural
traces where the diversity in thought, emotions and performances of mothers is
ignored, and even marginalized (Holmes, 2006). As Rich (1995) stated: “Certainly
the mother serves the interests of patriarchy: she exemplifies in one person religion,
social conscience, and nationalism. Institutional motherhood revives and renews all
other institutions” (p.45). Moreover, Rothman (2000) asserts that three ideologies
give shape to motherhood: the ideology of patriarchy, the ideology of technology,
and the ideology of capitalism.

Although patriarchy provides women with almost no power in society, it
loads the whole responsibility of raising children to them. To describe this situation
of mother, Rich (2015) reminds the term “powerless responsibility” which first

pronounced by a feminist group called “The Matriarchists” in 1986.
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Ruddick (2002) discusses the concept of motherhood around the concept of
‘maternal thinking’, and separates being mother and giving birth so that she attempts
to change the meaning of motherhood which is limited with sexuality and being able
to give birth. According to her, motherwork starts within the reality of accepting the
responsibilities of childrearing and making it an important part of one’s life. Primary
social groups, with which the women have ties, expect that these women bring up
their children in an acceptable way for them regardless of the origin of these ties
(e.g., kinship, force, choice), and the acceptable childrearing differs within and
between social groups to a great extent (Ruddick, 1989). In addition to such demands
of social groups and the demand of women for being accepted and appreciated by
their groups, they also start to formulate their own ideals and values regarding
motherwork as members of and influenced by larger society. But although more
experienced and socially privileged mothers can express their ideas more freely in
this sense, most of the women feel ambivalence about their social groups’ norms, and
face isolation and harassment because of their new grasp of motherhood (Ruddick,
1989).

Bora (2001) pointed out that maternal identity is one of the intersection points
between the social and the individual, perhaps the most important one. Because, on
the one hand, the individual (whether as a mother or having a mother) stays at the
center of the deepest experiences; but on the other hand, her identity contains many
elements of the social. Even though there are some natural dimensions of the mother-
child relationship, women do not experience these dimensions in the same way, and
the experiences of these relationships are shaped, and can change historically and

socio-culturally (Kinser, 2010).
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2.2 Motherhood as a life changing process
In this section, the life changing aspect of motherhood is examined through
postpartum period, difficulties of new life as mother, the role of father in this

process, and the relationships with extended family and in larger society.

2.2.1 Postpartum period

Studies on postpartum depression shows that a lot of women do not feel an emotional
connection to their newborn babies, unlike what they expected and what is told to
them before the birth, so the mothers begin to feel and to be convinced that “they
were loathsome, some deficient, or unfit mothers” (p.19) (Kinser, 2010).

In Kélemen’s study (2021) conducted in Turkey, the majority of the mothers
referred to the puerperium as the most sensitive, fragile, and difficult period of their
lives which was also not expected. Mothers had felt that they were like in a never-
ending cycle due to “hormonal changes, physical discomfort after birth,
sleeplessness, difficulty in baby care, uneasiness caused by not knowing” (p.167).
Moreover, the sudden and irreversible change and interruption in women’s lives -
especially for the one who lives in cities, and who were working- causes that women
acquire an unexpected feeling of loneliness during postpartum period, however this
is not a natural and inevitable consequence of postpartum but a result because of
urbanization and deficiency in social state policies (Kdlemen, 2021).

In the postpartum period, although their need for support from their family
and spouses increases a lot, mothers, on the contrary, encounter unexpected negative
attitudes from their relatives very often, especially from their own mothers;
experienced mothers continuously exemplify themselves as good mother, and

criticize (sometimes in the name of giving advice) and compare the new mother’s
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childcare, house management, and so on (Kolemen, 2021; Sawyer, 1999).
Breastfeeding sometimes becomes a challenging issue for women. New mothers are
constantly given advice, criticized, even accused by their relatives, members of
larger society and also health professionals of not having milk, or not being able to
breastfeed, so breastfeeding turns into a struggle to prove being a ‘good’ mother, and
to get affirmation from others, and it becomes one of the most important reasons for
the feeling of inadequacy and guilt in motherhood (Kolemen, 2021; LaCoste-Nelson,
2005)

On the other hand, women who had a relatively comfortable and peaceful
postpartum period attributed this to the support of their mothers and spouses, and
women who had difficulties during this period emphasized that this was due to the
lack of support from their mothers and spouses (K6lemen, 2021; LaCoste-Nelson,

2005).

2.2.2 New life and difficulties

New parents, especially in the first year of their infant, experience various feelings
ranging from satisfaction and confidence to strain and burnout. Parents who have a
more positive experience regarding their new and changed life reported a common
sense of concern for childcare and mutual share of childcare duties with their
partners, and external support; on the other hand, majority of parents reported that
they felt exhausted with the various difficulties of childrearing (Nystrom & Ohrling,
2004). However, the experiences of parents vary regarding the gender of the parent.
Women as mothers have generally more disruption in their social life including their
careers compared to men, and feel much more stuck as Nystrom and Ohrling (2004)

states:
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Mothers’ experiences of being primarily responsible for the infant were
expressed predominantly as feelings of powerlessness, insufficiency, guilt,
loss, exhaustion, ambivalence, resentment, and anger. These experiences were
overwhelming and caused strain and led to feelings of being fatigued and
drained of physical and emotional energy (p.327).
According to Wada, Backman, Forwell, Roth, and Ponzetti’s study (2014), mothers
see themselves in a never-ending cycle of tasks, and this situation makes them feel
exhausted. To be able to fulfill these tasks on time and properly, they need to be
strictly organized to be able to manage daily flow and routines of the house; however

this is not easy due to unpredictability of life with children, therefore this situation is

a source of stress for mothers.

2.2.3 The role of fathers

Isik (2015) found in his study that the different amount of time allocated for the
house by mothers and fathers (and mothers had reported that it’s due to their
spouses’ workload) normalizes the imbalanced involvement in childcare and
education in the eyes of mothers. However, providing childcare is different for
mothers and father in terms of type and allocated time even if both partners have
fulltime jobs (Craig, 2006; Wada et al., 2014), and working mothers questions more
about the inequal distribution of childcare and housework duties in the household
(Ulugtekin, 2002).

Mothers spent more time with childcare tasks when compared with fathers,
and the physical care of children comprise most of the mothers’ time spent, whereas
fathers use their time mainly for playing and talking together with their children
(Craig, 2006). And when fathers provide the childcare, they do it rarely all by
themselves in intact families, but mainly act as assistants of mothers, which means it

is very difficult for women as mothers to get relief and step away from the
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responsibilities and burden of childcare even for a while (Craig, 2006). As
Nomaguchi, Brown, and Leyman (2017) found, maternal parenting stress is
decreased when there is more practical support in childcare by fathers like spending
time with children; (only) psychological support of fathers to mothers does not
provide the same result with the practical support. When fathers spend time with
their children, this is also beneficial to their marriages (Pekel-Uludagli, 2019).

As another perspective, Kocatepe and Bilgi (2018) found that mothers
consider the house and housework as a domain of their own through which they feel
strong and confident; and they accept the inequality in division of labor in the house
regarding housework and childcare as normal, nevertheless they have expectancies
from their spouses for having quality time with their children (playing, getting
involved in children’s coursework, etc.) and helping slightly in housework if needed.

Cowdery and Knudson-Martin (2005) revealed four processes which keep the
idea of mothers as natural nurturers with innate abilities constant and propagate it
continuously. These processes are: “(a) partners believed that mothers had natural
connection and knowledge, (b) fathers stepped back, (c) mothers organized time
around children, and (d) mothers took continual responsibility” (p.339), hence
mothers build closer and stronger relationships with their children than fathers
through these processes. These researchers also revealed that these processes are
even valid for couples who are against gender inequality.

Bora (2001) reported that although women describe the sexist division of
labor at home as a problem, they don’t make an efficacious effort to change it. On
the other hand, they try to provide a personal space not to transform their
relationships between themselves and their spouses but ask for and get help from

their own mothers.
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2.2.4 Extended families and larger society
In the study of Johnston and Swanson (2004) with 98 mothers of preschoolers;
friends and young relatives -especially the ones with whom the participants had a
shared context- come first regarding getting and asking for social and emotional
support. On the other hand, in the same study, it is found that parents and parents-in-
law are considered as secondary sources regarding support due to the change in the
expectations and request for transmission of the parenting practice and values to the
adult child (who is now the new parent). Beyond the preferences, the support is also
more lacking from the parents’ side, both due to the physical and psychological
distances. At the present time, it is a frequent occurrence that nuclear families live far
away from their extended families. On the other hand, changing practices and
understanding regarding motherhood and childcare -especially on the side of
working mothers- put psychological distance between the generations.
Dudu-Karaman and Dogan (2018) found that mothers were intervened, and
their mothering was questioned at many points by extended family and the larger
society, regardless of their education level, age difference, whether they work or not.
Ulugtekin (2002) reported that regardless of class differences, mothers
develop supportive relationships with women in their families, but these relationships
can turn into a field of power conflict, competition and exclusion in matters related to
childcare. Although mothers are open to getting advice and support from other
intervention (LaCoste-Nelson, 2005), and women living with an extended family
experience this intervention more, and they wish to live as a nuclear family in order

to realize their own childcare and family ideals (Ulugtekin, 2002). Despite all these
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conflicts, family relationships are of great importance in shaping and reproducing
motherhood (Ulugtekin, 2002).

In all social classes, the most important purpose of marriage is seen as having
children (Carkoglu & Kalaycioglu, 2013; Ulugtekin, 2002). In this context, lower-
and middle-class women are often pressured to have children in the first years of
their marriage, and they do not even have the option of not wanting to give birth to a
child; this is not acceptable by the family and also by the larger society. (Dudu-

Karaman & Dogan, 2018; Ulugtekin, 2002).

2.3 Working or not?

In this part, findings from several research studies about the concept of ‘mother
wars’ and about different decision processes of women as economically
disadvantaged mothers, middle-class working mothers, academic mothers, and

highly educated stay-at-home mothers are presented.

2.3.1 Mother wars
The rhetoric of “Mother Wars (or Mommy Wars)” is used to represent the conflict
between the understanding and practice regarding mothering, and it is mainly about
the time allocated for childcare and childrearing; therefore this conflict is much more
visible between mothers who are working outside the home and who are full-time
‘mothering’ (Maher, 2008), and the Mother War rhetoric is much more accepted by
at-home mothers, which means that they consider full-time working women as less
caring to their children (Johnston & Swanson, 2004).

Carkoglu and Kalaycioglu (2013) presented a report on the analysis of ISSP-

2012 data (International Social Survey Program - https://issp.org, ISSP-2022 is under
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development) from Turkey (which were collected by both female and male
participants), and they revealed that almost half of the subjects (48%) think that a
working mother cannot develop a close and trusting relationship with her child as
much as a non-working mother, while forty percent (39%) think in the opposite way.
More than half of the subjects (58%) also stated that they consider it to be possible
that a preschool-aged child will be affected in a bad way when its mother works.
Only about a quarter (24%) of subjects indicated that they did not consider it likely
that the preschool-aged child would be affected adversely from her mother’s working
status. When compared with ISSP-2002 data, Carkoglu and Kalaycioglu (2013)
observed that the opinion of working mothers having a negative effect on their
children gaining ground in Turkey in the last ten years can be interpreted as an
indicator of rising conservatism in Turkey. However, it is interesting to note that the
world-wide result is 51% for the general opinion that a preschool-aged child can be

badly affected when her mother works, and this is consistent with Turkey results.

2.3.2 Different decisions regarding working

There are various reasons and consequences of the women’s decisions on whether to
keep on working after their children were born or to quit and stay at home with their
children.

Ward and Wolf-Wendel (2016) states that women’s decisions and choices
regarding work and home are engaged with the “gendered expectations” (p.20) of her
family (parents, children and spouse) and the society. On the other hand, reducing
the decisions of currently working women about whether or not to stay in working
life after having children to the concept of individual choice means ignoring all the

social, cultural and economic reasons that may be behind this decision; without
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reducing the issue to the problem of working and staying-at-home mothers, and even
avoiding it, the way should be opened for women to make their own decisions about
motherhood, childcare and paid work by choosing among feasible and applicable
solutions (Cartwright, 2008).

Regarding the childcare issue of working women, it was found in a study
conducted by Kélemen (2021) with 25 mothers in Turkey that the ideal is considered
to be raising the child at home and by the mother until the age of three, when this is
not possible, the second choice is to transfer her role to the grandmothers; when
grandmothers cannot provide this service, a babysitter and, lastly, a nursery is
preferred if financial means are available (however there is a widespread belief that
children who are not raised at home by their mother or grandmother receive
insufficient love or care, and are at risk of abuse). If a family cannot provide any of
these solutions for their child’s care, this situation is completely ignored in the
current social system. On the other hand, it is also confusing for women in Turkey
that the state is insistently promoting exclusive breastfeeding of the babies in their
first six months, and the paid postpartum maternity leave is regulated by the same

state as only eight weeks (Kdlemen, 2021).

2.3.2.1 Economically disadvantaged mothers

Conflicting results emerge on how mothering is constructed for different women, and
how women should mother their children. While the white, middle-class values of
the West constantly emphasize the need for young children to be with their mothers;
social policy practices give the impression that this high value does not apply to the
children from poor families and nondominant race and ethnicities since mothers who

are in an economically disadvantageous condition need to return to work as soon as
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possible after they give birth; this shows that the approach and practice related to
maternity and child care is regulated according to social and political interests

(Kinser, 2010; Glenn, 1994), so there is “see no evil, hear no evil, speak no evil”.

2.3.2.2 Middle-class working mothers

In Wada et al.’s study (2014), mothers expressed that working outside the house
provides them with a better sense of competence, and intellectual and social balance
when compared with solely involving in family work. Maintaining a balance
between home and work regarding time and responsibilities is not easy and also
stressful, however women benefit from the social context of the workplace in which
they can express themselves through their identities out of being mother and have a
personal space out of home (Guendouzi, 2006).

Kaya (2008) investigated the class-based maternal experiences and attitudes
of working middle-class mothers from various professions, and found that they
consider mothering as a performance in which they have to be ‘successful”’ -with a
similar manner in their works-, and as an important trait of their identity -overriding
being a professional woman in labor market. Douglas and Michaels (2007) even
assert that to be considered as a successful woman, women should firstly be
successful in their mothering, which is not applicable to men (fathers).

Middle-class working mothers’ point of views on childrearing, and socio-
economic opportunities effect their ways to learn mothering. They have a number of
available sources like books, internet, seminars, experts, and they can also recognize
their needs well due to their cultural capital and seek the knowledge accordingly to

raise their children ‘perfectly’. So, they -despite and even because of their
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advantageous socio-economic positions- continue to reproduce the role of the woman

as the main caregiver (Kaya, 2008).

2.3.2.3 Academic mothers

Different professions also bring different experiences to women who are mothers
when dealing with home-work conflicts. For example, Swanson & Johnston (2003)
conducted a study with mothers who are full-time academicians and found that they
have more conflicts between their higher expectations for both their job and their
mothering. Even so, on a positive note, they are more confident regarding their
decisions about working (after the child) when compared with other full-time
employed mothers from other professions.

Academic mothers consider themselves as good role models for their children
-which is very important for being a good mother- and being ‘only’ a mother would
not be good neither for them nor for their children. Moreover, unlike the other full-
time employed women, academician mothers have difficulty to draw a line between
work and home; they sometimes need to work at home during nights; sometimes
children are brought to the offices; so it can be said that the work life and home life

of an academician mother are intertwined (Swanson & Johnston, 2003).

2.3.2.4 Highly educated stay-at-home mothers

Sometimes, highly educated and (before the child) working women decide to quit
their jobs and stay at home with their children as mothers. Rubin (2005) studied
the lived experience of these mothers regarding their decision process, perceived
benefits for themselves and their families, the challenges of staying at home, and

needs for ‘continuing’ personal growth. Some of participants of this study have a
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smoother transition, whereas some of them experience a harder transition after they
decide to quit work, however all of them (at least at the time of the study) stand
behind their decisions through which they could observe the growth and
development of their children without missing anything, raise their children as they
wish, and be able to focus on their family (both the child and spouse) without
interruptions of work-related issues. Standing behind a decision, however, does not
prevent negative feelings at all. So, some participants of Rubin’s study (2005)
mentioned loss of identity, loss of a dream, and loss of self-esteem due to their ‘only
visible’ identity at home and in the public space, even though they were highly-
educated and had diverse experiences in their professions. Therefore, taking care of
themselves and personal growth through social, intellectual, artistic and volunteer

activities are among their prime concerns in their ‘new’ stay-at-home life.

2.4 Diverse motherhoods

Although I do not aim to present a detailed review on mothers with diverse
demographical, cultural, socio-economic, and sexual characteristics -to confine the
extent of the chapter within the scope of the study-, | would like to mention a number
of studies on the topics of single mothers, immigrant mothers, older mothers, and
also the differences between the generations of mothers.

Within the subject of motherhood, the maternal experiences of single mothers
stand in a very important position. Their distinct forms of family without a resident
father in the house are open to be exposed to discrimination, and criticism by
conservatives; and there is disregard by the states in general regarding the provision
of socio-economic support to those mothers since they are out of norms -out of

marriage, out of ‘normal’ family. Mothers become ‘single mothers’ due to divorce or
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death of their spouses, or they are single mothers from the beginning of their
motherhood due to the absence of the father. Taylor and Conger (2017) examined the
factors which have positive impact to the well-being and parenting of single mothers
and found that perceived social support and specific internal resources like optimism,
self-efficacy and self-esteem affect single mothers” well-being and parenting
behaviors positively. Therefore, it is important to provide single mothers with
channels through which they can find and receive social support, and in turn, have
the necessary time and social capital for their self-actualization to improve their
internal resources mentioned above.

On the other hand, immigrant mothers -as another vulnerable group of
mothers- who have moved from their homelands to another -mostly to an extremely
unfamiliar- country for various reasons have to struggle with many challenges not
limited to childbirth and childrearing, but also with the concerns of transmitting their
culture to their children along with the challenge of forming ‘belongingness’ to the
new land (Gedalof, 2009). On the other hand, although there are some attempts to
provide formal education programs to them regarding adaptation, these mothers, who
are mostly isolated, are out of the research interest of adult educators (Zhu, 2020).
However, having insights on their -possibly- distinct ways of learning, experiencing,
and practicing mothering would provide important information to help them to adapt
(while preserving their cultural identities) to the socio-cultural climate of their
countries of residence when rearing their children there. According to a two-year
critical ethnographic study with 30 Chinese immigrant mothers in Canada, Zhu
(2020) investigated how immigrant mothers learn mothering, and how their
experiences are compatible with the neoliberal motherhood ideology. Zhu (2020)

discovered that “immigrant mothers’ lifelong learning practice constitutes a
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mechanism, one in which the ideology of mothering and immigrant mothers’
everyday learning and mothering deeply interact to reproduce race, gender, and class
relations” (p.377).

At this juncture, I would like to mention a controversial issue which is the
‘appropriate’ age to have a child. Budds, Locke, and Burr (2016) found that having a
child in older ages -it is sometimes called as late motherhood- is caused by different
reasons like waiting for the ‘right’ socio-economic life conditions which are beyond
their control -so beyond their choice-, women’s self-readiness to be a ‘good’ mother
of which characteristics are determined by larger socio-economic, ideological
context, so it can be said that the expected child-devoted, intensive mothering has a
significant effect on feeling of readiness, and on timing of motherhood among the
middle-class women accordingly. The researchers of that study, therefore, concluded
that it cannot be assumed that women have their full agency and direct control on
their decisions regarding ‘late motherhood’.

There are also differences between generations of mothers. Bora (2001)
studied the differences and similarities between two generations of mothers in
Turkey regarding various aspects of womanhood, families, marriages, and
mothering. One of the remarkable findings is the change in the discourses of
mothers. Whereas the old generation described motherhood through the concept of
“duty”, the new generation approached it from the understanding of “success”. It can
be said that the discourse of motherhood has moved from a collectivist mindset to a
more individualistic one.

Although I mentioned several studies on a good few distinct mother
characteristics up to this point in the Chapter I, there are many other issues

regarding the diversity of mothers, and | would like to -at least- name some of them
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here so as not to ignore their entities. There are non-heterosexual mothers, teenage
mothers, mothers from nondominant cultures, imprisoned mothers, mothers with
disabilities, mothers of children with disabilities, stepmothers, adoptive mothers,
rural mothers, and activist mothers whose diverse lived experiences deserve to be a

site for research and acknowledgement.

2.5 Some mother-specific concepts
In this part, a couple of specific concepts which can be discussed under the
phenomenon of being mother are presented: namely, maternal ambivalence,

motherguilt, and maternal gatekeeping.

2.5.1 Maternal ambivalence and motherguilt
Brown (2010) states: “Motherhood experiences of twenty-first-century mothers are
strongly infused with ambivalence, which is largely located in the social conditions
and expectations of contemporary motherhood” (p.121) and defines maternal
ambivalence as follows: “In general, ambivalence refers to the coexistence of
conflicting and opposing thoughts or feelings; in the case of mothers, these are
usually described as a coexistence of love and hatred” (p.122). Tuval-Mashiach and
Shaiovitz-Gourman (2014) define maternal ambivalence as “the coexistence of
negative and positive emotions in mothers towards their children” (p. 357) which is
related to the perceptions, understanding, and expectations about what constitutes for
being a ‘good’ mother, and these are socially, culturally, and historically constructed
(Brown, 2010; Tuval-Mashiach & Shaiovitz-Gourman, 2014). Brown (2010)
elaborates the socio-cultural reasons of ambivalence as follows:

Standards of mothering, understanding of childhood, relationships between

mothers and fathers, the role of the extended family and community in
childrearing, participation of women in the labor force, and family economic
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resources are among the social and cultural factors influencing mothers’

experiences of motherhood. In other words, people experience ambivalence

according to their position in social structures and according to the resources

that they have available to resolve it. (p.123)

Tuval-Mashiach and Shaiovitz-Gourman (2014) conducted a study with mothers in
which they seek whether these women experienced maternal ambivalence, if so, how
they expressed it, and whether there is connection between the thoughts of ideal
motherhood and maternal ambivalence. They made three claims based on their
findings:

e First, mothers share a common perception of an internalized rigid maternal
ideal, which defines what a good mother is and denies the possibility of
ambivalence, both towards the child and towards the maternal role.

e Second, it is through a process of dialogue with this maternal ideal that
mothers come to evaluate it, adapt it to their individual needs, or even
abandon it entirely. In its place, they can develop a personalized, flexible,
ever-changing internal good-mothering model, in which there is room for a
wealth of emotions and ambivalence.

e Third, this developmental process is not automatic, and the mothers in our
study were found to be on a continuum somewhere between total adherence
and total non-adherence to the maternal ideal. (p.369)

Allen (2005) put another term forward regarding women who are mothers which is
‘maternal dilemma’ and scrutinizes the confusion and search of being a mother and
an autonomous person at the same time.

On the other hand, motherguilt emerges when there is a conflict and
discrepancy between externally -rarely by self- idealized and practiced mothering, as
perceived through mother’s self-judgment (not her child’s) (Constantinou, Varela, &
Buckby, 2021; Maher, 2008). According to Maher (2008), the idealized form of
mothering (we can say intensive mothering) ignores the diversity among mothers like
cultural differences, socio-economic conditions, and availability of social support; it
also ignores the uniqueness of child-mother relationship and give all the

responsibilities of motherhood to women on an individualistic ground by masking

the social responsibility to rear children. The feelings of guilt and inadequacy
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regarding their mothering are more pronounced in working women (Ulugtekin,

2002).

2.5.2 Maternal gatekeeping
Maternal gatekeeping is mothers’ various behavior and attitudes that put a barrier for
father’s involvement in childcare and childrearing. It emerges as a result of some
fixed beliefs regarding motherhood which in turn affects the mothers’ attitudes and
behaviors in distribution of family work between them and fathers (Allen &
Hawkins, 1999). Allen and Hawkins (1999) describes maternal gatekeeping as:
the mother's reluctance to relinquish responsibility for family matters by
setting rigid standards, wanting to be ultimately accountable for domestic
labor to confirm to others and to herself that she has a valued maternal
identity, and expecting that family work is truly a woman's domain. (p.205)
Aytag (2021) found in her study which is conducted with mothers from Turkey that
maternal gatekeeping is not a natural result of a mother being affectionate and
protective towards her child, but these practices are affected by socio-cultural context
in which motherhood concept is constructed. She also put forward that this situation
is affected by unequal gender roles in the family before the child which means the
women has already allocated more time for domestic chores than the male spouse;
and in Turkish context, as Aytag (2021) asserts, gatekeeping (she also uses the term
‘gateclosing’ interchangeable in her paper) is a fact for household chores in addition
to childcare; and stay-at-home mothers are more prone to possessing the traditional
gender roles regarding childcare and domestic chores when compared with working
mothers. Moreover, these women mostly attributed this inequality to men’s
incompetence due to their nature.

Mothers inhibit paternal involvement by setting high standards in childcare

and housework, and by expecting acceptance from the larger society for their
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devoted maternal identity through maternal gatekeeping (Allen & Hawking, 1999;
Aytag, 2021). Moreover, sometimes mothers believe that -to be a good mother- they
have to fulfill all of the responsibilities regarding childcare and childrearing, and this
attitude turns to a source of power through which the mothers hold and keep the
control of everything regarding the child, and the fathers cannot build closer
relationship with their children and feel aggrieved due to the case that they were
excluded from the active sphere of childcare. (Nystréom & Ohrling, 2004)

Moreover, maternal gatekeeping is more visible and rooted when women
possess the role of the manager (she is also the labor anyway) and perceive their
spouses as their assistants in the household (Allen & Hawking, 1999) by “taking
charge of tasks, doing chores herself, redoing tasks to a higher standard, or
organizing, delegating, planning, and scheduling-all processes that require her
partner to conform to her way of doing family work” (Allen & Hawking, 1999,
p.204).

Although it is a fact that fathers with traditional family values which
reproduce gender inequality are not willing to participate in childrearing actively,
there are fathers who wants to be a more active partner in childrearing, but they may
be not sure about what to do and how to do it, so they may need more practice to feel
more motivated and competent (Pekel-Uludagli, 2019). However maternal
gatekeeping behaviors prevent collaborative parenting practice, and also put barrier
to men’s learning opportunities through and for involvement in household chores and
childcare and reinforce the feeling of incompetence (Allen & Hawking, 1999;
Cowdery & Knudson-Martin, 2005). Some studies show that fathers’ perceptions
regarding gate opening behaviors of mothers are positive, and they consider it as a

support of their own parenting (Olsavsky, Yan, Schoppe-Sullivan, & Kamp Dush,
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2020; Pekel-Uludagli, 2019). On the other hand, some mother are aware of the
disadvantages of this type of attitudes and behaviors primarily to themselves, and
express their need for help in letting go and trusting that partners and others could
adequately care for the child (Sawyer, 1999), so mothers who are willing to
collaborate with fathers, or expect that fathers collaborate with them in childcare and
childrearing hold themselves back in order not to intervene and interfere their

partners® way of parenting (Cowdery & Knudson-Martin, 2005).

2.6 Feminism and motherhood

The general concern of feminism is power relations in public (workplaces, education,
health system, etc.) and personal spheres (house, personal relationships, etc.), and the
effect of these on women’s lives (Kinser, 2010).

During the first waves of the feminist movements, maternity issue was
something to be ignored, or even totally disapproved and reduced to an institution
which oppressed and secluded the women to the house, and which is an obstacle for
women’s empowerment and emancipation (Hooks, 2000; Timurturkan, 2019).
However, with such an attitude, it would not be inaccurate to say that they missed the
need to analyze maternity as an already lived experience of numerous women. On
the other hand, as early as the mid 80s, some feminist thinkers started to consider and
idealize maternity and (also paternity) as an opportunity for constituting alternative
values against patriarchy (Hooks, 2000), a uniting factor for women (Timurturkan,
2019), and as an important source of power (Kinser, 2010). Although there are many
feminist attempts to study motherhood from the perspectives of feminist theories,
nondominant cultures, races, ethnicities, and classes are distinctly excluded aspects

of motherhood in these studies which results in presentation of a limited view of

32



multiplicity of women’s experiences as mothers (Collins, 2007). On the other hand,
Kawash (2011) pointed an -intentionally- ignored aspect of diversity of women who
are mothering in feminist research and practice and put forward the need and
necessity to include and study women’s conceptions, experiences and cultures
regarding different religious practice and faith, and their connections and effects to
secular practices in the research area of mothering and motherhood.

Mothering is time and again associated solely with love, affection, protection,
and so on but the power issue in mothering is often ignored. Mothering occurs in a
social context where men and women have unequal powers. Glenn (1994) states the
attempt of feminist thinkers to explain this power dynamics as such: “Feminist
writers have been concerned primarily with patriarchal control over mothering. By
patriarchal control they refer not just to individual husbands and fathers controlling
their wives’ and daughters’ reproduction, but also male-dominated institutions

controlling women as a group” (p.17).

2.6.1 Motherhood as an institution and an experience

As feminist thinkers and scholars have been unpacking the concepts of motherhood
and mothering, and attempting to analyze and describe these, they have started to
treat the concept of ‘motherhood’ from two perspectives: Motherhood as an
institution and motherhood as an experience (for this distinction, feminists have been
strongly inspired by Adrienne Rich’s book entitled “Of Woman Born: Motherhood as
an Institution and Experience” which was published in 1976). Motherhood as an
institution shapes the experience of women through predetermined norms and
expectations of patriarchal ideology; this suppressive process also finds a concrete

place in the policies of the states like fertility policies, interventions, and

33



enforcements of medical companies regarding the female body, and capitalism's
manipulation on production and consumption relations (Timurturkan, 2019).

Adrienne Rich’s analysis of motherhood as a social institution has been an
important central point for many feminist researchers and theorists to work on
women’s experiences of mothering to recognize that motherhood is not simply
bearing and/or caring for children, but rather it creates conditions and thus shape the
women’s lives (Green, 2001). As Green (2001) stated that although women
experience motherhood differently, “they are not free to mother in ways they may
consider suitable or appropriate for their children. Rather, women mother within
socially prescribed ideals and conditions that are often restrictive and damaging”
(p.26). Moreover, Rich (1995) tackles the idea of motherhood as institution with the
concept of heterosexism:

The institution of motherhood is not identical with bearing and caring for
children, any more than the institution of heterosexuality is identical with
intimacy and sexual love. Both create group prescriptions and the conditions
in which choices are made or blocked; they are not “reality” but they have
shaped the circumstances of our lives. The new scholars of women’s history
have begun to discover that, in any case, the social institutions and
prescriptions for behavior created by men have not necessarily accounted for
the real lives of women. Yet any institution which expresses itself so
universally ends by profoundly affecting our experience, even the language
be used to describe it. The experience of maternity and the experience of
sexuality have both been channeled to serve male interests; behavior which
threatens the institutions, such as illegitimacy, abortion, lesbianism, is
considered deviant or criminal. (p.42)

Patriarchy needs motherhood and heterosexualism to perpetuate, so it does not allow
the motherhood and heterosexuality -which it imposes as nature-based- to be
questioned in any sense (Rich, 1995). On the other hand, as O’Reilly (2008) states:
“while motherhood as an institution is a male-defined site of oppression, women’s

own expression of mothering can nonetheless be a source of power” (p.3).
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2.6.2 Matricentric feminism and feminist mothering

According to O'Reilly (2019), in order to understand the lives of women who
become mothers, it is necessary to consider how being a mother shapes women's
self-perception and the way they experience and perceive the world. From this point
of view, and also because she considers motherhood as the “unfinished business of
feminism” (O’Reilly, 2019, p.14), she introduced a new concept called “matricentric
feminism” by putting an emphasis to “mothers’ needs and concerns as the starting
point for a theory and politics on and for women’s empowerment” (p.14).

For all intents and purposes, this new concept is not brought forward to
replace the traditional form of feminism, but it is an attempt to attract attention -
especially from feminists- and open a space to study, discuss, and act regarding the
socially, politically, culturally, and economically distinct and diverse positions of
women who are mothers (O’Reilly, 2019). Matricentric feminism considers that
motherhood is a socially constructed phenomenon across the history, and it is more
associated with the concept of identity, whereas mothering is practice-based. So,
matricentric feminism refuses that mothering is naturally and instinctively a female
issue, on the contrary it is asserted that it can be learned regardless of the sex.

O’Reilly (2019) lists some general principles of matricentric feminism -and
she asserted that this list is limited and open to change. According to matricentric
feminism:

o all issues related with mothers deserve scholarly interest;

e mothering has a significant value for society, however the duties of

mothering shouldn’t be only the women’s tasks;

e patriarchal institutions’ oppressive discourses and acts should be

challenged, and mothering should turn to an empowering identity;
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e there is a need to develop a scholarship and practice which is different
than the child-centered approaches, and which consider the experience of
mothers;

e motherhood and mothering practices have the power for social change;

o diversity of mothering experiences needs to be explored which varies
across cultural, economic, ethnical, sexual, and geographical differences;
and

e maternal theory and studies on motherhood need to be established as a

distinct and independent scholarship.

Looking from the above perspective of matricentric feminism, O’Reilly (2007)
describe feminist mothering as follows:
In my writing | use the term feminist mothering to refer to an oppositional
discourse of motherhood, one that is constructed as a negation of patriarchal
motherhood. And feminist practice/theory of mothering, therefore, functions
as a counter narrative of motherhood: it seeks to interrupt the master narrative
of motherhood to imagine and implement a view of mothering that is
empowering to women. Feminist mothering is thus determined more by what
it is not (i.e., patriarchal motherhood) rather than by what it is. Feminist
mothering may refer to any practice of mothering that seeks to challenge and
change various aspects of patriarchal motherhood that cause mothering to be
limiting or oppressive to women. (p.796)
When these are translated to the language of everyday life experiences, feminist
mothering is resisting to the ideology of intensive mothering which impose on
women to mother 24/7, to consider motherhood as their most important and
inevitable identity, and to accept that mothering is only reserved for them; and
feminist mothering provide women with time and motivation for self-realization by

putting their needs and wishes to the center (O’Reilly, 2007).
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2.7 Motherhood as an adult learning site

To begin, 1 want to briefly present some of the findings of a qualitative research on
the effects of Mother-Child Education program by MOCEF (Mother Child Education
Foundation — www.acev.org) which was conducted through interviews with 100
mothers who had participated in the program in five different countries, namely
Turkey, Saudi Arabia, Switzerland, Belgium, and Bahrein. According to the findings,
although the primary intentions of the mothers were to benefit their children through
the education program, they also expressed many benefits for themselves and their
relationships with other members of their families (spouse, other children outside the
program). Participating women who had become isolated due to marriage and
migrations stated that program helped them to socialize; through the interactive
learning environment, they saw that they were not alone regarding their problems in
childrearing and family issues, and became more open to share and express
themselves which also facilitated their change; their self-concept and self-confidence
improved; and they became more willing to work and seek further education
(Bekman & Atmaca-Kogak, 2009).

Actually, women who participate in education programs for mothers are
mostly willing and ready to learn and change; and sometimes they already have the
information in the education content but become more open to putting this
knowledge into practice through the programs (Bekman & Atmaca-Kogak, 2009).

Jarvis (1995), in his work, explains the relationship between learning and
change: “Paradoxes are inherent in this relationship: learning is a response to change,
but it also creates it; learning is a mechanism of adaptation, but it also has the
capacity to evoke it; people learn to be safe, but learning is also a risk-taking

activity” (p.110). If we adapt this view to maternal learning, since becoming mother
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is a very big and important change in women’s lives, it creates the need for learning,
and the related learning experiences provide changes in the women, in their children,
in the relationship with her surroundings. By learning, women put an effort to adapt

to the new changes in her life to feel safe, confident, and sufficient.

Feminist theorists consider the lived experience of women as a sphere of
adult learning and knowledge construction. In the same manner, adult learners
interpret the teaching content of the adult educators in formal education settings by
reflecting on their lived experiences, and by filtering it through their personal
interests and its familiarity which in turn results in constructing different
understandings from what they have heard and seen during the education (Fenwick
& Tennant, 2004).

However, maternal learning and parent education are most of the times
organized around formal learning activities, and the approaches, principles and
contents of formal learning activities provided by experts can sometimes be
incompatible with maternal experiences and mothers’ learning needs; moreover, they
may lack for considering the “contextual, social and emotional factors that
potentially influence maternal ability or behavior” (Fowler, 2002, p.158), and in turn
mothers would not acquire necessary skills to adapt and practice what they have
learnt (Fowler, 2002). Therefore, professional attention is also needed to be given to
informal and incidental learning experiences which play an important role when
becoming mother (Fowler, 2002). Incidental learning emerges mostly without any
particular intention and plan beforehand. Fowler (2002) exemplify it as follows:

For example, a woman watching another woman care for her crying baby in a

shopping center may be engaging in incidental learning. This experience of

observation contributes to the development of the behaviors, body stance,

verbal responses and facial expressions of a mother trying to calm a crying
baby. The woman at the time of the observation may not consciously register
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that she is observing another mother calm her crying infant, but incidental
learning may have occurred as a consequence of the experience. (p.158-159)

Contrary to formal parent education, in terms of incidental learning, “there are no
limits to what can be learned or the sources of learning, as learning is always situated
within and influenced by a social and cultural context” (Fowler, 2002, p.159), and
the origin of women’s incidental learning experiences regarding mothering date back
to when they are being mothered (Fowler, 2002).
Gouthro (2006), by using a critical feminist analysis, addresses the homeplace
“as a significant site of adult learning to broaden the scope of lifelong education to
consider more deeply learning that occurs outside of the formal realm” (p.6). What is
considered as important learning is influenced by masculine thoughts and global
market interests, therefore homeplace as a learning site -mostly of women, and
mainly through the motherwork- is neglected; however, handling homeplace as a
fruitful source for learning and evaluating it regarding its complexities with power
relations, conflicts, learning opportunities, and uniqueness would provide adult
learning professionals and experts with insights regarding women‘s experiences
(Gouthro, 2006). Kolb (2015) describes the role of experiences in learning process as
follow:
Learning is the process whereby knowledge is created through the
transformation of experience. This definition emphasizes several critical
aspects of the learning process as viewed from the experiential perspective.
First is the emphasis on the process of adaptation and learning as opposed to
content or outcomes. Second is that knowledge is a transformation process,
being continuously created and recreated, not an independent entity to be
acquired or transmitted. Third, learning transforms experience in both its
objective and subjective forms. Finally, to understand learning, we must
understand the nature of knowledge, and vice versa (in Part I: Experience and
Learning).

Kolb (2015) puts emphasis on the process of adaptation to novelties, and the

transactions between the individuals and their surroundings. From a traditional
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perspective, someone may assert that learning is a personal process which is realized
through a set of sources like teaching materials, a particular physical environment,
and a teacher, however such a point of view ignores the effect and contribution of the
surrounding real-world (Kolb, 2015). Barg (2004) also states that:

An important part of adult education links learning to change and

transformation for individuals as well as for society. In order to affect change

in society, many adult educators recognize that the goals of transformation
are embodied in the day-to-day lives of people who challenge existing

oppressive societal systems. (p.27)

This statement can be interpreted as everyday life experiences which include
homeplace, and therefore -because of the current socio-cultural and political
situations- women’s (and naturally mothers”) learning experiences being very
important to investigate regarding reproduction of societal norms and values and
their agency in social change.

As live contact opportunities is getting more and more limited due to various
reasons, and as -especially at-home- mothers live more in isolation and feel lonely,
starting from the late nineties, mothers -who are literate, and have (or able to reach)
necessary technological equipment- have built online communities where they can
communicate and learn from each other, so they find a sphere where they share their
expertise on mothering with each other, where they can get affirmed on their
mothering, and which they use as a coping strategy with the challenging aspect of
mothering (Aktas, 2019; Giirgayir-Teke, 2014; Kinser, 2010; Kolemen, 2021).

Through the use of social media, the culture of motherhood which is
transmitted from generation to generation among women becomes visible in the
virtual world through virtual communications between the women (Giir¢ayir-Teke,

2014). However, Friedman (2010) argues that:

In twenty-first century the virtual frontier alters the landscape of maternity,
presenting new technologies as both sites of resistance and potential bolsters
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to patriarchal motherhood....To ask whether the Internet is empowering or
restrictive to mothers is a facile: like any sort of interaction, online
conversations, communities, and activities have the capacity for redemption,
the ability to keep the status quo, or on a more sinister level, the facility to
create more disturbing and misogynist pictures of motherhood. (p.353)
When mothers are getting into contact with each other in search of ideal mothering, it
is sometimes the case that their children’s and families’ uniqueness and special cases

are ignored by others, and even by themselves and this causes confusion, and

feelings of incompetence in mothers, and refer them to mispractices (Aktas, 2019).
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CHAPTER 3

METHODOLOGY

In this study, phenomenography as a qualitative research methodology was used to
investigate the variations in conceptions of women who are mothers on the
phenomenon of “becoming mother” and their reflections on their learning
experiences as mothers.

In this chapter, first, the research questions of the study are stated, then
phenomenography as the research approach is introduced through the related
literature regarding its origin, premises and main assumptions, unique features, its
development, and validity and reliability issues.

Afterwards, the steps of the study, which are sampling, data collection and
data analysis are explained one by one by providing general knowledge about the
characteristics of these steps in phenomenography, and then by giving details on each
step regarding this study, also mentioning their particular conformities and
connections with ‘phenomenography’. This chapter ends by mentioning how validity

and reliability have been ensured for this study.

3.1 Research Questions

The aim of the study is to reveal and describe women’s different ways of
experiencing the phenomenon of becoming mother in two aspects: “the conceptions
on becoming a mother”, and “the reflections on learning experiences regarding
becoming a mother”. In this sense, two phenomenographic research questions have

been formulized:
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i.  What are the conceptions of women who are mothers on the phenomenon of
“becoming mother”?
ii. What kind of variation is there in women’s way of reflecting on their learning

experiences as mothers?

3.2 What is phenomenography as a qualitative research methodology?

Phenomenography as a “reaction against and an alternative to dominant positivistic,
behavioristic and quantitative research” (Svensson, 1997, p. 159) has its roots in an
educational research in Sweden in the beginning of 1970s aiming to see the world
from the higher education student’s point of view (Ashworth & Lucas, 1998, 2000;
Marton, 1994) while seeking an alternative understanding regarding thinking and
learning (Marton, 1986).

A phenomenographic research focuses on and seeks to understand how a
group of people differ qualitatively in ways of experiencing a phenomenon (Collier-
Reed, 2009; Linder & Marshall, 2003; Marton & Pong, 2007; Yates, Partridge, &
Bruce, 2012), and aims to discern and describe these variations in their conceptions
of this specific aspect of the world (Ashworth & Lucas, 2000; Dortins, 2002; Sin,
2010; Svensson, 1997; Tight, 2016). Pang (2003) presents an etymological definition
to the word ‘phenomenography’, and says: “It derives from the Greek words
‘phainemenon’ and ‘graphein’, which mean appearance and description, and
phenomenography is thus concerned about the description of things as they appear to
us” (p.14).

Ference Marton (2015), the most prominent researcher among the developers
of phenomenography, explains:

Phenomenography is about the different meanings of the same things (or
about ways of seeing, experiencing and conceptualizing them), where ‘things’
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refers to anything that might have different meanings. We can learn about
meanings by reading, by solving problems, by seeing, by hearing, by feeling,
by moving and so forth. Research findings about different meanings might be
grouped together in terms of how these meanings are learned (through
perception, communication, immediate experience, conceptual engagement,
etc.). (p.106) ... In phenomenography we try to describe how the world
around us might be seen or experienced. We try to capture ways of seeing and
ways of experiencing in terms of dimensions of variation, values, and
instances. (p.113) ... Phenomenography was initially a descriptive research
specialization, aiming at finding powerful categories for characterizing
qualitative differences in how the world around us is seen. (p.118)

According to the phenomenographic premises; “the ways of experiencing represent a
relationship between the experiencer and the phenomenon being experienced”
(Akerlind, 2005, p.322), and “there is a limited number of ways of experiencing a
particular phenomenon and that these ways are logically related to each other”
(Kettunen & Tynjdld, 2018, p.3). Hajar (2021) summarizes and lists the main

assumptions in phenomenography as such:

I It should be carried out by considering second-order descriptions (i.e.,
learners’ own accounts of their experiences).

ii. Individuals often experience or understand a specific phenomenon or
aspect of reality differently, and thus hold different conceptions of it.

iii. An individual’s conceptions can be accessed e.g., verbally or in
writing.

v, A limited number of categories should be used to describe the
variations in the experiences of a given phenomenon.

V. The categories of description or ways of experiencing a phenomenon
are logically related, typically, hierarchically, from simple to complex.
Vi. A phenomenographer needs to consider the aspects of a concept that a

participant focuses on, requiring them to bracket any pre-conceived
notions and judgments of their own as much as they can. (p.1434)

Ontologically, phenomenography is formed by a non-dualistic point of view to the
human experience which puts forward that the human and the aspects of the world
are seen in a significant relationship instead of being separate entities from each
other (Collier-Reed, 2009; Yates et al., 2012), and that the world is experienced and
perceived differently by individuals (Marton, 2000). Therefore, “the object of

phenomenographic research is the phenomenon as experienced by individuals rather
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than the phenomenon itself” (Kettunen & Tynjéld, 2018, p.3). This non-dualist point
of view also determines the researcher’s position when interpreting and reporting a
data, so “the adoption of a second-order perspective” (Collier-Redd, 2009, p.340;
Yates et al., 2012, p.99) is put into practice. Marton (2015) depicts the difference
between the first- and second-order perspectives with an example:

There is a basic distinction that separates phenomenography from what it is
not, and this distinction is between first- and second-order perspectives. A
statement made from a first-order perspective is a statement about what things
are like (e.g. The sun revolves around the Earth). A statement made from a
second-order perspective is a statement about what things appear to be (to
someone), such as, for instance, Elmer sees the Sun revolving around the
Earth. The distinction between the two perspectives is a pragmatic one:
arguments about the first kind of statements are about what the Sun and the
Earth are doing, and astronomical information is highly relevant; arguments
about the second kind of statement are not so much about what the Sun and
the Earth are doing, but more about Elmer is doing (perceptually) with the
Sun and the Earth; astronomical information is less relevant than information
about what Elmer is saying and doing. (p.106)

Through a second-order perspective, a phenomenon is described as the awareness
and reflections of research participants on their experiences regarding that particular
aspect of the world, not as a set of socio-culturally and academically anticipated

descriptions (Hajar, 2021).

Marton (1986) qualifies the phenomenographic descriptions as “relational,
experiential, content-oriented, and qualitative” (p. 33), and explains each of these

respectively:

The point of departure in phenomenography is always relational. We deal
with the relation between the individual and some specified aspect of the
world, or, to state it differently, we try to describe an aspect of the world as it
appears to the individual. This means that we adopt an experiential, or what
phenomenographers call a "second-order™ perspective (Marton, 1981). We
do not try to describe things as they are, nor do we discuss whether or not
things can be described "as they are"; rather, we try to characterize how
things appear to people. After all, human beings do not simply perceive and
experience, they perceive and experience things. Therefore, descriptions of
perception and experience have to be made in terms of their content. To
characterize how something is apprehended, thought about, or perceived is,
by definition, a qualitative question. (p.33)
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The methodology of phenomenography is not solely relevant with data collection and

analysis processes of a study but is pertinent to the entire process of a research study.

Sin (2010) states this as such:
Phenomenography is more than a method for gathering and analyzing data,
and reporting findings. It is integral to the overall research. Thus, the
consideration of quality in phenomenographic research begins at the outset of
the study, from stating the research question(s) and justifying the
appropriateness of the phenomenographic method, and at each stage of the
research process through to the reporting of findings. (p.312)

Although Marton himself used to label it initially as a method, as this research

tradition evolved, he and his colleagues have changed the jargon, and started to

characterize it as an ‘approach’ which targets “identifying, formulating and tackling

certain sorts of research questions” (Marton & Booth, 1997, p. 112).

The foci of phenomenography have gradually changed while there have been
more research studies done using its methodology. The first developments stemmed
from, - and also lead to- change in interest and focus of the researchers. Although the
interest for variations in ways of experiencing a phenomena and for general
conceptions of learning had been continued, the focus had started to be moved from
investigating the learning processes regarding the concepts and principles of course
contents in formal education, to describing people’s different ways of conceiving
various aspects of everyday life (Marton, 1986). The initial concern of
phenomenography was quite practical rather than being theoretical about learning
(Akerlind, 2015; Collier-Reed & Ingerman, 2013). On the other hand, there has been
an ongoing attempt to specify the methodological processes more clearly which in
turn helps to provide a more theoretical basis for the approach (Akerlind, 2015). This
theoretical basis has given rise to the ‘new’ phenomenography also called as
‘variation theory’ which opens a broader space “to investigate the significance of
variation for possibilities of learning” (Runesson, 2007, p.407), and for “the

46



pedagogical utilization of phenomenography in the design of educational activities”
(Collier-Reed & Ingerman, 2013, p.247).

The phenomenography approach has been mainly used in higher education
context which is its birthplace. However, there are also various studies carried out in
different contexts of education including but not limited to preschool education,
primary and secondary education, adult education and learning, guidance and
counseling, and in different disciplines outside of education like nursing and health
sciences, information technologies, career development and social work.

To exemplify some of these contexts, we can mention the following studies:
first-time mothers’ conceptions of prenatal preparation for the early parenthood
period (Pélsson, Kvist, Ekelin, Kristensson Hallstrom, & Persson, 2018), reflections
on theory and practice in parent involvement from a phenomenographical
perspective (DeMoss & Vaughn, 2000), a phenomenographic study of older adults'
experience of home (Dendle, Miller, Buys, & Vine, 2021), phenomenography in the
“lived” context of parental learning (Go & Pang, 2021), student teachers’ and
preschool children’s questions about life (Pramling Samuelsson, Johansson,
Davidsson, & Fors, 2000), women social workers’ different ways of understanding
learning in anti-violence work (Alexander, 2011), career practitioners’ conceptions
of social media (Kettunen, 2017), applying phenomenography in nursing research
(Sjostrom & Dahlgren, 2002), the efficacy of phenomenography as a cross-cultural
methodology for educational research (Willis, 2018), applying phenomenography in
guidance and counselling research (Kettunen & Tynjélé, 2018), and exploring

information experiences through phenomenography (Yates et al., 2012).
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3.2.1 Phenomenography vs. phenomenology

When the word ‘phenomenography’ is pronounced, phenomenology is most of the
times the first thing which comes to people’s mind, for those who are one-way or
another concerned with qualitative research methodologies but not familiar with
phenomenography.

The fact is that the two approaches are not a subbranch of each other although
they have similarities. Phenomenological research studies are relational, experiential,
contextual, and qualitative as this is the case for phenomenographic studies as well
(Marton, 1986). However, there is a fundamental distinction between the two as
Marton (1986) states:

While phenomenographers try to characterize the variations of experience, for

phenomenologists the essence of experience usually is interpreted as that

which is common to different forms of experience. ... For example,
contemplate the question, “What is common to all different colors?” or, to put
it another way, “What is the essence of color?”. The only thing that is
inevitable about color is that it is seen on the surface of objects. Thus, the
essence of color is that it is an extension of a surface. The essence of objects

and our experience of them is arrived at through what is called imaginative
variation. What remains constant, in spite of the variation, is the essence.

(p.41)
To reveal the empirical meaning of carrying out a phenomenological and a
phenomenographic study on a shared topic, Larsson and Holmstrém (2007)
conducted an interesting comparative study where they use the data of a
phenomenographic study on how anesthesiologists understand their work (Larsson et
al., 2003, cited in Larsson & Holmstrém, 2007), and they compared and discussed
the results from the phenomenographical and phenomenological analysis of the same
interview data. Within the phenomenological analysis, they studied the essence of
being an anesthesiologist which provided descriptions and a better grasp for being an

anesthesiologist; on the other hand through phenomenographic analysis, they studied
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anesthesiologists’ different ways of experiencing or making sense of their work. So,
this shows that -despite their commonalities- these two methodologies have different
goals and research processes which cannot be replaced with each other, and these

different processes lead to differences in findings.

3.2.2 Validity and reliability issues in phenomenography

The general procedures to inspect credibility for quantitative research are mostly not
appropriate for qualitative research however the need to evaluate its rigor is stable
(Sin, 2010). Sin (2010) puts forward three main problematic aspects about objectivity
in the qualitative research as the most questioned issue: the reciprocal influence
between the researcher and the subjects of the study, the relationship between the
researcher and the phenomenon to be studied, and the risk of subjectivity in

interpretation of research data.

To overcome the potential biased effects of the above three aspects regarding
the objectivity of the researcher, Sin (2010) suggests the concept of ‘reflexivity’, and

describes that:

Reflexivity is when a researcher identifies his or her own preconceptions that
are being brought into the research at the outset and then systematically
questions at each stage of the research process as to how to minimize the
effects and whether the effects have been sufficiently dealt with. The
researcher should document fully and explicitly each stage of the research
process so that readers can make a judgment. (p.310)

It can be said that reflexivity is important both for validity and reliability issues of a

qualitative research.
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3.2.2.1 Validity

Validity in research simply means the internal consistency of the object of study,
data, and findings (Sin, 2010). Akerlind (2005) describes it as follows: “The extent to
which a study is seen as investigating what it aimed to investigate, or the degree to
which the research findings actually reflect the phenomenon being studied.” (p.330).
However, “a phenomenographic researcher asks not how well their research
outcomes correspond to the phenomenon as it exists in ‘reality’, but how well they
correspond to human experience of the phenomenon.” (Uljens, 1996, cited in
Akerlind, 2005, p.330).

When studying conceptions, phenomenographic researchers use interview as
an ordinary tool to access to people’s conceptions, but this reliance on ‘contextual’
interviews has been always critiqued because of the potential differences between the
language and the meaning in interview data (Sin, 2010). Marton (2015) points this
issue while depicting the potential attitudes of research participants:

Research on what the world looks like to others can be found within many

specializations (hermeneutics, empirical phenomenology, anthropology,

history of ideas, etc.) Much of what is discovered about people's ways of
seeing the world around them originates from what the participants say that
they see. There is always some uncertainty with the analysis of what people
say, as their validity is contingent on the intentions of the people observed:

Perhaps they meant something completely different from what the researcher

thought they meant, perhaps they were just pretending, perhaps they just had

stomach problems during the interview, perhaps they wanted to please the
interviewer, or they wanted to appear in a certain way. (p.114).

To evaluate the validity of a phenomenographic research, there are two types of
validity procedures: communicative and pragmatic validity (Akerlind, 2005; Hajar,
2021; Kettunen & Tynjdld, 2018). Communicative validity is the “accurate
description of the procedures” (Kettunen & Tynjélé, 2018, p.8) for “an open dialogue
with the participants themselves, other members of the professional community and

the audience of the research outcomes” (Hajar, 2021, p. 1431). The second type,
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pragmatic validity is the “meaningfulness of the results for the intended audience”

(Kettunen & Tynjéld, 2018, p.8).

3.2.2.2 Reliability
A general definition for reliability is “the extent in which the findings of a study can
be replicated” (Sin, 2010, p.310) however this concept of reliability cannot be valid
for qualitative research because the social contexts and conditions in which the
research studies have been conducted are constantly changing (Sin, 2010). On the
other hand, the researchers in qualitative research play a significant role in data
analysis since an inevitable relationship is built between the research data and the
researchers through their own backgrounds, therefore replicability of findings is not a
necessity in phenomenography and not purely possible (Cope, 2004).

The object of study in phenomenographic research is the relationship between
the participants and the phenomenon of interest (see Figure 1.1). There is also a
relationship between the researcher and the phenomenon which means that the
researchers have their own way to see and interpret the phenomenon, and a
relationship between the researcher and the participant (can also be seen in Figure

1.1) (Bowden, 2005).

<
N

Relation . Relation
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between of between
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study
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Figure 1 Phenomenographic relationality (Bowden, 2005, p.13)
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There is a necessity to keep the focus of the researchers on the object of the
study which is the relationship between the participant and the phenomenon, to
minimize their subjective interpretations during the interview, analysis, and reporting
processes (Bowden, 2005). There are two approaches which the researchers may
follow to meet that necessity, and to display the reliability of their
phenomenographic findings: interjudge reliability and interpretative awareness.
Some phenomenographic researchers place importance to interjudge reliability
(Cope, 2000; Marton, 1986, 1994) whereas some others consider it as unnecessary,

and even inappropriate (Sandbergh, 1997; Sin, 2010).

3.2.2.3 Interpretative awareness vs. interjudge reliability

Interjudge reliability, which can also be called as ‘interjudge communicability’
(Cope, 2004) is an indicator of the extent to how one or more researchers can
recognize the categories of description discovered by the original researcher by
reading and classifying the same data against the categories of descriptions already
identified (Sandberg, 1997). In this sense, higher agreement means higher reliability
of the research findings (Sandberg, 1997)

This definition of Sandberg (1997) excludes the practice of coder reliability
check “where two researchers independently code all or a sample of interview
transcripts and compare categorizations” (Akerlind, 2005, p.331); and approaches
more to the practice of dialogic reliability check “where agreement between
researchers is reached through discussion and mutual critique of the data and of each

researcher’s interpretive hypotheses” (Akerlind, 2005, p.331).

52



Marton (1986) explains this distinction between the two practices by
emphasizing on the discovery aspect of phenomenography and favoring the second
as follows:

The original finding of the categories of description is a form of discovery,

and discoveries do not have to be replicable. On the other hand, once the

categories have been found, it must be possible to reach a high degree of

intersubjective agreement. (p.35)

However, methodological and theoretical developments of phenomenography
through many studies have brought some counterarguments regarding the reliability
issues. For example, Sandberg (1997) considers interjudge reliability as an
undependable technique to build reliability in phenomenographic findings because it
ignores the researcher’s own elaborative research and analysis process to reach the
participants’ conceptions to be studied.

The presence of the counterarguments against interjudge reliability does not
mean that a phenomenographic research process is free from the liability to be
evaluated regarding its reliability. For this purpose, and to signify the inevitability of
researchers voice in reporting findings (Sin, 2010), interpretative awareness is
introduced to replace with the practice of interjudge reliability.

Interpretative awareness is that the researchers are accepting, willing to deal
with, and monitoring their subjectivity during the whole process of data collection
and analysis (Cope, 2004; Sandberg, 1997). In this manner, “reliability is not
concerned with the replicability of results, but with the employment of thorough and
appropriate methodological procedures to achieve faithful interpretations of
participants’ experiences of a given phenomenon” (Hajar, 2021, p.1433), which

means that the research process as a whole is the focus according to this

understanding of reliability check rather than the findings in isolation.
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From this point of view, “researchers document and explain clearly and in
detail how they have practiced interpretative awareness so that the reader can make a
judgment about the research process and assess the reliability of the findings” (Sin,
2010, p.311).

There is also another term which can be thought and treated together with
interpretative awareness as a ‘measure’ of research reliability: bracketing. Bracketing
as a researcher’s attitude and act means the researchers’ efforts for being away from
their assumptions as much as possible to reach a correct and unbiased understanding
and descriptions of the participants’ way of experiences on the particular
phenomenon of the study. (Ashworth & Lucas, 1998, 2000; Hajar, 2021).

Ashworth and Lucas (2000) submit some kinds of presupposition that must be
bracketed as follows: “Importing earlier research findings; assuming pre-given
theoretical structures or particular interpretations; presupposing the investigator’s
personal knowledge and belief; assuming, prior to acquaintance with the nature of
the experience itself, specific research techniques; the researcher’s concern to
uncover the ‘cause’ of certain forms of student experience” (p.298).

It won’t be wrong to say that a researcher needs to perform ‘bracketing’ not
only for (and during) interpreting the research data, but during the whole process of
the research including (but not limited to) making a research literature search and
review, formulizing the research questions, and determining / organizing the steps of

the study.

3.3 Sample
In this section, the sampling approach in phenomenography and the sample of the

current study are explained respectively.
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3.3.1 Sampling in phenomenography

In phenomenography, the focus is not the phenomenon itself but the relationship
between the participant and the phenomenon, therefore the participants of a
phenomenographic study, before anything else, must be among the ones who have a
direct experience on that particular aspect of the world during the process of data
collection (Collier-Reed & Ingerman, 2013; Yates et al., 2012).

As being similar to other qualitative research studies, the prevalent sample
selection approach followed by phenomenographic studies is purposeful sampling
(Yates et al., 2012) which aims “the identification and selection of information-rich
cases related to the phenomenon of interest” (Palinkas et al., 2013, p.533).

More specifically regarding the sample selection procedures in
phenomenography, ‘maximum variation sampling’ as a purposeful sampling strategy
is widely used. As Palinkas et al. (2013) stated, with this strategy of selecting the
participants with maximum variation, “unique or diverse variations that have
emerged in adapting to different conditions” (p.534) can be documented, and
“important common patterns that cut across variations” can be identified (p.534).

After the clarification of the general characteristics of the potential
interviewees and the sample selection strategy, the next and final issue is the sample
size which means the number of participants to be interviewed. According to
Trigwell (2000), 15 to 20 interviewees are most probably sufficient for a
phenomenographic data analysis. Actually, there is no restriction — lower or upper
limit- regarding the sample size, however it is expected that mainly two factors are to
be considered when deciding for the sample size. Firstly, the data acquired through
interviews need to provide sufficient input to reveal variation in ways of experiences,

and secondly, the amount of the data to be analyzed needs to be manageable
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(Kettunen & Tynjéld, 2018; Trigwell, 2000; Sin, 2010). This means that too small
and too large sample sizes would be not an appropriate choice and decision for a
phenomenographic study. Sandberg (2000) mentions in her study a third possible
approach for determining sample size which is data saturation and means that the
researcher continues to collect data until no new related conceptions are being

recognized by the researcher from the utterances of interviewees.

3.3.2 Sample of the study

The sample of the study consists of 20 women who are mothers with various
characteristics like age, educational level, working status, and number of children. In
addition to that, five women in total (2+3) participated in the pilot studies before the
main study. When specifying the participants of the study, age, educational level, and
working status (working, non-working) of the women, and number of children they
have were the characteristics to be considered, and these were tried to be selected as
diverse. However, instead of maximum variation sampling -although it is widely
used in phenomenography-, | used criterion sampling strategy as another purposeful
sampling method by determining some shared criteria for the potential participants
which, in turn, excluded some probable variations in the sample.

I have considered the heterogeneity in the sample as a fruitful source for the
scope of this phenomenographic study since my aim is to reveal the variations in
conceptions and reflections on women’s learning on becoming mother, however I
was also thinking about determining some other shared characteristics in addition to
be a mother to ensure that the participants would have a relationship with the

phenomenon -here becoming mother- in a mutual context according to some extent.
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Thus, the major ‘determinants’ which may be directly effective on mothering
perception and practice were kept constant, and before starting to reach the
participants of the study to be interviewed, some shared characteristics for the
potential participants on the availability of the father in the house and the age of
children have been set with the suggestion and approval of the PhD supervisory
committee. According to these delimitations/requirements, to be eligible for being a
participant in the study:

e The participant has to live with the father of her child in the same house
(marriage status was not specifically important since being officially
married does not always meet this criterion — however all the participants
were married)

e The child or smallest child of the participant has to be at least 2 years old.

e The child or at least one of the participant’s children has to be between
the ages of 2-6.

The shared -or supposed to be shared- role of raising a child with the father in the
same household, and the comparatively more exhausting physical and psychological
efforts while taking care of a baby in her first years of life would affect the way of
experiencing ‘to become a mother’ (e.g. Nomaguchi et al., 2017; Nystrom &
Ohrling, 2004). In the same way, parenting an older child in school age and further
(here older than six years of age) whose needs, demands and capabilities are highly
different than a younger one would also lead to a structural difference in the
perception of the woman through moving -in one respect- away from the experience
of ‘becoming mother’ to ‘being a mother’.

Because of the aforementioned prudence, those three features were required

for all the participants to make the collected data more manageable to discuss and to
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reach a more framed conclusion which may also lead to open a space to deliberate
the phenomenon of ‘becoming mother’ in regards of the ‘unrepresented’.

To reach the participants of the study, convenient sampling strategies were
used. 10 of the 20 women in the sample were reached through a university campus
preschool in Istanbul where | was working as the educational coordinator during the
data collection period. | sent e-mails to 14 eligible mothers whose children were
enrolled in the campus preschool, including the information of the study, the consent
form, and my invitation to participate in the study. 12 mothers stated that they were
willing to participate, however with two of them we couldn’t meet because of time
conflicts.

| wanted to balance the numbers of participants from each educational level
to inspect the variations in conceptions on becoming mother and reflections on their
learning experiences, so | needed to interview with more women who are primary
and middle school graduates. Seven women with lower educational level were
reached with the support of a preschool teacher in a public primary school in a low
socio-economic neighborhood of Istanbul. They were among the parents of the
children in her classroom. | got in touch with the teacher through a friend of mine.
The teacher delivered my invitation to participate in my study to the eligible mothers
in her classroom, and 11 mothers stated that they would like to participate. From 11
mothers, interviews were held with seven mothers due to reasons like their children’s
illnesses and time conflicts. Three women were reached through an instructor at
mother education program of ACEV (MOCEF - Mother-Child Education
Foundation). She mentioned the study to some of her participants, and three mothers
stated that they would like to participate. The details about demographic

characteristics of the sample were presented in the Chapter 4.
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3.4 Data collection

In this part, firstly general knowledge is given on data collection processes in
phenomenography with an emphasis on interviews as a data collection method.
Secondly, the data collection procedure for this study is explained regarding the pilot

studies, constitution of interview questions, and conducting the interviews.

3.4.1 Data collection in phenomenography

In phenomenographic studies, data are collected through various ways like focus
groups, written responses, observations, and drawings, however individual, audio
recorded, and face-to-face semi-structured interviews with a small sample size are
the most typical data collection method (Collier-Reed & Ingerman, 2013; Kettunen
& Tynjélé, 2018; Marton, 1994; Tight, 2016; Walsh, 2000). The aim of
phenomenographic interviews is to investigate “the lived experiences of interviewees
and their conceptual meanings of the phenomenon of interest” (Sin, 2010, p. 313),
and “the focus of the conversation between the interviewee and the interviewer is to
unfold the lived experience of the interviewee regarding the target phenomenon” (Go
& Pang, 2021, p.7).

There are some strong suggestions regarding the quality of interview
questions which are “to be designed to provide data which will help establish critical
variation in a group of participants’ ways of experiencing a phenomenon” (Cope,
2004, p.13). First of all, the pre-determined questions need to be few in number
(Ashworth and Lucas, 2000; Collier-Reed & Ingerman, 2013; Hajar, 2021; Marton,
1994) and open-ended (Ashworth & Lucas, 2000; Kettunen & Tynjdld, 2018;
Marton, 1994; Yates et al., 2012). Marton (1994) suggests that the first question to

start may directly point the main phenomenon to be studied.

59



Beside that the interview guideline has a somewhat structured and pre-
planned part which helps the interviewer to keep the interviewees focus around the
research topic, the interviewer has also to facilitate that the interviewees reflect more
freely and deeply on their experiences through the open-ended questions (Kettunen
& Tynjala, 2018). Through this freely and deeply reflection process, another concern
emerges regarding the meaning of the expressions. Sometimes the utterances of the
interviewees need to be clarified by the interviewer to reach a mutual meaning with
the use of follow up questions. While asking follow-up questions, interviewers
should be cautious about not prompting the interviewees for certain responses, and
they have to be aware of their assumptions about the phenomenon of the study
during the whole interview (Kettunen & Tynjild, 2018).

Actually, the process of interviewing cannot avoid, even requires the
dialogical relationship between the interviewer and the interviewee (Marton, 1994).
Moreover, the case in phenomenographic interviews is that, “the experiences,
understandings, are jointly constituted by interviewer and interviewee” (Marton,
1994, p. 4428), and this interview process has to “facilitate the thematization of
aspects of the subject's experience not previously thematized” (ibid). This approach
carries the risk to have an impact on participants’ expressions even without noticing
it. Sin (2010) stated some practical cautions of the interviewer to minimize the effect
on the utterances of the participants. Interviewers need to make the intended
meanings in the utterances of participants to be disclosed by follow-up questions (not
leading questions) without making any quick assumptions; they need to avoid to add
new concepts regarding the topic, to correct interviewee’s expressions, to show any
signs of agreement or disagreement; the interviewees need to have necessary time to

express themselves to answer a question, and they need to be felt to be listened to
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and understood by the interviewer (Sin, 2010). The following is an example of a
follow-up question which Sin (2010) gives in her article:

Interviewee: Accountants work in very different industries, tax, audit,

corporate accounting . . . If you ask me what accounting is, I’ll say, it’s a

human science.

Interviewer: Human science, what does it mean?” (p. 313)
Having a similar perspective with Marton (1994) about the dialogical relationship
between the interview and interviewees, Ashworth and Lucas (2000) describes the
interview as “a conversational partnership in which the interviewer assists a process
of reflection” (p.302), and (interviewer) needs to:

engage in empathic listening to hear meanings, interpretations, and

understandings; consciously silence his or her concerns, preoccupations and

judgements; and use prompts to pursue/clarify the participant’s own line of

reflection and allow the participant to elaborate, provide incidents,

clarifications and, maybe, to discuss events at length. (p.302, 303)
Anderberg, Svensson, Alvegérd, and Johansson (2008) recommends following
another systematic interview pathway named “the intentional-expressive approach”
to overcome the misunderstandings regarding the ‘meaning’ of interviewee
utterances. Intentional-expressive approach opens space for interviewees “to reflect
on and confirm the intended meanings in the expressions that they have used” (Sin,
2010, p.310). Anderberg et al. (2008) presents the three steps for applying the
approach during an interview:

i Starting with describing the problem and a question about that
problem and providing time to the interviewees to reflect on their
conceptions regarding the problem.

ii. Asking for elaborations and clarifications for some main

expressions of the interviewees
iii. Concluding the interview by re-asking the first question
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To sum up, the qualitative and dialogical interview processes in phenomenography
give the participants voice to reflect on their diverse way of experiences which have
not been reflected before, or at least not thematized, and through objective and
clarifying attempts of the interviewers with appropriate interviewing strategies, the
intended meanings are being revealed, understood by the researcher, and become

ready to be used for uncovering the variation in participants’ conceptions.

3.4.2 Data collection procedure of the study
In this part, information regarding the pilot study, the interview protocol as the data

collection instrument of this study, and interviewing procedures is given.

3.4.2.1 Pilot study
Pilot study was carried out in two phases. In the first phase, the preliminary version
of semi-structured interview protocol was applied with two participants in January
2015. One participant was an academician with doctoral degree, 41 years old,
divorced, and has a six-year-old son. The duration of the interview was 1 hour 29
minutes. The other participant for the first phase of the pilot study was an instructor
with a master’s degree, 35 years old, married, and has a three-year-old son. The
duration of this interview was 2 hours 10 minutes (see Table 1).

The second version of the interview protocol which was very close to the
final version was applied to three participants in November 2017 (the long period
between the two pilot studies is due to personal reasons). The details of the

development of the interview protocol are given in the next section.
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Table 1. Characteristics of the Interviewees in the First Pilot Study

Age Education Occupation No. of Age of Marriage

children | children | status

Pilot1 | 41 PhD academician 1 6 divorced
Pilot2 | 35 Master’s preschool educator | 1 3 married

First participant for the second phase of the pilot study was an academician with a
doctoral degree, 37 years old, married, and has a two-year-old daughter. The duration
of this interview was 57 minutes. Second participant was a preschool teacher with a
bachelor’s degree, 30 years old, married, and has two sons, one is three, the other is
seven years old. The duration of this interview was 51 minutes. Third participant was
an engineer (quitted working when pregnant), 46 years old, married, and has a 11

year old daughter. The duration of this interview was 58 minutes (see Table 2).

Table 2. Characteristics of the Interviewees in the First Second Pilot Study

Age | Education | Occupation No. of Age of Marriage
children children status
Pilot3 | 37 PhD academician 1 2 married
Pilot4 | 30 Bachelor’s | preschool teacher | 2 3-7 married
Pilot5 | 46 Bachelor’s | engineer (quitted | 1 11 married
work after the
child)

For all the interviews conducted for the pilot study, the subjects were reached
through convenient sampling. All of them were the researcher’s acquaintances
(friend, colleagues, co-worker).

There were two main functions of the pilot study. The first was the inspection
if the “meanings” of the questions intended by the researcher were perceived as the

same by the interviewees so that interviewees can express their understanding of the
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phenomenon clearly. The second function of the pilot study was to provide the
researcher who was the sole interviewer of this study with the opportunity to make a
self-evaluation on her interviewing performance and skills.

Lastly, it is important to note that the pilot interview data were not used in the

analyses.

3.4.2.2 Interview questions
When working on the first version of interview questions, the main sources were the
available research literature on motherhood, my experiences with mothers as a
preschool and adult educator, and my -at that time- tentative research questions. |
also had consulted with an adult education specialist specifically experienced in
women studies as expert opinion. During that period, the methodological orientation
of the study was not very clear, therefore there were no clear considerations
regarding the rapport and consistency between the questions and phenomenography.

The first version of interview questions was revised by taking into
consideration the first pilot interviews, the clarified research questions and research
methodology which is phenomenography. It was recognized that some of the
question sentences are very long, some of those having a significant potential to
direct the participants for a certain response, and there were unnecessary questions
which were actually out of context for the scope of this study.

After this, | applied for consent for my research to the Social Sciences
Institute Sub-Committee of Bogazi¢i University Ethical Committee on Ethical
Conduct in Research with Human Participants. After revising the application and

giving more detail regarding the sampling procedure of the study as they requested
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after they evaluated my application, I received the necessary consent to conduct my
study with my revised application (see Appendix A).

After the second pilot study, the interview questions were finalized for the
main study through some suggestions and afterwards approval of my PhD
supervisory committee with minimal changes while not changing the meaning of the
questions, but mainly simplifying the wording, and neutralizing the -still- ‘leading’
character of some questions.

In the Table 3, the main differences and similarities between the three

versions of interview questions can be viewed:

Table 3. The Main Differences and Similarities Between the Three Versions of
Interview Questions

First Version Second Version Third (Final) Version
12 questions + 3 sub-questions | 10 questions 10 questions
Longer question sentences Shorter question sentences Shorter question sentences
Including questions about No questions about No questions about
conceptions on “father” and conceptions on “father” and conceptions on “father” and
“child” “child” “child”
Lots of leading questions Less leading questions Almost no leading questions

5 questions are quite similar in three versions

To provide a self-reflection space to the participants to discern and express their own
ways of experiencing the phenomenon of becoming mother, interview questions of
the study (see Appendix B for English version, and Appendix C for original Turkish
version) were about: the meaning of becoming mother, the possible change in
women’s perspectives on conceiving motherhood before and after being a mother,
the ways of learning mothering, the potential influences of the process of becoming

mother on the women themselves, extended family, larger society, and working life,
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the similarities and differences between the women’s mothering and their mothers’
mothering, the potential differences between women’s aspired and in-practice
mothering, and also between the expected mothering from them and their in-practice

or aspired mothering, and women’s reflections on that interviewing experience.

3.4.2.3 Main study

After reaching the final format of the interview questions, I started to conduct the
interviews with ten participants by scheduling, and sometimes re-scheduling the
meeting time when needed, and deciding for the interviewing place (as much as
convenient for specific participants). For the remaining ten participants, the persons
who supported me to arrange these participants scheduled the time and determined
the places for interviews according to the participants’ and my availability.

The places where | conducted the interviews are: my office in the university
campus preschool, another available room in the campus preschool, outdoor area of
the university campus, participant’s office/workplace, available classroom in the
(other) preschool, and two different cafes. In each of the settings, maximum attention
was paid for providing the participants with a confidential space where no one can
hear our conversations. The only exceptions for this might have been the cafe
settings, however the participants there were feeling comfortable about the place, and
they seemed indifferent about other people’s presence in the surroundings.

In the beginning of each interview, before | start to ask my predetermined
interview questions, | was introducing myself and my research with a few sentences
to the participants so as to encourage them to openly and without hesitation reflect on
their experiences. As Ashworth and Lucas (2000) states that:

The research interviews have to be introduced to the interviewee as being
‘about’ something. ... The researcher and researched must begin with some
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kind of (superficially) shared topic, verbalised in terms which they both

recognise as meaningful. If we tried to bracket this, the conversation would

be directionless. (p.299)

All the participants read and signed the consent form (see Appendix D for English
version, and Appendix E for original Turkish version) | submitted to them, and | also
provided them with a copy of the consent form.

The average duration of the interviews was 51 minutes whereas the shortest
one was 17 minutes, and the longest one was 1 hour 47 minutes.

By trying to follow an intentional-expressive approach (Anderberg, 2008),
and with an effort to ‘bracket’ (Ashworth & Lucas, 2000) my presuppositions on the
phenomenon of the study, semi-structured face-to-face interviews with 20 women
were conducted to get their narratives on the lived experiences regarding the

phenomenon of ‘becoming mother’. All the interviews were audio-recorded with the

consent of the participants.

3.5 Data analysis
In this part, first, a general knowledge about data analysis in phenomenography is

given, and secondly, the data analysis procedure of this study is explained in detail.

3.5.1 Data analysis in phenomenography
The purpose in phenomenographic data analysis is to reveal different conceptions of
the participants on the phenomenon of the study by treating the data collectively with
a focus on the variations across the whole data (Sin, 2010; Tight, 2016).

Interviews which are conducted for a phenomenographic study are usually
audio-recorded, and verbatim transcriptions of the interview records are made after

the interviewing process (Akerlind, 2005; Marton, 1986, 1994). Accurate
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transcription is very important because “the oral language of an interview is
decontextualized into the written word, (and) the transcripts need to accurately
capture how a person has reflected over their experience of a phenomenon during the
interview” (Kvale, 1996 cited in Collier-Reed & Ingerman, 2013, p. 251)

Although there are different phenomenographic analysis procedures followed
by researchers, some shared premises and principles exist. For example, it is
indisputable that the process of data analysis in phenomenography is an iterative -
rather than sequential - process which requires to evaluate the data from different
perspectives at different times by reading and re-reading the transcripts, sorting and
resorting the data, and by coding-revision-recoding (Akerlind, 2005; Sin, 2010), and
each step in the analysis may have implications for next as well as the preceding
steps, as Marton (1994) mentions. Moreover, the researchers of phenomenographic
studies have to be open minded, bracket any of their assumptions about the
phenomenon of interest, and avoid reaching a conclusion regarding the categories of
description too rapidly (Kettunen & Tynjila, 2018).

The amount of the transcribed data to be analyzed is most of the times very
large, and there is a need to make this data manageable for both not to lose meaning
from the interviews, and for making the best use of the data. Marton (1994) identifies
some steps for this target which can also be considered as common steps of
phenomenographic analysis: One and the first step is to reduce the data through
eliminating the irrelevant parts from the transcription (this act can be repeated
throughout the analysis) and another step is to identify different ways of experiences
by contrasting the excerpts in terms of the similarities and differences in their
meanings, and to bringing them together in (as Marton calls it) pool of meaning

which “derives from what all the participants have said about the same thing”
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(p.4427). Collier-Reed and Ingerman (2013) consider the pool of meaning as “a
collection of fragments from all the interviews that refer to an experience of the
phenomenon in question, and forms the starting point for further analysis” (p.251).
Once the pool of meaning is formed, the focus of the researcher is no longer
on the individual transcriptions, and a gradual differentiation is started among the
utterances in the pool of meaning where they are grouped together into different
categories according to their similarities through an interpretative effort (Marton,
1986). Marton (1986) describes this process like this:
quotes are sorted into piles, borderline cases are examined, and eventually the
criterion attributes for each group are made explicit. In this way, the groups of
quotes are arranged and rearranged, are narrowed into categories, and finally
are defined in terms of core meanings, on the one hand, and borderline cases
on the other. Each category is illustrated by quotes from the data. ... As the
meanings of categories begin to form, those meanings determine which
quotes should be included and which should be excluded from specific
categories. The process is tedious, time-consuming, labor-intensive, and
interactive. It entails the continual sorting and re-sorting of data. Definitions
for categories are tested against the data, adjusted, retested, and adjusted
again. There is, however, a decreasing rate of change, and eventually the
whole system of meanings is stabilized. (p.43)
Marton and Booth (1997) put forward three criteria when evaluating the quality of
‘emerged’ categories of description:
I. Each category which is in explicit relation to the phenomenon of the study
points a distinct way of experiencing it.
ii. There should be a logical and frequently hierarchical relationship between the
categories.
iii. The number of the categories should be as few as reasonable for introducing
the variation in the data.
Thus, phenomenographic analysis reaches to a set of qualitatively different but

hierarchically related categories of description and these are “the researcher’s

abstractions of the different ways the phenomenon can be understood” (Larsson &
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Holmstréom, 2007, p. 56) which are not set by the researcher in advance, but appears
through the data via the relationship between the data and the researcher (Akerlind,
2005; Kettunen & Tynjdld, 2018). On the other hand, the ‘expected’ hierarchical
relationship between the categories of description does not have a value-based
quantitative structure, essentially it points to an inclusive relationship between the
categories (Akerlind, Bowden, & Green, 2005) which Kettunen and Tynjild (2018)
names as ‘nested’ hierarchy (p.4).

There is an argument on emergence of categories of description about
whether categories of description are being constructed or discovered by the
researcher. If the categories are assumed to be constructed, this means that the
relationship between the data and the researcher gets ahead of the relationship
between the phenomenon and the interviewee which results in integration of the
researcher’s point of view in categories (Walsh, 2000). Conversely, if the categories
of description are assumed to be discovered in the data, this means that the categories
are grounded in the data to be discovered by the researcher because the
phenomenographic data analysis uses the data as it is with all its aspects by focusing
the relationship between the phenomenon and the interviewee (Walsh, 2000).

When forming categories of description, sorting data is not enough, yet
identifying the structurally distinctive features discovered in the data is also needed
(Kettunen & Tynjéld, 2018; Marton, 1986). In the meantime, alongside forming the
categories of description, investigating a structural relationship between the
categories is also required (Akerlind et al., 2005), and when presenting this
relationship, there are two aspects which should be looked for and identified during
data analysis to interpret the way of experiences of the participants (Sin, 2010): the

referential aspect and the structural aspect.
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The referential aspect is “the particular meaning or label assigned to the
experience” (Yates et al., 2012, p.101) and the structural aspect is “the specific
combination of features that have been discerned and focused on” (Marton & Pong,
2007, p. 335). Hajar (2021) defines the two as such: “The referential aspect focuses
on what is being experienced; it describes what the phenomenon means in everyday
language. The structural component refers to how an individual thinks about the
phenomenon; it describes a deeper level of phenomenal understanding” (p. 1424).

In addition to this, ‘dimensions of variation’ which “corresponds to the
critical aspects of the phenomenon as experienced by the ‘experiencer’” (Pang, 2003,
p.146) is another important concept in phenomenographic analysis -especially in new
phenomenography- which can be considered together with the referential and
structural aspects. Akerlind (2005a) states that dimensions of variation and — as she
calls- themes of expanding awareness “mark aspects of the similarity and difference
between the categories, and thus between different ways of experiencing the
phenomenon, and allow the inclusive relationships between the categories to be
elaborated. These relationships mark the structure of the outcome space.” (Akerlind,
2005a, p.145). In this way, she put emphasis on the function in constituting the
outcome space which is the overall exhibition of the findings of the
phenomenographic study mainly though schematic diagrams.

The data analysis process in phenomenography is iterative rather than being
sequential, however, there have been attempts to clarify and name the steps of it,
although, the number and extent of the steps have varied. Sjostorm and Dahlgren
(2002) introduce Dahlgren and Fallsberg’s (1991) seven-steps analysis which 1 also
tried to follow in this study to a great extent because this is a more detailed guide

when comparing with others, and this can be summarized as such:
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Vi.

vii. A contrastive comparison of categories: a description of the unique character

Familiarization: the researcher is introduced to the empirical material by
repeated reading through the transcripts. The familiarization phase is also

necessary for correcting errors in the transcripts.

. Compilation: identification of significant elements in answers from all

interviewees to a certain question/experience.
Condensation (or reduction): of the individual answers to find the central

parts of longer answers or a dialogue.

. Preliminary grouping: classification of similar answers.

Preliminary comparison of categories: establishing borders between the
categories (possible and potential revision of the preliminary groups).

Naming the categories to emphasize their essence.

of every category as well as a description of resemblances between

categories, and forming the outcome space

3.5.2 Data analysis of the study
When the first ten interviews were completed, | made the verbatim transcriptions of
these interviews, and a preliminary analysis were carried out to start to see the
emerging categories, and to present these to the PhD supervisory committee.

However, for personal reasons, | did not continue to conduct the next interviews right
after the first ten interviews, and the preliminary analysis. There is about one year in

between to start again to conduct interviews, and during this second phase the

interviewing process came to an end through the next (and last) ten interviews.

Akerlind et al. (2005) mentions John Bowden’s view (a prominent

phenomenographer) about when to start phenomenographic analysis as such:
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John Bowden argues strongly that the phenomenographic analysis should not

begin until all of the interview transcripts are ready for reading as a whole.

This view is based on the need to keep the nature of the interview constant

throughout all interviews. He suggests that if analysis occurs in parallel with

further interviewing there is a danger that the interviews will be altered in

some way, either explicitly or unconsciously. (p. 91)

I have come across with this passage long after | finished the interviews, however it
was a relief that | unknowingly followed a reasonable path by leaving quite a lot of
time between the preliminarily analyzed interviews and the following ones, which in
turn, might have served to minimize the potential effect mentioned above by
Akerlind et al. (2005).

After the 20 interviews were completed, | started everything from the
beginning regarding the data analysis and included the first ten interviews to the
analysis process as if there had not been any analysis trial with those before.

Verbatim transcription of the audio records of interviews were completed by
me (the first ten interviews had been already transcribed for the preliminary analysis
however | also added those to re-listening and re-reading process). Dortins (2002)
identifies the transcription process as a bridge between interview and data analysis,
S0 it was a conscious choice to carry out all the transcription myself and build that
“bridge” personally.

| want to give some more details about transcription process. To ease the
transcription’s physical and time-consuming load to some extent, | decided to use a
voice-to-text application (Web Speech API by Google) but because of the various
talking speed, articulations and the word accents in the voice records of the
interviews, it seemed that there would be an unusual need to correct the transcribed
text. However, | was still thinking that it would be more practical than

starting/stopping the record innumerable times, and trying to write at the same time,

so | came up with a solution. With the help of a headphone, | started to play the

73



audio records, listen to as long pieces as | could articulate with my voice afterwards
as clear as possible. In this way, there were much less incorrect parts in transcription.
The 20 interviews had lasted 16 hours 43 minutes in total, and the length of the
whole transcriptions were 165 pages (Times New Roman, 12 point, single space).

Once the whole interview records had been transcribed as explained above, |
listened to all records from beginning to end, checked the transcriptions, made the
necessary corrections simultaneously, and took notes myself if there was anything
which might change the meaning in particular utterances at all like sarcasm,
allusion., etc.

| can say that the data analysis process had already started during this
transcription process explained above because | became very familiar with the data,
had a better grasp in understanding the contexts of each interview, and started to
build connections between the research questions of the study and data utterances. It
won’t be wrong if [ name this process as “the preparatory phase” of the data analysis.

For analyzing the data, | used MAXQDA (Plus 2020) as a qualitative research
software. After the transcriptions finished, | transferred all the transcriptions to the
MAXQDA, then started and continued to work with the data through that software
till the end of the data analysis.

The first phase of the analysis involved the constitution of categories of
description which refer to participants’ different conceptions on becoming mother,
and way of reflections on their learning experiences in becoming mother.

At first, 821 excerpts from the whole 20 transcriptions were loosely sorted
under 286 codes according to their -first noticed- meanings mostly by in-vivo coding
to have a general collective view of the analysis data, so they formed the “pool of

meaning” in Ference Marton’s (1986, 1994) terms. Here, the responses to interview
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questions have not been analyzed one by one in transcriptions, however a whole
interview transcription was handled as if it were an answer to a single question so
that | opened a freer coding sphere for myself.

Respectively, I re-read all of the 821 excerpts within their 286 codes, and
finally 508 excerpts which were considered as more related with the two research
questions were selected and the rest were separated but kept for not losing the
context of the interviews, and to turn back to look at in the end of the study for
discussing the findings. Then, the selected 508 excerpts were re-read, grouped by
being brought together according to their similarities or inclusiveness and re-grouped
several times, and during these re-groupings, some uniting upper categories begun to
emerge. These were the first draft of categories of description for two research
question of the study (see Tables 4 and 5).

After a brief hiatus of around five months to the data analysis, | went back to
the data and inspect the last version of categories, sub-categories, many excerpts
under these, and reached to the second draft of categories with many changes (see
Tables 4 and 5).

After completion of each draft (first and second), | introduced my progress in
the analysis to my PhD supervisory committee with definitions, illustrative excerpts,
and my reasoning for those categories, and with their questions, comments and
suggestions regarding re-viewing my data, | continued to the next step in the
analysis.

After introducing the second draft to my supervisory committee, and got their
comments and suggestions, | waited about a month to turn back to the data for
reaching the final version of categories of description, then I re-read the whole raw

data (the interview transcription) entirely, and checked if there were overlooked data
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which had not been coded, or if there were any data which I might have contextually
misinterpreted. During the transitions between the main two drafts and the final
version of categories of description, there were also many other tiny draft changes
which were not mentioned here in detail. This iterative categorizing and re-
categorizing, naming, and re-naming process is mainly an attempt to find the
inclusive expression which represents the content best. So, | finally re-checked the
categories of description, and made some final changes mainly on the wording of
categories, since the iterative reading and sorting efforts showed that no more
structural changes were needed. The gradual emergence of two sets of categories of
description can be seen in Tables 4 and 5.

The second phase of the analysis involved clarifying and describing the
dimensions of variation which “corresponds to the critical aspects of the
phenomenon as experienced by the ‘experiencer’” (Pang, 2003, p.146) which at the
same time contribute to describe the referential (what) and the structural (how)
aspects of the phenomenon as experienced by the participants.

Although I named this as the second phase of the analysis, this is admittedly
for clarifying and finalizing these depictions (dimensions of variation and referential/
structural aspects) in a tabular presentation. On the other hand, looking at the data to
discover the critical variations between and the structural features within the
categories of description had been long ago started together with the start of data

analysis process.
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Table 4. Gradual Emergence of “Categories of Description” for Conceptions on
Becoming Mother

First Draft Second Draft Final Version
A A gradually A process A A multifaceted
growing feeling process

A critical life

B Self-sacrifice change B A life changing

experience

c Beginning a new life A struggle with
difficulties C A struggle with

D Particular personality diverse difficulties

characteristics A set of particular

attitudes and D A set of particular

E A life-long self-criticism feelings personal traits and

feelings
F Struggle with difficulties A dynamic
F1  Physical difficulties interaction in E A dynamic
F2  Social difficulties extended family interaction with

and larger society others

G Uniqueness E1l  Extended family

E2  Larger society
H Never-ending worry

Table 5. Gradual Emergence of “Categories of Description” for Women’s
Reflections on Their Learning Experiences as Mothers

First Draft

Second Draft

Final Version

Gl
G2

Growing empathy
(to other mothers)

Personal change/
transformation

Different than
theory/what has been told

Learning/growing
with child(ren)

Through knowledge
sources of experts

Through experiences of
other mothers

Implications from her own
mother’s mothering
Replication /reproduction
Differentiation

Acquisition of
knowledge

Acquisition of
skills

Acquisition of
insight

Making use of
former experiences

A transformative
experience

A new grasp on
“becoming mother

L3

Al

A2

Bl
B2

B3

Acquisition of
parental knowledge
and skills

Parental knowledge
and skills through
other mothers
Parental knowledge
and skills through
experts

Construction of
parental knowledge
and skills
Self-experience

A reciprocal
process with
children

Making use of
former experiences

Transformation of
self
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In this sense, | went back to the categories of description and the data utterances for
each of the categories, clarified the similarities and differences between the
categories, named the dimensions of variations (for each of the research questions),
elaborated variations for each dimension and each category of description, and
presented those in a tabular format. Thus, I could finalize the representation of the
referential and the structural aspects confidently.

As the third and the final phase, | re-evaluated the categories of description,
and worked on displaying them with their logical and hierarchical relationships in
between through schematic diagrams, so | finally reached two outcome spaces.

The steps of this phenomenographic analysis process explained in this part
can be seen at a glance in Table 6, and the details and explanations of the categories
of description, dimensions of variation, the referential and structural aspects, and

outcome spaces are in the Chapter 4 (Findings and Discussion).

Table 6. The Analysis Steps of the Study

Preparatory Phase Verbatim transcription of the interviews, checking and re-
checking, and making corrections
Step 1 Forming the ‘pool of meaning’
[<5]
§ Step 2 First draft of categories of description
17}
T Step 3 Second draft of categories of description
[<3]
=
= Step 4 Finalizing the categories of description
Step 1 Clarifying and describing the dimensions of variation
©
c
= § ﬁ Step 2 Describing the referential and structural aspects of the
n & phenomenon
Working on different schematic representation of “Outcome
The Third (Final) Phase Space” and finalizing to depict it
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3.6 Validity and reliability of the study

As for the validity of the study, via elaborative descriptions of the procedures of the
study and having had dialogue with the supervisory committee of this study
regarding these procedures, | think | established communicative validity. On the
other hand, I think that the finding of the study is meaningful for adult educators both
in academia and in the field of practice, so this situation meets pragmatic validity.
Moreover, | provided a detailed presentation and description of the characteristics of
the participants which “allow the readers to judge the validity of the data” (Sin, 2010,
p.313).

Some of the interview questions which were used during data collection
process might seem not very relevant with the research questions of the study, and
this situation might bring some concern about the content validity of the data
collection instrument. However, all the questions in the interview protocol were
prepared and asked to the participants, while being cognizant of this. Even if
interviewing about becoming mother is thought and presupposed as an easy-to-talk
issue -and which was also my presupposition-, the real case was not like this,
especially when the interviewee intends to mention some negative aspects of the
phenomenon to be studied. The process of becoming mother is actually a very
personal sphere, and the dominant approach by most of the women is that the
concept of being a mother cannot be told but must be lived, therefore a more broad
conversation sphere on perceptions, attitudes, behaviors and practices regarding
mothering would be a better way to reach the way of experiences which are sought
by the research questions of the study.

For the reliability of the study, | am convinced that | put the necessary effort

for bracketing during data collection and analysis. Bracketing as a researcher’s
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attitude and act means the researchers’ efforts for being away from their assumptions
as much as possible to reach a correct and unbiased understanding and descriptions
of the participants’ way of experiences on the particular phenomenon of the study.
(Ashworth & Lucas, 1998, 2000; Hajar, 2021). On the other hand, in spite of the
interjudge reliability, I preferred to follow the principles of interpretative awareness
for reliability. Sandberg (1997) considers interjudge reliability as an undependable
technique to build reliability in phenomenographic findings because it ignores the
researcher’s own elaborative research and analysis process to reach the participants’
conceptions to be studied.

However, interpretative awareness dictates that the researchers are accepting,
willing to deal with, and monitoring their subjectivity during the whole process of
data collection and analysis (Cope, 2004; Sandberg, 1997). In this manner,
“reliability is not concerned with the replicability of results, but with the employment
of thorough and appropriate methodological procedures to achieve faithful
interpretations of participants’ experiences of a given phenomenon” (Hajar, 2021,
p.1433), which means that the research process as a whole is the focus according to
this understanding of reliability checks rather than the findings in isolation. So, the
researchers need to be the critical supervisors of themselves rather than seek for an
interrater to validate their process.

Based on this approach and the methodological requirements it demands; |
was diligent to keep the relationship between the research topic and my own social,
political, and cultural positioning as a researcher under control throughout all
research phases. As a highly educated woman who defines herself as a feminist, who
was brought up by parents with a more egalitarian attitude compared to the gender

norms in the society she lives in, and who already has an egalitarian marriage and
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home life in the context of gender, | took care, and put an effort that my stance and
demographic characteristics are functioning as empowering, not limiting, in
interpreting the results of the study.

On the other hand, I think that learning about my pregnancy during the data
collection process increased my empathic listening skills in the context of the subject
| researched during the interviews, and the fact that | was mothering a small baby
during the data analysis process helped me to catch the details in the data - therefore

not overlook them - while examining the data again and again.
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CHAPTER 4

FINDINGS AND DISCUSSION

In this chapter, the findings of the study are presented in four parts. The first part is
the demographic characteristics of the sample, the second part is “conceptions on
becoming mother”, the third part is “women’s reflections on their learning
experiences as mothers”, and the fourth, which is the last part is the representation of
outcome spaces of the study which are “the graphical representation of the
conceptions” (Hajar, 2021, p. 1428) and their logical and hierarchical relations with
each other. In second and third parts, the findings ‘discovered’ through
phenomenographic analysis were reported through two different but intertwined
presentations regarding the three phenomenographic concepts and discussed through
the related research literature accordingly.

The first presentation is explaining and elaborating categories of descriptions
which are “the description of the participants’ conceptions” (Hajar, 2021, p.1428)
with illustrative excerpts from the interviews, and the second is the tabulation the
structural relationships between these categories by stating the dimensions of
variation which “corresponds to the critical aspects of the phenomenon as

299

experienced by the ‘experiencer’ (Pang, 2003, p.146), and referential and structural
aspects which are “the particular meaning or label assigned to the experience” (Yates
etal., 2012, p.101) and “the specific combination of features that have been
discerned and focused on” (Marton & Pong, 2007, p.335) respectively.

The excerpts from the interviews were translated from Turkish to English.

The original versions can be found in Appendix F. When there are sentences with

missing words or unclear statements, | added italic words in parenthesis if necessary,
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and only if I am sure of the meanings through the flow of the interview and the
participant’s previous sentences. If there are some follow-up questions between
sentences of the participant, | showed them in parenthesis and as italic. If there are
words, sentence or sentences removed from the excerpt because of irrelevance of
excessive repetitions, | used three dots to show that removed part. For ethical
reasons, names of the participants are nowhere in the report, and the names uttered in
the excerpts were replaced by different names. On the other hand, the number of
interviews were used to indicate the source of the excerpt along the number of

sequences in the Appendix F for the originals (e.g., Interview no.9, Appendix F, 41).

4.1 Demographic characteristic of the sample

20 women who are mothers with various characteristics like age, educational level,
working status, and number of children were interviewed for this study. All of the
participants are married and live with the father of their children in the same
household. Only one mother has an older child whose father is deceased. The
minimum age of the children of the participants is two, and the maximum age of the
child / youngest child is six according to the pre-determination regarding the sample
selection (see Section 3.3.2 Sample of the study). Detailed information for each

participant can be found in the Table 7.

4.1.1 Age

Regarding the age of the participants, the youngest one is 27, and the oldest one is 43
years old. Two participants are younger than 30 years old, seven participants are
between 30-34, five participants are between 35-39, and six participants are between

40-43 years old.
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Table 7. Demographic Characteristics of the Sample

Interview | Age | Education Working status / Profession No. of Age of
No. children | Children
1 43 | Doctorate Working / academician 1 5
2 39 | Bachelor’s Working / civil servant 1 3.5
(finance)
3 28 | Bachelor’s Working / dean’s secretary 1 3
4 41 | High school Working / department secretary 2 14-35
5 37 | Bachelor’s Working / dormitory desk clerk 1 3
6 35 | Doctorate Working / academician 2 4-4
7 43 | Master’s degree | Working / architect 2 4-2
8 34 | Bachelor’s Working / civil servant 3 9-5-4
(computing)
9 34 | Bachelor’s Working / librarian 2 6-3
10 42 | Doctorate Working / academician 2 7-5
11 33 | Middle school Non-working / used to be a 2 9-6
worker before marrying
12 34 | Primary school | Working / janitor in preschool 4 20-12-10-5
13 43 | Primary school Non-working / used to be a 2 5-3
worker before marrying
14 34 | Middle school Non-working / never worked 2 5-5
15 35 | Middle school Working two days a week as a 2 10-5
cleaner / used to work in various
jobs
16 41 | Primary school | Non-working / never worked 2 5-2
17 27 | Middle school Non-working / used to work as 1 5
a worker before getting
pregnant
18 32 | High school Non-working / used to work in 2 14 -6
various jobs, quitted because of
her son’s special needs
19 34 | Primary school | Non-working / used to work in 3 13-11-4
field before getting married
20 39 | High school Non-working / used to work in 3 14-8-5

various jobs, quitted after her
first child’s birth
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4.1.2 Educational level

Educational level of the participants is specified according to the last graduation
level. In terms of higher educational levels, three participants have doctoral degree,
one participant has master’s degree, and five participants have bachelor’s degree. In
the lower educational levels, three participants are high school graduates, four
participants are middle school graduate, and four participants are primary school

graduates.

4.1.3 Working status

Almost half of the sample (11) is working full-time, and eight participants are not
working. One participant is working two days a week only. Two of the non-working
participants has never worked before, three of them has quit working just before
getting married, one participant has quit working when she was pregnant, one
participant has quit when her first child has born, and another participant has quit

because of the special needs of her son.

4.1.4 Number of children
Five of the participants have a single child, 11 participants have two children (two
participants have twins), three participants have three children, and one participant

has four children.

4.2 Conceptions on becoming mother

The findings in this part corresponds to the research question which is this: What are

the conceptions of women who are mothers on the phenomenon of ‘becoming
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mother’? Five categories of description (one category includes two sub-categories)
have been discovered through the data analysis. Becoming mother as:

e A multifaceted process
¢ A life changing experience
e A struggle with diverse difficulties
e A set of particular personal traits and feelings
e A dynamic interaction with others
o Extended family

o Larger society

The woman herself, her child(ren), her spouse, members of the extended family and
larger society, and socio-cultural context are major determinants which are effective
in constituting the participants’ ways of experiencing the phenomenon. These
determinants’ forms of involvement, women’s positive or/and negative perceptions
of lived experience, and outcomes of lived experiences for women constitute the
critical aspects in conceptions of the participants. These critical aspects compose the
dimensions of variation in conceptions, and accordingly show the structural
relationship between the categories. The tabular presentation for dimensions of
variation and the structural meanings of these dimensions for each of the categories
can be seen in Table 8. In Table 9, categories of description and referential /
structural aspects of conceptions on becoming mother are presented as a whole
which can be considered as a tabular summary of the findings for the first research
question. The column for referential aspect shows the meaning of each category
whereas the column for the structural aspect shows the critical aspects for each
category of description which are consistent with the dimensions of variation

presented in Table 8.
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Table 8. Dimensions of Variation in Conceptions on Becoming Mother

CATEGORIES OF DESCRIPTION

i P A set of i ; :
DIMENSIONS OF A multifaceted Alife A struggle with diverse particular A dynamic interaction with others
changing difficulties . -
VARIATION proceSS experience personal traits ) Larger Soc|ety
and feelings | Extended family
Major determinants mother, child mother, father | mother, father, members of mother, socio- | mother, extended | members of larger
extended family and larger cultural family, socio- society, socio-
society, socio-cultural context context cultural context cultural context
Forms of involvement reciprocity mothers as mothers as bearers of child mothers as mothers as rebels | social
between mother | perpetual rearing burden loving, relationships
and child organizers compassionate, | appreciation,
fathers as supporters/non- and protecting | support and inferences and
fathers as supporters worriers interferences from | support from
implementers extended family larger society
interferences from family-in-law | reflections of members
socio-cultural reflections of
presence/absence of sympathy traits socio-cultural reflections of
and support from workmates traits socio-cultural
traits
reflections of socio-cultural traits
Women’s perception of | positive negative negative positive positive positive
lived experience negative negative negative
Outcomes of lived gradually devoted child- | interruption in professional feeling of feeling of feeling of being
experience for women growing, and centered life success and social life fulfilment fulfilment respected
lifelong bonds
with children changed social | limited or no quality time with emotions felt improved new social

and working
life

children and spouse

loss of personal space

for the first
time

relationships

struggle with
conflicts

relationships

struggle with
social pressure
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Table 9. Referential aspect / structural aspect of conceptions on becoming mother

Categories of
Description Referential Aspect Structural Aspect

AlA Becoming mother is conceived as a The focus is on the reciprocity
multifaceted multifaceted process which is between mother and child which
process lifelong, gradual, reciprocal, and leads to gradually growing, and

unique. lifelong bonds between them.

B | Alife Becoming mother is conceived as a The focus is on critical changes in
changing life changing experience through: lives of women as mothers which
experience e new responsibilities and become child-centered and

priorities devoted to children’s needs and
e new everyday life practices | requests.

C | Astruggle Becoming mother is conceived as a The focus is on women as bearers
with diverse struggle with diverse difficulties of child rearing who experience
difficulties which are: burn out, interruption in

e psychological difficulties professional and social life, and
e physical difficulties loss of personal space after

e social difficulties becoming mother.

e time-related difficulties

e economic difficulties

o child-rearing difficulties

D | A setof Becoming mother is conceived as The focus in on women’s feelings
particular having particular personal traits and | and personal traits associated with
personal traits | feelings which are: motherhood and the reflection of
and feelings e aunique love socio-cultural context on these

e pride and gratitude feelings and traits.

e worries

e quilt, uncertainty, and regret

e  protectivity

e emotionality and sensitivity

e self-sacrifice
< o | ElInteraction | Becoming mother is conceived as The focus is on changing
s é’ with the having a dynamic interaction with relationships with the extended
S ©| extended the extended family. family members and the
b= family interferences from them on
g women’s child rearing as mothers.
c
2 E2 Interaction | Becoming mother is conceived as The focus is on new social
< W|th larger having a dyna_mlc interaction with relatlonsh_lps with members of
2 society the larger society. larger society, and interferences
< from them to women’s child
W rearing as mothers.

In phenomenography, the term conception can be described as “ways of experiencing

a specific aspect of reality” (Sandberg, 1997, p.203) or “ways of making sense of a
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phenomenon in the world” (Collier-Reed & Ingerman, 2013, p.245). According to
Hajar (2021), conceptions are “the meanings embedded in the internal relationship
between a subject and a phenomenon in the world” (p.1423); they have a dynamic
nature, and are changeable through the effect of time, different experiences, and
context in which the individuals live. On the other hand, conceptions become visible
when their differences are discerned by contrasting them (Collier-Reed & Ingerman,
2013). Marton and Pong (2007) explain the process of discernment of critical aspect
of a phenomenon through a metaphor:
One can never discern a feature which is always present. If the ventilation
system is on all the time, you cannot hear it, until it is switched off. The
contrast between the unnoticed noise and the silence makes one aware of
both. ... There is thus no discernment without variation; hence every feature
discerned corresponds to a certain dimension of variation in which the object
is compared with other objects. (Marton & Pong, 2007, p.336)
In the following parts, the ‘discovered’ categories of description for conceptions on
becoming mother are explained, elaborated one by one with illustrative excerpts by
emphasizing both on the referential and structural aspects.
On the other hand, women’s varying experiences, and their conceptualizing
becoming mother through these experiences -by comparing and contrasting their

lives before and after they have children- are discussed under the categories of

description discovered from the data.

4.2.1 A multifaceted process

In this section, Category A (becoming mother as a multifaceted process) is
elaborated by presenting its referential aspect through illustrative excerpts from
interviews and its structural aspect through the relevant referrals to the dimensions of

variation.
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4.2.1.1 Referential aspect
Becoming mother is conceived as a multifaceted process by the subjects which is

lifelong, gradual, reciprocal, and unique.

4.2.1.1.1 A lifelong process

Becoming mother is conceived as a lifelong process in which the responsibility of
rearing a child is not something which lasts for a certain amount of time but
continues life-long as stated by two participants. One of these participants also
pointed the contextual background of this manner:

To be a mother, to raise and support a person, to assume such a responsibility,
is not like any other process for all practical purposes. How should I describe
this? It does feel like a never-ending stretch of time, lasting till the end of
your life. At least, this is how it actually is in Turkey. (Interview no.10,
Appendix F, 1)

Other participant used the metaphor of having a chronic illness which someone needs

to welcome with strength. She also pointed that this manner runs in the family by

mentioning her mother’s attitude regarding this:
Just like a disease that you have to be strong to survive, like a chronic disease
in fact, since it will last a lifetime. Even when your child gets married, just as
| know from my own mother, or have their own kids, an even when they
themselves get old, you still experience it. May God give a long life, you will
have their responsibility till the end. Hence this has nothing got to do with
only them growing up, since being a mother, motherhood, it is something that
last for lifetime. (Interview no.18, Appendix F, 2)

4.2.1.1.2 A gradual process

Becoming mother is conceived as a gradual process which is experience- and

learning-based as described by six participants. From the participants’ utterances,

this process can be defined roughly in three phases: pregnancy, after birth, and six

months after the birth. Unlike the imposed views in the books (as they stated),

participants shared their experiences regarding the feeling of being a mother during
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pregnancy and after the birth as not very strong, on the contrary, they described this
feeling as growing through experience and labor. One participant mentioned the
conflict between the imposed views and the reality about not carrying strong feelings
toward her baby in womb and right after the birth, and refused the instinctual and
biological explanations of ‘feeling of being a mother’:

In my opinion, biological (attachment) and such, all made up stories, that's
how I see it. In actuality, of course there is an affinity and connection, but |
did not feel this during my pregnancy. Even when (the baby) was born, I did
not perceive this as if this was the best feeling in the world. ... What [ mean
is, it is something completely different, it intensifies as you experience it. For
example, when | became pregnant, | kept asking myself, regarding being
pregnant, becoming a mother, what | do feel. Actually, what | read about
motherhood, being a mother, pregnancy, | did not feel these that much during
my pregnancy, | guess. | questioned if | was lacking in feeling and such. Then
the kid was born, so with the first kiss etc., of course you have emotions, but
these feelings peak as you toil away raising them. That's how | felt mostly, I
say it as | have experienced it, hence this is how | see things now. Therefore it
is much different than how | assumed it would be, it is an ever intensifying
love, and struggle. (Interview no.1, Appendix F, 3)

Two participants stressed the physical and mental difficulties for the woman in the
first six months after giving birth because of various reasons like a difficult birth,
breast-feeding difficulties and hesitations about childcare, and the effect of these
situations on the sense of motherhood:

Do you know when motherhood began for me? It began when Mehmet turned
6 months old. For the first six months, you deal with your own biological
(issues). What | mean is, for example, even breastfeeding is something that
one can learn, it does not happen instinctively. There are breastfeeding
techniques etc., even nursing is a problem in and of itself. You feel worried,
as you feel worried your body's chemistry and hormones get affected, which
affects your emotions, such a vicious cycle, your supply drops, milk dries up
etc. (Interview no.7, Appendix F, 4)

The birth was a bit difficult due to the baby’s weight, since the baby was big,
it caused more problems hence more stress. | suppose | may have projected
the stress onto the kid. I wonder if the stress | have experienced, combined
with difficulties after the birth caused me to not be able to take care of (the
baby). It took some time before I understood that | became a mother. Since |
had to deal with myself, others were taking care of the baby. For me, it was
the acceptance that took time. I had assumed that the moment | take (the
baby) on my lap, my whole life will change, since | will be living with it
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thereafter. As | said before, you may remember, there is an acceptance period,

in my opinion. During pregnancy, while you are carrying them, since they are

not present in your life yet, you cannot comprehend their presence, there is
nothing to go against or struggle is what | mean. We do not understand this

initially... It took me about the first 3-4 months to realize this, | think. In 6

months, everything settled anyway, its colic whatnot. After the first 6 months,

specific problems resolved completely. (Interview no.3, Appendix F, 5)
According to Ruddick (1989), motherwork starts within the reality of accepting the
responsibilities of child-rearing and making it an important part of one’s life. This
view has been also supported by the participants.

The same participant who shared the last shared excerpt above brought up a
milestone regarding the start of becoming mother: taking the control over other
people and griping the responsibility regarding her child’s care:

| started to interfere. | had deferred to my mother and mother-in-law, them

being elder, and more experienced, when they said, “don't do it like that, don't

even try such and such: it is just gas”. But then I stopped assenting and took
charge, and I think this is the beginning of motherhood. I did not grasp this
during my pregnancy that much, or at all. Only after the delivery, and after |
started to feel a bit better, | understood that it all depends on me, to the

mother. (Interview no.3, Appendix F, 6)

On the other hand, although the women themselves experience becoming mother as a
gradual process, the reality is that the woman is considered as a ‘mother’ by ‘others’
immediately after the birth. A participant expressed her reproaches like this:

When it comes to motherhood, it is a whole different story: They say, you

gave birth, here you go, you are a mother now. But when it comes to anything

else, for example, you go to school, study, work for 4-5 years on your
doctorate etc. But for this, you just become one. It is a bit hard situation, and

a bummer. (Interview no.6, Appendix F, 7)
4.2.1.1.3 A reciprocal process
Becoming mother is conceived as a reciprocal process between the mother and the
child -as five participants uttered- which is beyond physically giving birth, and

includes an affectionate communication, spending mutual time, co-experiencing the

life, and making sense of it together, and increasing interaction with the child as she
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grows which results in knowing the child better, and adapting the motherhood
accordingly.

One participant describes this process as a mutual labor while both she (as the
mother) and her child were going through a process of change, so both parties put an
effort to understand each other: “It is a big endeavor, a mutual labor-intensive
process. (What do you mean by mutual?). | mean, this is an important period for
Artin as well, in my opinion. He is in a state of flux, and so am I”” (Interview no.2,
Appendix F, 8).

Two participants emphasized on the value of moments lived together and
accumulation of these as times goes by on bonding with the child and developing a
sense of motherhood, and they asserted that ‘giving birth physically’ is not relevant
in this sense. One of these participants presented the concept of forming a joint
language with the child: “When you spend time with the kid one-on-one, and
develop a mutual language, this forms a bond. And it has nothing got to do with the
birth experience, it is all about sharing” (Interview no.7, Appendix F, 9).

She also stressed the refreshing effects of children’s utterances when
interpreting the world on the exhausting side of mothering:

Being a mother is very exhausting, very taxing, but also is very joyful. Doing

this, it lifts you up. The way they talk makes you feel better, this is also the

case. As an example, the sentences they form while trying to make sense of

life are so much fun. (Interview no.7, Appendix F, 10)

The other participant told the effects of astonishing and pleasing behaviors of a
growing child on her conceptions regarding motherhood, and that co-constructing the
life together with the child through co-experiencing it surpasses just giving birth to

that child when it comes to motherhood. However, she couldn’t go without saying

that she also feels gratitude for being able to give birth.
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You put in the effort, and (the infant) grows up a bit, becoming a baby, then a
toddler, starting to walk. One day, she is smiling at you, and out of the blue
saying, "I love you so much."”. These are some examples for the moments that
surprise and delight me the most, reminding me the sacred nature of this
position. These are the examples | can offer ... For this reason, | do not
support the idea that being a mother is achieved by only giving birth. For me,
it is the life experiences you share, altogether threaded path, adventures along
the way, and the world that you've built together matters. But | am grateful
that | was able to give birth, it is such a beautiful emotion, 1 am forever
grateful. (Interview no.1, Appendix F, 11).
The same participant pointed out another outcome of this reciprocal process, which is
getting to know the child better, and adapting the mothering practice accordingly:
Along the way, you get to know the child a little better, you learn about her
character, things she likes and dislikes. | mean, motherhood is a process, there
is an inexperienced period for sure, in which you try to do everything
according to rules, but also make mistakes. For example, one such rule may
not work with your kid specifically, hence once you learn all these...
(Interview no.1, Appendix F, 12)
4.2.1.1.4 A unique process
Becoming mother is conceived as a unique process in which every woman conceives,
feels, and performs her mothering in a personal way as stated in five participants’
utterances. One participant metaphorically called this process as “just like
fingerprint” (Interview no.8, Appendix F, 13) to describe this uniqueness which is
connected with women’s and children’s personal characteristics, and also with
family’s particular social, cultural, economic characteristics. Another participant
used another metaphor and said: “Just as the way the house cleaning is done differs
from person to person, so does motherhood, that's what I think. You can observe
this” (Interview no.4, Appendix F, 14).
Because this uniqueness is related with women’s personal characteristics, one
participant disapproved of criticizing other mothers and giving advice to them about

their mothering: “One's experience of motherhood is shaped by their character.

Hence, | do not approve of giving advice to anybody, saying this is right, and that is
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wrong. If you want to be one, you can and find your own way, such a beautiful
experience” (Interview no.1, Appendix F, 15).

There is also a prevailing understanding in talking about motherhood that
motherhood cannot be understood unless one becomes a mother as one participant
uttered: “I don’t know. Motherhood has a very particular feeling to it. It is beyond-
words, you have to experience it.” (Interview no.13, Appendix F, 16), and also
describing how it is like to be a mother is almost not possible as it can only be
experienced as other participants said: “It is such a different feeling, does it have a
description, it is indescribable, how could you even start to do so? One only

understands this after becoming a mother.” (Interview no.16, Appendix F, 17).

4.2.1.2 Structural aspect
The major determinants for the conception that becoming mother is a multifaceted
process are mothers themselves and their children (see Table 10). The perception of
women regarding this lived experience is positive, and as being illustrated through
the utterances of participants (see section 4.2.1.1), becoming mother as a
multifaceted process stands in a very intimate and personal sphere shared by mother
and her child(ren) where mutual experiencing and learning occurs. So, the focus is on
the reciprocity between mother and child which leads to gradually growing, and
lifelong bonds between them. On the other hand, this intimate relationship along the
personal characteristics of mother and child creates a unique pattern for the sense and
practice of motherhood.

However, as Holmes (1997) and Maher (2008) point out, the idealized form
of good mothering (we can say intensive mothering) imposed by patriarchal

ideologies ignores all the diversities among mothers like cultural differences, socio-
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economic conditions, and availability of social support. It also ignores the uniqueness
in child-mother relationship, in thoughts, emotions and performances of mothers, and
even marginalize those which do not fit the standards of that ideal forms of

mothering.

Table 10. Dimensions of Variation for Category A

Dimensions of Variation

Category A Major Forms of Women’s Outcomes of lived
determinants involvement perception of lived | experience for
experience women
A multifaceted | mother, child reciprocity positive gradually growing,
process between and lifelong bonds
mother and with children
child

4.2.2 A life changing experience

In this section, Category B (becoming mother as a life changing experience) is

elaborated by presenting its referential aspect through illustrative excerpts from
interviews and structural aspect through the relevant referrals to dimensions of

variation.

4.2.2.1 Referential aspect

Becoming mother is conceived as a life changing experience through new
responsibilities and priorities, and new everyday life practices as being uttered by 16
of the participants. This new life according to many utterances of participants is a
devoted child-centered life which is very different than their past lives, and in which
the women is neglecting themselves -more than fathers- by ignoring or postponing

attending to their own needs and wishes.
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4.2.2.1.1 Changing responsibilities and priorities
There are critical changes in women'’s lives regarding the responsibilities and
priorities when becoming mother as mentioned by 12 participants. The prominent
character of this new life according to many utterances is a devoted child-centered
life with new responsibilities of rearing a child in terms of health, nutrition, care, and
education. Participants compared their life before and after they have their children,
and they uttered that they give the highest priority to their children whereas they
relegate themselves and give a new meaning and shape to their life where they
fundamentally focus on their children’s needs, feelings and wishes. One participant
sarcastically exemplified this comparison between past and today and added her
occasional need for some self-focused acts: “Before (the kid), I cared about whether |
should paint my fingernails beige pink, or red, what direction I should curl my hair,
inwards or outwards, what hair color to pick. One needs to focus on herself as well.”
(Interview no.7, Appendix F, 18). Another participant described this process as not
living the life for herself anymore and stressed the hardship to accept this situation as
a woman:
Of course, it increases the number of your responsibilities, you do not only
live for yourself anymore, that's for sure. As I say, having a child, even only
considering carrying the baby to term, puts a lot on the woman (s shoulders),
it is not something easy to accept. (Interview no.9, Appendix F, 19).
One participant with three children stated the deferability of everything except
children’s needs and requests, and finished her statement by pointing out the

difficulty of handling everything alone:

You have responsibilities, | mean you may have obligations of all sorts, but,
if need be, you can postpone them, but not so when it comes to (the child).
For example, you may be at work, and push a file aside if you feel
overwhelmed and want to stop for a while. But (the responsibility of) the
child is such that, even when you feel sick, tired or sleepy, doesn't matter if it
is in the middle of the night, if they need anything, you act instinctively to
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provide right away, you cannot delay ... There are many things that you may
be flexible with timing, for example, say you are expecting visitors, and you
need to prepare food, one can even delay or cancel it. But this does not apply
to when it comes to the kids: One says, excuse me, | have to go pee, one is
thirsty, and one needs you to go and sit with her... How to put it? If you
assume all the responsibility and your partner does not support you in any of
this, and you have not one but two kids, even having only one is hard enough,
(the kids) want to play (spend time with) the mother all the time. (Interview
no.8, Appendix F, 20)

After having their children, economic decisions are made according to their

children’s needs which again results in reducing and postponing the women’s own

expenses like buying something for themselves as one participant stated:

(Before the kids), whenever | had gone shopping, | would have visited many
places (to find things) for myself. Now, when I shop, I question even 50 TLs
for an item, preferring to buy something for my daughter or for my son
instead. It all changed. (Interview no.18, Appendix F, 21)

Economic restraints are not only limited with buying things, but women also restrict

themselves in spending money during their leisure time (e.g., drinking coffee outside

the home) as one participant stated:

You also consider things differently. For example, why would I spend my
money outside, forget about it, I'd rather buy something for my child instead
of giving it away. | consider all this, maybe it is not good for me to do this,
but I don't know, this is how I feel. What's the point, I can brew my own
coffee, and have it at home as well. My husband says, let's have coffee
outside, Mutlu is still little, we can all go. | contemplate it, and say no, the
reason, I mean why should we go out and spend money, | can make you
coffee, arrange it so that we can have it at the balcony, feel like we are
outside. We can sit at the balcony and have our coffee, let's not go. When you
become a mother, you cut from everything, believe me, you think, I should
not do (this), I'd rather provide for my child, let her wear this, eat that, | had
all those in the past, let her have what she needs now. (Your priorities)
change over time, is what | mean. (Interview no.16, Appendix F, 22)

This economic caution is not only for the current needs of the child but also the

possible future expenses, especially for education, which is also considered by the

mother when deciding to buy something for herself as one participant shared:

There are financial examples, such as, you have to manage your funds
differently now. In the past, you could be spending all your paycheck on
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yourself, whereas now, I say | do not need to buy the latest cell phone, I could
be spending that money on Baran's future, provide for what he needs, or if |
can buy something else that would make Baran happier. | am pretty sure, this
is how most people think, you try to be more..., I mean plan. How can | say,
this is for Baran, that is also for Baran, not for me. Do you remember, there
used to be an ad, saying so what if | don't have it, | am still alive, but there are
things that are an absolute must for Baran, for his education. As I say, you
mostly consider him when it comes to financial decisions. (Interview no.5,
Appendix F, 23)

One participant with two children (10 and 5 years old) depicted the child-centered,
responsible, and elaborative life of women as mothers with her intense expression:

In reality, | did not know that it was going to be this way, of course. As far as
your life goes, (the kid) takes over, everything is for her. It all changes during
pregnancy, you get used to going sleepless as an example, and when it's born,
you consider what is best for her. What would be good for her, which food
items to pick when you switch to solid food, how to raise, what to feed, from
her first steps to her education, you think about every single thing now. Now,
for example, I try to hustle as much as | can for my kids; my son is attending
an English language school for the last two years, he is in 4th grade. Twice a
week, I run back and forth to get him there on time. At home, it's all about
their routine, mealtime, homework, study, field trip planning ... I try to plan
and arrange for all these when they are at school, when | have time to do so.
As an example, | plan for their coursework on the cell phone, prepare practice
questions for them, for my son and daughter both similarly. Then I go out to
get them printed at a nearby shop. What can I do for them, what should I do,
these are the questions | search online for all they may need. | read their
curriculum, do research on their education, | follow how they are doing. I ask
his teacher, Mrs. Fatma, about all these. I read books on child development,
let me put it like that. I read Prof. Dogan’s books on children. Frankly,
motherhood is so unique, it needs devotion and sacrifice, and is full of
unconditional love. You do everything considering your kids. (Interview
no.15, Appendix F, 24)

4.2.2.1.2 Changing everyday life practices

Changing responsibilities and priorities elaborated in the previous section have
effects on everyday life practices of women as half of the participants mentioned in
their utterances. These changes are mostly in household chores, social life, and
working patterns. The role of the spouse has been also stressed.

According to the participants, the prominent changes regarding everyday life

practices are in household chores like cooking, cleaning, and tidying up the house.
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Most of the participants mentioned a freer and ‘outside the house’ life before having
the child by not minding very much what is going to be eaten as meal, when to wake
up, where to go, etc. One participant named this period as ‘being young’, and
elaborated it as follows:

| say, of course, we were young back then. What | mean is, I call the time
before the kid, our youth. I realized that | am actually married only after | had
a kid. You have more freedom to choose when you are young: you may skip a
meal if you wish to do so or decide to go out to eat on a whim, even take an
hour long nap after lunch. But this is not how it works out when you have a
kid. Nowadays, neither we can sleep as much as we wish, nor we can decide
not to have supper, because you have a child!! Now we feel more restricted
after having the child, we do not have as much flexibility, what | mean by this
is the things | mentioned at the beginning: food decisions, travel plans etc.
The places you may want to go or can go changes; you start considering
things like if the kids will have anything to occupy them there. If we consider
a destination we want to visit very much so, we have to consider what the
children will do there, or should we leave them with my mother in case we
cannot take them with us, and if they were to come with us, we look for a
nearby playground. (Interview no.3, Appendix F, 25)

Another participant mentioned her transformation regarding the everyday life
practice, which is comparably different than her previous life, but, as she uttered, still
not meeting the standards of many other mothers:

| was a disorganized person. What | mean is not only in the physical sense,
messy, but also in lifestyle, | would come and go as | please. Under no
circumstances | could be considered a tidy, orderly, or disciplined person. But
now | am, I am more organized. For example, I live my life more according
to a plan. What can | give as an example, | take care of housework a lot more,
I could never be considered a domestic person in the past, but now, | may be
becoming one somewhat ... I mean, most probably, compared to other
women, | may be messier still, but compared to how | used to be, definitely
not as much. Still, if someone would drop by my home for a visit, they might
say that it is untidy. (Interview no.2, Appendix F, 26)

There is also a change in social life as part of everyday life. People with children
start to meet up with people with children particularly at similar ages with their own
children, as one participant stated:

For example, socially, you get together with other families who also have

kids more often. | also have close friends who are single, but the things we
have in common and times we meet are dwindling slowly. Nowadays we
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meet with Berfin's peers a lot more, mostly her age group. My friends who
are older than me have kids that are older than mine as well in general, some
are even attending university, we don't spend as much time together anymore.
The scheduling is an issue, not only for us, but for them as well, everybody
has TEOG exam, university admission exam preparation takes time etc.
When | look at from a social point of view, these might have affected our
friendships. (Interview no.1, Appendix F, 27)

The same participant talked about her changing working pattern as an academician.
She used to work in the night at the house in addition to the office work, but because
of its impracticality after her daughter has born, she started to work in a more
planned way at the office since it is not feasible to carry extra or remained work from
the office to the house due to child-related chores till late. The following excerpt
depicts this case by her utterances:

| used to work a lot, for example | would go on at home, even when | was in
graduate school for my doctorate. | would sincerely go back home and toil
away, even when | was married, and since Batuhan was also working, we
would sit down together after dinner, each with our own computers, and go
on working. | can easily say that | would work 2-3 hours extra every day, |
would spend time at the office, and at home in the evenings. Let me omit the
marriage period for the time being, but before getting married, | strived, to
publish more, to do more | mean. Now, after Berfin is born, it is not like that
anymore and | am more like this: | learned to be more organized at the office.
(Interview no.1, Appendix F, 28)

After returning home, it is dinnertime, we arrive around 6 PM; after dinner, if
you consider the time spent on things like getting ready to sleep, bath time
etc., and nowadays it is not that easy to put her to sleep either, we are all
together till around 10:30 PM. And after 10:30 PM, you have only an hour
left that you can either take care of your own affairs or plan the next day. |
cannot sleep too late since she still wakes up occasionally in the night or
wakes up really early in the morning. And so is life, we scheduled our life
accordingly. (Interview no.1, Appendix F, 29)

Another issue in dealing with the -most of the time challenging- changes in everyday

life is whether the household tasks are shared with the spouse or not. One participant

shared her lonely struggle with everyday chores because of her spouse’s mentality:
(Kids' waking up in the night), it still happens, | don't know why, but they do
wake up; if they wake up in the evening, they call for mommy, if they call

daddy, they would not be able to wake him up, he would not get up for that |
mean. They are together with him only during dinnertime, or maybe for a
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little while after dinner for playtime, but other than that, he does not deal with
any of their morning personal hygiene care. All the rest of the household
chores are on me ... Our own mothers, he has a different point of view I
guess because of them, they used to do laundry by hand, and this is no longer
the case, we do not wash cloths by hand, and it is much easier in his mind,
hence he does not feel the need to contribute I suppose. (Interview no.8,
Appendix F, 30)

On the other hand, another participant -in spite of her spouse’s similar attitudes as in
the above example- stated her firm standing and struggle for reversing the situation
for a more shared life in terms of responsibilities:

You may know a little about the men of the Black Sea region, the men lead,
whereas women work and are stronger both physically and functionally.
Consider my husband, back in the day, he used to spend a lot of time outside,
he would attend many societies etc. He would not do that many things with
me. Since I did not want to accept this situation, we used to argue a lot ... I
struggled a lot with this, | fought hard not to live my life the way our mothers
did. Because that is not the life | considered for myself, the one where woman
stays home and lives to serve the man. | did not want to live like that. My
husband and I got married, why, to share our lives. My husband may have
hobbies of his own, and so may I, we are independent people who came
together to share life. Thus, I do not want to be anybody's servant or slave,
hence | fought hard against that, for example, | stood up to my husband's late
arrivals. Come to think of it, I feel like my husband's sibling, who is not
married, is criticizing me due to my attitude towards my husband; the remarks
they make about my husband becoming woman dominated and such makes
me realize that they are criticizing me. (Interview no.20, Appendix F, 31)

One participant who is an academician and has a full-time housekeeper, who is also
responsible for the childcare, during the day, clearly shared her point of view and
disagreement regarding the full-time mothering after six months which causes a
critical change in everyday life of women:

| cannot even imaging being a full-time mom, after the point that they reach 6
months old, to be leaving them in the mornings, and spending time together
only in the mornings, evenings, and weekends, or during summer vacations is
enough for me. At this point in time, | do not fantasize about taking care of
her and raising her myself. It would have been for the worse in my opinion if
it was the case, since being patient gets hard then. When one works, and also
has a baby and a child at home that she needs to take care of and needs to deal
with all sorts of issues that come with them, they need to have serious
organizational skills. Being with (the kids) 24 hours a day, while waking up to
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nurse over and over in the night, is difficult psychologically, people who do
this and enjoy doing so (exists). (Interview no.10, Appendix F, 32)

She also inferred that children transform the women’s lives radically however this
should have been reversed soon:
Frankly, I think the kids alter your life substantially in the first 6 months, first
year, or even the first two years; they transform it into something utterly
different. But later on, it slowly settles, goes back to the way it used to be. If
this does not happen, | think you may start losing parts of yourself. And my
life still is not like the way it was in the past, if you consider it in point of
fact. (Interview no.10, Appendix F, 33)
There is also another particular situation uttered by the participants which effects the
everyday life planning and practices is that the women become the 24/7 organizer
and implementer of everything in the house (and outside the house) after the child
was born -whereas the fathers are only implementers. It can be interpreted as mental
and emotional labor of women is continuing even if the physical work is done,
whereas, in most cases, men can both physically and mentally rest after he carried
out a house- or childcare- related task. Even if the woman most of the time starts to
undertake this responsibility with marriage long before due to inequal sharing of
household chores (Aytag, 2021), they start to consider this role as more serious after
the child so as to be sure that they rear their children in a healthier way, and in a
healthy house.
Regardless of the spouse’s participation in household chores, the woman is in
a state of planning and organizing all the time as one participant said:
My husband is genuinely a great father. For example, he gets up in the night
to prepare the kids formula etc. I mean, he takes care of the children as much
as it is customary for a woman, even then it is not like being a mother.
Motherhood is so unique, you keep planning 24 hours a day nonstop.
(Interview no.7, Appendix F, 34)

Another two participants elaborated this situation very clearly:

If you look at us, and this deserves quotation marks, as others also remark
upon, we have a very good relationship with respect to the Turkish societal
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standards, what | mean is, alright, we became parents and our relationship,
childcare etc. is supposedly shared evenly, but this is not so; it is definitely
not the case. My share is the much bigger part for sure and a reason for this is
I, for one, and him being a male, for the other. Let me give you an example:
Hasan wakes up early in the mornings and prepares breakfast, afterwards he
wakes us up. If someone hears this, it is praiseworthy, this man wakes up
early and prepares breakfast etc. But what happens is, | say, for example,
during the breakfast, Hasan, look, we do not have any walnuts at the table for
the last two days, shouldn't we do that? That is my initiative, but sometimes |
do not provide this: Let's say Hasan has time to spare to help Artin put on his
cloths, and we are in a rush to catch the shuttle. He asks, what should I put on
him? Why would you even have to ask me that, grab something from the
closet, put it on him, after checking the weather forecast. As you can see, he
will do things himself if you tell him how, but you have to do all the planning
yourself. Say the sheets need to be changed, but when; or he fills up the
laundry machine, but when he should start... impromptu action is rare on his
part, | cannot say it never happens, but for instance we will be travelling
today, but I am the one who made all the arrangements for this trip.
(Interview no.2, Appendix F, 35)

He is helping me a lot, there is no question about it, but mostly for division of
chores, for example at home, if he is taking care of Baran, | prepare his bag,
he does not have to deal with rest of Baran’s things, I personally take on the
responsibility for those. No matter whom you consider, may he be the perfect
dad even, doesn't matter, I myself do the laundry, do the ironing, prepare, and
place everything ready to go at the door, get up in the morning, kiss them and
go (to work). I return home at 7, but | wake him up anyway. For instance, |
say, look, this, this, and that, are all ready, you should do such and such, put
those on Baran since it is a bit chilly today, and don't forget that other thing,
but if I leave all those decisions to the father, regrettably, even though he is
committed to Baran, he would not say, | should do that as well, but would
that bother (Baran), should I do this instead and that; let me say that he is not
that considerate. He does help, household chores, preparations etc., or if I am
putting Baran to sleep, he cleans up in the kitchen. At home, | handle
everything regarding Baran, or while I change his diaper, I ask Kazim, deary,
could you warm up his milk; but he never offers himself, let me bring his
milk, or thinks of reminding, Giilsiim, it is Baran's sleep time, no such thing,
it never happens. | know he takes care of things in the weekends, fine, but |
call and ask, what are you doing, did he have breakfast, what did he eat, what
did you give him. | wonder if I interfere a lot since | am not there to see what
happens. For instance, today he asks me, how should I dress him up, even
though | prepared everything and put them on the couch, saying he will wear
these; let's say he couldn't find those, or did not know that they were there,
instead of picking something from the kid's drawers according to the weather
forecast, he is asking me, what should I put on him, or what should I feed
him. (Interview no.5, Appendix F, 36)
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It is seen -as Cowdery and Knudson-Martin (2005) also revealed- that the unequal
sharing of childcare responsibilities is even -in one way or another- valid for couples
who are against gender inequality.

The women as mothers do not only control the goings on in the house but also
when the child is away with the father, the women also directing the process on what
is to be eaten, what needs to be worn, where to go, etc. However, one participant
stated that no one has refused but accepted this situation: “That's what motherhood is
like, I suppose -his mother knows-" (Interview no.3, Appendix F, 37).

Another participant stressed the importance of this planning process which
cannot be replaced with a professional service in contrast to her spouse’s view which
she generalized for manhood:

The father does not pause (to consider) anything. He is always on the move,

never plans anything. It is not part of his world. Such a concept does not even

exist in the men's world, men cannot perceive that. If you leave it to him,
here, let's find a woman (caretaker), cure-all; there is no such thing, he
presumes that he will be able to get a professional service (for all our needs),

there is no such thing. (Interview no.7, Appendix F, 38)

Although the main focus of these plans and organizations is the child, the general
household issues are also considered. In addition to these, the education and
extracurricular activities of children, vacation organizations and preparations are also
parts of this planning effort. All these different parts form a chain as one participant
uttered, and when the mother gives up putting her effort for this chain, then problems
may start to arise even if the father seems to participate in the chores:

Of course, | receive help, but the men do not do such things, like, they do not

think about details like what we should eat today, so the men do not pause

and think if the kids should eat vegetables today ... For example, if | was to be
done with the lectures late that day, or will meet up with the girls, Orhan
either orders pizza, or takes the kids to his mother's place; but if we have food

(ready to eat) at home, he feeds them, feeds them really nicely, changes their

cloths, warms up the food, and feeds them; but there is nothing to serve

something that all is set already. Or for example, | do the laundry, and he
hangs and folds them; I leave early in the morning, he puts on their cloths,
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prepares their bags, and takes them (to school). Therefore, the moment the
mother stops preparing the meals, or doing grocery shopping etc. the
sequential flow of the operations breaks down in my opinion. For example,
square one, he goes shopping, but has to ask what he should be buying, then
buys only that. So, all planning regarding home is on women. Not only
regarding home, in fact, vacation planning etc. is like that in general, or the
kids' education. What | mean is that | do the research to decide for example
which courses to send them to, or whether to send them to that gymnastics
class or not etc., he takes them (there). (Interview no.6, Appendix F, 39)

The same participant also made fun of herself about her interference to her spouse
when he attempts to take an initiative on the above mentioned issues by laughingly
saying: “I tell him, for example, buy two types of vegetables, he goes (shopping),
comes back, and | comment, it is not the season for this type of vegetable, or this
spinach is past its prime, couldn't you get beans?” (Interview no.6, Appendix F, 40).
One participant criticized these interfering attitudes of women as mothers by giving
an example from her observations which represents the dominant view around her:

So, for them, the man is a helper. Say he clears the table after meal, or even
after clearing the table he carries them to the kitchen. These women are
legitimately weird when it comes to childcare, honestly, they do not let their
partners take over, as if the man will do something, even kill them. Take Sibel
for example, | mention this assuming the names will not be mentioned, her
kid got sick. She couldn't get a leave of absence, but her husband was able to
get five days. She says he didn't even feed the kid; she says he doesn't run
after them like I do of course, she says of course what can you expect, he is
obviously not the mother. | questioned this wondering if what he did could be
the better way to go about, considering the kid was not feeling well, it is
possible that they may not want to eat then, why you would even run after
them (to make them eat) etc. She counters with (the kid) being unimaginably
thin, that this is how they normally interact, that is the storyline she offers.
But look, this is a great opportunity for the man to learn how these things are
done etc. | encounter these types of examples very frequently in the
workplace. (Interview no.2, Appendix F, 41)

Another participant related this interfering attitude to children’s vulnerability when
they are younger, and she asserted that because the women start to feel more relieved
as children gets older, they start to open a larger space for fathers to take care of the
children which has positive results for everyone including the mother, father, and the

child:
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As the scope of intervention begins to expand, I think the father's
involvement in the situation diminishes, this is a problem, but after a while
you see this, so yes, even though | don't interfere with this, they can actually
find much more creative solutions, they can go to more interesting things, get
out of my controlling thing and it's actually better for the child. things that
can be good for the child can be done. That's why, as one gets older, if one
can relax those things, | think that imbalance starts to disappear a bit ...
children can now say what they feel, what they think, what they do, if they
are hungry, so | think it is very comforting for the mother. It is not perfection,
for example. | think it can even become a matter of survival there when they
are very young ... I think as they get older, that thing diminishes, the risk
factor decreases so much, and as | said, children can tell and do everything
about themselves, so there is nothing for the mother to worry about anymore.
At that point, | think the father can be actively involved and can also feel
comfortable there. Thinking, oh, what if I do something wrong, because |
think that kind of things happen between couples, maybe it's something that
fathers more than anyone else experience. (Interview no.10, Appendix F, 42)
This is also compatible with one of the findings of Sawyer’s study (1999) which is
the women’s realization of their need for trusting and permitting their spouses and

others for more involvement in childcare tasks (Sawyer, 1999).

4.2.2.2 Structural aspect
The major determinants for the conception that becoming mother is a life changing
experience are mothers themselves and their spouses (fathers) (see Table 11). The
perception of women regarding this lived experience is negative, and as being
illustrated through the utterances of participants (see section 4.2.2.1), the focus is on
critical changes in lives of women as mothers which become child-centered and
devoted to children’s needs and requests, and in which women as mothers are
perpetual organizers and implementers whereas the fathers are taking only the role of
implementers.

This situation can be interpreted as both the reason and the result of some
mothers’ gatekeeper attitudes and behaviors (Allen & Hawkins, 1999). In such a

position, women possess the role of the manager (she is also the worker anyway) and
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perceive their spouses as their assistants in the household (Allen & Hawkins, 1999)
by “taking charge of tasks, doing chores herself, redoing tasks to a higher standard,
or organizing, delegating, planning, and scheduling-all processes that require her
partner to conform to her way of doing family work.” (Allen & Hawkins, 1999,
p.204). Although this situation is very tiring and exhausting for the participants, as
they expressed, most of the times they are not willing to delegate this role of being
organizer of the house to their spouses. Moreover, when the spouse takes any
initiative regarding the household and/or child-rearing issues, this mostly ends up
with dissatisfaction of the women. This can be also because women’s possible
consideration of the house and housework (and also childcare) as a domain of their
own through which they feel strong and confident (Kocatepe & Bilgi, 2018), and as a
source of power through which the mothers hold and keep the control of everything
regarding the child and the house (Nystrom & Ohrling, 2004).

In spite of the fact that women do not want that their spouses interfere with
their works, spouses who are not available and supporting them cause that the
negative consequences of the changed and challenging new life with children are felt
more intensely by the women as mothers. This is because, as Nystréom and Ohrling
(2004) assert that women as mothers have generally more disruption in their social
lives including their careers compared to men and feel much more stuck with the
responsibilities of the house and childcare which are “overwhelming ... and led to

feelings of being fatigued and drained of physical and emotional energy” (p.327).
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Table 11. Dimensions of Variation for Category B

Dimensions of Variation

Category B Major Forms of Women’s Outcomes of lived
determinants involvement perception of experience for women
lived experience

A life mother, father | mothers as negative devoted child-centered
changing perpetual life
experience organizers

changed social and
fathers as working life
implementers

4.2.3 A struggle with diverse difficulties

In this section, Category C (becoming mother as a struggle with diverse difficulties)
is elaborated by presenting its referential aspect through illustrative excerpts from the
interviews and structural aspect through the relevant referrals to dimensions of

variation.

4.2.3.1 Referential aspect

Becoming mother is conceived as a struggle with diverse difficulties as 17
participants out of 20 mentioned by referring to various sides of this struggle which
are psychological, physical, social, economic, time-related, and child-rearing
difficulties.

Two interviews started with the expressions about the difficult side of
mothering when the meaning of becoming mother asked as the first question. One
participant said: “So let me tell you this is the most beautiful feeling in the world, but
I’d say is the most difficult profession, it is a fact” (Interview no.4, Appendix F, 43),

while the other uttered: “Being a mother. When | think of being a mother, the first

109



thing that comes to my mind is, it may be a bad thing (meaning it may sound bad),

difficulty comes to mind, a really difficult task” (Interview no.2, Appendix F, 44).
In the following parts of this section, various difficulties expressed by the

participants regarding becoming mother are elaborated with the utterances from the

interviews.

4.2.3.1.1 Psychological difficulties
There are various factors mentioned by eight participants which effected their
psychological states after they gave birth to their children. Main emphasis on these
narratives was on the post-partum process and the first months of the child. The
readiness for having a child, the attitudes, and interferences of others especially
family-in-law, the burden of house, and the presence or absence of spouse’s support
were expressed as the determinants of the participants’ psychological well-being.
When the woman does not feel ready to have a child, and if this happens in
the beginning of married life, it negatively affects the woman as one participant
shared:
Before my one year was up, | took my child in my arms, if | thought about it
then (as | do) now, | would have waited a little while, even before my
marriage was settled, the child came to my lap, | floundered, I really
floundered, for that child I mean, how, | grew up with the child, I grew up
together with the child. (Interview no.19, Appendix F, 45).
Dominant ideologies of motherhood have limited the choices many women have
made about when, if, or how they become mothers. And in all social classes, the
most important purpose of marriage is seen as having children (Carkoglu &
Kalaycioglu, 2013; Ulugtekin, 2002). In this context, lower- and middle-class

women are often pressured to have children in the first years of their marriage, and

they do not even have the option of not wanting to give birth a child; this is not
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acceptable by the family and by the larger society (Dudu-Karaman & Dogan, 2018;
Ulugtekin, 2002). Likewise, in this study, almost all the participants with lower
educational status expressed that they were expected to get pregnant almost as soon
as they got married mostly by their parents-in-laws.

Some cultural traditions which can be considered as direct interferences like
insisting on deciding for the name of the child have also negative effects on the
woman as one participant shared: “As | said, with the first child, there was some
trouble on the mother-in-law's side, too. The naming thing of classical Turkish
families, unfortunately, because of that, at first, I couldn't sleep at night, unnecessary
crying, and stuff” (Interview no.8, Appendix F, 46).

The process of post-partum depression was also dwelled on by participants
when they talked about the period after birth. One participant mentioned her worries
about how to take care of the baby as the reason of the post-partum depression which
she overcame with the support of her spouse.

My first child was a natural birth. | had a bad postpartum depression. How am

| to take care of this child, no one was there with me, my spouse helped a lot,

he really helped a lot, because | asked my spouse how will | take care of this
kid, my husband said if it is foreordained, if it is in our destiny, we can take
care (of this child) every which way, why do you (act) like that. I didn't think
| could actually come out of if it wasn't for my husband. (Interview no.19,

Appendix F, 47)

Another participant told the challenge of this post-partum process with various
details like the absence of the spouse because of his occupation, uncertainty about
her feelings for her child, gaining weight, and a constantly demanding child:

At first, everyone came and went, you get over that shock, the photos are so

and so, the child starts to show the grumpy thing after a while, what is it,

during those times when | was also very alone, you can't leave the house right

away, at the beginning for a 40-day, two-month period. Because there is a

period when you are constantly breastfeeding. | will say, | started to get very

depressed, and | was always crying at that time. In reality, | was 28 years old

when | gave birth for the first time, so | was still a child. After all, | am more
childish in spirit, I am naive, as if I am not enough, do I not love my child,
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why am I not like other mothers? ... My husband is a Naval officer. I went
through a very difficult period ... I was coming here, the child was only two
months old, | was always bringing (her) to the Spring party or such, I tried to
find my own remedies. But at first, | was myself yes depressed when | did
(had) the thing at first. But I tried to find a cure for myself ... | also gained a
lot of weight. In other words, your baby is born, you get over that shock and
stuff, but you are left alone with those extra pounds, a baby who doesn't want
to leave your chest anytime, you don't even have time to brush your teeth.
(Interview no.9, Appendix F, 48)

In Kélemen’s study (2021) conducted in Turkey, the majority of the mothers referred

to the puerperium as the most sensitive, fragile, and difficult period of their lives

which was also not expected. Mothers had felt that they were like in a never-ending

cycle due to “hormonal changes, physical discomfort after birth, sleeplessness,

difficulty in baby care, uneasiness caused by not knowing.” (p.167).

One participant described this process as a sudden maturation in which she

had to undertake the whole burden of the household chores and taking care of the

children:

| was always a person who liked to work like this, whether it was tax offices,
banks, or customers at work, | was on the move. | didn't even like working at
the office, but when | suddenly found myself at home dealing with laundry,
dishwashing, cooking and with a child, after a while | felt depressed or
something, after that came the other kids, my burden is increasing even more,
it’s hard is what I mean ... after marriage, I fell directly into everything, the
burden of the house, the burden of the spouse, the moment I had a child, say
like I matured instantaneously, or | was given a big responsibility that | had to
become (more) mature, | had to keep up with everything. (Interview no.20,
Appendix F, 49)

The same participant also told the dilemma of being crucially in need of help by even

verbalizing ‘suicide’ but not asking for help because of her personality:

For example, | know that I cried many nights, | was alone, | was feeling bad
psychologically, sometimes | even thought of suicide. For example, in my
second child, I remember very well that my eldest son came from school, I
met his needs, my second son had gas pains because his intestine was not
developed very well, I (had him) always in my lap or something, | was afraid
to go close to the window, in case | would throw myself down on a
momentary thing. | have a characteristic like that, I don't like asking people
for help etc. I like being self-sufficient in everything. I'm mostly always with
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myself although my mothers (parents) are nearby, but | didn't like asking for
help. (Interview no.20, Appendix F, 50)

A lot of women -including many of the participants of this study- do not feel an
emotional connection to their newborn babies unlike what they expected and what is
told to them before the birth (Kinser, 2010), so the first feeling of those mothers
towards their children happens to be ‘confusion’. This period is sometimes very
severe for some women -as in the previous excerpt- who even had suicidal thoughts
mostly because of the lack of support, and because of the uncertainty about
expressing the need for this support.
One participant underlined the harming aspect of the tradition to host the
guests who visit to see the newborn baby:
Also, I was very uncomfortable because there were so many guests, that’s the
reason why | understand very well now, (why the people) do not accept
visitors, sometimes such things happen that so now | agree that it should be so
and it is necessary to be understanding. A person had to be on their own then,
for example, I wouldn't want my mother-in-laws to be with me — may they
not hear this - why, now I'm postpartum okay | don't say anything to them, |
have internal stitches, for example, | would, next to my father-in-law, | mean
he would come and visit, | served him even when | was in that state, even in
that state, these people need to be more understanding. For example, | always
hosted guests. You know, you can't say don't come, | would say at that
moment, if it was my own mother, she would come and prepare food for me,
my mother-in-law would bring some, but she was not as caring for it as much
as [ was. ... Do you understand, this is the reason why all these affected my
psychology... That is why it is necessary not to go for a visit too much in
(someone’s) postpartum period, it is necessary to be understanding.
(Interview no.17, Appendix F, 51)
In the last example, the inconsiderate attitudes of other people -mainly the family-in-
law- as expressed here, affect the psychological state of the woman who passes
through a difficult time both physically and mentally.
In the postpartum period, although their need for support from their family

and spouses increases a lot, mothers, on the contrary, encounter unexpected negative

attitudes from their relatives very often, especially from their own mothers;
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experienced mothers continuously exemplify themselves as good mothers, and
criticize (sometimes in the name of giving advice) and compare the new mother’s
breastfeeding, childcare, house management, so on to others (Kélemen, 2021;
Sawyer, 1999). In this study, participants did not mention their own mothers as a
negative support figure, however some participants who are from lower socio-
economical and educational status, pointed their mother-in-law and relatives-in-law
as giving negative support.

One participant emphasized the importance of spouse’s support to be able to
overcome psychological strains resulted by the challenging aspects of becoming
mother and says: “A person can get the greatest support from her spouse, she can get
from her mother, or sibling, yes, but psychological support can be received from her
spouse the most” (Interview no.8, Appendix F, 52).

According to Kolemen (2021) and LaCoste-Nelson (2005), women who had a
relatively comfortable and peaceful postpartum period attributed this to the support
of their mothers and spouses, and women who had difficulties during this period
emphasized that this was due to the lack of support from their mothers and spouses.
In this study, although participants acknowledge and appreciate their own mothers
support, they particularly emphasized their spouse’s support or lack of support as
very important and determinant while struggling to overcome psychological strains
resulted by the challenging aspects of becoming mother, especially during

postpartum period.

4.2.3.1.2 Physical difficulties
In addition to the psychological aspect of the difficulties, rearing a child is also

physically tiring as five participants mentioned. This starts in pregnancy, continues
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with recovery process after birth and with taking care of the child. Weight gain,
healing of the stitches received during the birth, affected metabolism of the woman
by the pregnancy and post-pregnancy, breast-feeding, not being able to take a rest,
and sleeplessness are the main issues uttered by the participants regarding the
physical difficulties of becoming mother. One participant told her daily routine in
which she does not take a rest, and she also mentioned her dilemma between her
wish to be more flexible and her meticulousness:

I mean, for all things, like anymore, you don't think about yourself, you don't
think about getting tired, I get tired, of course, who wouldn’t get tired, I get
up at 7.40 in the morning, and there is absolutely no lying down, sitting
down, or napping until 12 in the evening. I’ve sent Mutlu, Suat must be
awake now. (I’m) with Suat, also preparing breakfast and food (for the day),
tidy the house, organize the house, so the work does not end. Sometimes | say
that too, | say | won't do it today, never mind, but later on I look at something
at home, it's a child after all, he picks up something, carries it around the
house, then you see its crumbs, you don't feel comfortable, for example, when
someone comes, | say something like, you know, the shape and scheme of the
house when | first got married, and the way it is at the moment is different, it
is inevitably getting untidy, so of course | try not to mess it up, | pick it up
anyway, but it does happen, it is definitely incomplete. (Interview no.16,
Appendix F, 53)

Sleeplessness is a very prominent situation which most of the women experience in
various extents. This situation although seemed as a physical issue effects the
women’s psychological states, the sense of motherhood, and her feelings toward her
child as one participant uttered:

He was born at that moment, all was well, after that | was sleepless a lot, And
| am a bit of a meticulous person, in every way. Even though my husband was
thankfully very supportive and used to say go to sleep or something, but I
could never leave it like that and go to sleep regularly, even if | quit, my head,
my mind was always there, after that, it (the baby) never slept like that either
day or night, I kept waking up, day and night became one now, the brain does
not rest, it does not regenerate, 1 was looking outside, it was morning, without
experiencing the night ... You don't rest at night, fatigue, then she cried a lot, |
was affected a little too much, you know, | couldn't even relish my
motherhood, | couldn't even love ... it lasted almost 1 year (like this).
(Interview no0.17, Appendix F, 54)
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The affected metabolism of women influences general life quality of them which in
turn effects the quality of taking care of children. One participant mentioned this
issue also by relating it to multiple births and her advanced age:

But for example, I recently had a thing. My body has run out of iron. Of
course, when you give birth one after the other and deal with a lot of things,
there is no mineral etc. left in the body. Recently, | started to experience the
sadness of the thing, | mean, | am not enough for the children physically, the
children want to play, I don't have the strength, all the time in a lying
position, for example, this all started to make me feel out of sorts. Also, as the
age progresses, | think that human energy really runs out, what I have shown
to my sister's child, what I have shown to my nephew in terms of patience and
energy, | cannot show my own children. For instance, this also bothers me.
(Interview no.7, Appendix F, 55)

4.2.3.1.3 Social difficulties
Social difficulties uttered by 14 participants emerge in both the work life (for
working ones) and the social life of the women after becoming mother.

In work life, the -more than usual- need to take time off from work because of
the child related issues, mostly illnesses, is the main problematic issue as one
participant shared:

| can say that | didn't have any problems other than asking time off from

work. | mean that, now you have to take time off, you have certain

assignments at work, you also feel embarrassed next to your friend who
works with you, of saying that he has a fever again, or you hesitate to go to
your manager. These bother you, what are you doing in this case, you are
speeding up to complete your work because the child is waiting in the
daycare, and you have to pick him up. And unfortunately, this was mostly
happening, even though we were working as two secretaries, | was always on
my own during days like these, my friend is not there, it's a mere coincidence,
so who do you leave it to, you are stuck like this, you freeze. (Interview no.4,

Appendix F, 56)

On the other hand, the stress and burden of work life -when it come together with the
responsibilities of rearing a child- and accordingly a balance seeking effort between

the work and the house sometimes may affect the attitudes and mood of the women

in a negative way which can be seen in two participants utterances respectively:
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And life conditions are really difficult when you are a working mother. You
are already experiencing a lot of negative things during a day in Turkey, and
then you go home. For example, the thing made me very sad, | want to share
it, too. | took the kids, we went home, I'm washing their hands such and such,
-Mehmet- mommy, are you mad at me, no, son why should I be angry, here,
let's play, son, we'll play a little later, let me rest, I say you start playing, I'll
come, he goes, comes back, mommy, are you angry with me? Mom, | do
what you say, mom, does Miige not do what you say. Are you angry with
Miige, no, son, I'm not angry with you, I'm not angry with Miige either, why
should I be angry, you didn't do anything to be angry about, ... I said, where
did you get it (what makes you think that)? Mom, he said, you look upset, |
went to the mirror, and | really looked upset. Why, because so much
happened that day regarding work, there were so many problems that of
course you can't cut it off in your mind ... This made me so sad, that | mean, |
should be able to control my emotions, but you cannot do it (always), you are
a human being, not a machine, so things happen, it is difficult. (Interview
no.7, Appendix F, 57)

I mean, | wonder if it was the negativities in my work life that caused this,
that is, when it comes to patience, was my tolerance too low for him, I do not
even know, | mean, | guess with their (negativities’) influence you somehow
put aside your emotionality, but for example, sometimes Tanya says, “Mom,
you are different on Saturdays and Sundays”, so you are definitely doing
something unintentionally, you can reflect your stress and fatigue due to our
life at work to the children. (Interview no.4, Appendix F, 58)

Some participants pointed out the interruption in their professional advancements
especially when there is need to work in the nights and weekends, and for academical
travels to attend conferences as it is the case for most of the academicians. One
participant shared her sadness while questioning her excuses in this situation:

Well, this makes me very sad because being an academician also requires
24/7 work, it is a bit difficult, so for example, | have in mind to read this
paper in the evening, | couldn't do it at the office, but when the children are
asleep, my energy is already gone ... it requires a very different motivation,
but I do not have the strength to do it by then. It saddens me a bit. Back in the
time, | used to spend more time at night, work better. Other than that, I'm a
little inefficient, I think I could be more productive, but I think it might be
due to the children, but I don't know, so | thought about it a lot. So that's an
easy excuse, saying | haven't been able to publish a paper for a long time, but
I'm dealing with two children, is how | console myself a little somewnhat.
(Interview no.6, Appendix F, 59).

For academic mothers in the sample of this study, the case about professional

progress is as Sutherland (2009) mentions: “When a mother feels hyper responsible
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and pulled in the numerous directions, her ability to focus on the academic work
before her can be affected” (p.217-218).

Another participant mentioned the encouragement from her colleague,
however openly confessed her ‘continuing’ causing for her professional interruption
although her child’s age is not very young anymore:

For example, | have a teacher, she is my doctoral thesis advisor, we how work
together on projects, tells me, Helin, enough is enough, Berfin is four and a
half years old, come on, you can leave her (with others) or something. | have
never left Berfin yet. Actually, I did once, but I really did not want to do it.
My sibling...had a daughter, I hadn't seen her yet, and it would take some
time till the next (opportunity) |1 would be able to do so. They were living in
Ankara then, at that time | left her with his father and with my mother-in-law
and we were separate for 2 nights, I think she was 3 years old or so then, our
first separation, | have never left (her side) since then. | mean, she did not
stay with even my own mother. We always stay at home, stay together, sleep
together, we have such a reliance. She also does not want to sleep with
anyone else but me, it is very hard for her to fall asleep, she does not want to
sleep with anyone else, even with his father. Even with him (father), we can't
quite do it. (Interview no.1, Appendix F, 60)

Ward and Wolf-Wendel (2016) states that women’s decisions and choices regarding
work and home are engaged with the “gendered expectations” (p.20) of her family
(parents, children, and spouse) and the society.

Beyond the women’s decisions, sometimes the bosses/directors in the work
may also have a negative effect on the professional advancement of women by
deciding on the behalf of the woman like not including them in certain projects, work
travels, seminars, conferences, etc., and by doing so, they are overtly or in a subtle
way, consciously or unconsciously, attaching the traditional primary childcare role,
which is nourished by the patriarchal ideology, to women.

Our department head does not put me in active (assignments) withal. Now,

for example, the children have grown up, and even Mahmut is 3 years old,

and he (department head) started sending me out of the city to the
conferences. Maybe he pulled us back from thinking a little bit about the
same thing, maybe thinking somehow, saying there is that, the priority of the

children. Now he is more promoting. (Was he doing this after conferring with
you?) No, you know, he was doing it without asking at the beginning, but he
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was saying you can go, be prepared or such. | was always open to this, then |
would bring my mother and mother-in-law into the picture, | was saying you
can do this, you can consider me, but you know, not much happened during
that period, right now we are just getting sent out this year smoothly, we are
getting things from outside events, a bit without noticing, yes, it may have
been interrupted from the top, bona fide. (Interview no.9, Appendix F, 61)
Beyond the difficulties, there were also some positive utterances regarding the work
life of women after the child. Some participants expressed that they have lot of
support in their workplaces like the considerate attitude of their colleagues, and
directors and were allowed flexibility regarding the working days and hours in the
first year which is mostly applicable for academicians. One participant attributed her
director’s positive approach to her being a woman and a mother by saying:
| can say, for example, since my supervisor is also a woman and she is a
mother, for example, when Artin gets sick and so on, | take leave very easily,
so | guess it is related to motherhood. Other than that, there wasn't much extra
plus or minus here because I'm a mother, but when | take time off at work, for
example, even during periods when I'm more hesitant to do, now when it
comes to Artin, I can take leave very easily. (Interview no.2, Appendix F, 62)
However, we can assume that this situation is actually much more valid for women.
In this sense, being woman (a mother) has a protective aspect when compared with
men (fathers). When a man asks for time off from work due to his child’s illness (or
such child-related special cases), this is not well received - where is the mother? -;
even his authority in his house would be judged - is he henpecked? -; or this could be
considered as an excuse to swing the lead. Of course, we can interpret this
protectivity toward mothers again as an oppressive trait which underlines the main
caregiver responsibility of women as mothers.
In addition to the difficulties in the working life, becoming mother brings a

critical and -as some of the participants said- irreversible interruption in the social

life of women.
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Participants compared their previous and the current life regarding their social
life, and they mentioned the challenging characteristics of their children, special
requirements of particular periods in child-rearing like sleep training, lack of
tolerance on the side of acquaintances, lack of spouse’s support, and having multiple
children are among the main difficulties the woman have against an active and
pleasant social life.

One participant explained this change in detail emphasizing before and after,
the needs and characteristic of her child, and the expectation of tolerance from
others:

Of course, we used to go out more often, we went to the movies every Friday.
After that, also dinners with our friends. since Berfin was a bit like, crying
child and didn't like changing places (routines) much, she had some colic
during that six-month period, we couldn't invite many people to our house.
Actually, our place used to be a house with a lot of guests coming and going.
We couldn't go to many places, hence a slight separation from our friends
formed for a while as an example, things like that ... but that's how it was,
our friends would invite us, we kept replying in the negative over and over,
they don't come with us anymore, for example, so we alienated them for a
while. And | was saying that Berfin has sleep problems, if we come, her sleep
schedule will truly be disrupted, this was after is sleep schedule training, so
we have to put her to sleep at this hour, so I can't join you at that hour, we
have to be back home at seven in the evening. However, we can do something
(together) before that period, or you can come to (visit) us, and I'd put her
down to sleep. It is the same in that case, we could never go to visit our
friends during that time ... there are those who understand, there are those
who don't sometimes. And so it goes. (Interview no.1, Appendix F, 63)

One participant uttered her worries regarding her child’s health in case of going
outside during cold weather, and mentioned that she gives up going out in such a
case:

It's different, as | said, initially when you first get married, you go wherever
you want with your spouse, be it a wedding or somewhere else, but you can't
go when you have a child, the simplest thing is it gets cold, it gets rainy,
snowy, he may catch a cold, he may get sick, I say never mind, I don’t have
to go, | mean you (the spouse) can go but I won’t come, because the kid may
get sick. Sometimes my spouse goes, and | don't go, sometimes I don't let him
go, what if, let's stay together, if something happens, you'll be here with me,
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you know, things change, there is no such thing as not changing | mean.
(Interview no.16, Appendix F, 64)

Same participant pointed the behavioral differences of their two children and
expressed the effect of these differences when asking for support:

Whom will I leave her with, Mutlu will behave. I trust Mutlu, | can leave her
and go, but Suat does not settle, even a little bit, for example, take my sister-
in-law, he does act out even with her, she says, | would do whatever you want
from me, she says, but do not leave Suat here, because he does not stop
running around. (Interview no.16, Appendix F, 65)

Although women start to have a separate social life as their children grow, they still
make arrangements according to children’s needs and requests as one participant
utters:

For example, | have just started going out with my friends in the evening
again, but for example, | have to return at 9-9:30 because I get a phone call
“Mom, where are you”, sleep symptoms start and she wants me (back), and
since | can't refuse her in general. | can mention these aspects. (Interview
no.1, Appendix F, 66)

Another participant who is a political activist stressed the ‘irreversible’ changes in
her activities before and after she has her child:

He created a great change, that is, an incredible change. First of all, it has
truly changed me a lot socially ... Well, you know, I'm an activist person, |
used to engage in political activities, and I still do, but of course they were
stopped abruptly. So, my social life has been affected a lot. Especially in the
first year, let me tell you that. Then after the first year, then | started working,
| had taken one year off (from work). After that, | became a little more, just a
little bit more like before, even if never the same as before, but a little more
social, then | became a woman who does things other than taking care of
children. But I mean, lkay before Artin and Ilkay’s life after Artin are
completely different, socially. (Interview no.2, Appendix F, 67)

Having multiple children has also an effect of the social life because of its practical
difficulties as one participant mentioned:

With my friends on weekends etc., that is, even when | was married, | was
able to make plans with my friends, or | could meet with them on weekends,
but then all of them disappeared from my life one after the other, one by one.
It is different when you have only one child, you take it with you like a purse
and go, but after the number of children increases, even if you take to ... It's
hard to take all three together (out with you). Forgive me, but even if you take
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them, it is hard to go to someone with the Kids, it is hard for the other side
(people) for instance. If it is for a close friend, you would go of course, but to
visit neighbors or acquaintances, meaning for leisurely (visiting), you shy
away from that if you don’t have a rapport with them. (Interview no.8,

Appendix F, 68)
The lack of support of the spouse and his conservative point of view regarding
women and motherhood cause serious conflict especially when he continues his life
as in the past. The same participant who was quoted above also shared:
(Can you leave your children alone with your spouse?) All three of them,
very rarely, what for, for example, the grocery shopping (laughs). I mean,
surely there are people who do it, but we don't do that, so it didn't happen.
Since that is the case, without meaning to, resentment and anger arise against
your spouse. When you talk about this, some due to the religious beliefs,
some not due to beliefs but to her nature, a woman takes care of her child at
home, | do not want to associate religiosity with this, but if you are a woman,
you stay home and take care of your child, so going out of engage in social
activities with friends is not for us (women), this cannot be (part of) our lives.
But he himself goes out with his friends, | mean from time to time, yes, it so
happened that he went to the soccer matches with a season ticket, or for
example, he went to the movies with his friends on Saturday etc., when can
be arranged, he went to play bowling, he continued (all these) after we had
kids. So maybe this is me being unlucky, that is, his lack of understanding ...
we talked but it did not help with the solution. (Interview no.8, Appendix, 69)
In this ‘social life’ issue, the view, attitude, and acts of the spouse are very important.
When the spouse lives his life as in the past, this causes a conflict in marital
relationship. On the other hand, sometimes conservative points of view of spouses
restrict women from having a private sphere outside home. In families, where men
have an oppressive approach in marital relationships, there is almost no space for
collaborative parenting (Cowdery & Knudson-Martin, 2005).
Despite this challenging situation, she mentioned her relief of having close
friends whom she can reach by phone to compensate her social need to some extent:
“There are some people and my friends whose goodness, and rapport | trust, whom |

can call even at night, no matter what time it is, | trust their sincerity. | get that from

there the most” (Interview no.8, Appendix F, 70).
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On the contrary, some participants shared that they have overcome the
interruption in their social life with the support of their spouses regarding taking care
of the children, as can be seen in utterance of two participants respectively:

(Can you leave the children with your spouse and go out?) | do go out, yes. |

have been managing to do so for a few years, for example, we have groups of

friends, we meet up occasionally, we either meet at one person’s place, or go
out to visit a nice place together. Once a week maybe, the father stays at
home, sometimes they go to the grandmother's to spend time. At the moment,

I can honestly say that my spouse is a very accommodating husband.

(Interview no.20, Appendix F, 71)

| have a circle of friends, we are already doing things, we either go out once a

week, go out to live music or something, or go out for coffee and such. Also,

I go to the hairdresser etc.... He also says that when I see you happy like this,

| feel happier and you reflect this on your children, too. (Interview no.11,

Appendix F, 72)

There is also a positive statement by a participant regarding the changes the children
brings to everyday life. She mentions that they have traveled more than before
without considering having children as a drawback:

Actually, you know, we used to go on excursions much less before we had

kids. We traveled more with the children, so we never did anything like, we

never turned it into a problem with my spouse and let me tell you, we went
wherever we wanted to go. (Interview no.4, 73)

4.2.3.1.4 Time-related difficulties
Time-related difficulties were uttered by 11 participants, and these are mainly about
difficulties for having time for self and having quality time with children and spouse.
Because of the time-consuming chores of the house and child-rearing which
sometimes come together with the working life, the women have difficulty to find
special time for themselves. Consequently, they find themselves in a situation where
they move gradually away from their interests and hobbies even if they sometimes
find time for these, because they start to lack the necessary motivation. Moreover,

they sometimes prefer to use the available free time apart from the house and
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children for just resting and centering themselves to prevent burnout. One participant
pointed the lack of necessary motivation to act for her interests and hobbies:

So, of course, it is very painful. The whole story of not being able to take time
for yourself, that is also a negative thing, for example, I used to spend a lot of
time on myself, the things you did to improve yourself etc., all of them are
completely gone. The most basic things like, movies, books, courses, sports
are all over; now that's why I'm spending time in the kitchen, only that chills
me out. I don't think I have enough motivation either ... I think I forgot how;
it overwhelms me. Actually, | forgot that in five minutes, it would clear my
head if I went out. And there are always things (to do) at home, so, that is that
actually. (Interview no.6, 74)

Another participant elaborated the issue of not-having special time for herself by
describing a morning routine, in which she is busy not only with her children’s stuff
but also with her spouse’s, by ignoring her own self-care needs, and then she
compared their children’s attitudes to her and their father regarding having special
time by emphasizing that her spouse lives his life in a similar manner as it was before
children:

For example, let me tell you about our daily routine: 1 get up at half past six
to seven in the morning, | prepare breakfast. The children get up, the children
either eat by themselves, or maybe they cannot do so (need help). After that,
my spouse takes a shower every morning. Then | prepare his clothes, I
prepare the children's clothes, | dress them, etc., this you cannot do | mean;
you do not have anything for yourself, you do not have the time. For example,
I comb my hair here (at work), brush my teeth here. You can't do those
things, no time to go through with them. Know what | mean? ... For example,
people want to, for example, | am a person who loves to read books, | used to
be. I miss reading books, but I don't have time for that essentially. I wonder if
it's because of me, I don't know. My spouse is also a man who reads a lot, my
spouse lives his life as before. But | can't. Now | want to read something
while the children are playing by themselves, | will paint it like this -
mommy, take this book, put it here, play with us. Certainly, both of them
would not let you read a book, you can't read, like they get on your back, they
jump, but I also need the rest, | don't have time to rest. But there is nothing to
(distract) the father, the father reads while he is reading, they never touch the
father's books. But they certainly do not let me to read a book. For example, |
feel deeply about it being, | don't have this, how can | say, | don't have a
space to relax. Reading a book is an act of relaxation, because | enjoy it, but |
have no space to enjoy any of my pleasures. (Interview no.7, Appendix F, 75)
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One participant expressed the seriousness of this case which causes a burnout in

women’s life:
You are not cognizant of it for a period, but then as time goes by, you see that
you can't do anything, you are in a vicious circle, but there is still nothing
(you can do). There is no relaxation space for yourself, and when you can't do
anything, this time you are exhausted, you are slowly going towards the
bottom. You know, I don't have anything for myself, neither I rest, nor |
travel, | don't do this, pardon-me, but I can't even eat my food in peace. What
| mean is that I'm a person, too. (Interview no.8, Appendix F, 76)

Same participant uttered the need of social support to handle this difficulty, and its

lack in her life:
Here, for example, what | observe most is that in my circle of friends, most of
them have families nearby. At least on a weekend, for example, even on an
evening, they can leave the children (with them) and go to the movies without
worry, they go to the theater, excursions, etc. You know, these would be like
a breath of fresh air for me, | mean, everybody outside the city, like there is
no one else, sometimes one wants to remain silent without doing anything.
Just doing nothing, being idle. (Interview no.8, Appendix F, 77)

And she remarked the healing effect of turning back to working life:
When you look at (ask) yourself to decide if the money (spent on) babysitter,
daycare etc. is worth it or not, taking some time for yourself, maybe going out
for lunch break, eating in peace, (interacting) with others not as a mother but
taking off the mother's costume and being an individual, I realized that it was
good for me. ... Before that, I had turned into a type of person who cries at
home all the time, for instance. (Interview no.8, Appendix F, 78)

Here, turning back to working life despite its potential exhausting effects due to dual

roles meant re-obtaining private space and time for themselves -even if it means just

an hour of lunch break. This experience is in the same direction with one of the

findings of Guendouzi’s study (2006) that women benefit from the social context of

the workplace in which they can express themselves through their identities out of

being mother, and have a personal space out of home.
Similar to coping with other challenging aspects regarding the responsibilities

of becoming mother, the support of the spouse is again a very significant factor. One

participant underlined this issue; however it is seen from the utterance that she needs
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to express to her spouse that she is not feeling well so as to get (or feel) the right to
rest:

I like to take time for myself when my spouse takes the kid out, or I don’t

know, when my kid goes to bed early. As much as I can, when | go to my

own room, even if it is for an hour or maybe even half an hour, give the kid to
my spouse, free time for myself and clear my mind, then | take care of the
children better and more serenely, I tell my spouse that | am very restless

today. (Interview no.19, Appendix F, 79)

In this study, the findings also support that providing childcare is different for
mothers and fathers in terms of allocated time even if both partners have full time
works (Craig, 2006; Wada et al., 2014), and as the same with Craig (2006)’s
analysis, when fathers provide the childcare, they do it rarely all by himself in intact
families but act as assistants of mothers, which means it is very difficult for women
as mothers to get relieved and stay away from the responsibilities and burden of
childcare even for a while.

Moreover, time-related difficulties include having limited quality time with
children. The women, as the mothers, sometimes as working persons, and as the
main -most of the time only- responsible persons of the housework find themselves
in a 24/7 rush in which they experience the challenge of being always in a hurry to
accomplish never-ending tasks, and in which they cannot respond -or have to
postpone to respond-their children’s requests for a more intimate time like playing,
reading book, etc., as one participant shared:

And | think the worst part of motherhood is that since you have things to do

at home 24/7, when the child comes to you, at that moment you need to quit

and, for example, in the kitchen, okay son -let's play-, ok son -let's read a

book-, I always put it off, | feel very sorry for him, okay let me finish this,

then I can do so, it makes me feel a little sad. (Interview no.6, Appendix F,

80)

Another participant mentioned economic limitations as the reason of carrying the

whole burden of household chores by herself -because she could not afford a paid
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helper at the house-, and consequently not having adequate time and physical energy
for her children:
If we were in a better situation, | would like to have a helper in my house.
Because mothers spend a lot of time at home, get tired too much, physically,
and mentally, and cannot spare time for their children in a healthy way. |
wish, instead of dealing with them (chores), I could take care of my son in a
healthy way, | would like to see everything relating to him, but when you are
tired, you cannot do it because now you get tired of it all, so oh let me sit
down, my son, let me lie down, you have to postpone constantly ... | don't
want to deal with housework. On my own, | want to attend to myself, read my
book, when my children come (home), | want to spend time with my children,
| want to listen to what they do daily, but you can't find time for these.
(Interview no.20, Appendix F, 81)
Bora (2001) reported that although women describe the sexist division of labor at
home as a problem, they don’t make an effective effort to change it. On the other
hand, they try to provide a personal space not transforming their relationships with
their spouses but asking for and getting help from their own mothers. When we look
at the finding of this study, Bora’s interpretation is to some extent valid for this
study, too. Women are preferring or intend to solve the problem of multiple burdens
of housekeeping and child-rearing mostly through other sources like their own
mothers or paid workers.
One participant shared her regret about not being able to drop off her children
to their school herself which she considers as an important sharing with her children:
For example, | was never a person who went to school with their children. All
of them, because I always work, there is always a caregiver, they transport
them back and forth because | work. The youngest goes to kindergarten, the
nanny takes her there, I never take my children to school. That's another
(upsetting) thing for me as well. (Interview no.12, Appendix F, 82).
In addition to not being able to have quality time with children, the intense life with
children which lacks social support most of the times, prevents the spouses from

having private time together, as one participant uttered:

| have never been apart from the three children, no instance of me leaving
them (behind) to go anywhere. | always went with children. (Would you have
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liked to do?) Definitely... I would love spend time with my spouse. I wish for
a day, only a day, or even half an hour, one hour. (Interview no.19, Appendix
F, 83).

4.2.3.1.5 Economic difficulties

Economic limitations have an effect on various aspects of rearing a child according
to the utterances of five participants, including some practical issues like not having
a car and discomfort in transportation, timing about turning back to working after
birth, and the changing needs of a growing child. One participant compared the
turning to work process between her two children:

| had to leave it (baby) to my mother when it was only 3 months and 1 week
old. It wore me out a lot, it was after a very short time and since we were
newly married, there was no chance like, I did not have the luxury of taking
unpaid leave ... Since my mother was (living) at Hisar, I used to leave work,
go and breastfeed in the breaks, | used to take the milk I pumped during
breaks to them at noon, so it worked out, but that rush was too much. Did |
get daunted? No, it went very well, but the heart would have liked to take
unpaid leave to make it easier. For example, | had it with Toprak, it was very
nice. Both the official vacation leaves had increased, and of course, the paid
and unpaid leaves given by the civil service also was announced. That way, |
took care of Toprak fully for 7-8 months. (Interview no.4, Appendix F, 84)

One participant who had similar difficulties after her first child’s birth told that she
had wished the support her parent-in-law offered them had been monetary instead of
babysitting:
My family could not offer much to help, but on the other hand, not because of
the love or yearning of grandchildren, they (family-in-law) said they would
take care of her, | can leave. In fact, if they could pay our rent instead, and
help (that way), so saying you look after your child, because | was
breastfeeding then. (Interview no.8, Appendix F, 85)
Another participant pointed the changing needs and requests of her growing children
and her lack of means to meet these demands due to financial reasons:
After the child(ren) started school, they were more outside then, they
socialized. And they also grew up, they are aware of some things, sometimes
there are financial impossibilities, frankly, I can't go out and take them

somewhere and my spouse is at work, (they say) look, you are not taking us
anywhere, and my father is working all the time, what’s the point of living
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etc., they remonstrate like that. Then you feel very helpless like this, you get
worn out, okay, I'm trying to take them to a park, here and there, close by
places where they can have fun, but you still feel sad inevitably, financial
issues happen. (Interview no.15, Appendix F, 86)
Conversely, when the economic conditions are sufficient, and some services
regarding the household chores are provided through paid workers, there is the
possibility that the life of women is not very much affected by the physical burden of
the house which in turn affect her work and social life positively as mother, as one
participant uttered:
When Tarik started the daycare, that is, at the point where they were both in
the daycare, Ayhan was telling me that | guess we may let the helper (nanny)
go, no need anymore, | said no, not at least until they are 15-16 years old.
Because I'm not doing anything at home. Now | neither cook, nor clean the
house, because there is no way to keep up with everything. If | do those, |
won't be able to do other things, it will affect me professionally as well. She
comes every day on weekdays, not boarding, from 9 to 6 ... After all, as |
said, | want a life that | can keep up with a number of things both
professionally and socially. For this reason, yes, we have the income to pay
for it, fortunately, after all, there would be no way of doing such a thing, but
if it happens that way (letting go of the help), we will either live in sh.t and do
other things, or in the end | will settle to cook and clean all day. (Interview
no.10, Appendix F, 87)
4.2.3.1.6 Child-rearing difficulties
Becoming mother brings the challenges of rearing children with it as 12 participants
mentioned. The lack of knowledge about meeting the basic care needs of children,
the correct acquisition of basic habits such as eating, sleeping and toilet training
when the child grows up, managing the child's behavior at home and outside, the
difficulties related to providing support for spending quality time at home, and thus
the intense relationship with technological devices and the difficulties of managing it
were expressed as the difficulties that the participants encountered most about child

rearing. One participant talked about her need for support which she felt when her

child was born:
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This happens, | mean there must be someone from the family. You don't
know what to do, how to do with the child. Think about it, a being that cannot
express itself, it cries, you do not know why it is crying, you cannot fathom.
And you have recently given birth, there is a psychological thing that comes
with going through labor for a woman (Interview no.7, Appendix F, 88).

One participant compared the time of her childhood with today, and favored the
former in terms of simplicity, socialness, and happiness.

It's due to the time (we live in), as people say, I'm really scared, trending
tidbits, technology, sometimes | wish we weren't like this, you know, in the
old times we grew up on our own, you know, they say the generation that
grew up on its own was better. I look at the children now, there is really a big
difference between the current generation and the previous ones, | don't have
much hope, to be honest ... we used to have nothing, but look, we were happy
even though my mother wasn't involved. The children now seem unhappy to
me, | don't know ... I remember then, for example, my brothers bought me a
big truck and | had a Barbie doll, 1 didn't have any toys other than those, and
we always used to play outside, everything was toys (for us), until the
evening ... at the moment, I don't know, I see right now the children are not
playing house much, (they are) more into technology. We used to be like this
(as I've mentioned). Well, 1 don't know. My age is not very much either, so
(what I mention) is not from ancient times, and I’ve experienced it all. And |
am happy that I’ve had that, this is how I feel about it. But I don't know if
today’s children, who are now 5 years old or so, would be happy (like that),
but I am not sure about that. For example, we used to play hopscotch on the
road, play ball until the evening, for example, | remember those years very
well, I remember the time spent playing even better than my family
relationships, or even better than my interactions with my mother. Because,
see, we grew up outside. We don't have much in common with my mother,
we came in, we ate, we slept. (Interview no.17, Appendix F, 89)

Another participant’s utterance is supporting the former participant’s expression by
elaborating the misuse of technological devices:

Of course, also some technological gadgets and the development of
technology, these all affect the lives of children a lot ...When we look at the
current times, we consume everything quickly. Therefore, they are not
satisfied with anything, that even a three-year-old kid is not satisfied. For
example, his future scares me right now, what will happen in five years? Even
next year, what will he become, what other things will he want, since he
knows everything. So, we falter ... We turn on the TV, we give him the
cellphone, meanwhile, the child disappears, times are very different now, |
think it's due to technological gadgets and technological development.
(Interview no.3, Appendix F, 90)
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On the other hand, child-rearing difficulties are multiplied when there are more than
one child as one participant stated:

I mean, if you really can handle two, (having) a child is very beautiful, very
difficult, but really, if you can handle everything with patience and
psychology, I’d say (have) two. Having an only child is a little like fairytale
marriage, you have a taste of both motherhood and other things, two children
is really hard, two kids is too many kids. (Interview no.9, Appendix F, 91).

Sometimes the interferences of others to the women’s own attitudes, regarding child-
rearing, challenge the already difficult situation more:

For example, even if when the child falls | do not say anything, not get upset,
or when he breaks (something) and | do not get angry. Then someone from
the sidelines will say “Oops, see how he fell!”, and if nobody would say
something like that the kid would not cry, so it would not be possible then, he
would just shake it off and get up. | would say that Toprak does not cry, for
example, as a reaction, but with the influence of that person, that magic is
broken right away. (Interview no.4, Appendix F, 92).

Intellectual and behavioral conflicts with the spouse is also another challenging and
important issue during child rearing as one participant utters:

What | have observed in fathers in general, and what is also happening with
Hasan is that they are very mediocre in terms of changing themselves,
transforming themselves, when it comes to child development, meaning they
do not put any effort into that. For example, Hasan has not read even a single
book on this subject. Are we going to raise this kid with a book, he says for
example, I tell him about these seminars etc. for instance, | keep sending him
the information and such that | find, all the time. Take for example that we
are experiencing feeding problems, I send the ideal thing to do about it so that
he can look through and read it, but he does not read, that he does not do, he
tells me that I read too much, that is the reason you are this obsessed, he says
... I mean, he acts very instinctively and spontaneously, for example, he
never had a problem with (the kid) biting his nails. I was just telling him over
and over, look, nail biting may be a sign of many things, it could be this or
that. (Interview no.2, Appendix F, 93)

In addition to the above situation, she gave two examples from their everyday life,
and mentioned further conflicts with her spouse, however within these examples, she
also expressed her uncertainty regarding her attitude:

So, like, how can I put it, maybe I'm doing it the right way, I'm not so sure

about that. Artin is a boy after all, and | am a feminist woman. For example, |
want him to grow up with as much as possible thingamajig (separate) from
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societal gender (roles), but my spouse is more relaxed about this subject,
hence he may make jokes about things like, I don’t know what, for example
about the kid’s weenie and I get very upset about it. For example, when it
comes to subjects like this, there are many areas where | am hypersensitive
about. For instance, | can be a little more relaxed about that point because, for
instance my spouse’s explanation actually convinces me. For example, our
sharing and division of labor in the house, let’s see, if you ask Artin, who
cooks the meals at home, he would say, daddy does it. Or, he says so, since he
sees it that way, he says don't worry, but I'm like this, how to put it, I'm like
that, my antennas are always up like that, I'm a little nervous about that
subject, so | would like to be a little more relaxed about that subject matter.
(Interview no.2, Appendix F, 94)

Or I have some rules like that. For example, the food will be eaten at the table
rule, I am not amenable to being flexible much in some rules, this generates
tension in our house. I mean, sometimes | do too much (according) to book
knowledge, I try to adhere to it too much. It is 50% to 50% where | am right
and where my spouse or Artin is right. So, for example, there has been almost
no television in the house for three years, | mean zero television, for example,
| won that, it is my thing, my position. But in the meantime, even when the
television is on occasionally, | can react like this, do you know what | mean,
what | mean by loosening up is, so what, let him watch a little bit etc.
(Interview no.2, Appendix F, 95)
4.2.3.2 Structural aspect
The major determinants for the conception that becoming mother is a struggle with
diverse difficulties are mothers themselves, their spouses (fathers), members of
extended family and larger society, and socio-cultural context (see Table 12). The
perception of women regarding this lived experience is negative, and as being
illustrated through the utterances of participants (see section 4.2.1.1), the focus is on
women as bearers of child-rearing who experience burn out, interruption in
professional and social life, and loss of personal space after becoming mother. The
reflections of socio-cultural traits and changes, fathers, family-in-law, workmates

and managers as facilitators or hinderers are also considered as the background of

this process.
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Table 12. Dimensions of Variation for Category C

Dimensions of Variation

and larger society,
socio-cultural
context

fathers as
supporters/non-
supporters

interferences
from family-in-
law

presence or
absence of
sympathy and
support from
workmates

reflections of
socio-cultural
traits and
changes

Category C Major Forms of Women’s Outcomes of lived
determinants involvement perception of lived | experience for
experience women
Astruggle | mother, father, mothers as negative interruption in
with diverse | members of bearers of child- professional
difficulties | extended family rearing burden success and social

life

limited or no
quality time with
children and spouse

loss of personal
space

4.2.4 A setof particular personal traits and feelings

In this section, Category D (becoming mother as a set of particular personal traits and

feelings) is elaborated by presenting its referential aspect through illustrative

excerpts from interviews and structural aspect through the relevant referrals to

dimensions of variation.

4.2.4.1 Referential aspect

Becoming mother is conceived as a set of particular personal traits and feelings as

being uttered by all (20) participants, however they focused on and uttered different

aspects of these personal traits and feelings on a personal level like unique love,
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pride and gratitude, worries, guilt, uncertainty, regret, protectivity, emotionality,

sensitivity, and self-sacrifice.

4.2.4.1.1 A unique love, pride and gratitude

The intense and gradually growing love felt towards the children by the mother was
expressed as unique and unconditional by three participants: “Love, an unconditional
love. I mean, a different kind of love that you have never felt before” (Interview
no.1, Appendix F, 96).

For three participants, becoming mother is a reason to feel proud and
thankful. The imposed place of women as mothers in the society, and the fulfilment
of society’s expectations as a woman bring these feelings forward. One participant
mentioned her positive feelings due to others’ view to her when she has her child:

After | became a mother, yes, as a (part of) society, | really liked the look

people around gave us when that child was in my arms, yes | liked it very

much because | am a mother with my child in my arms, this is me, this little
thing is mine, so it is a very nice feeling, may it be the way the society views

you, or such, to possess it (baby). (Interview no.13, Appendix F, 97)
Another participant put forward the expanding role of the women as mothers when
she expressed her feeling of pride:

How can I explain, when you call me a mother, | feel proud, it is very

honoring. A mother is everything, you become a mother to your spouse, to

your kids, I mean if there is a woman in a home, she is the mother. (Interview

no.14, Appendix F, 98)

Moreover, one participant approached this issue from the side of her religious belief
so pointed the feeling of spiritual gratitude:

Being a mother is very lovely. In my opinion, this is the best thing the world,

Allah granted to women, the best present, we should be grateful for this so

much. | think being a woman is a privilege, and it's beautiful. We should

thank Allah because we taste motherhood, it is definitely the most beautiful
thing in the world I can say. (Interview no.17, Appendix F, 99)
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Although women suffer a lot from the physical and mental load, and responsibilities
of giving birth to and upbringing a human being, they also get satisfied from the

social and spiritual benefits of being a mother in one way or another.

4.2.4.1.2 Worries

Seven participants mentioned that the prominent feeling when becoming mother is

worries. These are mostly related with the women’s self-confidence about taking

care of their children, with rearing the child in big cities, and with the anxiety of

getting sick, in turn the possibility of not being able to take care of their children

accordingly. These worries start before birth during pregnancy especially if the

expectant mother is older than 35 years old as one participant uttered:
And as the age progresses, | don't know how it is in other countries, but
unfortunately in Turkey, in our country I mean, when you become 35 years
old, they begin right away, as if you are a Guinea pig, test this, test that.
When that happens, your anxiety increases even more. | mean, it makes the
mother very uneasy, you start there, they give you sugar (glucose tolerance
test), then this test, and that test, like a guinea pig, things like that makes
people feel very uncomfortable. For example, my friends living abroad are
not having these (that many) ultrasounds in any way. (Interview no.7,
Appendix F, 100)

Sometimes being more anxious than before can also be observed and compared by

acquaintances as one participant said:
Now, for example, the people in the neighborhood always told me this, you
turned into a worrywart, this is the thing that I take the most criticism on after
becoming a mother. I was more relaxed before, these are all negative
(attitudes), such as them saying you worry too much, why do you panic this
much etc. Actually, I have this in me, but I suppose it intensified, hence the
people around me observe this, so that is the one that | hear most of the time.
(Interview no.4, Appendix F, 101)

Life goals of women as mothers becomes different after the child has born, and they

start to give priority to their children before anything else. One participant expressed

this situation by pointing the responsibility of rearing her child:
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You say things like, when you are in your 20s, or rather before you become a
mother, | am here today, it is fine even if | am not here tomorrow (whether |
live or die). Remember, they say, take care of yourself, don't get sick, don't do
this, don't do that, cross the street (carefully), but aren't we going to die
anyway? But right now, dismally, I'm thinking, God, please give me this so
that (she becomes tearful at this point), I mean, if it wasn’t for me, yes there
would be someone looking after Baran in this world, but it has to be me, me,
me, | have to be the one. You don't care (then) because you only have your
own life, yes, your family, your friends etc. would be sad if you were no
more, but right this moment, fine, you may disregard your own life, but there
is a very important life that | need to accompany. | need to raise him.
(Interview no.5, Appendix F, 102)

The future of children is already a concern of mothers even if the children are very

young at the present time as one participant stated: “Before motherhood, | was living

for myself, for my own wishes, now, after they are born, there is always a concern

about future, about their prospects” (Interview no.19, Appendix F, 103).

One participant revealed her extreme worries and fears about child abuse

issues which -as she utters- is mainly influenced by the news on TV and internet, and

which also affects her mothering in turn:

It should be pointed out, for example, it's really hard to be a mother, how
difficult it is, I'm thinking about Mutlu right now, seeing in the news, such
and such happened to children, for example, when I think about these, it's
very bad, let me tell you that sometimes when an uncle or similar takes my
daughter, Mutlu, on his lap, I think of bad things (happening) instantly, I call
her right away, | say Mutlu come, in case they do something to my daughter,
anything could happen. Well, I don't know, such a bad thing, | do not ever
want to hear those news, so in general | do not want to follow the news, the
internet for that reason, because there are always things on those relating to
kids and it is very bad, I cannot sleep after listening to the news about those
kids, my mood goes down absolutely, and my attentiveness to Mutlu becomes
more different like this. Sometimes I think, the world is going bad, | gave
birth to one, granted, but why did I have the second one? (Interview no.16,
Appendix F, 104)

4.2.4.1.3 Guilt, uncertainty, and regret

17 participants mentioned that they have had the feelings of guilt, uncertainty and/or

regret during the process of becoming mother.
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Child-care decisions when turning back to work life, absence of breast-
feeding, aggressive behaviors toward own children, and aspirations for being a
‘perfect” mother and self-comparison with other mothers are among the reasons of
feeling of guilt and uncertainty according to participants self-reports. The feeling of
regret is mainly about not being well educated.

Once the women give birth to their children, many of them start to develop
feelings of uncertainty about whether they will be able to take care of their children
or not. After some time, this uncertainty becomes about being good enough mother,
and they start to judge their decisions regarding their lives and their children.
Motherguilt mostly emerges when there is a conflict and discrepancy between
externally -rarely by self- idealized and practiced mothering according to mother’s
self-judgment (not her child’s) (Constantinou, Varela & Buckby, 2021; Maher,
2008). For example, working women, when they get separated from their child in the
early stages, have a feeling of guilt as one participant shared:

| felt as if I should not be here, like | should be (there) with my daughter, as if

I myself was doing something detrimental, because | left her too early, she

was little, even though I left her with my mother. (Interview no.4, Appendix

F, 105)

As Ulugtekin (2002) reported that the feelings of guilt and inadequacy regarding
their mothering are more pronounced in working women. If maternity repress
women, it is not because of the nature of being a mother but it is because what the
patriarchal society imposes on women under the mantle of motherhood. Many
working women totally quit working after she has a baby because of the imposed
guilt and fear by the society that they would not be able to raise their children “well”
if they work. However, when we evaluate the socio-cultural context where the

participants of this study live, this result (feeling of guilt) is not very surprising since

the results of a large scale survey conducted in 65 cities of Turkey show that half of
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the subjects (48%) think that working mother cannot develop a close and trusting
relationship with her child as much as a non-working mother, and more than half of
the subjects (58%) also stated that they consider it possible that a preschool-aged
child will be affected in a bad way when its mother works (Carkoglu & Kalaycioglu,
2013).

Breast-feeding is also among the important issues which causes feelings of
guilt and uncertainty when it is the case that the women do not / cannot breastfeed
her children, as one participant who is mothering twins said:

This is something that makes me very sad, I couldn't breastfeed, | gave them

my milk still, since | was pumping, | feel very sorry about this. I should say,

even when you carry only one child, these things could have happened, but
when the twins came, it turned out his way, no matter, at least it happened

(we had them). (Interview no.6, Appendix F, 106).

On the other hand, it is also confusing for women in Turkey that the state is
insistingly promoting exclusively breastfeeding of the babies in their first six months,
but the paid postpartum maternity leave is regulated by the same state as only eight
weeks (Kolemen, 2021).

The feeling of guilt rises also when women have difficulty arranging
schedules to be able to have quality time with their children, so they start to think if
they neglect their children. The work life of women, the general (and unshared)
burden of the household, and also the practical side of some women’s aspiration for
being a “perfect” mother -but mainly focusing on the physical side of it (like
cleaning, cooking, etc.)- are among the reasons for having limited (quality) time with
their children as two participants respectively expressed:

Since my spouse was not with me either, he would come home around 12

o'clock or so. All was happening via going through very complicated

emotions. You are dealing with cooking, you work hard to tidy the house, and
the child is a creature that demands incredible attention, a creature that you

need to keep up with all their needs, you experience explosions of emotions.
You know, | wonder if I am neglecting my child, | mean in a way, while

138



taking care of everything else, am I neglecting my child, and not providing

enough mothering to her, that is, you also experience emotional outbursts.

(Interview no.20, Appendix F, 107)

At first, | tried to be the perfect mother, this was very wrong, by spending less

time with the child. However, it is not so (how it should be), let the house be,

it is enough if this means you take her out, pay her attention more (than the
house). | used to leave her half an hour to an hour a day in front of the TV
from time to time, so that | can keep up with the chores, but you can do these
after she goes to sleep, | was trying to even things out with resting. (What do
you think the perfect motherhood entails?) Here are those bloggers, whose
everything is so precise, they have helpers and such, somehow such a dreamy
motherhood, all goes well for them. But that's not how it works out, your
spouse has expectations from you, that's what | tried to do, to do both gigs at
the same time, may it be for the child, and the spouse, and the house or
something else ... But you lose yourself at that point and that, that's not it,
being a perfect mother, that is, being patient, listening to the child and sharing

many things with her. (Interview no.9, Appendix F, 108)

However, Winnicott (1987) rejects the ideal of perfect mothering and brings forward
the concept of ‘good enough mother’ which provides the child with many skills due
to mother’s shortcomings in some aspects (cited in Johnston & Swanson, 2004).
When looking from that perspective, if mothers allocate their time which they have
planned to use for their children’s care and rearing more for having intimate
relationship with their children, this will have a lot of benefits for both the mothers
and the children.

Getting often and easily angry towards their children is a source of feeling
guilty, and what women regret. Half of the participants complained about themselves
that they wanted to be more patient toward their children, and not get angry easily.
However, the background reasons for getting often and easily angry to their children
are mostly the intensity of household chores, interruption in the very limited time
they reserve for themselves by children, and the women feeling stuck in the identity
of motherhood. The temperament of the child is also a determinant in women’s

reactions however busyness in the house has an important influence as one

participant said:
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So, I don't doubt my mothering, but on the other hand, | can't stop (worrying
about it) either. It also depends on the child. | get angry a little too quickly,
but (hard to) be patient (sometimes), we tell them something (to do), of
course, there is a difference between saying something 10 times and saying it
only once. That, I don't like it, I feel sad later, I cry, what more to, | feel like
approaching him to apologize ... I wish I wasn't like that, | would like to be
more patient, on the one hand, | feel sad since | screamed at him, on the other
hand | bother him to the point of tears, he must be feeling saddened. (What
could be making you impatient?) Afterwards, | would have to deal with other
matters, the mother's chores do not end, at home, due to the intensity of it all,
| want everything to be done right away, as soon as | say (something about) it,
I can think of it as so that we can continue the flow. (Interview no.3,
Appendix F, 109)

As mentioned in the previous sections, the women as mothers have difficulty to find
free time for themselves, and in such a case, the interruption in this free time may
evoke aggression in women as one participant expressed:

| am a person who may get very angry, | wish I could be calmer, | make
decisions (about this) for myself, for example, we make decisions on our own
in the course as well, but sometimes it does not work out, that is, as the
pedagogues say, do not shout at the child, you know, but everyone has a limit,
after a point, if the child constantly calls you nonstop every 3 seconds, mom,
mom, mom, mom, and you only have an hour spared just for you, for things
like working on needle lace and such, just one hour that I set aside just for
myself, and calling mom, mom, mom, one gets unsettled, then I can't be like
the mother | want to be. (Interview no.18, Appendix F, 110)

Feeling stuck in the identity of motherhood, and the changed lives of women in
which they find themselves far away from the acts of their previous life have an
effect also on their attitudes toward their children:

For example, the subject of things (concern): yelling, getting upset, getting
angry, for example, | am not happy with myself when it comes to that, | never
want such a thing to happen, | never want that, but it happens ... | mean,
actually I became aware of this, that the reason that | get angry this much is
due to me attaining the motherhood identity only, I mean there is no Ilkay,
because ilkay before Artin was very different, maybe if this was not the case,
if that angle (of separation) hadn't been that much, I might not have had such
a hard time, but when Artin was born, | suddenly became a mother just like
that, but what happened to all the other ilkay’s (personas), the ones who reads
and writes pieces, participates in protests, who meets up with her friends,
there used to be such a person, who had her own tastes, so that is the reason
for all this | supposed. | was so bored, so overwhelmed. Now, for example, it
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has changed, | am doing things a little bit (different) now, with my spouse, for
example, we are planning the week now, the things he wants to do and the
things | want to do, we are doing things without Artin etc. So | am not only a
mother, at the moment, | am, take for example, a woman organizing for an
election campaign, a woman who works for that (goal). (Interview no.2,
Appendix F, 111)

Here, because Rich (2015) elaborately and outspokenly described this situation, |
want to quote her statements directly and fully:

The physical and psychic weight of responsibility on the woman with
children is by far the heaviest of social burdens. It cannot be compared with
slavery or sweated labor because the emotional bonds between a woman and
her children make her vulnerable in ways which the forced laborer does not
know; he can hate and fear his boss or master, loathe the toil; dream of revolt
or of becoming a boss; the woman with children is a prey to far more
complicated, subversive feelings. Love and anger can exist concurrently;
anger at the conditions of motherhood can become translated into anger at the
child, along with the fear that we are not “loving”; grief at all we cannot do
for our children in a society so inadequate to meet human needs becomes
translated into guilt and self-laceration. (p.52)

There is also another factor causing uncertainty in women regarding their mothering
which is women’s self-comparison with other women who are mothers. The
comparison issues are diverse, and -according to the participants utterances- include
providing children with extra-curricular activities, starting to teach a foreign
language, cooking healthy and varied foods, being informed about everything in the
preschool, and taking children to the park every day. One participant expressed her
worries on providing her child a healthy nutrition by comparing herself with other
mothers:

For example, (I wonder if) I am able to feed Artin properly, because I'm not a
skillful mother, see, the mothers around me are all ones who cook a thousand
and one kinds of food, they are weird in a way, like their freezers are full,
they prepare pickles, menemen (scrambled shakshuka) is made, etc. | mean, |
don't do any of that at all, that subject makes me feel like, concerned I mean,
when it comes to expected motherhood, it's also there, for example, you have
to feed your child very well, you have to cook a wide variety of food etc. And
I don't do it, since I can't do it, I don’t do it and I am not able to do it, so both
applies together. For example, we were talking with a friend the other day,
(she said) I cook a wide variety of soups, she started counting, there is onion
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soup, celery soup and what not soup on and on. At that moment, | felt bad
because | only cook lentil soup for Artin and also prepare tarhana (dried rue-
based soup with tomatoes and onions), then | ask myself if I am not able to
feed this child, I wonder if he is not getting enough nutrition as such.
(Interview no.2, Appendix F, 112)

The same participant mentions the change in her mentality regarding being a perfect
mother, and she objects having her identity being solely a mother:

| mean, it is important to realize this at the moment, that there is no such thing
as a perfect mother, | say this easily right now, but this is a very difficult
stretch for mothers, all of their clothes must be clean, that they should give
them a bath every day, put them to sleep regularly, feed them regularly. You
should be happy, you shouldn't yell, but it just doesn't happen (like that).
Even when you assume that the work is shared between two human beings, a
mother, and a father, equally, it does not happen even then. So, I think it's
about accepting that a little bit, saying as good as it gets, and this is what |
kind of mean when I talk about being relaxed. So do as much as you can, so
what, let him drink lentil soup every day, you may add into it something
different, or I don’t know, maybe you did not iron his cloths, so what, let him
wear them as is, what would happen, nothing etc. is what | mean. Let me say
that until they reach that point, I think women do like, I mean, they suffer ... I
say, | wish I had done this since his infancy ... | mean, that perfect
motherhood thing according my own criteria has put a lot of pressure on me,
so because this, it is such a difficult thing to do, you are only a mother at that
point, you cannot be anything else. So, in order for me to conform to those
standards then, | had to be only a mother in actuality. There you will be
ironing, giving baths, preparing the food, doing this, and doing that, and even
just taking care of your child’s basic needs takes a lot of your energy.
(Interview no.2, Appendix F, 113)

Also, social media groups have a negative effect on this perpetual self-comparison,
as one participant pointed:

Look all this social media is such a crippling thing, this motherhood on the
social media. I used to be a member of a mothers group, | left, | even
unsubscribed from Facebook, | think those women were good for me, | mean,
but one still compares, compares a lot. (In what way was it good for you?)
There were such different personalities. A friend of mine made me a member
there. They were all modern mothers, who are all educated etc.., it was good
for me in that sense. Because | was sharing some concerns that | couldn't
share with my sister with them for example ... but sometimes their
motherhood felt so strict, I'm not that much of a perfectionist. And you're
always comparing yourself somehow, that's a bad thing. (About which subject
were you comparing yourself with others?) Nutrition, for example, not eating
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sugar, not eating packaged food. | don't do it like that, I even offer them
myself sometimes. So, things like that. But | don't know, everyone's course is
difficult, and | was observing that as well, so for all who are there actually,
everyone has a difficult period. But they are such interesting and creative
types though. So, like this, they always produce something at home etc., some
are working, some are academicians, some are stay-at-home. This is a place
where there are maybe 450 women or so like this. At home, they keep baking
sourdough bread and what not, they ferment things, they knit, and they even
knit for their children. 1 mean, | don't do stuff like that, I only make my own
yogurt, the yogurt that | feed to kids, that's all. (Interview no.6, Appendix F,
114)

When mothers are getting into contact with each other in search of ideal mothering, it
is sometimes the case that their children’s and families’ uniqueness and special cases
are ignored by others and also by themselves, and this causes confusions for mothers,
and in turn result in feeling of incompetence (Aktas, 2019).

Some participants sincerely expressed their regret of not being educated well.
They mentioned the difficulties mainly in supporting their children with their
coursework, in answering their questions, not having a profession and the financial
results of it. One participant talked about the difficulties in supporting her child in his
education in this way:

| wish | had an education; I think I could be more helpful then. | mean, | am
an elementary school graduate. The things | know are very different. My
child brings up a question right now, and | get stuck, my spouse is a high
school graduate, but he is working, he never concerns himself with any of her
lessons, he works very hard. For everything, I say | forgot, see | don't know
how many years have passed, my daughter, | really don't know (the answers),
| wish, I say, that | had gotten an education, then I could help her better as
much as | can, but | can't do that, I don't think | am even able to. (Interview
no.19, Appendix F, 115)

Another participant considered the possible effects of being more educated as having
different attitudes toward her child:

For example, if | had been educated more, maybe | would say, for my child,
would | take care of my child differently, would | give her more things, this is
the way I think of things. I don't know, most probably, I guess | would have
acted differently than this. For example, | can't set many rules right now, and
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it had to be set from the very beginning (if I do set any rule), and since |
couldn’t do that, it didn't happen. We just played together by ourselves. With
Kemal's starting school, our life got a routine as well. Because | didn't set a
bedtime much before that, we were as we are. For example, if | had been a
different, well-educated mother, | say maybe | would have acted differently, |
always think about that, so what | always wished to be the case is only that.
(Interview no.17, Appendix F, 116)

4.2.4.1.4 Protectivity, emotionality and sensitivity

Four participants expressed that they were very protective toward their children. This
protectivity emerges in different forms regarding behaviors and point of view of
women as mothers. One participant uttered the uniqueness of mother’s protectivity
which cannot be compared with others’:

So, motherhood, you already know that you are a mother, you know that there

is no one else but you, so you stand there just as a mother like an angel, she is

a little angel herself anyway, you protect (take care of) her, no one else can be

like a mother. (Interview no.16, Appendix F, 117).

Another participant actually shared the same view but expressed it in a more solid
way by uttering the secondary role of father in this issue: “As if I am there with
Baran, as his bodyguard, and the father is the associate person (bodyguard) like”
(Interview no.5, Appendix F, 118).

Two different participants mentioned the issue of protectivity as being
reflected in their behaviors toward their children. The first participant talked about
protectivity together with the concept of mercifulness and her compassionate
behaviors toward her children:

| don't know, when asked what motherhood is, first came my mother (to my

mind), then I switched to that, what came to my mind was, that is, a mother

figure, after that, of course, that all-loving, compassionate person, self-
sacrificing, and then | and the way I turned out (as a mother) came to mind. |
don't know, I guess compassion, I'll call it compassion, that is, sacrifice,
because everyone does sacrifice things, many do, father does it, grandmother
also does it, but | suppose | wonder if my mother is the most understanding

(compassionate), I don’t know. (What do you mean when you say

compassion, can you think of an example that fits exactly?) So, for example,
in the process of disciplining children, during their education period, not
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being able to accept anything (harsh) or not being able take any harsh words,
that’s what came to my mind (Interview no.6, Appendix F, 119)

On the other hand, the second participant admitted that she sometimes behaved
toward her children more rigidly due to the protectivity:

Well, actually, for example, in all conscience and when you look around, for
many cases, I am more like, let’s say that, I would not have had many abrupt
reactions. After | became a mother, maybe out of a protective instinct,
especially towards your kid, for some things, it just so happened that |

(reacted to) things more like with harsh ‘no’s or severe reactions (Interview
no.4, Appendix F, 120).

Regarding the last example, Ruddick (2002) states:

In protecting her child, a mother is besieged by feeling, her own and her
children's. She is dependent on these feelings to interpret the world (p.69) ...
In protective work, feeling, thinking, and action are conceptually linked:;
feelings demand reflection, which is in turn tested by action, which is in turn
tested by the feelings it provokes. Thoughtful feeling, passionate thought, and
protective acts together test, even as they reveal, the effectiveness of
preservative love. (p.70)

Being more emotional and sensitive is a prominent personal trait which was uttered
by eight participants, and one participant told:

Being a mother... being a mother is emotionality, especially for me, the first
thing that comes to my mind is the emotionality, sometimes | even say that |
couldn't get out of the puerperium, | get emotional over everything, | cry at
the smallest thing or what not... In an instant, | become tearful etc., but this all
happened after giving birth, before that there was no such thing. | mean, |
wasn't (behaving like that) as much, of course, as a person, when | saw
something emotional in an occasion, | would have been moved in any case,
but after (1 had) the child, | became even more emotional. | may also get
emotional when | feel happy, and when | hear good news, my eyes fill with
tears right away. (Interview no.3, Appendix F, 121)

4.2.4.1.5 Self-sacrifice
The word “self-sacrifice” can be considered as the term being often expressed during
the interviews. Becoming mother is conceived to a large extent as devotion and self-

sacrifice, and nine participants focused more on this concept during the interviews.

One participant talked about the issue of self-sacrifice by exemplifying and
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appreciating the case of her sister-in-law, and expressed that she favored such a self-
sacrifice which includes considering the high benefit of children:

| like my sister-in-law’s thing very much ... She researches very well, she
doesn't work, she quit her job after she had a child. But she did not shut
herself down at home, | admire her in that sense, for example, her child has
speech delay ... she researched, went, found, takes her to therapy, does her
things at home ... she says that, unless I strive, this child would do nothing at
all, she says. | appreciate it very much. Since it is very difficult, her day goes
like this: she takes her to therapy, she picks her up from therapy, she takes her
for a swim class, that is, she goes in and out of the house ten times. That's
why | applaud her. For example, in motherhood, that is the thing, I love that.
If the mother doesn't do it, nobody would really do so. (What exactly is the
thing you mean when you say | love that?) | love the thing, | mean, I like
dealing with the child, being active, being one step ahead of the child, not
letting the child be, but discerning (the kid). (Interview no.6, Appendix F,
122)

Another participant uttered the concept of self-sacrifice when talking about
becoming mother but without imposing a huge meaning to that aspect: “Sacrifice, but
| don't care that much about that portion, you have to make sacrifices in everything in
life anyway” (Interview no.1, Appendix F, 123).

One participant shared her burnout due to intense self-sacrifice in all areas of
her life to be able to take care of her children, and she also expressed the need of
family support for a healthier struggle with this situation:

You make sacrifices, in a very critical manner, in your professional life, you
make serious sacrifices from your life, you also make serious sacrifices in
private life, for example, you cannot do stuff even for your physical needs.
For example, the simplest thing, you are going to get your hair dyed, going to
get your hair dyed, from beginning to end is a three-hour job, so you cannot
do that. You have a very serious problem with time. Sometimes you find it
very difficult to even take care of yourself. So, when there are two children, I
think there should be support from the family or such. Working and caring
(for kids) at the same time is very arduous, | am experiencing that, right now.
(Interview no.7, Appendix F, 124)

Another participant criticized this intense and socially imposed self-sacrificing

behavior and attitudes of women as mothers:
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Look, I actually realized this somewhat after this daycare. There is a big
sacrifice thing imposed on us, you see, this is a mission, I did it too much in
the first year, | mean you make too many sacrifices and stuff, and you don't
let yourself go with the flow like that. Actually, I think it's a very stressful
thing. Yes, this task requires a very serious sacrifice, but it is necessary to
distinguish something. In the previous example, that is, that diaper on that
child can stay, say, for another minute, why don't you leave in the meantime
and go to the toilet? Why are you inflicting this torture on yourself? Really,
that sacrifice thing that is imposed on us is too much of a torment. (Interview
no.2, Appendix F, 125)

Although this attitude -at first glance- seems for the best interest of children, it results
in burnout for women, and turn into a source of power through which children -even

when they become grown-ups- are being repressed by their mothers.

4.2.4.2 Structural aspect

The major determinants for the conception that becoming mother is a set of particular
personal traits and feelings are mothers themselves as loving, compassionate, and
protecting worriers and socio-cultural context with its expectations regarding
motherhood (see Table 13). The perception of women regarding this lived experience
is both positive and negative, and as being illustrated through the utterances of
participants (see section 4.2.4.1), the focus in on women’s feelings and personal
traits associated with motherhood and the reflection of socio-cultural context on
these feelings and traits.

Porter (2008) asserts that “recognition of emotions is important in mothering
research because emotions inform mothers’ thoughts and actions” (p. 189). Although
participants expressed both positive and negative feelings and attitudes regarding
becoming mother, no one pronounced feelings of (maternal) ambivalence [,,the
coexistence of negative and positive emotions in mothers towards their children*

(Tuval-Mashiach & Shaiovitz-Gourman, 2014, p. 357)] on the contrary of Brown’s
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(2010) statement as: “Motherhood experiences of twenty-first-century mothers are
strongly infused with ambivalence, which is largely located in the social conditions

and expectations of contemporary motherhood” (p.121). There might be a number of

reasons for that like mothers might have not this feeling of ambivalence, being

unwilling to utter this during the interview due to personal and/or cultural reasons

and being unaware or unable to name the feeling. On the other hand, despite the

participants uttered many complaints regarding the burden and difficulties of

becoming mother, | cannot say that belongingness to the identity of being a mother is

overtly questioned. Moreover, there were no participants who uttered negative

feelings for their children.

Table 13. Dimensions of Variation for Category D

Dimensions of Variation

Worriers

reflections of
socio-cultural
traits

Category D Major Forms of Women’s Outcomes of lived
determinants involvement perception of experience for
lived experience women
A set of mother, socio- mothers as positive feeling of
particular cultural context | loving, negative fulfilment
personal traits compassionate,
and feelings and protecting emotions felt for

the first time

4.2.5 A dynamic interaction with others

In this section, Category E (becoming mother as a dynamic interaction with

others) is treated under two sub-categories which are “extended family” and “larger

society”.
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4.2.5.1 Extended family

In this section, Category E1 (becoming mother as a dynamic interaction with
extended family) is elaborated by presenting its referential aspect through illustrative
excerpts from the interviews and structural aspect through the relevant referrals to

the dimensions of variation.

4.2.5.1.1 Referential aspect

The dynamic interaction with the extended families emerges in the forms of
appreciation, changing and supporting relationships, and interferences as being
uttered by 18 participants.

Nine participants underlined the appreciation aspect of regarding the
interaction with extended families. First, becoming mother meets the expectations of
extended family members after the expectation of getting married is met, and the
‘grandchildren’ become an object of pride; which also means that the birth of a child
as a social capital strengthens the mothers' social position in family (Aytacg, 2021;
Carkoglu & Kalaycioglu, 2013). One participant described this as a relief for the
family:

So, in a way, people may feel relieved. At some point, people want to see it,
so look, she has children, her career is progressing, etc. | mean people have
some specific templates in their mind, and then, they put checkmarks across
each item like this also took place etc., that is the thing in my opinion, | mean,
in life, (they think) both in professional life, see that she has a job, and all’s
well there, and on the other hand, she has a family, she has a child, etc., from
their point of view, yes, it seems that all the things that they have expected to
happen, happened, so she is a person who can fit on the template. (Interview
no.10, Appendix F, 126)

Handling the household and the childcare meticulously is appreciated by the

members of the extended family, and this appreciation is expressed mostly by
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making a comparison with the former life of women. One participant mentioned this
appreciation as follows:

My mother says that, she says you have changed a lot, you are not like the old
[lkay at all. In her eyes, | just became more like a housewife, the one who can
manage the housework. I mean, she didn't even think I would ever get
married, | did get married, then as a matter of fact they were blown away
(with happiness), Tlkay got married. Then finally I had a kid when | was 34
years old, which was a big development for them. Then again, as | said in
their eyes, me taking care of my home, being that involved with my child etc.,
in their eyes, now | am a good woman, in their eyes, | have become a good
mother or something. (Interview no.2, Appendix F, 127)

This appreciation by family members makes women feel good with a sense of
fulfillment as one participant shared this along the astonishment on the side of the
extended family regarding her mothering:

Indeed, we expected this from you, that is fine, but perhaps we did not expect
such a motherhood, you are such a compassionate mother who empathizes
with your children. You know, maybe we were deceived by the facade,
thinking maybe she would wander here, wander there, but really, so we would
not even consider that you would be staying home, and what then, spend time
with your child, or play games with him, or that you will put yourself in the
second place, they were saying, of course | took things like that, but they do
say you have a really beautiful (way of) mothering, and that I like very much.
(Interview no0.13, Appendix F, 128)

One participant admitted that the appreciation of her family becomes mixed with the
feelings of sorrow and pity since she has a challenging life in terms of childcare and
maintaining the household:

Well, let me put it like this, on my own mother's side, how can | say, | was
my father's etc. the most favorite child, let me say. You know, my father and |
were very close, also had similar personalities. When my father daydreamt,
he used to include me in them, saying, let’s start a farm together, so that we
can grow this and grow that. You know, after | got married, on top of that,
there is more, I wouldn’t want to call it love mixed with pity, but like, she is
on her own, then they are aware that | need help with three children living far
away, or because | have succeeded on my own, my spouse is not a very
supportive person, you know, here is my daughter, (her situation) could have
been much different, so they both pity and sadden. (Interview no.8, Appendix
F, 129)
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After the child is born, closer relationships are established with the extended family
in which the children are the center of attention, and the frequency of meetings
especially with grandparents and expectations for these meetings increase as four
participants mentioned.

One participant mentioned the frequent visits to grandparents by also adding
the conflicts because of the expectations about this regular visits regardless of the
changing routines of the child:

For example, there are more frequent visits naturally. For instance, like, both
maternal and paternal grandparents want to meet up, so there are more regular
visits, for example, there are expectations on all sides. When | say | can't
come this week, it creates a bit of sorrow, since they want to see their
grandchild. We see each other every week, we take him to the paternal
grandmother. My mother lives close to us, we can meet with her at shorter
intervals since she is close by ... of course, at that period, you have conflicts
with the family .... or say, her paternal grandmother wants to see the child at
the weekend, but she needs to go to sleep at that time, for example, there were
such problems. Especially during that sleep training for a month, we were
supposed not to go anywhere, because the child went to bed at seven o'clock
or at half past seven latest, it was like a (training) camp at that time, like, they
couldn't understand at that time, so why don't you come to us or such
(questions), so we had a little conflict then. At that time, we were saying that
you have to comply with us because | will do it like this, we decided to do it.
Fortunately, my spouse supported somewhat during that time, so we were
able to get through that period without any problems because he supported it.
(Interview no.1, Appendix F, 130)

Because of the childcare provided by grandmothers -mainly by the mother of the
mother-, some women start to have a more intimate relationship with their own
mothers, as one participant uttered:

With my family, I didn't have a relationship like, I mean, close, I used to call
my mother once every 15 days before Ali. Besides, | left their side at the age
of 17 to go to university, then | always went to that house as a guest, and
that’s it, I don't know, like this, life put me in one place, and them at another
place let’s say, our lives did not intersect much ... so our relationship was
very disconnected. ... But after this baby was born, I lived in the same house
with my mother for two years ... | mean, | had never lived in the same house
with my mother before since my mother worked in the factory during my
childhood and youth. We were together with my mother for two years, and in
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the first year of this, were together day and night, so our relationship leveled
up, this happened with my sister as well a little bit. Now we talk almost every
day. (Interview no.2, Appendix F, 131)

Koélemen (2021) noted that: “It is perfectly natural to expect care from a
(grand)mother, while motherhood is seen as a job without retirement. That is, it is
believed that the mother is in charge of serving her children until she herself needs
care” (p.166); however, grandmothers' support for childcare can lead to conflicts
between grandmothers and parents (usually mothers) about childcare and upbringing
as the same participant expressed below, but she also added that she still felt grateful
to her mother because of her self-sacrificing support to her:

But now, for example, while raising Ali, there are big differences between me
and my mother and we clashed a lot in the first year, for example. The first
thing that comes to my mind is the topic of clothing. My mother would dress
us in many layers, then I would peel them off. Well, I was more bookish like,
saying things like do not do like that, but like this. In terms of nutrition, for
example, | naturally don't give anything like junk food, I'm still trying to be
careful. But for example, both my mother and Hasan (the spouse) were more
relaxed on that topic compared with me. For example, my mother always
tended to make the child cry less, [ was on the “let him cry” thing. So that’s
that ... Actually, my mother and I had a lot of conflicts about raising children
for that one year, we even had fights, but it didn’t matter, because it was all
done devotedly, so she took care of that child for a year anyway. (Interview
no.2, Appendix F, 132)

Another participant stated that her mother even became more protective of her after
she herself had a child:

My mother has always been protective anyway, but now, for example, she
makes her motherhood felt even more, maybe even more than before, all in
the name of supporting me. | mean, (her saying) probably you haven't even
slept, you haven't been able to cook, you may have something to do, so in that
sense, for example, | can say that she makes her presence felt to me even
more. (Interview no.1, Appendix F, 133)

Ten participants mentioned that there are many interferences and -these are far more

than the utterances of support- by extended family members regarding their
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children’s rearing like self-care, breastfeeding, nutrition, clothing, education,
women’s decisions for their children’s care, and women’s attitudes and behaviors
towards their children.

One participant had suffered by the harsh criticism of a relative about the
situation that she turned back to work short time after the birth:

| experienced this a lot with Suna, by my aunt-in-law, for example, she said
that you are leaving this little child to her grandmother, she is suffering here,
she said you are cruel, in a way. It's like she's hindering on top of everything
else, meaning she never looks from that side, from another window (point of
view). Unfortunately, | had to do that (return to work). (Interview no.4,
Appendix F, 134).

Interferences are more visible when parents-in-law (mainly the mother-in-law) come
to visit for longer periods in which they interfere the routines and rules of the house,
and agitate the order the women try to provide in the house. One participant told this

like this:

Not in the past, but for example, now, the paternal grandmother sometimes
comes to stay with us for 10 to 15 days, the order of the house changes
completely. At that time, for example, then the children will become acting
differently and my spouse’s attitude will change, maybe this is a bit normal,
there is a person in the house who does not live here all the time, the family
order would change regardless of whoever comes, but when that person is
(someone’s) mother, it is definitely much different. As soon as | am late to do
something, Mother gets up immediately. For example, | want my sons to do
some things themselves, they have to collect their toys, they have to make
their beds, now the grandmother does not allow these. What is she doing then,
she is trying to change their clothes as soon as they come home from school.
Anyone can do this, but | want the kid to do it (himself). He needs to learn
some things both for his development and in order to be able to survive in the
future. (Interview no.20, Appendix F, 135)

Sometimes, the interferences emerge in the form of accusations regarding the child-
rearing of the women, as one participant told:

My father-in-law said this, if this child stays with us for one day, he will talk
the next day. However, when | was working, when there was no vacancy at
the daycare, he stayed there, but you cannot utter this because they are our
elders. 2-3 months later, it's my mother-in-law talking this time, someone
else's child is 8 months younger than him, but he speaks, then either you do
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something to this child or you can't make him talk, see there is a problem with
you ... this hurts one deeply, after that you find yourself in the opposite sides
with your spouse. (Interview no.5, Appendix F, 136)

In more conservative families, some male members of the extended family (in this

study, this was also by the members of family-in-law) try to manipulate the decisions

regarding the daughters’ education, however one participant told how she opposed

these manipulations:

Her uncles etc. (saying) she doesn’t need an education, there is no need, she is
a girl, after all it was done to me, since our grandfather was also like this, my
grandfather interfered with everything, my spouse was not intervening, |
threw myself forward in everything, they think of me as nasty, but I threw
myself forward against the external factors because I did not want my
daughter to be interfered with under no circumstances. (Interview no.19,
Appendix F, 137).

One participant expressed how the interferences of others made her feel unconfident

regarding her own mothering, and how these negative interferences motivated her to

search for accurate knowledge regarding parenting to feel more confident about this:

My spouse has a nephew, and she was living in Avcilar, she was saying some
things (giving me some tips) for my child, she was saying, do it like this, just
this way do this like that, do that like this. OK, I, in turn, was doing all that,
but I was saying, why don’t I know all this, to myself, of course ... [ wasn't
feeling well, since | was not sufficient enough for my child. I was wondering
if I'm not adequate for my child due to their reaction. As they say, maybe that
caused all that. Take for example the neighbors, as you know, (they say) you
need to burp, nurse, do this, do that, just then | started to research information
for myself, to figure out what I could do, so that I could feel myself more
independent, I kept saying, | don't want to be dependent on anyone and | don't
want anyone to interfere with me. (Interview no.13, Appendix F, 138)

As it can be discovered from the data, the negative interferences come mostly from

the side of family-in-law. Women living with an extended family experience this

intervention more, and they wish to live as a nuclear family to realize their own

childcare and family ideals (Ulugtekin, 2002). One participant told how she

reconstructed her mothering after she moved away from extended family (with
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whom she used to live together in the same house) and got rid of the extreme

interferences she had been experiencing:

| did not experience the feeling of motherhood in either of my two children
because they were always (there), | was only breastfeeding, looking after, but
whenever I showed affection to my child, they found it strange, you don’t
show affection to the kid in front of your elders, my mother-in-law, my
sisters-in-law, 10-person house, | recently left, it's been 6 years since | moved
to my own house. I couldn’t take my child on my lap, love and care for him
next to my father-in-law. That's why | couldn't connect with my child in any
way ... it's like I became a mother again with my youngest child ... When
everybody has an opinion to suggest, it doesn’t work out, make him wear this,
make him drink that, he should eat this, everyone does. | say, | cannot tell this
to my children, but it is as if | gave birth to this child as if it is my first time. |
felt like this child is my child, take it like this, from the day of his birth until
now he is with me, this child’s actions reflect me. I can raise a child the way |
choose. (Interview no.19, Appendix F, 139)

Beyond the child rearing issues, sometimes family elders expect a certain lifestyle for

women after they become mothers. One participant exemplified this with her

mother’s reaction to her:

(How is it received when you go out with your friends, etc.?) It is not
welcome at all, you are a mother, how come you go out. Even my mother told
me that once. I’d told them, I will call you, and that day, I was out with
friends, it was approaching 11.30 to 12. | called my mother then on the way
home, she’d said, are you returning home at this hour, you are a woman with
children now, how come you return home at this hour, so I got very irritated.
It's not something | can do very often anyway, and | know that doing this is
the right thing, but now how am | going to explain this. (Interview no.2,
Appendix F, 140)

One participant put a recommendation forward for extended family members who

are so keen to intervene with everything when a child comes to the world:

For example, instead of criticizing mothers, fathers etc., | don’t know, take
that child for an hour, care for her and let the mother rest, so instead of
criticizing or, I don’t know, when the baby was born, I would want this very
much so. What happened, mother-in-law and sisters-in-law came (to visit),
but they focused on the child, if they would have taken over the burden of the
house, and leave the mother alone together with the child, it would have been
the best help, the other is not help, the other is to separate the mother from the
child. For example, at that time, | started to change my child's diaper, my first
child's diaper after, maybe 15-20 days or later if not even later, for my first
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diaper change. | was thinking to myself, will I be able to change it because
they wouldn't let me do it, | wasn't given that chance. (Is it because you
cannot do so?) Maybe that’s it. Or they were very enthusiastic, because a new
baby after all, that mistake was made a lot, meaning elders make that mistake
a lot. Do you want to help or for others who come to the house, if you want to
help the mother, take over the burden by helping with the housework. Let her
spend time with her baby or let her sleep and rest. Because she needs these
very much, she badly needs to sleep and to rest. (Interview no.20, Appendix
F, 141)

Another participant also mentioned this support issue, and shared the relieving
experience she had in this sense:

I think it is impossible to raise children in a nuclear family, as an example
even when you go to the toilet, ultimately someone, I could tell someone,
even your 90-year-old grandmother when it came to that, take over patting so
| can go to the toilet, it was a very comforting thing for me, presence of
someone (else), to take care (of the baby) etc. it is a very reassuring thing.
(Interview no.10, Appendix, 142).

4.2.5.1.2 Structural aspect

The major determinants for the conception that becoming mother is a dynamic
interaction with extended families are mothers themselves, members of extended
family and socio-cultural context (see Table 14). The perception of women regarding
this lived experience is both positive and negative, and as being illustrated through
the utterances of participants (see section 4.2.5.1.1), the focus is on changing and
sometimes challenging relationships with extended family members and the
appreciation, support, and interferences from them on women’s child-rearing and

living as mothers on which the reflections of socio-cultural traits can be traced.
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Table 14 Dimensions of Variation for Category E1

Category E:

A dynamic interaction

Dimensions of Variation

from extended
family

reflections of
socio-cultural
traits

with others
Category E1 Major Forms of Women’s Outcomes of lived
determinants involvement perception of | experience for
lived women
experience
Extended family mother, mothers as positive feeling of
extended rebels negative fulfilment and
family being appreciated
members, appreciation,
socio-cultural | support and improved
context interferences relationships with

family

struggle with
conflicts

4.2.5.2 Larger society

In this section, Category E2 (becoming mother as a dynamic interaction with larger

society) is elaborated by presenting its referential aspect through illustrative excerpts

from interviews and structural aspect through the relevant referrals to the dimensions

of variation.

4.2.5.2.1 Referential aspect

Becoming mother is conceived as a dynamic interaction with larger society as being

expressed by 15 participants. The dynamic interaction with larger society emerges in

the forms of support, interferences, and social relationships.

According to the utterances of seven participants, becoming mother brings a

respect in larger society which starts during pregnancy, and continues when the child

is born, especially when the child is a baby. Members of the society become more
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attentive regarding giving place in public transportation, in hospitals, in shopping,
etc. One participant described this and her pleasure as below:

So, for example, | don't know, may it be, say, I'm on the bus or in a gathering,
since | am a mother, for example, may they live long (I am very thankful). For
example, I go to a hospital with the child in my arms, I'm a mother, they give
me priority. Before | became a mother, | definitely didn't have such a priority,
so the things that motherhood gives, somethings, they are really precious, say
here | am, riding a bus. For example, before | became a mother, I used to
stand for hours (during the ride), but now | am a mother, I can sit down easily
when | get on the bus. (Interview no.13, Appendix F, 143)

On the other hand, some participants said that the people’s attitudes have changed in
Turkey in a negative way when compared with the past, and they dissented from the
previous view, as one participant claimed by comparing with abroad:

This is appreciated better abroad, did you know that, abroad, if you are a
mother, if you have a child with you, you definitely have immunity. During
the passport control line, everyone directs you to the front of the row, the
passport police call you (first). After that, when you go to someplace,
everyone gives you a seat ... not here, meaning here even when you are
pregnant, and it is very difficult for a pregnant person to stand since their
back hurts, they cannot stand long, you take the subway while pregnant. |
remember doing this, appealing, | am pregnant, | need to sit down, at the
platform, saying, because | need to sit down, | need someone give me a seat, |
can't stand long, even when you verbalize this, you cannot find a seat, that is
how it is in Turkey. (Interview no.7, Appendix F, 144)

She also added and complained about some people’s inconsiderate attitudes toward
young children’s age-related behaviors:

In Turkey, if you are this, when you try to do something with two children on
your own, you struggle. So, for example, there are those who love children
and are cognizant of children, but there are also many others who do not
tolerate children. Then we are on the plane, the kid is doing this with his foot,
the lady in the front seat turned back and said he is hitting my seat, I said, let's
change places if you’d like, he is hitting my seat, she said. I said, this is a 2-
year-old, you make him listen if you can. I also say, my son, don’t kick, but
he doesn't understand, 2-year-olds don't, it feels like a game. The plane is
delayed, the plane did not take off, he is bored. | said that | can only change
places with you, a 2-year-old doesn't understand. Know what | mean? Such
troubles as an example. (Interview no.7, Appendix F, 145)
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Another participant who is mothering twins, expressed her feelings about the
remarkable effect of twins when she is outside with them, and she interpreted the
utterances of people about taking care of twins as not supportive rather disturbing:

| think children dominate there a lot, no one notices the mother and the father,
they do this, especially when they are twins, they draw attention, they ask are
they twins and such. At first, | was very uncomfortable when (they were still)
babies. They would say, may Allah give ease, every time, | would get
irritated, 1 mean, |1 would feel (that they should) either say something
motivating to do not even speak (to me), | mean, they would say it as if
meaning you ate the quince (you are up sh.t creek without a paddle), I didn't
like it at all, and now (they say), gee, at least they've grown up, and stuff like
that. (Interview no.6, Appendix F, 146)

According to 12 participants, and beside the difficulties of rearing a child, there are
some challenging factors outside the nuclear family life like people’s interferences
mostly in inconsiderate ways. This interferences by larger society members are about
many things such as breastfeeding, basic childcare issues like clothing and nutrition,
child guidance and discipline, and childcare and educational decisions of mothers for
their own children. This can be asserted that when a child comes to the world, then it
becomes a focus of public concern and intervention, however, as Dudu-Karaman and
Dogan (2018) also found, mothers were intervened, and their mothering was
questioned at many points by extended family and the larger society, regardless of
their education level, age difference, whether they work or not.

Once a couple got married, a social pressure begins on them for having a
child without considering their wish, or economic, practical and mental readiness, as
one participant told:

| was feeling (ready), so as | said, especially in my marriage, yes, | can have
children now, my marriage has no strain. | thought so both in financial terms
and psychologically, I scheduled and thought about it, let me put it like this,
then the people around me (started saying) things like “why don't you have
children, are you infertile?” or things like that, in my third year. (Interview
no.4, Appendix F, 147)
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However, having a child is not sufficient for some people, so the pressure continues
as the expectation for the second child:

Women's work is very difficult, for example, about motherhood it may be,
what is being done to me a lot these days, it may be the second child talk. It's
too much, everyone whether they have a say in it or not, only the intensity is
changing. Some say, are you thinking about it, but they bring up the subject,
some say it's time now, look, he's (the first child) grown now, in short, it
started to bother me a lot. (Interview no.2, Appendix F, 148)

One participant reproached these measureless interferences by saying:

You will get married, marry, marry, then have children. And now, for
example, for Mahmut, when will he be circumcised, now these questions,
questions always keep coming, you know. At the end, | say, die die die, |
mean (they are) pressuring you as if everything were timed. Maybe we are
somewhat different, maybe Ozlem won't be like that. Ozlem and her
generation will be more unrestricted. (Interview no.9, Appendix F, 149)

One participant who has a child with special education needs mentioned the
interference from others regarding her child’s needs:

Now then, when getting this special needs report, (they say) the child has no
problems, no, she does, | am aware of this, they say no, there is nothing, but
when | went (to get it checked), it found something (they had a diagnosis), so
| know my child the best. My spouse has been very supportive, he has never
called something B, when | said it was A, our Kid, since what is different
about him, because our child speaks more slowly, he is walking and running
while sidling. I am aware of that. Or there is a problem with his motor
functions, he is having trouble (with that) or he cannot stand on one leg. | was
aware of these. See, | bring the children side by side, | make comparisons,
there is always a problem with my child. (Interview no.18, Appendix F, 150)

One participant mentioned the unfounded interpretations of others regarding her
child’s speech delay by relating it to her childcare decisions, and she openly reflected
her mixed feeling about this interference with her gestures during the interview:

(How long have you been away from work after Eylem was born?) 8 months,
| looked after him for 8 months, at 8 months, a caregiver (took over). Then he
started nursery when he was 1-year-old. (You made a grimace when you said
caregiver) ... Well, what happened was, he started talking at the age of 2,
people around us (said), he spoke late, why did he speak late, he interacted
with a lot of people, the child was (with) a caregiver, his grandmother,
nursery, daycare etc., they say he was delayed a bit when shuffling between
different people. In other words, if only one person was involved, if his
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mother had taken care of him, he would talk earlier, therefore his
development would be faster, they were saying, so maybe that's reason a bit
of for the grimace on my face. (Interview no.3, Appendix F, 151)

One participant said that she felt offended because of a fellow mother in her two-
year-old child’s nursery class made a quick judgement on her child’s behavior:

Miige had bitten a kid, I was really sorry, his mother said something like, she
said, ah, are you going to take Miige to a pedagogue or to a psychologist, you
should take her, she said. For example, this made me feel very heartbroken.
Because in what she said, and in the way she said that etc., there was
something (bothersome) in the phrasing that she used, a style. Meaning, you
are not able to take good care of this child, this child has psychological
problems, that’s the reason she is biting my child in a way, am | making this
clear? Otherwise, if she says it with good intentions, okay | will accept it.
Thus, this saddened me dearly . (Interview no.7, Appendix F, 152)

On the other hand, one participant expressed her need to be appreciated as a woman
and a mother instead of constant criticisms:
After all, everyone wants everything that they do to be appreciated, especially
as a woman, whether it's a meal that you prepare or a dress that you wear, for
example, you feel the need to be approved of your motherhood as well. So
yes, you are really trying to be a good mother to our children, such words
maybe, because you went on that journey for the first time, too, you weren't a
mother when you were born or you weren't a mother when you were young,
you go on to the motherhood journey after you get married and have a child
... But the opposite happens. | mean, what kind of mother are you, criticism
happens more. (Interview no.8, Appendix F, 153)
Five participants mentioned the changing and improved social relationships in the
larger society where the child is a socialization tool and where the members of it
have a positive view towards the child and family. These social relationships can
emerge in different ways. There may be relationships that arise between women as
mothers, as well as relationships with shopkeepers and people who are met in
everyday life but without any former relationships. One participant said that the child
attracts the attention of others in social places:
The child is like a socialization tool. What | mean is, the way everyone sees

you becomes a bit altered if you have a child, you see, even when you are
eating out somewhere, it makes a difference whether you eat out as two
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people or you eat out while the child is with you. In other words, when you
have a child, you attract more attention, treats were offered, for example, | am
very surprised by these. (Interview no.1, Appendix F, 154)

Another participant mentioned the easiness of socialization among fellow mothers:

For example, she puts her child on a swing, you (have yours on the other one)
are swinging (your kid) etc. Aaaa, how old is she, you enter (the dialogue)
right away, you eat, drink (together), if you start discussing private matters,
you can get into it, you will become totally absorbed. (Interview no.8,
Appendix F, 155)

One participant considered the positive effect of children on the people as a hopeful
thing for the society which provides an agreement ground beyond social classes and
political views, and create happiness:

You know how it is, as if a child brings out the love in people. Let me give
you an example, for example there is a tea seller at the place where we get on
the shuttle, he has been there for four years, | have been bringing Artin to the
nursery for two years, | used to see that person there before that, but I did not
know his name nor would I say hi, but here it is. Every morning for (the last)
two years without exception, he interacts with Artin, | say, how are you
brother, he says, I'm fine, and I can understand his political views from the
music he listens to, from when he says something from time to time etc., he is
a person with whom | may never communicate under normal circumstances,
and also, see for something like this happening, why would you even get into
a communication with a man who sells tea on the street, but now with that
man, we go our separate ways with well-wishing each other every morning
etc. So as such, this is a good thing. That's the happiness that I, motherhood,
being a mother and of course that child bring to the society, it’s like that. It
even makes me have such hope for the society, that is, seeing that love for the
children etc. (Interview no.2, Appendix F, 156)

Apart from the influence of the child, the view to the mothers and the expectations
and interventions in this context were also among the statements of the participants.
One participant shared the reactions of others which she observed when she attended
a boat tour with her children:
| think it was last year, of course Toprak was younger, they said this for
example, people sitting across me during a ferry trip, oi! look at that woman,
she got out with her two children, having an excursion etc., but they said this
with admiration, it was not negative. Of course, now as a single woman, you
may go freely, you have only a handbag, but with children, these are much

different, that’s why people (reacted) like how did you brave to get on the
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ferry etc. ... Unfortunately, that's the thing in society, given that you are a
mother, you're not going to roam, you're going to stay put, maybe because of
that, people's views are different. (Interview no.4, Appendix F, 157)

On the other hand, the reactions and expectations of people are sometimes negative
and disturbing, as one participant told:

Recently, for example, | had difficulty with my friends whom | knew for 3-4
years, had problems like this, I couldn't take care of myself when my children
were small because | devoted myself to them, you know, it's their food,
breakfast etc. | couldn't spare time for self-care. Recently, and after our
children have grown up, | started to make time for myself, following this
people’s reactions really saddened me. Sumru wasn't like this before, she
would go out with a ponytail, or wear a cardigan and go. Recently, yes,
because my children have grown, | love to take care of myself. It is very
wrong to for them judge this any differently, see they mean something like,
let me speak freely, |1 would not pull any punches, now that Sumru has raised
her children, she is taking care of herself, but she is looking around (not
satisfied with what she has, may cheat), it is perceived that way, may it be it
cloths or apparel. It wasn't like this before, it became like this now, it's really
wrong... so one doesn’t become a bad mother by going out, by taking care of
oneself. She also needs to go out and clear her head, but due to whatever
people encounter in their own family, whatever their thoughts are, those
people assume that everyone they see acts similarly. (Interview no.11,
Appendix F, 158)

4.2.5.2.2 Structural aspect

The major determinants for the conception of becoming mother is a dynamic
interaction with members of larger society, and socio-cultural context (see Table 15).
The perception of women regarding this lived experience is both positive and
negative, and as being illustrated through the utterances of participants (see section
4.2.5.2.1), the focus is on new social relationships with the members of larger

society, and interferences from them to women’s child-rearing as mothers through

the reflection of socio-cultural traits.
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Table 15 Dimensions of Variation for Category E2

Category E:
A dynamic interaction . . .
with others Dimensions of Variation
Category E2 Major Forms of Women’s Outcomes of lived
determinants involvement perception of | experience for
lived women
experience
Larger society members of social positive feeling of being
larger society, | relationships respected and
socio-cultural negative appreciated
context inferences and
support from new social
larger society relationships with
members others
reflections of struggle with
socio-cultural social pressure
traits regarding child-
rearing issues

4.3 Women’s reflections on their learning experiences as mothers
The findings in this part are corresponding to the following research question: What
kind of variation is there in women’s ways of reflecting on their learning experiences
as mothers? Three categories of description (some with sub-categories) have been
identified through the data analysis. Women’s learning experiences as mothers are
reflected as:
e Acquisition of parental knowledge and skills
o Parental knowledge and skills through other mothers
o Parental knowledge and skills through experts
e Construction of parental knowledge and skills
o Self-experience
o Arreciprocal process with children
o Making use of former experiences

e Transformation of self
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Sources of learning, objects of learning, acts of learning, and outcomes of learning
experiences of women as mothers constitute the critical aspects in how they reflect
on their experiences. These critical aspects compose the dimensions of variation in
women'’s reflections on their learning experiences as mothers, and accordingly show
the structural relationship between the categories. The tabular presentation for
dimensions of variation and the structural meanings of these dimensions for each of
the categories can be seen in Table 16.

In Table 17, categories of description and referential / structural aspects of
women’s reflections on their learning experiences as mothers are presented as a
whole, which can be considered as a tabular summary of the findings for the second
research question. The column for referential aspect shows the meaning of each
category whereas the column for the structural aspect shows the critical aspects for
each category of description which are consistent with the dimensions of variation
presented in Table 16.

In the following parts, the ‘discovered’ categories of description for women’s
reflections on their learning experiences as mothers are explained and elaborated one
by one with illustrative excerpts by emphasizing both the referential and structural
aspects and reflections of women on their learning experiences as mothers are
discussed within consideration that the process of becoming mother is comprised of
continuous learning and relearning experiences, and that these experiences are
shaped both personally, socio-culturally, and through a reciprocal relationship with

children.
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Table 16. Dimensions of variation in women’s reflections on their learning experiences as mothers

CATEGORIES OF DESCRIPTION

Acquisition of parental knowledge and skills

Construction of parental knowledge and skills

Transformation of

DIMENSIONS | Parental knowledge Parental knowledge A reciprocal Making use of former self
OF and skills through and skills through Self-experience process with experiences
VARIATION | other mothers experts children
Sources of own mothers, child’s teacher, school | instincts, everyday life interaction with own childhood, former lived experiences
learning mothers-in-law, counselor, books, experiences children childcare/parenting
fellow mothers, mother education experiences, her own
mothers in social seminars, mother’s mothering
media groups internet sources
Objects of childcare, guiding the | child-rearing, guiding easing the everyday life, having quality correcting misparenting no intended object
learning child’s behaviors, the child’s behaviors, dealing with emergencies, | time with the child | behaviors, achieving of learning
child’s health and sleep training problem solving skills imagined parenting
nutrition
Acts of learning | observing, asking, listening, being | doing, experiencing, observing, playing, | recalling past experiences, experiencing,

conversing, asking,
taking as a model,
reading

participant reading

managing crisis, trial and
error, spontaneity, self-
reflection

co-learning,
developing
empathy

inferring from lived
experiences, self-reflection

reasoning, self-
reflection,
inferring from
confrontation with
reality

Outcomes of
learning

self-confidence in
taking care of own
child, improved
relationship with the
child, comparing
herself with other
women’s mothering,
comparing her child
with other children

understanding the
significance of the
knowledge on
childcare and
development, re-
regulating the everyday
life, therapeutic
benefit, a new
perspective on
childrearing

acquisition of
unexpected/unintended
knowledge and skills,
crisis management, better
internalization of what has
been learned

understanding the
effectiveness of
play, better
communication
with the child,
recognizing the
children’s
uniqueness,
developing new
educative skills

replication of/
differentiation from own
mother, promoting gender
equality in child-rearing,
problem solving skills,
better relationship with the
child, less worries

being determined,
patient, organized,
domestic,
empathetic,
socially sensitive,
finding inner
peace, having a
new grasp on
becoming mother

166




Table 17 Referential aspect / structural aspect of women’s reflections on their
learning experiences as mothers

Categories of Description

Referential Aspect

Structural Aspect

Al Parental
knowledge and
skills through
other mothers

Women’s learning experiences
as mothers are reflected as
acquisition of parental
knowledge and skills through
interaction with other mothers.

The focus is on information
exchange with other mothers
regarding various aspects of
child-rearing by observing,
conversing, querying, taking as
a model, and reading.

Acquisition of parental knowledge and

construction of parental
knowledge and skills through
self-experience.

<

238 »

GS; = | A2 Parental Women’s learning experiences | The focus is on having direct

= 8 “ | knowledge and as mothers are reflected as and indirect contact with

© skills through acquisition of parental experts regarding various
experts knowledge and skills through | aspects of child rearing by

experts. asking, listening, being a
participant, and reading.

B1 Self- Women’s learning experiences | The focus is on making use of
experience as mothers are reflected as instincts and everyday life

experiences to deal with
everyday and emergent
childcare and rearing issues by
doing, experiencing, managing
crisis, trial and error,
spontaneity, and self-reflection.

B2 A reciprocal
process with
children

Women’s learning experiences
as mothers are reflected as
construction of parental
knowledge and skills through
a collaborative /reciprocal
relationship with children.

The focus is on interaction with
children to have quality time
with them by observing,
playing, co-learning, and
developing empathy.

B3 Making use of
former
experiences

Category B
Construction of parental knowledge and skills

Women’s learning experiences
as mothers are reflected as
construction of parental
knowledge and skills through
making use of former
experiences.

The focus is on women’s self-
reflection on their own
childhood, on former childcare
and parenting experiences, and
on their own mothers’
mothering so as to correct their
misparenting behaviors and
achieve the imagined parenting.

C Transformation
of self

Women’s learning experiences
as mothers are reflected as
transformation in personal
traits and attitudes and having
a new grasp on becoming
mother.

The focus is on transformative
effects of women’s lived
experiences as mothers on their
personal traits and attitudes and
on their conception of becoming
mother.
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4.3.1 Acquisition of parental knowledge and skills
In this section, Category A is treated under two sub-categories which are “parental
knowledge and skills through other mothers” and “parental knowledge and skills

through experts”.

4.3.1.1 Parental knowledge and skills through other mothers
In this section, Category Al is elaborated by presenting its referential aspect through
illustrative excerpts from interviews and structural aspect through the relevant

referrals to dimensions of variation.

4.3.1.1.1 Referential aspect
Women’s learning experiences as mothers are reflected as acquisition of parental
knowledge and skills through interaction with other mothers by 12 participants.
Women’s own mothers are among the primary sources for parenting knowledge and
skills mostly in the beginning of the mothering process, and especially if the woman
has no previous experiences with babies as can be seen in the following utterances by
two participants: “First, of course, my mother, my own mother, in more practical
matters, such as giving the child a bath, changing the diaper, changing clothes etc.,
which were incredibly difficult tasks for me, because I did not know anything”
(Interview no.2, Appendix F, 159) and:
For the first time, my mother was with me anyway, my mother always taught
me, for example, I did not know (how to) swaddle a baby ... my mother
always showed me how, that I will hold it like this, then do it like that. For
example, when | held Mutlu in my arms for the first time, | couldn't manage
to hold her (properly). Then, my mother was showing ways, | did not know

how to breastfeed (nurse), mom would go, my daughter, do it like this, my
daughter do it like that. (Interview no.16, Appendix F, 160).
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For one participant, her mother-in-law is a more regarded figure in learning how to
parent her children when compared with her own mother:

My mother is far away, and | know my mother very well, so | can't see my

mother very tactically, but for example, I like the attitude of my mother-in-

law, “talk with the child for everything and do not lock horns with the child”,
it was very instructive for me, I can't do it all the time, mothers also get
angry, she has endless patience, that has been very instructive to me. Towards

Mahir and Ufuk, always, for example, even though Mahir and Ufuk

sometimes shout “I don't want you”, she sits them across from her and talks

with them, it seems so incredible to me. (Interview no. 6, Appendix F, 161)
In the study of Johnston & Swanson (2004), conducted on 98 mothers of
preschoolers, friends and young relatives -especially the ones with whom the
participants had a shared context- come first regarding asking for and receiving
social and emotional support. On the other hand, in the same study, it is found that
parents and parents-in-law are considered as secondary sources regarding support
due to the change in the expectations and implied request for transmission of the
parenting practice and values to the adult child (who is the new parent). However, in
the current study, women’s own mothers were considered, and expressed as -almost-
the primary source of knowledge and support.

Other than the own and in-law mothers, women who have mothering
experiences are a reference in the learning process of becoming mother also. These
fellow mothers are sisters, friends, relatives, and neighbors who have mostly older
children. One participant pointed the importance of this fellowship:

When | feel (the presence of) a problem with a child, I ask my friends, there

is something like this with Miige, there is something like that with Mehmet,

whether you have experienced something similar etc., the best
communication is with peer mothers anyway. For example, it is very useful
even in choosing a doctor. You know, there is a saying that only the people
who fell from the donkey can really sympathize with the people that fall from

the donkey, it really does happen. (Interview no.7, Appendix F, 162)

However, one participant reproached the fellow mothers for not telling the

challenging parts of becoming mother:
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| mean, frankly, I didn't sit down and read books etc., | didn't read much
about different schools (of thought) etc.. | talked to a few of my friends who
gave birth before me during my pregnancy, but there too, maybe in the name
of not to frighten the pregnant person too much, they do not tell me about all
those difficult points. (Interview no.10, Appendix F, 163)

One participant noted the insufficiency of institutions like public health centers
which aim to support the mothers in child-rearing issues especially in the first year of
the child, and she added the complementary function of fellow mothers:

From my connections, |, that is, for my first child, I was not a person who
even knew when to start solid food, | asked around, of course health centers
etc. also instruct on this, but there was not much explained there, they tell you
add such and such to their diet, but do not explain to you how to give them (to
the baby), their explanation is insufficient. That's why, they give you a paper
stating to give my child half the yolk of an egg, but whether to give it like this
or how, they do not explain, you don't know how to do it, (you learn it) when
you see it from people around you, from my aunt-in-law, from another of my
neighbors etc., when you see them (do it). (Interview no.19, Appendix F, 164)

Although mothers are open to getting advice and support from other mothers,
including their own, they are uncomfortable with it when those are received in the
form of an intervention (LaCoste-Nelson, 2005).

One participant who had her first child in the age of 14 mentioned her
sufferings during her first mothering process, and observations and experiences after
she migrated from the village to Istanbul. As she told, she has encountered many
mother figures which have either negative or positive effects on her mothering:

Afterwards, when we came to Istanbul, then you see, this is done like this,
that is done like that, | was looking (around), and seeing for example
someone holding (a kid) by the hand, buying things for her, a doll maybe,
why was | not able to buy stuff for Feride, | was asking to myself, | never
experienced this at the village, for instance. My mother-in-law, my sisters-in-
law (being family) they wouldn’t even consult me about it, they would take
the kid and go. Then I came to Istanbul ... Feride did not call me mother
anyway, she called me Setenay, she would call my mother-in-law mother.
After that, she calls me that now, when she started primary school, the teacher
told her, she is your mother. After that, I realized that this is my daughter, |
think I made her suffer so much. But I'm not like that to others (children) ... I
was forcing my will in front of the elders; you will do this, and you will do
that this way. Of course, all these was because we used to see it that way
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(around us), I got married in 93, since | used to see it that way, | would say,
Feride, you have to do this, too, but later | learned that everything was
different. We didn't have to comply with everything. | thought it was
compulsory ... but I came here, I say, I came to Istanbul and I’ve learnt what
motherhood is little by little. There was an older acquaintance, Sevil. Sevil
was saying, you're pressuring too much, motherhood is not something like
that, she was saying don't do it, she was saying don't constrict the girl.
(Interview no.12, Appendix F, 165)

Fellow mothers in social media groups are also a resource especially when seeking

specific and practical information about childcare. For example, mothers of

premature babies, twins, children with special needs, etc. can more easily reach

fellow mothers with same conditions through social media. One participant gave

details of a Facebook group she appreciates, and mentioned how she made use of this

group:

There is a group called BMMR, a Facebook group called Baby Making
Maintenance and Repair. It was great help for me in the puerperium and in
the first 6 months, I learned a lot of information from there... I trusted that
group so much because the managers of that group are so well educated, they
are knowledgeable about this topic, for example, (a place for) those who are
raising children, for example, there were also political posts. It is a group with
very strict rules, where such serious and good discussions take place, and
such serious discussions about the agenda. Here, for example, it is strictly
forbidden to give the names of drugs, it is forbidden to start by addressing as
ladies, girls, or mothers, how are you. Because this is a parent group. It's a
group that also includes people who don't have children or those who identify
themselves with a gender other than men and women etc., it is a such group,
principled, more democratic (compared to others) etc., I’ve learnt a lot from
it, from that group, especially sleep (training), breastfeeding (nursing), and
Artin had a serious eczema problem during the first 6 months, like an allergy,
then | came to the conclusion that it was eczema through there (Facebook
group posts) so | as good as raised Artin with it, | can say that. Now | don't
check it out that much, but during the first year, for example, | looked at that
group (posts) very often. (Interview no.2, Appendix F, 166)

Through these online communities where the mothers can communicate and learn

from each other, they find a sphere where they share their expertise on mothering

with each other, where they can get an affirmation about their mothering, and which
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they use as a coping strategy for the challenging aspects of mothering (Aktag 2019;
Giircayir-Teke, 2014; Kinser, 2010; K6lemen, 2021).

At this point, I want to mention two important concepts which are the
‘community of learners’ and ‘community of practice’, both fitting women as mothers
to a great extent. As a part of such a community, women share common ground
regarding many aspects of their lives and their children’s lives. Marton and Trigwell
(2000) describe these communities and the learning experiences which occur
accordingly as follows:

In everyday life people participate in purposeful activities, they rely on and

support each other, and they make use of rich material, intellectual, and

linguistic resources. They make use of tools—physical and conceptual. They
are part of “learning communities”, an expression that implies an interest in
considering learning as a product, or a by-product, of participation in social
practices.... Learning community thus refers to a group of people
participating in a shared social practice, which changes as the members learn,
and the members learn as the practice is changing. Actually, the community
will change its way of behaving in ways that cannot be reduced to what

individuals learn. The community learns as a whole. (p.384)
4.3.1.1.2 Structural aspect
The focus in this sub-category is on information exchange with other mothers
regarding various aspects of child-rearing via observing, conversing, asking, taking
as a model, and reading (see Table 18). Outcomes of this learning experience are
self-confidence in taking care of own child, improved relationship with the child,
comparing herself with other women’s mothering, and comparing her child with

other children as being illustrated through the utterances of participants (see section

4.3.1.1.1).
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Table 18 Dimensions of variation for Category Al

Category A:
Acquisition of
parental
knowledge and
skills

Dimensions of Variation

friends), mothers
in social media
groups

and nutrition

Category Al Sources of Objects of Acts of Outcomes of
Learning Learning Learning Learning

Parental own mothers, childcare, observing, self-confidence in

knowledge and mothers-in-law, guiding the conversing, taking care of own

skills through fellow mothers child’s asking, taking | child, improved

other mothers (sisters, relatives, | behaviors, as a model, relationship with
neighbors, child’s health, reading the child,

comparing herself
with other women’s
mothering,
comparing her child
with other children

4.3.1.2 Parental knowledge and skills through experts

In this section, Category A2 is elaborated by presenting its referential aspect through

illustrative excerpts from interviews and structural aspect through the relevant

referrals to dimensions of variation.

4.3.1.2.1 Referential aspect

Women’s learning experiences as mothers are reflected as acquisition of parental

knowledge and skills through experts by seven participants. As children grow, and

their needs change and get more complicated, women as mothers start to seek

information through different sources including experts. Acquisition of parental

knowledge and skills through experts is actualized through direct and indirect

contacts. Education programs on particular topics, long-term education programs for

mothers, school counselors, and the teachers of the children are direct sources for

acquiring parental knowledge and skills.
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Isik (2015) asserts that the increase in awareness of the importance of
childhood, especially in middle-class households, the conscious and planned birth of
the child, the increase in the psychological value of the child, the effect of the
developmental psychology, as well as the consumption-increasing strategies of the
market that wants to benefit from these changes have led to a child-centered culture.
On the other hand, the demands and risks of the rapidly changing world make raising
children more challenging than before, which forces parents to be more conscious
and educated.

One participant mentioned the important influence of the sleep training
education on re-regulating her life after her child was born:

So, happy child, happy mother, sleeping child is a happier child. And it sure
is. In my opinion, the sleep training, during that period, made a substantial
impact, in terms of my recovery, that is, the settling down of the hormones,
getting an organized life with the child and maintaining the routine.
(Interview no.1, Appendix F, 167)

Another participant who was attending the mother education program of Mother
Child Education Foundation (Anne Cocuk Egitim Vakfi — ACEV) underlined the
contribution of the education program on her point of view regarding child-rearing
issues, and the importance of the educators’ attitudes in this learning process:

And when it comes to educational environments like this, honestly, after |
attended this training, you see, | did not know that it was so important to give
my child toilet training, how necessary it was, I’d assumed it was a normal
process ... and I can easily ask (about these) to the teachers | took the course
with, you know, their communication etc., is very good indeed. They are
genial people, you can talk (with them), even facial expressions may make
you pull away when you enter some setting, (but) our teachers speak
sympathetically, and reassure us. | like it. (Interview no.19, Appendix F, 168)

Moreover, teachers and school counselors are also among important direct expert
resources. One participant mentioned her learning experience on which the counselor

in her child’s school was effective:
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When I was at Feride’s school, the school counselor told me, you are
pressuring Feride too hard, don't do that like this, I’ve always told Feride, you
will not do this like that, I was looking at Feride with one eye, then she would
sit and keep quiet. This is how it is affecting (her) in the exams, this causes
that, the school counselor talked to me, and I saw that things were getting on
track, | used to push her saying, you will act like this in front of you elders,
you will do this like that. Of course, this is because how we experienced it
that way (back in the past), | got married in 93, since | used to see it that way,
| would say, Feride, you have to do this, too, but later I learned that
everything was different ... that's when I realized it, that it is necessary to talk
everything through. (Interview no.12, Appendix F, 169)

Books are the prominent source for reaching the expert knowledge indirectly,
however the contents of some books may not suit to the needs of expectant or new
mothers, whereas others do fit and help more as one participant stated:

| read a lot of books when | was pregnant with Mahir and Ufuk, then |
regretted it a lot because | read the twin book(s). There are many scenarios
about this in them. I've read the book on expecting twins, here (in the book)
are the complications in pregnancy etc., since twins are always born
prematurely. Due to all these, | got very depressed, or it made me (like) this at
that moment. Naturally it's more about childbirth and care after (their) birth.
Then | started reading this, there is a woman, a psychologist, her books,
saying listen to your child, etc., but I do not remember her name, no matter,
what she says makes sense to me, for example, and there is no one else. But
everything else is along the way. (Interview no.6, Appendix F, 170)

4.3.1.2.2 Structural aspect

The focus in this sub-category is on having direct and indirect contact with experts
regarding various aspects of child-rearing by asking, listening, being a participant,
and reading (see Table 19). Outcomes of this learning experience are understanding
the significance of the knowledge on childcare and development, re-regulating the
everyday life, therapeutic benefit, and a new perspective on childcare and
development as being illustrated through the utterances of the participants (see

section 4.3.1.2.1).
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Table 19. Dimensions of variation for Category A2

Category A:
Acquisition of
parental
knowledge and
skills

Dimensions of Variation

programs,
internet sources

training

Category A2 Sources of Objects of Acts of Outcomes of
Learning Learning Learning Learning

Parental child’s teacher, child-rearing, asking, understanding the

knowledge and school counselor, | guiding the listening, being | significance of the

skills through books, seminars, | child’s participant, knowledge on

experts mother education | behaviors, sleep | reading childcare and

development,
re-regulating the
everyday life,
therapeutic benefit,
a new perspective
on childcare and
development

As revealed from the study, support for re-regulating the life after the child,

especially in the first months, expansion in point of views regarding childhood and

child-rearing, gaining insights for handling with various sensitive periods of

childhood like starting school, adolescence, etc. are among the contributions of

directly and voluntarily communicated experts. However, it can be -to an extent-

interpreted that one of the reasons for this search of expertise may be also grounded

in the discourse of ideal motherhood which transforms the motherhood into an expert

area by taking it from its relational position between the mother and child (Balta

Paker, 2009; Bastiirk-Akga, 2015; Maher, 2008).

4.3.2 Construction of parental knowledge and skills

In this section, Category B is treated under three sub-categories which are ‘self-

experience’, ‘a reciprocal process with children’, and ‘making use of former

experiences’.
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4.3.2.1 Self-experience
In this section, Category B1 is elaborated by presenting its referential aspect through
illustrative excerpts from the interviews and structural aspect through the relevant

referrals to dimensions of variation.

4.3.2.1.1 Referential aspect

Women’s learning experiences as mothers are reflected as construction of parental
knowledge and skills through self-experience by six participants. Learning through
self-experience is most of the times incidental, and happens without recognizing it as

one participant uttered:

But here is the thing that goes, no one goes to school for this post. So, there it
is, it is a slightly different situation. For example, in my case, I think I’d
learnt, but I’d learnt without realizing that I was learning. Maybe I don't have
time to think about it. I don't remember before (now), I seriously don't
remember. In short, it's a very quickly adopted pattern, but hopefully we're
adopting the right thing. (Interview no.6, Appendix F, 171)

In this point, | want to refer Kolb (2015), and his description for experiential
learning. Kolb (2015) describes the role of experiences in learning as follows:

Learning is the process whereby knowledge is created through the
transformation of experience. This definition emphasizes several critical
aspects of the learning process as viewed from the experiential perspective.
First is the emphasis on the process of adaptation and learning as opposed to
content or outcomes. Second is that knowledge is a transformation process,
being continuously created and recreated, not an independent entity to be
acquired or transmitted. Third, learning transforms experience in both its
objective and subjective forms. Finally, to understand learning, we must
understand the nature of knowledge, and vice versa (in Part I: Experience and
Learning).

Practicing the knowledge transmitted through formal sources like books and
seminars are not always fitting for the routine of a household and social needs of a
family, and also most of the times does not redress emergent and unique cases,

however one participant mentioned that she has learned to modify what she learned
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according to these needs, and so started to feel more comfortable regarding her
mothering practice when there is a need to be flexible about the routine of the child:

For example, initially, (everything) for the child is regulated, timed, such as
the bath time etc. needs to be scheduled, because the child needs to get used
to a routine. But, after a period of time, you know, maybe when you adapt to
work again, meaning you work at the same time, there are other things (to
do), there are responsibilities to the family, etc.; so sometimes you may find it
difficult to do everything according to the rules, like being flexible for timing
etc. For example, if the child is going to sleep, then you will not go anywhere,
or if she is sleepy, for example, you will not invite anyone. We had such a
period for a while, but then I looked, it doesn't work, you know, it doesn't go
on like this, | started to be more flexible after that. For example, if you ask
my mother as well, I guess | went through a period of one year with a lot of
rules, (all was) according to my own rules. Then, for example, | started to
become more easy going, so what if he doesn't have a nap today, what can |
do, may it be like this today, let him play outside, he can go to bed early or
perchance we may get up a few times at night, because when she didn't sleep
(nap), sometimes her sleep schedule was getting disrupted, but since | learned
these, for instance, myself, received instruction on sleep (training), read a
little, I modified it a little in my own way, | learnt how to modify as well,
actually. (Interview no.1, Appendix F, 172)

Another participant expressed her disagreement on being dependent to a specific
child-rearing approach, and she referred to the importance of self-experience and
self-recognition:

And you know how it is, like | follow this school, that school, | discovered
that it should not be the case by also talking to my friends. Indeed, all the kids
were raised according to a book published during our childhood, babyhood,
then it turned out to contain wrong information, and since this is known, | had
an assumption that the mother would learn and realize things by actually
experiencing it, without accepting anything as absolutely right or wrong ...
Consequently, I have not read much about what will follow after the birth. I
hadn’t even read about, take for example during the breastfeeding, I don’t
know, what to do about possible infections like mastitis, | had no idea about
that issue and it happened, so | can't say that | was very prepared in that
respect, but I learned by doing, it is the case before giving birth, as | said after
the birth also, | wasn't that kind of person who follows a book etc.. (Interview
no.10, Appendix F, 173)
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Beyond the theoretical knowledge, one participant also rejected to conform to child-
rearing suggestions coming from others by emphasizing each child’s uniqueness, and
declared that she prefers to rely on her instincts:

For example, my sister consults books much more like that etc., | prefer to
raise them according to my instincts. Do you know why, they told me this, ah,
he is on your lap, he would get used to it. No, I held him because this is my
son, they are growing up oh so fast, because | won't be able to experience
these again, so this is my life, this is my son, let me do however | want.
Because | find this, you know, like in some research books, at this age this
happens, yes it may be applicable when it is related to the disease, because
there may be a cause, such as a microbe and so on. But every child’s
development is different, I want to raise him with my instincts ... That's why
| am not in favor of raising my child based on a few experiences (of others).
(Interview no.5, Appendix F, 174)

4.3.2.1.2 Structural aspect

The focus in this sub-category is on making use of instincts and everyday life
experiences to deal with everyday and emergent childcare and rearing issues by
doing, experiencing, managing crisis, trial and error, spontaneity, and self-reflection
(see Table 20). Outcomes of this learning experience are acquisition of
unexpected/unintended knowledge and skills, crisis management, and better
internalization of what has been learned as being illustrated through the utterances of
participants (see section 4.3.2.1.1).

Feminist theorists consider the lived experience of women as a sphere of
adult learning and knowledge construction. However, maternal learning and parent
education are most of the times organized around formal learning activities which
may lack of considering the “contextual, social and emotional factors that potentially
influence maternal ability or behavior” (Fowler, 2002, p.158). Therefore,
professional attention is also needed to be given to informal and incidental learning

experiences which play an important role when becoming mother (Fowler, 2002).
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Table 20. Dimensions of variation for Category B1

Category B:
Construction of
parental
knowledge and Dimensions of Variation
skills
Category B1 Sources of | Objects of Acts of Outcomes of Learning
Learning Learning Learning
instincts, easing the doing, acquisition of
everyday everyday life, | experiencing, unexpected/unintended
life dealing with managing knowledge and skills,
. experiences | emergencies, crisis, trial and | crisis management, better
Self-Experience . A
problem- error, internalization of what has
solving skills | spontaneity, been learned
self-reflection

4.3.2.2 A reciprocal process with children
In this section, Category B2 is elaborated by presenting its referential aspect through
illustrative excerpts from interviews and structural aspect through the relevant

referrals to dimensions of variation.

4.3.2.2.1 Referential aspect

Women'’s learning experiences as mothers are reflected as construction of parental
knowledge and skills through a collaborative / reciprocal relationship with children
by nine participants. Reciprocal relationship with children is both a way and a reason
of construction of parenting knowledge and skills. The women as mothers observe
their children in this reciprocity which then helps to build empathy with children, and
in turn to know and understand them better. By trying to see the life through the
children’s eyes, they construct a better communication with them, and recognize the
uniqueness of their children. Moreover, this reciprocal relationship establishes a

ground for learning together and learning from each other on the sides of women and
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their children. One participant described this process also as “growing together”
while she is learning with and from her child:

Well, | was more mature for my age previously, but still I grow up with the
child, I guess they call it growing up with your child, I learn again with him,
while I am explaining (things to) him, I am learning, too. Since he asks so
many different questions, | learn with him. Say we are trying to do
something, thanks to him, there are new things I try to do, he sees, for
example, he says let's make a clown at home; practical things like handicrafts,
hobbies, | try to do some more research, how can | do it, what can we do
tonight, what can we do to pass the time, like this I'm researching and asking
daily, what can be done, whether it's baking a cake together, what can be
done together, we are trying to spend time together in a better way. (Interview
no.3, Appendix F, 175)

One participant described this learning process as a result of observing the
communication between their children and herself:

| realized this, as | talk to the children and explain things to the children, they
can understand, look still, I'm a mother, see my daughter is almost six years
old, still, I still learn these things, our learning process continues, so if | talk
or do like this, hmmmm if | react negatively, the way my children respond is
really different, I mean, also through these kinds of things | observe myself as
well. (Interview no.13, Appendix F, 176)

Another participant exemplified an incidental learning experience, and underlined

the effect of small acts on the relationship between the mother and the children like

playing:

One day I told them, come on, I'm the bad guy - we were doing stuff - | said
I'm going to demolish your constructions or what not, they enjoyed it so
much, that their mother is (acting out as) a bad guy, they keep telling me,
mom, come on, let's play the bad guy. Even this impressed me so much, that
they do not forget anything that we did through playing, it's incredible.
Consequently, 1 wish I could improve myself in that respect. For example, |
read to them all throughout the evening, but | do not play games (with them).
(Interview no.6, Appendix F, 177).

In addition, the temperament of the children is a factor when constructing a
mothering practice, and this practice may change for women’s different children:

A mother's mothering may also change according to the child, somewhat
according to her point of view at the moment. Since every child has a
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different disposition, you cannot act the same way with every one of them,
this | learned by experience or by recognizing myself. (Interview no.8,
Appendix F, 178).

Another participant exemplified this with her child’s temperament and the effect of

it:

Ozlem was very contrary when teething etc., she still is, still somewhat so,
apparently this is her disposition, it's innate, her temperament, you can't
change it. Maybe you can ask (around) little, but of course you learn basic
things like this, but living is very very different, you know, as they say when
you go to a Pilates class, it starts there, not with these etc., | mean, you judge
(things) with your own patience by what you have experienced. The child
raises you; the child as well has an influence (Interview no.9, Appendix F,
179)

There is also an aspect which participants stressed in their utterances that the

application of technical knowledge in books, TV programs, etc. regarding child-

rearing is not always pertinent to all children, and one participant related this

situation to the child’s ‘living’ and ‘feeling’ existence rather than being a technical

thing, and the relationship between the child and the mother:

What is said on the screen or shows etc.. if you approach the child that way,
this happens. It's not always like that ... Well, it's not so, since (the kid) is
alive, she's not emotionless or something technical, so there is no such thing
as if you do this, you'll get that. Maybe it takes time for you to get it, the child
keeps it in, maybe what she learned will come out years later ... In other
words, if you say, I’ll do that, too, then I’ll get such a reaction, | will find a
solution this way, if you anticipate this, you may experience disappointment.
See, the practical methods I’ve encountered in the books I read or in
something | watched etc., | tried to apply with my daughter a lot. But there
was disappointment or when you couldn't do that much, you start to wonder,
am | distressed or is the child not normal. So you need to go with the flow I
guess, I mean, I'm a person who has a problem in setting up boundaries, but if
you can set limits without making the child suffer, like in order the child can
grow up, she needs to go to sleep early, for her sake, if you can set those
limits, going with the flow depends on your own personal relationship with
the child, 1 would say. (Interview no.8, Appendix F, 180)
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4.3.2.2.2 Structural aspect

The focus is on interaction with children to have quality time with them by
observing, playing, co-learning, and developing empathy (see Table 21). Outcomes
of this learning experience are understanding the effectiveness of play, getting to
know the child better, better communication with the child, recognizing the child’s
uniqueness, and developing new educative skills as being illustrated through the

utterances of participants (see section 4.3.2.2.1).

Table 21. Dimensions of variation for Category B2

Category B:
Construction of
parental
knowledge and Dimensions of Variation
skills
Category B2 Sources of Objects of Acts of Outcomes of
Learning Learning Learning Learning
A reciprocal interaction with having quality observing, understanding the
process with children time with the playing, effectiveness of
children child co-learning, play, getting to
developing know the child
empathy better, better
communication
with the child,
recognizing the
child’s uniqueness,
developing new
educative skills

The discourse of ideal motherhood transforms the motherhood into an expert area by
taking it from its relational position between the mother and child (Balta Paker,
2009; Bastiirk-Akea, 2015; Maher, 2008), and a single form of ‘good’ motherhood is
imposed by patriarchal ideologies and through their socio-cultural traces where the
diversity in thought, emotions and performances of mothers is ignored, and even

marginalized (Holmes, 1997). Therefore, to see -from the study data- that mothers
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still trust, enjoy, and rely on their reciprocal relationship between themselves and
their children to make sense of their mothering practice is promising to unsettle the
discourse of ‘ideal motherhood’ which ignores the uniqueness of mothers, children,

and -more broadly- families.

4.3.2.3 Making use of former experiences
In this section, Category B3 is elaborated by presenting its referential aspect through
illustrative excerpts from interviews and structural aspect through the relevant

referrals to dimensions of variation.

4.3.2.3.1 Referential aspect

Women’s learning experiences as mothers are reflected as construction of parental
knowledge and skills through making use of former experiences by 18 participants.
These former experiences are insights from women’s own childhood, previous
childcare experiences, former parenting experiences, and inferences from their own

mothers’ mothering either as replicating it or differentiating from it.

4.3.2.3.1.1 Insights from women’s own childhood

Three participants expressed that, certain insights from their own childhood have

effect on their mothering practice, so they had constructed a new parenting

knowledge different than what they had been exposed to when they were children.
One participant uttered her sensitivity regarding extra-curricular activities for

their children because she had upsetting experiences on this issue when she was a

child:

For example, | am sending them to different activities at the moment, like my
elder son to a baglama class, and the younger one is going to coding. Others
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are against this, for example saying, don’t send them, why are you sending
them, | say, | don't want any support from you. | want my own children to,
yes, | had my own dream when | was a kid at the elementary school. | took
folk dance then, | was going to borrow the costume from my uncle's daughter,
my aunt-in-law gave the costume to someone else just so that she wouldn’t
give it to me. It stayed with me, but I said to myself, when | have children in
the future, if there is such a thing, I will send my own children. (Interview
no.11, Appendix F, 181)

Another two participants pointed out the gender equality issue as one of their
emphasized concerns when they raise their children, and this concern has its origin in
their own childhood memories and experiences, as can be seen in the following
utterances respectively:

| get angry about this men versus women thing. (All is) different for brothers,
when brothers are come home, all their needs are taken care of by the sisters.
That, 1 didn't do, I never did, because | was the youngest, there were my older
sisters, that’s why, | was even getting into many clashes to defend my sister.
Since | was sorry for my sister. My sister was doing my mother's duty in a
way, so all my brothers' burden was on my sister. You cook the food, he can
go and put it on his plate and eat it, come on, this would upset me very much.
I mean, | don't like this differentiation of human beings, inequality between
men and women, I don’t like that. You should regard each person as a human
being. Ahmet Mehmet Hasan, each a person, human, meaning Allah gave
everyone, unless they have a specific illness etc., similar capabilities,
everybody should be able to maintain their lives, you shouldn’t put the burden
on anyone else ... Now I, since (the kids are) male, am also trying to (teach
them) with respect to women, for them not to oppress women. You each are
also a living being, Allah has given you all hands and arms, it is not necessary
for me or another woman to serve you all the time. Everyone should be able
to meet their own needs as fitting to their age. (Interview no.20, Appendix F,
182)

We are three siblings as I told you, as you know, they are a bit more fond of
their sons. They (parents) may not do this, or that, so as not to hurt them
(sons). So, I have two siblings, an elder brother, and a younger brother. For
example, my mother (aimed to make) them more comfortable, my father the
same way, they (brothers) would work for example, they would do something
for themselves, while when | worked, | was always building up savings, | am
a person who knew scarcity, 1 am a person who also knew abundance. You
know, my mother never hurt their feelings, she was doing everything they
asked for, then their everything would arrive in front of them all prepped and
ready to go, | would get angry with my mother, okay, so they are your
children, still they have to get their own water, they have to pick this glass up
and bring it here themselves. Yes, even though | was young at that time, my
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observations are very accurate. For example, always imagining these, | was
doing things like, for example, when | have children, regardless of them being
male or female, after certain things pass and when they could meet their own
needs, | wanted to teach them (all) these things. Always with these thoughts |
went down this road and did things on my own. | was even keeping a diary
writing it will be this way. (Interview no.11, Appendix F, 183)
Insights from their childhoods have effect on the mothering practices of women so
that they construct a new and a more progressive parenting knowledge and practice
different than they had been exposed to when they were children. In this respect,
gender equality was one of the emphasized concerns which the participants uttered.
Contrary to the formal parent education, in terms of incidental learning,
“there are no limits to what can be learned or the sources of learning, as learning is
always situated within and influenced by a social and cultural context” (Fowler,
2002, p.159), and the origin of women’s incidental learning experiences regarding
mothering even date back when they are being mothered (Fowler, 2002). Moreover,
the mothering practices of some participants to teach their children -in this context,
their ‘sons’- gender equality can be considered as a resisting acts to the patriarchal
motherhood, and even named as feminist mothering practices although those women
are -most probably- not describing themselves as feminist, because of O’Reilly‘s
(2007) description of feminist mothering:
Feminist mothering is thus determined more by what it is not (i.e., patriarchal
motherhood) rather than by what it is. Feminist mothering may refer to any
practice of mothering that seeks to challenge and change various aspects of
patriarchal motherhood that cause mothering to be limiting or oppressive to
women. (p.796)
4.3.2.3.1.2 Previous childcare experiences
As six participants mentioned, previous childcare experiences have important

contributions when constructing the knowledge and skills necessary to raise a child.

These experiences involve providing occasional or more systematic care to
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nephews/nieces, little siblings, and children of close friends/relatives, and
professional childcare work as two participants had. However, this experience is
sometimes not a ‘joyful’ one but gained through economic disadvantages which
removes the older sisters from educational life and load the responsibility of taking
care of the younger siblings and relatives as one participant shared:
| had siblings younger than me. I studied until the 5th grade, | wanted (to go
on) studying very much, I cried a lot, but we really did not have the financial
means. We were living in Istanbul Sariyer, we did not have the financial
means, my mother really wanted to send (me to school), but she could not
send me. | started working at a young age of 13, | worked because that house
needed extra income. | was taking care of my sibling, my mother was going
to work. Honestly, see, my mother would get sick, I would try to do some
things, so like what else to tell, as | said, at some point my aunt was taken ill,
I had to take care of my aunt's children, I’ve always done this, kept taking
care of other people, hence I, regarding the feeling of motherhood, I was
more like that. (Interview no.13, Appendix F, 184)
Although previous childcare experiences have positive effect on women when they
have their own children, it is the case that not everyone, especially in big cities
where nuclear family forms are dominant, has this experience in their lives since the
extended family members are not always nearby. In the same manner, one participant
said that she lacked such an experience, and this resulted in her feeling totally
oblivious regarding the knowledge and skills about taking care of a child when she
was pregnant:
No baby was raised around me. That’s until I turned 34. Somehow, people
would have at least a niece, or I don't know, one of your friends would have a
baby, this would happen, that would happen, | got pregnant with pretty much
zero knowledge on this subject. That is, | had it in neither practical nor
theoretical sense. | mean, |1 am also the first one to have a child in my close
circle of friends. Despite my age, by chance such a thing happened, so | was
really clueless about a lot of matters. (Interview no.2, Appendix F, 185)
4.3.2.3.1.3 Former parenting experiences

Previous childcare experiences also include former parenting experiences. According

to six participants’ utterances, through these experiences, worries about being
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adequate as a mother, about some health issues, some (experienced) emergency
situations decrease to a great extent compared to the process of the first child. On the
other hand, even though mothers become more experienced as their child grows, they
return to the experience of learning and becoming a mother when a new child comes
into their life. This time, old experiences become a tool, and sometimes a ground for
learning.

One participant related her suffering regarding breastfeeding process in her
first child, and her changed attitude in the second child:

Well this: I won’t be enough, I don't have enough milk for my baby, at the
beginning in that first motherhood, for example, | didn't experience it with
Mahmut. Okay, if it's not enough, you can supplement with formula when it's
not enough. But I couldn't do that for Ozlem at the beginning, I distressed
myself so much etc.. It shouldn't be like that. It (milk) didn't come for the first
three days, but it didn't come during Mahmut either. I had not known that, ah
what are we going to do, her jaundice is getting worse et cetera, et cetera.
(Interview no.9, Appendix F, 186)

One participant mentioned her understanding and relief from anxiety regarding
health issues through the experiences with her first child:

For example, | was panicking a lot with Mehmet, it never happened like that
with Miige. Since you’ve lived through (these) with Mehmet, you know (what
to expect). | was afraid of everything that happened to Mehmet, when he got a
fever, I would think he might die, | was afraid of everything (happening to)

him. But I am calmer and more relaxed with Miige. (Interview no.7,
Appendix F, 187).

Another participant focused on her attitudinal change regarding the housekeeping
issues:

You know, at the beginning, when the house is a little messy, you get
uncomfortable, but now after the second child (laughs). Yes, naturally, for
example, I didn't allow much in the first one, but after the second one |
realized that it is easy to cooperate after you appease them too. Or tidying up
an average sized clutter takes a maximum of half an hour essentially, you
realize that, so there is no need to break hearts, no need to prevent the child
either. (Interview no.8, Appendix F, 188)
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Same participant added that she gained a problem-solving ability through the
experiences with their children:
You gain the ability to find solutions more quickly. For the first child, for
example, somehow an emergency situation or something, you have to do
something, suddenly something happens, if you do not find a solution, it is a
crisis, that is, it is as if your finding solutions thingy gets stronger, you can
look at things from a broader perspective, as it were.” (Interview no.8,
Appendix F, 189).
4.3.2.3.1.4 Inferences from own mothers’ mothering
Although various sources are used to learn about motherhood, for many people, their
mothers’ motherhood, consciously or unconsciously, willingly or unwillingly, finds
its reflection in their own motherhood, which supports the view that motherhood is
something learned, not instinctual. In general, the similarity issues expressed by 13
participants can be summarized as prioritizing children, self-sacrifice, loving
profoundly, trying to do everything perfectly, trying to meet the wishes of children
without delay, all the while postponing their own wishes and needs.
One participant talked about a behavioral aspect of her mother that she
appreciated and stated that she saw similar aspects in herself:
So, | think we are similar in many ways, so frankly | appreciate this side of
my mother. Besides, she was very calm at certain points, now as she gets
older, this at least decreases in relation to herself, so I don't know, in our
childhood, even in such extreme cases, she was a person who could keep her
calm and do things, and at many points she could be more patient than | see
myself being able to, but at other points her patience was running out very
quickly. And I see similar things in myself, too. (Interview no.10, Appendix
F, 190)
Another participant appreciates her mother's sociability and well-groomed side along
with all the socially expected motherhood traits, and considers her as her role model:
Initially, everyone takes their mother as an example, I think. You see, my
mother was such a devoted mother who cared for her children and doted on

them, but at the same time she was very social, fancy, well-groomed. In other
words, my mother was a housewife, but also someone who has a social life as
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much as such a businesswoman, and who balances the two evenly, I think my
mother is an exemplification primarily. (Interview no.1, Appendix F, 191)

On the other hand, the same participant also explained that she started to do the
things that she criticized in her mother:

I think even at the point where you’d criticized your mother, eventually you
find yourself doing it. For example, my mother was a meticulous woman, so
her house should always be clean and tidy, she even used to tell me, you are
very messy, she said. For example, | can give this as an example. For
instance, she told me, after getting married and having children, I’ve never
expected that you would be this neat etc.. | find myself clearing up everyone's
mess, | am trying to tidy up the house. Before the guests arrive, then it should
be decent etc.. In that respect, | became like my mother actually. In reality, I
used to criticize, saying never mind, let it go, | can't let it go after the child
(myself). Compared to the past, | care about things that | never cared about
before. (Interview no.1, Appendix F, 192)

Another participant approached the subject in terms of her feelings due to her own
mother's behavior in her childhood, the unintentional reflections of these behaviors
on her own child, and the regret it brings:

This may be considered a very private detail, but my mother, for example,
was not a person who could express her love that well, I remember very well,
for example, when my aunts were visiting, she used to say, my daughter is
this beautiful, that talented. But for example, we were together, there was not
a peep from my mother. In our eyes, it's always my aunt's daughter, my
cousins are more beautiful more like that, when did I realize that, say, after a
long long time actually, everyone has their own beauty, everyone has their
own mind, they have a talent, but when | had her, | realized that with my
daughter too, I also keep on pointing the negatives etc., but never mention the
positives, nothing of the sort. It is something that hurts and disturbs me a lot,
but a person brings a lot from one's childhood ... How you were treated, even
if this bothers you, even if you want to behave completely the opposite way,
it is engraved within you so deep, getting over that takes some time, needs
practice | suppose. In short, | experienced something like that. (Interview
no.8, Appendix F, 193)

Another participant talked about the strong resemblance to her mother, but stated that
she realized that this replication was not the right thing in some aspects:
Similarity... I mean... not neglecting basic-care, giving love and affection,
etc., in those matters we are already like, like that, we are the same, so if that
child has that need, it is the first priority, so at that moment, for example, he

has a full diaper and you have to go to the toilet, let’s say, which comes first,
changing his diaper and things like that, like thinking about him before
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yourself maybe, but now I don't think that's right thing to do. In other words,

everything stops, time stands still and meeting his needs at that moment, that

is, the whole life is determined according to that. My mother was such a

mother, my mother was still more such a mother even than me. (Interview

no.2, Appendix F, 194)

It is remarkable that there were no participants who told any progressive mothering
practices regarding their mothers. Only one participant mentioned the social side of
her mother, however she also put the emphasis on how good she was in
housekeeping. There were working mother stories, however they were long-suffering
ones because of poverty, unavailable husbands, multiple children so on. Moreover,
the participants uttered that they were gradually becoming like their mothers with
their self-sacrificing, child-centered mothering which are signs to not only replicating
their mothers’ mothering, but also reproducing the patriarchal motherhood ideology
within generations.

In addition to the replication of mothering, there are also points where women
want and try to differentiate from their own mothers’ mothering. In their statements
about this, eights participants compare the era of their mothers' motherhood with
today, and they criticized their mothers' excessive self-sacrificing behavior, the fact
that they did everything themselves so not letting their children be self-sufficient, and
their laxity in setting rules. Accordingly, they expressed that they do not want to
reflect these traits on their own mothering.

One participant pointed out the changing meaning of child-rearing when
compared with her mother’s period:

After all, motherhood in their day is very different from motherhood today as

well. During motherhood in their day, the child is raised as if she was

growing in a pot. Now it is not like that, you are dealing with the child’s

every single thing, you engage, you inquire into the psychology of the child.
In their time, there was no such thing. (Interview no.7, Appendix F, 195).
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One participant mentioned the excessive self-sacrificing behaviors of her mother, and
the effects of these on her self-confidence. She also added how she reversed this

situation for her children:

My mother would not do such to a child, she would always self-sacrifice, | do
not do it. My mother always (said), I’d do it, and did (everything) instead of
the children (doing them), don't lift that my girl, I'll do it, you go sit down, the
same way with her sons, too and I don't do this to my children, they know
their own responsibilities, if their room is to be tidied up, they do it, the food,
if the table is set together, it will be cleared up together ... Since my mother
used to do everything herself, I was feeling useless. Since she wouldn’t let me
go and pay an invoice, or go for grocery shopping even, | used to feel like
that. I'm doing (letting) it now, when I give it to my child, my child can go
and pay (the invoice). We didn't know how we can live without my mother ...
Let me ask my mother about everything, this is how everything is. Let me ask
my mother for everything, for all things like this, let me ask my mother. At
the moment, the child asks my opinion, but he does it himself. He will always
ask my opinion, but | say he should stand on his own feet. It is not clear what
will happen to whom when, therefore | feel myself strong. (Interview no.19,
Appendix F, 196)

Another participant uttered that she is much more cautious on setting up rules for her
children contrary to her own mother:

For example, my mother has this, I, as such, do not have it. I'm a little stricter,
I mean for things like, | don't like to have my children eat junk food outside, I
don't do any such thing, my mother would buy (junk food) during our
(childhood) period, too, she would prepare stuff. For example, my children
have a (set) TV time, they have a play area, given that, my mother gets a bit
upset with me like this, you do not let the children be (set them free). And |
reply to that saying, this is not about being free, it is so that their routine
settles, and they know their schedule, a little in that fashion. My mom says
sometimes, you didn’t take after me, she says you are a bit crueler as a
mother, that’s the way she is doing this. Actually, this is not cruelty, | am
doing it to clear a good path for them. (Interview no.11, Appendix F, 197)

One participant clearly expressed her motivation to differentiate her mother’s
aggressiveness even if this may bring difficulty to her child-rearing in terms of
discipline and managing challenging behaviors of her child:
My mother, such as for the smallest thing, used to (react) in exasperation,
that, | can't do it to my son ... For example, my son and I, the other day, were
outside on the street all day, wandering around, he is a child who loves being

outside so much so that he’d rather be outside all day then do anything else.
At last, the time is 10 o’clock, he has a single scoop of ice-Cream on cone in
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his hand, he is licking it but does not want to go home, he is crying at the
building’s lobby, licking, my son, come on, no no no, but how stubborn, so
stubborn, this is what I did, I just held him by the ear so lightly, and I said you
naughty you, I took him upstairs while he was crying and shrieking, then |
cried, I cried, why did I hold your ear, why did I pull it, mommy’s little one,
I am sorry, my son, my heart’s center (Sweetheart), and there was no such
thing in our mothers' time. 1 would fall down, hurt my knee here, on top of
that, 1 would get a trashing from my mom. Maybe since we are not like that,
our children are not afraid of us, we cannot discipline as such. But | also say,
yes, when we compare it with the ways in my mother's time, no, my friend,
let me live according to my instinct, stop that, don’t do that, but this child will
do it anyway right now, of course he will do things, still I do not want to
become like our mother. (Interview no.5, Appendix F, 198)

Another participant stated her effort for self-development by being open to novelties

regarding mothering contrary to her mother, and to construct a different mothering

from her own mother’s.
Look, let me go back a long time, maybe | did not see these in my mother,
now my mother, see, was not a mother who was into improving herself or like
this, open to innovations. Maybe (she was limited) with the circumstances of
that time, but here it is, I did not see that in my mother, but some things | did
not see in my mother, some deficiencies, | saw those in myself, like let me do
this like this, do that like that, I can be a better mother, hence I strive.
(Interview no.13, Appendix F, 199)

4.3.2.3.2 Structural aspect

The focus is on women’s self-reflection on their own childhood, on former child-care

and parenting experiences, and on their own mothers’ mothering (see Table 22) so as

to correct their misparenting behaviors, and achieve the imagined parenting.

Outcomes of this learning experience are replication of or differentiation from own

mothers, promoting gender equality in child rearing, better problem-solving skills,

better relationship with the child, and worrying less as being illustrated through the

utterances of the participants (see section 4.3.2.3.1).
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Table 22. Dimensions of variation for Category B3

Category B:
Construction of
parental
knowledge and
skills

Dimensions of Variation

Category B3

Sources of
Learning

Objects of
Learning

Acts of
Learning

Outcomes of
Learning

Making use of
former
experiences

own childhood,
past childcare
experiences,
former parenting
experience, her
own mother’s
mothering

correcting the
misparenting
behaviors,
achieving the
imagined
parenting

recalling past
experiences,
inferring from
lived
experiences,
self-reflection

replication of/
differentiation from
own mother,
promoting gender
equality in child
rearing, problem-
solving skills, better
relationship with
the child, worrying
less

4.3.3 Transformation of self

In this section, Category C is elaborated by presenting its referential aspect through

illustrative excerpts from the interviews and its structural aspect through the relevant

referrals to dimensions of variation.

4.3.3.1 Referential aspect

Many learning experiences in motherhood are transformative in various dimensions,

so in this part, 1 would like to give a brief description of the transformative learning

theory. As a theory of adult learning, transformative learning theory attempts to

describe and analyze how adults learn to make sense of their experience, and

transformative learning involves reflectively transforming the believes, attitudes,

opinions, and emotional reactions that constitute our meaning schemes (Mezirow,

1991). Regarding the acquisitions coming out through the transformative learning

process, Mezirow (1991) states that:
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Evaluation of gains made as a result of transformative learning should attempt
to map the learners’ initial meaning perspective and compare it with his or her
later meaning perspective. Differences analyzed should include changes in
interests, goals, awareness of problems, awareness of contexts, critical
reflectivity and action, openness to alternative perspectives, ability to
participate freely and fully in rational discourse, and willingness to accept
consensual validation as a mode of problem solving in communicative
learning. (p.226)

Women'’s learning experiences as mothers are reflected as transformation of self by

15 participants. Transformation of self has been treated as transformation in personal

traits and attitudes, being empathetic to other mothers, and having a new grasp on

becoming mother.

4.3.3.1.1 Transformation in personal traits and attitudes
Women’s learning experiences as mothers are reflected as transformation in personal
traits and attitudes by 11 participants. There are various utterances by the participants
which reveal the transformative aspect of becoming mother on women’s self, and all
of these are positive expressions; women feel to a great extent content with the
person they have transformed into regarding personal trait and attitudes. These can
be summarized as becoming determined, patient, more organized and domestic,
flexible, socially sensitive, and as finding inner peace. These transformations on self
point out the experience- and learning-based character of becoming mother, and
these have been related mostly about maturation.

Regarding being determined, one participant expressed the reactions of her
family because of the changes in her attitudes:

Let me put it this way, for example, | used to have a hard time making

decisions, now my decisions are quicker and clearer, for example, |1 would

change my mind very quickly, for example, now | am not like that. My

family, for example, they are too much sometimes, they even said, after

becoming a mother, you became very know-it-all, | heard that, yes, because |
am not the Ayfer whom they were used to, like as it used to be the case in the
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past, I am not telling them that we can meet there as well, in the decisions |
made, such things may have happened. (Interview no.4, Appendix F, 200)

One participant uttered the concept of ‘finding inner peace’ and described it in her
own words as below:

| feel calmer. So, | definitely found the inner peace, | say. (How is that?, How
would you describe it, the thing you call the inner peace?) | mean, there is
always a fight with oneself for every person in this world, or rather, | have
this, well Nuray, why did you do it like this, now | understand that, for
example, doesn’t matter how flawed a person is, s/he's actually an awesome
person. I think of Mahir and Ufuk, for example, what | would consider as a
flow in myself, I wouldn’t consider the same thing as that big of a flaw in
them. So, | realized it was an nonsensical point of view. But | don't want to
go too far, I don't want to say | became complete when | become a mother or
such, but maybe it was a completion in a way, in terms of stopping the (inner)
struggle. (Interview no.6, Appendix F, 201)

Regarding being patient, one participant mentioned her increased patience toward
children: “Other than that, how can | say, | am not a very patient person in some
matters, towards children, towards my children at least, | can be more patient, |
notice that.” (Interview no.10, Appendix F, 202). Another participant mentioned her
-more- patient attitude toward others:
It's like you're getting more serious when you become a mother, when calling
this getting more serious, | mean more sedate, for example, | used to be more
impulsive, | would blaze up right away when someone said something, that
thing, | don't give that thing (reaction) anymore, it's as if, somehow, the
motherhood calms people down a bit, hence now I'm not doing it that much
per se. (Interview no.17, Appendix F, 203)
The requirements of taking care of a child bring changes in everyday life which
result in transforming the women regarding their household habits and routines. One
participant expressed her transformation to a more organized and domestic person by
making a self-comparison:
| was a disorganized person. What | mean is not only in the physical sense,
messy, but also in lifestyle, I would come and go as | please. Under no
circumstances | could be considered a tidy, orderly, or disciplined person. But

now | am, I am more organized. For example, I live my life more according
to a plan. What can | give as an example, | take care of housework a lot more,
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I could never be considered a domestic person in the past, but now, | may be
becoming one somewhat ... I mean, most probably, compared to other
women, | may be messier still, but compared to how | used to be, definitely
not as much. Still, if someone would drop by my home for a visit, they might
say that it is untidy. (Interview no.2, Appendix F, 26)

Another participant mentioned her transformation in terms of being flexible in child-
related issues:

| mean, | have rules, but I can relax some rules or adapt them in my own way,
S0 it is not case ever for me to leave them completely uncared for or
unattended, but on the other hand, it is so much such a thing like , their every
move, where they are going, what are they doing etc. that controlling thing,
by nature, | am controlling normally, but for example, after | had kids, |
realized that too, | mean, being strict about hygiene etc. matters, | relaxed my
attitude willingly, so if he picks something that fell on the floor and puts it in
his mouth, unless it is animal excrement, or his own poop, | do nothing. |
don't know, he takes pebbles in his mouth, licks them, then takes them out. |
mean, you'll choke, ah my son etc., I'm not doing things like that, let’s say, I
know that if he is at the stage to be able to eat a hazelnut, he would eat that
hazelnut, there is no such thing for sure that he will choke on that hazelnut. |
also know what to do in case it gets stuck in his throat, I'm good at some of
the first aid stuff. (Interview no.10, Appendix F, 204)

Through the experiences of becoming mother, the women become more aware and
sensitive to social issues, and more charitable, as one participant uttered:

As a person, your compassion is increasing relatively, frankly speaking, not
just for your own child, also outside, how to put it, when you see a child in
need of help, that automatically draws your attention. As | was saying, for
me, especially before I had a child, I loved them (children) from afar, | used
to say, oh how cute he is etc., but asking let me hold him, let me caress him,
never happened, neither being fond of children, neither towards children, nor
for animals. — even though I worry that something like that (would happen)
in parentheses, but- You don't want to harm a living thing, even if that may be
a puppy, or a kitten, if you see it’s been hit on the side of the road, your heart
aches, it's more intense than before. (Interview no.8, Appendix F, 205)

4.3.3.1.2 Being empathetic for other mothers
As six participants shared, the lived experience of becoming mother changes a
woman's perception of understanding and valuing other mothers’ effort while child-

rearing, starting with her own mother. The woman begins to realize how the rules,
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warnings and coddling of her mother emerged. This awareness is reflected positively
on the woman's relationship with her mother after she becomes a mother herself.
This situation also brings feeling of regret to the women because of their
inconsiderate attitudes in the past toward women who are mothers.

One participant expressed in detail how she was totally unaware of the efforts
of her mother when she was younger, especially before she had her own children:

| was not aware of what my mother was going through, not aware at all. After
| became a mother, my attachment to my mother etc. got stronger even more.
Well, you don't realize then, you're young, you're working, your interests are
very different. | wasn't aware of the (goings-on of) home either, what was
going on at home, what was being talked about, | wasn't following those
either, in short, I became aware of all that after | got married and had a child...
| am able to understand my mother like that, the things she experienced while
raising us, then the periods she lived through, | understand these by
witnessing myself, | realize the number of difficulties she had to endure, |
mean, all the things she did for us, how much she sacrificed. After | had a
child, of course, I said, if even | experience this, what about my mother with 7
children in a village of the Black Sea region, I am from Rize, my mothers’
(parents) were (living) in a village, under those circumstances, it is extremely
hard to raise 7 kids, mother-in-law, sisters-in-law all in the same house, | can
now relate to the things she lived through very well, as they also say, the
value of the mothers is understood after you have a kid (of your own), that is
truly what happens. Before that, there was no awareness, so | wish someone
had woken us up (to this fact) at that age, you understand afterwards, this is
my perspective now, my son does not understand me at this moment,
meaning does not understand possibly. (Interview no.20, Appendix F, 206)

One participant uttered empathy toward her mother-in-law’s behaviors to show
affection to her son (participant’s spouse) as if he were a child:
Well, it’s like this, my mother-in-law still pets my spouse as if he is still a
child. She was jealous earlier. And now I'm wondering, what if Eylem was at
that age, and | would probably behave similarly, there is such a thing, so
bizarre, of course, but I acknowledge that. (Interview no.3, Appendix F, 207)
Another participant stated her self-evaluation about her previous reactions and views
on other mothers busyness:
Frankly, 1 wasn't doing that. As a matter of fact, we went to my cousin's place
once, we're going to go somewhere, the kids were small, younger than my

daughter now, their preparations etc. All right, | was single at that time, all
right, that time I would say grab the kid, go out, but it doesn't work like that,
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first you dress them up, and get their food. (Interview no.15, Appendix F,
208).

One participant focused more on the emotional aspect of being a mother, and
mentioned the mutual feelings shared by mothers:

For example, you understand the mother-child relationship. In the past, I, |

had nephews, | loved my nephews, but it was fleeting, I couldn't know the

emotions their mothers’ felt, that's what you fail to grasp, the feeling of
motherhood. But now, for example, | understand very well, I couldn't know
what anyone (felt for) their child in the past, now for example, I know.

Because as they say all the time, only people who themselves had fallen from

the roof understand those who fell from the roof. So now then, only a mother

understands a mother, one does not understand her emotions if they
themselves are not a mother, for example, 1 don't know if you are a mother,
but that feeling, only a mother can understand. The things they feel,
experience, for example her offspring getting sick, or a mother whose child

dies, that for example, I do not know, if you would experience these as | did,

but for sure a mother would be more, like feels that deep in her heart, really

feels it. Motherhood is such a feeling. (Interview no.17, Appendix F, 209)
4.3.3.1.3 Having a new grasp on becoming mother
As half of the participants pointed out, the women develop a new grasp on
motherhood through their lived experiences which begin during pregnancy and
extend beyond. Within this new grasp, two aspects are prominent that the
motherhood they have been experiencing is different than imagined, and that it is
different than what has been told and culturally imposed.

Eight participants stated that there are differences between what is
fictionalized about becoming mother before the child is born and what is noticed
afterwards. Among the unexpected turn of events are the intensity of the practice of
motherhood which spread to the whole life of women especially in the first year, the
dimension of emotional labor, and the transformation of the perception on childhood
and child-rearing. Hence child-rearing is beyond a technical thing and each child's

own holistic development, emotions and psychology are also important and this

induces unpredictability for mother’s lived take on her expectations.
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One participant stated that she did not expect the intensity of motherhood that
occupies a woman's life 24/7, and how much this situation changed her life:

In other words, after becoming a mother | think, one realizes how difficult a
mission this actually is by experiencing it. Because in my opinion it is very
difficult to predict its intensity beforehand. Therefore, the thing that changed
was actually that, in the first years it being such an intense thing, for a person
the amount (it affects) her life, no matter how many times a person declares, |
do not change my life, such a thing cannot happen (that is not possible).
(Interview no.10, Appendix F, 210)

Another participant underlined the emotional labor of mothering: “Motherhood, like
this, always, she carried us in her womb, did a lot for us, I, too, used to think like that
in the past, now more than that, I know about its emotional extent as well” (Interview
no.6, Appendix F, 211).

Moreover, while there is a re-conception about the definition and perception
of motherhood, this situation brings with it a new perspective on the phenomenon of
childhood as one participant uttered:

For example, I used to think that I could guide my child more promptly, that |
could do something without locking horns, and that I could do it while being
more relaxed. Of course, after | became a mother and became involved in
this, I saw that it was more difficult.” (Interview no.4, Appendix F, 212)

Another participant explained how she realized that child-rearing is beyond a
technical one-size-fits-all, and that each child's own holistic development, emotions
and psychology are also part of the equation:

At first, when you don't know (how it actually is), you look at it as if it's a
technical thing, you say, okay, you feed it, you breastfeed, pick it up, you
think that’s all folks, that’s all, like all about meeting their needs, that’s how
you assume what the workload is, but we learn later on, that making them eat,
drink, or putting them to sleep, is only a small part of it. In fact, the
psychology of that child and, how can | say, his soul and emotions, it is more
difficult to keep these in balance, frankly, it can be easier (you assume)... But
especially after a certain age, after the age of two and a half or three, he is no
longer a child but an individual, that is, a unique individual, you can't bend
him toward the paths you want, or how can | say, you cannot look at the kid
from a technical aspect, that every child is special, for that kid, | can't do with
my son what I did with my daughter, or | can't do with my youngest what |
did with the middle child. You know, you take shape according to them,
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because it's such a thing that, it’s not the same, you can't offer the same
things. One child is happier to be squeezed and to be cuddled, while the other
is uncomfortable (with those). The other one, for example, when you talk
nicely, when you talk lovingly (is happier), but when the other one grows up
a little bit, especially if you don't have limits, if you don't have rules, he may
trespass, meaning it all depends, there is not a single thing | can mention for
sure that (applies to all), because you may hurt a child if you try to approach
every one of them the same way, that is. Like, you may need to be crystal
clear with one of them, that’s how he understands, the other understands
better if you approach him from a little more emotional side, so it's very
different. (Interview no.8, Appendix F, 213)

What is experienced is different from the imagined and fictionalized motherhood,
however this is also caused by what other people tell (or not tell) about motherhood,
including those who are mothers, and what is culturally imposed as five participants
implied. Things such as the happiness about motherhood, which is said to begin as of
pregnancy, the intense love to be felt for the child, and the feeling of devotion are
uttered very often. On the other hand, the physically tiring aspects of pregnancy,
birth and the first months, and its reflections on the life of women and relations with
the spouses are not emphasized. As Miller (2010) states:

The predominant feeling in the narratives right after the birth is that the birth
is not what women think. After some thought, they come to the conclusion
that the experts did not prepare them adequately or in the proper way. But it's
not just the experts who hide what giving birth can really look like. The pact
of silence that some women feel surrounded by from the moment of
preparation for childbirth involves not only healthcare professionals but also
friends and family. (p.155-156)

One participant exemplified this case during interview as follows:

Because, like this for example, always what | heard, it is very standard, the
magnificent love (I felt) when I first held it in my arms, and such descriptions
that you keep hearing from people around you, for instance, that is not how it
is in my opinion, the motherhood. (Did you feel such a thing?) No, I didn't,
for example, nobody told me this at that moment. | gave birth by cesarean
section and I was in serious pain, so | was in bed, the moment | took Artin in
my arms for the first time, there was no such gushing (emotions) when | took
him in my arms for the first time. Because | was hurting and when I held him
in my arms, my pain increased a little bit ... Just then, the poetic side of all
this is being mentioned mostly, meaning more precisely the part of that love
and this happiness is being mentioned a lot, but on the other hand, the
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problems a mother may experience is not being mentioned that much for
example, and | saw this clearly. (Interview no.2, Appendix F, 214)

Another participant complained about the illusive representation of having a child
and being a mother in social media:

So now, for a person who has never been a mother, it is not easy anyway, for
even for your child, it is not easy to change your living conditions completely,
it is presented to you as such thing, like a very fancy, magical world, painted
in powder pink, you also follow it on the internet, blogger mothers etc..
Initially, I was looking (at those things) at my daughter (‘s time), following,
now | don't at all. But this thing is presented like such a world. Apart from
that, your little baby has a lot to expectations from you, it is at the beginning
of her life, such an arduous journey. ... (You said, a fancy world is being
presented, a magical world is being presented, what kind of world is the
presented world?) It's as if like the baby is a machine, it will never cry, it will
adapt completely to your conditions under the most favorable terms for you,
then you are looking at photos from Instagram etc., you find all those little,
tiny clothes etc. very charming. But all the time, for example, when Ozlem
was born, she had colic, she cried unbelievably continuously for seven
months, she didn't sleep during those seven months. (Interview no.9,
Appendix F, 215)

One participant emphasized the relationship with the spouse which could be affected
by the new-born child, and implied that people are unwilling to share their negative
experiences until someone lives the same:

Of course, everyone's experience is actually very unique in this regard, |
mean, in some of them, the mother develops postpartum depression, and in
some, such things can happen to the father. One of my colleagues here, who
experienced this as a mother, mention that, the first three months may be
extremely difficult, but this is temporary, that’s why do not do such things
etc. but other than that, details, what are these difficulties, | know she advised
me so, since it was hard for her as a person who herself had postpartum
depression, but the bottom line, it is not only developing postpartum
depression. Apart from that, there may be 1000 different complications, there
may be many troubles in the family and so on. In other words, no one talks
much about these things, only after it happens, while talking to others, (they
say) yes we also had such experiences, as an example, when my sister got
divorced as well, they actually lived like this for a year etc., you hear of these
experiences, and in fact how straining things can get especially with respect
to the couple’s relationship, not many people mention this. (Interview no.10,
Appendix F, 216)
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Despite the devoted image of mothers which is imposed by the socio-cultural context
on women, other two participants pointed out the importance of women protecting or
re-gaining their personal spaces in their lives, and not give up on themselves. The
first participant mentioned her being far away from working life for a long time, and
her regret and new grasp about this case:
Actually, you dedicate too much from your own life, in short, we should not
have to give up much from our own life. You know, motherhood is a new
addition to our life, but you should be aware of yourself while keeping up
with it, you should not forget (about) yourself. Because, after a while, (for
me) 14 years have passed at that, | want to go back to working life again, but
everything has changed so much, computer programming, work
methodologies and so on, we forgot so many things, where can we start again,
my age, you know at the entrance level, there is age requirement for hiring
staff. (Interview no.20, Appendix F, 217)
The second participant uttered the importance of perceiving and sharing the childcare
as a social issue, which she realized more accurately after her child started to attend
nursery school:
Definitely, the liberation of mothers as women, with respect to the things she
wants to do as a woman is an extremely important thing, also, you really feel
relieved, too, you know, it is very overwhelming to look after that child all
the time, so a person cannot take care of a child 24/7. Even if you do, | think
you are not doing well, meaning this is not healthy, what is healthy, as a
matter of fact, is, the child’s care, education etc. processes (responsibilities)
to be shared by the community, apparently this is such an important thing.
(Interview no.2, Appendix F, 218)
There are several discourses regarding the child-mother relationship, and one is dealt
with also the “woman beyond the child” aspect in this relationship. It brings forth the
idea that to raise happy children, the mothers need to be happy, too; and within this
perception, women can find and have joy, pleasure, and meaning beyond their
children and their house which in turn benefit both woman and child (Elvin-Nowak
& Thomsson, 2001). Some of the mothers are successful to achieve this, some are

struggling with it and expanding their personal spaces gradually when their children

grow older, and others feel more stuck but still defend their rightfulness for their
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needs and wishes. Here, the most effective factors are economic conditions and
opportunities of the family, the support of spouse in childcare and household chores,
and the number of children. Moreover, it should be acknowledged that “bringing up a

child is a community thing” (Sawyer, 1999, p.19).

4.3.3.2 Structural aspect

The focus in this category is on transformative effects of women’s lived experiences
as mothers on their personal traits and attitudes and on their conception of becoming
mother (see Table 23). Outcomes of this learning experience are being more
determined, patient, organized and domestic, socially sensitive, finding inner peace,
being empathetic for “own” and other mothers, and having a new grasp on becoming
mother as being illustrated through the utterances of participants (see section

4.3.3.1).

Table 23. Dimensions of variation for Category C

Category C:
Transformation of Dimensions of Variation
self
Sources of Objects of Acts of Outcomes of
Learning Learning Learning Learning
Having a new grasp | lived no intended experiencing, being determined,
on becoming experiences object of reasoning, self- | patient, organized
mother learning reflection, and domestic,
inferring from being empathetic
conflicts and for ‘own’ and
confrontation other mothers,
with reality being socially
sensitive, finding
inner peace,
having a new
grasp on
becoming mother
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4.4 Outcome Space

Outcome space is the overall exhibition of the findings of the study. In
phenomenographic studies, outcome space provides a holistic and collective grasp on
study participants’ ways of experience of the phenomenon to be studied (Akerlind,
2005). On the other hand, a visual presentation of simply names of the categories of
descriptions is not sufficient to depict the richness of the findings (Collier-Reed &
Ingerman, 2013), so it is illustrated through various forms like tables, images or

diagrams which show the relationships between the categories (Yates et al., 2012).

4.4.1 Outcome space for conceptions on becoming mother
According to this study, five categories of description (one category with two sub-
categories) have been discovered which represent the conceptions of women who are
mothers on becoming mother. These are:

e A multifaceted process

e A life changing experience

e A struggle with diverse difficulties

e A set of particular personal traits and feelings

e A dynamic interaction with others

o Extended family

o Larger society

The outcome space (see Figure 2) depicts the conceptions of women who are
mothers on becoming mother by showing the cumulative involvement of the major
determinants which are effective in constituting the participants’ ways of

experiencing the phenomenon. To remind, these major determinants are mother
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herself, her child(ren), her spouse (the father), members of extended family and
larger society, and socio-cultural context.

The colors in the diagram represent participant women’s positive or/and
negative perceptions of lived experience. Blue color in the diagram represents the
positive perception, red color represents the negative perception, and the blue-red
stripes represent the perception which is both positive and negative regarding the
particular lived experience. Moreover, the size of the shapes is proportional to the
number of utterances (not the participants) regarding the conceptions.

In conception of ‘becoming mother as a multifaceted process’, mother and
child; in conception of ‘becoming mother as a set of personal traits and feeling’,
mother and socio-cultural context; and in conception of ‘becoming mother as a life
changing experience’, mother and father are the major determinants. The array of the
shapes representing these conceptions are one under the other because the
determinants are different from each other for these three conceptions except the
mother, and | aimed to prepare a diagram which is getting complicated horizontally
to show the cumulative relationships.

Shape for the conception of ‘becoming mother as a dynamic interaction with
others’ which is formed by interaction with extended family (mother, socio-cultural
context, and members of extended family) and by interaction with larger society
(members of larger society, and socio-cultural context) is placed next to the shape for
‘a set of personal traits and feelings’ since they have a mutual determinant which is
‘mother and socio-cultural context’. ‘Becoming mother as a struggle with diverse
difficulties’ which includes all the determinants except the child is represented next

to ‘a dynamic interaction with others.’
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When we take a holistic look at the findings, we can see and claim that the
reciprocal relationship between the mother and the child in the multifaceted process
of becoming mother, the changing responsibilities and priorities, and the changes in
everyday life as the outcomes of becoming mother as a life changing experience, and
the dynamic interactions with extended family and larger society have influences on
personal traits and feelings of women as mothers. Moreover, the dynamic
interactions with others, the changing responsibilities and priorities, and the changes
in everyday life influence the struggle with diverse difficulties of becoming mother.

These explanations also clarify the meanings of the arrows in the Figure 2.

BECOMING MOTHER

Figure 2 Outcome space for conceptions on becoming mother

For this outcome space, the illustrated relationship between the categories is referring

to the diverse and cumulative involvement of different determinants. Although the
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scope of the categories is expanding regarding the major determinants, this
expansion does not result in the structural inclusions of the former categories, so the
depicted hierarchy between the categories is horizontal.

4.4.2 Outcome space for women’s reflections on their learning experiences
According to this study, three categories of description (some with sub-categories)
have been discovered for women’s ways of reflecting on their learning experiences
as mothers. These are:

e Acquisition of parental knowledge and skills
o Parental knowledge and skills through other mothers
o Parental knowledge and skills through experts
e Construction of parental knowledge and skills
o Self-experience
o Arreciprocal process with children
o Making use of former experiences

e Transformation of self

The outcome space (see Figure 3) depicts the women’s reflections on their learning
experiences as mothers. The names of categories and sub-categories of descriptions
are presented in a diagram within round shapes, and the size of the shapes are
proportional to the number of utterances (not the participants) about the conceptions.
Regarding their placement in the diagram, the shapes for acquisition of parental
knowledge and skills and for construction of parental knowledge and skills are
placed in the upper side of the diagram, side by side. These two categories of
description with their sub-categories are representing two simultaneously, and to a
great extent, conscious processes which start as early as women plan to have a child.
The third category which is ‘transformation of self” has its place in the lower side of
the diagram by its own since this is a more spontaneous and gradual process of which

outcomes are much more related with women’s self rather than solely with the child
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Women’s Reflections
on Their Learning

Experiences as Mothers

Other self-
mothers experience

Acquisition Construction
of parental of parental Reciprocal
knowledge klw“"ledge and process

and skills skills wr.lh
children

Making use
of former
experiences

Transformation
of self

Figure 3 Outcome space for women’s reflections on their learning experiences as
mothers
Through a holistic look at the findings, we conclude that the process of acquiring
parental knowledge and skills through other mothers and experts have influences on
the women’s own construction of parental knowledge and skills, and women’s
transformation of self as mothers. In the same way, the process of constructing
parental knowledge and skills has influence on women’s transformation of self as
mothers. These explanations also clarify the meanings of the arrows in the Figure 3.
For this outcome space, the illustrated relationship between the categories is
portraying their influences on each other and their temporal feature of emergence,

and the depicted hierarchy between the categories is circular.
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CHAPTER 5

CONCLUSION

In this chapter, summary of the study and the findings, reflections on conducting a
phenomenographic research, overall implications for adult learning and education,
limitations of the present study, infered further research opportunities, and

concluding remarks are presented.

5.1 Summary of the study and findings
In this study, phenomenography as a qualitative research methodology was used to
investigate the variations in conceptions of women who are mothers on the
phenomenon of ‘becoming mother’ and their reflections on their learning
experiences as mothers. The aim of the study is to reveal and describe women’s
varying ways of experiencing the phenomenon of becoming mother in two aspects:
1) the conceptions on becoming mother, and 2) the reflections on learning
experiences regarding becoming mother. The sample of the study consists of 20
women who are mothers with various characteristics like age, educational level,
working status, and number of children (see Table 7). The data for the study were
collected through semi-structured and audio-recorded interviews, and the
phenomenographic data analysis procedure was followed to evaluate the interview
data (for the analysis steps see Table 6).

The first research question posed, which is “what are the conceptions of
women who are mothers on the phenomenon of becoming mother?”, led us to five
categories of description (one category includes two sub-categories) that have been

discovered through the data analysis. Becoming mother is conceived as:
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e A multifaceted process
¢ A life changing experience
e A struggle with diverse difficulties
e A set of particular personal traits and feelings
e A dynamic interaction with others
o Extended family

o Larger society

The woman herself, her child(ren), her spouse, members of the extended family and
larger society, and socio-cultural context are major determinants which are effective
in constituting the participants’ ways of experiencing the phenomenon. These
determinants’ forms of involvement, women’s positive and/or negative perceptions
of lived experience, and outcomes of lived experiences for women constitute the
critical aspects in conceptions of the participants. These critical aspects compose the
dimensions of variation in conceptions, and show the structural relationship between
the categories accordingly (see Table 8 and 9).

As corresponding the second research question which is “what kind of
variation is there in women’s ways of reflecting on their learning experiences as
mothers?”, three categories of description (some with sub-categories) have been
discovered through the data analysis. Women’s learning experiences as mothers are
reflected as:

e Acquisition of parental knowledge and skills
o Parental knowledge and skills through other mothers
o Parental knowledge and skills through experts
e Construction of parental knowledge and skills
o Self-experience
o Areciprocal process with children
o Making use of former experiences

e Transformation of self
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Sources, objects, acts, and outcomes of learning experiences of women as mothers
constitute the critical aspects in how they reflect on their experiences. These critical
aspects compose the dimensions of variation in women’s reflections on their learning
experiences as mothers, and show the structural relationship between the categories

accordingly (see Table 16 and 17).

5.2 Reflections on conducting a phenomenographic study
For this study, the utilization of phenomenography is considered crucial from an
educational researcher’s point of view since almost all the other qualitative research
methods have roots in other social sciences like philosophy, sociology and so on, but
phenomenography has been first utilized in educational sciences for learning studies.
As Kettunen and Tynjéla (2018) describe:
Phenomenography provides a systematic way of analyzing qualitative
research data and makes it possible to uncover the qualitatively different ways
in which various phenomena are experienced or understood. It helps
researchers describe the aspects that make one way of experiencing a certain
phenomenon qualitatively distinct from another, and to illustrate the
underlying structure of variation across a group of participants. (p.8)
So, based on the view that motherhood and mothering practices do not have a single
description, and that those are not conceived and experienced in a singular way by
women, phenomenography -because its concern is to reveal the variations in lived
experiences of a particular phenomenon - was decided as the research approach for
this study.
Data analysis process of this study was truly time consuming as expected.
Due to the demands of the phenomenographic analysis, | needed to turn back to the
raw data many times, | read and re-read the whole transcriptions repeatedly, and I re-

organized categories many times. ‘Reiteration’ was the keyword during the data

analysis. However, | am very glad that | conducted all of the steps of this study
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personally which pulled me totally in the research and made me feel confident about
the accurate and purposeful use of the collected data. | can assert that categories of
descriptions which have been discovered in the data meet Marton and Booth’s (1997)
three criteria when evaluating the quality of ‘'emerged’ categories of description:

i. Each category points a distinct way of experiencing it.

ii. There is a logical relationship between the categories.

iii. The number of the categories is reasonably few for introducing the variation

in the data.

On the other hand, for the analysis of the data, the important thing and the main aim
was to discover the variation in the utterances, not to find out the mostly uttered
conceptions. Although -when reporting the findings- | have mentioned the number of
participants who uttered a particular conception and even depicted this in the
outcome spaces regarding the size of the shapes, this does not mean that any given
utterance is superior/inferior to others.

Lastly, | want to mention gender issues and phenomenography very briefly.
According to Hazel, Conrad, and Martin (1997), phenomenography and feminism
can go side by side for several reasons. First, for both phenomenography and
feminist research, process is equally important as the content, and experiences are
core for learning. Moreover, the subjects’ way of experiences in studies are evaluated
without trying to make them fit to the predictions of the researcher in both
approaches (Hazel, Conrad, & Martin, 1997). But still, there are some conflicts
regarding gender issues that gender has not been treated and considered as a
particular issue in phenomenographic research studies beyond being a variation in

the sample. Hazel et al. (1997) pointed the lack of ‘emotions’ in phenomenography
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which deals almost only with the cognitive, although “feeling and thinking are
intimately related, even inseparable” (p.221), and accordingly stated:
if a significant aspect of experience, such as emotion, is missing from the
experience as it is interpreted by phenomenography, then this is significant
for those who see emotion as integrally related to the way people come to
know and understand the world around them. (p.222)
Because the conceptions and learning experiences regarding mothering cannot be
examined and evaluated by ignoring or excluding the aspect of feelings, using

phenomenography for this study is also in a distinct position to broaden the scope of

phenomenography.

5.3 Implications for adult learning and education

Pang (2003) defines learning as “a change in the learners’ capability of experiencing
a phenomenon in the world around them” (p. 153). In the same manner, as women as
mothers learn more and more regarding how to parent their child(ren) in various
domains like physical care, psychological and emotional support, pedagogical
support and so on; their understanding of mothering, and their self-perceived positive
impact on their children are improved.

Feminist theorists consider the lived experience of women as a sphere of
adult learning and knowledge construction. However, maternal learning and parent
education are most of the times organized around formal learning activities which
may lack the consideration of “contextual, social and emotional factors that
potentially influence maternal ability or behavior” (Fowler, 2002, p.158). Therefore,
professional attention is also needed to be given to informal and incidental learning
experiences which play an important role in becoming mother (Fowler, 2002).

Although there are many educational programs with formal learning activities

for mothers, -and we cannot completely ignore their effects-, it is debatable to what
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extent these programs -with their content and format- correspond to the learning
needs and demands of the mothers. If an adult education program for mothers is not
designed as being sensitive to diverse characteristics of women and the socio-cultural
context to which they are associated with (by will, by force, by necessity, by
kinship, etc.), and aims to transmit the idea of a structured and unquestionable form
of mothering, what is left to those women after the education is the feeling of being
out of norm and alienated.

Many mothers believe that they can learn best from other mothers. In other
words, they trust and internalize the information more if the person who delivers the
information has similar experiences with them. This does not mean -of course- adult
educators should be mothers, however adult educators need to be aware of that
perspective and show empathy toward this perception. On the other hand, most of the
women in this study mention the feeling of unconfidence, uncertainty, and the
feeling of guilt mostly because of the interferences of the extended family members
and some other fellow mothers. Thus, there is a need to build empathetical settings
for ‘learning together and from each other’ to validate women’s experiences and
skills as mothers. This can have such an implication that adult educators can organize
informal learning settings where mothers at a similar stage in their motherhood, more
experienced mothers, and expectant mothers would be brought together in different
composition (same stages together; less and more experienced together,
intergenerational meeting etc.) where listening to each other and empathy is
encouraged, and possible harmful suggestions -and also reactions- are regulated and
moderated by adult educators through expert knowledge.

At this point, | want to mention a very important concept which is the

‘community of learners’ and ‘community of practice’ because women as mothers -to
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a great extent- share a common ground with a lot of aspects regarding their and their
children’s lives. Marton and Trigwell (2000) describe these communities and the
learning experiences which occur accordingly as follows:
In everyday life people participate in purposeful activities, they rely on, and
support, each other and they make use of rich material, intellectual, and
linguistic resources. They make use of tools—physical and conceptual. They
are part of “learning communities”, an expression that implies an interest in
considering learning as a product, or a by-product, of participation in social
practices.... Learning community thus refers to a group of people
participating in a shared social practice, which changes as the members learn,
and the members learn as the practice is changing. Actually the community
will change its way of behaving in ways that cannot be reduced to what
individuals learn. The community learns as a whole. (p.384)
As a prominent feeling of being a mother which was expressed during the interviews,
‘worries’ of women as mothers need to be worked on to provide them with the
coping strategies with various types of these worries so as to be able to have a more
pleasant and peaceful experience of being a mother. An utterance from one of the
pilot interviews of this study is symbolically very meaningful to depict this issue:
| feel my heart beating outside.... I mean, my heart is outside of my body...
you can protect the heart within your chest, which is protected after all, but
when you feel your heart beating outside, it's open to all kinds of dangers.
During the study, fathers were not mentioned by mothers when talking about their
learning experiences. There were no expressions regarding co-learning the practice
of parenting. Therefore, adult education programs and learning activities designed
for mothers may also include alternative contents like co-parenting. Parent education
programs are prepared, organized, and presented separately for mothers and fathers.
There might be some explanations regarding the socio-cultural context, or some
practical reasons like need of childcare during the education, etc., however more
educational programs should be designed which would target both mother and father

at the same time to promote co-parenting and an equal sharing of the household

chores.
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Moreover, prenatal educations should include more preparatory information
for postpartum period, and adult educators need to work with medical experts to
increase the effectiveness of family health centers (aile sagligi merkezleri) especially
for new mothers. Re-regulating and strengthening the life of women while and
beyond child-rearing, and coping strategies with the imposition of intensive
mothering should also be included in topics of empowering mother education
programs.

On the other hand, the reality is that it is inevitable to reproduce the present
gender characteristics and roles again and again in such a climate where the division
of child-raising labor is so strict that the women voluntarily or involuntarily
undertake almost all the responsibility regardless of their working and/or marital
status. Therefore, there is a need to seek and share the ways of good practices in
which raising a child and women’s self-actualization beyond their “mother” identity
are possible at the same time. This in turn carries the high possibility in itself for
non-sexist child rearing practices, and a change in society for a more egalitarian
living.

Because of the increasing use of social media tools, it can also be suggested
that adult educators and related experts use social media tools effectively to build and
use democratic, sensitive to diversities, rational, and interactive learning platforms,
and encourage a more efficient and healthy use of social media regarding mothering
(and fathering) accordingly.

| also want to add another point of view when talking about the conceptions
and experiences of women as mothers. | am very much impressed by an expression
of a mother during a pilot interview of the study. She said: “You are raising a child,

you are in an experience, like the scientist discovers, you discover that child, in my
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opinion, every mother is also a scientist”. I think the perspectives, insights,
experiences and ‘discoveries’ of mothers are very important, and can be very useful
when working on the issues of children’s development and education, and teacher’s

education and professional development.

5.4 Limitations of the study and suggestions for further studies
Although there was an attempt to reach a variation in sample, some demographic
characteristics which might (or not) provide more variation in responses were lacked
in the sample of the study. For example, all the stay-at-home mothers were primary,
middle, or high school graduates. There were no non-working mothers with a
bachelor or higher degrees. Moreover, there were no employed white-collar mothers
in the sample, on the other hand all the working mothers in the sample were working
in a public university in Turkey in various (academical and non-academical)
positions, and almost all the utterances regarding their experiences on working
conditions as mothers were positive. Regarding the age of mothers, although there
were mothers over 40 years old, the youngest one was 28 years old. | wonder if there
were younger participants, would their experiences add variation to the findings.
Another limitation is that the participants were women who were working in
a university (in various positions) and whose children were attending the university
preschool, women who were the participants of a Mother Education Program, and
women who responded to the call of their children’s teachers to participate in the
study positively. These characteristics might mean that all the participants in one way
or another, and to varying extents, have an association and a positive attitude in
education and school. Moreover, all the mothers were living in Istanbul although

many of them were born and grown up in other cities of Turkey. So, the conceptions
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and learning experiences of women as mothers who are from different regions of
Turkey might be investigated and be compared regarding the effect of socio-cultural
context.

On the other hand, after the analysis of the data, | have realized that the
conceptions on fatherhood and childhood are also among important determinants of
the sense of motherhood, and the mothering practices. Therefore, further studies
which investigate mothers’ perceptions on fatherhood and childhood (and the
changes in these perceptions after becoming mother) might provide significant data
regarding how the motherhood ideology is reproduced, and trace the possibilities for
a more emancipatory and collaborative parenting discourse and practice.

Because this study has been conducted with women in intact families, the
support (or the lack of support) of the father has been uttered in almost all issues
mothers have raised. Therefore, replicating this study with single mothers might
reveal different results. Moreover, as Sara Ruddick (1989) raised the issue,
mothering is not limited to women. This study can be replicated with single fathers
who are primary caregivers of their child(ren), and the findings can be compared

with the findings of studies conducted with single mothers.

5.5 Concluding remarks

As Andrea O’Reilly (2019) suggests: “any understanding of mothers’ lives is
incomplete without a consideration of how becoming and being a mother shape a
woman’s sense of self and how she sees and lives in the world” (p.14). This study
has put emphasis on women’s conceptions and learning experiences in the

phenomenon of becoming mother, and revealed their feelings, struggles, interaction
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manner with others, how they make sense of their learning as mothers, how
becoming mother transforms them, and in what way.

Mothering practices are as diverse as fingerprints, and the ways that women
experience, conceive, and make sense of motherhood are also varied in relation with
the women themselves, their children, the spouses, extended families, larger society,
and socio-cultural context. Becoming mother is gradual, and experience- and
learning-based, includes both positive and negative feelings, and not something only
between the mother and the child. Mothering experience as a reciprocal relationship
with child is mostly positive and nourishing. Problems and difficulties emerge when
other parties (spouse, extended family members, members of larger society, and the
institutions of socio-cultural context) get involved not as supporting -as the women
need and demand- but as interfering agents, and when the gap between what is forced
to do (what is expected) and what is reasonable to do (at the same time by keeping
the physical and psychological health) as a mother is getting wider. But women need
-as they expressed- to be appreciated as a woman and a mother instead of being the
target of constant criticisms of others.

On the other hand, due to the highly increased standards of being a “good”
mother, there is an expectancy for a 24/7 effort with ‘pleasure’ through it. The
woman has to be successful as a spouse, as an employee, as a mother and as a
daughter (of her own parents) with her physical appearance, diligence, self-sacrifice,
kindness, endurance and so on.

Although the women themselves experience becoming mother as a gradual
process, the reality is that the woman is considered as ‘mother’ by ‘others’
immediately after the birth with all the powerless responsibilities; and whereas being

a mother becomes the only identity for many of the women and cover all their lives,
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this is not the same with men. Fatherhood is only a part of their full identity. The
issue needs to be considered beyond the issue of father involvement, that is, what a
woman needs is not necessarily someone to take care of her child and she will do the
housework (there can be alternatives for that), but what she needs is a balanced life.
She wants to take care of her child, to take care of her home and herself, and to spend
time with her spouse, and her friends. On the other hand, father involvement is
always evaluated and encouraged within the best interest of the child, and fathers are
being motivated from that perspective. Thus, most of the time, the father’s
participation does not take place in a more egalitarian setting.

Another important issue is that child-rearing needs the support of the whole
community. As the extended family gave way to the nuclear family, the importance
of kindergartens and preschool institutions becomes more evident. In addition to its
benefits for children, this is very important now that women do not stay at home
(regardless of their working status), do not stay away from working life, and take
time for themselves.

Becoming mother is spiritually enriching and transformative for women in
many positive ways if they can experience and enjoy the mutual and supportive
learning opportunities in the family and the society, if they have support and
acceptance for self-experience and self-reflection regarding their mothering, and if
they have personal space and time to strengthen their sense of self as a separate
individual from their children and household. What is demanded by women who are
mothers is actually -and most of the times- not a total return to their ‘old”’ life, this is
not entirely possible because of the self-transformations they have experienced, but
having a life as a mother, while endeavoring for their self-actualizations socially,

economically, and culturally in tandem.
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| -as a feminist woman, as a mother, as an early childhood education and
adult education expert, and as the researcher of this study- can conclude that the
difficulties and challenges that the women face are actually related to the
motherhood as an institution and patriarchal ideology, and not exactly related to
mothering practice, which in itself has the potential to transform the women, families

-and also the society- in a more progressive and hopeful way.
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APPENDIX B

INTERVIEW QUESTIONS IN ENGLISH

Age:

Educational Status:

Your job:

Number of children:

Maternal age in your first child:
Married / single:

Age/Gender of Children:

1) What does “becoming mother” mean to you?

2) Were you thinking this way before your child was born? Have your thoughts on
motherhood changed over time? What was effectice? Can you give a concrete
example?

3) How and where did you start learning about mothering?

4) When you think about before and after motherhood, what effect did this process
have on you?

5) How has becoming a mother affected you as an individual in society, working life
and family?

6) When you think of your own mother and your own mothering, do you see
similarities and differences? How does this situation make you feel and/or think?

7) Do you experience differences between the mother you want to be and the
mothering you do?

8) Are there any differences between the mothering that is expected of you and the
mothering that you do or want to do?

9) What did this interview make you think about motherhood / yourself? When you
thought about this interview, were there any things you thought/expressed about
motherhood for the first time?

10) Is there anything you would like to add about what we talked about?
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APPENDIX C

INTERVIEW QUESTIONS IN TURKISH

Yas:

Egitim Durumu:
Mesleginiz:

Cocuk sayist:

Ik Anne Olma Yast:
Evli/Bekar:

Cocuklarin yas1 / Cinsiyeti:

1) “Anne olmak” sizce ne demektir?

2) Cocugunuz dogmadan 6nce de mi boyle diisiiniiyordunuz? Annelikle ilgili
diisiinceleriniz zaman iginde degisti mi? Ne etkili oldu? Somut bir 6rnek
verebilir misiniz?

3) Anneligi nasil ve nerelerden 6grenmeye basladiniz?

4) Annelik 6ncesini ve sonrasini diisiindiigiiniizde, bu siirecin size nasil bir etkisi
oldu?

5) Anne olmak, birey olarak sizi toplum igerisinde, ¢alisma hayati icerisinde ve
aile igerisinde nasil etkiledi?

6) Kendi annenizi ve kendi anneliginizi diisiindiigiiniizde benzerlikler ve
farkliliklar goriiyor musunuz? Bu durum size ne hissettiriyor ve/ya

diistindiiriiyor?

7) Olmak istediginiz annelikle, yaptiginiz annelik arasinda farkliliklar yasiyor
musunuz?

8) Peki sizden beklenen annelikle, yaptiginiz ya da yapmak istediginiz annelik
arasinda farkliliklar var m1?

9) Bu goriisme size annelikle ilgili / kendinizle ilgili ne diisiindiirdii? Bu
goriismeyi diisiindiiglinlizde annelikle ilgili ilk kez diislindiigiiniiz / ifade

ettiginiz seyler oldu mu?

10) Konustuklarimizla ilgili eklemek istediginiz seyler var m1?
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APPENDIX D

PARTICIPANT INFORMATION and CONSENT FORM

Institution supporting the research: Bogazi¢i University

Title of the Study: A Phenomenographic Study of Women's Transformative Learning
Experiences as Mothers

Project Coordinator: Prof. Dr. Ozlem UNLUHISARCIKLI

E-mail address: [ lGEGEGCGEEGEGG
Phone: NI

Name of the researcher: Isik SABIRLI
E-mail address: [ IR
Phone: IR

Dear Participant,

I am a thesis student at Bogazi¢i University, Department of Educational Sciences,
Adult Education Doctorate Program, | am conducting a thesis under the supervision
of Prof. Dr. Ozlem Unliihisarcikli under the title of “A Phenomenographic Study on
Transformative Learning Experiences of Women as Mothers”. The aim of this study
is to examine the phenomenon of “motherhood” by listening to; learning experinces,
the way of being effected from these experiences and different practices of
motherhood with the own expressions of women who experienced motherhood.
Within the scope of the study, one-on-one interviews will be conducted with a
certain number of mothers. The interviews will last for 40 minutes on average, and a
voice recorder will be used to prevent any loss of information during the interviews.
Records will not be shared with anyone. The real names of the mothers participating
in the study will not be mentioned in any part of the thesis. This research is carried
out for a scientific purpose and the confidentiality of participant information is
essential. The audio recordings will be kept in a way that will not fall into the hands
of third parties during our research project and will be deleted when the research is
over. The results of this research can be used in scientific presentations without

revealing the identity of the participants. As long as the work continues, we may

226



need to contact you again when necessary, from the contact information you have
given us in this form. This is also subject to your consent.

Participation in this research is completely optional. No fee or similar reward will be
given for participation in the research. In the event that you participate, you will also
have the right to withdraw your consent at any stage of the study without giving any

reason. In such a case, the recordings of the interviews up to that point will be deleted.

If you would like to receive additional information about the thesis work, please
contact Istk SABIRLI or get in touch with Prof. Dr. Ozlem UNLUHISARCIKLI.
You can consult Bogazi¢i University Human Research Ethics Subcommittee
(INAREK) regarding your rights as a participant in this research. If you agree to

participate in this study, please sign this form and return it to us in a closed envelope.

I, (name of participant) ...........cccceeuenee. read the above text and fully understood the
content and aim of the study that | am being asked to attend along with my
responsibilities as a volunteer. | had the opportunity to ask questions about the study.
I understood that I can leave this study whenever | want and without having to give

any reason, and that I will not face any adverse attitude if I quit.

In these conditions, | agree to participate in the research in question voluntarily,

without any pressure or coercion.

I have / do not want to have a copy of the form (in this case, the researcher keeps this

copy).

Participant's Name- SUIMAME: .......c.oivoireieiierie e sesee e cereesteeseesseesseeseaneesseeeeanes

SHGNALUIE. ..ottt et et bbbt bttt et bbbt bt bbb b nre s

Researcher's Name-Surname: Isik SABIRLI
SHGNALUIE. ..ottt et et ettt b e bt et e b e bbbt bt b et b et b b
Date (day/month/year):..... .....[..............
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APPENDIX E

KATILIMCI BiLGi ve ONAM FORMU

Arastirmay1 destekleyen kurum: Bogazigi Universitesi

Arastirmanin adi: Kadinlarin Anne Olarak Déniistiiriicii Ogrenme Deneyimlerine
Dair Fenomenografik Bir Calisma

Proje Yiiriitiiciisii: Prof. Dr. Ozlem UNLUHISARCIKLI

E-mail adresi: [ G

Telefonu: || GG

Aragtirmacinin adi: Isik SABIRLI

E-mail adresi: || G

Telefonu: || GG

Saymn Katilimei,

Bogazigi Universitesi Egitim Bilimleri Anabilim Dali Yetiskin Egitimi Doktora
Programi tez oOgrencisiyim, Prof. Dr. Ozlem Unliihisarcikli danismanliginda
“Kadinlarin Anne Olarak Déniistiiriicii Ogrenme Deneyimlerine Dair Fenomenografik
Bir Calisma” adi altinda bir tez ¢aligmasi yiirlitmekteyim. Bu ¢alismanin amaci,
annelik deneyimini yasayan kadinlarin, bu siirecteki 0grenme deneyimlerini, bu
deneyimlerden nasil etkilendiklerini ve farkli annelik pratiklerini kendi ifadelerinden

dinleyerek “annelik” olgusunu incelemektir.

Caligma kapsaminda belirli sayida anne ile birebir goriismeler yapilacaktir.
Gortismeler ortalama 40 dakika siirecek, goriismeler sirasinda herhangi bir bilgi kaybi
olmamasi i¢in ses kayit cihazi kullanilacaktir. Kayitlar kimseyle paylasilmayacaktir.
Calismaya katilan annelerin gergek isimleri tezin hi¢bir boliimiinde gegmeyecektir. Bu
aragtirma bilimsel bir amacla yapilmaktadir ve katilimecr bilgilerinin gizliligi esas
tutulmaktadir. Ses kayitlar1 aragtirma projemiz siiresince {igiincli sahislarin eline
gecmeyecek sekilde muhafaza edilip arastirma sona erdiginde silinecektir. Bu
aragtirmanin  sonuglar1  katilimecilarin - kimligi belirtilmeden bilimsel nitelikte
sunumlarda kullanilabilir. Calisma devam ettigi miiddetge gerekli hallerde sizinle
yeniden bizlere bu formda vermis oldugunuz iletisim bilgilerinden ulagmamiz

gerekebilir. Bu da sizin onayiniza baghdir.
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Bu aragtirmaya katilmak tamamen istege baghdir. Arastirmaya katilim karsiliginda
herhangi bir iicret ve benzeri tiirden 6diil verilmeyecektir. Katildiginiz takdirde
calismanin herhangi bir asamasinda herhangi bir sebep gostermeden onayinizi ¢ekme

hakkina da sahipsiniz, boyle bir durumda o ana kadarki goriisme kayitlari silinecektir.

Tez ¢aligmas1 hakkinda ek bilgi almak istediginiz takdirde liitfen yukarida iletisim
bilgileri verilmis olan Isik SABIRLI veya Prof. Dr. Ozlem Unliihisarcikl ile temasa
gecin. Bu arastirmada katilimci olarak haklarmizla ilgili olarak, Bogazigi Universitesi
Insan Arastirmalar1 Etik Alt Kurulu’na (INAREK) danisabilirsiniz.

Eger bu calismaya katilmay1 kabul ediyorsaniz, liitfen bu formu imzalayip kapali bir

zarf igerisinde bize teslim ediniz.

Ben, (katilimcinin adi) ....ccoooveeiiiiieeiiennnnn, , yukaridaki metni okudum ve katilmam
istenen c¢aligmanin kapsamint ve amacini, goniillii olarak {izerime diisen
sorumluluklar1 tamamen anladim. Calisma hakkinda soru sorma imkani buldum. Bu
caligmay1 istedigim zaman ve herhangi bir neden belirtmek zorunda kalmadan
birakabilecegimi ve biraktigim takdirde herhangi bir ters tutum ile karsilasmayacagimi

anladim.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, hicbir baski ve zorlama
olmaksizin katilmay1 kabul ediyorum.

Formun bir 6rnegini aldim / almak istemiyorum (bu durumda arastirmaci bu kopyay1

saklar).

Katilimcinin Adi-

Tarih (glin/ay/yil):..../cc.cco/ oo
Arastirmacinin Adi-Soyadi: Isik SABIRLI
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APPENDIX F
QUOTES IN TURKISH

Anne olmak, birisini yetistirmek ve biiyiitmek ve sorumlulugunu almak,
aslinda biiylik oranda ve ne bileyim yani sey gibi de degil sonugta, sanki ¢ok
sonu da olmayan bir siire¢gmis gibi goziikiiyor yani, hayat boyu devam eden
bir seymis gibi goziikiiyor. En azindan Tiirkiye'de bu boyle daha ¢ok.

Hani ¢ok gii¢lii olmak zorunda oldugun bir hastalik gibi, kronik bir hastalik
gibi aslinda, ¢linkii bu 6miir boyu siirecek. Cocugumuz evlendiginde ki
annemden de biliyorum evlendiginde ¢cocugu oldugunda yaslandiginda bile
yastyorsun, Allah dmiir versin dmiir boyu onun sorumlulugu sende, yani
biiylimekle alakali degil yani, hani ¢iinkii annelik annelik, annelik dmiir boyu
stiren bir sey.

Bence biyolojik falan bunlar hep hikaye, ben boyle diisiiniiyorum, gercekten
hani sevmek yani tabii ki bir bag var ama yani o bag1 hamilelikte ben 6yle bir
sey hissetmedim, ilk dogdugu zaman da hani bdyle diinyanin en iyi duygusu
gibi gelmedi bana agikgasi......... Soyle, yani tabii ki de ¢ok farkli bir sey,
yasadik¢a artan. Simdi ilk mesela hamile oldum, o zaman bir diyordum hep
anne oldum, nasil bir his falan. Aslinda hep mesela okudugum annelik, iste
anne olmak hamile olmak falan, o hisleri hissetmedim ¢ok hamilelikte sanki.
Acaba ben yeterince hissetmiyor muyum gibi bir seyler vardi. Sonra dogdu
cocuk, hani ilk boyle Opiiciik falan, orada da bir seyler hissediyorsunuz ama
gene sanki o doyum noktasina ¢gocuga emek verdikce ulasiyorsunuz. Ben dyle
hissettim daha ¢ok, 0yle soyleyebilirim tecriibelerimden, bdyle diisiinliyorum.
O ylizden eskiden diislindiigiimden tabii ¢cok daha farkl: bir sey, her giin artan
bir sevgi, bir emek.

Annelik bende ne zaman basladi biliyor musunuz? Mehmet 6 aylik olduktan
sonra bagladi, yani ilk 6 ay kendi seyinizde oluyorsunuz, viicutsal olarak, yani
sey bile emzirmek bile 6grenilebilen bir sey yani, dyle i¢giidiisel olarak
olmuyor. O emzirmenin taktigi var falan, o emzirme bile basli basina bir
problem. Siz endiseleniyorsunuz, endiselendik¢e viicudunuzdaki kimyasal ve
hormonlar degisiyor, o degisince, o kadar bir kisir dongii igerisindesiniz ki,
stit kesiliyor falan falan.

Dogum biraz sikintiliydi kilolu oldugu i¢in, kilolu bebek olunca biraz sorun
oldu iste biraz daha stres, ¢ocuga da yansitmisimdir belki diyorum, acaba o
zaman yaptigim stresimi, dogumdan sonraki zorluklardan dolay1
ilgilenememisimdir. Belli bir siireden sonra anne oldugumu anlamistim.
Ciinkii kendimle ilgilenmekten, cocukla baskalari ilgileniyordu, o yiizden.
Biraz kabullenmek zaman ald1 bende. Yani onu kucagima aldigimda sanki
biitlin hayatim sey olacakmis degisecek gibi, ¢iinkii ona bagl yasayacaksin
artik iste dedim. Iste dedim ya beni siz duydunuz, onu kabullenme siiresi var
bence, tagirken diinyada olmadigi i¢in daha onlar1 diisiinemiyorsunuz, kars1
gelmek yok zitlasmak yok, o tarz yani, orada anlamiyoruz bence. ...Ilk 3-4
ayda falan anca ben sey yaptiydim bence. 6 ayda zaten yoluna girdi her sey,
gaztydi bilmem ne, belli sorunlarimdan kurtuldum 6 aydan sonra tamamen.
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6

Karigmaya basladim, ay 6yle yapmayin ay sunu denemeyin, gazi var, hani
biliyor diye annem de kayimnvalidem de biiyiik diye. Ama sonradan durun
bakalim dedim, karigmaya basladim, iste 0 zaman bence annelik basliyor.
Hani hamilelikte tasirken ben pek anlamadim, pek bir sey anlamadim,
olduktan sonra ve bu kendime geldikten sonra anladim artik her seyin bana
bagli oldugunu, anneye bagh oldugunu.

7

Anneligi, hadi al bunu dogurdun simdi annesin oluyorsunuz ya, o birazcik
degisik bir durum. Ciinkii her sey yani, mesela biitiin her sey i¢in okul
okuyoruz, dort sene bes sene doktora yapiyoruz bilmem ne, burada pat diye
oluveriyorsunuz. Birazcik zor bir sey yani kotii bir sey.

8

Cok biiytik bir emek, karsilikli bir emek verme siireci. Karsiliklidan neyi
kastediyorsun? Yani Artin i¢in de bence biiyiik bir siirec, yani o da bence
boyle stirekli bir degisim halinde, ben de bir degisim halindeyim.

9

Cocukla bilfiil vakit gecirdiginizde, ¢ocukla bir ortak dil olusturdugunuzda o
bag oluyor ve bence bu dogumla da alakal1 bir sey degil, paylasmakla alakali
bir sey.

10- Anne olmak ¢ok yorucu, ¢ok yipratici bir sey ama ¢ok da keyifli bir sey. Sey
yapiyorsunuz, enerji aliyyorsunuz. Onlarin konugmalari size ¢ok iyi geliyor,
yani bdyle bir seyleri var. Boyle nasil sdyleyeyim, hayat1 algilamaya
calisirken sarf ettikleri ciimleler falan ¢ok eglenceli.

11- Siz emek veriyorsunuz, biraz biiyliyor, iste bebek oluyor ¢ocuk oluyor
ylriimeye basliyor, bir giin size bir giilliciik atiyor, durduk yerde seni ¢cok
seviyorum diyor. Yani bu gibi seyler mesela beni ¢ok sasirtan, cok mutlu
eden, yani bu isin ne kadar kutsal bir sey oldugunu bana hatirlatan noktalar.
Yani boyle 6rnek verebilirim..... Ben o yiizden yani kesinlikle anne olmanin
sadece dogurmak oldugunu diistinmiiyorum, yani bana gore sizin onunla
yasadiginiz tecriibe, o gittiginiz yol, yasadiginiz maceralar, beraber
kurdugunuz diinya, ben bdyle diisiinliyorum. Ama ¢ok stikiir ki dogurabildim,
o da giizel bir duygu yani, her zaman da siikrederim.

12- Cocugu da daha ¢ok taniyorsunuz, karakterini anliyorsunuz nelerden
hoslandigini nelerden hoslanmadigini, yani annelik bir siireg, bir tecriibesizlik
donemi kesin oluyor her seyi boyle kuralina gore yapmaniz degil hatalar da
yaptiginiz aslinda. Yani mesela o kural bazen ¢ocugunuzla islemiyor, iste
bunlar1 6grenince. ..

13- Parmak izi gibi

14-kisiler arasinda nasil herkesin ev silmesi farkliysa annelik de farklidir diye
diistiniiyorum, ki goriiyorsunuz bunu

15- Herkesin karakteri ile de alakali anneligi yasama big¢imi. Bence dolayisiyla
bdyle kimseye tavsiye vermek, o da dyledir bu da yanlistir demeyi de dogru
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bulmuyorum ama olmak isteyenin olacagi kendi yolunu bulacagi ¢cok giizel
bir deneyim.

16- ne bileyim ben annelik ¢ok baska bir duygu, yani anlatilmaz yani yasanir
denir ya dyle bir sey.

17- Cok farkli bir duygu yani, tarifi var mu, tarif edilemez yani anneligin tarifi
olmaz ki hani anneligi nasil, insan anne oldu mu anlayabiliyor.

18- Oncesinde soyle sdyleyeyim, dertlerim tirnagimi ten rengine mi boyayayim,
kirmizi m1 boyayayim. Ondan sonra, iste sagcimi ice dogru mu kivirayim disa
dogru mu kivirayim, sagimin rengini ne renk yapayim. Insan biraz da
kendisine donmek de istiyor.

19- Tabi sorumlulugumuzu seyinizi arttiriyor, artik kendiniz i¢in yasamiyorsunuz
orasi kesin bir sey. Yani onu diyorum, ¢ocuk sahibi olmak, bir anne bile
olsaniz, bir kadina ¢ok sey yiikleniyor, kolay kabul edilebilecek bir sey degil.

20- Sorumluluk sahibi oluyorsun yani her seyle ilgili sorumluluk sahibi
olabiliyorsunuz ama yeri geliyor erteleyebiliyorsunuz, yani ¢ok degisik bir
sey, yani o anda iste olursunuz kaldiramazsiniz yapmak istemezseniz bir
kenara koyabilirsiniz dosyanizi ama ¢ocuk Oyle bir sey ki hasta da olsaniz
yorgun da olsaniz uykusuz da olsaniz gecenin kag1 olursa olsun eger bir
istekleri varsa aninda cevap verebilmek icgiidiisiiyle hareket edilebilen bir
durum yani, ertelenmeyen bir sey............. yani bir¢ok seyi
erteleyebiliyorsunuz. Yani misafir gelecek yemek yapacaksiniz onun bile
saatini erteleyebiliyorsunuz, gegistirebiliyorsunuz, ama ¢ocuklarla dyle
olmuyor, biri anne afedersin ¢isim geldi, biri susuyor, biri o hani kalk otur
bdyle, nasil diyeyim. Biitiin sorumluluk eger sizdeyse ve es de paylasmiyorsa
ve 1 degil 2, bir ¢ocuk da zordur gerci yani, anne ile oynamak ister.

21- iste onceden bir aligverige gittigimde magaza magaza dolagirdim kendime
bakardim simdi gidiyorum Mesela suna 50 lira m1 verecegim aman bunu
alacagima kizima sunu alayim ogluma sunu alayim gibi, degisti yani.

22- Ha bir de sdyle diistiniiyorsun. Yani bos ver gidip ben niye disarida parami
vereyim ki, ona verene kadar cocuguma bir sey alirim, ben onu da
diistinliyorum belki iyi yapmiyorum ama bilmiyorum, ama diisiincem Oyle.
Ne geregi var kendim de evde kahvemi yapip pisirip igebilirim yani. Esim
diyor kahveyi disarida igelim Mutlu ufak beraber gideriz. Diisiiniiyorum 0yle,
yok diyorum, neden, hani niye oraya gidip paray1 vereyim ben sana yaparim
diyorum disar1 ortami da yaratirim balkonda otururuz balkonumuzda igeriz
hani gitmeyelim diyorum. Yani simdi anne oldun mu inan ki ben her
seyinden, kendinden kisitliyorsun, ben yapmam ¢ocuguma yapayim,
cocugum giysin, gocugum yesin, ben zamaninda yedim yemesem de olur ama
o0 yesin, zamanla degisiyor yani.

23- Ekonomik olarak 6rnegin var, hani ekonomi var su an daha 6nce kendi

calistiginda biitiin maas1 kendime harcarken su an bile bir telefon alirken yeni
modele hi¢ gerek yok, bunu da Baran'in gelecegi i¢in sOyle yapsam ve
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Baran’in su eksikligini kapatsam ya da Baran’a sunu alsam daha mutlu olur
falan. Su an oncelikler herkes i¢in muhakkak dyledir, daha ¢ok sey yapmaya
calistyorsunuz, hani plan, nasil anlatayim. Bu da Baran i¢in, bu Baran i¢in
benim i¢in degil, hani ben bir reklam vardi ya olmasa da olur, benim igin 0
olmasa da yasayip gidiyorum ama Baran i¢in muhakkak gerekli, egitimi i¢in
ekonomik olarak daha ¢ok onu diisiiniiyorsunuz dedigim gibi artik.

24- Tabii bu kadar sey oldugunu bilmiyordum agikg¢asi. Hayatiniz1 bu kadar, hani,
her seyi o eline aliyor, her sey onun i¢in, iste hamilelik siireci ¢ok farkli
zaten, alistyorsunuz uykusuzluga falan, iste dogdugu zaman, onun i¢in iste ne
1yi gelir, iste ilk gidaya hangi seylerle baglasam nasil biiyiitebilirim iste
yliriidiigii zaman, beslenmesi olsun egitimi her seyi diisiinliyorsunuz simdi.
Simdi mesela agik¢asi cocuklarim i¢in elimden geldigi kadar kosturmaya
calistyorum, oglum kursa gidiyor ingilizce kursuna 2 senedir, dérde gidiyor.
Haftanin 2 giinii onu kostur kostur yetistirmeye ¢alisiyorum evde onlarin
diizenine gore yemek programini ders ¢aligma programini, iste gezi
programini, sey oldugu siirece, vakit zaman oldugu siirece hepsini onlar
okuldayken yapmaya ¢alistyorum. Yani s0yle sdyleyeyim onlarin dersleri igin
telefondan bakiyorum iste sorular hazirliyorum onlara, ogluma kizima yine
ayni sekilde, gidiyorum kirtasiyeden ¢iktisini aliyorum. Mesela nasil sey
yapabilirim neler yapmaliyim, onlar1 her seyine gore internetten bakiyorum
iste Miifredata bakiyorum Egitim Uzerine bakiyorum nasil gidiyor
Ogretmenine soruyorum Fatma Hanim’a, ¢ocuk gelisim kitaplar1 okuyorum,
Oyle soyleyeyim, Dogan hocanin Cocuk kitaplarin1 okudum. Yani agikcast
annelik ¢ok farkli, fedakarlik isteyen Ozveri ne bileyim Karsiliksiz Sevgi her
seyi ¢ocuklara gore yapiyorsunuz.

25- Onceden tabii daha genctik diyorum, yani cocuktan énceye genclik diyorum,
cocuk olunca evli oldugumu anliyorum. Genglik daha bagina buyruk, canin
ister bugiin yemek yemezsin, canin ister disarida yersin, uyursun bir saat fazla
hani yemekten sonra, ama ¢ocuk olunca dyle olmuyor. Simdi yani istedigimiz
gibi ne uyuyabiliyoruz hani bugiin yemek yemesem diye gegistiremiyoruz
¢linkii cocuk!!... Simdi rahat degiliz tabii ki cocuk olduktan sonra, rahat
degiliz, rahatliktan biraz 6nce dediklerim, yemek olsun gezmek olsun.
Gidilebilecek yerler, gidilebilecek yerler degisiyor, yani oyuncak bir sey var
m1 ¢ocugun zaman gegirebilecegi. Zaten istedigimiz bir yeri hemen
diisiinilince hemen ¢ocuk ne yapacak orada ya anneme birakiriz onun
gidemeyecegi bir yerse, gidecegi bir yerse de bir park ariyoruz.

26- Boyle daginik yasayan bir insandim. Yani hani hem fiziksel olarak daginik,
hem de sey, yani nerede sabah orada aksam gibi biraz. Boyle ne bileyim
diizenli disiplinli tertipli bir insan degildim yani kesinlikle. Ama simdi
Oyleyim, daha planliyim. Mesela hayatimi daha planli yagiyorum. Ne bileyim,
evle daha fazla ilgileniyorum, hig¢ evcil bir insan degildim simdi biraz daha
bir tik daha evcil bir insan oldum.......... Yani muhtemelen bir¢ok kadina
gore hala dagimmigimdir ama kendime gore, eskiye gore degilim yani. Yani biri
evime gelse falan daginik der.
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27-So0yle, mesela sosyal olarak tabi ki de ¢cocuklu ailelerle daha ¢ok birlikte
oluyorsunuz. Yani mesela bekar arkadaslarim da var ¢ok yakin oldugum, ama
onlarla goriisme, ortak noktalarimiz biraz daha tabi yavas yavas ayrisiyor iste
Mesela Berfin’in akranlartyla daha ¢ok goriismeye basladik, boyle yasit
cocuklar. Yine dyle mesela biiylik arkadaglarimin ¢ocuklar1 daha biiyiik, iste
liniversiteye giden, onlarla beraber olma zamanimiz biraz ayrigsmaya basladi.
Hani planlama agisindan, yani onlarin da dyle tabi, herkesin TEOG sinav1 var
liniversite sinavi var vesaire. Mesela arkadas iliskileri agisindan bir fark
olmus olabilir, toplumsal agidan baktigimda.

28- Ben eskiden ¢ok ¢alisirdim, yani mesela eve giderdim, doktora zamaninda
falan da oyle. Gergekten eve gidip, evliyken de Batuhan da ¢alistig1 i¢in, biz
yemekten sonra oturur bilgisayarlarimizi alir, bilgisayarin basinda oturur
islerimizi ¢alisirdik. Yani gercekten boyle giinde 2-3 saat ¢aligirdim Oyle
diyim size, ofiste ¢alisirdim, bir de aksam evde ¢alisirdim. Evlenene kadar
diyeyim, evliligin bir siiresini atabilirim belki, ger¢ekten ¢ok calistim,
yayinlar olsun o olsun bu olsun yani. Simdi Berfin olduktan sonra bunlarin
hepsi durdu ve soyle oldum aslinda, ben ofiste daha planli olmay1 6grendim.

29- Eve gidiyoruz yemek, 6 gibi falan evde oluyoruz, yemek iistiine uyku banyo
gibi seyleri koyarsaniz, uyumasi da yine pek kolay olmuyor tabi bu aralar
gene, yani bizim on buguga kadar falan beraber gegen bir zamanimiz oluyor.
Iste on buguktan sonra da bir saat kaliyor zaten kendinize déniik isleri
yapmak i¢in ya da ertesi giinii planlamak i¢in. Cok da ge¢ yatamiyorum,
clinkii gece de bazen uyaniyor ya da erken kalkiyor. Yani bdyle bir hayat,
kendimizi ona gore planladik tabi.

30- (Cocuklarin gece kalkmalari) var hala, niye bilmiyorum, ama uyaniyorlar,
aksam uyanirsalar anne diye uyanirlar yani baba diye kaldiramazlar, kalkmaz
yani. Ancak aksam yemek yerken beraber, ya da yemekten sonra biraz oyun
olarak, ama onun diginda sabah 6z bakimlari ile ilgili higbir sey yok. Evin
diger isleri hepsi bende....... Annelerimiz, yani bakis agis1 farkli, degil mi
yani ¢amagir elde yikiyordu elde yikanmiyor daha kolay diye diisiiniiyor yani
o ylizden gerekli hissetmiyor yani.

31- Karadeniz erkeklerini biraz bilirsiniz erkek liderdir kadinlar igsel olarak
fiziksel olarak daha giicliidiir ama kocam O zaman ¢ok disarida hayati vardi
derneklere falan giderdi Benimle ¢ok fazla sey yapmazdi. Ben de bu durumu
kabul etmedigim i¢in ¢ok ¢atigma yasardik....... Cok fazla savastim ben Yani
Annemlerin gibi yasamamak i¢in ¢ok savastim Ciinkii dyle bir hayat
diistinmiiyorum, kadin evde durur erkegin hizmetini yapar Ben dyle bir hayat
istemiyordum esimle evlendik, neden, ortak bir hayat1 paylasmak i¢in. Esim
de baz1 hobilerini yerine getirebilir Ben de, yani birbirimize bagimli degiliz
ortak bir hayat1 yasamak i¢in bir araya geldik. Yani Ben kimsenin kolesi
bakicisi falan olmak istemiyorum yani ¢ok savastim ama, mesela Esimin gec
gelmeleri ile ¢cok savastim Clinkii su anda bakiyorum Esimin kardesi var
evlenmemis beni elestiriyorlar gibi geliyor bana, yani esime kars1
tutumumdan dolay1 ya da esim iste kadin tarafli oldu gibi sdylemlerden
dolay1 beni elestirdiklerini fark ediyorum.
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32-ben Oyle full time annelik diistinemiyorum yani, o noktada da 6 aydan sonra
aslinda giindiizleri ayriliyor olmak, sabah ve aksam ve hafta sonlar1 veya yaz
tatilleri full time beraber oluyor olmak bana yetiyor, o noktada daha farkli bir
ah cocuguma keske kendim baksaydim keske kendim biiytiitseydim gibi
fantezilerim yok. Bence 0yle olsa daha kétii olurdu ¢ilinkii o zaman esas sabir
daha da zorlasiyor. Ciinkii insan bir taraftan bir is hayat1 varken, bir taraftan
evde de bir bebek ve ¢ocukla bir sekilde ilgilenmek onun her tiirlii sorunu ile
ilgilenmek zaten c¢ok ciddi bir koordinasyon seyi gerektiriyor ama yani 24
saati de bir arada gegirmek, geceleri bile emzirmek i¢in uyanirken insani
psikolojik olarak ¢ok zorlayacak bir sey yani yapan ve bundan zevk alan
insanlar...

33- Ben agikcasi ¢ocuklarin evet ilk 6 ay 1 sene hatta 2 senelik donemde, insanin
hayatini ¢ok ciddi doniistiirdiigiinii ve bagka bir seye dondiirdiigiinii
diisiiniiyorum. Ama sonrasinda yavas yavas eskiden oldugu gibi olmaya, eger
donmezse kendisi ile ilgili seylerini kaybedebilecegini diisiiniiyorum. Ve ben
hala tam olarak eskisi gibi bir hayatim yok aslinda dyle diisiiniirsek.

34- Benim esim hakikaten ¢ok iyi bir baba. Yani geceleyin kalkar, cocuklarin
slitiinii yapar eder. Yani bir kadin kadar ¢ocuklara bakar, o halde bile annelik
gibi olmuyor. Annelik apayr1 bir sey, bir kere devamli 24 saat plan
halindesiniz

35- Yani bak bizim tirnak i¢inde, disaridan da insanlarin sdyledigi, tirnak i¢inde
Tiirkiye toplumuna gore ¢ok iyi bir iliskimiz var, sey anlamda, hani o,
ebeveyn olmusuz ve iste iliskimizi, ¢ocugun bakimini falan, sdzde, esit
yapiyoruz, ama Oyle degil, kesinlikle dyle degil. Yani benim roliim kesinlikle
¢ok daha fazla ve bunun sebebi, bir sebebi benim, ama bir sebebi de tabi ki
erkek yani. Yani mesela su 6rnegi vereyim, sabah Hasan erken kalkip
kahvaltiy1 hazirlar, sonra bizi uyandirtyor, biri mesela bunu duydugunda,
sabah kalkip kahvalt1 hazirlayan bir erkek falan, ama ne oluyor kahvalti
sofrasinda sey diyorum mesela, Hasan bak iki giindiir masaya ceviz
koymuyoruz, ceviz de koysak. O mesela benden kaynaklaniyor, benden
kaynakli olmayan kismi su, diyelim Hasan’1n vakti kalmis Artin’i giydirme
vakti, yani ¢linkii servise yetismemiz gerekiyor. Ne giydireyim? Esegin
korilinii giydir, yani dolaptan al bir kiyafet giydir, yani hava durumuna bak.
Ya anladin m1 ya, sdylersen yapar ama mesela kendisi, yani biitiin
organizasyonu sen yapacaksin iste ¢arsaflar ne zaman degisecek, ¢amasir
makinesine ¢amasir attyor ama ne zaman atilacak, kendiliginden ¢ok olmuyor
yani hi¢ olmuyor degil, ama, biz bugiin mesela seyahate ¢ikacagiz ama biitiin
o seyahatin organizasyonunu ben yaptim.

36- Bana ¢ok yardim ediyor o konuda hakikaten hakkini yiyemem ama soyle is
boliimiinde ¢cok yardimet yani evde 6rnegin, hani Baran ile ilgiliyse, ben
cantasini hazirltyorum, yani Baran’in seylerinde yok, bire bir zaten kendim
yukleniyorum, o konuda dort dortliik baba da olsa kim, herkes i¢in diyorum,
yine de ben kendim yapiyorum ¢amasirlarin1 kendim {itiiliiyorum
hazirliyorum her seyi koyuyorum kapinin 6niine koyuyorum sabah kalkip
opiiyorum gidiyorum, 7de geliyorum, yine de uyandirtyorum. Ornegin bak su
su hazir bak bunu da yap Baran’a sunu giydir bak bugiin serin biraz bunu da
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yap ama babaya bunu biraksam maalesef baba bu konuda Baran ile ilgili ama
sunu da yapayim eger rahatsiz olur mu bunu da yapsam sunu da yapsam o
konuda pek diisiinceli degil diyeyim. Yardim eder, ev isi, kurmaya ya da ben
iste Baran’1 yatirtyorsam mutfakta bir seyleri toplamistir evde Baran ile ilgili
her seyi ben yiiriitiiyorum ya da ben altin1 degistirirken Kazimcigim siitiinii
1s1tir misin ama higbir zaman dur siitiinii de ben alayim, Giilsiim Baran’in
uyku saati geldi asla yok bunlar, yok o kisim. Ben de hafta sonu tamam
yapiyor ama artyorum ne yaptyorsunuz kahvalti yapti m1 ne yedi ne yedirdin.
Onu ben belki acaba géremedigim i¢in mi ¢ok miidahale ediyorum 6rnegin
bugiin bana diyor ki ben buna ne giydirecegim. Halbuki aksamdan ben
gotiirdiim koltugun tistiine koydum hani bunlar1 giyecek ya da hadi
bulamadin ya da bilmiyorsun ¢ekmecesinden havanin durumuna gore bir tane
segmek varken ona bile ben buna ne giydirecegim veya ne yedirecegim.

37- Annelik bdyle bir sey herhalde, annesi bilir.

38- Baba hi¢bir seyde durmuyor. O sadece getir gotiir, tasimada, yle bir plan
yok. Onun diinyasinda o yok. Zaten erkek diinyasinda yok oyle bir sey, onu
idrak edemiyor erkekler, ona kalsa, iste bir kadin bulalim yap, olmuyor 6yle
bir sey yok yani, zannediyor ki o profesyonel olarak her tiirlii hizmeti alir,
Oyle bir sey yok.

39- Yani yardim goriiyorum ama sey yok ya erkeklerde, bugiin ne yiyecegiz
seyini onlar diistinmiiyor, ya da bugiin ¢cocuklar saglikli, yani bugiin ¢cocuklar
sebze yesin mi diye erkekler diisiinmiiyor........ Mesela ben dersten gec
c¢ikacak olsam ya da kiz kiza bulusacak olsam, Orhan ya Pizza soyler ya da
annesine gotiirlir cocuklari, ama evde yemek varsa eger, yedirir, gayet giizel
yedirir, Uistlerini degistirir, 1sitir verir ama hicbir sey yok, ama hazir1 sunmak.
Ya da mesela ¢amasir1 ben yikarim, o asar da katlar da, ama sabahlar1 ben
erken c¢ikarim o giydirir ¢cantalarini hazirlar o gotiiriir. Dolayisiyla bence o
zincirde annenin yemegi hazirlamasi, annenin market aligverisini yapmasi ya
da sey yapmasi bittigi an, o takilacak bir siire¢. Mesela en basitinden pazara
gider ne alinacagini bana sorar, bir tek onu alir. Yani onlarin biitiin
planlamasi kadinda, ev i¢in. Sirf ev i¢in de degil aslinda, tatil planlari falan da
genellikle boyle ya da ¢ocuklarin egitiminde, yani, egitim dedigim iste
arastirtyorum ben mesela su kursa mi1 gotiirecek bu cimnastige mi gotiirsek
falan diye, o tasiyor.

40- Yani diyorum ki mesela iki tane sebze al, sonra gidiyor geliyor diyorum Ki bu
sebzenin zamani degil ki veya bu 1spanaklar kartlasmis, fasulye yok muydu?

41- Yani hani onlar i¢in mesela erkek yardimei. Ama iste sofray1 topluyor, gibi,
bdyle sofray1 topluyor da mutfaga birakiyor falan gibi. Hakikaten ¢ocuk
bakimi konusunda da yani kadinlar ¢ok acayipler ya, eslerine kocalarina
vermiyorlar o ¢ocugu, sanki adam onu sey yapacak dldiirecek yani. Mesela
Sibel, isimler gegmeyecek diye rahatlikla sdyliiyorum, ¢ocugu hastalanmasti.
O da burada izin alamad, esi izin ald1 5 giin. Cocugu yani hi¢ yedirmemis
diyor, zayiflatmis diyor, pesinden kosmuyor ki benim gibi diyor, iste ne
olacak diyor, tabi anne degil. Ben dedim ki aslinda onun yaptig1 daha dogru
olabilir mi, sonugcta hasta ¢cocuk, yemek yemek istemeyebilir, sen niye
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pesinden kosturuyorsun ki falan, cok zayif ama oyle bildigin gibi degil, yani
o Oyle falan gibi bir sey liretiyor. Ne giizel iste bak adam firsat hazir 6grensin
bu isler nasil yapiliyor falan, bunlarla ¢ok sik karsilagiyorum is yerinde bu
tarz seylerle.

42- O miidahale alan1 genislemeye basladik¢a da babanin olaydaki dahili azaliyor
bence, o bir sorun ama bir yerden sonra seyi goriiyorsunuz yani evet buna ben
miidahale etmesem de aslinda ¢ok daha yaratici ¢éziimler bulabiliyorlar daha
ilging seylere gidebiliyor benim o kontrolcii seyimden ¢ikip daha iyi aslinda
cocuk i¢in iyi olabilecek seyler yapilabiliyor filan. O yiizden de biiyiidiik¢e
insan o seyleri rahatlatabilirse bence o dengesizlik bir parga yok olmaya
basliyor................. ¢ocuklar artik kendilerinin ne hissettiklerini
diisiindiiklerini sey yaptiklarini aciktiklarini bilmem nelerini her seyi
sOyleyebiliyorlar yani bence anne i¢in ¢ok rahatlatici bir sey zaten,
miikemmeliyet degil mesela orada daha hayatta kalma meselesine bile
dontigebiliyor ¢ok kiiciiklerken bence....... bence biiyiidiik¢e oradaki sey de
azaliyor risk faktorii ¢ok azaliyor yani ve ¢ocuklar dedigim gibi kendileri ile
ilgili zaten her seyi sOyleyebilir ve yapabilir hale geldikleri i¢in annenin orada
endise etmesini gerektirecek hicbir sey kalmiyor ortada, o noktada da baba
aktif olarak stirekli dahil bence olabiliyor kendisini de daha rahat hissediyor
orada. Aman bir sey yanlis yapar miyim diye de, bence ¢iinkii ¢iftler arasinda
o tiir seyler oluyor bence, daha ¢ok babalarin aslinda belki maruz kaldig1 bir
sey olabilir bu.

43- Yani s0yle sdyleyeyim diinyanin en giizel duygusu ama en zor meslegi
diyeyim, o bir ger¢ek

44- Anne olmak. Benim anne olmak deyince ilk aklima gelen sey, kotii bir sey
olabilir de, zorluk geliyor, yani ¢cok zor bir is geliyor

45- Bir yilim dolmadan Cocugumu kucagima aldim su an diisiinseydim biraz
beklerdim kesinlikle biraz beklerdim, evliligim oturmadan daha, cocuk
kucagima geldi bocaladim gercekten bocaladim, o ¢ocuga yani, nasil, cocukla
bliylidiim, beraber biiyiidiim ¢ocukla

46- Hani kayinvalide tarafinda da dedigim gibi ilk ¢ocukta biraz sikinti oldu.
Klasik Tiirk ailelerinin isim koyma seyi, ne yazik ki ondan dolay1 ilk baslarda
ben geceleri uyuyamiyordum, gereksiz aglamalar falan

47- Tk gocugumda normal dogumdu ¢ok lohusa depresyonuna girdim bu ¢ocuga
nasil bakacagim kimse yanimda yoktu esim ¢ok yardimci oldu esim
gercekten yardimci oldu ¢linkii esime dedim yani ben bu ¢ocuga nasil
bakacagim esim dedi yani nasip dedi kismet olursa her sekilde bakariz neden
Oyle yapiyorsun. Esim olmasaydi gergekten ¢ikabilecegimi diistinmiiyordum.

48- Ilk basta herkes geldi gitti, o soku atlatiyorsunuz, fotograflar sdyle boyle,
basliyor cocuk bir siire sonra huysuzluk seyini gostermeye, nedir o, iste ben
de o sirada ¢ok yalnmiz kaldigim zamanlarda, evden hemen ¢ikamiyorsunuz ilk
basta bir 40 giinliik 2 aylik siirecte. Siirekli emzirdigin dénemi oluyor ¢iinkii.
Sey diyecegim, ¢ok bunalimlara girmeye basladim da boyle hep agliyordum o
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donemde. 28 yasindaydim halbuki ilk dogurdugumda, demek yani daha
cocukmusum ben. Zaten ruhen daha boyle cocuksuyum, naifim seyim, sanki
acaba hani yetemiyor muyum, ¢cocugumu sevmiyor muyum, ben niye diger
anneler gibi degilim, derken. .............. Esim Deniz subay1. Cok zorlu bir
siire¢ gecirdim....Buraya geliyordum, attyordum kendimi, daha ¢ocuk 2
aylikti, ben getiriyorum siirekli bdyle Bahar partisi falan, kendi ¢arelerimi
bulmaya calistim. Ama ilk basta kendim evet depresyondaydim ilk basta sey
yaptigimda. Ama kendime ¢aremi bulmaya calistim....... ben ¢ok kilo
almistim bir de. Yani bebeginiz doguyor o soku atlatiyorsunuz falan ama o
kilolarla bas basa kaliyorsunuz, siirekli gégsiiniizden ayrilmak istemeyen bir
bebek, disinizi firgalamaya bile vaktiniz olmuyor.

49- Ben siirekli iste vergi daireleri olsun bankalar olsun miisteriler olsun hep
boyle calismay1 seven bir insandim dolasiyordum, ofis basi bile ¢alismay1
sevmezken evde kendimi bir anda iste camasir bulasik yemek ¢ocuk i¢inde
bulunca bir zaman sonra bunaldigimi falan hissettim onun sonrasinda ise
diger ¢ocuklar, yiikiim daha da artiyor zor yani........ yani evlendikten sonra
direkt her seyin icine diistiim ev yiiki, es yiikii, ¢ocuk oldu aninda, yani
birden bdyle bir olgunlagtim sanki, ya da biiyiik bir yiik verildi bana
olgunlagmak zorunda kaldim, her seye yetismek zorunda kaldim.

50- Mesela ¢ok geceler agladigimi biliyorum ben yalniz, psikolojik olarak
kendimi kétii hissediyordum, bazen intihar1 diisiindiigiim bile oldu. ikinci
cocugumda mesela ¢ok iyi hatirliyorum biiyiik oglum okuldan geldi onun
ihtiyaclarimi gideriyorum, ikinci oglum bagirsagi cok iyi gelismedigi i¢in gaz
sancilar1 oluyordu ben siirekli kucagimda falan, camin dibine gitmeye
korkuyordum ben kendimi atabilirim bir anlik seyle diye. Bende soyle bir
0zelligim var, insanlardan yardim istemeyi falan sevmiyorum her seye
kendim yetmeyi seviyorum agirlikli olarak hep kendim, annemler falan
yanimda ama yardim istemeyi sevmiyordum.

51- Bir de ¢ok misafir geldigi i¢cin ben ¢ok rahatsiz olmustum ben o zaman o
yiizden simdi ¢ok iyi anliyorum misafir kabul etmeyen bazen dyle seyler
oluyor ya hak veriyorum 0yle olmasi1 gerekir ve anlayisli olunmasi gerekir.
Ya bir insan mesela kendi halinde olmasi lazim o zaman, mesela
kayinvalidemlerin yanimda olmasini -duymasinlar- istemezdim, niye, simdi
ben lohusayim tamam onlara bir sey demiyorum dikislerim var alttan mesela
ben kaympederimin yaninda, gelirdi otururdu yani, hani ben o haldeyken bile
hizmet ettim, o haldeyken bile, ¢ok iste insanlarin anlayish olmasi gerekir.
Mesela ben misafirleri hep agirladim. Hani gelme de diyemezsin iste o anda
diyorum ya annem olsa bir yemegimi gelir yapardi, kayinvalidem getiriyordu
ama benim kadar ilgilenmiyordu Anladiniz m1 o ylizden iste hepsi
psikolojimi etkiledi bunlar. ............ O ylizden lohusalikta fazla gitmemek
gerekiyor anlayisl olmak gerekiyor.

52- En biiyiik destegi insan aslinda esinden alabilir, annesinden kardesinden de
alabilir ancak psikolojik destegi insan en ¢ok esinden alabilir

53- Yani her seyi artik hani kendini diistinmiiyorsun yorulmay1 diisiinmiiyorsun
yoruluyorum tabii yorulmaz olur musun, Sabah 7.40da kalkiyorum aksam
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12'ye kadar hig kesinlikle yatma oturma uzanma olmuyor. Mutlu’yu
gonderdim Suat simdi uyanmistir. E Suat’la bir de kahvaltis1 yemegi, evi
toparla evi diizenle yani is bitmiyor. Bazen onu da diyorum bugiin
yapmayacagim diyorum bos ver hani ama sonradan bdyle evin bir seyine
bakiyorum, bir ¢ocuk sonugta, bir seyler aliyor evin igerisinde geziyor
kirintilarin1 gériiyorsun rahat etmiyorsun, hani mesela biri geldigi zaman sey
diyorum hani ilk evlendigim donem evin sekli ve semali ile su anki farkl
oluyor su an ister istemez dagiliyor yani dagitmamaya calistyorum
toparliyorum zaten de ama oluyor yani, mutlaka eksik kaliyor.

54- O anda dogdu giizeldi ondan sonra boyle bir, ¢ok uykusuz kaldim, Bir de
biraz boyle ben titiz bir insanim, Her konuda, Hani esim de sag olsun destek
oldu birak uyu falan derdi ama ben hi¢ dyle birakip uyuyamazdim siirekli
yani biraksam da yatsam da kafam Aklim hep oradaydi yani, ondan sonra
bdyle bir hi¢ uyumuyordu gece giindiiz, bir uyaniyordum, geceyle giindiiz bir
olmustu artik, beyin dinlenmiyor yenilenmiyor, bir bakiyordum disar1, sabah
olmus geceyi yasamadan............. Gece dinlenmiyorsun, yorgunluk, sonra
cok aglardi, biraz ¢ok etkilenmistim, hani o anneligimi yasayamadim bile
yani, sevemedim bile...... hemen hemen 1 yil stirdii (boyle)

55- Ama mesela su son zamanlar seyim oldu, viicudumda demir bitmis, tabi pes
pese dogum yapinca bir siirii seyle de ugrasinca, viicutta mineral falan
kalmiyor. Son zaman seyin iizlintlislinli yasamaya basladim, yani fiziki olarak
cocuklara yetemiyorum, ¢ocuklar oynamak istiyor, giiciim yok, devamli yatar
pozisyonda falan mesela o beni ¢ok sey yapmaya basladi. Bir de yas
ilerledikce hakikaten insan enerjisi tiikkeniyor galiba, ablamin ¢ocuguna
gostermis oldum yegenime gostermis oldugum sabri, enerjiyi kendi
cocuklarima gosteremiyorum. Mesela bu da beni rahatsiz ediyor.

56- Izin disinda higbir sikint1 yasamadim aslinda diyim. Yani soyle, simdi izin
almak durumundasiniz, is yerinde sizin belli bir isleriniz var, yaninizdaki
arkadasiiza da mahgup oluyorsunuz yine atesi ¢ikmis demekten ya da
miidiriiniize gitmekten ¢ekiniyorsunuz. Bunlar sizi rahatsiz ediyor, bu
durumda ne yapryorsunuz isinizi tamamlamak i¢in hizlaniyorsunuz ¢iinkii
cocuk yuvada bekliyor siz de almak zorundasiniz. Ve maalesef ki sey
oluyordu, biz iki sekreter ¢alistigimiz halde hep o giinlerde tekim, arkadagim
yok, tesadiif, yani kime birakiyorsunuz, boyle kaliveriyorsunuz,
donuveriyorsunuz.

57- Bir de hayat kosullar1 insani, ¢alisan anne oldugunuz zaman hakikaten ¢ok
zor. Zaten su anda Tiirkiye ortaminda bir giin icerisinde bir siirii olumsuz
seyler yasiyorsunuz, ondan sonra eve gidiyorsunuz. Mesela sey de beni ¢ok
izdii, onu da paylagmak istiyorum. Cocuklar1 aldim eve gittik, ellerini
yikiyorum falan bdyle, -Mehmet- annecigim bana kizdin mi, hayir oglum
niye kizayim, iste, oynayalim mi, oglum biraz sonra oynariz bir dinleneyim
ben, siz oynamaya baslayin gelecegim diyorum, gidiyor geliyor, annecigim
bana kizdin m1, anne ben senin soziinii dinliyorum anne, anne Miige mi senin
sOziinli dinlemiyor Miige’ye mi kizdin, hayir oglum sana da kizmadim
Miige’ye de kizmadim, niye kizayim ki kizacak bir sey de
yapmadiniz,.......... nereden ¢ikarttin dedim. Annecigim kotii bakiyorsun
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dedi, aynaya gittim baktim hakikaten kotii bakiyorum. Niye, ¢linkii o giin o
kadar sey olmus ki isle ilgili, o kadar sikintilar olmus ki, kafada tabii onu
kestirip atamiyorsunuz....... O kadar {iziildiim ki, yani duygularima daha bir
hakim olup ama yapamiyorsunuz insansiniz makine degilsiniz yani sey
oluyor zor oluyor.

Yani acaba benim is hayatimdaki negatiflikler mi etkiledi, yani sabir
konusunda ona tanidigim miisaamalar mi1 azdi, bilemiyorum ki yani herhalde
onlarn etkisi ile duygusalliginizi bir yana birakma seyiniz oluyor ama mesela
seyken, bazen Tanya diyor “Anne sen cumartesi pazar daha farklisin”, yani
istemeden muhakkak sey yapiyorsunuz, isteki yasantimizla ilgili
gerginliginizi yorgunlugunuzu yansitabiliyorsunuz ¢ocuklara.

Soyle, ona ¢ok tiziilityorum ¢iinkii akademisyenlik de 7/24 is gerektiriyor ya,
o birazcik zor, yani kafamda mesela var bu paper’1 aksam okuyayim, ofiste
yapamadim, ama ¢ocuklar uyudugunda zaten o kadar enerjim bitmis oluyor
ki.......... o ¢ok degisik bir motivasyon gerektiriyor, ona da halim kalmiyor.
O birazcik tiziiyor. Eskiden daha ¢ok gece vakit gegirirdim, daha iyi
calisirdim. Onun disinda ben birazcik verimsizim bence, daha verimli
olabilirdim, ama bence bu ¢ocuklarla ilgili olabilir sanki ama bilmiyorum
yani onu ¢ok diisiindiim. Yani o kolay bahane, paper’im1 da uzun siiredir
basamadim ama iki tane de ¢ocukla ugrasiyorum falan diye kendimi dyle
avutuyorum birazcik yani.

Mesela bir hocam var, kendisi doktora hocam, burada beraber calisiriz simdi
projelerde. Bana diyor ki Helin artik yeter, Berfin dort buguk yasinda hadi
artik onu birakabilirsin falan. Hi¢ birakmadim Berfin’1 daha. Aslinda bir kere
biraktim, ama onu da hi¢ boyle istemeyerek. Kardesimin...bir tane kiz1
olmustu, onu gérememistim ve araya bir zaman girecekti. Onlar Ankara'da
yasiyordu o zaman da iste o donemde babasiyla kayinvalideme birakip hani
bir gece 2 gece ayrildik, sanirim 3 yasinda falandi o zaman, ilk ayrilmamiz,
ondan beri hi¢ birakmadim. Yani kendi annemde bile hi¢ kalmadi. Hep yani
evde kalir, beraber kaliriz, beraber uyuruz, yle biraz bir bagimliligimiz var.
O da benden bagka hi¢ kimseyle uyumak istemez, ¢ok zor uyur, bagkasiyla,
babasi ile bile hi¢ uyumak istemez. Onunla bile pek basaramiyoruz bu isi.

Pek aktif koymuyor daire bagkanimiz da, simdi mesela ¢ocuklar biiyiidi,
Mahmut da 3 yasina geldi biraz daha sehir disina kongreye gondermeye
basladi. Belki biraz diisiiniip o da seyden belki biraz diislinerekten, orada sey
hani ¢ocuklarin 6nceligi diyerekten biraz geri ¢ekmisti bizi. Simdi daha 6n
plana koydu. Size sorarak mi bunu yapryordu? Yok, hani sormadan
yapiyordu 6nceden, ama gidebilirsin hazirlikli ol falan diyordu. Ben her
zaman agiktim, o zaman annemi kaymvalidemi devreye sokarim, beni sey
yapabilirsiniz, diisiinebilirsiniz diyordum ama hani o siirecte ¢cok sey olmadi,
su anda daha yeni bu sene giizel giizel gonderiliyoruz digaridaki
etkinliklerden sey oluyoruz, birazcik farkinda olmadan, evet sekteye ugramis
olabilir iist taraftan iyi niyetli.

62- Soyle soyleyebilirim, mesela amirim de kadin oldugu i¢in ve anne oldugu

icin, mesela Artin hastalandiginda vesaire oldugunda ben ¢ok rahat izin
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aliyorum, yani bu annelik ile ilgilidir herhalde. Yani onun disinda, burada
anne oldugum igin ¢ok ekstra art1 veya eksi bir sey olmadi ama iste izin alma
konusunda mesela daha ¢ekinerek izin aldigim durumlarda simdi hani Artin
mevzu oldugunda ¢ok rahat izin alabiliyorum.

63- E tabi daha ¢ok disari ¢ikardik, sinemaya giderdik her cuma giinii. Ondan
sonra iste arkadaslarimizla yemekler. Iste Berfin biraz bdyle, aglayan, ortam
degistirmeyi ¢ok sevmeyen bir ¢ocuk oldugu i¢in, o 6 ay siirecinde, biraz
kolik durumlari vardi, evimize ¢ok fazla kisi cagiramadik. Aslinda bizim
evimiz ¢ok fazla gelen giden misafir olan bir evdi. Biz ¢ok fazla bir yere
gidemedik, yani bir donem arkadaslarimizdan hafif bir kopus oldu mesela,
Oyle seyler...... ama iste boyle oluyordu yani, arkadaglarimiz davet ediyor,
biz hep bdyle olumsuz olumsuz, bizimle gelmiyorlar artik mesela bir donem
kiistiirmiistiik yani. Ben de diyordum ki Berfin’in uyku problemi var
gercekten gelirsek biz onun uyku diizeni bozulacak, iste uyku egitiminden
sonra, o yiizden bizim bu saatte onu uyutmam lazim yani bu saatte ben sizinle
katilamayacagim, aksam da 7’de iste evde olmamiz lazim ancak iste o arada
bir sey yaparsak yapabiliriz ya da bize gelebilirsiniz, ben uyuturum. Bunda da
Oyle iste, biz 0 donem hi¢ arkadaslarimizi ziyarete gidemedik.... iste anlayan
oluyor anlamayan oluyor bazen. Oyle yani.

64- Farkl1 oluyor yani, dedigim gibi ilk evlendigin zaman istedigin yere esinle
gidiyorsun, diiglin olsun veya herhangi bir sey olsun gidiyorsun ama ¢ocugun
oldugu zaman gidemiyorsun, en basit soguk oluyor yagmurlu oluyor kar
oluyor isiir hasta olur, ben de diyorum bosver gitmeme gerek yok yani
gidebilirsin ama ben gelmem ¢linkii ¢cocuk hasta olur. Bazen esim gidiyor ben
gitmiyorum bazen onu da gondermiyorum hani beraber kalalim, hadi bir sey
olursa yanimda olursun, dyle hani, degisiyor degismiyor diye bir sey yok
yani.

65- Kime birakacagim ki, Mutlu durur Mutlu’ya giiveniyorum birakip gidebilirim
ama Suat, durmuyor, birazcik, hatta eltim var mesela onun yaninda bile
durmuyor, ya ne istiyorsan hani ben sana yaparim diyor, Suat’1 birakma
diyor, durmuyor ¢linkii.

66- Mesela yeni yeni ¢ikiyorum simdi arkadaslarimla aksam, ama mesela 9-9
bugukta donmek durumunda kaliyorum ¢iinkii telefonla arantyorum “Anne
neredesin”, uyku belirtileri basliyor ve istiyor yani, o yiizden ben de
kiyamadigim i¢in genelde o yonlerini sdyleyebilirim.

67- Cok biiyiik degisim yaratt1, yani inanilmaz bir degisim yaratt. Oncelikle
zaten beni sosyal olarak ¢ok degistirdi yani.... iste biliyorsun aktivist bir
insanim, politik faaliyetler yapiyordum hala yapiryorum, ama tabii ki onlar bir
bigak gibi kesildi. Yani sosyal hayatim ¢ok fazla etkilendi. Ozellikle ilk bir
yil, 6yle soyleyeyim. Sonra bir yildan sonra iste ise basladim, bir y1l ben izin
kullandim. Ondan sonra biraz daha, hani eskisi gibi daha boyle birazcik daha,
hi¢bir zaman eskisi gibi olmadi ama, birazcik daha sosyal, iste cocuk bakmak
disinda da igler yapan bir kadin oldum. Ama yani hala da iste Artin
oncesindeki ilkay’la, Artin sonrasindaki ilkay’in hayati bambaska yani artik,
sosyal agidan.
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68- Hafta sonlar1 falan arkadaslarimla, yani evli iken de yani arkadaglarimla
program yapabiliyordum, ya da hafta sonlar1 goriisebiliyordum, ama hepsi tek
tek tek tek ¢iktr hayatimdan yani. Obiir tiirlii ¢iinkii bir cocukken, yani canta
gibi yaniniza aliyorsunuz ¢ikiyorsunuz ama ¢ocuk sayisi arttiktan sonra
isteseniz de yani .... liglinii beraber gétiirmek zor. Afedersiniz gotiirseniz de
cocukla her yere gitmek yani kars1 taraf i¢in zor, ¢ok yakin samimi arkadasin
oldugu zaman gidersin de boyle konu komsuya falan o tiir, hani keyfi boyle
cok samimiyetin yoksa da agik¢asi ¢ekiniyorsun yani.

69- Esinize tek birakabiliyor musunuz ¢ocuklarimizi? Ugii birden ¢ok nadir, o da
nedir mesela yani, market (giiliiyor). Yani muhakkak yapan vardir ama bizde
olmuyor, olmad1 yani. Yani dyle oldugu i¢in de istemeseniz de esinize karsi
kirginlik olusuyor, 6fke olusuyor. Konustugun zaman biraz inangtan dolayz,
biraz da inangtan degil de yapisindan dolay1 kadin evde ¢ocuguna bakar,
dindarlikla bagdastirmak istemiyorum bunu yani iste kadin dedigin evde
oturur ¢ocuguna bakar, yani gezmek veya da arkadasi ile sosyal faaliyette
bulunmak, onlar bize gore degil, bizim yasantimiz olamaz. Ama kendisi
cikiyor arkadaslari ile yani donem donem ¢ikti, evet yani yeri geldi mesela
kombine maglara da gitti ya da cumartesi falan arkadaslari ile sinemaya gitti
yeri geldi Bowling oynamaya gitti, cocuklar olduktan sonra devam etti. Yani
bu benim sanssizligim belki de, yani anlayigsizligi... konustuk ama ¢ok
¢Oziim olmadi.

70- Gergekten hani 1yiligine sohbetine giivendigim gece de olsa saat kag olsa da
arayabilecegim samimiyetine glivendigim insanlar, arkadaglarim var. Onu
oradan sagliyorum en cok.

71- Cocuklar: Esinize birakip disari ¢ikabiliyor musun?
Cikiyorum Evet. birkag senedir onu da uyguluyorum, mesela arkadas
gruplarimiz var toplaniyoruz bdyle, ya bir kiside toplaniyoruz, Ya birlikte
giizel bir mekan1 gezmek i¢in ¢ikiyoruz Haftada bir kere falan, baba duruyor
evde bazen babaanneye gidiyorlar vakit ge¢irmek i¢in. Su anda esim
gercekten ¢cok uyumlu bir es diyebilirim.

72- Arkadas ¢evrem var, zaten sey yapiyoruz kendimizi haftada bir defa ya disari
¢ikiyoruz canli miiziklere falan gidiyoruz ya da kahve igmelere falan disari
cikiyoruz. Iste kuafore falan gidiyorum...... O da diyor hani seni ben bu
sekilde mutlu goriince ben daha ¢ok mutlu oluyorum bunu ¢ocuklarina da
yansitiyorsun sen.

73- Aslinda biliyor musunuz biz ¢ocuklar olmadan 6nce daha az geziyorduk.
Cocuklarla daha fazla gezdik, yani higbir zaman onu sey yapmadik, sorun
haline getirmedik esimle ve sOyle sdyleyeyim her istedigimiz yere de gittik.

74- Yani sey tabi ¢ok ac1. Biitiin kendinize zaman ayiramama hikayesi, o da
olumsuz bir sey mesela, eskiden kendime ¢ok zaman ayirirdim, kendinizi
gelistirmek i¢in yaptigimiz seyler falan onlarin hepsi tamamen bitti gitti. En
basiti iste sinema, kitap, kurslar, spor hepsi bitti; simdi o ylizden mutfakta
zaman geciriyorum o bir tek kafami dagitiyor. Bence yeterli motivasyona da

242



sahip degilim. ...Unuttum galiba yani, o bir géziimde biiyliyor. Aslinda bes
dakika i¢inde kafami dagitacagini unuttum bir disar1 ¢iksam. Bir de evde hep
isler var yani, ondan da aslinda.

75- Mesela giinliik bir rutinimiz de anlatayim ben: sabahleyin alt1 buguk yedi gibi
kalkiyorum, kahvalt1 hazirliyorum. Cocuklar kalkiyor, ¢ocuklar kendileri
yiyorlar yiyemiyorlar falan. Ondan sonra, esim her sabah dus alir. Iste onun
kiyafetlerini hazirliyorum, ¢ocuklarin kiyafetlerini hazirliyorum,
giydiriyorum ediyorum falan, sey yapamiyorsunuz yani, kendinize bir seyiniz
olmuyor, vaktiniz olmuyor. Sa¢imi burada tartryorum, disimi burada
firgaliyorum mesela. O seyleri yapamiyorsunuz, yetismiyor. Anlatabiliyor
muyum? ........ Mesela insan istiyor ki, mesela 6nceden kitap okumay1 ¢ok
seven bir insanim, insandim. Kitap okumay1 6zliiyorum, dyle bir zamanim
yok mesela. Belki de bilmiyorum benden mi kaynakli. Esim de ¢ok okuyan
bir adam, esim hayatin1 devam ettiriyor. Ben ama ettiremiyorum. Simdi arada
cocuklar kendi kendine oynarken bir seyler okumak istiyorum, sdyle
gosterecegim -annecigim su kitabi al suraya koy, bizimle oyna. Kesinlikle
ikisi de Kkitap okutturmuyor, okuyamiyorsunuz yani ensenize ¢ikiyorlar,
athiyorlar, ama benim de dinlenmem lazim, benim dinlenecek vaktim yok.
Ama babaya bir sey yok, baba okurken okuyor, hi¢ babanin kitaplarina
dokunmuyorlar. Ama kesinlikle benim kitap okumama miisaade etmiyorlar.
Mesela ben bunun ¢ok seyini hissediyorum, seyim yok, nasil sdyleyeyim
desarj olacak bir alanim yok. Kitap okumak bir desarj alani, ¢linkii ondan
keyif aliyorum ben, hicbir keyfimi yasayabilecek bir alanim yok.

76- Bir donem anlamiyorsunuz, ama sonradan biraz biraz ge¢iyor, bakiyorsunuz
hicbir sey yapamiyorsunuz, kisir dongiiniin i¢ine girmigsiniz, ama hala daha
bir sey yok. Kendi adiniza bir rahatlama alani1 yok, higbir sey yapamayinca bu
kez tiikenmis, dibe dogru gidiyorsunuz yavas yavas. Hani kendim i¢in higbir
sey, ne dinleniyorum ne geziyorum ne sunu yaptyorum ne rahat rahat
afedersin yemegimi de yiyemiyorum. Ben de insanim artik demeye geliyor.

77- Burada mesela benim en ¢ok gozlemledigim mesela arkadas ¢evremde bir
cogunun ailesi yakinda. En azindan bir hafta sonu mesela bir aksam bile hani
cocuklar1 birakip hani rahat sinemaya gidiyorlar, tiyatro programi, gezme
falan. Hani onlar agikg¢asi benim icin bir nefes aldirma olurdu, yani sehir
disinda herkes, hi¢ kimse yok gibi, insan bazen hi¢ bir sey yapmadan sessiz
kalmak istiyor. Higbir sey yapmadan bos bos.

78- Bakic1 kres parasi falan bunun i¢in deger mi degmez mi falan diye kendine
baktigin zaman biraz kendine zaman ayirmak biraz 6gle arasi ¢ikip dolasmak
falan belki rahat rahat yemek yiyebilmek, baska insanlarla anne degil de anne
kiyafetini ¢ikarip bir birey olmak baktim kendime iyi geldigini fark ettim...
daha boyle evde siirekli aglayan bir tipe doniismiistiim mesela.

79- Esim onu alip ¢iktiginda, ne bileyim erken yattiginda falan kendime vakit

ayirmay1 seviyorum. Elimden geldigince bir saat de yarim saat de olsa kendi
odama gecip esime ¢ocugu verip kendime vakit ayirip kafam dinlendigi
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zaman ¢ocuklara daha iyi, rahat bakiyorum yani, esime soyliiyorum bugiin
cok rahatsizim diye.

80- Bir de bence anneligin en kotii tarafi 7/24 evde isiniz oldugu i¢in ¢ocuk
yaniniza geldiginde o an o isi birakip, mesela mutfakta tamam oglum -hadi
oynayalim-, tamam oglum -kitap okuyalim-, her zaman erteliyorum ona ¢ok
liziiliiyorum, tamam su igim bitsin de yapayim diyorum, o beni biraz iiziiyor.

81- Durumumuz daha iyi olsaydi1 boyle evimde bir yardimct olmasini isterdim. ..
Ciinkii anneler evde ¢ok fazla zaman harciyorlar ¢ok fazla yoruluyorlar
bedensel ve ruhsal olarak, ¢ocuklarina saglikl bir sekilde zaman
ayiramiyorlar. Ben isterdim ki hani onlarla ugrasmak yerine saglikli bir
sekilde oglumla ilgileneyim, her seyini ben goreyim isterim, ama yoruldugun
zaman onu yapamiyorsun Ciinkii artik bikiyorsun yani ah bir oturayim dur
oglum bir yatayim siirekli bir itelemek zorunda kaliyorsun....... ev isleri ile
ugrasmak istemiyorum. Kendimle, kendimi dinlemek istiyorum kitabimi1
okumak ¢ocuklarim geldigi zaman ¢ocuklarima vakit ayirmak istiyorum
onlarin giinliik yaptiklarini dinlemek istiyorum ama onlara zaman
bulamiyorsunuz.

82- Mesela ben daha hi¢ ¢ocuklarimi alip da okula gelmis insan degildim. Hepsi,
hep calistigim i¢in hep bakici da var onlar getirip gotiiriiyor ben ¢aligtigim
icin. Anasinifina geliyor en kiigiigii bakici getiriyor hi¢ cocuklarimi okula
getirmiyorum. O benim i¢in de ayr sey.

83- Ben ti¢ ¢cocukla bu zamana kadar hi¢ ayrilmadim hi¢ birakip da bir yere
gitmisligim olmadi. Hep ¢ocukla gittim. Ister miydiniz? Cok... esimle vakit
gecirmek isterdim. Keske bir giin, bir giinliik bile, yarim saatlik yani 1
saatlik.

84- Sadece 3 ay 1 haftalikken anneme birakmak zorunda kaldim. O beni ¢ok
yipratt1 iste, cok kisa bir zamandi ve yeni evlendigimiz i¢in de sey de yoktu,
ticretsiz izin alma liiksiim yoktu.... Annem Hisar’da oldugu i¢in isyerinden
gidip emzirip geliyordum aralarda, o aralardaki siitli gotiiriip 6glen
birakiyordum, yani dyle gecti ama, hani o kosusturma cok fazla oldu. Hani
yildim m1? Hayir, ¢ok da glizel gecti ama goniil isterdi ki {icretsiz izin alayim
daha rahat rahat. Mesela Toprak’ta da onu tattim, ¢ok giizeldi. Hem resmi
izinler ¢ogalmisti, hem de tabi devlet memurlugunun verdigi izinler, iicretsiz
izinler, onlar da ¢ikt1. Yani Toprak’a 7-8 ay dolu dolu baktim.

85- Benim ailemin ¢ok yardim edebilecek seyi yoktu ama diger tarafta onlar
torun sevgisinden torun hasretinden dolay1 degil, bakariz sen git gibi yani.
Aslinda onun yerine bizim kiramiz1 6deseler, yardimci olsalar, yani sen bak
¢ocuguna gibi, ¢iinkii emziriyorum yani..

86- Cocuk okula basladiktan sonra, daha boyle disarida, sosyallestiler. Bir de
biiytidiiler farkindalar bazi seylerin, bazen maddi imkansizliklar oluyor
acikeasi disar1 ¢ikip bir yere gotiiremiyorum ve esim iste oluyor, iste sen bizi
higbir yere gotiirmiiyorsun iste babam da siirekli ¢alistyor biz niye o zaman
yastyoruz falan gibi boyle sitem ediyorlar. O zaman bdyle hig, ¢ok caresiz
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kaltyor insan yipraniyorsunuz, tamam ¢ikartiyorum bir parka suraya buraya
yakin yerlere onlarin eglenebilecegi yerlere gotiirmeye calistyorum ama yine
de ister istemez {iziiliiyorsun maddi konular oluyor.

87- Tarik yuvaya bagladig1 zaman yani ikisi birden yuvada oldugu noktada
Ayhan bana diyordu ki artik ablay1 herhalde sey yapabiliriz ne gerek var
falan, hayir dedim en az onlar 15-16 yasina gelene kadar. Ciinkii ben evde
hicbir sey yapmiyorum. Artik ne yemek yaptyorum, temizlik yapiyorum,
¢linkii yani her seye yetismeme imkani yok. Eger onlar1 yapacak olursam
baska seyler yapamayacagim, bu mesleki yandan da beni etkileyecek. Her
giin geliyor hafta i¢i, yatili degil 9 dan 6 ya kadar.....Sonucta dedigim gibi
hem mesleki hayatim hem sosyal anlamda bir takim seylere yetisebilecek bir
hayat1 istiyorum. Bunun i¢in evet bunu karsilayabilecek gelirimiz var
Allah'tan, sonugta obiir tiirlii imkan olmazdi boyle bir seye, ama dyle olursa
ya tabiri caizse bokun i¢inde yasayip onlar1 yapacagiz ya da sonugta ben
oturup biitiin giin temizlik yemek..

88- Sey oluyor, yani aileden birisinin olmasi lazim. Cocukla ne yapacaginizi, ne
edeceginizi bilmiyorsunuz. Diislinsenize, bir varlik kendini ifade edemiyor,
agliyor, neden agladigini bilmiyorsunuz, kestiremiyorsunuz. Zaten bir
dogumdan ¢ikmigsiniz, ondan ¢ikmis olmanin kadinda verdigi bir psikolojik
sey var

89- Zamandan insan diyor ya, gercekten korkuyorum, giindemdeki seyler,
teknoloji bazen diyorum keske boyle olmasaydik, eskiden hani kendi
basimiza biiylimiisiiz ya, hani kendi bagina biiyiiyen nesil daha iyiymis. Su
anki ¢ocuklara bakiyorum, simdiki nesilden gercekten eskiye gore ¢ok biiyiik

bir fark var, fazla bir umudum da yok aciksasi,..... eskiden bizim bir seyimiz
yokmus ama bak annem bile ilgilenmedigi halde mutluymusuz. Su andaki
cocuklar bana mutsuz geliyor, bilmiyorum........ Ben o zaman mesela

hatirliyorum abilerim bana bir tane biiyiik kamyon almist1 bir tane de Barbie
bebegim vardi onun disinda hi¢ oyuncagim yoktu benim, bir de biz hep
disarida oynardik hep aksama kadar her sey oyuncak,...... su anda
bilmiyorum bakiyorum su anda ¢ocuklar evcilik fazla oynamiyorlar, daha ¢ok
boyle teknoloji. Biz eskiden boyleydik. Yani bilmiyorum Benim yasim da
cok degil mesela ¢ok eskilerden degil yani Ama ben onlarin hepsini yasadim.
Yasadigim i¢in de mutluyum mesela onu hissediyorum, acaba bilmiyorum
Simdiki Cocuklar bdyle 5 yasinda diistiniin mutlu olurlar mi1, onu
bilemiyorum ama biz mesela ¢izgi oynardik seksek oynardik yolda, aksama
kadar top oynardik, o yillarimi ¢ok iyi hatirliyorum mesela, aile
iliskilerimden bak annemle olan iliskimden daha ¢ok iyi hatirliyorum oyun
dénemini. Clinkii disarida iste biiylimiisiiz Annemle ¢ok fazla seyimiz yok,
gelmisiz yemegimizi yemisiz uyumusuz.

90- Tabi biraz da teknolojik aletler, teknolojinin gelismesi bunlar da ¢ocuklarin
hayatin1 ¢ok etkiliyor...... Su anki zamana baktigimizda da her seyi ¢abuk
tikketiyoruz. O yilizden de higbir seyden memnun olmuyorlar. 3 yasinda ¢ocuk
memnun olmuyor iste. Su anda mesela gelecegi korkutuyor beni, bes sene
sonra ne olacak? Hatta seneye ne olacak ne isteyecek daha, biliyor her seyi
clinkii. Bocaliyoruz iste.... televizyonu agiyoruz telefonu veriyoruz o arada
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cocuk kaybolup gidiyor, zaman olarak ¢ok farkli simdi, teknolojik aletlerden
teknolojik gelisimden kaynakli bence.

91- Yani hakikaten kaldirabilecekseniz ikiyi.. cocuk ¢ok giizel, ¢ok zor ama
hakikaten, ben sabrimla psikolojimle her seyine yetebileceksen iki
derim....Yani tek cocuk biraz prenses evlilik gibi bir sey oluyor, hem anneligi
tatmis oluyorsunuz hem sey oluyorsunuz, 2 ¢ocuk gercekten zor, ¢ok cocuk
oluyor 2 ¢ocuk.

92- Mesela ¢ocuk diistiigiinde ben demiyorum kizmiyorsam ya da kirdiginda
kizmiyorsan arkadan birisi “Ayy nasil diistii” yani o dyle demese
aglamayacak, miimkiin degil zaten, hemen silkeleyip kalkar mesela. Toprak
aglamaz derim ben mesela tepki olarak ama, birinin etkisiyle hemen
bozuluyor o sihir iste.

93- Babalik konusunda benim babalarda genel gézlemledigim, Hasan’de de olan
sey su, bu cocuk gelisimi konusunda kendilerini degistirme doniistiirme
geleneksel 6grenmisliklerimizden ¢ikma konularinda ¢ok vasatlar, yani hig
caba harcamiyorlar, yani Hasan bir tane bile kitap okumamistir bununla ilgili.
Kitapla m1 ¢ocuk biiyiitecegiz diyor mesela, ben anlatryorum mesela bu
seminerleri falan anlatiyorum ona, siirekli boyle buldugum bir seyler
gonderiyorum falan. Iste mesela yemek sikintis1 yastyoruz, onunla ilgili ideal
olan1 génderiyorum iste bak oku falan diye, okumuyor ama yapmiyor, bana
diyor ki sen de fazla okuyorsun diyor, o yiizden bdyle takintilisin diyor.

...... Yani o boyle ¢ok i¢giidiisel ve anlik davraniyor, mesela tirnak yemesini
hi¢ problem etmiyordu. Ben de ona ha bire diyordum, bak tirnak yemek suna
isaret tirnak yemek bu olabilir su olabilir.

94- Yani boyle nasil sdyleyeyim, onu belki ben dogru yapiyorumdur ¢ok emin
degilim bundan. Artin sonugta bir erkek cocugu ve ben de feminist bir
kadinim. Onun mesela toplumsal cinsiyetten miimkiin oldugunca sey
yetismesini istiyorum, ama esim bu konuda daha rahat, yani boyle daha iste
onun pipisi ile ilgili bilmem ne falan dyle espriler yapabiliyor ve ben bu
konuda ¢ok sinirleniyorum. Mesela bu tarz konularda boyle benim takintili
oldugum alanlar var mesela. Biraz daha o konuda mesela rahat olabilirim,
¢linkli mesela esimin yaptig1 agiklama aslinda beni ikna ediyor. Mesela bizim
ev i¢indeki paylasimimiz boliisiimiimiiz, mesela Artin’e sorsan evde kim
yapiyor yemekleri, baba yapar der. Ya da boyle diyor ki o goriiyor zaten
merak etme diyor, ama ben bdyle sey oluyorum iste o konuda mesela boyle
sey oluyorum antenlerim siirekli agik boyle, biraz asabiyim o konuda, biraz o
konuda mesela rahat olmak isterim.

95- Ya da boyle bazi kurallarim var. Yemek masada yenecek kurali mesela, cok
esnemiyorum bazi kurallarda, o bizim ev i¢inde gerilim yaratiyor. Yani bazen
kitabi bilgiye sanirim fazla sey yapiyorum ya, fazla bagh kalmaya
calistyorum. %50 %350dir hani benim hakli oldugum yerler ve esimin veya
Artin’in hakli oldugu yerler. Yani mesela evde ii¢ y1ldir neredeyse hig
televizyon agilmiyor, yani sifir televizyon, onu ben kazandim mesela, o
benim seyim, mevzim. Ama bdyle arada televizyon agik oldugunda bile ben
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boyle tepki gosterebiliyorum, anlatabildim mi, yani rahatliktan kastim ne
olacak yani biraz izlesin falan yani.

96- Sevgi, kosulsuz bir sevgi... Yani hi¢ daha 6nce duymadigimiz degisik bir
sevgi

97- Anne olduktan sonra evet toplum olarak gergekten o ¢ocuk kucagimdayken
etrafin bakist benim ¢ok hosuma gidiyordu, evet ¢cok hosuma gidiyordu ¢iinkii
cocugum kucagimda bir anneyim, bu benim, bu kiigiik sey benim, yani ¢ok
giizel bir duygu, toplumun bakist olsun sey olsun hep, onu sahiplenmek.

98- Nasil anlatayim, yani anne dediginiz zaman gurur duyuyorum gurur Verici.
Anne her seydir, yani esinin annesi oluyorsun ¢ocuklarinin annesi oluyorsun
yani bir evde bir kadin varsa o annedir.

99- Anne olmak ¢ok giizel, diinyanin, Rabbimin mevlamin bayanlara verdigi en
giizel sey bence, en giizel hediye, ona o kadar ¢ok siikiir etmemiz gerekir ki.
Yani aslinda kadin olmak bence ayricalik, ve ¢ok giizel, Rabbime siikiir
etmemiz gerekir Ciinkii anneligi tadiyoruz, gercekten diinyanin en giizel seyi

diyebilirim.

100- Bir de yas ilerleyince, maalesef Tiirkiye’de, diger lilkelerde nasil
bilmiyorum, bizim iilkede yani 35 Yas olsun, hemen bashyorlar kobay fare
gibi onu test bunu test. Oyle oldugu zaman endiseniz ekstra bir katlanmis
oluyor. Yani o ¢ok tedirgin ediyor anneyi, orada basliyorsunuz, yok seker
yiikleniyor yok o testi yok bu testi, kobay fare gibi onun duygusu mesela
insan1 ¢ok rahatsiz ediyor. Mesela yurt disinda yasayan arkadaslarim hicbir
sekilde bu ultrasonlar multrasonlar yapilmiyormus.

101- Simdi mesela hep cevreden sey demislerdi bana, ¢ok telase memuru oldun,
en ¢ok elestiri aldigim odur, anne olduktan sonra, oncesinde daha relaxdim,
ki hep bu negatif iste ¢ok telasesin niye bu kadar panik yapiyorsun mesela.
Aslinda ruhende bende vardir, ama demek ki daha fazlalasti ki cevrendeki
insanlar da bunu goriip, yani en ¢ok duydugum odur mesela.

102- Sey diyorsunuz yani 20'li yaslarda iken, daha dogrusu anne olmadan o6nce,
bugiin varim, yarin olmasam da olur. Hani derler ya kendine dikkat et
hasta olma dyle yapma bdyle yapma karsidan karsiya ge¢ amaan zaten
6lmeyecek miyiz? Ama su anda maalesef sdyle diisiiniiyorum, Allah'im ne
olur bana sey ver ki (aglamakii oldu orada), Yani ben olmasam bu
diinyada evet Baran’a bakan birileri olur ama benim benim benim olmam
lazim. Umursamiyorsun ¢iinkii sadece kendi hayatiniz var, evet siz
olmasaniz aileniz tiziiliir arkadaslariniz vesaire ama su anda tamam kendi
hayatiniz1 gegebilirsin ama eslik etmem gereken 6nemli bir hayat var. Onu
biiylitmem lazim.

103- Annelikten dnce kendim i¢in yagiyordum kendi isteklerimdi, simdi onlar
olduktan sonra hep onlarin gelecekleri ile ilgili bir gelecek kaygisi oluyor.
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Hani su var, mesela gercekten annelik zor, nasil zor, su an Mutlu’yu
diisiiniiyorum, hani haberlerde ¢ocuklara sdyle oldu boyle oldu mesela ben
bunlar diislindiigiim zaman ¢ok kétii hani sunu sdyleyeyim bazen
cocugumu Mutlu’yu hani amcasi biri kucagina aldig1 zaman direkt aklima
kotii seyler geliyor direkman ¢agirtyorum Mutlu gel diyorum, hani kizima
bir sey yaparlar bir sey olur. Yani bilmiyorum ¢ok koétii bir sey, ben o
haberleri hi¢ duymak istemiyorum hani genelde zaten interneti haberleri
izlemek istemiyorum, ¢iinkii hep ¢ocuklar ile ilgili seyler oluyor yani ¢ok
kot ben uyuyamiyorum o ¢ocuklarla ilgili haber duyduktan sonra benim
psikolojim kesinlikle bitiyor ve Mutlu'ya olan diiskiinliigiim daha farkl
oluyor boyle. Bazen diisiiniiyorum hani ortam kétii bir tane dogurdum hani
ikinciyi neden yaptim?

ben sanki burada olmamaliyim, ben kizimin yaninda olmaliyim gibi, kendi
kendime kétiilik yapryormusum gibi geliyordu, ¢iinkii ¢cok kiiglik biraktim,
anneme biraktigim halde.

Cok tiziildiglim bir sey, emziremedim, siit verdim yine sagdim da, ona ¢ok
tiziiliiyorum. Yani tek ¢ocuk olsa da bunlar olabilirdi, ama ikiz olunca dyle
oldu, ama olsun oldu ya.

Esim de yanimda olmadigi i¢in evde 12 lerde falan gelirdi yani Cok
karmasik duygular icerisinde ge¢iyordu yemek yapmaya ugrastyorsun evi
toparlamaya ugrasiyorsun e ¢ocuk inanilmaz ilgi bekleyen bir canli, her
seyine senin yetismem gereken bir canli, duygu patlamalar1 yastyorsun.
Hani ¢cocugumu mu ihmal mi ediyorum acaba Hani onlar1 yaparken
cocugumu mu ihmal ediyorum ona yeterince annelik yapamiyor muyum
seklinde, yani duygu patlamalar1 da yasiyorsunuz.

[k baslarda ben miikkemmel anne olmaya ¢alismisim, ¢ok yanlist, cocuga
daha az vakit ayirarak. Halbuki dyle degil, birakin ev olsun, siz yeter ki onu
disar1 ¢ikarin, daha ¢ok onunla ilgilenin. Ben zaman zaman giinliik yarim
saat bir saat televizyona birakiyordum ki islerimi yetistirmek adina,
uyuduktan sonra yapabilirsiniz, ben onu dinlenme ile kapatmaya
calistyordum. Miikemmel annelik neyi kapsiyor sizce? Iste o bloggerlar, her
seyi boyle tam, yardimcilar var falan, bir sekilde boyle riiya gibi bir
annelik, her isleri tam. Yani dyle olmuyor iste, esinizin sizden bekledikleri
var, iste ben onu yapmaya, her iki isi ayn1 anda yapmaya c¢alistim, hem
cocuk hem es hem ev falan derken.... Ama siz bitiyorsunuz orada iste, o
degil iste miikemmel anne olmak, yani sabirli olmak, ¢cocugu dinlemek
onunla ¢ok sey paylasmak.

Yani ben anneligimden siiphe duymuyorum, ama yani boyle engel de
olamryorum. Hani ¢ocuktan kaynakli bir sey. Biraz fazla ¢abuk
sinirleniyorum ama sabir yani bir sey soyliiyoruz 10 kere sdylemekle bir
kere sdylemek arasinda biraz fark oluyor tabi ki, iste 0 hosuma gitmiyor,
iizlilliyorum sonra, agliyorum, biraz daha hani, ondan gidip de 6ziir
dileyesim geliyor,..... dyle olmamak isterdim, daha sabirli olmak isterdim,
hem kendim {iziiliiyorum bagirdigim i¢in hem de onu liziiyorum aghyor,
yani o da tizliliyordur. Sizi sabirsiz kilan seyler ne olabilir? Sonrasinda
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baska isim olacaktir, annenin isi bitmiyor, evde o yogunluktan hani hemen
dediysem yapilsin istiyorum ki akis1 devam ettirelim gibi diistinebilirim.

Cok sinirlenen bir insanim, hani isterdim ki bdyle daha sakin olayim kendi
kendime kararlar aliyorum, mesela kursta da aliyoruz kendi kendimize
kararlar, ama bazen olmuyor, yani boyle, hani pedagoglar da diyor ya
cocuga bagirmayin etmeyin diye hani insanin bir noktasi var bir noktadan
sonra siirekli ¢ocuk size 3 saniyede bir anne anne anne anne anne derse
kendine ayirdigin bir saatim var yani, yani iste bir igne oyasi1 oyarim ya bir
sey yaparim ya bir saatim var benim kendime ayirdigim, anne anne anne
dediginde insan huzursuz oluyor o zaman da olmak istedigim gibi bir anne
olamiyorum.

Mesela sey konusu: bagirma, sinirlenme, iste 6fkelenme, mesela bu konuda
cok kendimden sikayet¢iyim, asla istemiyorum Oyle bir sey olmasini, asla
istemiyorum, ama oluyor..... Yani sunu fark ettim aslinda, benim o kadar
sinirlenmemin sebebi sadece anne kimligini almam, yani Ilkay yok, ciinkii
Artin’den 6nceki ilkay ¢ok baskaydi, belki dyle olmasaydi, o ac1 o kadar
fazla olmasaydi bu kadar zorlanmayabilirdim, ama Artin oldugunda birden
ben boyle anne oldum, ama diger Ilkaylar’a ne oldu, iste bir seyler yazan
okuyan eylemlere giden arkadaslar1 ile bulusan, bdyle bir insan vardi, kendi
zevkleri olan falan, yani ona bagladim. Cok sikildim, ¢ok bunaldim falan.
Simdi mesela degisti o, ben biraz daha simdi sey yapiyorum artik, esimle
mesela artik haftay1 planliyoruz, onun yapmak istedikleri benim yapmak
istediklerim, Artin’siz seyler yapiyoruz falan, yani ben sadece anne degilim,
iste ben ayn1 zamanda su anda mesela atryorum se¢im ¢alismasi yiiriiten,
bununla ilgili ¢alisan bir kadinim.

Mesela ben Artin’i yeterince besleyemiyor muyum bdyle, ¢iinkii becerikli
bir anne degilim, yani boyle etrafimdaki anneler bin bir ¢esit yemek yapan
falan soyle acayipler yani buzluklari1 doludur, iste tursular kurulur,
menemenler yapilir falan filan. Yani ben hi¢ yapmiyorum mesela, o konu
beni sey yapiyor, geriyor yani, beklenen annelik deyince o da var mesela
cocugunu ¢cok 1yi beslemelisin ¢ok ¢esit yemek yapmalisin falan. Ben de
yapmiyorum, yapamiyorum da, yapmiyorum da beceremiyorum da yani
ikisi bir arada. Gegen giin mesela bir arkadasla konusuyorduk iste, ben ¢ok
cesitli corba yaparim, bir saydi iste yok sogan ¢orbasi, kereviz ¢orbasi
bilmem ne gorbasi falan. Ben o an kendimi koétii hissettim, ¢ilinkii ben bir tek
Artin’e mercimek ¢orbasi yapiyorum, bir de tarhana yapiyorum, acaba
diyorum ben bu ¢ocugu besleyemiyor muyum, ¢ok mu acaba gidasiz kaliyor
falan.

Yani su anda seyi fark etmek 6nemli herhalde ya, milkemmel anne yoktur
falan bunu boyle su an kolay sdyliiyorum ama bu anneler i¢in ¢ok zor bir
stireg, biitlin kiyafetleri temiz olmal, iste her giin banyosu yapilmali,
diizenli uyumali, diizenli yemegini yemeli, iste mutlu olmali,
bagirmamalisin, ama olmuyor iste yani. Bunlarin hepsini iki insan evladinin,
bir annenin ve babanin, ki islerin esit paylasildigini diisiin, ona ragmen
olmuyor. Yani sanirim onu biraz kabul etmek ya, oldugu kadar demek, yani
o rahatliktan da kastim o biraz, yani oldugu kadar olsun ya ne olacak, yani
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mercimek ¢orbasi i¢iversin her giin onun i¢ine bir seyler katarsin hani, ne
bileyim, iste kiyafetlerini {itiilememissindir aman {itiisiiz giysin ne olacak bir
sey olmaz falan gibi yani. O mertebeye diyeyim, ulasana kadar kadinlar
bayagi bence sey yapiyorlar yani, aci ¢ekiyorlar...... Keske diyorum bunu
bebekliginden beri yapsaymigim....... Yani benim kendi kriterlerimdeki o
miikemmel annelik seyi beni ¢cok baskilamis, yani ¢iinkii o boyle o kadar zor
bir sey ki onu yapmak, orada sadece anne oluyorsun baska bir sey
olamiyorsun. Yani orada benim o standartlar1 yakalayabilmem i¢in
gercekten sadece anne olmam lazim. Iste iitiisiinii yapacaksin, banyosudur,
yemegidir falanidir filanidir derken sirf 6z bakimi bile ¢ocugun, senin ciddi
enerjini aliyor gotiiriiyor.

Ya hep bu sosyal medya ¢ok sakat bir sey, sosyal medya anneligi. Eskiden
bir tane Anneler grubuna iiyeydim oradan ¢iktim, Facebook'u kapattim
hatta, yani bence bana iyi geliyordu o kadinlar yani ama insan yine de
karsilastirtyor ¢ok karsilastirtyor. (Nasti/ iyi geliyordu?) Boyle degisik tipler.
Benim bir arkadagim beni {iye yapt1 oraya. Hepsi boyle okumus modern
anneler falan o anlamda iyi geliyordu. Ciinkii o ablamda falan
paylasamadigim o kaygilari onlarla paylasiyordum yani.....ama bazen de
agir geliyordu onlarin annelikleri, o kadar ben miikemmeliyetci degilim.
Hep karsilastiriyorsunuz ya iste kendinizi, o kotii bir sey. (Ne konuda
karsilasiyorsunuz?) Beslenme mesela, seker yememe, iste paketli gida
yememe. Ben dyle yapmiyorum veriyorum hatta bazen kendim yani. Oyle
seyler yani. Ama bilmem, herkesin siireci zor, bir de onu goriiyordum yani
orada aslinda, herkesin bir zorlu siireci var aslinda. Onlar ama bdyle bir
enteresan yaraticilikla tipler. Boyle iste evde hep bir seyler liretiyorlar falan,
bazisi ¢alisan bazi akademisyen bazisi evde. Bu boyle 450 kadinin falan
oldugu bir yer. Evde hep iste mayali1 ekmeklerini falan yapiyorlar, fermente
ediyorlar, 6rgii 6rtiyorlar, olmadi ¢ocuguna da 6rgii 6riiyorlar. Yani ben
onlar1 yapmiyorum iste, bir tek yogurdumu yapiyorum, ¢ocuklarin
yogurdunu o kadar.

Keske okusaydim daha yardimci olabilirim diye diislinliyorum yani, ben
ilkokul mezunuyum bildigim seyler ¢ok farkli, cocugum su anda ortaya bir
soru getiriyor ben bocaliyorum, esim hani lise mezunu ama ¢aligiyor hig
muhatap olamiyor dersleriyle, yogun calisiyor. Ben her seyde, unuttum
diyorum hani kag y1l gegti kizim, hi¢ bilmiyorum, keske diyorum
okusaydim daha 1y1 yardimci olabilseydim, elimden geldigince ama
olamiyorum, olabildigimi de diislinmiiyorum.

Mesela daha ¢cok mesela egitimli olsaydim belki gocuguma diyorum daha
farkli m1 bakardim daha ¢ok sey mi verirdim, o yonden diislinliyorum.
Bilmiyorum mesela daha boyle farkli davranirdim herhalde. Mesela su anda
fazla bir kurallar koyamiyorum o da en basindan olmasi gerekiyordu,
yapamadigim i¢in olmadi. Ciinkii 6yle kendi halimize oyun oynadik, sey
yapardik. Kemal’in okula baglamas: ile bizim hayatimiz da diizene girdi
aslinda. Ciinkii o daha 6nceden hani uyku saati koymadim, kendi
halimizdeydik. Mesela daha farkli, egitimli bir anne olsaydim belki diyorum
daha farkli davranirdim, hep 6yle diisiiniiyorum, olmak istedigim sadece o
var yanl.
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Yani annelik, anne oldugunu biliyorsun zaten, senden bagka hi¢ kimsesinin
olmadigini biliyorsun yani sadece bir anne olarak bir melek olarak sen
duruyorsun orada, o zaten kii¢iik bir melek sen ona sahip ¢ikiyorsun hig
kimse anne gibi olamaz.

Hani Baran’in yaninda sanki korumasi gibi ben varim baba da yardimc1
seymis gibi.

Ne bileyim, annelik nedir deyince 6nce annem geldi, sonra doniistiim sey
geldi aklima, boyle yani anne imaj1, ondan sonra tabi ki biitiin o bildigimiz
sevgi dolu merhamet dolu insan, fedakar, sonra ben ve benim doniistiigiim o
yol geldi aklima. Bilmiyorum ki galiba merhamet, yani merhamet
diyecegim herhalde, yani fedakarlik, ¢iinkii herkes yapiyor, yani yapar, baba
da yapar babaanne de yapar ama sanki en merhametlisi annem mi acaba,
bilmiyorum. (Merhamet derken neyi kastediyorsunuz tam olarak érnek gelir
mi akliniza?) Yani mesela ¢cocuklarin egitimi siirecinde disipline edilmesi
stirecinde hi¢bir seye dayanamamak, hi¢bir sert s6ze dayanamamak gibi
geldi aklima.

Soyle, aslinda hep vicdanen ve bdyle ¢cevrenize baktiginizda bir¢ok olayda
seyimdir ¢ok fevri ¢gikislarim olmazdi mesela diyeyim. Anne olduktan sonra
belki koruma i¢giidiisii ile 6zellikle cocugunuza karsi, bazi seyleri daha
boyle sert hayirlar ya da sert tepkiler verdigim oldu.

Anne olmak.. anne olmak duygusallik, bana has olan direkt aklima gelen
duygusallik, bazen hatta diyorum ben lohusaliktan ¢ikamadim her seyde
duygulantyorum, en kiigiik bir seyde agliyorum falan....Bir an gozlerim
doluyor falan ama bu dogumdan sonra oldu, 6ncesinde dyle bir sey yoktu.
Yani o kadar degildim yani, tabii ki insan olarak bir sey goriince duygusal
bir ortamda illa ki duygulanirdim ama, ya ¢ocuk olduktan sonra daha bir
duygusal oldum. Mutlu olacagim zaman da duygulanabiliyorum giizel bir
haber duydugumda hemen gézlerim doluyor.

Eltimin seyini ¢cok seviyorum...... O ¢ok iyi arastirtyor, o ¢alismiyor isi
birakti cocugu olduktan sonra. Ama kendini eve kapatmadi, su anlamda ¢ok
takdir ediyorum, mesela ¢ocukta konusma geriligi var...... arastirdi, gitti,
buldu, terapiye gotiiriiyor, evde seylerini yapiyor....diyor ki ben
cabalamazsam hicbir sey yapmaz bu ¢ocuk diyor. Onu ¢ok takdir ediyorum.
Cok zor c¢linkii, onun giinii sdyle ge¢iyor: Terapiye gotiiriiyor, terapiden
aliyor, kiz1 aliyor yiizmeye gotiiriiyor, yani on kere eve girip ¢ikiyor. Onu o
ylizden takdir ediyorum. Mesela bunu seviyorum iste ben annelikte. Bunu
anne yapmazsa kimse yapmiyor gercekten. (Bunu seviyorum dediginiz tam
olarak ne?) Seyi seviyorum yani, ¢ocukla ugragsmayi, aktif olmay1, ¢ocugun
bir adim 6niinde olmay1, ¢ocugu birakmay1 degil de fark etmeyi seviyorum.

Fedakarlik, ama ¢ok dnemsemiyorum o kismi, her seyde hayatta hep
fedakarlik yapmak zorundasiniz zaten.
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Is hayatinda ciddi bir sekilde fedakarlik yapiyorsunuz, hayattan ¢ok ciddi
fedakarlik ediyorsunuz, 6zel hayatta da ¢ok ciddi fedakarlik ediyorsunuz,
mesela fiziki ihtiyaclarinizi bile sey yapamiyorsunuz. Mesela en basiti, sa¢
boyatacaksiniz, sa¢ boyatmak i¢in gitmek gelmek {i¢ saatlik bir is, yani onu
yapamiyorsunuz. Zamanla ilgili ¢ok ciddi bir problem yastyorsunuz. Oz
bakiminizi bile yapmakta ¢ok zorlantyorsunuz bazen. Yani iki ¢ocuk oldugu
zaman bence aileden falan destek olmasi lazim. Hem calisip hem bakmak
cok yipratici oluyor, ben su an onu yastyorum.

Ya ben bunu aslinda biraz bu kresten sonra fark ettim. Bize yiiklenen ¢ok
biiylik bir fedakarlik seyi var, misyonu var ya, ben onu ilk bir y1l ¢cok fazla
yaptim, yani ¢ok asir1 fedakarliklar yapiyorsun falan, ve boyle kendini
birakmiyorsun yani oluruna. Aslinda bence o ¢ok stresli bir sey. Evet bu is
cok ciddi bir fedakarlik gerektiriyor ama seyi ayirt etmek lazim. Az 6nceki
ornekte, yani o cocugun altindaki bez yani bir dakika daha durabilir, sen o
arada gidip niye tuvaletini yapmiyorsun? Niye kendine bu eziyeti
cektiriyorsun 0yle? Gergekten bize yiiklenen o fedakarlik seyi fazla eziyet
ettiriyor.

Yani bir sekilde insanlarin i¢i rahatlamis olabilir. Bir noktada insanlar
gdérmek istiyor yani bak ¢oluk cocuk sahibi oldu, kariyeri de ilerliyor falan
filan..... Yani insanlarin kafasinda belirli sablonlar var ve iste bu da oldu
seklinde bir tik atma seyi bence o yani, hayatta hem mesleki anlamda iste
bir isi var orada da iyi gidiyor isler, bir taraftan da iste ailesi var iste gocugu
da var filan falan, onlarin agisindan evet yani olmasi gerekenler oldu gibi
yani, o sablona oturulabilen bir insan.

Annem diyor ki, sen diyo ¢ok degistin, hig eski ilkay degilsin. Onun
goziinde ben daha ev kadini oldum bdyle, evini ¢ekip ¢evirebilen. Yani o
benim evlenebilecegimi bile diisiinmiiyordu, evlendim, o zaman zaten boyle
bir havaya ugtular, ilkay evlendi. Sonra iste 34 yasinda ¢ocugum oldu artik
nihayet, o da onlar i¢in biiyiik bir degisimdi. Sonra bir de hani onlarin
goziinde dedim ya evim ile ilgilenmem, ¢ocukla bu kadar ilgilenmem falan,
onlarin goziinde artik ben 1iyi bir kadin, onlarin nezdinde, iyi bir anne falan
oldum.

Gergekten de yani biz senden tamam bekliyorduk ama bdyle bir annelik
beklemiyorduk belki de, ¢ok boyle merhametli ¢ok bdyle ¢cocuklarinla
empati kuran bir annesin. Hani Tamam biz belki dis goriisiine aldandik
Bugiin orada Gezer bugiin burada gezer diye belki ama gergekten de yani
biz seni boyle evde oturacaksin iste aman ¢ocuguna zaman gegireceksin ya
da oyun oynayacaksin ya da iste kendini ikinci plana atacagin kesinlikle
aklimiza gelmiyor diyorlardi, bu tiir seyleri aldim tabii ki de ama gergekten
de cok giizel bir anneligin var diyorlar ki bu da benim ¢ok hosuma gidiyor.

Yani s0yle diyeyim, benim kendi annemin tarafinda nasil diyeyim babamin
falan en ¢ok sevdigi cocuguydum diyeyim. Hani biz karakter olarak da ¢ok
yakindik babamla. Hadi babam hayal kurarken benimle beraber kurardi
seninle ¢iftlik kuralim, sunu yetistirelim bunu yetistirelim diye. Hani
evlendikten sonra ekstradan, daha ¢ok artik hani sevgi ile beraber actmak
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demeyeyim de hani, yalniz iste, iste gurbet yerde ii¢ tane ¢ocukla yardima
muhta¢ oldugumun farkindalar ya da tek basima basardigim igin, esim
benim ¢ok destek veren bir insan degil, hani iste benim kizim daha farkl
olabilirdi, hem aciyorlar hem {iziiliiyorlar yani.

Mesela daha sik ziyaretler oluyor tabi. Mesela iste anneanneler babaanneler
dedeler iste gorlismek istiyorlar, yani daha diizenli ziyaretler oluyor mesela,
beklentiler oluyor. Bu hafta gelemiyorum dedigimde biraz hiiziin yaratiyor,
iste torunu gérmek istiyorlar. Her hafta goriisityoruz, babaanneye
gotiirliyoruz. Benim annem yakin oturuyor, zaten onunla daha kisa
araliklarla goriisebiliriz yakin oldugu i¢in...... tabi o donem catigmalar
yastyorsunuz aile ile iste....ya da iste gérmek istiyor babaannesi ¢cocugu
hafta sonu, ama uyumasi lazim o saatlerde mesela, boyle sorunlar oldu.
Ozellikle de su uyku egitimi sirasinda 1 ay bizim hicbir yere gitmememiz
gerekiyordu, ¢linkii saat yedide falan yedi bugukta en ge¢ yatiyordu ¢ocuk,
cok o zaman kamp gibiydi yani, mesela o donem anlayamadilar yani, niye
bize gelmiyorsunuz falan, mesela o donem biraz ¢atigma yasadik o
donemde, biz de diyorduk ki bize uymak zorundasiniz ¢iinkii bunu yapicam
yani, buna karar verdik. Neyse ki esim biraz destekledi o donemde, yani o
destekledigi i¢in de atlatabildik o donemi sorunsuz.

Benim ailemle sey bir iliskim yoktu, sik1 fik1 yani, iste annemi 15 giinde bir
arardim Artin’den Once.... Ben zaten iste 17 yasinda iiniversiteye gitmek
icin ayrildim onlarin yanindan, sonra hep o eve misafir olarak gittim ve
boyle iste ne bileyim, bdyle hayat beni baska bir yerde konumlandirdi onlari
baska bir yerde falan, boyle ¢cok kesismiyordu hayatlarimiz..... yani ¢ok
kopuktu iliskimiz....... Ama bu bebek olduktan sonra, annemle ayni evde iki
yil yasadim..... Yani benim ¢ocuklugum ve gengligimde de annem
fabrikada ¢alistig1 i¢in aslinda ben annemle hi¢ ayni1 evde yasamamigim. 2
yil biz annemle hatta onun bir y1l1 geceli giindiizlii birlikteydik bdyle, yani
iliskimiz level atlad1 yani, ablamla da biraz dyle oldu. Simdi neredeyse her
giin konusuyoruz.

Ama simdi mesela Artin’1i biiyiitiirken annemle aramizda biiyiik farklar var
ve ¢ok catistik ilk bir sene mesela. Ilk aklima gelen giydirme konusu.
Annem kat kat giydirirdi, ben de soyardim. Iste ben daha boyle kitabiydim
iste, Oyle olmaz boyle olur falan. Beslenme konusunda mesela tabi ki ben
iste boyle abur cubur falan vermiyorum, iste hala dikkat etmeye
calistyorum. Ama mesela annem de Hasan da daha o konuda benden
rahatlardi. Mesela annem ¢ocugu daha az aglatma egilimindeydi hep, aman
aglamasin, aman sey yapmasin, ben de birak aglasin falan seyindeydim.
Oyle yani.... Aslinda annemle biz bayagi catistik o bir y1l gocuk yetistirme
hakkinda, kavga ettigimiz de oldu falan, ama sey olmadi, ¢iinkii ¢ok
fedakarca bir sey, yani bir y1l boyunca o ¢ocuga bakt1 yani.

Annem her zaman korumacidir zaten, simdi de yani mesela yine anneligini
de tabii daha ¢ok hissettiriyor eskisinden daha da belki ¢ok hissettiriyor,
bana destek olmak adina. Yani sen uyumamigsindir, yemek
yapamamissindir, iste isin vardir yani o manada mesela daha ¢ok varligini
bana hissettiriyor diyebilirim.
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134- Suna’da ¢ok yasadim bunu, yengem tarafindan mesela, ya bu kiicliciik
cocugu birakiyorsun anneannesine, burada aci ¢ekiyor hani sen gaddarsin
demisti. O da iistiine kdstek oluyor gibi, yani hig o taraftan, bagka
pencereden bakmiyor yani. Maalesef ki yapmak zorundaydim.

135- Eskiden degil de mesela simdi babaanne bazen bize gelir kalir bir 10 giin 15
giin evin diizeni tamamen degisir. O zamanlar mesela o zaman ¢ocuklar da
degisir esimin tutumu da degisir belki o biraz normal, evde siirekli
yasamayan bir insan var, kim gelirse aile diizeni degisir ama anne olunca
biraz daha farkli oluyor kesinlikle. Ben bir sey geciktirdigim anda Anne
hemen kalkiyor. Mesela ben ogullarima hani bazi seyleri kendilerinin
yapmasini istiyorum, oyuncaklarini toplamasi gerekiyor yatagini toplamasi
gerekiyor, simdi babaanne bunlara da izin vermiyor Bu sefer ne yapiyor
okuldan geldikleri anda iistlerini degistirmeye calisiyor. Bunu herkes
yapabilir ama ben ¢ocugun yapmasini istiyorum. Hem gelisim agisindan
hem hayatini ileride de siirdiirebilmesi i¢in baz1 seyleri 6grenmesi
gerekiyor.

136- Sey dedi kaympederim, bu ¢ocuk bizde bir giin kalsa ertesi giin konusur.
Halbuki ben ¢alistifimda kres ¢ikmadiginda orada kaliyordu, ama biiyiikler
diye bunu telaffuz edemiyorsunuz. 2-3 ay sonra yine kayinvalidem,
baskasinin bilmem ne ¢ocugu bundan 8§ ay kii¢iik ama o konusuyor, o zaman
siz bu ¢ocuga bir sey yapiyorsunuz ya da sen konusturamiyorsun, iste sende
problem var..... insanin canini acitiyor o, bu sefer esinle kars1 karsiya
kaliyorsunuz.

137- Amcalar1 falan okumasin yani okumasin ne gerek var kiz ¢cocugu, bana
yapildigi i¢in, yani dedemiz de dyleydi, dedemiz her konuda karist1, esim
karigmiyordu, her konuda ben attim 6ne, beni kotii biliyorlar ama ben
kesinlikle kizima karigilmasini istemedigim i¢in ben attim, disaridaki
faktorlerden kendimi.

138- Esimin bir yegeni vardi iste Avcilar'da oturuyordu ¢ocugum igin bir takim
seyler soyliilyordu soyle yap boyle iste sunu sdyle yap bunu bdyle yap
diyordu Tamam ben de yapiyordum ama ben bunu niye bilmiyorum
diyordum kendi kendime yani tabii...... kendimi iyi hissetmiyordum yani
cocuguma yeterli gelmiyordum. Ben ¢ocuguma yeterli gelmiyor muyum
acaba diyordum onlarin tepkisiyle yani Onlarin s6yledigi kadariyla Belki
onun verdigi seyler iste, komsular bilirsiniz yok gazini ¢ikar emzir soyle
bdyle derken ben kendime hep bdyle bilgi, yani ne yapabilirim diye
arastirma icerisine girdim ki kendi kendime bodyle yeterli hissetmek i¢in hep
dedim ki ben kimseye muhta¢ olmak istemiyorum ve kimsenin bana
karigmasini istemiyorum.

139- iki gocugumda da annelik duygusunu yasamadim ¢iinkii hep onlar, sadece
emziriyordum bakiyordum ama ¢ocugumu sevsem bile yadirgiyorlard,
biiyiiklerin yaninda sevilmez ¢ocuk, kayivalidem goériimcelerim 10 kisilik
ev, ben yeni ayrildim 6 y1l oldu kendi evime gegtim. Cocugumu kucagima
kayinpederinin yaninda alip sevme onun yaninda ilgilenme yok, o yiizden
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cocugumla higbir sekilde bir bag kuramadim..... kii¢iik cocugumla sanki
yeniden anne oldum....Herkes bir fikir verince yapilmiyor sunu giydir sunu
icir sunu yedir diye herkes. Ben diyorum, Ben ¢ocuklarima séyleyemiyorum
da bu ¢ocugu sanki ilk defa dogurdum. Bu ¢ocuk benim ¢ocugum gibi
hissettim Hani dogumundan bu zamana kadar benimle, bu ¢ocugun
hareketleri beni yansitiyor istedigim gibi bir ¢ocuk yetistirebiliyorum.

Senin arkadaglarinla ¢ikman vb nasil karsilantyor? Hi¢ hos karsilanmiyor,
sen annesin nasil ¢ikarsin.. Hatta annem de bir kere sdyledi onu bana. Ben
sizi arayacagim demistim, o giin de arkadaslarla disaridaydim, boyle saat
11.30 12'ye geliyordu, annemi o zaman eve donerken aradim, sen bu saatte
eve mi doniiyorsun, sen artik ¢ocuklu kadinsin, nasil bu saatte eve donersin
demisti, sinir oldum yani. Zaten ¢ok sik yapabildigim bir sey degil ve dogru
olanin bunu yapmak oldugunu biliyorum ama simdi ben bunu nasil
anlatacagim.

Mesela anne babalar1 falan elestirmek yerine sen ne bileyim al o ¢ocugu bir
saat bak anne dinlensin yani hani elestirmek yerine ya da ne bileyim bir
cocuk dogurdugu zaman ben onu ¢ok isterdim. Ne oldu kayinvalideler
goriimceeler geldi ama ¢ocugun tizerine yogunlasti evin yiikiinii alsa onlar
anneyi ¢ocukla bas basa biraksaniz en iyi yardim olur, digeri yardim degil
digeri anneyi ¢cocuktan ayirmaktir. Mesela o zaman ben ¢gocugumun altini,
ilk ¢ocugumun altin1 bir 15-20 giin sonra m1 artik daha sonra mi1 ne
degistirmeye basladim. Ben kendi kendime diisiiniiyordum acaba
degistirebilecek miyim ¢iinkii bana izin vermiyorlardi, o firsat bana
verilmedi. Yapamazsiniz diye mi? Belki de o. Ya da onlar da ¢ok
heveslendigi i¢in yeni ¢ocuk falan, o yanlis cok yapildi yani biiytikler o
yanlis1 ¢ok yapiyor. Sen yardim m1 etmek istiyorsun ya da eve gelenler,
yardim etmek istiyorsan anneye Ev islerinde yardim et yiikiinii al. Birak o
cocugu ile zaman geg¢irirsin ya da uyusun dinlensin Ciinkii bunlara ¢ok
ithtiyac1 var uyumaya dinlenmeye ¢ok ihtiyaci var.

Cekirdek ailede ¢ocuk yetistirmek bence imkansiz, yani tuvalete bile
girdiginiz zaman sonugcta birine, yani 90 yasindaki anneannenize bile
sirasinda bir patpat yap da tuvalete gideyim diyebiliyordum, bu benim i¢in
cok rahatlatici bir seydi, her an birinin olmasi, ilgilenecek vesaire aslinda
cok rahatlatici bir sey.

Yani mesela ne bileyim ben bir iste otobiiste olsun ya da bir toplulukta olsun
anne oldugum i¢in mesela sag olsunlar iste bir hastaneye gidiyorum
kucagimda ¢ocukla, anneyim bana dncelik taniyorlar bu tiir seyler anne
olmadan 6nce kesinlikle dyle bir onceligim yoktu yani anneligin verdigi
seyler bazi seyler ger¢ekten cok giizel yani iste bir otobiiste gidiyorum
mesela anne olmadan Once saatlerce ayakta giderdim ama simdi anneyim
otobiise bindigim zaman ¢ok giizel oturabiliyorum yani.

O yurtdisinda daha iyi hissediliyor biliyor musunuz, yurtdisinda anneyseniz
yaninizda ¢ocuk varsa kesinlikle dokunulmazliginiz var. Pasaport sirasinda
herkes size en On siray1 veriyor, pasaport polisi sizi ¢agirtyor. Ondan sonra

bir yere gittiginizde herkes size yer veriyor... burada yok, yani burada
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hamileyken bile, hamile bir insanin ayakta durmasi ¢ok zor oluyor ¢iinkii
beli agriyor, ayakta duramiyor, metroya biniyorsunuz hamile.ben hamileyim
oturma ihtiyacim var diye peronda ben sey yaptigimi biliyorum, oturmam
lazim biriniz bir yer verin ayakta duramiyorum dedigim zaman, yani dile
getirdiginiz zaman bile yer alamiyorsunuz, Tiirkiye'de Oyle.

Tiirkiye'de seysiniz, iki ¢ocukla tek basiniza bir sey yapmaya kalktiginizda
zorlantyorsunuz. Yani mesela ¢ocuk sevip ¢ocugu bilen de var, ama ¢ocuga
hosgoriisii olmayan da ¢ok var. Simdi u¢akdayiz, ¢ocuk ayagi ile sOyle
yaptyor onceki hanim dondii koltuguma vuruyor dedi, dedim isterseniz yer
degistirelim, koltuguma vuruyor dedi. Dedim ki bu 2 yas,
dinletebiliyorsaniz dinletin. Ben de diyorum oglum vurma anlamiyor, 2 yas
anlamiyor, oyun gibi geliyor. Ugak rotar yapmis, ugak kalkmiyor, sikildi.
Dedim ki ancak ben sizinle yer degistirebilirim, 2 yasinda bir cocuk
anlamiyor. Anlatabiliyor muyum? Bdyle sikintilar mesela.

Bence ¢ocuklar cok domine ediyor orayi, kimse anneyle babaya bakmiyor,
sOyle yapiyor, hele ikiz olunca ¢ok dikkat ¢ekiyor, a ikiz mi falan diyorlar,
ilk basta ¢cok rahatsizdim bebekken. Allah kolaylik versin derlerdi, her
seferinde, sinir olurdum, yani hani ya konusma ya motive edici bir sey soyle
diye hissederdim, yani ayvay1 yemissin sen gibi sdylerlerdi, ondan hi¢
hoglanmazdim, tabii simdi de aa ama biiylimiisler neyse ki falan gibi seyler.

Ben hissediyordum, yani dedigim gibi 6zellikle evliligim anlaminda evet
artik ben ¢ocuk yapabilirim, benim evliligimde bir sikint1 yok. Hem maddi
anlamda Oyle diistinmiistiim, manevi anlamda da bunu hani hazirlayip
diisiinmiistiim ki sdyle sOyleyeyim artik cevremdeki insanlar “ya niye ¢ocuk
yapmiyorsunuz, kisir misin” falan gibi boyle seyler, ticlincii senemde.

Kadinlarin isi ¢cok zor, mesela annelikle ile ilgili sey olabilir, su siralar ¢ok
fazla bana yapilan sey, 2. cocuk muhabbeti olabilir. Cok ya, bdyle ilgili
ilgisiz herkes, yani sadece dozu degisiyor. Kimi diyor ki diisliniiyor musun,
ama konuyu agiyor, kimi diyor ki artik vakti geldi bak artik biiyiidii, yani o
beni mesela boyle ¢ok rahatsiz etmeye bagladi.

Evleneceksiniz evlen evlen evlen, sonra ¢ocuk sahibi ol. Simdi mesela
Mahmut’ta iste ne zaman siinnet olacak, simdi bu sorular, hep bir sorular
geliyor yani hani. En sonunda diyorum ki, 61 6l 61, yani her sey vakitliymis
gibi bir sekilde sizi baski altina aliyor. Belki hani biz daha seyiz, Ozlem
belki dyle olmayacak. Ozlem ve nesli daha serbest olacak.

Simdi iste bu 6zel gereksinim raporu alirken iste cocugun higbir seyi yok,
hayir gocugumun var, Ben bunun farkindayim, Hayir yok diyorlar ama
gittigimde iste ¢ikt1 yani Ben ¢ocugumu en iyi ben taniyorum. Benim esim
cok destekc¢i oldu Bana her konuda beni hi¢bir zaman A dedigime B demedi
hi¢, ¢ocugumuzun Ciinkii farki nedir daha yavas konugmasindan benim
cocugumu Oyle yan yan gider kosuyor Ben onun farkindayim Ya da
motorlarda sikint1 var ¢ok zorlaniyor ya da tek ayak {istiinde duramiyor Ben
bunlarin farkindaydim Yani ¢ocuklari yan yana getiriyorum kiyaslama
yapiyorum goziimde, hep benim ¢ocugumda problem var.
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151- (Siz ne kadar isten ayri kaldiniz Eylem dogduktan sonra?) 8 ay, 8 ay ben
baktim, 8. ayda bakici. Sonra yasinda da yuva, krese basladi. (Bakict derken
yiiziintizii ekgittiniz biraz).... ya nasil bir seydi yani 2 yasinda konusmaya
basladi ¢evreden iste ge¢ konustu, niye ge¢ konustu, ¢ok insanla muhatap
oldu ¢ocuk, bakictydi anneanneydi, iste kresti, biraz geciktirdi diyorlar
stirekli farkli insan degistirince. Yani bir kisi olsa bir annesi baksa ¢abuk
konusur iste gelisimi daha hizli olur diyorlard1 o yiizden belki biraz da
yliziimdeki eksilik.

152- Miige bir ¢ocugu 1sirmist1 hakikaten ¢ok {iziildiim, onun annesi sey dedi, ay
dedi siz dedi bu Miige‘yi bir pedagoga m1 gotiireceksiniz psikologa mi,
gotiiriin dedi. Mesela o beni ¢ok {izdii. Ciinkii sdylemis oldugu seyde,
iislubunda falan yani 6yle bir sey vardi ki, tislubu vardi ki. Yani sen bu
cocuga iyi bakamiyorsun, bu ¢ocukta psikolojik olarak sikintilar var, o
yilizden benim ¢ocugumu isiriyor gibi, anlatabiliyor muyum? Yoksa, iyi
niyetli olarak sdylese, eyvallah kabul ederim. Mesela o beni ¢ok tizdii.

153- Sonugta insan her yaptiginin begenilmesini ister ya hani, 6zellikle de bir
kadin olarak, yaptigin bir yemek olsun veya giydigin bir kiyafet olsun, bu
mesela yaptigin anneliginin de bir onaylanma ihtiyaci hissedersiniz. Yani
evet sen gercekten cocuklarimiza iyi bir anne olmaya ¢aligiyorsun, bu tiir
sozler yani belki de, ¢iinkii o yolculuga sen de ilk defa girmissin,
dogdugunda anne degildin veya gengken anne degildin, evlendikten sonra
cocuk sahibi olduktan sonra annelik yolculuguna giriyorsun.....Ama tam
tersi oluyor yani sen nasil bir annesin, elestiri daha ¢ok.

154- Cocuk sanki bir sosyallesme araci. Yani ¢ocugu olana herkesin bakis agis1
biraz daha farkli olmaya basliyor, yani bir yerde yemek yerken bile iki kisi
yemek yemenizle ¢ocukla beraber yemek yemeniz fark ediyor. Yani ¢ocuk
oldugu zaman daha ¢ok ilgi ¢cekiyorsunuz, ikramlar geliyordu mesela ben
bunlara ¢ok sasirtyorum.

155- Cocugunu mesela salincaga bindirmis, sen de salliyorsun falan aaaa kag
yasinda direk giriyorsun, yiyorsun i¢iyorsun dzeline kadar gitsen girebilirsin
o kadar kaptiriverirsin.

156- Hani o bdyle, ¢cocuk sanki insanlarin i¢indeki sevgiyi ortaya ¢ikartiyor. Ya
sOyle bir 6rnek vereyim, mesela bizim servise bindigimiz yerde bir ¢ayci abi
var, iste 4 yildir orada abi, ben iste Artin‘i 2 yildir krese getiriyorum, onun
oncesinde de ben o abiyi orada goriiyordum ama ne adin1 bilirdim ne de
selam verirdim ama iste 2 yildir istisnasiz her sabah o Artin‘i sever ben
nasilsin abi derim o bana iyiyim der ve politik goriisiinii de yani
anlayabiliyorum dinledigi miiziklerden, arada bir seyler sdylediginde falan,
normalde hig iletisim kuramayacagim bir insan olur o benim, bir de hani
boyle sey olur ya niye sokakta cay satan bir adamla dyle bir iletigsim kurasin,
ama simdi o adamla mesela her sabah birbirimize iy1 dilekler sunarak
ayriliyoruz falan. Hani bu giizel bir sey mesela. O benim, anneligin, anne
olmanin ve tabi ki o gocugun ortama getirdigi mutluluk, dyle bir
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sey.....Hatta hani boyle topluma kars1 belki de bdyle bir iimit beslememi
falan sagliyor, yani o ¢cocuk sevgisini falan gérmek.

Gegen seneydi sanirim, tabii Toprak daha kiigiiktii, sunu sdylediler mesela,
tekne gezisinde karsimdaki insanlar, ya kadina bak iki ¢ocugu ile beraber
yola ¢cikmis gezmeye gelmis gibi. Gipta ile sdylediler, negatif degildi. Tabii
ki simdi tek bayan olarak elinizi kolunuzu sallayarak gidersiniz, bir ¢antaniz
olur, ama ¢ocukta onlar daha farkli seyler, insanlar onun i¢in ya nasil cesaret
ettiniz falan gibi, tekneye nasil binmeye cesaret ettiniz falan gibi....
Toplumda maalesef sey bu, annesiniz ya gezmeyeceksiniz oturacaksiniz,
belki ondan dolay1 insanlarin bakislar1 farkl:.

Son zamanlarda 3-4 senelik tanidigim arkadaslarimla mesela sorun yasadim,
su sekilde sorun yasadim, ¢cocuklarim kiigiikken kendime bakamryordum
clinkii kendimi onlara adadigim i¢in, hani onlarin yemegidir kahvaltisidir
kendime fazla bakim i¢in zaman ayiramiyordum. Bu son zamanlarda ve
cocuklarimiz biiyiidii kendime zaman ayirmaya basladiktan sonra insanlarin
tepkisi beni gergekten ¢ok iizdii.... Onceden Sumru bdyle degildi sagin1
toplayip geliyordu, iste bir hirka iistiine ¢ekip geliyordu.....Son zamanlarda
evet cocuklarim biiyiidiigii i¢in kendime bakmay1 ¢ok seviyorum....
bunlarin farkli yargilamasi ¢ok yanlis, hani sey anlamina getiriyor agik acik
sOyleyeyim ben lafimi1 esirgemem, Sumru simdi ¢ocuklarini biiyiittii kendine
bakim yapiyor ama gozii disarida, o sekilde algilaniyor giyim olsun kusam
olsun. Onceden bdyle degildi simdi boyle oldu, harbiden ¢ok yanlis bir
sey......yani insan kendine bakmakla disar1 ¢ikmakla k&tii anne olmuyor.
Onun da disar1 ¢ikip kafasin1 dagitmaya ihtiyaci var ama insanlar kendi
ailesinde ne gordiiyse, kendi diisiinceleri neyse karsisindakini de o sekilde
santyorlar.

Ilk tabii ki annem, kendi annem, daha pratik meselelerde, iste cocugu
yikama, altin1 alma, iistiinii degistirme gibi ki onlar bile benim i¢in
inanilmaz zor islerdi yani, ¢linkii hi¢bir sey bilmiyordum falan.

[lkinde zaten annem yanimdaydi, annem bana zaten hep 6gretti, bebek
sarmasini mesela bilmiyordum.....annem siirekli hep gosterdi iste boyle
tutacagim boyle yapacagim. Hani Mutlu’yu ilk mesela kucagima aldigim
zaman tutmasini beceremiyordum. Annem mesela gosteriyordu,
emzirmesini bilmiyordum annem iste kizim sdyle yap kizim bdyle yap.

annem uzakta benim, bir de annemi ¢ok tantyorum, dolayisiyla annemi ¢ok
taktiksel géremiyorum kayinvalidemin ama mesela “her sekilde karsina al
konus ve ¢ocukla inatlasma” tavri ¢ok hosuma gidiyor, o benim i¢in ¢ok
ogretici oldu, her zaman yapamiyorum, anneler de ¢iinkii sinirleniyor, onda
sonsuz bir sabir var, o bana ¢ok 6gretici oldu. Mahir ve Ufuk’a kars1 her
zaman mesela Mahir'le Ufuk bazen seni istemiyorum diye bagirsa bile
aliyor karsisina ve konusuyor, o bana ¢ok inanilmaz geliyor.

Cocukta bir problem hissettigim zaman, arkadaglarima soruyorum, iste
Miige’de sOyle bir sey var, Mehmet’te sdyle bir sey var siz yasadiniz mi
falan diye, zaten en giizel iletisim akran annelerde oluyor. Mesela doktor
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seciminde bile ¢ok faydali oluyor. Hani bir laf vardir ya esekten diisenin
halinden esekten diigen anlar falan diye, hakikaten dyle oluyor.

Yani ben agikcasi hani oturup da kitaplar1 falan okumadim, farkli ekoller
nedir falan ¢ok okumadim. Benden 6nce dogum yapmis birkag arkadasimla
arada konustum hamilelik siiresince ama orada da hani belki ¢ok fazla onlar
hamile olan kisiyi korkutmamak adina, boyle biitiin o zorlanilabilecek
noktalari ¢cok acik soylemiyorlar.

Cevremden, ben yani ilk cocugumda ek gidaya ne zaman baglanmasi
gerektigini bile bilen bir insan degildim, ¢evremde baktim hani, saglik
ocaklar1 falan da sdyliiyor ama orada ¢ok yani agiklanan bir sey yoktu, sana
sOyliiyor ¢ocuklarina sunlar1 sunlar1 karsilayacaksin ama sana nasil
verecegini ifade etmiyorlar agiklamasi yetersiz. Bu yiizden ¢ocuguma nasil
hani bir yumurtanin sarisini vereceksin boyle mi nasil verecegini sana ifade
etmiyor bir kagit veriyor, bunu sana agiklamiyor nasil yapacagini
bilmiyorsun, ¢cevrenden gorerek, yengemden, baska komsumdan falan o
kisilerden goriince.

Sonradan biz Istanbul'a gelince hani goriiyorsun su sdyle yapiliyor bu boyle
yapiliyor, bakiyordum bdyle elinden tutmus bir seyler almis bebek almig
acaba ben niye Feride’ye alamiyorum ki hani kendi kendime, kdyde ben onu
hi¢ yasamadim mesela, hep kaynim eltilerim falan olduklari i¢in bana bile
damigmuyorlard: aliyorlardi cocugu gétiiriiyorlardi, geldim Istanbul'a
Allah'im diyordum, Feride bana anne demiyordu zaten Setenay diyordu,
kaynanama Anne diyordu. Ondan sonra, simdi diyor, ilkokula baglayinca
ogretmen dedi o senin annen dedi. Ondan sonra anladim iste bu benim
kizimmis, dyle ona ¢ok ¢ektirdigimi diisiiniiyorum. Ama digerlerine dyle
degilim........... ben zorluyordum biiytiklerin yaninda bdyle yapacaksin
sunu sO0yle yapacaksin. Bunu da dyle tabii ki biz eskiden dyle gordiigiimiiz
icin, ben 93'te evlendim, eskiden dyle gordiigiim i¢in Feride sen de bunu
yapmak zorundasin diyordum, ama sonradan 6grendim ki her seyi
farkliymis. Biz her seye uymak zorunda degilmisiz. Ben mecburi
zannediyordum onu,.....ama geldim buraya... diyorum ya Istanbul'a geldim
anneligin ne oldugunu yeni yeni 6grendim. Sevil abla vardi. Sevil abla
diyordu sen ¢ok sikiyorsun annelik boyle bir sey degil diyordu sey yapma
diyordu kiz1 daraltma diyordu.

Sey diye bir grup var, BYBO diye, bebek yapim bakim onarim diye
Facebook grubu yani. O bayagi lohusalikta ve ilk 6 ayda elim ayagim
olmustu oradan ¢ok fazla bilgi 6grendim...O gruba ben bdyle bayagi
giivendim, ¢linkii o grubun yoneticileri falan ¢ok, iste egitimli, bu konuda
bilgi sahibi, iste mesela ¢ocuk yetistirenlerin yani sdyle mesela siyasi
paylasimlar da yapiliyordu ve boyle ciddi giizel tartigmalarin dondiigii,
giindeme dair de boyle ciddi tartismalarin dondiigii ve ¢ok siki kurallar1 olan
bir grup. Iste mesela atiyorum ilag ismi vermek kesinlikle yasak, hanimlar
kizlar anneler nasilsiniz diye hitapla baslamak yasak. Ciinkii bu bir ebeveyn
grubu. Cocuk sahibi olmayanlar veya kadin erkek cinsi disinda herhangi bir
cinsiyetle kendini tanimlayanlarin da oldugu bir grup diye falan, sey bir
grup yani prensipli, biraz daha demokratik falan, oradan ¢ok sey 6grendim,
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o gruptan, 6zellikle uyku, emzirme ve Artin’in ilk 6 ay ciddi bir egzama
sorunu vardi, alerji gibi boyle, sonra egzama oldugu kanaatine vardim
oradan, yani neredeyse onunla biiyiittiim yani Artin’i, dyle diyebilirim.
Simdi o kadar ¢ok bakmiyorum, ama ilk bir y1l mesela ¢ok sik baktim o
gruba.

167- Yani mutlu ¢gocuk mutlu anne, uyuyan ¢ocuk daha mutlu ¢ocuk. Yani kesin
oyle. Bence uyku egitiminin o dénemde, benim tekrar boyle toparlanma,
yani hormonlarin tekrar diizene girmesi, ¢ocukla beraber yasaminizi
diizeninizi kurup, diizeni devam ettirme agisindan mutlaka 6nemi ve etkisi
vardir.

168- Boyle bir de egitim ortamlarina gelince, gercekten bu egitime katildiktan
sonra, yani ¢gocuguma ben bir tuvalet egitimi verilmesinin bu kadar 6nemli
oldugunu bilmiyordum bu kadar gerekli oldugunu, normal bir siireg
diyordum....... bir de rahatlikla sorabiliyorum kursu aldigim hocalarimiz
falan hani diyaloglari falan ¢ok iyi ger¢ekten. Giiler yiizlii insanlar,
konusabiliyorsun, bazi ortamda girdigin zaman yiiz ifadelerinde bile kendini
insan ¢ekebiliyor, hocalarimiz anlayish konusuyor bizi rahatlatiyor hosuma
gidiyor.

169- Feride’nin okulundayken Rehber Ogretmen bana dedi ki ya sen Feride’yi
cok zorluyorsun sunu sdyle yapma, ben hep diyordum ki Feride bunu bdyle
yapmayacaksin bir géziimle bakiyordum Feride’ye ben, oturuyordu
susuyordu. Sinavlarda da bu boyle etkileniyor su sdyle yapiyor falan
konustu benimle rehber 6gretmen, baktim isler rayina oturuyor, ben
zorluyordum biiyiiklerin yaninda bdyle yapacaksin sunu sdyle yapacaksin.
Bunu da 6yle tabii ki biz eskiden dyle gordiigiimiiz i¢in, ben 93'te evlendim,
eskiden dyle gordiiglim i¢in Feride sen de bunu yapmak zorundasin
diyordum, ama sonradan 6grendim ki her sey farkliymas........ 0 zaman
anladim ki hani, yani konusmak gerekiyormus her seyi.

170- Ben kitap ¢ok okudum Mabhir’e Ufuk’a hamileyken, sonra ¢ok pisman
oldum, ¢iinkii ikiz kitab1 okudum. Orada da bir siirii sey senaryosu var. Ikiz
bekleme kitab1 okudum, iste hamilelikte sikintilar falan, ikizler hep erken
dogdugu icin. Onlardan ben ¢ok depresyona girdim ya da o an beni sey
yapti. O tabi daha dogum ve dogum sonrasi bakima ile ilgili. Sonra sey
okumaya bagsladim, bir kadin var psikolog, onun kitaplari, cocugunuza kulak
verin falan, ama hatirlamiyorum adini, iste o kadin ¢cok kafama yatiyor
mesela bagka da yok. Ama geri kalan her sey yol {istiinde.

171- Ama hani sey vardir ya hani, kimse okulunu okumuyor bu isin. Vardir ya, 0
birazcik degisik bir durum. Mesela benim durumumda bence 6grenmisim,
ama 0grendigimi fark etmeden 6grenmisim. Bunun iistiine kafa yoracak
belki vaktim yok. Oncesini hatirlamiyorum, ciddi anlamda hatirlamiyorum.
Yani o ¢cok ¢abuk sahiplenilen bir kalip ama insallah dogru seyi
sahipleniyoruzdur.

172- Mesela ¢ocugu ilk zamanlarda ¢ok kurall1 saatli, mesela banyosu vesaire
filan saatli falan olmak zorunda, bir diizene ¢ocuk aligmak istiyor ¢iinkdi.
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Ama iste bir donem sonra boyle hani belki de iste siz de tekrar ise adapte
olunca, iste bir yandan calisiyorsunuz, baska isler aileye sorumluluklar
vardir vesaire vesaire; € her seyi kuralina gére yapmakta
zorlanabiliyorsunuz bazen, iste saatleri esnetmek falan, mesela ¢ocuk
uyuyacaksa higbir yere gitmeyeceksiniz o zaman, uykusu varsa mesela ya
da kimseyi ¢agirmayacaksiniz. Biz bir donem boyle bir donem yasadik, ama
sonra baktim yani olmuyor hani boyle devam etmiyor, biraz ondan sonra
esnetmeye bagladim ben. Mesela anneme de sorsaniz bir sene ¢ok kurallt
boyle hani kendi kurallarina gore falan bir donemim ge¢mistir herhalde.
Sonra mesela daha rahat olmaya basladim, aman uyumazsa uyumasin bugiin
ne yapayim yani, bugiin de boyle gecsin, disarida oynasin erken yatabilir ya
da iste gece kalkariz birkag kere, ¢linkii uyumayinca bazen uyku diizeni de
bozuluyordu ama bunlar1 mesela kendim de 6grendigim i¢in de, uyku
egitimi aldigim i¢in, biraz okudugum i¢in kendime gore biraz modifiye
ettim, etmeyi de 6grendim aslinda.

Ve bdyle bir hani ben su ekolciiyiim, bu ekolcigim biiylitmeciyim, olmamasi
gerektigini de arkadaslarimla konusarak aslinda fark ettim ve aslinda bizim
cocuklugumuz dénemindeki bebekligimiz donemindeki bir kitaba gore
biitiin ¢ocuklar yetisti sonra onun yanlis oldugu anlasilir ortaya ¢ikar gibi
var olan bir bilgi de oldugu i¢in higbir seye kesin dogrudur kesin yanlistir
diye bakmadan aslinda deneyimleyerek annenin onu 6grenecegi ve fark
edecegi gibi benim bir varsayimim vardi ............ Dolayisiyla yani ¢ok
fazla dogum sonrasinda ne olacagina dair okumamistim. O kadar
okumamigim ki yani emzirirken, ne bileyim, mastit gibi birtakim enfeksiyon
tarz1 seyler olursa ne yapmak lazim o konuda higbir fikrim yoktu ve oldu
yani dolayistyla ¢ok hazirlikli oldugumu sdyleyemem o agidan ama yaparak
ogrendim, dogum 6ncesinde dyle, dogum sonrasinda da dedigim gibi yine
ben boyle kitaptan falan giden bir insan degildim.

ornegin kiz kardesim daha ¢ok dyle kitaplara bakar vesaire, ben
icgiidiilerimle biiyiitmeyi tercih ediyorum. Neden biliyor musunuz, bana sey
dediler ay kucaginda bu ¢ocuk kucaga alisir. Hayir aldim, ¢ilinkii bu benim
evladim, bu o kadar ¢abuk biiyiiyor ki bunlar, ¢iinkii ben bir daha bunlar
yasayamayacagim o yiizden bu benim hayatim bu benim evladim birak ben
nasil istiyorsam. Ciinkii sey buluyorum yani, hani bazi arastirma
kitaplarinda iste su yasta su olur, evet hastalikla ilgili olabilir ¢linkii boyle
bir sebep vardir mikrop vardir vesaire. Ama bu hani gelisimi her ¢ocugun
farklidir, ben i¢giidiilerimle biiyiitmek istiyorum.....O yiizden hani birkag
tecriibeye dayanip ¢cocugumu o tecriibeyle biiylitme taraftar1 degilim.

Ya sdyle, onceden daha boyle yasima gore olgundum, ama yine ¢ocukla
biiyliyorum, ¢ocukla biiylimek derler belki, onunla yeniden 6greniyorum,
anlatirken ben de 6greniyorum. Ciinkii o kadar farkli sorular soruyor ki,
onunla 6greniyorum. Yani bir seyler yapmaya ¢alisiyoruz, onun sayesinde
yapmaya calistigim yeni seyler var, goriiyor mesela palyago yapalim diyor
evde, Oyle pratik seyler el isi olsun, ugras, biraz daha arastirmaya
yoOneliyorum, nasil yapsam, bu aksam ne yapabiliriz zaman gecirmek i¢in ne
yapabiliriz, boyle giinliik arastirtyorum soruyorum, ne yapilabilir, beraber
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pasta yapmak olsun, beraber ne yapilabilir diye zaman gegirmeye
calistyoruz daha iyi sekilde.

Seyi fark ettim, ¢ocuklarla konustukca ¢ocuklara anlattik¢a onlar
anlayabiliyorlarmis, bakin hala anneyim, kizim iste 6 yasinda hemen hemen,
hala hala bunlar1 6greniyorum, 6grenme siirecimiz devam ediyor demek ki
ben konusursam ya da iste boyle yaparsam, hi1 ben aksi bir tepki verirsem
cocuklarimin bana doniisii gergekten farkli oluyor, yani bu tiir seylerle de
kendimi de gézlemliyorum.

Bir giin ben bunlara dedim ki hadi ben k&tii adamim -bir seyler yapiyorduk-
yikacagim sizin ingaatlarinizi falan dedim, ondan o kadar biiytik keyif
aldilar ki, annenin k&tii adam olmasindan, bana diyorlar ki anne hadi kotii
adamcilik oynayalim. Bu bile o kadar etkiledi ki beni, aslinda hi¢bir sey
akillarindan ¢ikmiyor oyun yoluyla yaptigimiz, inanilmaz bir sey.
Dolayisiyla keske orada daha kendimi gelistirebilsem. Mesela biitiin aksam
kitap okurum onlara, ama oyun oynamam yani.

Annenin de ¢ocuga gore anneligi degisebiliyor, biraz zamana gore bakis
acis1. Her ¢ocugun da farkli fitratta oldugu i¢in hepsi ile aynisini
yapamadigini yasayarak 6grendim veya kendimden fark ederek.

Ozlem ¢ok uctu dis ¢ikarken falan, simdi de dyledir, biraz hala seydir, onun
mizaci imis demek dogustan gelen, mizag, onu degistiremiyorsaniz. Belki
biraz sorabiliyorsunuz ama sey tabi ki temel seyleri hani boyle
ogreniyorsunuz ama yasamak ¢ok ¢ok farkli, hani boyle diyorlar ya pilates
kursuna gidiyorsunuz orada bagliyor yani bunlarla falan degil yani,
tamamen yasadiklarinizla kendi sabriniz ile 6l¢iiyorsunuz. Bir ¢ocuk sizi
biiyiitiiyor, cocugun da etkisi oluyor.

Ekranlarda ya da programlarda falan sdylenen .... cocuga soyle
yaklagirsaniz soyle olur. O her zaman dyle olmuyor..... Sey degil yani canli
oldugu i¢in duygusuz veyahut da teknik bir sey olmadigi1 i¢in sunu
yaparsaniz sunu alirsiniz diye bir sey yok. Onu almaniz belki zaman aliyor,
cocuk atiyor belki i¢inden yillar sonra ¢ikacak 6grendigi seyi....Yani illa
ben de yapacagim zaman boyle bir tepki alacagim, boyle bir ¢oziim
bulacagim dedigin zaman beklenti i¢ine girersen, hayal kiriklig1
yasayabiliyorsunuz. Iste okudugum kitaplarda veya izledigim bir seylerde
teknik yontemleri falan kizimda ¢ok yapmaya calistim. Ama hayal kiriklig
oldu ya da bu kadar mesela yapamayinca acaba ben mi sikintiliyim ya da
cocuk mu normal degil demeye geliyorsun. O yiizden biraz akigina
birakmak gerekiyor herhalde yani ben biraz sinir koymada problem yasayan
bir insanim ama o sinir1 koyabiliyorsan hem ¢ocugu magdur etmeden yani
cocugun biiylimesi i¢in de erken saatte uyumas1 gerekiyor onun 1yiligi i¢in
hani o smuirlar1 koyabiliyorsan biraz ¢gocukla da kendi 6zel iliskine bakiyor
akisa birakmak diyorum da.

Ben mesela su an farkli aktivitelere gonderiyorum biiyiik oglumu baglama
kursuna yolluyorum, kii¢iigii kodlamaya gidiyor. Onlar kars1 ¢ikiyorlar
mesela gonderme niye génderiyorsun ben diyorum ben sizden istemiyorum
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destek olsun ben kendi ¢ocuklarimi evet benim kendi hayalim vardi ben
cocukken ilkokuldayken halk oyununa gitmistim kostiimii amcamin
kizindan alacaktim, yengem o an kostiimii bana vermemek i¢in aldi
baskasina verdi. Icimde ukte kalmist;, ama dedim kendi kendime ileride ben
de ¢ocuk sahibi oldugum zaman eger cocuklarimi dyle bir sey varsa
gonderecegim.

Erkeklerle bayanlar arasindaki seye sinirleniyorum, abilere farkli abiler eve
geldi mi biitiin ihtiyaclar kardesler tarafindan giderilir onu ben yapmadim
ben hi¢ yapmadim ¢iinkii ben en kiigiik oldugum igin, ablamlar vardi o
yiizden, hatta ablami1 savunacagim diye ben degisik triplere giriyordum yani
¢linkii ablama ¢ok fazla liziiliiyordum. Annemin gorevini ablam yapiyordu
yani, biitiin abimlerin yiikii ablamin {izerindeydi, yemegi yapiyorsun sen,
gidip tabagina koyup da yiyebilir yani o kadar da degil diye ¢ok
sinirlendigim oluyordu. Yani ben bu insan ayrimini sevmiyorum erkek
bayan ayrimini bunu sevmiyorum insanlara insan goziiyle bakacaksin yani
Ahmet Mehmet Hasan insan bu bir insan yani Allah herkese 6zel bir
rahatsizligi falan yoksa asag1 yukart ayni yetenekleri vermis herkes kendi
hayatin1 siirdiirebilmeli, birine yiiklenmemelisin...... Ben su anda erkek
olduklar i¢in de bayanlara kars1, bayanlari ezmemeleri i¢in de ugrastyorum.
Siz de birer canlisiniz, Allah herkese, el kol size de verdi, siirekli benim size
veya bir bayanin size hizmet etmesi gerekmiyor. Herkes kendi ihtiyacini
yasina gore yapabilmesi gerekiyor.

Biz ii¢ kardesiz demistim ya size, biliyorsunuz erkek ¢ocuguna biraz daha
diiskiin olurlar. Onu yapmasin bunu yapmasin incitmemek ic¢in. Benim de
iki kardesim var, bir abim var bir de erkek kardesim var. Mesela annem
onlar1 daha rahat, babam da ayni1 sekilde, onlar ¢alisirlardi mesela
kendilerine bir sey yapar yani ben ¢alistigim zaman hep ben bir birikim
asamasindayim yoklugu da bilen bir insanim varlig1 da bilen bir insandim.
Hani annem onlar1 incitmiyordu hig, her dediklerini yapiyordu, o zaman
onlarin her seyi dniinde hazir olarak gelsin ben anneme kizardim, tamam
onlar senin evlatlarin da, suyunu kendi almasi lazim su bardag: kaldirip
kendileri getirmesi lazim. Evet benim o zaman yasim kiiciik olsa bile
gozlemlerim ¢ok iyidir. Ben mesela hep bunlari hayal ederek sey
yapiyordum, mesela ¢ocuklarim oldugu zaman kiz erkek fark etmez belli bir
seylerden sonra artik kendi ihtiyaclarini kendileri karsilayabilecegi zaman
bunlar1 6gretmek istiyordum. Hep bu diisiincelerle bu yola girdim kendi
kendime sey yaptim. Hatta giinliik bile tutuyordum bu sekilde olacak diye.

Benden kiiciik kardeslerim vardi. Ben 5. siifa kadar okudum, ¢ok okumak
istedim ¢ok agladim ama maddi imkanlarimiz gercekten yoktu. Istanbul
Saniyer'de oturuyorduk, maddi imkanlarimiz yoktu, gercekten annem ¢ok
istedi gondermeyi ama gonderemedi. Ben kii¢iik yasta 13 yasinda is
hayatina atildim ¢alistim ¢linkii o eve gelir gelmesi lazimdi. Ben kardesime
bakiyordum annem ise gidiyordu. Ger¢ekten de yani annem hasta olurdu
ben bir seyler yapmaya ¢alisirdim, ya bdyle yani ne bileyim, dedim ya iste
teyzem bir ara Oyle rahatsizland1 teyzemin ¢ocuklarina bakmak zorunda
kaldim, ben hep birilerine bakmakla sey yaptim bdyle, yani ben annelik
duygusunu, yani daha bdyle seydim.
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185- Benim etrafimda hi¢ bebek biiyiimedi. 34 yasima kadar yani. Bir sekilde
insanlarin kiyisindan kdsesinden yegeni olur, ne bileyim arkadasinin cocugu
olur su olur bu olur, ben bu konuda bayag sifir bilgi ile hamile kaldim. Yani
hem pratik olarak hem teorik olarak yoktu. Yani benim yakin arkadas
cevremde ilk ¢ocugu olan da benim, hani yasima ragmen bdyle bir
tesadiifen boyle bir sey oldu yani o ylizden gergekten ¢ok cahildim yani bir
stiri konuda.

186- Iste hani o yetemeyecegim, bebegime siitiim yetmiyor ilk basta o ilk
annelikte, mesela ben onu Mahmut’ta yasamadim. Tamam yetmezse
yetmedigi yerde mama. Ama onu ilk Ozlem’de sey yapamadim, kendimi
¢ok siktim falan. Onlarin olmamasi gerekiyor...Ilk ii¢ giin gelmedi halbuki
Mahmut’ta da gelmedi. Ben onu bilmiyordum, ay ne yapacagiz sarilig1
yiikseldi falan filan gibi.

187- Mesela ben Mehmet’te ¢ok panikliyordum, Miige’de hi¢ dyle olmadi.
Ciinkii Mehmet’te yasadiginizdan dolay1 biliyorsunuz. Mehmet’in her
seyinde korkuyordum, ateslendigi zaman 6lecek zannediyordum, ¢ok, her
seyinden korkuyordum. Ama Miige’de daha sakinim daha rahatim.

188- Hani ilk basta ev biraz dagilsin rahatsiz oluyorsun, ama artik ikinci ¢ocuktan
sonra (giiliiyor)... Evet tabi ki mesela ilkinde ¢ok izin vermiyordum ama
ikincisinden sonra anladim ki onlarin da gonliinii aldiktan sonra is birligi
yapmak da kolay aslinda. Ya da kaba bir dagimikligi toplamak en fazla
yarim saat aslinda, onu anliyorsun, yani kalp kirmaya da gerek yok cocugu
engellemeye de gerek yok.

189- Daha ¢abuk ¢dziim iiretebilme yetenegi kazantyorsunuz... ilkinde mesela
nasil bir ¢cocuk acil bir sey yapmak bir seyler etmek zorundasiniz, aniden bir
sey oldu ¢oziim bulmazsaniz kriz, yani sanki ¢6ziim bulma seyiniz artiyor,
daha bir olaylara genis agidan bakabiliyorsun sanki.

190- Yani bir¢ok acidan benzer oldugunu diisiiniiyorum, yani annemin bence
acikcast sey tarafini takdir ediyorum. Hem belirli noktalarda ¢ok sakindi
simdi yaslandik¢a da o giderek kendisi ile ilgili olarak en azindan azaliyor
yani ne bileyim iste bizim ¢cocuklugumuzda da yani ¢cok bdyle ekstrem
vakalarda bile sakinligini koruyup olay1 seyi yapabilen bir insan ve bircok
noktada benim kendimi gordiiglimden daha sabirli olabiliyordu ama belirli
noktalarda da sabr1 ¢cok ¢abuk tasabiliyordu. Yani ben kendimde de benzer
seyler goriiyorum.

191- 11k herkes annesini 6rnek alir sanirim. Yani annem bdyle fedakar, iste
cocuklariin istiine titreyen onlar i¢in ugrasan oyle bir anneydi ama ayni
zamanda ¢ok da sosyaldi, siislii bakimli. Yani ev hanimiyd: annem ama yani
boyle bir is kadini kadar da sosyal hayati olan, ikisini giizel bir denge iginde
kuran, sanirim annem Ornektir oncelikle.

192- Bence annenizi elestirdiginiz noktada bile yani eninde sonunda siz kendinizi
yapar buluyorsunuz. Benim annem mesela titiz bir kadindi yani evi hep piril
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piril olsun diizenli olsun, hatta bana derdi ki sen ¢ok daginiksin derdi.
Mesela bunu 6rnek verebilirim. Mesela bana evlendikten ve ¢ocuk sahibi
olduktan sonra, ben senin hani bu kadar diizenli olacagini hi¢ tahmin
etmiyordum falan demistir mesela bana.... Bakiyorum herkesin
daginikligini topluyorum, evi toparlamaya ¢alistyorum. Misafir gelmeden
once hani diizgiin olsun falan filan, o yonden anneme benzedim aslinda.
Aslinda elestirirdim hani bos ver falan birak, cocuktan sonra
birakamiyorum..... eskisine gore eskiden hi¢ 6nemsemedigim seyleri
onemser oldum.

bu ¢ok 6zel bir ayrintiya girecek belki ama, benim annem mesela gok
sevgisini dile getirebilen bir insan degildi, ben ¢ok iyi hatirliyorum mesela
teyzemler olsun, benim kizim soyle gilizeldir sdyle yeteneklidir, 6yle derdi.
Ama mesela beraberiz annemden hig ses ¢ikmazdi. Bizim géziimiizde hep
teyzemin kizi, kuzenlerim daha bdyle giizel daha sey bunu ne zaman
anladim mesela ¢ok ¢ok sonra aslinda herkesin kendi giizelligi var herkesin
kendi bir akli var bir yetenegi var ama ben dyle olunca kizimda falan fark
ettim ki ben de olumsuzluklar1 falan sdylilyorum ama olumlu tarafini higbir
seyini sOylemedigimi fark ettim. O ¢ok canimi yakan, ¢ok rahatsiz eden bir
sey, ama insan ¢ocuklugundan ¢ok sey getiriyor, ..... nasil muamele
gordiiysen, sen de rahatsizlik da goérsen tam tersini yapmak istersen dahi o
oyle bir sey yerlesmis ki onu agmak biraz zaman gerektiriyor, tecriibe
gerektiriyor herhalde, dyle bir sey yasadim yani.

Benzerlik.. yani... 6z bakimin1 ihmal etmemek, sevgi ve sefkatini vermek
falan, o konularda zaten seyiz yani, bdyle, ayniyiz, yani o ¢ocugun o ihtiyaci
varsa o birinci Oncelik, yani o anda mesela o altina yapmis ve senin de
tuvaletin var mesela, hangisi dnce olur, onun altin1 temizlemek falan gibi
seyler, yani kendinden 6nce onu diisiinmek belki, ama ben simdi bunun
dogru olmadigini diisiiniiyorum. Yani biitiin her sey duruyor, zaman duruyor
ve onun o andaki ithtiyacini karsilamak, yani biitiin hayat ona gore
belirleniyor. Annem Gyle bir anneydi, annem hatta benden bir kat daha fazla
Oyle bir anneydi.

Zaten onlarin donemindeki annelikle simdiki annelik de ¢ok farkli. Onlarin
donemindeki annelikte ¢ocuk saksida biiyiir gibi biiyiiyor. Simdi dyle degil
ki, cocugun her bir seyi ile ilgileniyorsunuz ediyorsunuz, ¢ocugun
psikolojisine egiliyorsunuz. Onlarin déneminde yok ki dyle bir sey.

Annem sey yapmazdi ¢ocuga, hep kendinden verirdi ben onu yapmiyorum.
Annem hep ben yaparim hep ¢ocuklarin yerine yapti, sen kaldirma kizim
ben yaparim sen git otur, ogullarina da ayni sekilde ve ben bunu
yapmiyorum ¢ocuklarima, kendi sorumluluklarini kendileri biliyor kendi
odasi toplanacaksa kendi yemegi, sofra beraber kurulduysa beraber
kaldirilacak........ Annem her seyi o yaptig1 i¢in ben kendimi aciz
hissediyordum. Bir fatura yatirmay1 bile hani yaptirmadig: i¢in hani bir
market aligverisi ben kendimi dyle hissediyordum. Ben yapiyorum simdi,
cocuguma verdigimde ¢ocugum yatirabiliyor. Annem olmadan biz nasil
yasayabilecegimizi bilmiyorduk.... Anneme bir sorayim her seyde, her sey
bu sekilde anneme bir sorayim. Su an ¢ocuk benden fikir aliyor ama kendi
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yapiyor. Benden her zaman fikir alacak ama kendi ayaginda dursun
diyorum. Kimin ne zaman ne olacagi belli degil ki, o yiizden, o yiizden
kendimi gii¢lii hissediyorum.

Mesela annemde sey vardir, bende mesela o yoktur. Ben biraz daha ¢ok
disiplinliyimdir yani sey konuda ¢ocuklarimi hani disarida bir abur cubur
yedirmeyi sevmem bir sey yapmam, annem bizim zamanimizda da aliyordu
bize bir seyler yapiyordu. Mesela benim ¢ocuklarimin bir televizyon zamani
vardir oyun alani vardir mesela annem biraz bu sekilde bana biraz kiziyor
cocuklar1 6zgiir birakmiyorsun. Ben de diyorum ki bu 6zgiirliikle alakali
degil, onlarin iyice diizeni oturmasi i¢in hani saati zamani bilsinler diye, o
sekil biraz daha. Annem diyor bazen sen bana ¢ekmemissin diyor sen daha
cok biraz gaddar annesinin diye sey yapiyor aslinda bu gaddarlik degil
onlara 1yi bir yol izlemek i¢in yapiyorum.

Annem en ufak seyde 6rnegin sinirle sey yapardi iste ben onu ogluma
yapamiyorum..... Ornegin ben gegen giin oglum biitiin giin sokaktay1z
disardayiz dolaniyoruz, disariy1 acayip seven bir ¢ocuk yani biitiin giin
disarida olsun bagka higbir sey yapmasin. En son saat 10 elinde de bir top
dondurma yaliyor ama eve girmek istemiyor apartmanin i¢inde agliyor,
yaliyor, evladim hadi hayir hayir hayir ama nasil inat¢1 ¢ok inatgt soyle
yaptim sadece su kadar hafif kulagindan tuttum yani, seni yaramaz seni
dedim, ben onu yukari ¢ikardim aglaya zirlaya sonra agladim, ben agladim,
ben niye senin kulagini tuttum niye ¢ektim annecigim 6ziir dilerim oglum
canimin i¢i, ki bizim annelerimizin déneminde bdyle hicbir sey yoktu
diiserdim suramda bir diz yarasi {istiine bir tane de annemden yerdim. Belki
de dyle olmadiginiz i¢in ¢ocuklarimiz bizden korkmuyor o disiplini
saglayamiyoruz. Ama ben de diyorum ki evet ben annemin zamanindaki sey
ile kiyasladigimizda hayir arkadasim ben i¢ glidiimle yasayayim, yapmasin
etmesin ama zaten bu ¢ocuk yapacak su an ¢cocuk zaten yapacak elbet
yapacak annemize yine de donmek istemiyorum.

Bakin ¢ok eskiye doneyim, belki ben annemde bunlar1 gérmedim, simdi
benim annem iste kendini boyle gelistirmeyi kendine yeniliklere agik olan
bir anne degildi Belki o zamanin imkanlariyla, ama iste demek ki ben
annemde onu gérmedim ama ben annemde gormedigim bazi eksikleri
kendimde goriip iste sunu sdyle yapayim bdyle yapayim ben daha iyi bir
anne olabilirim diye Oyle bir ¢aba igerisindeyim

Soyle soyleyeyim mesela, ben karar verirken ¢ok zorlanirdim eskiden, simdi
kararlarim daha cabuk ve net mesela, ¢ok cabuk bir de kararim degisirdi
mesela simdi 0yle degilim. Ailem mesela en ¢ok sey, anne olduktan sonra
kendine bdyle bir ukalalik gelmis gibi dedikleri oldu, duydum, evet ¢linkii
ben onlarin bekledigi Ayfer degilim hani eskisi gibi ya olur sizin orada da
bulusabiliriz demiyorum, benim verdigim kararlarda, boyle seyler olmus
olabilir.

Dinginlestigimi hissediyorum. Yani kesinlikle i¢ huzuru buldum yani. (nasil
bir sey onu nasil tarif edersiniz i¢ huzur dediginiz seyi?) yani boyle iste hep
insanin kendisi ile kavgasi vardir ya diinyada, benim vardir daha dogrusu,
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iste Nuray niye bunu boyle yaptin, simdi seyi anladim yani, mesela bir insan
ne kadar kusurlu da olsa aslinda harika bir insan. Mahir’le Ufuk’u
diisinliyorum mesela, benim o kendimde kusur gordiigiim higbir seyi, ben
onlarda o kadar biiyiik kusur olarak gérmem. Dolayisiyla onun sagma bir
bakis agis1 oldugunu anladim. Yani sey demek ¢ok istemiyorum,
tamamlandim anne olunca falan demek istemiyorum ama, sey anlaminda
belki tamamlandi, o iste kavgay1 birakma anlaminda.

Yani daha, nasil diyeyim, ben bazi konularda ¢ok sabirli bir insan
degilimdir, ¢cocuklara karsi, kendi ¢gocuklarima kars1 en azindan, daha sabirli
olabiliyorum onu fark edebiliyorum.

biraz daha sanki agirlagiyorsun anne olunca, agirlagiyorsun derken mesela
daha boyle agirbasli, mesela ¢ok fevri idim ben 6nceden, ¢cabuk parlardim
biri bir sey sdyleyince hemen o seyi ama simdi artik o seyi vermiyorum,
biraz sanki annelik insan1 sanki biraz sakinlestiriyor da aslinda simdi artik o
kadar sey yapmiyorum.

yani kurallarim var ama bazi kurallar1 esnetebiliyorum veya kendime gore
adapte edebiliyorum dolayisiyla hig ilgisiz ve tamamen biraktigim da s6z
konusu degil ama bir yandan da o kadar da boyle sey olarak her hareketini
nereye gidiyor ne yapiyor falan filan o kontrol seyi, kontrol eden bir yapim
var normalde ama mesela ¢ocuklar da olduktan sonra onu da fark ettim yani
hijyen mijyen konusundaki o kontrollii olma durumumu isteyerek
rahatlattim yani yere diisen bir sey agzin1 attiginda hani hayvan kakasi falan
olmadigi veya kendi kakasi olmadig: siirece bir sey yapmiyorum. Ne
bileyim ben, taslar1 agzina aliyor yaliyor sonra ¢ikariyor. Yani bogulursun
aman evladim falan da yapmiyorum, biliyorum ki atiyorum bir findik
yiyebilecek durumda ise o findig1 yer bogulacak diye bir sey yok. Eger
bogazina kacarsa ne yapacagimi da biliyorum ilkyardim seyleri de bir parga
hakimim falan.

Kisi olarak artik daha boyle merhametiniz artiyor acikc¢asi, sadece kendi
cocugunuza degil de disarida boyle nasil diyeyim yardima muhtag bir ¢ocuk
gordiigliniiz zaman otomatik dikkatinizi ¢ekiyor. Diyordum ya benim i¢in
ozellikle ¢ocuk sahibi olmadan 6nce uzaktan severdim aa ne sevimliymis
falan derdim ama hani tutayim seveyim bdyle ilgileneyim falan yoktu,
cocuk sevgisi olsun veyahutta ¢ocuklara karsi da, bir hayvana kars1 da -her
ne kadar korkuyorum o dyle bir sey parantez i¢cinde ama- bir canliya zarar
vermek istemiyorsunuz bir kopek yavrusu kedi yavrusu dahi olsa yolun
kenarinda ¢arpilmis gorseniz i¢iniz sizliyor, daha 6ncekinden daha yogun.

Annemin neler yagsadiginin farkinda degildim hi¢ farkinda degildim. Anne
olduktan sonra zaten anneme ilgim vesaire ¢ok daha da artti. Hani o zaman
farkinda olmuyorsunuz gengsiniz ¢alistyorum, ilgi alanlariniz ¢ok farkli.
Ben evin de farkinda degildim, evde neler oluyor neler konusuluyor onlarin
da farkinda degildim, yani her seyin farkina evlendikten ve ¢ocuk sahibi
olduktan sonra vardim.....Annemi su sekilde anlayabiliyorum, bizi
biiyiitiirken yasadiklarini iste hangi donemlerden gectigini gorerek
anliyorum ne kadar zorluklara gogiis gerdigini anliyorum yani, bizim i¢in
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neler yaptigini, ne kadar fedakarlik yaptigini. Cocuk olduktan sonra tabii ki,
ben ki onu yasiyorsam dedim annemi 7 ¢ocukla Karadeniz'in kdyiinde,
Rizeliyim ben kdydeydi annemler, o sartlarda 7 tane ¢ocugu biiyiitebilmek
cok zor, kayinvalideler gériimceler bir evde, yasadiklarini su an ¢ok iyi
anliyorum da zaten diyorlar ya annelerin kiymeti ¢cocuk olduktan sonra
anlasilir diye gercekten 0yle oluyor. Ondan 6nce farkindalik yok yani keske
biri bizi uyandirsaydi o yaslarda, sonradan anliyorsun, su anki kafam bu,
oglum da su anda beni anlamiyor, anlamiyordur muhtemelen yani.

Ya soyle, kayinvalidem hala ¢ocuk gibi esimi seviyor. Onceden
kiskaniyordu. Yani simdi diyorum ki ben de Eylem'i o yasta olsa herhalde
bdyle davranirim, dyle bir sey var tabi ki degisik fark ettigim sey.

Agikgasi sey yapmiyordum. Hatta bir keresinde kuzenimin oraya gittik, bir
yere gidecegiz, ¢ocuklar ufakti, kizimdan daha ufakti, hazirlig1 falan. Hadi,
o zaman bekardim, hadi o zaman al ¢ocugu ¢ik diyordum ama dyle olmuyor
iste kiyafetini giydiriyorsun yiyecegini aliyorsun.

Mesela anne ¢ocuk iligkisini anliyorsunuz mesela. Eskiden ben, yegenlerim
vardi, ben severdim yegenlerimi, gecerdi, annelerinin hissettigi duygularin
bilemezdim ki ben, iste onu bilemiyorsun annelik duygusu. Ama su anda
cok iyi anliyorum mesela baska birinin ¢ocuguna olan seyini bilemezdim
eskiden, mesela su anda biliyorum. Ciinkii derler ya hep damdan diiseni
damdan diisen anlar. Simdi de yani anneyi bir anne anlar yani, onun
duygularini anne olmayan anlamaz ger¢ekten, mesela bilmiyorum anne
misiniz, iste o duyguyu anca anne olan anlar. Ne hissettiklerini ne
yasadiklarini, mesela evladinin hasta olmas1 evladini1 kaybeden bir anneyi
onu mesela bilmiyorum siz benim gibi yasar misiniz bilmiyorum ama
gercekten bir anne onu daha sey yapar, yani onu hisseder kalbinde gercekten
hisseder. Annelik 6yle bir duygu mesela.

Yani anne olduktan sonra santyorum isin aslinda ne kadar zor bir sey
oldugunu daha yasayarak insan idrak ediyor. Ciinkii bence 6ncesinde
yogunlugunu tahmin etmek bence ¢ok zor. Dolayisiyla, degisen sey esas o
oldu aslinda, ilk senelerde ne kadar yogun bir sey oldugu ve insana ne kadar
hayatini, her ne kadar hayatim1 degistirmiyorum dese de insan, dyle bir sey
olamiyor.

Annelik hani hep boyle bizi dokuz ay karninda tasidi, ¢ok sey yapti gibi
diistinityordum ben de eskiden, simdi daha ¢ok daha duygusal boyutunu
biliyorum.

Yani mesela ben ¢ocugumu daha ¢abuk yonlendirebilecegimi, bir seyi
inatlagsmadan yapabilecegimi, daha rahat yapabilecegimi diigiiniiyordum.
Tabi anne olduktan sonra isin i¢ine girdikten sonra daha zor oldugunu
gordiim.

Daha bdyle mesela bilmeyince boyle teknik bir seymis gibi bakiyorsun, hani
diyorsun yediriyorsun emziriyorsunuz kaldirir biter diye diisiiniiyorsun,
sadece o kadar, hani ihtiyaglarini karsilamaktan ibaret diye diistiniiyorsun is
yiikiinli, ama sonradan 6greniyoruz, yedirmek i¢irmek uyutmak sadece
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kii¢iik bir kism1. Aslinda o ¢ocugun psikolojisini hani nasil diyeyim onun
ruhunu duygularin1 dengede tutabilmek daha zor, agikg¢asi boyle daha kolay
olabilecegini... Ama 6zellikle mesela belli bir yastan sonra, iki bucuk {i¢
yasindan sonra o artik bir ¢ocuk degil bir birey yani, kendine 6zgii bir birey,
sen onu kendi istedigin dogrular seklinde yonlendiremiyorsun ya da nasil
diyeyim teknik bakamiyorsun o ¢ocuga, yani her ¢ocugun ayr1 6zel
oldugunu, yani birine, kizima yaptigimi ogluma yapamiyorum, ortancaya
yaptigimi kii¢iigime yapamiyorum. Hani sen onlara gore sekil aliyorsun
Oyle bir sey ki, ¢linkii sey degil ayn1 seyi veremiyorsun. Cocuklarin biri
sevilmekten sikistirilmak daha mutlu olurken, digeri rahatsiz oluyor. Digeri
mesela gilizel konustugun zaman sevgi dolu konustugun zaman ama 6biirkii
biraz biiytlidiigiinde 6zellikle senin sinirlarin yoksa kurallarin yoksa
suistimal edebiliyor, degisiyor yani, illa su sdyledir boyledir diyebilecegim
bir sey yok, ¢ilinkii gocuga zarar verirsiniz yani ayni1 sekilde yaklastiginiz
zaman. Hani birine net olmak bdyle, ondan anliyor, digeri biraz daha
duygusal yakinlasmadan anliyor, ¢ok farkli yani.

214- Ciinkii boyle mesela hep ne duyardim, ¢ok klasik, o kucagima ilk
aldigimdaki muhtesem sevgi falan boyle tanimlamalar olur ya hani
etrafindan duydugun, mesela dyle bir sey degil bence annelik. (Sen hissettin
mi boyle bir sey?) Hayir hissetmedim, mesela o anda kimse bana sunu
sOylememisti. Ben sezeryanla dogum yapmistim ve ¢ok ciddi canim
actyordu, yani yataktayim, ilk Artin’i kucagima aldigim an, iste ilk
kucagima aldigimda coskun bir boyle seyler olmadi. Ciinkii canim actyordu
ve onu kucagima aldigimda can acima hafif daha artmisti
falan........... Mesela yani isin romantik kisminin ¢ok fazla anlatildigini,
yani daha dogrusu o sevgi ve iste mutluluk kisminin ¢ok fazla anlatildigini
ama diger taraftan annenin yasayabilecegi problemlerin ¢ok fazla
anlatilmadigin1 mesela ¢ok net gérdiim yani.

215- Yani simdi hi¢ anne olmayan bir insana, yani kolay degil ya, ¢ocugun i¢in
dahi olsa hayatinin sartlarin1 komple degistirmek kolay degil, bu size boyle
cok sey olarak sunuluyor, hani ¢ok siislii boyle biiyiilii bir diinya, toz pembe,
internetten de takip ediyorsunuz blogger anneler falan. ilk baslarda
bakiyordum kizimda, ediyordum, artik hi¢ etmiyorum. Ama soyle sey bir
diinya gibi sunuluyor. Onun disinda minicik bebeginizin sizden bekledigi
cok seyler var, hayatta daha en baginda, ¢cok zor bir yolculuk. ...(Sey dediniz
ya stislii bir diinya sunuluyor, biiyiilii bir diinya sunuluyor, sunulan diinya
nasil bir diinya?) Boyle sanki hi¢ hani bebek makineymis gibi hi¢
aglamayacak, sizinle en uygun sartlarda komple sizin sartlariniza uyum
saglayacak gibi, iste bakiyorsunuz Instagram'dan fotograflar falan,
santyorsunuz ki o mini mini kiyafetler falan ¢ok cezbedici. Ama siirekli,
mesela Ozlem dogdugunda kolik bir bebekti, 7 ay boyunca siirekli
inanilmaz agladi, 7 ay boyunca hi¢ uyumadi.

216- Bir de tabi herkesin deneyimi aslinda ¢ok biricik oluyor bu konuda yani,
kimisinde anne postpartum depresyona girerken kimisinde babaya bdyle bir
seyler olabiliyor falan, yani anne olarak bunu yasamis olan buradan bir
meslektasim bana ilk 3 ay ¢ok zor olacak olabilir ama bu gegici, o yilizden
sakin sey yapma falan diye bulundu ama yani onun diginda detaylar, nedir
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bu zorluklar yani postpartum depresyona giren kisi olarak ona zor geldigi
icin bana bu tavsiyede bulundu ama yani sonugta sadece postpartuma
girmek degil. Onun disinda 1000 tane farkli komplikasyon ¢ikabiliyor, aile
icinde bir siirii sikintilar yaganabiliyor vesaire. Yani bunlara dair ¢cok, kimse
pek konugmuyor ancak olduktan sonra digerleri ile konusurken evet bizde
de sdyle olmustu, mesela evet kardesim de bosandiginda aslinda bir sene
sOyle yasamiglardi falan gibi deneyimler geliyor ve aslinda 6zellikle de ¢ift
iligkisi agisindan ne kadar da zorlayict oldugunu ¢ok fazla insan ¢ok dile
getirmiyor.

217- Aslinda fazla adiyorsun kendi yasantimdan fazla yani kendi hayatinizdan
vazgegmememiz gerekiyor. Hani annelik yeni bir katilim hayatimiza ama
onu devam ettirirken kendinizin de farkinda olmalisiniz kendinizi
unutmamalisiniz. Ciinkii bir zaman sonra artik aradan 14 sene gegti ben
yeniden is hayatina donmek istiyorum ama her sey o kadar ¢ok degisti ki,
programlar ¢alisma sistemleri falan bir¢ok seyi unuttuk artik nereden
yeniden baslayabiliriz, yasim, giriste biliyorsunuz yas alma eleman alma
yagslari kriterleri var.

218- Kesinlikle annelerin kadin olarak 6zgiirlesmesini, kadin olarak yapmak
isteyecegi seyleri agisindan acayip 6nemli bir sey yani, bir de ger¢ekten
rahatliyorsun ya, hani boyle stirekli o ¢ocuga bakmak ¢ok bunaltici bir sey
yani bir insan 7/24 bir ¢cocuga bakamaz. Bakan da bence iyi degildir, yani
saglikli degildir, saglikli olan1 gercekten ¢ocugun bakim, 6grenme falan
stireclerinin toplum tarafindan paylasilmasi bayagi 6nemli bir seymis.
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