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ABSTRACT

Educating the Parents of Gifted Children: A Needs Analysis

Parents education programs constitute one of the most popular subjects in family
education. One of the parental education fields is the education of parents of gifted
that is aimed to know how to meet needs of their children with differences and
sensitivities from other peers. This study aims to identify the educational needs of
parents of primary school age gifted children. To accomplish this, both focus group
and in-depth interviews were used in order to gather thematic qualitative data from
thirteen parents(F=13). The design of research is an exploratory design in order to
deepen the understanding of each participant’s lived experiences. Using this design,
the followings research questions were investigated: (a) What do parents need to
learn after their primary school age children are identified as gifted? (b) What is the
educational support program that should be provided for the parents? In order to
reach to the answers of these questions, a semi-structured interview with open-ended
questions was applied to the mothers of primary school age gifted children.
Descriptive coding and the thematic analysis for qualitative data were used to
analyze the data. According to the analysis of this study, four master educational
themes were reached, these are theory & practices and out of school activities, before
and after identification, personal development and twice exceptional. Despite the
limitations of the study, it contributes to the field in terms of understanding

educational needs of parents whose primary school age children identified as gifted.



OZET

Ustiin Zekal1 Cocuklara Sahip Ebeveynlerin Egitimi: Ihtiya¢ Analizi

Ebeveyn egitimi programlari, aile egitiminde en popiiler konulardan birini
olusturmaktadir. Ebeveyn egitimi alanlarindan biri, ¢cocuklarinin ihtiyaglarini diger
akranlardan farkliliklar1 ve duyarliliklar1 ile nasil karsilayacaklarini bilmeyi
amagclayan iistiin zekal1 ¢ocuk ebeveynlerinin egitimidir. Bu ¢alisma, ilkdgretim
cagindaki tistlin yetenekli ¢ocuklarin ebeveynlerinin egitim ihtiyaclarini belirlemeyi
amaglamaktadir. Bunun i¢in, on {i¢ ebeveyden tematik nitel veri odak grup ve
derinlemesine miilakat aratirma teknikleri ile toplanmistir (F = 13). Arastirma her
katilimcinin yasadigi deneyimlerin anlagilmasini derinlestirmek icin kesifsel bir
tasarimdir. Bu tasarimi kullanarak, asagidaki arastirma sorulari arastirilmistir: (a)
Ebeveynlerin, ilkokul cagindaki ¢cocuklart {istlin yetenekli olarak tanimlandiktan
sonra neleri 6grenmeleri gerekir? (b) Ebeveynlere verilmesi gereken egitim destek
programi nedir? Bu sorularin cevaplarina ulagmak icin ilkokul ¢agindaki iistiin
yetenekli cocuklarin annelerine agik uglu sorularla yar1 yapilandirilmis goriisme
uygulanmistir. Verilerin analizinde tanimlayici kodlama ve nitel veriler i¢in tematik
analiz kullanilmigtir. Analize gore dort ana egitim temasina ulasildi, bunlar;teori ve
uygulamalar ve okul dis1 aktiviteler, tanimlanmadan 6nce ve sonra, kisisel gelisim ve
iki kez dezavantajtir. Caligmanin sinirlamalarina ragmen, ilkogretim ¢agindaki
cocuklarin yetenekli oldugu tespit edilen ebeveynlerin egitim ihtiyaclarini anlama

acisindan alana katkida bulunmaktadir.
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CHAPTER 1

INTRODUCTION

1.1 Background

The sequential, or non-sequential, and formally or non-formally organized activities
of persons who no longer attend school on a regular and fulltime basis but still intend
to bring about changes in their information, knowledge, understanding, skills,
appreciation, and attitudes are defined as adult education (Knowles, 1980).According
to United Nations Educational, Scientific and Cultural Organization Report
(UNESCO)titled what is adult education (2006), the history of the terminology
begun titled in 1946 and naturally since then its concept and aim have been changed
from time to time according to the needs of the century dynamics. However, the
main characteristics have not changed; it is more self-directed rather than relying on
others for help. An adult’s readiness for learning is linked to what one needs to
know. In addition, adult orientation to learning is problem centered rather than
subject centered. Adult motivation for learning is internal (Knowles, 1984).

Family education is one of the branches of adult education and it supports
individuals and in their family life. Considering the concept of family education, it is
well-known that the family system has been undergoing changes due to the changing
demands of the world in recent times. During this changing process, besides the
traditional roles and demands, new areas of needs arise for families and their children
(Berger, 2004). This can also be seen when examining the topics of family education
in the world. In the USA, the first family education movement took place in public
policy in 1887. The aim was to educate and support the rural families in the context

of the trainings included in the works carried out in order to provide development in



the field of agriculture. The contents of the program included several basic skills
such as home economics, cooking, sewing, etc. to meet the needs of the families in
that period. Another development that has been influential on the development of
family education movements is the establishment of the Children's Bureau, an
organization active in child health in 1912 (Ministry of Family and Social Policies
General Directorate of Family and Community Services, 2011). The subsequent
establishment of the National Council on Family Relations (NCFR) in 1938 and the
launch of the Marriage and Family Living in 1939 can be regarded as important
developments in this regard. The practical approach developed by Alfred Adler in the
1930s to work with family began to spread both in the field of family therapies as
well as in institutions working to train families in various regions (Gladding, 2002).
It is observed that the health education programs which are emphasized in the family
education programs are often included in the program contents. Health Society 2010
is an example of a program prepared for families whose educational need is family
health. Another example of family budgeting and economics programs in family
education programs is the Family Economy and Resource Management - Family
Budget Training Program, which is supported by various financial institutions and
organizations in the United States.

Parent education programs constitute the most common subject in family
education. In the USA, examples of such programs include NuParent Parent
Education, one of which has been successfully implemented in the Southern
California Program. The NuParent Parent Education Program is a non-profit-making
program run by Children's Bureau, which is actively involved in child and parent
education in the United States. Another example of a parent education program is the

Advance Mother-Child Program, a community-based organization that provides pre-



school child education and family support services. Systematic Training for Effective
Parenting (STEP), which is one of the most prominent of about 600 Parents'
Education Programs in the USA, is the most frequently evaluated program and at the
same time with more than sixty scientific studies. Special programs are one of the
various subjects that parents need. An example of this is the Emergency Family
Education Program, adapted from the award-winning project in the US, The New
Skills and Choices Program (Ministry of Family and Social Policies General
Directorate of Family and Community Services, 2011).

Parental education programs, one of the contests we often encounter in family
education programs, are among the most frequently included ones in European
countries. It is seen that the reflections of the educational movements towards the
families in Europe started with first with the efforts in France in 1929. 1949 was the
year when the organized movement of the programs started. Later, this movement in
France has spread to other European countries, such as Switzerland, Italy, the
Netherlands and Luxembourg. One of the successful implementations of family
education programs in Europe is the program called Familien- Bildung - Ein
Kooperationsprojekt (Family education - a collaboration project) in Germany.
Another interesting and remarkable example is the Family and Neighborhood (FuN -
Familie und Nachbarschaft) program again in Germany, which is being implemented
in North Rhine-Westphalia. International Falcolm Movement (IFM) can be regarded
as a valuable example from Australia that was designed to serve children of any age
with partners from 40 different countries. In this context, the Family Centers
(Familienzentrum) practice in Germany can be considered as a successful application
example. One of the notable programs being implemented in Germany is the multi-

generation houses project designed to meet the needs of young and old people for



communication and socialization. Another comprehensive program that has been
implemented since 2001 is the Strong Parent-Strong Children Program, which is a
mother-child support program, which was introduced by the German federal
government's Federal Ministry for Family, Senior Citizens, Women and Youth
(Ministry of Family and Social Policies General Directorate of Family and
Community Services, 2011). According to the Parental Report in Europe
(Molinuevo, 2013); parenting support and education have come to be viewed as a
social investment that contributes towards reducing parental stress and helping
parents to manage work and family commitments successfully. Parenting support can
promote the health and well-being of children by showing parents how to identify
mental health problems or giving them advice about nutrition. It can also give
guidance to parents on how to improve the behavior and achievements of their
children at school. Corporal punishment can be considered as an extreme form of
poor parenting: parenting courses teach parents how to solve conflicts at home in a
constructive and affirmative manner.

In Turkey, although it is not directly family oriented, it is seen that the first
trainings that aimed to improve the competencies of families about family life have
been initiated under the leadership of Mustafa Kemal Atatiirk (1881-1938)the
founder of the Turkish Republic. During the Republican period, the implementation
of Halkevleri (Public Schools) between 1928-1935 is basically a literacy and civic
education. Among the lessons taught in these schools are literacy and civic education
as well as simple account operations, four transactions, length measures, account
information and basic features of the human body, combat against infectious
diseases, endemic diseases, air, water and foodstuffs, child care, outdoor and

sunshine benefits, possible accidents in everyday life and environmental cleanup.



(Albayrak, 1994). Moreover, the public training courses organized all over the
country come with many sewing and clothing courses at the forefront of courses
opened by thousands of people. These courses can be considered as part of the family
education movement due to their ability to prepare young women and new mothers
to become housewives (Okgabol, 1999).

Although literacy education is the most known education type among others,
it seems that efforts to support families in a direct family-oriented manner in our
country began in the name of Mother-Dad Weekly Conferences in Military Medicine
in 1962-1963 (Aydogmus et al., 2006). The marriage school application initiated in
1998 at the Department of Educational Sciences of the Istanbul University Faculty of
Literature aims to increase the level of awareness of married individuals and their
marital relationships with young people who are candidates for marriage (Ates et al.,
2004). Another noteworthy program is the Women's Human Rights Education
Program (HREP), developed in 1995. Although family education programs in our
country follow many ways for family education, they serve basically similar
purposes. These programs can be considered as the most common topics for them,
such as helping parents acquire their responsibilities as parents, strengthening family
ties, informing parents about child education and development, and getting children
ready to learn when they start school (Sahin & Ozbey, 2007). When we look at the
contents of the programs in Turkey, parent-child and child-oriented tendencies are
more concerned with family education rather than a comprehensive family education
program including topics such as economics, media, law and health. For this reason,
it is necessary to develop, a program which will contribute to the field of family
education and bring a different perspective (Ministry of Family and Social Policies

General Directorate of Family and Community Services, 2011).



In terms of family education, it seems that many different educational
programs have been implemented for families with different socioeconomic status in
the world. The studies have revealed that families need family education whatever
their educational and/or social cultural level might be (Sahin & Kalburan, 2009).

To sum up, it can be said that family education consists of, marriage
preparation, the relationship between spouse’s development and health literacy
(Ministry of Family and Social Policies General Directorate of Family and
Community Services, 2011). In family education, the target group is families and/or
individuals that make up the family, and the purposes are ; to facilitate the integration
of life-changing roles and interest, to support and strengthen psychological health
and to develop and enrich the quality of life (Duncan & Goddard, 2005; Arcus,
Schvanefeldt & Moss, 1993). Family education has different headings such as family
literacy, parent education, parent training, marital education etc. in the world.

Parent education is one of the subheadings of family education. Parenting is a
set of skills that every parent can and should improve, and where the public sector
can give useful guidance that improve the skills and competences necessary for
raising children (Molinuevo, 2013). Parent education has been identified as an
effective means of providing intervention to children with various developmental and
behavioral concerns (Quy Hai, 2007) and the main aim of parent education is to
support children to become healthy individuals. In addition, it also has a crucial
impact on children of all ages. It is aimed to provide children with guidance and
training (Ministry of Family and Social Policies General Directorate of Family and
Community Services, 2011). This guidance and training, parental involvement in
children education, has a great impact on educational achievement and continues

during adolescence and adulthood (Melhuish, Sammons, Siraj-Blatchford&Taggar,



2004). According to the meta-analysis of parental involvement and gifted
development of Kim and Choi (2002), the findings reveal a moderate relationship
between parental involvement and gifted development. This study revealed that
parental involvement has beneficial effects on the development of gifted children. It
is important to support the socio-emotional development of gifted individuals, to be
aware of the need for conscious approach of the families and to be aware of their
emotional and psychological needs (Seki &Tortop, 2018). In particular, the
education of parents of gifted children who have different characteristics than their
peers are important. Therefore, they need more awareness and training to prevent
potential problems. (Davasligil, 2000). According to National Association for Gifted
Children (NAGC, 2018), various factors can either enhance or inhibit the

development and expression of abilities, so parent education is very crucial.

1.2 Statement of the research problem

Throughout history, there have been numerous studies related to gifted and talented
children ranging from the period of Plato. During to the 19"century, the studies were
carried out by Sir Francis Galton (Afat, 2012). Lewis Terman, one of the first
researchers of the gifted, defined giftedness by intelligence quotient (1Q) scores and
in addition he began a longitudinal study in 1922 (Winter, 2017).

In 1972, Sidney Marland, the U.S. Commissioner of Education, issued a
report to congress about the state of gifted education in the United States. The
definition was

Gifted and talented children are those identified by professionally qualified

people who by virtue of outstanding abilities are capable of high

performance. These are children who require differentiated educational
programs and services beyond those normally provided by the regular school

program in order to realize their contributions to self and society. Children
capable of high performance include those with demonstrated achievement



and/or potential ability in any of the following areas: 1) General intellectual

aptitude, 2) specific academic aptitude, 3) creative or productive thinking, 4)

leadership ability, 5) visual and performing arts. (pp. 2).

According to the definition of NAGC (2010), giftedness may manifest in one
or more domains such as; intellectual, creativity, expression artistic, leadership, or in
a specific academic field such as language arts, mathematics or science. Giftedness
exists in every demographic group and personality type. It is important that parents
support their children to discover their best potential.

When it comes to the twentieth century, intelligence was defined and
measured in terms of tests (Afat, 2012). Although various tests were used, including
Stanford-Binet, Wechsler Intelligence Scale for Children (WISC), Woodcock-
Johnson, and others; students attended the test have been typically qualified by
scoring at least two standard deviations above the norm(Webb,Meckstroth & Tolan,
1982).

WISC is one of the widely used intelligence tests for determining gifted
talent(Watkins, Lodge, Whalley, Wagner & Carnell, 2002; Wilkinson, 1993; Silver
&Clampit, 1990; Brown & Yakimowski, 1987; Karnes & Brown, 1980). Developed
from the Weschler test in 1949, the same test was revised in 1974 and updated with
the fourth version in 2003 (Davis, Rimm & Siegle, 2011). In Turkey, WISC-Review
Form (WISC-R), is also a measurement tool that is often used in relevant processes.
WISC-R is administered individually to children aged 6 years 0 months and 16 years
and 11 months. It consists of two sub-areas namely, verbal and performance. There
is a total of six sub-tests in each sub-area, including five main and one substitute.
Subtests in the verbal area are the following ones; general knowledge, judgment,

arithmetic, similarities, and vocabulary. The subtests in the performance area are;



image completion, image editing, cubic pattern, merge and code (Misirli Tasdemir &
Ergiil, 2015).

In Turkey, WISC-1V, adapted by Oktem, Gengdz, Erden, Sezgin and Ulug
(2013), has started to be used in Turkey. WISC-IV trainings are continuing, and it is
thought that it will be widely used in hospitals in the future (Karadag & Bastug,
2018). When compared to the WISC-R, WISC-IV has undergone significant
innovations and changes in terms of structure, content and interpretation of the scale
(Flanagan & Kaufman, 2009; Wechsler, 2003). Accordingly, the dual structure
(verbal and performance) existing in the WISC-R was completely abolished and
replaced by verbal grip, perceptual reasoning, processing speed, and four newly
converted into working memory, (index) points. Six new subtitles have been added;
painting concepts, letter-digit sequences, logic execution frames, icon search, draw
and eject and, word search. Another change is based on earlier version used as a sub-
test General Information and Arithmetic subtests to the sub-tests section. Finally,
various changes have been made to the test application guidelines and test materials
and the application manual has been made more useful (Yigit, Celik & Erden, 2017).
According to Yigit et al. (2017), the use of other additional assessment tools instead
of using only a test of intelligence in determining or evaluating gifted children can
also contribute to a healthier assessment.

In Turkey, according to the Gifted Children Commission Report (2004), if a
child scores over 130 it is defined as gifted. In other words, this is how giftedness is
measured. Identification process and operations and processes are mainly carried out
within the Ministry of National Education (MoNE). Guidance Research Center
(GRC) (Rehberlik Arastirma Merkezi - RAM) is only responsible institutions for

testing and identifying of gifted children. Additionally, since 2016, Science and Art



Centers (SACs)(Bilim Sanat Egitim Merkezi — BILSEM) have started to take tablet
exams from the first to third grade of primary school. This exam has two stages.
Students who pass the tablet exam are taken to a second test by GRCs. These centers
are nationally accredited (orgm.meb.gov.tr). Unfortunately, SACs are the only
institutions which were established by MoNe.SACs are the most comprehensive
training model currently being implemented in Turkey for students with special
needs. According to Special Talented Individuals Strategy and Implementation Plan,
there are 139 SACs in 81 cities (General Directorate of Foreign Affairs of the
European Union; 2013).

Moreover, support-training rooms are opened in schools for students who
needs special education. It is compulsory to open a support training room when
someone from the above-mentioned group requires it. Support training services
provided in the support training rooms are given during the school hours. In the
support training room, firstly, the course is taught in the class in which the student is
enrolled. However; in accordance with the program prepared for the students who
need special education in order to benefit from the support education room, a
different course can be given with the completion of the course hours in the weekly
course schedule. The weekly course hours that the student takes in the support
education room are planned not to exceed 40% of the total course hours per week
(orgm.meb.gov.tr).

There is only one official high school for gifted students Turkish Education
Foundation Inanc Turkes Special High School (TEFITSHS). It is a self-contained
private school admitting gifted students from around the country (Eris, Seyfi &
Hanoz, 2009). TEFITSHS is a private education institution which is affiliated

withMoNE and consists of a preparatory class and a four-year high school program.
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In TEFITSHS, all female and male students with residential, full or partial
scholarship are trained. Each year, students are selected with a special talent exam
continue their education with Turkish and foreign teachers. TEFITSHSstudents who
have graduated since 2000 have been studying abroad as a scholarship student
(General Directorate of Foreign Affairs of the European Union; 2013).

There are a few Non-Governmental Organizations (NGOs) that offer
extracurricular activities with special courses on weekends or summer period.
Nevertheless, there is no pre-school education or early childhood education for gifted
children.

In Turkey, education policies for gifted children have fluctuated over time
with various changing governments and priorities (Eris, Seyfi & Hanoz, 2009).
According to the statistical report of Strategy Development Presidency of MoNE
(2018), there are 5.104.599 primary school students in public schools and private
schools. Only 2% of the population is identified as gifted. It means that there are
102.091 gifted primary school students in Turkey. The total number of primary
school children is 884.403 in Istanbul (MoNe Strategy Development Presidency,
2018). This means that there are approximately 17.688 gifted primary school
students in Istanbul. There are probably thousands of parents whose children are
identified as gifted all over the country and who experience the opportunities and
challenges of having a gifted child in unique ways (Eris, Seyfi & Hanoz, 2009).

It is crucial that gifted people are defined by their difference from the norm.
(Winter, 2017). They are a special population due to their advanced aptitudes in
various domains (Gardner 2011; Renzulli, 1978). Although there is no general
agreement on giftedness (Colangelo & Wood, 2015); their physical, mental, social

and emotional development is different from the rest. Also, gifted children are a
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special population due to their advanced aptitudes in various domains (Gardner 2011;
Renzulli, 1978).According to Parent Guide of Special Education for Children Who
Are Gifted in Pennsylvania University Department of Education, parents are very
important participants in the gifted education process (Pennsylvania University
Department of Education, n.d.)

Even though most studies emphasize the importance of education of parents
of gifted children, there is no information and knowledge about how to sustain
parent’s participation and support (Tae, 2009). The meta-analysis of Kim and Choi
(2002) includes 15 studies and 37 variables from 539 articles and 463 studies most of
them are quantitative. This shows that they are not only rare, but also do This shows
that they are not only rare but also ignore asking questions what and why to parents
about supporting their gifted children. Also, not being done qualitative study is
another deficiency in this field. On the other hand, however the vast proportion of the
literature in this area. According to the article of Jolly and Metthews (2012), the
review of the literature on parenting gifted learners surprisingly showed that few
studies have been conducted about parents of the gifted.

In Australia, according to the empirical study of Walsh and Jolly (2018)on
gifted education in Australian context and two hundred articles were found related to
gifted education. In the end, seven themes were identified; one of them is the theme
of attitudes that initially arose from articles that investigated the attitudes of certain
groups toward issues such as how giftedness was perceived or whether provisions
should be made for the gifted. This theme constitutes 26% of all themes in articles
and parents, teachers and students are in this group. This finding indicates that

parents’ attitudes are very crucial in gifted education.
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Research specific to gifted education in Turkey is noticeably scarce. Little
quantitative and virtually no qualitative research with or about parents of gifted
children is currently available (Eris, Seyfi& Hanoz, 2009). Saranli and Metin (2014)
specified the same deficiency in the field while emphasizing the realities and plans in
to the two reports of MoNe, education of the gifted in Turkey and practice strategy
plan 2013-2017. The lack of a parent guidance program tailored for the gifted has
been argued to be an important weakness regarding the gifted in Turkey (2013, p.10-
12).

On the other hand, this problem is not only specific for Turkey, but can also
be encountered abroad (Saranli &Metin, 2014). It is surprising that parents of
handicapped children have more support and understanding from the society than
parents of gifted ones which causes feeling of helpless and loneliness in return
(Porter, 2005). Most studies emphasized the multiplier effect of the proper parents’
education on both parents and children happiness (Kurtulmus, 2010, Metin, Bencik,
Yilmaz & Calisandemir, 2007, Davasligil, 2004;).

There are probably thousands of parents whose children identified as gifted
all over the country who experience the opportunities and challenges of having a
gifted child unique way (Eris, Seyfi & Hanoz, 2009). Those parents probably have
several questions they seek the answers to. Naturally, they search on the Internet and
talk with other parents who have gifted children. They follow the seminars and
conferences about the gifted and talented children. They try to find the right
academicians, psychologists and counseling services to find answers the questions.

They will probably need to know lots of information related to that area and

their children. However, the question remains the same: What are their needs?
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1.3 Purpose of the study
The purpose of this study is to assess what the parents need to learn after their
children of primary school are identified as gifted and what kind of educational

support program should be provided for the parents.

1.4 Research questions
Two research questions of this research are:

(1) What do the parents need to learn after their primary school age children
are identified as gifted?

(2) What is the educational support program that should be provided for the
parents?

In order to reach answers of the questions, the thematic analysis for
qualitative data will be used in this study. It is the process of identifying patterns or
themes within qualitative data. This analysis consists of compiling, disassembling,
reassembling, interpreting, and concluding. This analysis is systematic and thorough
(Castleberry & Nolen, 2018). The design of research is an exploratory design and is
based on the premise that an exploration is needed for one of several reasons:
Measures or instruments are not available, the variables are unknown, or there is no
guiding framework or theory. Because this design begins in a qualitative manner, it is
best suited for exploring a phenomenon (Creswell, Plano Clark, Gutmann& Hanson,
2003).Also, it is to explore a phenomenon in depth and then measure its prevalence
(Morgan, 1998). Exploratory design is chosen in order to deepen the understanding
of each participant’s lived experiences.

Different sources of data collection methods are used in this study: focus

group and in-depth interview. Creswell (2013) suggested that individual interviews,
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focus groups, and/or document analysis are appropriate for a qualitative study, as
they provide thick, rich data capturing the overall essence of the phenomenon under
study. Data triangulation was utilized for these multiple sources of data, which are
collected and examined to increase the studies trustworthiness and credibility
(Creswell, 2013). It involves the use of multiple qualitative methods. The most
important contribution of the triangulation to the researcher is that it provides wider
and deeper information by providing the social object to be viewed from different
point of views (Miller, 1997). Triangulation method refers to the use of more than
one research methods and techniques to answer the same research question (Denzin,
1994). It increases validity and enhances understanding of the studied phenomena
(Bekhet& Zauszniewski, 2012). Triangulation method leads to more in-depth
exploration of the data. In addition, it helps to enhance understanding of the context
of the phenomenon (Carter, Bryant-Lukosius, DiCenso, Blythe & Neville, 2014).
Focus Group will be used as a qualitative research technique in this study.
The proponents of this method attribute its popularity to the fact that data can be
provided quickly, costs are low compared to face-to-face interviewing, and more
detail can be obtained than in surveys (Walden, 2006). The focus group provided an
additional opportunity to gain deep understanding about the present study’s subject
because the extent to which there is a relatively consistent, shared view or great
diversity of views that can be quickly assessed(Patton, 2005). Berg (2007) emphasize
that focus group study is a way to learn about perceptions of the members. The
disadvantages include the nonproduction of quantitative data, the non-generalization
of the results, the small number of interviewees, and the difficulties in analyzing
open-ended responses (Einasto, 2014). According to all things mentioned previously,

focus group study is well suited for the research.

15



Another qualitative research technique is in-depth interview (IDI) that
involves conducting intensive individual interviews with a small number of
respondents to explore their perspectives on a particular idea, program, or situation
(Boyce & Neale, 2006). According to them, in-depth interviews are useful when you
want detailed information about a person’s thoughts and behaviors or want to explore
new issues in depth. During the interview, parents’ lived experiences will capture the
essence of experiences (Moustakas, 1994).

The most common purpose of a focus group interview is to provide an in-
depth exploration of a topic about which is little known (Steward,2006). Although
focus groups are a great source to gain exploratory feedback in a group setting, in-
depth interviews can provide the same type of results in a more unbiased one to one
setting. If you conduct a series of in-depth interviews you can also report findings
cumulatively, which may give the researchers a pool of respondents as large as
multiple focus groups (George,2011).

In this study; focus group and in-depth interviews will help to understand
educational needs of parents whose primary school children are identified as gifted.

Prior to the actual research, the pilot study was carried out on March
19t 2017. The pilot study consisted of 11 volunteer participants in order to control
the risk of the research. In addition, the focus group questions were divided into three

parts such as before identification, after identification and school period.

1.5 Significance of the study
Saying that a child is gifted indicates an inborn high intellectual or creative ability
(Gagne, 2004). Giftedness is found in all areas, not just academic, and it can be

visible in the process as well as in the product of an exceptional skill. It reveals itself
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also in the behavior of the gifted child (Cathcart, 2005). Giving these children strong
support in developing self-help skills and strategies to cope in situations where their
senses simply take over and cause them excessive emotional stress is of utmost
importance. Solving the problem for them is not enough, because they will find
themselves repeatedly in situations that could overwhelm their senses, and there is
not always a helping hand available. It might prove helpful to find a solution together
with the child, involving the parents as well (Sampson, 2013). Gifted children need
the support and acceptance from adults (parents, family, and caregivers) who care for
them and from those who work with them (teachers) (Sampson, 2013). Also,
Olszewski, Kulieke and Buecher, (1987) have described families as the most critical
component in the transformation of talent, ability and promise into achievement for
gifted individuals. Good parent relationship and parent supporting the child’s
education increase child resilience and enables the child to thrive even in difficult
circumstances (Croom &Procter, 2005)

Parenting can be a challenging role to fulfill, and parents often have concerns
related to how to best guide the development of their children. This parenting
challenge can be more complex if the children are gifted (Clelland, 2009).

Most of the research on gifted children’s adjustment has focused on
comparisons of gifted and nongifted children. However, relatively little attention has
been paid to possible contributors to psychosocial difficulties within the gifted
population. Parenting has been shown to influence child adjustment, yet parenting
research focused specifically on families of young gifted children has been lacking
(Pilarinos & Solomon, 2016).

According to the report of Council of Curriculum, Examinations and

Assessment (CCEA) (2006), educators in the field generally agree that positive
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family relationships play a large part in shaping the development of the gifted child,
and that the support of parents is crucial to the realization of full potential. However,
parenting a gifted or talented child may be stressful, and can strain both the parent-
child relationship, and sibling bonds. While it is not universally true that problems
will arise, raising a gifted child may present parents with unique challenges or
unfamiliar situations that they did not have to tackle when rearing other children in
the family.

The significance of the study is to determine educational needs of parents
after the identification of their primary school children. Lupart, Pyryt, Watson &
Pierce (2005) indicate that parents do not always know how to meet their child’s
various needs, and school administrators often patronize parents when they try to
advocate for their gifted child. Generally, identification of gifted individuals occurs
while they are in primary school (Colangelo & Wood, 2015). Although studies on the
field have emphasized the importance of families, few studies have been conducted
on the educational needs of families (Freeman, 2013b; Fertig, 2009; Eris, Seyfi &
Hanoz, 2009; Yoo & Moon, 2006; Kim & Choi, 2002). Education of the gifted in
Turkey, practice strategy plan 2013-2017 of MoNe emphasizes lack of parent
guidance program tailored for the gifted (pp.10-12).

Parents not only foster gifted children’s abilities and inherent nature but also
prepare them forlife (Sampson, 2013). According to Joan Freeman (2013b), It could
either take just a chance remark to affect a child’s life, or the slow grind of parental
pressure which could eat away at a child’s self-confidence. Even very early
experiences could affect the adult expression of high-level potential. Parent programs

may help parents overcome many of the difficulties they experience in performing
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their parental duties and enable them to feel enough in this respect (DeVries &Webb,

2007; Porter, 2005).

1.6 Why I chose this topic for my thesis

This story started after a child was identified as gifted. She is the child of a loved
one. She was eight when identified. She is her family’s first child. For this reason,
her mom and dad were not that much aware of her situation, but the elders of the
family expressed that she was a difficult child, for they had raised other kids before. |
had the privilege of observing her entire development very closely as | was with her
mom most of the time. When she was 10 months old, she would indicate the simple
objects in her early childhood books and was trying to explain with body language
how they are used. She was moving continuously and wanted to spend her entire day
with different toys due to her curiosity. | remember days when we played non-stop
games for up to eight hours. Those games were not dependent on toys, but rather,
they were fictional and improvised based on the material in hand or situation we
were in. As she was growing up, one prominent trait of hers turned out to be her
rapidly developing language skills. She would use the concrete and abstract concepts
in apple-pie order, would build long and logical sentences when she was 2. Her sense
of humor that developed simultaneously with her language skills was also amazing.
On the other hand, the accompanying traits that challenged both her and her grown-
ups were high level of anxiety and fear (such as darkness, dragons in tales and
fictional characters that do not exist in this world), her demands for an explanation
pertaining to every issue and in a logical manner in her terms (for instance, when we
had limited time, especially trying to catch a plane this was creating a lot of

frustration both ways), challenges brought by her asynchronized mental and body
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development (for instance, when she was four, she played with older kids despite the
fact that her motor skills were not yet strong enough, her wishes to be climbing up
like older Kkids etc.), extreme sensitivity to sound, strong insights, etc. She can
remember her momentary experiences of preschool even at this age (three years old)
and for this reason, her adaptation process to preschool was longer than usual.
Understanding her feelings and emotions and accompanying her into becoming a free
and happy individual without harming her personality was a pretty difficult process.
In fact, it still is.

| remember the day her mom called me for help. There was worry in her
voice and a lot of questions in her mind that she asked me. What are we going to do
now? How can we guide her? Are gifted and talented kids really different from
others? What are the options and opportunities in Turkey for such kids? Shall we tell
it to the kid? Shall we tell it to the extended family?

When | reviewed the test results, | saw that she was above her peers in many
fields. When | combined the results with the examples from her developmental
processes, the hardship or challenge became meaningful. And now, the most
important questions are what will happen? How will we guide her? What are the
options in our country I thought with a background in the field of education, I should
undertake the matter in hand.

While I was conducting my research, I found that istanbul University Hasan
Ali Yiicel Faculty of Education had a department for the Education of the Gifted,
which was established in 2002. | visited the department and asked for some
information from the instructors. They suggested that | should follow the convention
on the gifted and talented that were to be organized at Istanbul University for the first

time. | went to the convention, listened to the fieldwork of many specialists. | also
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got the chance to learn about the examples and implications in other countries from
the international participants and got a networking opportunity with them. However,
I still did not have a clear picture regarding the situation of her. Was there a school
for the gifted? What were the conditions? Did she really have to go to such a school?
At the time, Ford Otosan Elementary School was a project (pilot) school for the
gifted kids and provided education for the general population as well.

In a nutshell, Ford Otosan was the one and only elementary school educating
kids with diagnosis and this school shut down a couple of years ago. In terms of high
school, there was only Turkish Education Foundation Inanc Tiirkes Special High
School (TEFITSHS). TEFITSHS was a boarding school giving education to high
potential kids. As a result, we did not have a clear answer regarding the best possible
school for her. We could not get any information about SACs, because we had not
even heard the name. SAC was not actively teaching at the time. In 2001, The Board
of Education and Discipline put into effect the directive of Science and Art Center
dated 25.10.2001 with the code number 370.

During our research we got the most information about gifted children on the
Internet, but we were also precautious whether the information was accurate or not.
At the end of the day, there could be subjective approaches and applications even in
terms of scientific topics. We were having difficulty in getting information from an
institution or an expert even though we had accumulated considerable data about
gifted and talented kids online. While this research process continued, the gifted
child attended a summer school program at a private educational institution located
at the campus of a private university. In a summer school, there was one incident
when she lived a terrible experience related to an animation movie and its effects on

her emotions.
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Later on, the family ignored the diagnosis and lived through a period being
merely focused on the happiness of their children until 2013 (she was nine years old),
when they met a mother who had two identified kids (one of them being gifted and
suffering from dyslexia simultaneously). These two moms wanted to make
something for their kids. They wanted to be the solution to the problems of the
families with gifted children, share their experiences and support families. So, they
established a portal for the gifted called UYCAP in 2013. It serves as a civil initiative
example. It is referred to at the conventions, and it is one of the largest and most
effective platforms consulted by many academicians. | support UYCAP as a
volunteer academician.

| started to work on the thesis subject having seen that almost all families
with gifted kids experience pretty much the same things we have experienced after a
diagnosis, and | started asking myself the question if there were a training program
that would support the families after a child was identified, what would be the
headlines in this program? Even though there are studies in terms of teacher training,
curriculum enrichment etc. for gifted children, the number of studies regarding
family trainings was so few, and this has been one of the reasons that led me to go in

this direction.

1.7 Structure of dissertation
The structure of the dissertation is as follows:

The second chapter focuses on the review of literature by identifying the
characteristics and differences of gifted children, explaining the identification of

gifted children, exploring gifted education in Turkey in terms of the possibilities and
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alternatives in the gifted education and presenting what parental involvement is and
why it is important for gifted children and their parents

The third chapter discusses the methods and procedures undertaken during
the research. It explains the research approach, explores the design of the study, data
collection methods and sample of the research. The last part of this chapter presents
why | chose this topic for my thesis?

The fourth part of the study analyzes the findings based on the four main
themes at the end of the research.

The dissertation concludes with a final chapter, which discusses and interprets
the findings, makes criticisms over them, reflects on the global and scientific
implications of the findings, and makes recommendations for adult educators and

future researchers.
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CHAPTER 2

LITERATURE REVIEW

2.1 Gifted children

Gifted children are a special population due to their advanced aptitudes in various
domains (Gardner 2011; Renzulli, 1978).What is giftedness and what does it look
like? These are probably the questions that cause the most frustration for counselors,
educators, parents, and gifted individuals alike largely because the field of gifted
education cannot agree on how giftedness is defined (Reis & Renzulli, 2009).

Although there is no general agreement on giftedness (Colangelo & Wood,
2015), the basic features are as follows;

1. Physical development: Gifted children perform very well in using all or
parts of their body. When compared to their age, they are more rhythmic, athletic,
coordinated, balanced, safe and energetic. They have a superior nervous system, and
this explains why they are so sensitive to stimuli. In general, they react faster during
activities, which need coordination (Davasligil, 2004).

2. Mental development: one of the most prominent features is the
development of abstract thinking ability (Cutts & Moseley, 2001; Davasligil, 2004).
According to parent guide to special education for gifted prepared by general
directorate of special education and guidance services, this can easily notice when
they have higher level thinking skills, their achievement, performance, or expertise in
one or more academic areas is observed(General Directorate of Special Education
and Guidance Services, 2014).

3. Social development: Gifted children are socially mature. They are highly

sensitive towards social problems and therefore try to find solutions. They attach
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importance to the needs of others, feelings and thoughts (Afat, 2012). They have
more social sensitivity than peers (Cuts &Moseley, 2001). According to Silverman
(1993), although they improve socially, they may also have psychological problems
related to loneliness and conflict between their ideals and community requests.

4. Emotional development: Gifted children are generally intense, more
sensitive than his/her age peers or more withdrawn and quieter (Daniels &
Meckstroth, 2009). They may appear as hyperactive, disruptive, noisy, dramatic,
hugely excited but also quiet, shy, extremely tearful, deeply saddened at times,
depending on their temperament, their environment and emotional state they are in
(Probst &Piechowski, 2012). Emotional intensity consists of strongly intensified
feelings and emotions, which can be positive and negative. Gifted individuals can be
very much aware of other people’s feelings and emotions and may identify with their
feelings (Piechowski, 2006; Daniels and Meckstroth, 2009).

Another way of understanding gifted individuals’ traits and characteristics
was provided by Dabrowski (1967) the Polish psychiatrist and psychologist.
According to him (1902-1980), a Polish psychiatrist and educational psychologist
who studied gifted individuals and human emotions, especially in relation to
giftedness. Dabrowski developed the concepts of developmental potential and
multilevelness, referring to individual giftedness and the level of development. He
coined the term overexcitability, which describes the inherent inclination to react
intensely to individually different stimuli and amplifies emotional growth (Daniels
&Piechowski, 2009). Emotional overexcitability is one of the five areas grouped by
Dabrowski (Piechowski, 2006). Dabrowski’s theory viewed the development of the
gifted individual as a development, and not as a manifestation of pathology, illness,

or psychoneurosis (Colangelo & Wood, 2015).

25



Moreover, several cognitive characteristics of gifted individuals are defined
by Hoh (2008). These include the following ones: precocity (especially early verbal
abilities); perceptual sensitivity or awareness of what others fail to notice (Sternberg
& Lupart, 1992); persistent concentration (Root-Bernstein &Root-Bernstein, 2004)
and commitment to a task (Renzulli,2005); extreme fascination with a topic and/or
curiosity with a concept or idea (Winner, 1996); superior memory, including
kinesthetic memory or hands-on body knowledge(Cooper, 2000); advanced
information retrieval (Dark & Benbow, 1991); dynamic imagination, as
demonstrated by very young talented artists who can depict and describe objects
from multiple imagined perspectives (Harrison, 2000); advanced reasoning abilities
that can organize information and work with abstract ideas (Ablard &Tissot, 1998);
the ability to take abbreviated steps in problem solving (Cooper, 2000); flexible
thinking, including diverse approaches in problem solving and working with novel
situations (Shavinina & Kholodnaja, 1996).

On the other hand, students who are gifted and talented described as being
able to demonstrate outstanding intellectual ability, promise extraordinary
performance, and accomplishment (McClain & Pfeiffer, 2012).

The features of gifted children during the primary school period (the age
between 7 and 10) are (Winebrenner, 2001);

1. To learn new material faster, and at an earlier age, than age peers.

2. To remember what has been learned forever, making review unnecessary.

3. Are able to deal with concepts that are too complex and abstract for age

peers.

4. to have a passionate interest in one or more topics and would spend all

available time learning more about it if possible.
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5.

Do not need to watch the teacher to hear what is being said; can operate on
multiple brain channels simultaneously and process more than one task at

a time.

According to the effective provision of gifted and talented children in primary

education of the Department for Children, Schools and Families of United Kingdom,

gifted and talented learners are defined as those children and young people with one

or more abilities developed to a level significantly ahead of their year group (or with

potential to develop those abilities). Talented refers to those pupils who may excel in

practical skills such as sport, leadership, artistic performance, or in an area of

vocational skills. In comparison with their peers, when engaged in their area of

expertise, gifted and talented children will tend to (The Department for Children,

Schools and Families of United Kingdom; 2008);

1.

2.

To show a passion for particular subjects and seek to pursue them;
Master the rules of a domain easily and transfer their insights to new

problems;

. To analyze their own behavior and hence use a greater range of learning

strategies than others (self-regulation);

. To make connections between past and present learning; work at a level

beyond that expected for their years;

. To show intellectual maturity and enjoy engaging in depth with subject

material;

. To actively and enthusiastically engage in debate and discussion on a

particular subject;

. To produce original and creative responses to common problems.
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These characteristics are important because in this study parents with primary

school children will be addressed.

2.1.1 Perfectionism and intolerance to failure
The past few decades have brought increased attention to the topic of emotional
development of gifted individuals (Emily & Peters, 2015). One of the most common
concerns of parents and teachers of gifted children is perfectionism. This causes high
level of stress because of their impossibly high expectations from themselves in all
areas in their lives (Wilson & Adelson, 2018). One of the most common perception
disorders in perfectionist people is all-or-nothing thinking. In this way of thinking,
one can only classify events as true and false without thinking that there may be
many degrees between right and wrong (Leana-Tascilar, Ozyaprak, Kanli & Camci-
Erdogan, 2014). Moreover, according to Erden (2017) perfectionism is one of the
common characteristics of gifted children. Perfectionism is like a double-edged
sword that drives the individual to better or leads to despair. The tendency for
negative perfectionism, which leads them to develop high expectations from
themselves and those around them, can cause the following problems:

1. Setting high goals but having difficulty in achieving these goals

2. Frustration and loneliness

3. Loss of self-confidence

4. Postponement behavior

5. Self-punishment and self-indignation

6. Exposure to intense stress.

This may be explained with a striking example of gifted person’s explanation

in article of Evren (2017);
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| get a strange feeling, that's my attitude in general. Even though people

appreciate, what | do, and me | don't feel enough to put my goal up. People's

appreciation raises my expectations of myself and cause me anxiety. | was
prepared for my presentation for months; | wanted to put forward a perfect
presentation. | was so worried about my presentation and I couldn't go to
school. Afterwards, when my teacher examined my presentation and
presentation, he said that he liked it very much, but I gave up the presentation.

This is very painful...

Erden (2017) stated that there are some important factors causes
perfectionism of gifted children. These are,

1. Family attitudes

2. Connectivity problems

3. Irrational thoughts

4. Expectations of parents and social environment

In an Hiirriyet Newspaper, Koksal Konik (2014) stated that considering its
perfectionist characteristics, it should be ensured that the family is an exemplary
model. Also, Kiziltepe (2018) mentioned that families have priority in the world of
children and the importance of families for their children's lives in an article in the
same newspaper. She also emphasized that the most successful people in the world,
their lives are full of ups and downs. When children are younger, they need to learn
this fact of life and accept it and know how to stand strong.

The article in web site of Gifted Institute in Turkey (Ustiin Zekalilar Enstitiisii
— UZE) explained the perfectionism in the following paragraph,

Gifted people have a perfectionist structure in relation to their interests and
emotional issues. As a result of their perfectionism, it is seen that children can
concentrate only on areas where they are successful. This may prevent children from
discovering their strengths and weaknesses, as well as lack of self-confidence in

areas where they are weak. It is necessary to explain that the mistakes made as a

result of their work is a process of learning.
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In the followings, there are the answers of what it can be done in order to
overcome and to manage perfectionism of gifted people (Eren, 2017)

1. Review your family attitudes. Authoritarian and critical approaches
increase this tendency.

2. Perfectionism is learned. Don't be a negative model to your child.

3. Perfectionism functions as a defense mechanism against criticism. For this
reason, make your criticism in good time and manner, and most
importantly, when you are alone.

4. Help your child set a realistic and achievable goal that is appropriate to his
or her developmental period, interests and abilities.

5. Discuss ways to achieve these goals and alternatives.

A great understanding could help gifted people to control and channel said

intensities and sensitivities in a positive, productive, and meaningful way(Alias,

Rahman, Majid, & Yassin, 2013).

2.1.2 Emotional sensitivity and intensity

Gifted people have unigue social and emotional needs that often manifest as
challenging interpersonal behavior (Zakreski, 2018). Emotional intensity is defined
as having emotional responses that are stronger, more frequent, longer lasting, and
are more complex than a typical person would experience. Emotional intensity can
be expressed in many ways (Sword, 2005): as intensity of feeling, in the body,
inhibition, strong effective memory, fears and anxieties, concerns with death and
depressive moods, emotional ties and attachment to others, sensitivity in relationship,
attachment to animals, loneliness, feelings of inadequacy and inferiority. This high

sensitivity of gifted children may distract them from social life, and even may one
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think that there is something wrong with them. Sensitivity at this intensity can have
both positive and negative effects. The critical point that determines this is related to
the child's perception and feedback (Ataman, 2003).

Hebert and Smith (2018) explain emotional needs of children as;

The cognitive and social/emotional needs of our gifted students have been

described as two sides of the same coin. But perhaps water is a more adept

metaphor. Hydrogen is fascinating, oxygen is fascinating, but when they

come together, it is something entirely new. (pp. 176)

Gifted students are different, that causes strengths and weaknesses in their
lives. If they know their differences, they will probably have a direct impact on their
behavior (Zakreski, 2018). Also, Sword (2005) clims that intense feelings are normal
for gifted children. In addition, it was advised that they could use this to develop self-
awareness and self-acceptance. It is also explained what parents, teachers and adults
in children’s lives do in the face of this sensitivity;

Realize that sensitivity does not mean weakness. Give them responsibility

that is age appropriate and do not over protect them from the world and from

the consequence of their actions. Remember that they are children first and
gifted second. Don’t expect them to be little "adults". Play, fun and leisure

activities are essential forstrong emotional development. (pp. 3)

2.1.3 Twice exceptional

The National Twice-Exceptional Community of Practice (2e CoP) definition of
twice-exceptional (2e) children provides an opportunity to increase the awareness of
this special needs group (Coleman & Roberts, 2015). These gifted children are both
gifted and have additional problems such as attention deficit, hyperactivity,
impulsivity, learning difficulties and Asperger. These children have problems

especially in attention, communication, non-verbal skills and memory. These

problems mask their giftedness and their strengths are often unnoticed (Tirit-Karaca,
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2017). For many parents, successfully raising for their twice-exceptional child can be
intimidating and overwhelming (Besnoy et al., 2015).

In the broadest sense, there is a secondary problem area that can be possessed
by the gifted and talented individuals, as well as the superiority. Surprisingly, this is
naturally the first reaction of families and educators to deny. Because being different
twice involves a contrasting situation. On the one hand, children who need special
education due to a negative situation, on the other hand, have some more advanced
skills and abilities than their peers. This situation is quite difficult to explain and
accept (Leana-Tascilar, 2012). Students who are 2e but not noticed can be considered
in three groups (Baum, 1994).

1. Students identified as gifted but having problems at school: their giftedness
is recognized. However, it is described as forgetful, lazy, reluctant and unmotivated.

2. Students who are described as having learning difficulties but whose
giftedness is not recognized: students who have continuous problems at school
because learning problems predominate, and their strengths are not noticed.

3. Students whose abilities and problem areas mask each other: these children
are perceived as ordinary; they continue their academic life without being identified
in any field.

Also, characteristics of students with learning difficulties are identified as
follows (Tirit-Karaca, 2017)

1. Aggressive

2. Messy

3. Careless

o

. Poor memory

5. Poor perception skills
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6. Strong abstract thinking

7. Advanced problem-solving skills

8. Creative and productive in non-academic settings

9. High motivation in areas of interest

10. Poor academic self-perception

11. No harmony with friends

12. Hopelessness

13. Loss of overall motivation

Senel (2015) describes these children as follows,

These students, who are often tense because of the academic difficulties they

face, have unrealistic expectations from them. Poor academic skills lead to

feelings of worthlessness and low self-perception. They can be socially
isolated and have behavioral problems in the classroom. Their imagination is
highly developed, and they are interested in creative activities. Artistic,
mechanical or musical skills are strong. On the one hand, they have difficulty
in reading up to the third grade, while on the other they can make small
robots to show their creative side.

Because of difficulties of being 2e, it is important that parents and educators
collaboratively develop educational plans that meet students’ needs. To establish
collaborative partnerships, parents must feel confident that their school officials are
willing partners. Similarly, school officials must trust that parents are making good

faith efforts to become more informed and are not questioning their professional

judgment (Besnoy et al., 2015).

2.2 ldentification of gifted children
In order to identify gifted students, it is a common approach in Turkey to rely on
only traditional 1Q test. Private schools, after-school programs and gifted centers

mostly use 1Q tests and consider 130 1Q as the major criterion for identifying the
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gifted (Shaughnessy& Sak, 2013). However, it should be noted that some private
schools use alternative assessment techniques (Eris, Seyfi &Hanoz, 2008).

According to Yildiz (2010) the most used tools to identify gifted students are
the following ones: Stanford Binet Intelligence Scale, Gessell Development Test,
WISC for Children and Adults, Goodenough, Cattel Culture-Fair Intelligence Test.

In addition to the above-mentioned ones, there are some other tests such as
Otis -Beta Quick Scoring Mental Ability Test, Torrance Tests of Creative Thinking
and PeaBody Picture Vocabulary Test (Giilgoz & Kagit¢ibasi, 2004). Most of them
are performance-type tests (Kanl & Ozyaprak, 2015)

WISC is one of the widely used intelligence tests for determining gifted
talent(Watkins, Lodge, Whalley, Wagner & Carnell 2002; Wilkinson, 1993; Silver &
Clampit, 1990; Brown &Yakimowski, 1987; Karnes and Brown, 1980).Developed in
1949 by the Weschler test was revised in 1974, it was updated in 2003 with the
fourth revision (Davis, Rimm & Siegle2011). In Turkey, WISC-R is also a
measurement tool that is often used in relevant processes. WISC-R is administered
individually to children aged 6 years 0 months and 16 years and 11 months. It
consists of two sub-areas, verbal and performance. There are a total of six sub-tests
in each sub-area, including five main and one substitute. Subtests in the verbal area;
general knowledge, judgment, arithmetic, similarities, and vocabulary. The subtests
in the performance area are; image completion, image editing, cubic pattern, merge
and code (Misirli Tagsdemir & Ergiil, 2015).

In Turkey, according to the Gifted Children Commission Report (2004), the
only requirement, which is needed in order to being identified as gifted is to score at
least 130. The identification process in our country is carried out by individual group

tests and intelligence tests in the current system.
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2.3 Gifted education in the world
The professional network of academics and teachers uniting east and west Europe,
the European Council for High Ability (ECHA), was set up in 1987 (Touron &

Freeman, 2017).

The Council of Europe recommended;

“a) legislation be recognized for the special educational needs of gifted
children, b) research on identification, the nature of success, and reasons for
school failure, c) provision of information on gifted children and in-service
training for all teachers, d) establishment of special provision for gifted
children within the ordinary school system, e) concerted efforts to avoid the
negative consequences of labeling someone as gifted and talented and f)
Promotion of debate and research among psychologists, sociologists, and
educators, on the vague and relatively undefined giftedness construct.”
(Touron & Freeman, 2017, pp.56)

In Europe, the terms gifted and talented may be used as synonymous with
outstandingly high-level performance (Freeman, 2013a). On the other hand, in terms
of supporting gifted children, opportunity differences have also been at the center of
discussions, particularly in terms of political debates about elitism and egalitarianism

(Touron & Pfeiffer, 2015).

Touron and Freeman (2017) designed the gifted education in Europe survey
(GEES) light on current European educational provisions for the gifted. GEES
survey indicates that most European education authorities do not select a small
percentage of children for special gifted education. Also, research indicates that the

way forward in Europe is the personalization of learning.

Moreover, Sekowski and Lubianka (2013) stated that European educational
policies promote an integrative approach, they however implement a selective
approach in which gifted students are treated as a group with special educational

needs (Hizli, 2014).
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Germany is one of the leading countries in the education of gifted students. In
1917 “Begabtenschule Talented School” was established in Berlin, and student were
selected according to student talent tests and teacher assessments (Eng, 2005).
Hungary is leading the world in the development of the European Talent Support
Network (ETSN) (Fuszek, 2014). Talent centers were a network hub operating in a
community association during 2007. Since 2016, ECHA has allowed applicants from
outside Europe to join the network. In Poland, there is a specialized school system
for children and adolescents who are artistically gifted or gifted in sport (Limont,
2012). In Ireland, field of gifted education has a slow start. In the country, it has
begun significant progress in this field in terms of programs, research, and teacher

training (O’Reilly, 2018).

Today, some countries have made giftedness education a national priority.
Israel, Russia, the United States and China have developed high intelligence and
inventiveness tests. Through these tests, they systematically screened their
communities and established private schools and universities for the education of

gifted students (Due Diligence Preliminary Report, 2014).

Israel protects gifted students by providing every opportunity for the
education of gifted children. The education of gifted students is considered a legal
obligation in the country, and the educational rights of gifted and talented children

are guaranteed by law.

According to Oya (2005), The United States have always been ahead of the
western world in meeting the educational needs of gifted students. Because of the
state system in the United States, where gifted education is the most discussed,

theories, models are developed, and many local, state and federal level
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implementations are carried out, gifted education is given everywhere in different

ways.

Canada is one of the countries where the educational needs of gifted students
are met in formal education and allocates the most resources from the state budget to

education (Sirin, Kulaksizoglu & Bilgili, 2004).

In Hong Kong, despite the high level of public interest in gifted education and
a number of recent developments, it is not evaluated because of insufficient gifted

education policy. (Phillipson, Phillipson & Eyre, 2011).

In terms of educational practices around the world, if the development is one
to two years older, the education needs are met in general education, If the student is
four years older than their peers, the child is still in general education and s/he is

separated from her/his group and trained with private teachers (Ataman, 2007).

2.4 Gifted education in Turkey

Directorate of Special Education Guidance and Counseling Services in MoNe is
responsible for gifted education in Turkey. The history of gifted education dates to
the 15th century (Sak, 2007). In Ottoman Empire, Enderun School was the first
school to train gifted children. The aim was to educate and prepare them for the
leadership in the empire (Birgili & Calik, 2013). After the establishment of the
Turkish Republic in 1923, education evolved into a more Western-oriented style and
was used as the major instrument to educate human resources to compete with the
world. Gifted education practices before the twenty first century can be considered as

prototypes developed by the MoNE. Program models for the gifted started to be
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more enriched and diversified with the new century because gifted education began
to attract different agencies and institutions (Kanli & Ozyaprak, 2015).

The brief information about the educational program in Turkey is below
(Kanli & Ozyaprak, 2015).

1. Beyazit Ford Otosan Primary School (BFOPS): The school offered special
education for gifted based on the bilateral agreement between the MoNE and
University of Istanbul and the protocol aimed to develop a culture-specific
differentiated program in order to meet the needs of gifted learners. Istanbul
University team applied and monitored the educational programs in this school via
the Gifted Education Project they developed and proposed. This project has been
carried on between the years 2002-2012. According to this Project, 24 gifted learners
were selected for school every year (age 6-7) through a group and individual
intelligence tests and they received education with their average learner peers.

2. Private schools: As the awareness about the need of special education for
the gifted and advantages of this differentiated education to the learning capital
increase, private schools started to offer special classes or schools to the gifted
learners. Those schools mainly follow the educational models proposed by the gifted
education departments of various universities. Most of them identify the gifted
learners via intelligence tests and aim to provide differentiated and enriched curricula
for the gifted.

3. Turkish Education Foundation inanc Tiirkes Special High School
(TEFITSHS). It is a unique high school founded in 1990 in order to provide special
and differentiated education for gifted and talented high school students (Y1ildiz,
2010). It has a multistep identification process. They use a three-step selection

process; exam (knowledge and apt), individual evaluation and observation camp.
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4. Science High Schools: The first science high school was founded in 1964
in Ankara. Those schools’ main aim is to provide appropriate education for the ones
who are talented in science and mathematics. However, those schools’ selection
criteria are mostly based on academic giftedness, which means that students are
selected via a country-wide exam, and no domain specific and talent-based
assessment tools are used.

5. Science and Arts Centers (SACs): SACs are founded in 1993 by the
General Directorate of Special Education Guidance and Counseling Services, and
they constitute a special model designed for Turkey. SAC’s aim is to enhance
primary, middle and high school’s gifted and talented learners’ scientific thinking
abilities, creativity, productivity, problem solving ability and social and aesthetic
values (MoNE, 2016). In the year 2016, primary school first graders were all owed to
take the SACs entrance exam for the first time. (Student Identification Guide of
SAC, 2016).

Students are selected for these programs through a series of tests and
evaluations. At the beginning, their teachers nominate the students; then, the children
on this list take a group ability test in which screening is done. Only students who
pass the cutoff on the group ability test are invited to individual 1Q test. Although the
group ability test’s cutoff score can vary from center to center, the cutoff on the 1Q
test for placement is generally 130 (Sak, 2010).

As this is an enrichment program, the regular national curriculum is not
followed; however, they do not have a written or established curriculum. Instead of
this, students individually or as small groups work in projects in the areas they
choose with their teachers and mentors. Since 2014 they have been working on the

development of a curriculum framework for the gifted that are enrolled in SACs.
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SACs are composed of six departments, and the teachers are the head of those
departments.

According to the policies of General Directorate of Special Education
Guidance and Counseling Services (2016), a support-training room must be designed
in the school in order to benefit from the highest level of educational services. The
room must create educational environments for gifted students by providing special
equipment and training materials. In practice, there are a lot of problems with the
use of support rooms, teacher training and regulation. According to the policies,
supporting training program is conducted by associating with the areas of students
who are identified as gifted. According to Article 14, “The students who cannot
attendSACs because of the absence of SAC in provinces / districts due to change of
residence address, reserves the right to become a SAC student. This provision does
not apply to metropolitan centers. Students who are entitled to enrollment benefit
primarily from the support training room in the province / district where they are
enrolled.” However, the curriculum to be applied in the support training rooms and
the qualifications of the teachers who will be employed are not explained in the
policies.

6. Educational programs for talented students (EPTS): EPTS is one of the
most well-known research and theory-based STEM education programs for gifted
students in Turkey and has become very influential in the field of gifted education.
Furthermore, it has been accredited by the European Council of High Ability
(ECHA) as a European Talent Center in 2015. The EPTS was founded at Anadolu
University in Eskisehir in 2007. It is a university based after-school program for

students talented in mathematics and science
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7. Child Universities (CU):Currently, many universities in Turkey offer
special after-school and summer programs for all students at their campuses. These
programs have been called child universities. One of these programs is located at
University of Istanbul and was founded in 2011, offering education to gifted and
talented learners aged between 10-17 years. The identification is done via WISC-R,
and the selected students can take different courses from a pool accordingly with
their interest. The courses are given by the university academicians, including

professors, and range from archeology, genetics, physics, and math to linguistics.

2.5 Parenting gifted children and the importance of parental education program

According to the American Psychological Association (APA) (2013), parenting

practices around the world share three major goals:

1. Parents ensure their children’s health and safety
2. To prepare children to be productive adults

3. For parents to transfer their cultural values to their children.

Gifted children’s characteristics vary from the norm both behaviorally and
intellectually. So, raising gifted children presents stressors and challenges to parents
and their families (Free, 2017). When parents find that their child is gifted, they may
feel overwhelmed or they may feel that their child will not fit in with other children
(Rotigel, 2003). Parenting gifted children tends to have qualitative differences from
parenting other children and often involves different social and emotional challenges

(Irving, 2004).

Although gifted and talented children have specific educational needs, which

require identification and support within the school system, they also present
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particular challenges in terms of parenting (Morawska & Sanders, 2009). The
parental role changes with a gifted child to include the additional task of dealing with
the giftedness of their child and the responsibility for finding reliable information on
parenting (Schader, 2008). According to Yoo and Moon (2006), parents of gifted
children needs information from professionals such as psychologists and counselors
about the topics such as educational assessment, career counseling and school
concern. Parents recognize that well-designed programs are helpful to their child’s

overall development (Weber & Stanley, 2012).

Parental education programs can provide important information about
characteristics, identification, appropriate education, and parenting practices (Rash,
1998). According to Rotigel (2003) without parent education programs, parents may
not reach accurate and essential information about their child’ needs within the
family settings. Well-designed parent education programs should increase awareness
of parents in terms of intellectual, psychological and social needs of gifted children

(Sankar-DelLeeuw, 2007).

Families in Turkey needs on the skills and knowledge to meet needs of their
gifted children. They need programs in which in-depth knowledge of gifted children

about their social-emotional development (Saranli & Metin, 2014).

2.6 Parental involvement and gifted parental education

According to Parental Report in Europe, good parenting skills have a highly positive
impact on the physical, emotional and intellectual development of children. While
the influence of parenting on the well-being and future opportunities of children is

widely acknowledged, it is only recently that parenting support and education have
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come to be viewed as a social investment that contributes towards reducing parental
stress and helping parents to manage work and family commitments successfully
(Molinuevo, 2013).

Parents’ involvement directly effect in their child’s education and subsequent
achievement, attitude, and behavior toward school (Campbell & Verna, 2007; Cotton
& Wikelund, 2001; Hill et al., 2004). To Robinson (2000), parental influence extends
into the child’s subsequent achievement by the daily interactions, encouragement,
and motivation.

The role and the responsibilities of the parents in terms of the lives of the
children are crucial. When the characteristics of gifted children are taken into
consideration, the lifelong effects of the family cannot be denied. Parents face unique
challenges in raising gifted children (Jolly & Matthews, 2012). According to Karakus
(2010), the difficulties in having a gifted child can be grouped under five main
headings namely, difficulties in asking questions, difficulties in communication
skills, difficulties in formal education, difficulties in different desires and difficulties
arising from the family.

Many of the sample had accepted their parents’ views that some of the good
things in life, such as a professional career, were not for them, even though they had
the ability to do almost anything they could imagine, and more besides. They called
it, ‘coming to terms with reality’ (Freeman, 2013b). Also, according to Freeman’s
ethnographic study (2013) related to long term effect on gifted children and their
families, most high achievers in adulthood enjoyed a mutually rewarding situation
both at home and school, a feeling of comfort with their desire to learn, based on

their parents’ early pride and support as individuals. The less successful, even those
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with high 1Qs, had remained with less mature and less efficient, shorter-term
techniques, like rote-memorizing their lesson-notes.

Moreover, according to Sampson (2013), giving gifted children strong
support in developing self-help skills and strategies to cope in situations where their
senses simply take over, and cause them excessive emotional stress, is of utmost
importance. Solving the problem for them is not enough, because they will find
themselves repeatedly in situations that could overwhelm their senses, and there is
not always a helping handavailable. It might prove helpful to find a solution together
with the child, involving the parents as well.

In addition, gifted individuals of all ages notice at some stage in their lives
that they are different from others, and that they need to find their own strategies to
cope with many difficult situations in life, because of the depth of their emotions and
the uniqueness in perceiving the world around them. Trusting relationships with
gifted children and their parents, active listening and an openness to alternative ideas
will make it easier to work together on strategies that support and nurture abilities
and intensities. This approach not only fosters gifted children’s abilities and inherent
nature, but also prepares them for life (Sampson, 2013).

Another important issue is that having a gifted child can lead to emotional
problems in parents of gifted children. For example, they might feel inadequate in
comparison or try to gain social advantage from living vicariously through their child
(Freeman, 2008).

Jolly and Matthews (2012) did a meta-analysis on literature about the parental
influence on gifted learners. One of the first researches in meta-analysis is on a
seminal longitudinal research by Lewis Terman, which aimed to collect some of the

first data on the parents of gifted children in an attempt to build an extensive
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database about this specific population. Today, nearly a century and half after the
first efforts to study parents of the gifted, it appears that surprisingly little progress
has been made in this area despite over a century of formal study.

According to the literature review of parent of gifted children after 2000,
Campell and Verna (2007) made a mix method research with 2866 parents and
10026 students, and they found that effective parents build positive academic home
climates: the greater continuity between academic home climates and school
climates, the higher student’s achievement. According to the findings of Davis
(2007), like Campell and Verna (2007), positive home climates has a positive effect
to help children to overcome challenging experiences in their lives. On the other
hand, McBee (2006) discussed parental impact in the context of socio-economic
status (SES). The findings of the research reflected that parents in high social SES
are more accurate in homes. These studies reflect that home climate has a positive
impact on gifted children’s lives.

Wau studied on parental influence and did two qualitative researches in 2007
and 2008. His finding was that parents placed a greater emphasis on hard work rather
than innate ability and in order to do this emphasis Chinese American parents used a
combination traditional Chinese and western parenting strategies on their gifted
children. These studies reflect the importance of parents and their parenting
strategies.

The other study is on the impact of educational approach of parents. Yang
(2007) did a research on 136 families with mix method search. The importance that
parents attach to education has had a positive impact on their children's education.

This study reflects the importance of parental point of view on education.

45



Moreover, the qualitative study of Foster (2000) was about support need of
both parents and gifted children. The finding of the study was perceived greater need
for academic and emotional supports for gifted students and their parents. Makel’s
study (2009) was about the attitudes about the giftedness of parents. The study
emphasizes that attitudes about giftedness changed according to identification. It may
reflect increasing parental support after identification period.

Some studies were about the parental program. Huff, Houskamp, Watkins,
Stanton and Tavegia (2005) made a qualitative research with fifteen parents, and the
main finding was dissatisfaction with programming because of lacked an
understanding of the needs specific, whether at private or public schools. Also,
Jarosewick and Stocking (2003) made a quantitative research with 900 families and
the main finding is that parents want to learn more about their child abilities through
talent programs. All may reflect the importance of the educational needs’ analysis of
parents of gifted children.

A study on twice exceptional learners with ninety-eight parents was made by
Hishinuma and Nishimura (2000). The finding is that parents perceived that the
specialized school for twice exceptional learners was more successful at serving than
the normal school. It may be related to understand the needs of twice exceptional
gifted children and their parents.

Hopper’s qualitative study (2003) with four families was about
homeschooling of gifted children. According to this study, homeschooling is a viable
alternative for gifted students. On the other hand; Nobel, Childers and Vaughan
(2008) made a quantitative research on ninety-five parents and they found that early

college entrance is viable option for parents to consider for their gifted child
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In Turkey, Afat (2012) wrote a thesis in Istanbul University, about testing the
effectiveness of family education program developed for parents of gifted children
Starting from this thesis, in Turkey seminars and workshops and congresses are
informative for families. The first national seminar was organized in 2004.Eris, Seyfi
and Hanoz (2009), studied the opinions of the parents of gifted children in Turkey
about gifted / talented education. The parents think that the ministry does not have
enough interest in the subject.

Moreover, in 2014, MoNe’s General Directorate of Special Education
Guidance and Counseling Services prepared a guide for parents whose children are
gifted. There are three parts in this guide; children special talent, advice for parents
and SACs.

Additionally, according to education of the gifted in Turkey, the so-called
Practice Strategy Plan 2013-2017, can be criticized due to the lack of a structured
family guidance program on special skills and this might be considered as a
weakness of the plan. One of the most important strategic objectives and targets of
this guide is that families are encouraged to take an active role in the training of
special talents by informing special talented individuals about their characteristics
and education. On the other hand; the guidance on education and strategy of special
talented individuals claims that families / parents are crucial stakeholders. They
should be educated about how to support children's education at home and their
child's potential. They should also be familiar with the objectives to assess the
potential of the child (General Directorate of Special Education and Guidance

Services, 2014).
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CHAPTER 3

METHODOLOGY

The purpose of this study is to assess what the parents need to learn after their
children of primary school are identified as gifted and what educational support

program should be provided for the parents.

3.1 Research design
This exploratory study was based on a triangulated data design where a focus group
and in-depth interviews were used.

The most common purpose of a focus group interview is to provide an in-
depth exploration of a topic about which little is known (Steward,2006). Although
focus groups are a great source to gain exploratory feedback in a group setting, in-
depth interviews can provide the same type of results in a more unbiased one to one
setting. If you conduct a series of in-depth interviews you can also report findings
cumulatively, which may give you a pool of respondents as large as multiple focus

groups (George,2011).

ualitative Data
Q . Qualitative Data
Collection | -

Qualitative Data

Analysi
(Focus Group) naiysis Results
Educational Needs
of Parents Whose
Primary School
Qualitative Data Qualitative Data Qualitative Data Children are Gifted

Collection Il Analysis Results

(In-Depth Interview)

Fig. 1 Research design
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In the following paragraphs, the instrument used in the research is explained;
the sample is described; the focus group and in-depth interview questions are
touched upon; why I chose this subject matter for my thesis is explained and, finally,

the procedure is specified.

3.2 Sample

Qualitative research aims to provide an in-depth understanding of the world as seen
through the eyes of the people being studied. It aims not to impose preordained
concepts; hypotheses and theory are generated during conducting the research as the
meaning emerges from the data (Wilmot, 2005). In this research, two qualitative data
techniques will be used; focus group study and in-depth interview.

Qualitative research uses non-probability sampling as it does not aim to
produce a statistically representative sample or draw statistical inference. Indeed, a
phenomenon need only appear once in the sample. Fundamental to the sampling
strategy is the choice of sampling frame. What characteristics will need to be
reflected in the sample population to address the research questions (Wilmot, 2005).

In this research, it was aimed to determine the educational needs of the
parents after the children in primary schools were identified as gifted. Thus, the
sample criteria consist of the following ones;

- Parents whose children identified preferably from GRC

- Parents whose children are in primary school

- Parents are at least high school graduates (only for pilot focus group)

Volunteer participants for focus group study were members of UYCAP. The
reason why the sample is taken from here is that UYCAP is an online platform that

brings together whole shareholder. There are 29.005 members; parents,
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academicians, SACs teachers, student in universities related department,
psychologist, instructors, elementary school teachers, the owner of private schools or
companies, people related to this field etc.

This group began as a movement founded by parents who were concerned
that the educational needs of gifted and talented children were not being met. The
group was established in order to support the parents of gifted children, to create
appropriate educational environments for gifted children and to share permanent
solutions of the problems.

They have also many aims and one of them is to create a platform of parents
and children to meet all educational, social and emotional needs of gifted children.
One part of the mission of UYCAP is to create competent parents about education
for gifted children with parent education. It is emphasized in the platform that
especially the inadequacy of studies on parent education pushes the parents to
helplessness. Parents who see the problems of their children, seek solutions, and do
not get the necessary support from official institutions.

Moreover, some volunteers of in-depth interview are members of UYCAP

while others are participants of family education program in Bahgelievler ITO SAC.

3.3 Data collection

Different sources of data collection methods are used in this study: focus group and
in-depth interviews Creswell (2013) suggested that individual interviews, focus
groups, and/or document analysis are appropriate for a qualitative study, as they
provide thick, rich data capturing the overall essence of the phenomenon under
study. Before the field research, in order to clarify field research questions by

reducing possible risk and to be able to do field research with the right questions, a
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pilot study was done on March 19™, 2017. During pilot study, a camera in the
possession of Educational Sciences Department in Bogazig¢i University was used to
record data for two hours. The length of pilot study group study was 100 minutes
approximately.

Data were collected in Istanbul during April and December 2018. Focus
group study was conducted in ITO SAC Bahgelievler Parents’ Education Class on
the 26" of April in 2018. During the study, a voice recorder was used to record data
for two hours. The length of the focus group study was 110 minutes approximately.

All in-depth interviews took place on a one-to-one basis by organizing
according to the participants' time and place demand. All interviews were recorded
by a voice recorder, as was done with the focus group study. The length of interviews
ranged from 40 to 90 minutes depending on the amount of information participants
had or wanted to share with the researcher. Each of the interviews was completed at
one session without any breaks except for some interruptions of tea and cookie
service.

The focus group and interviews were semi-structured and provided the
researcher with the opportunity to interact face-to-face with the participants, and in
this way individual respondents could define their experiences in their unique ways
(Yin, 2011).

In data collection process, all participants signed a document that they
voluntarily participated in the study. Also, it was explained that the results of this

study would not be used without the permission other than scientific studies.
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3.3.1 Pilot study

After the pilot study was approved by the university ethics committee, it was
conducted on the 19" of March in 2017 with 11 volunteer participants in Bogazici
University, Educational Sciences Department in room EF 301.

It was planned as two sessions; one session with parents whose children
identified as gifted in primary education period, one session with parents whose
children were identified as gifted in pre-school education period. Although the study
was planned to be conducted with parents whose children were in the pre-school
period, it could not be done because there were not enough applications.

During the study, there were 11 participants who were found with the help of

UYCAP group.

3.3.1.1 Pilot study participants
In this research, it was aimed to determine the educational needs of parents after the
children in primary schools were identified as gifted. Because of that, the sample
criteria can be found below:

- Parents whose children identified preferably from GRC

- Parents whose children are in primary school

- Parents are at least high school graduates (only for pilot focus group study)

Volunteer participants for focus group study was chosen from UYCAP.

The ages of the participants varied from 34 to 49 years of age. To be more
specific, the majority of the participants, 10 out of the 11 participants, were born

between the years of 1974 and 1985.
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The education levels of the participants varied from high school to doctorate
levels; three of the participants were high school graduates, one held a two-year
college degree, five had a bachelor’s degree, two had a master’s degree.

The income level of the families started from minimum wage of 7000+
Turkish Liras (TL). One of the participants chose not to specify their income level.
Three of the participants were in the low-income category, which lied between 1000-
3000 TL.

Five of the participants were in medium to low income with a monthly
earning of 3000 to 5000 TL. Two of them were in higher income range with a
monthly earning more than 7000 TL.

As for the marital status, one of the participants was single parents, while the
rest was married. No parental loss has been declared.

Only one of the participants had three kids, four of them had one kid and six
of them had two kids.

When we look at the gender distribution of the kids who were identified as
gifted, we see that five of 13 were girls and eight of them were boys. One of the
families had twins both of whom were identified as gifted and there was another
parent which had two primary school age gifted children.

The names of the institutions, which made the diagnosis and the percentages
of the identification specified by these institutions are as follows:

The majority of the identification concentrates on GRC and Turkey Gifted
Association (Tiirkiye Ustiin Zekalilar Dernegi — TUZDER). Ahenk Psychology,
Balikli Rum Hospital, Milad Character Development, Private Ada Consultancy &

Padem identified only one child each, and Gifted Kids Academy identified two kids.
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As for the kind of school they were attending, nine of them went to a private

school, while four were in public school.

One of the children was in first class, while five were in the second and two

of them were in the third. The remaining five were in forth class.

Two children had a special training program for the gifted. The subjects of

these programs were generally robotics, mind games and music. (See Table 1)

Table 1. The demographics of pilot study participants
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3.3.1.2 Pilot study questions

Semi structured questions consisted of three parts; before identification, after

identification and school period. There were 28 questions in pilot study; eight

questions related to period before the identification were asked to the parents; seven
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questions related to the period after identification were asked to the parents, 13

questions related to school period were asked to the parents (See Appendix B).

3.3.1.3 The unpredicted issues that came to light during the pilot study

Pilot study was a focus group study. During the study, a researcher asked a semi
structured question to parents then observed and listened the participants while
managing the group study. Depends on the group dynamics, the next question was
decided. Sometimes there were many answers in the one question. Sometimes
parents wanted to share their experiences related to question. Managing the pilot
study needed an experience and communication management. After all questions
asked, the other educational needs not involved in the questions were guessed and
asked them. They are in the following paragraphs.

The majority of the participants stated to have had problems in terms of time
management although not included in the research questions during the research.
While the needs, expectations of the kids and the time spent together were
considered with the other responsibilities of parents; time management issues began
to come in sight. Parents demanded support regarding time management. Another
area where support was needed was stress management. Parents said that they felt
pressure as a result of emotional and thinking processes that took place before and
after the identification. Relations within the family and with the school, relations
with the teachers and other parents, relations with the extended family and the reality
of little support coming from state and society for the gifted and talented kids, and
the uncertainties awaiting the families were the basic sources that created stress for

them.
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The ability to differentiate the legitimacy of the information and sources
available on the Internet after the identification and the need to reach accurate
sources pointed out to the necessity of some support in this field. Accordingly,
Internet literacy came out to be as another important topic that came out during the
pilot study.

There was one other area that parents said that they required support with,
which was legal rights.

Finally, one of the demands of the families is sustainability. According to the
families, the sustainability of the trainings could yield effectiveness and efficiency.
After pilot study, questions revised accordingly, and two questions added named as
general questions such as: What can we do for you? And would you like to attend

training programs?

3.3.2 Focus group

The field study began with a focus group that is a way to learn about perceptions of
the members. The main aim is to determine educational needs of parents after the
identification of their primary school children. In the following paragraphs questions

and participants of focus group study will be explained.

3.3.2.1 Questions

The focus group study was done on the 26™ of April in 2018. After the study, there
were three sets of questions about the parents’ experience with their children being
gifted, thirteen in total, namely before and after the identification, and during the
school period; one question related to period before the identification, seven

questions related to the period after identification, four questions related to school
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period were asked to the parents. There are two more questions about their general

attitudes (See Appendix C).

3.3.2.2 Participants
Six volunteers, who took part in the focus group field study, shared their experiences,
feelings and thoughts during the research.

The ages varied from 35to 45 years of age. The education levels of the
participants were between high school and doctorate levels. Two of them were high
school graduates, three had a bachelor’s degree, and one had a master’s degree.

The income level of the families ranges from minimum wage to 7000 TL.
Two of the them had medium to low income with a monthly earning of 3000 to 5000
TL. Only one of them was in medium range with a monthly income of 5000 to 7000
TL. Three of them were in higher income range with a monthly earning more than
7000 TL.

All participants were married. No parental loss had been declared.

Two of them had three kids, only one family had one kid, and three of them
had two kids.

When we look at the gender distribution of the seven kids who were
identified as gifted, it is seen that three of them were girls and fourwere boys. One
family had two primary school-age gifted children.

The ages of the kids who had a diagnosis ranged from eight to 11. The names
of the institutions that made the diagnosis and the percentages of the identification

specified by these institutions are as follows:
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Majority of the identification concentrates on GRCand TUZDER

respectively. Istanbul University, Medipol University Hospital, Esencan Hospital

identified only one kid each.

Currently, five of the kids go to a private school while two of them were in

public education.

Only one of the children was in first grade while three of them were in the

third grade. The rest (three of them) were in the fourth grade.

The schools of two of the children had a special training program for the

gifted students. The subjects of the programs were generally chess, English, piano,

and gymnastics. (See Table 2)

Table 2. The demographics of focus group participants
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More information about participants of focus group is below;

FG 1: This participant has two sons and one of them identified as gifted. She is

married and her husband is far away because of his job. She is a housewife. She feels herself
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under pressure while raising their children because two boys generally debate and fight each
other nearly every day. She says she needs a psychological support to manage her life. She
generally talks about her troubles and sometimes says “yes, I hit them because I cannot
stand. I am mother!”. She generally looked like nervous during the research.

FG 2: This participant’s husband lives in abroad. She is married but their
relationship was not good for a long time. They have two sons and one of them is identified
as gifted and he is a student in ITO Bahgelievler SAC. Identified boy treats his brother badly
because his father is not with them. The participant lives near her father, mother and sister.
This situation causes some problems while raising her children. She has a master’s degree,
but she is not working. She is a housewife. She generally has problems with sibling relations,
and she wants to learn whether little son is gifted or not. His son is one of the two students in
public school among the participants.

FG 3: This participant has three children and two of them are identified as gifted.
She has been through many difficulties especially in school until she knew their children’s
differences. She is housewife, too. She read a book “I know I am different”, which affected
her deeply. After reading the book, she behaved differently to her children. She likes reading
and reads a lot of books related to gifted children. She looks relaxed during the research.

FG 4: This participant has three children and one of them is identified as gifted. She
generally looks happy and relaxed although she has some troubles about her life while
raising children. She is a housewife. She explains the lack of government facilities about
gifted children in the research. She uses the Internet for her search; however, she is not sure
whether the information she reached in the Internet is correct or not. She also tries to develop
herself in order to be useful for her children.

FG 5: This participant has two children and one of them is identified as gifted. Her
daughter goes to a public school. She is very shy and observant during the research. She
generally prefers speaking last. She has troubles with her relatives. She shared her

experiences with her mother-in-law. The participants has tried to share the differences of her
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child, but it was not work. She generally knows the differences of her child in terms of
emotionally and socially.

FG 6: This participant has one child and she is gifted. She is a housewife. During the
research, she explains her opinions related to the questions and she explained having a gifted
child should not be exaggerated. Her style looks masculine and she explains it as, “I did not
think T would be married one day”. She has high self-confidence. Her explanations are

generally far away from emotions; she is very realistic.

3.3.3 In-depth interviews

There are several advantages of in-depth interviews like “a) interviewers can establish
rapport with participants to make them feel more comfortable, b) interviewers they have
greater opportunity to ask follow-up questions, probe for additional information, and circle
back to key questions later on in the interview to generate a rich understanding of attitudes,
perceptions, motivations; ¢) they can monitor changes in tone and word choice to gain a
deeper understanding, there is a higher quality of sampling compared to some other data
collection methods, d) researchers need fewer participants to glean useful and relevant
insights, e) there are none of the potential distractions or peer-pressure dynamics that can
sometimes emerge in focus groups and f) the lastly it is possible to identify highly valuable
findings quickly” (Steber, 2017).

The number of the participants in the focus group study was less than the number in
the pilot study. Considering all these reasons it was decided that in-depth interviews
should be conducted with seven parents.

Although focus groups are a great source to gain exploratory feedback in a
group setting, it is believed that in-depth interviews can provide the same type of
results in a more unbiased one to one setting. If a series of in-depth interviews are

conducted, the findings can be reported cumulatively, which may give a pool of

respondents as large as multiple focus groups (George,2011).
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3.3.3.1 Interview questions
The in-depth interview process started to introduce myself and the main aims of
research. Then, | asked them three questions about after the identification of their

child as gifted (See Appendix D).

3.3.3.2 Participants

After focus group study, seven in-depth interviews were done with parents between
September and December 2018. Six of them lived in Istanbul and only one in Izmir.
In fact, a number of mothers were invited but most of them canceled due to health
problems of their children and other family members.

The ages of the participants varied from 38to 48 years. The education levels
varied between high school and doctorate levels. Two of the participants were high
school graduates and five had a bachelor’s degree.

The income level of the families ranged from minimum wage to 7000+.
Three of the participants were in medium to low income with a monthly earning of
3000 to 5000 TL. Four of them were in higher income range with a monthly earning
more than 7000 TL.

All participants were married. No parental loss has been declared.

Six of the participants have two kids, only one family had one kid.

When we look at the gender distribution of the eight kids who are identified
as gifted, we see that four of them were girls and fourwere boys. One family had two
primary school age gifted children.

The ages of the kids ranged from eight to 11. The names of the institutions
who made the diagnosis and the percentages of the identification specified by these

institutions are as follows: GRCs and SACs.
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Five of the kids were attending a private school, while three of them were in

public school. Three of them were in the third grade while the rest (five of them)

were in the fourth grade. As for a special training program for the gifted children,

none of them had it.

Table 3. The demographics of in-depth interviews participants
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She has a lot of troubles related to school because of dyslexia. However, she is very

creative in art. She herself says she has reading problems. The mother is an

The more information about participants of in-depth interview is below;

IDI 1: This participant has two sons. Both are gifted and one has dyslexia.

extraordinary mother because she is very flexible for her children in their home. She

said that her little son had many experiments in the house, and he does not like going

to school. She is married and there are differences of opinion with her husband while

raising their children. She is a housewife.
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IDI1 2: This participant has two daughters and one is gifted and a student in
SAC. The participant says that she observed many differences with her daughter, but
no one believed her daughter’s differences except her. She explains during the
research that she felt herself lonely but never gave up. Now, she looks happy because
her daughter is gifted. She has another daughter, but she says that she has a special
connection with the first one. She wants to improve herself to be useful for her

children. She is interested in psychology and related areas. She is a housewife.

IDI 3: This participant has one gifted child. She and her husband are aware of
the differences of their children and behave accordingly. She has a job and earns
money. She and her husband support their children to reach her dream. Their
daughter is a student in a private school, and she is satisfied with the situation
because the school is suitable for her expectations. The participant says that she will

always be with her daughter if she needs to her.

IDI 4: This participant has two children, and both are gifted. She generally
complains about communication between parents. She says that she generally feels
alone while raising children. She says that the second child is very easy when
growing up because she learnt what gifted child is. She is a very conscious person
and her job is related to families of gifted children. Because of that, she reads a lot of
books related to the field. She is also a writer in one web site, and she tries to help

other families have gifted children.

IDI 5: This participant has two children, and both are gifted. She is a writer
and a very sensitive person. She says that her children lived a lot of problems in their
school. She explains that her son and daughter are different from in each other, but

they have similar features because of giftedness. She is married and her husband is
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full of support while raising their children. She is very happy because of that. She
looks relaxed. She also emphasizes social and emotional needs of gifted children.
She talked about the state facilities for gifted children and emphasized teacher

education in the school.

ID1 6: This participant has two children and one is gifted and is a student in
SAC. She had a job, but she preferred to quit because she wanted to spend time with
her children. She generally complains about sibling relations and relation with
relatives. Her identified son is introverted, and she is worried about that. She is from
a traditional family structure and she wants to continue this structure in her family

too. Her main aim is her children’s happiness.

IDI 7: This participant has two children, and both are gifted. She is a
housewife. She has little knowledge about giftedness and features of gifted children.
She says that she did not know importance of this issue. She and her husband had a
decision that they would just support the rest of the children to handle them because

they were gifted.

3.3.4 Credibility of the data

Credibility refers to the truth of the data or the participant views and the
interpretation and representation of them by the researcher (Polit & Beck, 2012).
Validity and reliability are two factors that any qualitative researcher should consider
while designing a study, analyzing results and judging the quality of the study
(Patton, 2002). Triangulation is typically a strategy for improving the validity and
reliability of research or evaluation of findings (Golafshani, 2003). It means to

increase the credibility of the data.
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The most important contribution of the triangulation to the researcher is that it
provides wider and deeper information by providing the social object to be viewed
from different point of views (Miller, 1997). Triangulation method refers to the use
of more than one research methods and techniques to answer the same research
question (Denzin, 1994). It increases credibility and enhances understanding of the
studied phenomena (Bekhet &Zauszniewski, 2012). Triangulation method leads to
more in-depth exploration of the data. In addition, it helps to enhance understanding
of the context of the phenomenon (Carter, Bryant-Lukosius, DiCenso, Blythe &
Neville, 2014).

In this study, exploratory research design and triangulated data design were
used to understand parents’ needs with a focus group study and in-depth interviews.

The pilot study was important for the credibility of the study. Prior to the field
study, the research questions were revised according to the pilot study. There were
28 questions in the pilot study. After the study, before identification questions
reduced from eight to one question because only one question allowed the
participants to give all the details. Also, questions related to school period reduced 13
to four questions because these four questions provided the data necessary to
understand all the processes related to the school. The finally, two general questions
were added because the participants were asked whether they would like to add a
topic (See Appendix B and Appendix C).

On the other hand, the extensive literature review of the field, which is one of
the three topics of the triangulation method, also made a significant contribution to
credibility of the research. This enabled process management with common

terminology in the research.
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Peer debriefing requires the researcher to work together with one or several
people who hold impartial views of the study. Afterwards, feedback is provided to
enhance credibility and ensure validity (debriefing.com).As for the categorization of
the data gathered, two people reviewed the results and provided feedback on possible
themes. One of them is a graduate of the faculty of economics who has her own
insurance company. Also, she has a high school age child who is identified as gifted
in 2010.The other one is an English teacher in a private high school and is a graduate
of Bogazi¢i University. She is familiar with gifted students and knows the parents
and their needs, wants and expectations because she has an experience about gifted
students in her class and has also attended trainings about gifted students prepared by
guidance service in school.

These are all the factors that increase credibility.

3.4 Data analysis
Both focus group and in-depth interviews were recorded, and audio recordings of
both studies were transcribed into written form. In this process, due to the nature of
the qualitative study, each recording was decoded verbatim.

In the next step a suitable coding method was chosen. Patton (2002) said,
“each qualitative study is unique and the analytical approach which will be used is
too unique” (pp.433). Because the research questions are ontological questions that
address the nature of participants’ reality and lived experiences, the meaning should
be interpretive by the help of focused coding and theming. Descriptive coding was
selected for analyzing rich data. This method is also called topic coding in some of

the literature (Saldana, 2013).
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Descriptive coding summarizes in a word or short phrase the basic topic of a
passage of qualitative data (Tesch, 1990). Description is the foundation for
qualitative inquiry, and its primary goal is to assist the reader to see what one sees
and hears and what one learns in general (Wolcott, 1994). Therefore, it helps to
categorize data meaningfully.

During the process, no qualitative data analysis program was used. All data
entered manually. Excel, which is one of the Microsoft Office programs was used.
First, the data from participants were gathered under certain main codes, and then it
was determined which upper headings could be, and finally the basic themes were

reached.
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CHAPTER 4

FINDINGS

The purpose of this study is to assess what parents need to learn and what kind of
educational support program should be provided for the parents after their children of
primary school are identified as gifted. In this section, the findings based on focus
group study and interview data are presented. The data obtained from both focus
group and in-depth interviews methods will be discussed together.

A pilot study was conducted, and an interview form of focus group study was
designed in the light of it. Then, in order to reach more data in-depth interview
questions was conducted according to experiences in the focus group study. Semi-
structured interviews with open-ended questions were applied to the mothers of
primary school age children who are identified as gifted. As mentioned earlier,
descriptive coding was selected for analyzing rich data. Thematic analysis was used
in the study.

Saldana (2013) recommends identifying the key issues of the study after
coding by asking this question: What are the major themes? Through the process,
four educational themes emerged from both the focus group and the interviews. The
themes are; (a) Theory and Practices and Out of School Activities (b) Before and
After Identification (c) Personal Development (d) Twice Exceptional

According to the analysis, the summary table of master themes, sub-themes

and subgroup themes is below,
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Table 4. Summary of master themes and sub-themes of the study

Master Themes

Sub-themes

Subgroup themes

of School Activities

Characteristics and Basic Differences of
Gifted Children

Physical Development
Properties

Theory & Practices and Out

Emotional Development Features

Emotional Sensitivity

Perfectionism and
Tolerance to Failure

Social Development Features

Socialization and Peer
Relations

Out of School Activities

Before and After
Identification

Before Identification

Observation

After Identification

Parents' psychology
after identification
process

Informing the child
his/her giftedness

Personal Development

Communication and Communication
Management in Families with Gifted
children

Self-Improvement

Family Communication

Communication with
others related to gifted
children’s lives

Information Needs

Internet Literacy

Report evaluation and
interpretation

Legal rights

Schools and educational
facilities for gifted and
talented children in
Turkey

Twice Exceptional
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4.1 Theory & practices and out of school activities

First master theme describes the needs of parents find an answer of questions what
are the basic characteristics of gifted and talented children? and what can we do out
of school for our children? During the research, most participants said that the first
subject they search is what are the basic differences of their child. They also
explained that they wanted to learn all development processes of their children,
especially emotionally and socially.

When | asked them in focus group study questions like what was the main
reason that pushes you to make a test for your child? and what were the feelings you
experienced the first time after the result was shared?, all participants have shared
personal experiences and observations about their children's developmental
differences. Also, most of them said that they have started researching on the Internet
what the giftedness was. Not only in focus group study but also in in-depth
interviews with the participants, all stated that they wanted to have information about
the characteristics and differences of gifted children, especially after the children
identification.

This master theme contains four sub-themes.

4.1.1 Characteristics and basic differences of gifted children
In research, as parents raised and lived with their gifted children, all participants gave

examples of differences of their gifted children.

4.1.1.1 Physical development properties
There are two subjects under physical development properties; physical development

processes and emotional sensitivity.
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4.1.1.1.1 Physical development processes
Most parents said that they observed their children’s differences while they were
growing up. They also said that they had not been able to know whether their
children’s development was normal or not because they had no chance of comparing
their children with others, during focus group research, almost all parents talked
about the physical development differences of their children.

Participant FG2 and FG3, both have more detailed observations than others.
These are the participants who gave the most detailed information about their
physical properties during the study. One of the issues that attract attention during
the research is the high observation ability of both participants. On the other hand,
both also talk about the feelings created by the differences in their children.

When he was one, he was making me read books. You do not know at all;
you think it is normal; | tried to support this process during which he had the
intake. (Participant FG3) (See Appendix F, 1)

He started to say words such as mom and dad around the time he was three or
four months old. He started to talk early. But I looked around and said,
“Well, these are folic acid kids, they all talk early and did not dwell on it
much.” He really talked well when he was one, he was making sentences. He
was potty-trained much earlier than other kids. He could walk much earlier
etc. But as | said, we did not dwell on it much. Then we got into a mommy
and me group when he was 15 months old. There, the teacher directed us by
saying that he was a different kid. But we did not get him tested. Because
everything was going well, and he was really adaptive. In other words, there
was not an extra different situation. (Participant FG2) (See Appendix F,2)

We used to notice that, he is very academic. In other words, similar stuff. For
instance, he talked early, could say some words when he was only three
months old. He was into books, could speak neatly, and used very different
words. For instance, he could use a word that would be used by a grown-up
very correctly and in a sound way. We were thinking about those aspects. But
as parents, you start getting used to it after some time, for he was doing it on
a continuous basis. At the end of the day, he is and that is the way he talks or
speaks. For example, we thought he kept on doing it on purpose as he heard
us say, “how come did this kid make this sentence? (Participant FG3) (See
Appendix F, 3)
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Some parents mentioned not only physical differences in their children and
but also their feelings. According to the data in the field research, parents' emotions
may appear as fear and anxiety when not give meaning to the children’s fast
development.

In addition to FG2 and FG3, FG 1 mentions the participatory feeling as
trauma. This participant is also the person who states that she has the most difficulty
in communicating with children and managing the family. The biggest effect is that
her husband spends less time at home due to her job.

He was 9 months old, he said “mom, ambulance passing. I felt scared.
(Participant FG2) (See Appendix F, 4)

Drawing, early speech, he would say “Mom, shadow, dad, shadow..... He

was asking strange questions, such as death, the child was making something

else beyond drawing nicely. (Participant FG3) (See Appendix F, 5)

| realized that almost everything was emerging at an earlier stage for him,

ranging from writing and reading to arithmetic or his interest in space. This

has always been a source of trauma in me. (Participant FG1) (See Appendix

F, 6)

During the focus group session, only one participant mentioned neurological
development instead of physical development.

The answers of the participant FG6 to the questions during the research
process are usually technical and emotion-free explanations. Her personality also
affects the choice of words.

My child’s cognitive development has been more advanced ever since she

was a little kid. Wherever we go, she attracts attention. She was able to walk

at 9 months and to talk at 10 months. (Participant FG6) (See Appendix F, 7)

A small number of the parents has tried to explain their physical development
by combining with their emotional development. This is a natural process from a

holistic perspective. Here, we can say how effective the families' point of view is in

determining the situation.
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He would always express himself. For example, when he was a newborn, |
had hard time getting ready to breastfeed him when he was hungry.
(Participant FG3) (See Appendix F, 8)

Many would say to me: “Your child is different; he acts much older than he

is”. In other words, making a reference to the way he behaved and talked.

(Participant FG1) (See Appendix F, 9)

The kid learned how to read at a very early age. He was able to write at the

age of four. His arithmetic was super at the age of four. He was able to

perform four mathematical operations and he was continuously asking for
math problems by the time he was five and a half. (Participant FG2) (See

Appendix F, 10)

During the in-depth interviews, like focus group work, participants provided
information about the physical developmental differences of their children.

Participant IDI5 is a writer and a very sensitive person. Her explanations and
descriptions can be evaluated in more depth and in detail.

His eyes wide open with a deep meaningful look. There was something

strange about the situation... and because we thought that all the babies were

the same, we didn’t focus so much on children’s’ reactions. My son was an
early walker and talker. During this period, he also started to show interest in
things like a vacuum cleaner, computers etc.... basically an interest in things
which have a certain mechanical structure or consist of a systematic structure.

(Participant IDI5) (See Appendix F, 11).

One participant in in-depth interviews stated that if their first child was
identified as gifted, they could better recognize their second child.

Participant IDI4 is very conscious person and her job is related to families of
gifted children. Because of that, she read a lot of books related to the field. Because
of that, while answering the question, she prefers to answer it from a few angles. One
of the most striking points during the research was that she considered their children
as individuals. Her aim was to provide an environment in which their children could

realize themselves according to their characteristics.

I have a daughter and she is also identified, but my son did not have so much
trouble, maybe because of my experience. | was not surprised when he was
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identified as he is now the second child, as | was expecting...So, when he was
identified, the psychologist who took his sister thought that there was a
difference in my son and we made his request. It turned out that way; | wasn't
too surprised. The important thing for me was in which field I could support
it. (Participant IDI4) (See Appendix F, 12)

4.1.1.1.2 Physical sensitivity

When talking about physical development processes, physical sensitivity is an
important issue that families especially mention. Both focus group and in-depth
interviews, parents shared their experiences like;

Our Kids are really sensitive to anything physical. Today, for example, my
son felt uncomfortable with the pair of socks I chose for him. The seam was
quite irritable, so we had to turn the socks inside out. That was the only way
to make him wear the socks. (Participant IDI1) (See Appendix F, 13)

Throughout the winter it wasn’t possible forme to make him wear socks. I
remember that my mother-in-law was disapproving this, and she made me
feel like an awkward mom. (Participant ID14) (See Appendix F, 14)

My daughter was only 3 years old when we got her a pair of flip flops.
Although they were quite uncomfortable, | remember how much she cried
and how much effort she made to wear those flip-flops (Participant IDI5)
(See Appendix F, 15).

The common expression of all families is the same; we always had to cut the
tags of the clothes. Also, most families expressed their children sensitivity to fabrics

Oh yes... all those tags. We cut them all off. | remember very well carrying a
pair of scissors in my bag. Even now, before she leaves for school, he takes
off his shoes three times. First time because his toe feels uncomfortable.
Secondly because the tip of his toe hurts and finally because the shoe tongue
feels itchy. These are really difficult to handle. (Participant IDI4) (See
Appendix F, 16)

She loves shiny clothes but unfortunately, she can’t wear them because they
are so itchy. (Participant IDI1) (See Appendix F, 17)

I remember the explanation I made about her “end of school year show
costumes”. Well, I really had no patience left. No matter how hard you tried

74



to understand them you somehow feel exhausted at the end. (Participant FG4)
(See Appendix F, 18)

It is seen that in-depth interview participants share more about physical
sensitivity. This may be an indication of a more detailed sharing of the topic, which

Is one of the advantages of in-depth interview techniques.

4.1.2 Emotional development features

According to National Research Center on Gifted and Talented (NRC G/T) in
University of Connecticut, University of Virginia and Yale University (2004), a
family is considered to have an integral role in stimulating or hindering a gifted
child's social and emotional adjustment. Researchers and educators have stressed that
healthy family relationships and communication between parents and their children

are the most critical component in the development of gifted children.

4.1.2.1 Emotional sensitivity
Emotional development processes are one of the most emphasized issues of families.
Most of the participants in the focus group and in-depth interviews explained their
experiences, thoughts and feelings related to their children’s emotional features and
sensitivities. This is one of the most frequently mentioned experiences of families
during the research. Most parents declared that they need support to manage this
situation. Almost all parents discussed in greater depth their experiences about their
gifted children's perfectionism and emotional sensitivity. In the followings data is
from focus group research.

FG1 and FG2, both have two boys, and both have one child each identified as
gifted. Husbands of both cannot spend time with the family due to their work. Both
were the participants who shared the most about emotional development during the
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study. This may reflect the role and importance of fathers in the development of
gifted children.

He is too emotional/too sensitive. For example, he doesn’t want to live in a
big city because he says that being raised in a big city damages their health.
At the same time, he is sensitive towards world problems. He knows about
wars etc.... . (Participant FG1) (See Appendix F, 19)

Always and always more indistinct. He does not want to be at the fore front
and like to manifest himself. His perceptions are very high, he initially
understands whatever is being told, and never asks for a second
explanation....Internally he is emotional (his emotions are at a high level), I
am not sure which one is at the fore front, perhaps conscience? Such
emotions are strong in him. (Participant FG2) (See Appendix F, 20)

IDI1 and IDI5, on the other hand, understood that their children's emotional
development was above their peers with different examples. IDI1 reported that her
child had questions about the point of compliance. IDI1, who also mentioned that her
child has had many problems in school environments during the research, seemed
quite upset when he talks about these issues.

Their emotional sensitivity, their sense of justice is so different from others.
Actually, we have problems with obeying to the rules. They keep on
questioning the rules and come up with questions such as “why do we have
this rule?”, “Who is it for?”, “Is this rule useful?”. (Participant IDI1) (See
Appendix F, 21)

When you talk with my son or daughter you notice that emotionally they are
above their own age. My son is 15 but sometimes you think you were talking
to a 30-35 years old person. My daughter who is only 10 makes you feel the
same when you talk to her you think you were talking to a 17 years old
teenager. Their perception, their listening skills, their capability of
understanding the reasoning behind facts/events and their ability to combine
all these with their emotional sensitivity easily and deeply. These kids are
deep thinkers. What I am trying to say is that it doesn’t have to this way. I
mean there should be a harmony between their age and their emotions but
unfortunately because of their high 1Q level their awareness/perception is
higher than other children, which leads to emotional sensitivity. (Participant
IDI5) (See Appendix F, 22)

ID16 has two children, and both are gifted. Although she has a little knowledge about
giftedness and features of gifted children, she observed the differences of his children on

emotional sensitivity. As IDI5 and IDI16 had two identified children and the study covered

76



the elementary school period, it is seen that the experiences of their older children reflected
in the comments.

These children live their emotions at the extremes. This is why these children
are considered to be extremely difficult....They are extremely sensitive. Ever
since they were born ... (Participant IDI6) (See Appendix F, 23)

Some parents in in-depth interviews explained their experiences from the
point of view of their children’s solutions faced with social problems in school
environment. One consequence of their emotional sensitivity is the development of

empathy skills.

While raising her children IDI2 has observed many differences of her daughter, but
no one believed her daughter’s differences except her. She explained during the research that
she felt herself lonely but never gave up. She is also a person who does not hesitate to guide
her child for her happiness and success. In this sense, the importance of the proposed

solutions to the children's structures and characteristics may have emerged. IDI5, on the
other hand, mentioned the perception of her friends in the classroom. Her daughter's
difficulties also upset her.

I can’t. Why? Because I can’t hurt someone. Mom, it doesn’t feel right to hurt
someone just because he did wrong to me. Well, it is your choice, but you
probably would feel much better if you did something about it. Doing
something about the matter would actually ease the pain you feel. No, I don’t
prefer that.... She told me that we don’t need to treat someone unfairly. I can
treat you unfairly but that wouldn’t be a relief for me. I will leave you as you
are and stay where | am. (Participant IDI2) (See Appendix F, 24)

Well she asks questions he is inquisitive, and she also likes examining things.
But because of these features, her classmates make fun of him. She became
an introvert person because of this fun making. She shows no interest in
socializing and he always tries to find children like her or talks to her
teachers. (Participant ID15) (See Appendix F, 25)

Most of the parents in in-depth interviews mentioned that those children's

anxiety levels increased as a result of high emotional sensitivity.
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Even though he understands quickly, is good at designing diverse things and
able to see/notice abstract/invisible things his giftedness is limited. He is a
human being and that is the most important thing here. His feelings going up
and down and his anxiety level is quite high, too. This is the problematic part
and right here support is needed. The biggest mistake a family can make is to
ignore the fact that their children are whole human beings and don’t only
consist of brain. That is why huge support is needed to overcome this
problem. (Participant ID17) (See Appendix F, 26)

Well she is only 10 but sometimes she acts as mature as a 40 years old
person. This instability causes confusion. In other words, when she can’t find
answers the situation starts to become problematic. Emotional problems
arises. Questions such as why? how?, have a deeper meaning for him/her and
all these things | talked about are the reason of depression. (Participant IDI5)
(See Appendix F, 27)

One of the other important issues that the parents talked about was the
improved sense of justice of children in both focus group and in-depth interviews.
This issue was evaluated not only in the context of emotional development,
but by the parents as an issue that would affect every stage of their children's lives.
This was one of the most prominent issues both during and after the study.
Looking at things from a different viewpoint, having a sense of justice and
being conscientious are definitely good features. (Participant FG5) (See
Appendix F, 28)
When he started school, he could read and write so after a while he got bored.
Then some of his features came to daylight. For example, justice was a very
important issue for him and actually this was the reason why he was
confronting conflict with some friends/classmates and teachers. He was
questioning justice in relationships which was the starting point of our
emotional problems. (Participant ID14) (See Appendix F, 29)
When we were in a social environment, there were visible differences from
other kids in terms of behaviors, language, level of awareness, which was
high, understanding of justice, which was also high, her level of empathy was
also high. (Participant IDI1) (See Appendix F, 30)

According to two parents in in-depth interviews, intuition affects children's

behavior as a result of emotional sensitivity.
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Many of the participants in the research shared the results of the situation that
educators not knowing the characteristics of children. Parents emphasized to abandon
their activities for gifted children with high emotional sensitivity and perfectionism.
It was observed during the research that it causes stress on parents.

After her violin tutor told her that she was very successful, my daughter

started to dislike her tutor. My daughter noticed that her tutor was much more

interested in one single student. Since she let’s say was developing differently
and probably most of the children didn’t notice this situation or didn’t care
about it, she stopped playing the violin and hasn’t played it since then.

(Participant ID12) (See Appendix F, 31)

My son thinks that the personality of the tutor is much more important.

His/her energy, his/her light ... so important. (Participants IDI1) (See
Appendix F, 32)

4.1.2.2 Perfectionism and intolerance to failure

Perfectionism and intolerance to failure is one of the most important characteristics
of children observed by parents. Almost all parents shared their experiences of their
gifted children troubles because of perfectionism and intolerance to failure in both
focus group and in-depth interviews.

Almost all parents gave examples about perfectionism and intolerance of
failure, such as emotional sensitivity. Although IDI3 was a participant who did not
share as much as the others during the research, she wanted to share her experiences.
It seems that this is very crucial and influential factor for her.

He is also too much of a perfectionist. The painful process accelerated, and

the school told me: “It is too early yet, but please followed this up, he might

be gifted. (Participant FG1) (See Appendix F, 33)

And perfectionism, extreme perfectionism. (Participants IDI3) (See Appendix
F, 34)

Anxiety, fear, yes. Perfectionism maybe, no tolerance for failure. Actually, all

of them should be considered as the features of gifted children. (Participants
FG6) (See Appendix F, 35)
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Most of the families shared the effects of this situation on the child's
psychology in both focus group and in-depth interviews.

Although ID16 was one of the participants who prefers to talk less when
sharing. As it is understood from her sharing, her child's emotional state because of
perfectionism and intolerance to failure is the biggest problem for her. IDI2 is also
one of the most sharing participants about this subject. This may indicate the
importance of the issue for ID12. Also, ID17 and FG2 have observed the
psychological impact of it on her gifted children, although she knows little about the
gifted children. The longest sharing participant is FG3. She lived many difficulties
especially in school until she understands their children differences. This may be a
cause of long sharing during the research.

Rules should be followed; those who do not follow rules should be warned.
Perfectionism appears at the forefront. And they start warning others. |
experienced some problems in this regard too. And it is not rosy after this
point on. Problems started to emerge. (Participants IDI2) (See Appendix F,
36) (See Appendix F, 36)

My son gets angry easily. And whenever he is wrong, he never admits it. That
is our biggest problem. (Participant ID16) (See Appendix F, 37)

He wanted to impose his perfectionist attitude on his friends. Of course, he
was getting angry, for he could not have approval from his friends. The issue
reached to the point of hitting other kids. For this reason, we had a
challenging preschool period. (Participant FG2) (See Appendix F, 38)

They are perfectionists. They are anxious whether they become successful or
not. They are curious by nature. Sometimes their questions are about their
own insufficiency or inability. (Participant ID17) (See Appendix F, 39)

Kids have technical basis for being success oriented, competitive, target
oriented. They are nurtured by this. When you say, “Way to go kiddo!”, they
blossom saying “I did well, didn’t I?”” Here is how I recognized this. He was
doing great with piano. We made a mistake though. Regardless of his
superiority in terms of intelligence, he needs to do page 1. Can he also do
page 8? He went into his own mood of “yes, I can do this” and then took
himself off. Then I understood that we should do everything step by step or
little by little. I forgot about the piano. Then he said, | am going to learn how
to play the guitar. I said, “Here is the guitar, do it your way” and because of
that “I know this” mood, he quit the guitar. I believe we should tell our
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children “What a great job you did, way to go, you had such a big
accomplishment!” and make them feel great... They should learn to
accomplish things by themselves, and by observing themselves. (Participant
FG3) (See Appendix F, 40)
One of the parents in in-depth interviews shared the feeling of fear of the
future of their gifted child. In fact, | observed that most people had a fear about that.
These kids have a fear of failure. I think this is a very important point because
this fear will affect their success level in the future. Ignorant people by the
way, are more courageous and they just do things without giving it a second
thought. But you, a well- qualified person still thinks “Can I do it?”” This so
important because in the future these children are going to make decisions,
going to take risks. So, the question is “how can they overcome this fear of

failure?” and we the parents; what can we do to help them? (Participant IDI7)
(See Appendix F, 41)

4.1.3 Social development features

When the social environments of gifted children in primary school are considered,
school and peer relations gain priority in this section. They talked about the
importance of the effects of characteristics of gifted individuals on socialization

process.

4.1.3.1 Socialization and peer relations
In general, although gifted children want to be in contact with intelligent equals
during the socialization process, they show similar characteristics with their peers
emotionally. Because of that reason, most of the families stated that their children
contacted older people. This situation causes troubles for gifted children in terms of
socialization.

FG5 is one of the participants who talked about this issue. It was shared
during the study that her gifted child did not prefer to spend time with peers from an

early age. The mother seemed worried about this. It was observed that she is afraid
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that her child will have problems about this subject in later life. IDI1 has a dyslexic
child. According to the shares of FG1, this situation caused the child to have
difficulty in terms of peer relations. ID15 looked sad when she tells her daughter
through the eyes of other peers. Her voice tone and body language reflected sadness.

He is constantlyunhappy. Lego, plays/games, drawing pictures... all are just
great. He always wants to play with older ones. (Participant FG5) (See
Appendix F, 42)

Mine is very communicative but not with his peers. Some people call him
“precocious” and others tell me that children of our time are like that. How
come? (Participant FG1) (See Appendix F, 43)

Although it is not easy, society needs to accept these children. People think
that they are smart alecks and just because they act like smart alecks you
want to grab a slipper and smack them. (Participant IDI1) (See Appendix F,
44)

To my daughter the people are around her seemed as if they were from
another planet and those people had the same opinion about my daughter, too.
She reads different kinds of books and she holds conversations about
different topics. (Participant IDI5) (See Appendix F, 45)

During this study, most parents shared that their gifted children had problems
in socialization and often found the solution in behaving similar to others.

In the beginning, school was tough. Everyone was just at the spelling level
but at that time my daughter could read smoothly. One day she came home
and started to talk. Actually, she wasn’t talking properly. She was spelling all
the words. | asked her why she was doing this. She told me that all her friends
were doing it. She was doing it because she wanted to be part of the group, a
sense of belonging to somewnhere. While we were talking, | said that she was
able to read books. She told me that she knew that but just because everybody
in class was still dealing with spelling, she didn’t want to be the only one who
was able to read smoothly. (Participant IDI3) (See Appendix F, 46)

On the other hand, participants also shared that sometimes their children saw
retreat as a solution when they were faced with socialization problems.
Well he asks questions he is inquisitive, and he also likes examining things.

But because of these features, his classmates make fun of him. He became an
introvert person because of this fun making. He shows no interest in
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socializing and he always tries to find children like him or talks to his

teachers. (Participant ID14) (See Appendix F, 47)

One of the most important issues in social development processes is their
communication with peers. Many gifted children suffer from peer bullying and have
difficulty in communicating with them. Parents in both focus group and in-depth
interviews want to know how to proceed.

My daughter was in a group of four people. They seemed to be close to one

another. Eventually, one of the girls tried to get rid of my daughter. They

started to meet without my daughter. After a while they started mobbing her.

My daughter told me that whenever she tries to say something that particular

girl was rebuffing her. My daughter was really confused because even though

she didn’t do something wrong she kept asking me: “Mom, am | doing
something wrong?” Afterwards she told me that whenever she entered the
classroom her classmates started saying, “Look, the Virus is here now”. The
same happened at her leave. Hey people look the Virus is going”. That
particular girl from the group was probably provoking the students. That
might be a possible explanation for the behavior of my daughter’s classmates.

We discussed this issue with the school administration and of course with the

psychological counseling and guidance service to find a solution.(Participant

IDI12) (see Appendix F, 48).

Peer bullying is one of the most common problems of gifted children. Parents
shared their experiences on this topic during the research. One of the topics they

learn most is how to protect their children from peer bullying and how to teach their

children to be protected from peer bullying.

4.1.4 Out of school activities

One of the most common things that parents said during the research process was
that they were looking for out-of-school activities for their children after their
identification. Almost all parents both in the focus group session and in the in-depth
interviews declared that one of the most important reasons for this was the lack of
state education and training for gifted children. The following data was from focus

group study. The nature of the focus group study causes more than one person to
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share the subject and could be influenced by what was said and shared by other
participants and could be shared more.

It is not a surprise that FG5 needs information about this, because it is a
matter of concern for the mother that her daughter wants to spend time with the older
children and adults. Out-of-school activities may give her daughter the opportunity to
be with mind peers while keeping her with her peers. FG4 is the most asking
researcher involved in out-of-school activities. She thinks that the state is insufficient
in this regard. She also complains about lack of access to the necessary information
in his research. FG6 also cares about out-of-school activities.

As parents what should we do if the school/education system fails to support

their needs? Should we try some workshops etc.? (Participant FG5) (See

Appendix F, 49)

For a parent, it would be a big relief to know where he could get support for

his child. When | say support, | mean courses designed for gifted children. It

doesn’t matter if they are for free or not. (Participant FG6) (See Appendix F,

50)

As mothers of gifted children, we should be better informed about where to

find support for our children. There are various programs and workshops
throughout the world but unfortunately, we don’t know anything about them.

(Participant FG4) (See Appendix F, 51)

Most parents in both focus group and in-depth interviews stressed that
educators and teachers also played a crucial role in courses. They stated that the
person who would contact the gifted child should know the characteristics of the
gifted children.

It isn’t enough that the teacher/instructor is knowledgeable. It is also very

important that these people are dedicated to / care about what they do. And |

hope that my dream may come true. (Participant ID11) (See Appendix F, 52)

One of the parents in in-depth interviews stood out that they should get

support for activities that could be done at home besides the courses.
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IDI6 had a job, but she preferred to quit because she wanted to spend time
with her children. She wants to know which activities can be done in the home.

When we come to this place, they tell us that we can find here whatever we

need so just bring your children well, fair enough but there must be

something we could do at home, too. (Participant IDI6) (See Appendix F, 53)

Some of the parents in in-depth interviews suggested that parents should be
educated. So that, they believe that they could make more effective decisions about
out-of-school activities that could support their children.

It is seen that IDI4 had several questions about this issue. As mentioned
earlier, she had a job related to families of gifted children, so she had more
conscious about this topic. Also, her explanation may be very crucial; “I think it can
be harmful if we exaggerate or underestimate the situation”. Also, IDI2 is eager to
develop her child in every field. It is observed during the research that she may also
be considered as ambitious.

How can | support my child at home? What about educating him? How can |

get an 1Q test done? How can | support my child in social surroundings?

What does it mean when a child gets identified as gifted? How beneficial will

it be for my child? Accept her as she is. No less, no more. | think it can be

harmful if we exaggerate or underestimate the situation. (Participant 1D14)

(See Appendix F, 54)

It would have been really useful if someone had informed us about what kind

of courses our children should take. For example, my daughter takes a couple

of courses ( English, coding etc....) but I am really not sure how

useful/effective they are. (Participant IDI12) (See Appendix F, 55)

One parent of in-depth interviews said she has received a lot of support from
online platforms. In this way, she says, she also obtained information about out-of-
school activities.

Are there any new publications, new organizations related to gifted children?

What about gifted children and their legal rights? We are able to quickly
grasp and understand. There are many platforms where information can be
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shared. Sharing information on various platforms is just great and makes
much of a contribution. (Participant IDI1) (See Appendix F, 56)
4.2 Before and after identification
The second master theme is before and after the identification. Identification of
children as gifted can be seen as an important breaking point in the lives of both
parents and their children. Since one of the aims of this research is to determine the
areas in which the families after the identification of their children as gifted are
educated, the observations and experiences of the before identification period gain

importance, just as the after identification observations and experiences.

4.2.1 Before identification

This part will be handled two sections; family observation and teacher observation.

4.2.1.1 Observation

All parents have put an emphasis on the importance of making the right observation
both in the family and at school. They also have emphasized that the right
observation is not enough, that teachers should be willing to improve themselves,
and schools should have a wide vision. Communication with teachers and school will

be discussed in detail in theme 3.

4.2.1.1.1 Family observation

One of the most important issue observed during this study was that parents could
not trust themselves when observing their children. Here, all parents both in focus
group and in-depth interviews had two main approaches; if it seems to me and the

child is different because I'm interested.
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One of the most striking observations during the study was that parents could
not be objective when observing their children. In addition, ID14 and IDI5 mentioned
the observation process of their first child because they had two gifted children
because they were experienced in the second. This may indicate that the observation
of the other child is more objective once one child identified as gifted. FG4 and IDI7
shared their own observations with very exciting statements. In particular, ID17 is
pleased that both children are identified. The main reason for this is that it facilitates
relations. FG6 mentioned that she raised her child in her own way and underlined
that her child was a child loved by everyone. It seemed quite self-confident while
sharing her opinion and observation.

I knew my son was different and since he is an only child, | am able to take
care of his education. (Participant FG4) (See Appendix F, 57)

When I noticed that she was different I got panicked. However, I didn’t think
that she would get identified as gifted. For a long time, I thought that a gifted
person was someone who could play the piano at the age of three, attends the
university at the age of 10.0bviously, | was wrong. It turned out to my
surprise that I didn’t know the exact meaning of being gifted. My daughter
didn’t have any of those previously mentioned qualities, but I still knew that
she was different. Firstly, not knowing the exact meaning of giftedness led to
confusion and panic. (Participant ID14) (See Appendix F, 58)

He was about four or five years old. At that age he was able to count by fives
and tens. Yes, we were quite aware that he was doing something. above her
age but at the same time we thought that maybe we made his learn things just
because we are caring parents. Then, when he turned six, she started reading
without help. He combined letters and read smoothly. We were aware that we
shouldn’t have taught him how to read and write. Actually, we didn’t. The
only thing we did we kept answering his questions because we thought that it
was the right thing to do. (Participant IDI5) (See Appendix F, 59)

Since our children were able to do so many things earlier than their peers, we
knew that both of our children had a potential and were highly intelligent.
That was a sign for us. | have to admit that it was difficult for us to see, to
find out about the differences because both of my children were like that so
actually 1 had no chance to compare. They had no problems in doing
homework or in understanding school subjects. (Participant ID17) (See
Appendix F, 60)
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Everyone around me loved my daughter and there was something different on

her, but since I didn't know anything like that, I always attached it to my own

raising style. (Participant FG6) (See Appendix F, 61)

On the other hand, most of the parents have observations about the
differences of the child.

She is one and a half years old and she can learn words and songs by heart,

her memorizing is brilliant. | was considering her as highly qualified in

terms of perception. Her father used to say that she resembles him, because

her perception is high. (Participant FG6) (See Appendix F, 62)

Besides, he was always trying to learn on his own, and that's what makes me
so happy. (Participant IDI1) (See Appendix F, 63)

A crow or a different crow came in there and he started to say “caw’ and he
was three months old. That was very interesting. (Participant IDI2) (See
Appendix F, 64)

When he was 1.5, there were a lot of things, he could speak clearly.
(Participant ID16) (See Appendix F, 65)

And then when he was three, he was doing it, and as far as I'm concerned, he

could count back from 200. | taught him that because I didn't give him much.

After that, he could count back from 1000 when he was four years old, stop

counting back and forth. (Participant ID14) (See Appendix F, 66)

It can be said that in an in-depth interview, the participants shared more and
detailed the examples. Most of the above statements are those of the participants in
in-depth interview.

Two of the parents in focus group admitted that they could not observe their
children correctly. They also agreed that the situation would be different if they
could observe it correctly. It reflects the importance of correct observation.

| see that we misinterpret a lot of things that we can't understand. I've seen the

people and educators around him misinterpreting it. It's like waiting for

someone with no legs to get up and walk. | saw that we were expecting him

to do things he couldn't do. (Participant FG3) (See Appendix F, 67)

I wish I'd known before and talked to the trainers around him accordingly. If
I had put my child in the places he needed at school, my child wouldn't have
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been beaten. Because my child was badly hurt. (Participant FG2) (See
Appendix F, 68)

The idea of most parents was that the children are aware of their differences.
As mentioned earlier, the parents of gifted children could not rely on their
observations.

He is already aware that he is different, and his perceptions are high. Their

reasoning skills are very well, and they are aware of everything. (Participant

FG3) (See Appendix F, 69)

One of the parents in focus group stated that he prioritized his own
observations. During the research, she explained having a gifted child should not be
exaggerated and emphasized that it is better to rely on her own observations on an issue
where common consensus cannot be reached.

I'm acting according to my own facts on a subject where even professors are

conflicted. I have never believed in certain facts. Every child is a separate

world. I know that | have adopted this logic for every child, but | am acting in

my own right, no matter who says it. (Participant FG6) (See Appendix F, 70)
4.2.1.1.2 Teacher observation
Undoubtedly, in the development of children, the observations of the teachers as well
as the observations of the parents are critical important. In both focus group and in-
depth interviews, almost all parents shared feedback coming from their children’s

teacher

When he was in kindergarten, his differences arose, and he learn how to read
and write by himself. (Participant ID14) (See Appendix F, 71)

He is a child with developed cognitive skills. Since I am a working mom, he
had to start attending kinder garden at the age of 2,5. In the kinder garden he
was constantly doing things like screwing off the door handles etc. His/her
teacher warned us that we should pay attention to his behaviors. (Participant
IDI6) (See Appendix F, 72)

Although the teachers told us how wonderful it was that both of our children

got accepted into this school, we still couldn’t see anything special about the
situation. However, | must admit that after the last training. | became a little
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bit more aware of what was going on. (Participant IDI7) (See Appendix F,
73)

Here it can be said how important the observations of pre-school teachers.
Many participants stated that the first feedbacks about their children's differences
came during the preschool period. FG3 is a participant who shared the most about
this topic in the focus group work. As mentioned earlier, she lived many difficulties
especially in school until she understands their children differences. She stated that it was a
big mistake to ignore the feedback during the preschool period during the research. It was
also evident from her body language and tone of voice that she was upset when sharing.

Then one day, the nursery's pedagogue called us when he was 2.5. He said

please follow the boy and he could have superior potential. We see obvious

differences. (Participant FG3) (See Appendix F, 74)

FG4, on the other hand, seemed both surprised and proud when talking about
his teacher's comments.

I didn't send his to kindergarten. When he went there, his English teacher

said: Oh! His English is very well! It must have been many years since he
started to learn English.(Participant FG4) (See Appendix F, 75)

4.2.2 After identification

After identification, parents stated that they had both emotional and psychological
problems. In this case, understanding and supporting families becomes important.
Another important issue is whether the identification of giftedness will be shared

with the child or not.

4.2.2.1 Parent psychology after identification period
One of the topics that families talk about for a long time in both focus groups and in-
depth interviews is what they feel and experience after identification. Some parents

stated that they were expecting this, while others were talking about an increased
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level of anxiety. Some stated that they did not want to have the test, while others said
that the identification relieved them.

During the study, it was observed that the majority of the parents paused for a
moment before answering this question. Also, they were answered by using intensive
mimic on their face when they were asked about their feelings after identification. It
may reflect the intensity of their feelings.

What did | feel? | knew something was going on, but I think it's nice to call it
a name. | felt good. (Participant FG4) (See Appendix F, 76)

I was very concerned. | thought about how to catch up with him. | thought
about what I could do. Because they are in such a place that one-day, |
attended a seminar at Istanbul University. They said: "In fact, these children
are in two different poles with the group of children with mental disabilities.
They expect the same attention and the same education. (Participant FG2)
(See Appendix F, 77)

I am happy to say that there is something in my child, but later into this
business anxiety increased, stress increased, wars proliferated. (Participant
IDI1) (See Appendix F, 78)

I was so relieved, so relieved. Because there was something we couldn't name
for a long time. The child is going through something, there's something he
doesn't feel good about, there's a lot of things he's behaving differently. |
couldn't put my name on it, and I was relieved...I said OK, now we know
what it is. Now | know what to investigate, what to do. Now | know what |
need to know what. That's why | was so relieved. Because this labeling was
important to us. (Participant FG3) (See Appendix F, 79)

I was upset when he was identified in the first grade, because my daughter
always talks to their elders instead of playing with their peers. She's sorry for
me, she's sad when | get sick. She always thinks like an adult. That's why |
was upset when she was identified. (Participant FG5) (See Appendix F, 80)
Then, she was 5 years old and they said she is 9. “No way!” I said.
(Participant FG6) (See Appendix F, 81)

Some families also stated that they avoided identification. Although the

reasons vary depending on the family, the main reason is not to find the answer the

question: What will we do after a child is identified?
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During the study, I saw the concerns of the families about the future of their
children both in the focus group study and in the in-depth interviews. Especially after
identification, they said that their worries about the future of their children increased.
In order not to be worried, some of the parents did not want their children to be
identified because they had no idea what they were going to do about the future. On
the other hand, one of the most frequently asked questions in the post-research
speeches was what they should do for their children. Was there anything made for
gifted children?

My feeling at that moment was anxiety. Why? Because that's the first feeling
I've ever had. Maybe many moms and dads were very happy, oh great, but |
never did. My anxiety level is very different; now what will happen, how will
we sustain life, how will we improve the emotional aspect? That was my first
concern. | knew she was different. At first, I didn't want to introduce the
difference in this dimension. (Participants IDI3) (See Appendix F, 82)

What kind of life is needed for the child, how should I be, how should I act
against her? (Participant IDI16) (See Appendix F, 83)

We didn't get involved; we didn't meet... Now some things started to force
and upset us. There is something and we don't know why. There's one thing
the kid doesn't feel good about. We said, let's go this way. (Participant FG3)
(See Appendix F, 84)

Or | realized there was a difference. Quite frankly I don't remember it was a
huge difference. So, when he was identified, the psychologist thought there
was a difference with my son, and we did it at his request. It came out like
this, and | were not surprised that what matters was what area | could support
him. We're trying to support them now. (Participant ID14) (See Appendix F,
85)

Our school psychologist said, "No, it definitely has to go on, and it certainly
has to come to the diagnostic stage and continue education.” | had a sleepless
night, a headache although it is not so common in my life. You know, you
always wait, but until you get to the door, your heart beats so small. It came
to the door and now we had a sense of what to do and what to do at first. My
husband didn't sleep until that morning. (Participant ID13) (See Appendix F,
86)
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4.2.2.2 Informing the child his/her giftedness

In the field research with parents, I noticed that they were most curious whether to
share the identification issue with the children. | observed that parents faced this
dilemma, especially when their children felt differently in a social environment of
children in school or relationship with their peers. This was the same in both focus
groups andin-depth interviews. The following data are from parents in from focus
group.

During research, it was observed that most of the parents avoided using the
words gifted and intelligence. Even when they had to say the words were spoken
very slowly and choked. It was as if they were ashamed of this. One of the most
important reasons for this was that other people think she was bragged from her
child. Another reason was the possibility of jealousy. Another reason was that their
children may be spoiled after this information. Parents thought that it might reduce
their success in the school. For all these reasons, they were not sure whether to share
the identification with their children. All sentences below, reflect this.

When you first heard about it, they said the kids shouldn't know. Now, it is

supported that the child should know his situation according to the training

programs I'm going, | am now in a stream, and then with the trainings of Ms.

Banu and you, and when I think about the later ages, yes, there is something

like the child should hear about it. But I'm still hesitant. I wish we could

study and learn how to say it....For example, she teaches a different project
or draws a different picture and she says: Mom, how clever am I, right? She
constantly asks these kinds of questions and she told me something like a jar
and | said, so? And then, I say yes, you did very well etc. | confirm her, but

she doesn't know. Should they know?(Participant FG5) (See Appendix F, 87)

| didn't share it with anyone but my husband and brothers. The boy didn't

know. She found out after she was successful in SAC. Her friends told her
that wunderkinds are going to that school. Well, | never shared it. | explained
that there are parties where everyone is superior, that your math is good, the
music of the other, and the picture of the other.(Participant FG6) (See

Appendix F, 88)

We kept it secret. We didn't share it with anyone, we didn't share it with the
kid anyway, but of course, after a while it's starting to show up. He is already
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aware that he is different, and his perceptions are high. Their reasoning skills
are very well, and they are aware of everything. (Participant FG3) (See
Appendix F, 89)

I have never told the kid so far. Just one thing, | mean, | said you are going to
SAC to get an extra education.(Participant FG2) (See Appendix F, 90)

Some of the parents mentioned that they had to explain the identification to

their children. in this case they shared the identification as improvisation with their

own style

| told the kid in a sentence and he already started to ask me if he was a
genius. Because something was happening. | said: my dear, | can tell you that
for your age, you can learn quickly, yes, there is such a difference and you
can turn it into an advantage if you want. You can go on top of what you're
curious about. That's what we said, we never used the word "intelligence™.
(Participant FG3) (See Appendix F, 91)

Some of the parents in the focus group expressed concerns about the

consequences if the child learns this situation.

I think it's very unnecessary they are being labelled. He even started saying
something new this year. I'm different. He can't tell me I'm a genius... this
has been smarty all the time. (Participant FG6) (See Appendix F, 92)

| didn't have to share it with anyone because | didn't want to label him.
(Participant FG2) (See Appendix F, 93)

One of the parents stated that his child was studying in the gifted class and

knew about it. He said if a parent hides this situation, it would make a child feel like

a fool.

I don't think it's possible to hide it from the kid. My child has already
received a diagnosis of words. There is already saying "wunderkind" at the
door... if I hide him, I'll make a mistake, putting this kid in a stupid position.
He says you're trying to trick me, and he loses his trust in me. (Participant
FG3) (See Appendix F, 94)
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One of the parents stated that the identification should definitely be shared.
She also explained the situation by giving examples from a book named "I know |
am different".

Also, I thought I mentioned that there is a book named as "Farkl1 oldugumu
biliyorum” (I know I am different)", and I am really influenced by this book.
In the book, the child, who learned that he has high potential many years
later, says something to his mother, and | got goose bumps while | was
reading this. That was exactly what | experienced with my daughter. |
experienced this in a very intense way. The child learns the fact from his
mother and says "l wish you said that to me when I was 5. | knew that | was
different, and | was always aware of it. But | was thinking that being in this
kind of situation is a bad thing." My goose bumps. (Participant ID15) (See
Appendix F, 95)

During the in-depth interviews, many parents stated that they were confused
about whether the identification would be shared.Some of them stated that they have
chosen not to share for now.

Here, each participant responded through her own experience. While IDI4
emphasized training on the subject, IDI5 emphasized that each child is a normal
child except for differences. ID13 explained how the diagnosis was hidden from the
child and how it worked to hide it. IDI3 seemed to be certain that it was correct when
doing all these shares. IDI15, on the other hand, focused on solving this problem by
addressing the issue in terms of sister relationships.

And, there is the thing whether the child should know this or not, after the

test. For one thing, the kid understands us with his intuition that he's different.

He says I'm different. We never told my son and daughter that you were like

this, but we always said that you were curious, and that's a beautiful thing.

You know, every kid doesn’t have curiosity. I think that the child should not

be normal. Because after a while, the kid's already acting like normal kids, so

is my daughter. (Participant IDI5) (See Appendix F, 96)

The point whether we should tell that to the kid or not. I think we need to get

training on this. | mean, how do we say it, when and so on. At that point, |

mean, | might say that we began to act commonly in my process, because |

was separating very much in my mind. (Participant IDI14) (See Appendix F,
97)
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One day my daughter said, "Mom, am | a little different?" | asked why. -Is
my intelligence a little low, mom? | said: my dear, intelligence is something
measurable, we measured your intelligence, it is not low. | mean, she said. I
said it's not low, baby. Person A said that the special center we go is a place
for geniuses. | am going there at the weekend, he said. | mean | wonder if |
am far behind the others, do | need to overcome some of my deficiencies; is
that the reason why | go there? I said: my dear | am reemphasizing that
intelligence is something measurable, we measured your intelligence, and we
saw that yours is different. We saw the difference in not only intelligence but
also in other ways. We believed that we should support these differences,
that's why you are participating in this training, it is not a deficiency or so, |
said. | said we'd explain this in the future. (Participant IDI3) (See Appendix
F, 98)

Some of them stated that they have chosen not to share for now. This is a
situation where parents decide according to their own way of thinking.

We said that it was also identified, these can be positive features, they cannot
be the problems we can live in this way, but he does not know it now.
Because we didn't want her to know by her age, we wanted her to grow up a
little bit more to be a little more understandable.(Participant FG1) (see
Appendix F, 99)

It is observed that parents abstain from using the word intelligence. Two
parents in in-depth interviews explained this situation with the sentences below.

They already know that they are different in that sense, maybe we were not
very difficult in terms of the environment in terms of communication. But it
would be a slight thing to do with something like this. | don't want to use
those words much, but (Participant ID12) (see Appendix F, 100)

| mean saying that you're superior, you're different than the other kids, that's
so wrong, that's not true. You don't have to tell the kid. It's important to make
the child feel that you're just a curious, caring child and that you appreciate it.
I mean, you can do this by buying books for him, accompanying him, and
showing that you are with him, | mean, we can do this. That's what I did, but
it's wrong to say you're different to kid. | mean, there must be pieces of
thought and pieces of emotion for him to use that sentence and to piece them
together. (Participant ID15) (see Appendix F, 101)
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4.3 Personal development

The third master theme is personal development. This master theme which is divided
into the two sub-themes; (a) communication and communication management in
families and (b) Information needs. Each sub-theme has subgroups.

The first sub-theme, communication and communication management is
divided into three subgroups;

(a) Self-improvement,

(b) Family communication and

(c) Communication with others related to gifted children’s lives.

The second sub-theme, information needs, divided into four subgroups; these
groups are;

(@) Internet literacy,

(b) Report evaluation and interpretation,

(c) Legal rights and

(d) Schools and educational facilities for gifted and talented children in
Turkey.

During the study, both in the focus group and in-depth interviews, almost all
parents shared their experiences and troubles related to themselves, their families,
their relationship with other people and institutions that influence the children’s'
lives. All this sharing information causes to think that these subjects are very crucial

for parents whose children were identified as gifted.

4.3.1 Communication and communication management in families
Communication is important for human life, and communication management is

especially important for parents. Here communication is an important key not only to
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having a child but also to raising it as an individual. Parents of gifted children may
probably need to pay more attention to communication management because of the

characteristics of giftedness.

4.3.1.1 Self-improvement

Self-improvement is an important contributor to every situation and person,
especially a person's own life. During the research, most of the participants
mentioned that personal development is a necessity for them, especially after their

children have been identified as gifted.

4.3.1.1.1 Support for personal development
One of the most important issues shared by the participants was how to complement
their shortcomings after their identification and how they could be useful for their
children. Almost all of them thought they needed to develop themselves personally.
Although IDI17 didn't read books about gifted children, he mentioned that he
read about personal development. During the study, he emphasized that reading such
books also contributes to the development process of children. On the other hand,
FG2 and FG4 are concerned about how children can contribute to their development.
During the study, they said that the most important reason for this was that the
children's development was rapid and that they could not catch them up. Another
issue observed here is the high level of anxiety of FG2 and FG4.
In fact, | do not read books about them, about special kids, but I love reading
books about personal development, emotional quotient, human affairs, and
relations with kids and I see them beneficial. Very much, it has created a

serious awareness. (Participant ID17) (See Appendix F, 102)

How will | catch up on my kid? What do | have to do for him?(Participant
FG2) (See Appendix F, 103)
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As the child grows up and progresses, we're already running right now. |
mean, we're just running after him and trying to catch up on him.(Participant
FG4) (See Appendix F, 104)

During the study, it was observed that parents generally have a concern about
capturing developmental processes. IDI12 stated that it should develop herself in the
field of psychology. IDI5 mentioned that it is trying to improve in almost every field.
FG3 said he was aware that he would not be able to catch up after a while. Therefore,
understanding and supporting the child was enough for her. IDI7 is a participant who
does not make reading about this field even though her children are diagnosed but
develops herself in personal development. FG1 is aware of the necessity of self-
development. Despite this awareness, it was not observed that she was willing during
the study.

In this process, | continued to work, you are always learning with the kid and

behave accordingly. We build our own lives and the kids' lives on that

awareness.(Participant IDI15) (See Appendix F, 105)

| want support in this aspect; I mean | want to know psychology and human

psychology. If I knew both my daughter, and myself, it would be good for

both of us. (Participant IDI2) (See Appendix F, 106)

When they're raised well, they come to the right places. If we develop
ourselves, they catch up on us. (Participant FG1) (See Appendix F, 107)

I'd like to know everything. Why would 1? I want to be more useful, so I don't
want to leave my daughter alone, so...(Participant ID17) (See Appendix F,
108)

I can catch up on him now, but after a while I won't be able to catch up, some
things are happening now that the kid says he's never going to leave me with
the mind of a kid he has, but after a while there will be things that he does not
like me, so I can't help him, so it's not about the thing. So, there's going to be
some points in school that | can't support her in her academic life. Then
maybe, if | took that education, if | took that education psychologically, then
maybe | knew how to treat my daughter. Maybe right now, maybe because |
didn't get that kind of training, I'm pushing my daughter so much about
grades. (Participant FG3) (See Appendix F, 109)

99



Only one parent stated that said she would only raise children according to
her own truth. She attributed the reason to the lack of consensus on the field and
science.

I'm acting according to my own facts on a subject where even professors are

conflicted. I have never believed in certain facts. Every child is a separate

world. I know that | have adopted this logic for every child, but I am acting in

my own right, no matter who says it. (Participant FG6) (See Appendix F,

110)
4.3.1.1.2 Need for a psychological support
During the research, both focus group and in-depth interviews, most of the parents
stated that they needed psychological support because of the difficulties of raising a
gifted child.

This was one of the issues that parents talked about longest. They gave
examples as well as psychological effects of their experiences during the research.
The vast majority stated that they wanted to get support to learn how to cope with the
difficulties of having a gifted child. It was observed that most of the parents were
tired and helpless. They were aware that their support would also benefit their
children.

I'm still getting help from a psychologist from whom | made her identified.

Because my kid has attention deficit. We are using medication and since |

learned that fact. | am seeing her as a kid. At that time, | do not see him as a

gifted kid or a special kid. | am a mother. The tiny kid is talking to me... | am

taking medications; 1 am taking psychological medications. Otherwise, |

might not have handled that situation. (Participant FG1) (See Appendix F,

111)

I was very concerned. | thought about how to catch up with him. I thought

about what I could do. Because they are in such a place that one day, |

attended a seminar at Istanbul University. They said: "In fact, these children
are in two different poles with the group of children with mental disabilities.

They expect the same attention and the same education. (Participant FG2)
(See Appendix F, 112)
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I am happy to say that there is something in my child, but later into this

business anxiety increased, stress increased, wars proliferated. (Participant

FG4) (See Appendix F, 113)

They have an incredible inner discipline. We're a group that needs to be

handled with extreme care indeed. We can go either positive or negative.

That is the point upon which we talked today and over which I raised my

concern. (Participant IDI1) (See Appendix F, 114)

Only one parent said that identification causes relaxation. This participant,
who has little tolerance to unknown, stated that psychological support was needed
before identification.

I was so relieved, so relieved. Because there was something we couldn't name

for a long time. The child is going through something, there's something he

doesn't feel good about, there's a lot of things he's behaving differently. |
couldn't put my name on it, and | was relieved. (Participant FG3) (See

Appendix F, 115)
4.3.1.1.3 Stress management
As all know, stress causes negative effects on people's lives and stress management
is an important for all. As mentioned earlier, stress management is a topic that
occurred during research that parents shared experiences related to stress factors both
before and after identification.

During the study, the pressure of having a gifted child was observed in the
parents. Most of them tried to explain their situation with different examples. It was
observed that they were relieved in making these shares, but this was an important
issue for the time management of the research. Therefore, it was tried to listen to the
participants' shares equally.

As | said, we cannot have a synchronized approach, stress management is

very difficult. It's incredibly difficult. There's a lot of time when we can't

handle it, but we think that we won't be able to handle it. (Participant IDI1)

(See Appendix F, 116)

Stress and anxiety are derived from obscurity, which is fear. Fear, not
knowing, must be a suspect. Because you're scared of what you don't know.
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Even if the family knew what it to face there, stress and boredom would not
do so much. | mean, let's think about what she is doing, she needs to get an
education for handling this anxiety. | mean, I've partly had it myself, | mean,
I remember that | got into depression. (Participant IDI5) (See Appendix F,
117)

And they really led us worry wherever we went. That is to say: You kid is so
smart; you need to provide these opportunities and so on. If you don't, she
will go into a decline, her potential will get lost, other things will happen, and
as a mother and a father you're really getting worried. Seeing that there is
such a potential, what will we do if we have limited resources?(Participant
IDI16) (See Appendix F, 118)

If you knew, you would act according to it. In this instance, the family gets
stressed. (Participant IDI14) (See Appendix F, 119)

And then this anxiety comes up, and you are wondering whether you can do
the right thing with your kid. That's the biggest concern; being
enough.(Participant FG1) (See Appendix F, 120)
4.3.1.2 Family communication
When family communication is mentioned, it means communication between
mother, father and children. In the research process, only five fathers participated in
the pilot study, except them all participants were mothers. Family communication is
important when raising gifted children because they have high sensitivity and
different characteristics. In the following part communication between parents and

communication between sibling will be handled.

4.3.1.2.1 Communication between parents
Parents' cooperation and responsibility sharing are important in raising children.
There are many reasons why the majority of the participants are mothers, and some
reasons may be that fathers stay away from the subject because of their
responsibilities in their lives and their preferences.

When we look at the data below, it can be said that almost all the participants

are alone in this situation. Many participants said that mothers were sensitive about
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the subject but that fathers were different. During the research, it was noticed that
most of the participants were nervous while sharing about their experiences with
their spouses. Almost all of them were relieved when they were rested, and when
they saw the same situation from other participants, their feelings began to change. It
is possible to see this from the participant shares in the research.

It has been four years. My husband doesn't care much about it, so he knows
it. Sometimes he says, “Is it true that my kid is in that kind of situation?" I
hear that the spouses of my friends and the people around me say the same
things. Men are more insensitive, around me at least, women are handling it
somehow. (Participant ID14) (See Appendix F, 121)

However, the father is being pushed or left out of this system. Perhaps, due to
his position, area of interest, or his job, they say "the kid is a kid, what else do
you expect?", for instance; my spouse used to say "she has superior
intelligence, but I wonder whether this test was conducted properly?"
Sometimes, men have a tragicomically approach. You know, there's a gap of
consciousness and education somewhere. | think it's the fathers who need
education. (Participant IDI5) (See Appendix F, 122)

After all, the mother plays an active role in kids' education all by herself, but
the father's support is essential, at the same time, he should know what he
must do. (Participant IDI7) (See Appendix F, 123)

My husband works in the movie industry, day and night. I am both mother
and father in the house. (Participant FG1) (See Appendix F, 124)

I thought that the mothers are lonely considering this subject. Fathers have a
great expectation from mothers. | want something to mobilize the fathers; an
educational program. | want something, we need to mobilize the fathers in
some way, we're very lonely... Fathers are like “you go there, and you can tell
me later.” There is an extreme discordance in the house, the mother's
approach and the father's approach are not the same. (Participant IDI1) (See
Appendix F, 125)

We're the adults and she is the kid. We solve emotional problems together;
the spouses and the kid. However, the kid can't solve the problems of our
whole family and can't be the focal point of relationships. (Participant FG6)
(See Appendix F, 126)

FG5 evaluated sociological approaches of participant fathers. In this context,

according to her, it is normal for fathers to stay out of the subject, but it is important
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that they were in an education process. During the research, it was observed that her
interpretations appear to have been due to her background in a traditional family.

With the force of society, this practice is carried out slightly more by

mothers. Fathers are observers and gets into a position to handle other matters

in that type of families. Or | see an authoritarian father profile. There's a

father profile in which the father is involved in everything, and | think these

two are inconvenient. | mean, it's a balance, but when | look at the education,
the fathers' participation in education is less. (Participant FG5) (See

Appendix F, 127)

Some participants said that fathers accused them of exaggerating the
situation.

FG2 told to her husband that their son learned to read on his own from
television subtitles. Also, she added that after he learned to read, he mentioned that
he started reading simple books. He said she exaggerated when she told her husband
about it. The child heard all conversations and he did not want to read it again. It was
observed that she had anger and despair when she shared her experience.

He said to me that you're exaggerating. My son heard it and then halted

communication and quitted reading. | don't know why he did this. Frankly, |

didn't even think to ask. (Participant FG2) (See Appendix F, 128)

During the research process, FG3 mentioned that she had many problems
about misunderstanding of her gifted children until she was diagnosed. When the
problems occurred because of misunderstandings of the child were discussed
between the couples, she said that her husband did not want to know whether she is
identified as gifted or not .The main reason for this was that they did not know what
to do when they knew. During the research, the participant frequently expressed that
he was very relieved after the diagnosis was made.

My husband said that we should never get involved in these matters. We

should not know whether there is a problem or not. (Participant FG3) (See
Appendix F, 129)

104



IDI1 and FG5 mentioned the situation of them due to their judgment of their
spouses. It was observed that both participants were quite uncomfortable and
unhappy during this research.

We learned from the information we got so far, and we have an idea of how

to approach our kids and how to guide them, but we conflict with fathers in

this matter. Especially, you know, they say our kids are spoiled. This is
something that | hear too much from the people around me, but for example,
when | hear it from my husband, I go crazy. (Participant IDI1) (See Appendix

F, 130)

My husband is gradually becoming aware of the situation with my daughter.

Again, due to external factors, | think the fathers are stepping back or

becoming cautious. | mean, you're exaggerating, this is something that each

mother has, and everybody says the same thing about his or her kids.

(Participant FG5) (See Appendix F, 131)

Some participants mentioned that parents had some awareness after
identification of the child as gifted.

We only realized that he should care less about what he said. We normally

care indeed. Only in ignoring his wishes. (Participant FG4) (See Appendix F,

132)

During the research process, FG3 mentioned that she had many problems
about misunderstanding of her gifted children until she was diagnosed. When the
problems occurred because of misunderstandings of the child were discussed
between the couples, she said that her husband did not want to know whether she is
identified as gifted or not. The main reason for this was that they did not know what
to do when they knew. During the research, the participant frequently expressed that
he was very relieved after the diagnosis was made.

We realized that we should tolerate him more. He has never been a kid who

might be considered as stubborn and who knows what he wants. | mean, he

has never been extremely consistent kid and he has never been someone

doing what is told to him. (Participant FG3) (See Appendix F, 133)

Some participants of in-depth interview share their experiences in terms of

communication between parents in the following paragraphs.
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I am wondering whether he has a problem or not. He is hyperactive, perhaps?
I wonder why this kid is like that. Is there any problem? We learned that
everything is all right. I was very relieved. Me and my husband were very
relieved. (Participant IDI16) (See Appendix F, 134)

We will stay calm, and we won't obstinate with each other. When we said it
would be like this, we are backfired. We've decided to make peace and be
patient, and we're trying to do it. (Participant IDI3) (See Appendix F, 135)

I always say to my husband; do not make the kids hate their father, be careful
with your behaviors, make them love you and trust you, if you are the first

man they trust, it will be more difficult for them to make a mistake in some
cases. (Participant IDI1) (See Appendix F, 136)

Only one participant mentioned that father fully supported the children and
his family in all matters.
My husband, | mean the father is aware of the fact and his approach is, you
know. | mean, in general, in these families, fathers don't want to get in too
much of this system, they are not get involved. The kid's education, he is just
a kid in the eyes of the father. We are also getting confused, but in general,
when we learned these identifications, my husband approached more
seriously. My husband was also identified with them. I mean he is not far
from the subject. (Participant IDI15) (See Appendix F, 137)
4.3.1.2.2 Communication between siblings
Sibling communication is an important part of family communication. Parents
sometimes have problems in balancing this communication. After the child is
identified as gifted, it is even more important for families to manage, to consider and
to understand child's sensitivities and differences. Some families have more than one
identified child as gifted.
Although IDI15 knows the features of gifted children and manage family
relations accordingly, she has troubles in relationships of her children. Although she
said that she had difficulties during the speeches, it was observed that she had less

difficulty than the other parents.

It's hard to find, it's hard to build that communication. Because there are two
kids different from each other. (Participant IDI5) (See Appendix F, 138)
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IDI2 has a life story that knows that her child was gifted but had difficulty in
proving it until a daughter identified as gifted. The second daughter states that she
cares very much for her mother's older sister. This situation has become a factor

affecting the relationship between sisters.

There is something. | sent a message to the parent of one of the students in
my little girl's class, saying that '‘Could you ask your son whether there was
an election of class delegate today?' After that, she said, 'No, but there is
something. Your daughter (the elder sibling who was identified) became the
class delegate...She cannot make it with her or without her. So, she doesn't
have much patience with her. She makes her upset about it every now and
then. You know, you can't do it, | can do it better than you do. That's what I'm
talking to her about. (Participants IDI2) (See Appendix F, 139)

Both FG3 and ID14 mentioned that their children might have problems due to
their different temperaments. Both participants did not consider this issue as a stress
factor in the research process. This is a natural result of the process.

Yes, it is hard to find, it's hard to build that communication. Because there are
two kids different from each other. (Participant FG3) (See Appendix F, 140)

Now, with the troubles | experienced in the first one, there may be a feedback
for how I can raise the second one comfortably with the knowledge | have
acquired...... Now she's in pre-adolescent process. Their interests begin to
break up. Other than that, they were getting well with each other before. We
have a bit of conflict these days, we have problems with convincing them as
both are stubborn. (A participant with both of her kids are identified).
(Participant ID14) (See Appendix F, 141)

Sibling relationships for ID16 are one of the major problems. During speeches
after the research process, the participant stated that her son had put pressure on his
sister. Participant declared that her son said to her sister he is smarter than her. She
mentioned that this type of conversations upset her little daughter.

But we're very angry, and then he gets angry very quickly. After that, his

attitude towards his brother... No matter how careful we are, they are very

different, completely different. On the contrary, my daughter, for example,
communicates better and expresses emotions very well. She is a lot more

friendly; she is much more... That's why my son (the identified one) is doing
a few things against him, because he does not have them. When this is the
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case, my daughter may get attention in the place she goes, or she is trying to
be good in the eyes of her father. And, she is a little bit jealous. (Participant
IDI16) (See Appendix F, 142)
Some participants’’ sharing about siblings’ relationship in the following
paragraphs.
Yes, my brother is doing everything better than me, he is more successful
than me, and | did not gain attendance to SAC. Then, | talked to them face to
face. | said that God had given different abilities to everyone; look, you can
express yourself much better, you are much more social, you can draw more
beautiful pictures, but your brother can only do-little figures. He can't paint
like you, but your brother is very good in technical issues, we gave a lot of
examples by referring myself, but no matter how much you tell the child, it
does not happen after a while. (Participant FG2) (See Appendix F, 143)
I'm so glad that both won. Because when one wins and one does not win,
there can be situations like jealousy and the other being upset because the age
difference between them is small. That's why my greatest joy was. How nice
they both won. Obviously, if one didn't win, | would prefer that the other
wouldn't win either. (SAC exam process) (Participant ID17) (See Appendix F,
144)
4.3.1.3 Communication with others related to gifted children’s lives
When the social environments of primary school children are considered, the
relationship between school and relatives is prominent. In this section, the
experiences of the participants will be shared. During the research, it was observed
that the participants did not know how to cope with the difficulties they experienced

during these relationship processes.

4.3.1.3.1 Communication with relatives
In general, the issue of communication with relatives was discussed as sharing the
identification of children as gifted.

IDI3 is aware of the differences of her children. Therefore, she preferred to
share with the people who have an important place in the life of her children in the

family. She was laughing at the grandmother's reaction. It was a good example of
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how the concept of superior intelligence could be perceived differently by people.
During the in-depth interview, it was striking that participant said to her mother to
treat as usual, but to make observations accordingly.
My mother, for example, had such a panic. She said: What will I do now?
You will not do anything, you will be my mother again, you will make
stuffed vine-leaves, you will make a pie, you will fry potatoes (laughing).
There's nothing you can do extra, because | said there's nothing, | can do
extra. I'm going to continue to be a mother, just a little more observation, a
little more careful. (Participant IDI3) (See Appendix F, 145)
FG4 said that she would prefer to share with people she thinks she will
understand. She showed that the feeling of being understood during the study was
valuable to her. According to her, it was a difficult process to tell people who did not

understand, and it was quite tiring.

Well, in the family, I just shared it with my son’s uncle. Well, that's because I
thought it would be useful to me. (Participant FG4) (See Appendix F, 146)

As mentioned before, it was important for FG5 to communicate with her
mother-in-law and child. So, it was expected to explain to her. While observing the
participant, | thought that it was very difficult to share this situation for her.

When | found out, | first talked to her grandmother because her grandmother

is waiting for a hugged from granddaughter who kissed her with a smile. My

daughter's a little behind. | said before, she's acting like an adult. I said she
thinks that she is an adult. I told her what she needs to do. For example, she
was always opening cartoons and I'd say, "let's open something useful for her,
what do you think girl?" Yeah, well, talking to grandma helped. (Participant

FG5) (See Appendix F, 147)

It was observed that FG6 was witty while sharing this information. After
sharing, he described the deterioration of his relationship with his sisters, and it is
observed her feel the pride of normalizing the situation of her child.

There was a change in relations after I told, my sisters began to pressure me.

There was a conflict between siblings. (Participant FG6) (See Appendix F,
148)
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Some families talked about the possibility of having problems with pressure

or misunderstanding by relatives.

Because your child is incredible, so they give her a responsibility that | don't
give. | mean, especially relatives say that your kid does everything as she is
so smart. You know, my child is very clever, but there are things in this world
that my child can't do. Or | don't force him to do it anyway, he does when he
wants to.... So, we didn't tell anyone about the exam. Not to my family, not
to my husband's family. After that, there was this thing. We didn't tell anyone
because we believed that my daughter was going to put pressure on herself.
(Participant IDI1) (See Appendix F, 149)

I would like something in which teachers, parents, mothers, fathers or
relatives from outside can be dealt with. (Participants IDI3) (See Appendix F,
150)

Only one parent of all participants mentioned that they did not know whether
to share with relatives. The parent cannot decide what is right here.

This is the first time he was identified, yes, there were many problems. First,
whether to share with the environment, second, whether to share with the
school, third, how a life needs to be carried for the child, how should |
behave, how should | act against her? (Participant IDI1) (See Appendix F,
151)

Only one parent of all participants mentioned that grandmother and
grandfather cannot change because they have a vision about raising children and no

one cannot change this point of view.

It is not that big for people like us, but it is so hard for grandparent no matter
what you tell them. There is a tradition in their consciousness, and there is a
child-rearing style. | mean, my parents are teachers, but they still say, "Do
you make this kid read too much books? Don't teach him." Sometimes you
can't break stereotypes. | mean, the stereotype old of the person you're
dealing with. I don't blame them in the terms of Turkey's conditions, their
types of raising children. Think Turkey as a mom and those people as its
children. Now it's a mutual thing and people are into that system. They have
learned like this. No matter how many times you talk about superior-high
intelligence. Grandparents, caretakers, fathers and mothers will go theirs’s
way although they confirm you. (Participant ID16) (See Appendix F, 152)
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Only one participant mentioned that this situation could create jealousy
among relatives. This may be related to the structure and relationship style of the
families.

It could be jealous. Of course, there are also the envy of your true friends,

friends, relatives... oh how beautiful they say they are happier... they are

proud, but of course there is also a jealous side of them, even they hide. So,
you can understand, of course, it is understood. (Participant IDI7) (See

Appendix F, 153)
4.3.1.3.2 Communication with teachers
It is known that teacher is very important during primary school. Especially the
communication of the gifted children with their teachers is important in terms of the
child's perception of school and life. In this part, communication with teachers will
be discussed in the context of the participants' experience.

In both focus group work and in-depth interviews, the parents shared a lot and
unfortunately most of them were bad experiences. IDI5 has chosen to talk about the
problems experienced in the school in a long process. An in-depth interview is a
research method that gives the participant this flexibility. ID16 shared the frustration
of not being able to get results even though she did her best to support her teachers. It
has been observed that her body language and tone of voice reflect this helplessness
during the research period.

We had big problems with the math teacher. | mean, the math teachers almost

said, " is this kid superior or retarded?" Because he doesn't understand the

simplest things in the classroom, and he doesn't listen. And then, two or three
months later, the math teacher called me, and I never forget. He said, "I asked

a question which 2 level is higher of the class, only your son could do it." |

mean, there are interesting cases, but now it's a teacher, the other teacher...

The other conscious teacher knows this may happen while an unconscious

teacher, a school that does not recognize these children, leave such a thing. |

mean, he knows when something happens. | mean, you're going to tell him. |
told all the teachers about my son, my daughter, they were studying at the

same school. | mean, | gave my daughter's reports. | mean, my daughter had
problems. (Participant IDI5) (See Appendix F, 154)
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We had a lot of trouble with the teachers. The child questions everything,
asks why he did it so, or he writes the question in five minutes, and then he
talks about the question in the remaining time. | have presented suggestions
to the teachers myself. I have brought suggestions for solutions myself; | have
bought additional resources although they are in private school. After that, I
made my children to solve extra problems. We took like this for a while.
(Participant IDI16) (See Appendix F, 155)

FG2, FG1 and FG4 mentioned that teachers take different approaches instead
of improving themselves. It was observed that the participants felt sorry for this
approach of teachers and felt helpless.

There are teachers who do not accept it even if you say it in a nice chat.
Because he says I'm trained in this, and you don't know it. So, you can feel it,
it changes according to the teacher in front of you. (Participant FG2) (See
Appendix F, 156)

A teacher said the followings: "I'm a very big teacher at this age, | did teach
in these schools for so many years, he does not stand in his place and
constantly disturbing his friends.".... He was having a lot of trouble at school.
He was ignored by his teachers and friends. When | took my kid to the
doctor, I said, "Is there a problem?" The psychiatrist said we'd run a test.
After testing, it turned out to be superior. (Participant FG1) (See Appendix F,
157)

His teacher said that there must be something wrong with the test results and
I decided not to send him at that school. We didn't get a chance to get
together in common denominator. (Participant FG4) (See Appendix F, 158)

IDI15, FG3 and IDI 1 shared their experiences of misunderstanding and
misinterpretation of children. These misunderstandings and interpretations have been
observed to upset parents.

The teacher says I get it, he's comparing her to the other kids. So, this school,

schools and teachers need to be educated in the field of gifted children, and

they need to know the children emotionally and academically. (Participant

IDI5) (See Appendix F, 159)

| see that we misinterpret a lot of things that we can't understand. I've seen the

people and educators around him misinterpreting it. It's like waiting for

someone with no legs to get up and walk. | saw that we were expecting him
to do things he couldn't do. (Participant FG3) (See Appendix F, 160)
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I wish I'd known before and talked to the trainers around him accordingly. If
I had put my child in the places he needed at school, my child wouldn't have
been beaten. Because my child was badly hurt. (Participant IDI1) (See
Appendix F, 161)

As mentioned earlier, trying to prove the difference of the child for IDI2 has
been a long and weary experience. In this context, the dialogue with her daughter's
teacher was not surprising. A similar situation was encountered by FG2. Also, ID16
talked about his child's approach to the teacher approach.

Primary School 1. Our teacher in elementary school were saying, “No, there
Is not. Don't beat up the kid in vain, don't try too hard, you are looking for
something that does not exist” I encountered these words and put the last
point, the child was identified. (Participant ID12) (See Appendix F, 162)

It's all left to the teacher's initiative, and I think, by the way, that in the
system we complain about, everything we call system is a teacher.

That teacher was saying that: "He is not that clever that you think is." "He is
even under normal intelligence. So, he can't succeed.” (Participant FG2) (See
Appendix F, 163)

My son has trouble communicating with adults. As | said, because of the
problems with the teachers he lived in school, he never sets up contact with
eyes when he does not feel that he is unconditionally accepted by the other
person. (Participant IDI6) (See Appendix F, 164)

Some parents mentioned positive examples with their teachers. In these

examples, the parent's effort and approach were also very effective.

Our teacher is behaving very well and acting consciously. Look, she says I'm
in training for you. (Participant FG5) (See Appendix F, 165)

“Your child is a different child,” he said. Then he said, "I understand what
you want to say now,” meaning that she's not like other children, she's more
mature, she's more perceptive when you talk to her like an adult.” (Participant
IDI2) (See Appendix F, 166)

We shared it with the schoolteachers. As | said in class, there were a few
people, and we didn't have any bad things about it. (Participant IDI3) (See
Appendix F, 167)

He made some impatience and bored of his pointy behavior. We spent a very
nice 2-3 years with the support of our teacher. The teacher got used to it, the
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next year he asked me for additional resources, more resources, we were

doing very well. (Participant IDI6) (See Appendix F, 168)

Only one participant mentioned the experience of a teacher graduated from
special education department, in order to be a teacher of gifted students. In some
private schools, there is a class which is opened as gifted class that teacher is
graduated from the field of special education.

In first grade, we've had such small problems. After that, our teacher was

inexperienced, but the superior potentials teacher was a very experienced

teacher. (Participant IDI16) (See Appendix F, 169)
4.3.1.3.3 Communication with school
Communication with school is the last subgroup theme of communication with
others related to gifted children’s lives. In this part, participants shared an experience
and observations about the school period, like parents of other students and
management of school. Most parents said that they faced with school problems
before and after the identification period.

He was having a lot of trouble at school. He was ignored by his teachers and
friends. (Participant FG1) (See Appendix F, 170)

She started with a normal private school. As she knew how to write and read,
she was bored. Some of characteristics began to arise. The concept of justice
was very important to her, so she experienced incompatibility with her
friends, and she lived with her teachers and school management. (Participant
IDI5) (See Appendix F, 171)

But we have seen that educational institutions are leaving a step behind
(because they are gifted students). Because all these schools and teachers
dealing with questioning students are extra expense for them. We were in
very serious trouble about this, we were looking for a school. There were a
few high potential job teachers in a few places. (Participant IDI6) (See
Appendix F, 172)

Some participants shared experiences of parents of other students in

communicating with themselves and their children.
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A parent called me, and | could not reply as | was busy, and she opened the
bag of my daughter and asked her "What is your exam result?" Do you ask
this question to a kid? (Participant FG5) (See Appendix F, 173)

I've learned what jealousy is, so I've seen other mothers get jealous of their
children, or do I say envy? (Participant IDI2) (See Appendix F, 174)

The teacher told me, “I'm going to test the child (SAC) but don't tell anyone.”
Then, he said: "Let's not permit any problem in the class and jealousy
between parents.” | didn't understand what he means but later | started to
figure out. (Participant FG6) (See Appendix F, 175)

We had a lot of trouble at school. There are still a few things from the parents
sometimes. My daughter never has been a girl saying that I am clever and so.

She has not said: "I am the cleverest one in the class.” | mean, she was always
a kid pretending to be her regular friends. (Participant FG3) (See Appendix F,
176)

Yes, the expectation is very high. | mean, you know, comparing your own
child to someone else's child, you know, always showing someone else's
child as an example.(Participants FG7) (See Appendix F, 177)

We had a label like this, like we took the diagnosis, not our children. Of
course, | have witnessed such parents, but now in many places we are afraid
to say that we have superior potential children. We have received a lot of
such reactions, as if we were really being arrogant. (Participant ID16) (See
Appendix F, 178)

People got too hung up on it because some parents had their kids competing
for their grades. (Participant FG1) (See Appendix F, 179)

Only one parent stated that they did not experience problems because they
were not in public school.

Now that we haven't studied in public school, we haven't had problems there.
We didn't have any problems like opening a class or so as we had many
supports due to it was a private school. So, from the projects until to different
areas, due to the richness of the courses, we did not experience such
problems. (Participant IDI5) (See Appendix F, 180)

Only one parent has made positive comments about the school.
The school's social environment is positive, because the school is very active
in sports, this is developing this aspect of my daughter. It's very active in the

class, improving this aspect of my daughter. In this sense, I think we have
made the right choice. (Participant FG6) (See Appendix F, 181)
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The children of the two participants went to a special school for gifted
children. These participants shared their experiences related to the school from this
perspective.

And we sent her to the school of gifted children. It's not a public school, it's a

private school, it's a school for gifted children. She had a very nice education

there, but we were very worn out until she got there. (Participant FG3) (See

Appendix F, 182)

My son loves to read, he has a large library of books of interest and he is

relaxed after we changed school. | mean, he was very relieved with the kids

resembling himself because the curriculum was very good, and the teachers
were very good for him. But the problem arises there too because the
situation and social life in Turkey is too different from there although they are
happy there. They are happy with the children that have some characteristics
with them as they find themselves there. However, when they were with their
other friends, they started to have problems again. (Participant IDI5) (See

Appendix F, 183)

4.3.2 Information needs

During the research period, almost all participants stated that they needed
information in some areas. Although these fields are not directly related to the
giftedness, they are the ones that will help them solve the situations they encounter in
the situation. The sub-themes of the last master theme are (a) Internet literacy, (b)

report evaluation and interpretation, (c) Legal rights and (d) school and educational

facilities for gifted and talented children in Turkey.

4.3.2.1 Internet literacy

The Internet and search engines are one of the most widely used ways to access
information. Many families have searched for information before and after
identification of children. Information from the Internet is not always accurate, in
other words there is information pollution on the Internet. Being able to distinguish

information is called Internet literacy.
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4.3.2.1.1 Being able to distinguish the right information on the internet

During the research, participants mentioned that they mostly used the internet as a
research tool. However, they all said that they were not sure whether the information
they received from the internet was correct.

Of course, I'd like to know how to find the right information on the Internet.
(Participant FG2) (See Appendix F, 184)

You go to school; the teacher has no knowledge and the people around you
have no knowledge. He gives some advice like books etc. You are passing
your time you spend with the truth is wrong. You read from the Internet. Is it
true or false or appropriate for my child? First you interpret and then you try
to do it. (Participant FG1) (See Appendix F, 185)

| didn't search on the Internet. | mean, it was a lot of bad stuff in this sense.
Serial killers come out of gifted intelligent people. Because it really wants
intelligence. It scared me. No need. (Participant FG4) (See Appendix F, 186)

Well, I took advantage of the Internet too much because | did not take
advantage of the environment because there is no one around us can talk
about this topic. (Participant FG5) (See Appendix F, 187)

On the Internet, the most influential thing in my life was the UYCAP group.
Absolutely. It made me realize a lot of things. Precious people taught me a
lot. Trainings, orientations, etc. in all means. I'd say that's where we most
benefited from it. (Participant IDI1) (See Appendix F, 188)

| started searching on the Internet as soon as | got to the point. (Participant
FG6) (See Appendix F, 189)

They only offered me three books that | can do activities. Besides, | have no
information. Then, | started to also get on the Internet. (Participant IDI7)
(See Appendix F, 190)

I can't get any information from the environment on the Internet. | don't
always see any institution affiliated to the private sector. I can't find anything
I’m a person who's always searching the internet. (Participant IDI6) (See
Appendix F, 191)

There are sites that | follow on the Internet, one of them is UYCAP. I'm
following the Internet, reading books, of course, I'm going through the filter. |
prefer to the ones of academicians or sites like that. (Participant FG3) (See
Appendix F, 192)

The first thing | feel is that I'm not alone. Am | alone or how much are we? |

searched for experience. In the first place, | met UYCAP and things changed
a lot after UYCAP. (Participant IDI5) (See Appendix F, 193)
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4.3.2.2 Report evaluation and interpretation

Some parents receive a report that was prepared by institutions done 1Q test. Some
institutions make verbal explanations to parents about their children. In both cases,
parents say they do not know how to evaluate the information from the report.

As mentioned earlier, ID14 has two gifted children. Here, the participant
talked about her feelings and thoughts when her first child was identified. While
sharing the experiences of the participant, the feeling of helplessness and lack of
solution were deeply felt. This is also the biggest reason why she works with families
who have gifted children later.

I mean, what lies beneath this diagnosis, what this diagnosis wants to tell us?

I did not know them. | was so freaked out. (Participant IDI4) (See Appendix

F, 194)

IDI12 and IDI5 gave detailed information about their experiences. was clearly
observed during the study that It is very important for both to understand the report
because they will support their children accordingly.

My child was identified. So, what should I do now, should I tell the

environment, should | share it with the school, what should I talk to the

teacher, what should I expect from school? How can | support my child at
home and how can | support them in a social environment? What can | do
about education, how am | supposed to take a child's 1Q test? I mean, | was
given a diagnosis, but what does that mean, how can | evaluate it for the
child? I think it might be a good education. (Participant IDI2) (See Appendix

F, 195)

The family is not informed about the results. | mean, here's your kid and he is

brilliant. Your child is genius or gifted. These are said. She and family are

trying to make sense of it. You know, what does this mean or so. | remember,
at that time, | received this information from the tester like pieces by pushing
and asking him. I mean, my goal is not to get scores, but to get information.

(Participant IDI5) (See Appendix F, 196)

IDI13, ID16 and FG6 also emphasized the importance of understanding the

reports for themselves. During the research, the helplessness of the participants was

observed.
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There is also a different process which is annoying that you cannot receive
the test. | mean, I got tested in a very nice place. On which area is s/he high,
on which area is s/he low, which areas needs to be supported, which
professions can s/he choose in the future? The details of all this were given as
a report. But even that's not enough. Your family needs to make sense of that
test, not what it said. | mean, that test must make sense. | mean, the family
needs to get some information about the test from the beginning. | think the
title there is very important for him. (Participant ID13) (See Appendix F, 197)

When we did the test, the woman who did the test said that the result was
very high, and that one level under the top. That's where he wrote something
in a few stages. They said her auditory perception lower than her visual
perception and we need to get her a hobby about that etc. These were not so
detailed, and I did not feel so good at that time. (Participant IDI6) (See
Appendix F, 198)

Then when we got involved, we saw that it wasn't important to get identified.
Because, after being identified, parents really need to be taught how to train
and behave to these children. There was not any serious information about
what this diagnosis is and what it means. (Participant FG6) (See Appendix F,
199)

4.3.2.3 Legal rights

Parents have legal rights after their children are identified like support rooms and like
enrolling their children in a public school of their choice. Most of them do not know
these legal rights. Also, those who know the legal rights do not have enough

information to solve the problems in the legal process.

There must be an education about legal processes. And the schools should be
audited and clarified. (Participant IDI1) (See Appendix F, 200)

The state should be clear about this. Although there is a right, when you
cannot perform, monitor this right and when there is no mechanism to do so,
this is useless. That's how the support rooms are opened, but there's no
support. (Participant 1DI16) (See Appendix F, 201)

Calling national education does not change anything. I mean, the managers
don't know this law, really. Or they know, but they don't care because there's
no sanction. (Participant IDI7) (See Appendix F, 202)

Let me tell you about our elementary school, our own school. Certainly, the
individual training program is never implemented. There is no support
education. It's all left to the teacher's initiative, and I think, by the way, that in
the system we complain about, everything we call system is a teacher.
(Participant FG2) (See Appendix F, 203)
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I don't think it's worth anything in the regulations. Even if we have the right
to say, | can say very clearly. | was school family association in SAC in the
first year, | was vice president. After that, we went to the County National
Education, a lot of places about the children. It was a much emptier space, so
it was obviously in a very bad situation. The Directorate of County National
Education says that the education is free, and any fee will not be requested
from the parents. But the conversation is going forward, and he says that we
are building buildings, opening schools. You can do many things like
honoring and collecting donations and so as the heads of school family
association. (Participant IDI5) (See Appendix F, 204)

...... GRC is really zero about this subject. They only work for the mentally
disabled, no work for superior potential. The manager also agrees this, and he
said if you have a chance, take your child to a school at ......... It was his
solution. After that, | took care of my job with guidance service and | said
them that it is my legal right and they called two teachers from the mental
disability school, one of them was very young. They said that we should
study mathematics or Turkish? Should they do so? So, | said, | don't want any
of this, just contact my child, play chess, solve questions. You can do
experiments and that kind of stuff to address his perception and develop his
consciousness. And then I found out that the child was very interested, and he
loved the teacher. (Participant FG2) (See Appendix F, 205)

Manager said that | can open a support room but there is no teacher and |
don't know when s/he comes either. Or he says what will happen if we open
the support room, | will get the child from the course. He says she won't hear
what the teacher says in class, and the teacher won't tell her anymore. So
subconsciously, he says, don't approach it, you have the right, but he means
it. We see this in many correspondences. (Participant FG5) (See Appendix F,
206)

4.3.2.4 Schools and educational facilities for gifted and talented children in Turkey
One of the issues the parents want to know is to get to know about schools and other
facilities related to gifted children in Turkey. The most popular question is, should
we send our children to a public or private school?
My husband and me graduated from state school and we didn't want to
choose a private school as a family's point of view. However, when | learned
that our son’s language development was able to learn a second foreign
language at the same time in kindergarten, | was cautious at first, obviously.

(Participant FG4) (See Appendix F, 207)

And we sent her to the school of gifted children. It's not a public school, it's a
private school and it's a school for gifted children. She had a very nice
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education there, but we were very worn out until she got there. (Participant
FG3) (See Appendix F, 208)

My son loves to read, he has a large library of books of interest and he is
relaxed after we changed school. | mean, he was very relieved with the kids
resembling himself because the curriculum was very good, and the teachers
were very good for him. But the problem arises there too because the
situation and social life in Turkey is too different from there although they are
happy there. (Participant IDI5) (See Appendix F, 209)

4.4 Twice exceptional
The last master theme is being twice exceptional. The literature on twice-
exceptionality suggests one of the main problems facing twice-exceptional children
is that there is no consensus on the definition of the term disability or giftedness and
consequently the term twice-exceptional. Children who are identified as gifted and
identified with hyperactivity, distraction, dyslexia or dyscalculia are called twice
exceptional (Ronksley-Pavia, 2015).

Parents who have twice exceptional children need more information and
support than others according to the research.

He was doing certain things later than some of his peers and earlier than some
others. When he was little, only one of our relatives told us that he was
different and could be gifted. At the time [ made a research. Let’s say there
are 20 symptoms and only 8 of them are present in my son, others aren’t.
Then, he started preschool when he was three and a half. Disharmony on a
continuous basis. He did not want to go. He was crying on the way to school
and this lasted a year... He was crying in elementary school as well. | mean,
he did not want to go to school at all. After a while, I heard from another
parent that my son and her son were the only two who could not read and
write in the class. At that moment | said WHOOPS! This was an issue and |
called a teacher friend of mine. | said we have such a problem. She wanted to
see his notebook and the way he read. | showed her, and she said that my kid
could have dyslexia. She also suggested that | should take him to a clinic to
get some help. | asked what dyslexia was and when we were at the clinic,
they performed the WISC-R test. We were told he had dyslexia. | asked
questions such as “What is dyslexia? What is the solution? How can it be
cured?” They told me that there was no solution or cure for it. | was already
devastated. I felt as if my kid had caught an incurable disease...... We had the
results in hand, and they gave it to me without even asking for it. | did not
know what these results meant. | later understood what they were. As a
matter of fact, we had some relief. On one side, they say that you have an
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intelligent kid, but you cannot teach him how to write and read. In other
words, I experience the conflicts of the past years in elementary school as
well. (Participant ID17) (See Appendix F, 210)

In fact, there were many doubts. There was autism, dyslexia, hyperactivity,
and intelligence. While investigating all of these, since the age was low, the
result was only superior intelligence This diagnosis was easier, and we had a
lot of trouble with others....I'm going to switch to the dyslexia again...
Unfortunately, our training opportunities are limited, and our report process is
not easy, it is not something to be done with a single report and it is very
important to be identified early. When it is not identified early, the child
wears off, there is a learned helplessness, there is concerns about himself,
there is doubts about himself. He can lock himself completely, put him in a
lock position, and after that, it's hard to even test him. There are too many
prejudices about himself, and there are prejudices that | won't even call the
idea. | mean, why did | change? Why am | reading slowly if I'm smart? Why
I do not understand what I read? Why | say night instead of day? Why can't |
learn the watch? etc. At some point, the child doesn't believe in you, does not
believe in your flattering or appreciation. He's in just what he can't prove in
his head, so he says if I'm smart, | must do it. Believe me, when you don't
explain it to the kid, you're on the edge. (Participant IDI1) (See Appendix F,
211)
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CHAPTER 5

DISCUSSION

This final chapter of the study will begin with summary of the current research,
followed by a reflection of each master theme in relation to the literature. Then, the
strengths and limitations of the study will be presented. The last part will be the
recommendation of primary school age gifted children’s parent education program

and recommendation of further researches.

5.1 Summary of the research

This study aims to identify the educational needs of parents of primary school age
gifted children. To accomplish this, both focus group and in-depth interviews were
used in order to gather thematic qualitative data from parents. The design of research
is an exploratory design in order to deepen the understanding of each participant’s
lived experiences. Using this design, the followings research questions were
investigated: (a) What do parents need to learn after their primary school age
children are identified as gifted? (b) What is the educational support program that
should be provided for the parents?

Thirteen participants took part in the study. Six of them were in focus group
study and in-depth interviews were done with seven participants. All participants
have primary school children identified as gifted. The ages of the focus group
participants vary from 35 to 45 years of age; however, the age range of the
participants that took part in the in-depth interviews were from 38 to 48 years. The

education levels of the participants both in the focus group study and in the
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interviews vary between high school and doctorate levels. All participants are
married.

The study employed qualitative data that was collected with semi-structured
14 questions in focus group study and three questions in the in-depth interviews.
Descriptive coding that summarizes in a word or short phrase of qualitative data was
used for analyzing rich data, which is also called topic coding.

Analysis of the qualitative data revealed four master themes: theory &
practices and out of school activities, before and after identification, personal

development and twice exceptional.

5.2 Reflections on themes
The meta-analysis of Kim and Choi (2002) that based on parental involvement and
gifted development, includes 15 studies and 37 variables from 539 articles and 463
studies most of them are quantitative. This shows that qualitative studies on parental
involvement of gifted development are rare. They also do they is loaded with
qualitative results ignore to consider asking questions such as what and why about
the supporting of parents of gifted students. Moreover, research specific to parents of
gifted children in Turkey is noticeably scarce. Little quantitative and virtually no
qualitative research with or about parents of gifted children is currently available
(Eris, Seyfi & Hanoz, 2009).

In this study, four master themes occurred after analyzing the qualitative data
from focus group and in-depth interviews. In this part, each theme will be presented

in relation to the literature.
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5.2.1 Reflection on theory & practices and out of school activities

The first theme is theory and practices, and out of school activities. There are three
sub-themes under theory and practices; physical development properties, emotional
development features, social development features and out of school activities.

According to Webb, Gore and Amend (2007) families are often looking for
information about their children's differences. They want to learn positive discipline
and appropriate education methods, positive guidance techniques. They also ask for
support for communication and sibling relationships. Also, Jarosewick and Stocking
(2003) conducted a quantitative study with 900 families and they found that parents
wanted to learn more about their child abilities through talent programs.

In this study, like Webb (2014) said, it appeared that parents want to learn the
differences of their gifted children in terms of physically, emotionally and socially.
Even though parents in the research want to learn about physical development
processes and physical sensitivities, their difficulties they faced are to understand and
manage their gifted children’s emotional sensitivity, perfectionism and tolerance to
failure.

These were the subjects most of the parents shared during the studies. One of
the most striking subjects during the research was the participants' doubts about their
child's development. Most of them thought that it results of their own way of raising.
At this point, it can be said that the participants with only two gifted children are
much more confident in their observations in the second child. The participants'
sharing of emotional sensitivity was supported by examples from all areas of lives of
their gifted children. Some gave examples related to family relations, while others
gave examples of the experiences of gifted children about school and teachers.

During the study, it was observed that parents were generally worried about their
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children's emotional sensitivity. In the study, it was realized that the approach of the
relax mothers to this feature of gifted children of their children affects the feelings of
the mothers, like low anxiety and low stress.

Gifted children are generally intense, more sensitive than his/her age peers or
more withdrawn and quieter (Daniels & Meckstroth, 2009). They may appear as
hyperactive, disruptive, noisy, dramatic, hugely excited but also quiet, shy, extremely
tearful, deeply saddened at times, depending on their temperament, their environment
and emotional state they are in (Probst & Piechowski, 2012). Emotional intensity
consists of strongly intensified feelings and emotions, which can be positive and
negative. Gifted individuals can be very much aware of other people’s feelings and
emotions and may identify with their feelings (Piechowski, 2006; Daniels &
Meckstroth, 2009).

Dabrowski coined the term overexcitability, which describes the inherent
inclination to react intensely to individually different stimuli and amplifies emotional
growth (Daniels & Piechowski, 2009). His theory viewed the development of the
gifted individual as a development, and not as a manifestation of pathology, illness,
or psychoneurosis (Colangelo & Wood, 2015).

Emotional sensitivity is one of the subgroup themes of emotional features.
During this study, most parents shared their troubles that they faced while raising
their children because of emotional sensitivity of their gifted child. Foster (2000)
made a qualitative research with six families, and the main findings are perceived
greater need for academic and emotional supports for gifted students and their
families. The family, the personality and the intelligence level of gifted child are all
important supporting components in their social-emotional health (Saranli & Metin,

2012). This study shows that the emotional sensitivity of gifted children is one of the
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subgroup themes that families want to learn how they can manage and understand
their sensitivity.

Although there is no complete definition of perfectionism, many important
features have been emphasized in the literature. The most striking feature is the
setting of extreme personal standards on performance. Perfectionism is not being
happy with anything that does not have high standards (Afat, 2012). Almost all gifted
children are perfectionist.

Most parents declared that they need support to manage this situation. Almost
all parents discussed in greater depth their experiences about their gifted children's
perfectionism and tolerance to failure. According to the literature, most students
prefer doing nothing instead of doing their best because they do not want to risk the
failure. The thought of failure leads to anxiety. It is very difficult for gifted children
to overcome this concern (Afat, 2012).

Most of the families shared the effects of perfectionism and tolerance to
failure on the child's psychology in both focus group and in-depth interviews. One of
them shared the feeling of fear of the future of their gifted child. In this study,
perfectionism and tolerance to failure are the subjects of parents want to learn how
can they do in order to help their children and to manage this situation.

During the study, their perfectionist structure and their intolerance to failure
is one of the issues that families of gifted children talk about for a long time. It was
seen that they were very willing to share and explain the examples they experienced
in this subject. Particularly in the focus group study, the sharing of one participant
led the other participant to elaborate the subject with similar or different examples.
Seeing similarities has been observed as a comfort factor for parents. This is one of

the problems that most families try to solve in their own way. It has been observed
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that parents’ knowledge about this feature of gifted children is important for both
gifted children and families.

In terms of social development features; gifted children are highly sensitive
towards social problems and therefore try to find solutions. They attach importance
to the needs of others, feelings and thoughts (Afat, 2012). They are also socially
superior to their peers (Cuts & Moseley, 2001). According to Silverman (1993),
although they improve socially, they may also have psychological problems related
to loneliness and conflict between their ideals and community requests.

In the current research, when the social environments of gifted children in
primary school are considered, school and peer relations gain priority. In general,
although gifted children want to be in contact with intelligent equals during the
socialization process, they show similar characteristics with their peers emotionally.
It becomes challenging for gifted children with such emotional intensity to relate to
their non-gifted peers. They can become disappointed in and frustrated with others
who do not feel as deeply, not understanding why others are not as affected. They
can feel odd or different when others do not share their views.

Because of all these reasons, most of the families stated that their children
contacted older people. This situation causes troubles for gifted children in terms of
socialization. In this study, most parents shared that their gifted children who have
problems in socialization often find solutions to behave like others. According to this
study, parents want to learn how perfectionism and emotional sensitivity can impact
the socialization of gifted children in both positive and negative ways; also, they
want to know the ways of overcoming this trouble. According to NAGC, parents and
adults in children’s lives need to stay in tune with their specific child's needs, and

help shape a strong framework for social-emotional health (http://www.nagc.org).
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The sub-theme, social development feature, is directly related to the NAGC approach
to the gifted children’s social and emotional health.

One of the most striking sharing of participants in terms of social
development processes during the research is that gifted children prefer elder people.
The parents stated that the biggest reason for this was that their like-minded idea
peers searched. It can also be said that this feature makes social communication more
fragile for gifted children with high emotional sensitivity. In their examples of social
relations, parents said that their children did not reflect their developmental processes
in order to be like and like others. This has been observed as one of the important
issues that parents have difficulty in finding solutions during the research.

Neihart, Pfeiffer and Cross (2015) emphasize that gifted children spend time
with like-minded age peers as well as like-minded idea peers. Varied groups of
friends are essential to meet children's needs at different levels of growth. At this
point, the importance of out of school activities emerges, that is the fourth and last
sub-theme of the first master theme. One of the most common things that parents
said during the research process was that they were looking for out-of-school
activities for their children after identification. Almost all parents both focus group
and in-depth interviews declared that one of the most important reasons for this was
the lack of state education and training for gifted children.

In web site of Special Education and Guidance Services General Directorate
of MoNe, there are useful documents for both families and teacher (General
Directorate of Special Education and Guidance Services, 2014). One of these
documents is about the advices for the families. There are a number of activities that
parents and their children can do together. The other document is the family guide

for parents whose children identified as gifted. Although there is a lot of valuable
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information in this guide, it does not provide information about the out-of-school or
home activities for families.

Because of all that reason, families are in contact with private institutions due
to lack of state-provided facilities, but they cannot decide which activity is right or
suitable for their children. Some parents during the research share that the person
who would contact the gifted child should know the characteristics of gifted children.
Parents feel like that they are really on their own to come up with a custom plan for
their children.

This subtheme has not been found in any educational program in the
literature. There is only one public school in Istanbul for genius SACs students
whose 1Q levels are over 150. Except this, only in SACs, differentiated and enriched
education are provided by MoNe. As can be remembered, there are a few NGOs that
offer extracurricular activities with special courses on weekends or summer period.

Families are looking for out of school activities to support their children. In a
sense, they feel lonely. This issue has been shown in the research results as the need
for education and the need for guidance. There are two main issues according to the
research. The first of these is the need to be informed about institutions operating
outside the school. The second is about the activities that can be done at home.
Briefly, gifted children parents want to know how they can support their children

with out of school activities.

5.2.2 Reflection on before and after identification
The second master theme is before and after the identification. Identification of
children as gifted can be seen as an important breaking point in the lives of both

parents and their children.
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Under the master theme, there are two sub-themes before identification and
after identification. Observation is the key point of the before the children are
identified and has two subgroup themes like family observation and teacher
observation.

Parents are the primary teachers or educators of their children. For this
reason, they should be very vigilant in observing extraordinary behaviors as they
interact with their children, especially at the infancy since some of the signs of
giftedness are unusual alertness in infancy, early and rapid learning, and rapid
language development as a child (Dorette, 2013).

Parents and families have also been described as the most critical component
in the translation of talent, ability and promise into achievement for gifted
individuals (Olszewski, Kluike & Buecher, 1987). According to Robinson (2000),
parents shape their children’s lives and influence on their children’s development in
terms of encouragement, motivation and daily interaction. Moreover, being parent of
gifted children is a complex variable because of asynchronous development,
heightened sensitivity in emotional, and other areas, and tendencies toward
nonconformity. These all variables make parenting of gifted children multifaceted
and complicated (Neihart, Reis, Robinson & Moon, 2002).

Lee and Olszewski-Kubilus (2006) emphasizes the importance of parent's
assessment for identification of children because their strengths and weaknesses can
be known through true observation of parents. McBee (2006) stated that the
evaluation of the parents about their child's giftedness was generally accurate.

Knowledge of their own child’s ability informs parents’ perceptions and
understanding of the gifted label (Jolly & Metthews, 2012). During the research

almost all families talked about the observed differences from other children before
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they identified as gifted; physically, emotionally, socially etc. All parents both in
focus group and in-depth interviews had two main approaches; if it seems to me and
the child is different because I'm interested. Although parents may think of their
child as gifted, they often refrain from labeling their child as such (Jolly &
Metthews, 2012).

It is obvious that observation is very crucial factor while raising children.
Though there may be outside pressure not to accept a gifted or talented label,
sometimes that designation is the one thing that can save a child from being
misinterpreted and misidentified (fordhaminstitute.org). Parents should be the
experts on their own children, especially when it comes to giftedness.

According to the current research, parents need to know whether their
observations are or not, how they can learn it, how they can evaluate the observation,
how they can help their children after they know and understand their truths.

Since there is no one general way of viewing a gifted child, it is important
that parents and teachers have the knowledge of the different characteristics of
giftedness in order to pinpoint them when students exhibit them (Dorette, 2013).
Precisely at this point, the second subheading teacher observations stands out.
Undoubtedly, in the development of children, the observations of the teachers as well
as the observations of the parents are critical important. In both focus group and in-
depth interviews, almost all parents shared teachers' feedback about observed
differences in the child. In this study, one of the needs of parents is to know the
importance of teachers’ feedback and behave accordingly. Also, parents need to
know how they can cooperate with the teachers because parents often possess
additional information about their child’s intellectual abilities that may not be

recognized in the regular classroom setting. This input can be a powerful component
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in identifying of children. The literature emphasizes the importance and need for
parents to share this information (Jolly & Metthews, 2012). Teachers' perceptions
will shape their support for gifted children's cognitive and social development
(Eraslan Capan, 2010). On the one hand, the teacher gains quality in the education
process with his knowledge, skills and attitudes, while on the other hand s/he plays a
critical role in the acquisition of the behaviors in the education program by the
methods, techniques and strategies applied, and thus causes the increase of student
qualifications (Daglioglu, 2010). Moreover, many international programs to
strengthen children's education; stresses the importance of family participation and
emphasizes the necessity of parent-teacher cooperation. These developments are of
great importance for the future of the society as well as for the researchers in this
field as well as the realization of education together with the developing social
environment of the child (Afat, 2012).

The second and the last sub-theme of this master theme is after identification
consists of parents’ psychology after identification process and informing child
his/her giftedness.

There is a study, which criticizes the literature on parenting gifted learners
1984 and 2010 (Jolly & Metthews, 2012). According to the article, there is only one
research was done qualitatively with six families and the main findings is perceived
greater need for academic and emotional supports for gifted students and their
families. Also, according to Webb, Gore and Amend (2007), with family education,
families provide learning from social resources within the social support system and
improve their defensive skills and overcome feelings of loneliness. In his 2003 study,

Ritter examined the value perceptions of the mothers who participated in the Active
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Parenting Today (Popkin, 1993) program and the sharing of mothers within the
group with each other was a beneficial effect of the group.

During the research; after identification of children, parents stated that they
had both emotional and psychological problems. In this case, understanding and
supporting families becomes important. Another important issue is whether the
identification of giftedness will be shared with the child or not. One of the topics that
parents talk about for a long time in both focus groups and in-depth interviews is
what they feel and experience after identification. Some parents stated that they were
expecting this, while others were talking about an increased level of anxiety. Some
stated that they did not want to have the test, while others said that the identification
relieved them.

In fact, having a gifted child should not be exaggerated or underestimated.
The emotion experienced by the families after the identification is indicated that they
should be supported in this field. Especially the anxiety of having a gifted child can
be explained by supporting with literature about the area where it can be normal.
According to the current research, parents need it.

The last subgroup theme of after identification is informing the child his/her
giftedness. In the field research with parents, | noticed that the most curious issue is
whether the identification is shared with the children. It is observed that parents
faced this dilemma, especially when their children felt differently in a social
environment of children in school or relationship with their peers. This was the same
in both focus groups and in-depth interviews.

In the study, the parents shared their knowledge and opinions about whether
or not the identification should be told. Some parents advocated not to say, while

others gave examples of the negative impact of not saying on the child's life. The
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only thing in common was that they all wanted to know which approach was right.
Also, if they had to, they needed training on how to say it.

Leana-Tascilar explained this subject in her seminar in Bogazig¢i University
on 30" May 2017 as follows;

Should a child identified as gifted be given this information? Although there
are different opinions, psychologists have agreed that “it should definitely be
said”. The thing to be aware of is how to say it. Tascilar explained the results
of a 1998 study conducted by Claudia M. Mueller and Carol S. Dweck at
Columbia University to provide a solution for parents. In the research, a
problem is solved to the students divided into two groups and as a result,
praise of the labor of one group of students and the intelligence of the other
group. In the second stage, researchers give the same groups two selective
questions and one is difficult and the other is easy. Children whose work is
praised prefer to solve the difficult question while those whose intelligence is
praised solve the easy question. According to Tascilar, the intellectually
praised children choose the easy question because they do not want to risk
their position in the eyes of the researchers. The praise of intelligence triggers
the sense of perfectionism in these children negatively and causes stress and
anxiety.”

Parents want to know the answer of the question: should a child identified as
gifted be given this information?” and how? During the research, almost all parents
often said,

Let the educators tell us what is right and what is wrong and guide us. In this

sense, we need much education and know. Our aim is to do the best for our

children, but we cannot distinguish which information is correct when we
want to access information.
5.2.3 Reflection on personal development
The third master theme of the research is personal development. This master theme
which divided into the two sub-themes; (a) communication and communication
management in families and (b) Information needs. Each sub-theme has subgroups.
The first sub-theme, communication and communication management, is divided
into three subgroups; (a) self-improvement, (b) family communication and (c)

communication with others related to gifted children’s lives. The second sub-theme,
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information needs, divided into four subgroups; (a) Internet literacy, (b) report
evaluation and interpretation, (c) legal rights and (d) schools and educational
facilities for gifted and talented children in Turkey.

During the research, both in focus group and in-depth interviews, almost all
parents shared their experiences and troubles related to themselves, their families,
their relationship with other people and institutions that influence the children’s
lives. All this sharing information causes to think that these subjects are very crucial
for parents whose children identified as gifted.

According to Moon (2003) parents can do many things in order to support
their gifted children as follows;

e Parents can help children develop self-knowledge by encouraging them to
try many different activities to discover where their interests, abilities, and values lie;
e Parents can help by pointing out stereotyping in the media, modeling
unconditioned choices in their own lives, valuing education as a way to move beyond
the prescribed norms of a local community, and encouraging autonomy and self-

direction.

e Parents can model effective behaviors in order to help their children
appreciate and understand different personalities and points of view; parents can help
children develop personal talent by encouraging increasing levels of independence
and personal decision making and can also encourage their children to become
involved in extra-curricular or community activities that fit their interests and talents;

e Parents can influence the development of optimism in their children by
providing both support and autonomy. Children feel supported when parents listen to

them and express unconditional love.
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e Parents can promote autonomy by providing opportunities for independent
decision-making and encouraging the pursuit of individual interests.

e Parents can help their gifted children develop strong problem-solving skills,
because such skills foster resilience and optimism. Parents can also model optimism
in the face of their own setbacks and provide feedback that encourages optimism.

It is obvious that for doing these things, first of all parents should develop
themselves in order to support their children. According to the Freeman (2000),
parents must be aware of their own feelings, in bringing up children who can
demonstrate their gifts. at this point self-improvement of the parents gains more
importance.

During the research, most of the participants mentioned that self-
improvement is a necessity for them, especially after their children have been
identified as gifted. Almost all of them thought they needed to improve themselves
personally. According to this study, they want to know emotional intelligence, basic
psychology etc. and they want to understand themselves why they feel like that while
raising their children (lived experience naturally change from one to another). Also,
they want to learn which sources they should read, watch or follow because almost
all of them are worried about not will be able to support their children.

Stress management was unpredictable subject for the researcher before the
pilot study; there was no question about that. After the pilot study, it was seen that
another area where support was needed is stress management. Parents feel pressure
as a result of emotional and thinking processes that take place before and after
identification. Relations within the family, relations with the school, teachers and

other parents, relations with the extended family and the reality of little support
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coming from state and society for the gifted and talented kids, and the uncertainties
awaiting the families are the basic factor that creates a stress on them.

Mothers of gifted children are reported to have significantly higher levels of
parenting stress than mothers of typical children, child factors being significant
predictors of parenting stress, and child factors were able to predict membership in
the gifted or typical group (Bishop, 2012).

Parents of gifted children are experiencing varying degrees of stress. The
parents are regularly faced with a variety of challenges, particularly with the schools
and the education of their gifted children (Ballam & Moltzen, 2017).

During this study, parents mostly talked about anxiety. Many said that the
differences of their children find it difficult to manage the stress they bring to their
lives. There were also parents who described the situation with the word trauma.
Eventually, stress management is one of the areas where families want to receive
support through education.

When family communication is mentioned, it means communication between
mother, father and children. Family communication is important when raising gifted
children because they have high sensitivity and different characteristics.

The importance of the relationship between parents and children in the
development of a healthy personality and adaptation to the social environment in
which the child lives is becoming more and more understood. Successful
relationships within the family help children to be happier, friendlier, depressed and
constructive (Yavuzer, 2004). The evaluation of the methods and results of child
rearing among the parents who are educated and those who are not educated and are
excluded from education programs also shed light on the positive contributions of

family education programs (Kagitcibasi, 1997)
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In terms of communication between parents, cooperation and responsibility
sharing are important in raising children. There are many reasons why the majority
of the participants are mothers, and some reasons may be that fathers stay away from
the subject because of their responsibilities in their lives and their preferences.
According to Cornell (1983) mothers adopt this definition when the child is
identified as gifted at school as a result of family inheritance and that fathers are
more skeptical. In addition, Silverman (1986) emphasized while fathers perceive
giftedness as success, mothers perceive it as developmental difference.

During the research, most mothers complained that their husbands do not
understand themselves and their children. Many also said their husbands accuse
themselves of exaggerating the situation. Many of them also mentioned that fathers
are not willing to participate in the education of being gifted parents and do not want
to improve themselves. On the other hand, some of the fathers claimed that the
children were spoiled by the mother. Some participants mentioned that their spouse's
after identification period attitudes changed.

As it is known and supported in the literature, the cooperation of parents is
important while raising children. This situation becomes even more important,
especially when considering the characteristics of gifted children. During the
research, mothers expressed their demands about the importance of father education.
When the need for education of parents of gifted children is evaluated,
communication between parents is one of the conditions that must be addressed.

During the research, it was seen that sibling relationship is another
educational need of parents. In the literature concerned, Keirouz (1990) identified six

concerns of parents; included family roles and adaptations, sibling relationships,
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parental self-concept, neighborhood and community issues, educational issues and
the development of the child.

The identification of one child in a family as gifted changes the dynamics
with other siblings who are not identified. Research has sometimes indicated that
labelling a child gifted can have negative effects on siblings (Reichenberg & Landau,
2009).

Another research was done by Colangelo and Brower in 1987 with 53
parents, 28 siblings and 38 gifted. The result of this quantitative research is that
siblings and family units were not impacted negatively by using the term gifted. In
fact, all members of the family reported having a positive feeling about the label.
Also, long-term use of the gifted label (five or more years) does not appear to have
any long-term negative effects on the gifted child, his or her siblings, or parents.

Sibling communication is an important part of family communication. During
research, parents said that they sometimes have problems in balancing this
communication. After the child is identified as gifted, it is even more important for
families to manage, to consider and to understand child's sensitivities and
differences.

It is clear from the above sections that the family plays a significant role at
the development and maturation of the gifted child (Reichenberg & Landau, 2009).
According to the research, one of the educational needs of parents is communication
with siblings.

Besides these needs of communication, another need is related to the macro
environment of parents of gifted children; like relatives, teachers and school, and all

is under the personal development master theme.
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Parenting practices might be susceptible to social contagion, given how often
parents, relatives, and neighbors discuss child rearing and witness each other’s
family interactions (Prinz, 2019). In this study, in general, the issue of
communication with relatives was discussed as sharing the identification of children
as gifted. Some participants talked about the possibility of having problems with
pressure or misunderstanding by relatives if they share identification of children.
Effective communication skills with relatives are one of the needs of parents. They
want to learn how they can manage this communication.

The other educational need of parents is communication with teachers.
According to Solow (2001), parents raise their gifted children according to their
perception of them. Parental perceptions influence the perceptions of teacher in terms
of identification of gifted children (McBee, 2006, 2010). Also, Jolly and Matthews
(2012) emphasize that parents have additional information about their children’s
intellectual abilities than teacher.

It is known that teacher is very important during primary school. Especially
the communication of the gifted children with their teachers is important in terms of
the child's perception of school and life. During the research most parents shared
their bad experiences about the communication with teacher of their gifted children.
They believed teachers did not adequately provide the gifted child with
informational, appraisal or instrumental support; and emotional support. On the other
hand, few parents share positive experiences with the teacher of their gifted children.

Although several positive examples have been shared, learning effective and
efficient communication with teachers is one of the educational needs of parents.

Communication with school is the last subgroup theme of communication

with others related to gifted children’s lives. In this study, participants shared an
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experience and observations about the school period, like parents of other students
and management of school. Most parents said that they faced with school problems
before and after the identification period.

According to Shichtman (1999) some parents did not believe that academic
needs of gifted children could not be fulfilled in the school. Duncan and Goddard
(2005) emphasized that gifted programming options seems very limited to the eyes
of parents. According to the article of Renzulli (2000); teaching specialists, teachers
and parents should work together to provide options for special services for students
in the school. Renzulli also emphasized the following sentences in his article (pp.97);

Research tells us that students who score high on IQ tests are also likely to

get high grades in school. Research also has shown that these test-taking and

lesson-learning abilities generally remain stable over time. The results of the
research should lead us to some very obvious conclusions about schoolhouse
giftedness: It exists in varying degrees; it can be identified through
standardized assessment techniques; and we should therefore do everything in
our power to make appropriate modifications for students who have the
ability to cover regular curricular material at advanced rates and levels of
understanding. Curriculum compacting a procedure used for modifying
curricular content to accommodate advanced learners, and other acceleration
techniques should represent an essential part of any school program that
strives to respect the individual differences that are clearly evident from
scores yielded by cognitive ability test

Research points to a direct link between parents’ involvement in their child’s
education and subsequent achievement, attitude, and behavior toward school
(Freeman, 2000; Hill et al., 2004). Parents are the most critical component of the
translation and explanation to ability into the school environment (Olszewski,
Kulieke & Buescher, 1987). Parents also play an integral role in the home setting
regarding problem prevention and solution finding in relation to their children’s
education (Webb, Gore and Amend, 2007). According to Fordnam Institute (2008),

past decade researches’ focus has shifted to schools and teachers whose unintended

effect on gifted children.

142



During the current research, some participants shared experiences of parents
of other students in communicating with themselves and their children. In Turkey,
especially after 2016 parents began to be aware of this subject and started to talk
about their children's 1Q level. This year is the year SACs started tablet exam for
primary school children whose teachers guess they may have high potential. After
this time, this subject began very popular among parents in the school. Some parents
began to compare their children by making it a subject of ambition. There was even a
change in their attitude towards gifted children in the class. This was one of the
prominent issues both during the research and in non-research conversations with
parents. Even in social media groups, the fact that there are groups named Mothers
with SACs can be considered as a reflection of this.

Additionally, one of the information received from the participants in this
study was that there were differences in the way public and private schools deal with
the issue. A few parents gave feedback about the training they received from a
private school for gifted.

Despite all these positive or negative experiences and knowledge about
school environment, almost all of them expressed their desire to learn how to manage
communication with other parents and the school.

In addition to the educational needs mentioned so far, another sub-theme that
results from the analysis of the educational needs of families is the need for
information. This sub-theme is grouped under four sub-themes. These are Internet
literacy, report evaluation and interpretation, legal rights and school, and educational
facilities for the gifted and talented in Turkey.

The Internet and search engines are one of the most widely used ways to

access information. Many parents have searched for information before and after
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identification of children. Information from the Internet is not always accurate, in
other words there is information pollution on the Internet. Being able to distinguish
information is called Internet literacy. Although participants mentioned that they
mostly used the Internet as a research tool, at the same time, all said that they were
not sure whether the information they received from the Internet was correct.

The other need of parents is that parents want to know how to evaluate the
information from the report. Questions about 1Q testing come up for nearly all
parents of gifted children. Parents can understand some basic information about
testing, but they will no doubt have many more questions (Bainbridge, 2018).
Matthew, Foster, Boazman and Reeves (2014) in the article of National Association
of Gifted Children web site, exemplified family questions after learning their child is
gifted.

After an assessment, parents often ask us, “Is my child gifted?” However, it’s

more productive to ask, “Does my child have abilities that are advanced,

compared to others his age?” and, “Does he have areas needing special
attention? In order to answer these questions, parents can request the
following; results by academic subject areas, degree of advancement and
scores in percentile.

According to this article, if a child is mathematically gifted, parent will want
to take an answer of the questions like that: how far advance is he/she? or what level
of programming does he/she need?

Many parents can be confused about 1Q testing and they want to learn the
meaning of test score. This is one of the need of parents according to this study.

Another educational need of parents is about legal rights. Parents have legal
rights after their children are identified. Most of them do not know these legal rights.

Also, those who know the legal rights do not have enough information to solve the

problems in the legal process.
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Moreover, support-training rooms are opened in schools for students who
special educational needs. It is compulsory to open a support training room when
someone from the above-mentioned group requires it. The support training services
provided in the support training room are given during the school hours. In the
support training room, firstly, the course is taught in the class in which the student is
enrolled. However; in accordance with the program prepared for the students who
need special education in order to benefit from the support education room, a
different course can be given with the completion of the course hours in the weekly
course schedule. The weekly course hours that the student will take in the support
education room is planned not to exceed 40% of the total course hours per week
(General Directorate of Special Education and Guidance Services, 2014).

In accordance with the regulations of the support training room, it is
obligatory to open a Support training room in schools and institutions where gifted
students are studying. According to the research, many parents have problems school
management because the school management do not have enough information about
supporting training room and they do not want to open this room and gave wrong
information to the parents. Some managers in the school say that what if we open
support training room, there are no teachers to work with. Some parents say that the
regulation does not work unless the regulations are applied.

GRC is a government agency that makes identification. In this context, the
mentally handicapped group and the gifted group are determined by the identification
of this unit. According to the research, parents think that they support and pay more

attention to mentally disabled people in these centers.
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As a result, one of the educational needs of parents is to obtain information
about legal processes, to know how to follow a path as they face a problem and how
to seek their rights.

The last subgroup theme of information need is school and educational
facilities gifted and talented children in Turkey. One of the issues the parents want to
know is to get to know about schools and other facilities related to gifted children in
Turkey. The most popular question is, should we send our children to a public or
private school?

According to the research, parents want to know whether there are schools for
gifted students in our country, the advantages and disadvantages of public and
private schools, important criteria for school selection and other educational

opportunities.

5.2.4 Reflection on twice exceptional

The most asynchronous gifted learners are often those with learning disabilities,
commonly referred to as twice exceptional or 2e learners. This combination requires
additional support at home and at school (Foley-Nicpon, Assouline & Colangelo,
2013).

Parents should also be aware that a full-scale 1Q score does not always
accurately reflect ability. Large gaps in sub-scores (particularly in the areas of
working memory or processing speed) may be an indicator of a possible learning
disability or twice-exceptionality (Assouline, Foley-Nicpon &Whiteman, 2010).

According to Hishunuma’s (2000) quantitative study with 98 parents, parents
perceived that the specialized school for twice exceptional learners was more

successful at serving 2e student than previous schools.

146



There is one group of adults who have ignored the myths about giftedness and
forged ahead in the area of twice-exceptionality: parents (Assouline, Nicpon &
Huber, 2006). According to National Association of Gifted Children in twice
exceptional part, which includes in information and publication, twice exceptional
explains as follows,

Twice-exceptional children often find difficulty in the school environment,
where organization, participation, and long-term planning play a role. They
can be highly creative, verbal, imaginative, curious, with strong problem-
solving ability, and a wide range of interests or a single, all-consuming
expertise. However, at school, they may have difficulty keeping up with
course rigor, volume, and demands--resulting in inconsistent academic
performance, frustration, difficulties with written expression, and labels such
as lazy, unmotivated, and underachiever. All this may hinder their excitement
for school and be detrimental to their self-efficacy, self-confidence, and
motivation.

The article of Canteralla (2019) in Twice Exceptional Children’s Advocacy
web site, she describes the situation of parents whose child is 2e.
When your kid is 2e, those kinds of relationships don’t always work out.
Classmates may not like your child. Or their parents might not like your child
or are unwilling to watch them without you present. Sometimes people think
you must be a bad parent and that is why your kid is so “weird.” Whatever it
is, you are the parent of “that kid” and that can be a social death sentence. |
learned this with my son. It was not so obvious when he was in pre-school,
but I probably didn’t register the snubs and declines because I was working
full time, juggling two kids with different school schedules and | had the
friends I had made though my daughter. But once my son got to elementary
school, there was no ignoring the difference.

Parents who have a twice exceptional children needs a more information and

support than others according to the research.

5.3 The strengths and the limitations of the study
As every study, this research has strengths and limitations. According to the

literature few studies have been conducted about parents of gifted. Although studies
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on the field have emphasized the importance of parents, few studies have been
conducted on the educational needs of parents. Also, MoNE emphasizes lack of
parent guidance program tailored for the gifted. In Turkey, research specific to
gifted education is noticeably scarce. Little quantitative and virtually no qualitative
research with or about parents of gifted children is currently available. This research
was done with qualitative research techniques in order to determine the educational
needs of the parents after the children in primary schools were identified as gifted.
This can be considered as a strength. According to Webb, Gore and Amend (2007),
the most effective parent program is shortly after the time after the same age
children's identification. This can be considered as another strength.

On the other hand, several limitations of the study can be described. First, the
sample was defined purposefully, but that resulted in reaching only mothers and no
fathers as respondent. The attendance of the fathers would enrich the result of the
study. Secondly, the age of participants’ children was limited, only the primary
school age gifted children’s mothers were considered as participants. It would be
better of mothers different age groups were included in the study. Thirdly, for the
generalizability of the data to be higher, similar studies should be conducted in
different age groups of gifted children of mothers. Finally, another limitation is that
the research cannot determine and consider the needs of families in other provinces

in Turkey's research.

5.4 Recommendations for future primary school age gifted children’s parent
education program
In this section, considering the findings of the study, suggestions for future education

programs will be explained. During the research, parents shares their experiences,
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thoughts, feelings, wants and needs after identification of their primary school age
children as gifted. According to the result of the research, four master themes, eight
sub-themes, fourteen subgroup themes occurred. While planning a parent education
program, their education needs analysis can be done in the light of these data. On the
other hand, the education program should be designed from the perspective of adult
education. The aim of program planning is to design an optimum learning
environment to the learners (Abdrahim, 2008). It is recommended Caffarella’s
(2002) interactive program planning in order to design a parent’s education. She
highlights six components; discerning the context, identifying program ideas,
developing clear program objectives, designing instructional plan, formulating
evaluation plan and devising transfer of learning plan. Because everyone may have a
different learning style, it may be planned to increase the effectiveness by including
activities for different learning styles. In this context, different methods such as
narration, role playing, case study, warm-up games, play, discussion, question and
answer may be used. The use of methods for different learning styles is an indication
of the importance given to families and the subject.

Another recommendation is to consider primary school age gifted children’s
fathers’ educational needs for further research. It is crucial that the topics and content
of the parent education program are directly matching with the needs of the specific
participants (Gadsden, Ford & Breiner, 2016).

The last recommendation is that sustainability of the education. One of the
demands of the parents is sustainability. According to them, trainings sustainability
can yield effectiveness and efficiency. In this regard, the structure of the potential
support should be identified and evaluated in future stages. Participants explained

this desire as following;
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Sustainability is important because our children are growing. What you worry
about today will not be tomorrow's problem. (Participant IDI2) (See
Appendix F, 212)

For example, the most important thing for me now, yes, they have the

potential, what will happen next when they come to life, or that is the most

important thing. OK, you get some academic success in school, but academic
success and life success are very different things. How these children's
potentials should be used in the future, which professions they should choose,
where they should be directed. Because you may not be able to evaluate an
existing potential correctly in every professional group. Therefore,
sustainability of trainings is very important. (Participant IDI5) (See Appendix

F, 213)

5.5 Recommendations for future research

As can be remembered, it is important to study educational needs of parents whose
primary school age children identified as gifted in Turkey because of the lack of the
studies made in the field. In the future, it is suggested to focus on more studies
related to educational needs assessment of parents of young children. Although the
qualitative method gave the opportunity to gather a wide range of information about
participants’ perceptions, a mixed method including both qualitative and quantitative
analysis can be used in further research.

Another suggestion about further research is related to the sample. In the
following studies fathers should also be included in terms of assessing the
educational needs of parents. This gives the researcher the chance to look deeply in
gender differences considering parental needs.

Studying with larger groups of participants in future field studies is the last

suggestion.
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APPENDIX B

INTERVIEW QUESTIONS OF PILOT STUDY

Period before Identification(Tantlama dncesi)

1. What were the symptoms that led you to think that your child was different?

(Cocugunuzun farklr oldugunu diistinmenize sebep olan belirtiler size gore
nelerdi?)

2. What was the main reason that pushes you to make a test for your child?
(Sizi test yaptirmaya iten temel neden neydi?)

3. What were the reactions your children received from his/her surroundings?
(Cocugunuzun ¢evreden aldigi tepkiler nelerdi?)

4. Did you take consultancy about whether your child needed to take a test?
(Test yaptirmaniz gerekip gerekmedigi ile ilgili danismanlik aldiniz mi?)

5. According to what criteria did you determine the institutions you choose for
identification? Have references and reliability been considered?
(Tanilama igin segtiginiz kurumu neye gore belirlediniz? Referanslarina ve
giivenililigine dikkat edildi mi?)

6. Did you share your testing process with your child? How did you share it?
(Cocugunuzla test siirecini paylastiniz mi?nasil paylastiniz?)

7. How was your parent-child relationship before your child was identified as
gifted?

(Tanilanma éncesinde anne baba ¢ocuk iliskileriniz nasildi?)

8. Have you taken support from any psychologist or pedagogue until the
identification process? If so, which one? How much time?

(Tanilanma siirecine kadar herhangi bir psikolog veya pedagog destegi aldiniz
mi?)
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Period After Identification(Tanilama sonrasi)

5.

How was the test result shared with you?
(Test sonucu sizinle nasil paylasildi?)

What were the feelings you experienced the first time the results were shared with
you?
(Sonug paylasildiktan sonra ilk yasadiginiz duygular nelerdi?)

Did you share the test results of your child with anybody? If so, with whom?
(Cocugunuzun test sonucunu paylastiniz mi? Kimlerle?)

Has family relationship changed after the child was identified as gifted?
(Tanilama sonrasinda aile igi iligkilerinizde herhangi bir degisiklik oldu mu?)

Where did you find out where you could get support?

(Nerelerden destek alabileceginizi ogrenebildiniz mi?)

6.

7.

Where did you get the most information about your child's difference?
(Cocugunuzun farkliligi ile ilgili en ¢ok nereden bilgi aldiniz?)

In which situations were you most challenged in your relationship with your
child?

(Cocugunuzla olan iliskinizde en ¢ok hangi durumlarda zorlandiniz?)

School Period(Okul siireci)

What were your feelings and troubles you lived related to your child's
educational planning?
(Cocugunuzun egitim planlamast ile ilgili yasadiginiz stkinti ve duygular neler

oldu?)

What do you think about whether or not gifted children should be trained in
"special schools" that are suitable for them?

(Ustiin zekali cocuklarin onlara uygun “ézel okullarda” egitim almas: gerekip
gerekmedigi ile ilgili diisiinceniz nedir?)

Did you change a school after your child had been diagnosed? If so, how did you
share it with the child and what was the reaction of him/her?

(Tanilanma sonrasinda okul degisikligi yaptiniz mi? Yapildrysa ¢ocukla nasil
paylastiniz ve ¢cocugunuzun tepkisi ne oldu?)

Did you get support from the school?
(Okuldan gereken destegi alabildiniz mi?)

Have you shared the situation with your child’s teacher? How?
(Durumu o6gretmeniyle paylastiniz mi? Nasil?)
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10.

11.

12.

13.

How was the teacher's approach to your child?
(Ogretmenin ¢ocugunuza yaklasimi nasil oldu?)

Did you do different practices in your home about your child's education after
identification of your child? What were they?

(Tanilanma sonrast ¢ocugunuzun egitimi konusunda siz ev iginde farkl
uygulamalar yaptiniz mi? Neler?)

How do you spend time with your child at home?
(Cocugunuzla evde nasil vakit gegirirsiniz?)

What was the problem that the gifted child experienced in the educational
environment of your child? How did you solve it?

(Cocugunuzun egitim ortamiyla ilgili yasadiginiz sorunlar neler oldu? Nasil
¢ozdiintiz?)

What do you think? How should the schools and teachers of the gifted children
be? Wouldn't there be any problems if they had the features you specified?
(Sizce tistiin potansiyelli ¢ocuklarin okullari, 6gretmenleri nasil olmali? Boyle
olsa hi¢bir sorun yasanmaz mi?)

As a family, for which subjects do you need to receive support from school?
(Aile olarak okuldan en ¢ok hangi konularda destek almaya ihtiyag
duyuyorsunuz?)

What should be the role of the family in the education of gifted children?
(Ustiin potansiyelli ¢ocuklarin egitiminde ailenin rolii sizce ne olmali?)

On which subject can you improve yourself? Could you be more beneficial to
your child?
(Kendinizi hangi konuda gelistirebilseniz ¢cocugunuza daha fazla fayda

saglayabilirdiniz?)
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APPENDIX C

INTERVIEW QUESTIONS OF FOCUS GROUP STUDY

Period before Identification(7Tanilama dncesi)

1. What was the main reason that pushes you to make a test for your child?
(Sizi test yaptirmaya iten temel neden neydi?)

Period After Identification(Tanilama sonrast)

1. What were the feelings you experienced the first time the results were shared with
you?
(Sonug paylasildiktan sonra ilk yasadiginiz duygular nelerdi?)

2. Did you share the test results of your child with anybody? If so, with whom?
(Cocugunuzun test sonucunu paylastiniz mi? Kimlerle?)

3. What kind of research did you do after identification?
(Tani sonrast ne tiir konularda arastirma yaptiniz?)

4. Do you need education after identification? What kind of education do you need?
(Tanilanma sonrasi egitime ihtiya¢ duydunuz mu? Ne tiir bir egitime ihtiyag

duydunuz)

5. In which area was the support you needed most?
(En ¢ok ihtiva¢ duydugunuz destek hangi alanda oldu?)

6. Has there been any change in your family relations (mother, father, sister) after
identification?
(Tanilanma sonrasinda aile i¢i iliskilerinizde (anne, baba, kardes) herhangi bir
degisiklik oldu mu?)

7. In which situations you were most forced in your relationship with your child?
(Cocugunuz ile olan iliskide en ¢ok hangi durumlarda zorlandniz?
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School Period(Okul siireci)

1. What were your feelings and troubles you lived related to your child's educational
planning?
(Cocugunuzun egitim planlamast ile ilgili yasadiginiz sikinti ve duygular neler
oldu?)

2. Did you get support from the school?
(Okuldan gereken destegi alabildiniz mi?)

3. In what areas do you think your child should be supported outside school?
(Okul disinda ne tiir alanlarda desteklenmesi gerektigini diisiiniiyorsunuz?)

4. On which subject can you improve yourself? Could you be more beneficial to
your child?
(Kendinizi hangi konularda gelistirebilseniz ¢ocugunuza daha fazla fayda
saglayabilirdiniz?)

General Questions

(Genel sorular)

1. What can we do for you?
(Sizin i¢in ne yapabiliriz?)

2. Would you like to attend training programs?
(Egitim programlarina katilmak ister miydiniz?)

156



APPENDIX D

INTERVIEW QUESTIONS OF IN-DEPTH INTERVIEW

1. What did you want to learn?
(Ne ogrenmek istersiniz?)

2. What questions did you have?
(Hangi sorulariniz var?)

3. Which issues did you need for your own improvement?
(Kendi gelisiminiz i¢in hangi konulara ihtiyaciniz var?)
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APPENDIX E

QUESTIONNAIRE FOR PARTICIPANTS’ SOCIO-DEMOGRAPHICS

CHARACTERISTICS

1. Adimiz Soyadiniz:
(First name, Last name)

2. Dogum tarihiniz:
(Date of birth)

3. Egitim Seviyesiniz:
(Education Level)

4. Yasadigmiz ilge:
(District you live)

5. Aile gelir durumu (aylik bazda)
(Family income) (on a monthly basis)
a) 1000 — 3000 TL (Turkish Liras)

b) 3000 — 5000 TL
c) 5000 — 7000 TL
d) 7000 +

6. Medeni durumu
(Marital Status)

7. Cocugun anne ve babasi sag mi1?
(Does the child's parents live?)

8. Cocuklar Hakkinda

(About your childen)

a) Sayist
(Number of children)

b) Dogum tarihi /tarihleri
(Date of birth of children)

¢) Cinsiyet
(Gender of children)

9. Birden fazla ¢ocugunuz var ise, tanili ¢ocuk sayist:
(If you have more than one child, the number of children identified)
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10. Tanty1 hangi kurumdan aldiniz?
(Which institution was identified your children as gifted?)

11. Tanilanma tarihi
(Date of identification)

12. Cocugun gittigi okul
(School of children)
a) Devlet okulu
(Public school)
b) Ozel okul
(Private school)
c) Kagmer Sinif:
(Which grade?)

13. Okulda 6zel egitim programi var m1? (Hafta sonu kursu, destek odalar1 vb.)
(Is there a special education program in the school?) (Weekend course, support
rooms etc.)

14. Psikolojik yardim alind1 mi?

(Is psychological help received)
a) Tani dncesi ¢ocuk yardim aldi

(Before of identification, a child receive help)
b) Tani dncesi aile yardimi aldik

(Before of identification family receive help)
c) Tani sonrasi ¢ocuk yardim aldi

(After of identification, a child receive help)
d) Tani sonrasi aile yardimi aldik

(Before of identification family receive help)
e) Hayir, psikolojik yardim almadik

(No, we do not receive psychologic help)
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APPENDIX F

TRANSLATION OF THE QUOTES FROM FOCUS GROUP AND IN-DEPTH
INTERVIEWS

When he was one, he was making me read books. You do not know at all, you
think it is normal, | tried to support this process during which he had the intake.
(Oglum 5 yasinda bana kitaplart okutuyordu. Hi¢ bilmiyorsunuz. Normal
zannediyorsunuz, aldig siireci desteklemeye ¢alistim.)

He started to say words such as mom and dad around the time he was three or
four months old. He started to talk early. But I looked around and said “Well,
these are folic acid kids, they all talk early and did not dwell on it much.” He
really talked well when he was one, he was making sentences. He was potty-
trained much earlier than other kids. He could walk much earlier etc. But as |
said, we did not dwell on it much. Then we got into a mommy and me group
when he was 15 months old. There, the teacher directed us by saying that he
was a different kid. But we did not get him tested. Because everything was
going well, and he was really adaptive. In other words, there was not an extra
different situation.

(Dogduktan sonra ii¢ dort aylikken anne baba gibi konusmaya basladi. Erken

konusmaya bagladi bu. Ama ben ¢evreme bakiyordum folik asit ¢cocuklar: bunlar
erken konusur diye cok iizerinde durmadim. U¢ dért ayda anne baba demeye
basladi bir yasinda ¢ok giizel konusuyordu ciimle kuruyordu. Tuvalet aliskanligi
erkek ¢cocuklara gére ¢ok erken oldu. Yiiriimesi ¢ok erken oldu vs. Ama dedigim
gibi biz bunun iizerinde ¢ok durmadik. Daha sonra on bes aylikken anne ¢ocuk
oyun grubuna basladik orada bizi 6gretmenimiz yonlendirdi farkli cocuk dedi
biz yine test yaptirmadik. Ciinkii her sey yolunda gidiyordu ve ¢cok uyumlu. Yani
cok farkl ekstra bir durum yoktu.

We used to notice that, he is very academic. In other words, similar stuff. For
instance, he talked early, could say some words when he was only three months
old. He was into books, could speak neatly, and used very different words. For
instance, he could use a word that would be used by a grown-up very correctly
and in a sound way. We were thinking about those aspects. But as parents, you
start getting used to it after some time, for he was doing it on a continuous basis.
At the end of the day, he is and that is the way he talks or speaks. For example,
we thought he kept on doing it on purpose as he heard us say, “how come did
this kid make this sentence?

(Biz fark ediyorduk ¢ok fazla akademik. Yani benzer seyler, erken konusma
vardi, mesela ii¢ aylikken konusma vards, kitaplara meraki vardi. Eee daha
sonrada ¢ok diizgiin konusmasi yani ¢ok farkl kelimeler kullaniyordu. Mesela
bir yetiskinin kullanabilecegi bir kelimeyi ¢ok dogru ve yerinde kullantyordu.
Bizi o kisimlar ¢ok diisiindiiriiyvordu ama anne babalar yada bizde oldu
bilmiyorum bir siire sonra kaniksiyoruz ¢ocugu artik yani hep yapiyor ya. Zaten
o0, boyle konusur boyle ciimleler kurar. Ancak disaridan birisinin ¢ok dikkatini
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10.

11.

cekiyordu. Mesela yani bu ciimle nasil bir ciimle iste, bu ¢ocuk nasil bu ciimleyi
kuruyor deyince iste tekrar size sey yapiyor acaba mi?)

He was 9 months old, he said “mom, ambulance passing
(9 ayliktt Anne ambulans gegiyor dedi, korktugumu hissettim.)

Drawing, early speech, he would say “Mom, shadow, dad, shadow..... He was
asking strange questions, such as death, the child was making something else
beyond drawing nicely.

(Resim, erken konusmasi, golgelere bakip “’Anne gélge, baba golge diyordu’’.

Garip sorular soruyordu 6liim, bu ¢cocuk giizel ¢cizmenin étesinde baska bir sey

| realized that almost everything was emerging at an earlier stage for him,
ranging from writing and reading to arithmetic or his interest in space. This has
always been a source of trauma in me.

(Oglumla bu yola girmeden dnce oglumun her seyi ¢cok erken yaptigini fark
ettim. Okuma, yazmasindan tutunda aritmetige kadar uzaya olan merakina
kadar ¢ok erken ¢ok erken yaslarda yaptigini fark ettim. Bu bende hep bir
travma.)

My child’s cognitive development has been more advanced ever since she was a
little kid. Wherever we go, she attracts attention. She was able to walk at 9
months and to talk at 10 months.

(Kiigiikliigiinden beri norolojik gelisimleri onde giden bir ¢ocuktu.... Her
gittigimiz ortamda dikkat ¢eken bir cocuktu, 9 aylikken yiiriidii, 10 aylikken

kosuyordu ciddi anlamda.)

He would always express himself. For example, when he was a newborn, | had
hard time getting ready to breastfeed him when he was hungry.
(Her zaman kendini ifade ederdi mesela yeni dogdugunda karni acikir, ben nasil

yetisecegimi sasirirdim emzirmek igin)

Many would say to me: “Your child is different, he acts much older than he is”.
In other words, making a reference to the way he behaved and talked.
(Cevreden ¢ok soyleyenler oluyordu senin ¢ocugun farkli yasindan ¢ok biiyiik
davraniyor. Oturmasi, kalkmasi, konusmasi yani.)

The kid learned how to read at a very early age. He was able to write at the age
of four. His arithmetic was super at the age of four. He was able to perform four
mathematical operations and he was continuously asking for math problems by
the time he was five and a half.

(Cok erken yasta okudu, dort yasinda yaziyordu. Aritmetigi dort yasinda
stiperdi. Dort islem yapabiliyordu. Siivekli matematik problemi istiyordu benden

bes buguk yasina geldiginde).

His eyes wide open with a deep meaningful look. There was something strange
about the situation... and because we thought that all the babies were the same,
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12.

13.

14.

15.

16.

we didn’t focus so much on children’s’ reactions. My son was an early walker
and talker. During this period, he also started to show interest in things like a
vacuum cleaner, computers etc.... basically an interest in things which have a
certain mechanical structure or consist of a systematic structure.

(Gozler devamli agik manali bakislar bir tuhaflik vardr ama tabi her bebekte

ayni olmuyor bilmedigiz icin disaridaki bebeklerin ¢cocuklarin tepkilerini ¢ok
tizerinde durmadik ¢ok erken yiiriimeye emeklemeye basladi oglum. Daha
sonraki donemde konusma ¢ok erken oldu ve konusmaya basladigi anda ilgisi
bir ¢cogugun bir yasindaki bir cocugun oynadigi oyuncaklara degilde daha farkl
seylerle ilgileniyordu yani elektrik siipiirgesi daha mekanik seylerle iste
bilgisayar vardi evde sistematigi olan seylere karsi ¢ok biiyiik bir ilgisi vardt .)

I have a daughter and she is also identified, but my son did not have so much
trouble, maybe because of my experience. | was not surprised when he was
identified as he is now the second child, as | was expecting.. So when he was
diagnosed, the psychologist who took his sister thought that there was a
difference in my son and we made his request. It turned out that way, | wasn't
too surprised. The important thing for me was in which field I could support it.
(Bir kizim var ve o da teshis edildi, ama oglumun belki de benim deneyimim
yiiziinden ¢ok fazla sorunu yoktu. Bekledigim gibi, simdi ikinci ¢ocuk oldugu
tespit edildiginde sasirmamistim. Teshis edildiginde, kiz kardesini alan psikolog,
oglumda bir fark oldugunu diisiindii ve istegini yaptik. Oyle oldu, ¢ok
sasirmadim. Benim i¢in 6nemli olan, hangi alanda destekleyebilecegimdi.)

Our kids are really sensitive to anything physical. Today, for example, my son
felt uncomfortable with the pair of socks I chose for him. The seam was quite
irritable so we had to turn the socks inside out. That was the only way to make
him wear the socks.

(Cocuklarimizin ¢ok fazla hassasiyeti var ve ben bugiin ogluma yine ¢orabini
ters giydirdim gonderdim. Neden? Ciinkii onun dikisi... zaten ozenle se¢migim
corabr ama onun o ufacicik dikisi onu inanilmaz rahatsiz ediyor. Mesela bu

fiziksel hassasiyeti.)

Throughout the winter it wasn’t possible for me to make him wear socks. |
remember that my mother-in-law was disapproving this and she made me feel
like an awkward mom.

(Biitiin kig boyunca ayaklarina ¢orap giydiremedim, kaymmvalidemin ¢ok surat
ettigini hatwrlryyorum. Sanki ben beceriksiz bir anneydim.)

My daughter was only 3 years old when we got her a pair of flip flops. Although
they were quite uncomfortable, I remember how much she cried and how much
effort she made to wear those flip-flops.

(Kizim 3 yasinda terlik istediginde aldim pazardan. Parmak arasi terlikti. Terlik

ayagini rahatsiz ederken nasil agladigini ve giymek icin ¢abaladigini
hatirliyorum da....)

Oh yes... all those tags. We cut them all off. I remember very well carrying a
pair of scissors in my bag. Even now, before she leaves for school, he takes off
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17.

18.

19.

20.

21.

22.

his shoes three times. First time because his toe feels uncomfortable. Secondly
because the tip of his toe hurts and finally because the shoe tongue feels itchy.
These are really difficult to handle.

(Etiketler ah o etiketler hep kesildi. Cantamda makasla dolastigimi ¢ok
biliyorum. Hala okula giderken kapinin éniinde 3 kere ayakkabuyi tekrar giyer.

Simdi parmagimin ucu rahatsiz, simdi ayakkabinin dili acitryor. Bunlar zor.)

She loves shiny clothes but unfortunately, she can’t wear them because they are
so itchy.
(Parlak kwyafetlere bayiliyor ancak aldigimiz zaman kasintidan giyemiyor.)

I remember the explanation I made about her “end of school year show
customes”. Well, I really had no patience left. No matter how hard you tried to
understand them you somehow feel exhausted at the end.

(Sene sonu gosterisindeki kiyafet yiiziinden yaptigim agiklamalart hatirliyorum
da, insann cidden sabri kalmiyor, ne kadar onlar: anlasaniz da bir noktada

tiikeniyorsunuz.)

He is too emotional/too sensitive. For example, he doesn’t want to live in a big
city because he says that being raised in a big city damages their health. At the
same time, he is sensitive towards world problems. He knows about wars etc...
(Cok duygusaldir, ¢cok duyarhidir. Mesela biiyiik sehirde yasamak istemiyor
oksijensiz sagliksiz biiyiiyoruz diyor. Diinyaya duyarli savaslar: falan takip

eder...)

Always and always more indistinct. He does not want to be at the fore front and
like to manifest himself. His perceptions are very high, he initially understands
whatever is being told, and never asks for a second explanation....Internally he
is emotional (his emotions are at a high level), I am not sure which one is at the
fore front, perhaps conscience? Such emotions are strong in him.

(Hep sey, hep, hep daha silik. One ¢ikmay: sevmeyen, kendilerini belli etmeyi
sevmiyor. Son derece algilart yiiksek her anlatilani once anlayan, asla ikinci kez
demeyen. ........ I¢sel hangi cok yiiksek, ne bileyim vicdan midwr? Her tiirlii o tiir

duygulari ¢ok yiiksek.)

Their emotional sensitivity, their sense of justice is so different from others.
Actually, we have problems with obeying to the rules. They keep on questioning
the rules and come up with questions such as “why do we have this rule?”,
“Who is it for?”, “Is this rule useful?”.

(Duygusal hassasiyetlerimiz bambaska zaten, adalet duygulari; o da ayri bir
sey. Kurallara uymada sorunumuz var, kurallara uymanin dogruluklarini
nedenlerini aragtiriyorlar, neden bu kural, kimin i¢in? Hani bu kural ne

saglayacak bize, ne kazandiracak bize?)

When you talk with my son or daughter you notice that emotionally they are
above their own age.. My son is 15 but sometimes you think you were talking to
a 30-35 years old person. My daughter who is only 10 makes you feel the same
when you talk to her you think you were talking to a 17 years old teenager. Their

163



23.

24,

25.

perception, their listening skills, their capability of understanding the reasoning
behind facts/events and their ability to combine all these with their emotional
sensitivity easily and deeply. These kids are deep thinkers. What | am trying to
say is that it doesn’t have to this way. I mean there should be a harmony between
their age and their emotions but unfortunately because of their high 1Q level
their awareness/perception is higher than other children, which leads to
emotional sensitivity.

(Bir kere benim kizim da oglum da duygusal olarak yasinin ¢ok tizerinde. Yani,

oglumla konusurken; oglum 15 yasinda ama 30-35 yasindaki bir ¢ocukla
konustugunuzu zannediyorsunuz konusurken. Kizim 10 yasinda ama 17 yasinda
bir ¢ocuk, gencle konusuyormus duygusu yakalayabilirsiniz konustugunuz
konuya gore. Algisi, dinlemesi ve ¢cocuklarin bunu mantik stizgecinden gecirip,
duygusal bilgilerle birlestirmesi ¢cok kolay ve derin oluyor. Bu ¢ocuklar ¢iinkii
cok derin diistiniiyorlar. Bu, fakat sunu, burada o soylemeye ¢alistigim
hassasiyet, boyle olmasi gerekmiyor. Cocugun aslinda yasimin duygusuna sahip
olmasi gerekiyor ama zekaya bagh olarak algi da gelisiyor ve ¢ocuklar duygusal
bir hassasiyet gelistiriyor.)

These children live their emotions at the extremes. This is why these children are
considered to be extremely difficult....They are extremely sensitive. Ever since
they were born ...

(Kendilerine gore ¢ok daha ugta yasiyorlar, duygularini ugta yasryorlar. Ugta

demekte kastim o yani u¢ noktalar. )

I can’t. Why? Because I can’t hurt someone. Mom, it doesn’t feel right to hurt
someone just because he did wrong to me. Well, it is your choice but you
probably would feel much better if you did something about it. Doing something
about the matter would actually ease the pain you feel. No, I don’t prefer that....
She told me that we don’t need to treat someone unfairly. I can treat you unfairly
but that wouldn’t be a relief for me. I will leave you as you are and stay where I
am.

(Yapamam dedi. Neden? Ciinkii bir baskasina zarar veremem dedi. ... Anne
dedi, bir insana zarar vermek hi¢ hosuma gitmez benim, o bir yanlis yapti ben de
mi yanlis yapayim dedi. Tercih senin dedim ama yaparsan en azindan o
psikolojik duygunun agirligini hafifletmis olacaksin, iizerindeki etkisini azaltmuig
olacaksin dedim. Yok dedi ben bunu tercih etmiyorum. Anne dedi birine illaki
kotii davranmak zorunda degiliz dedi, dedim ki ben senin bu hareketinden ¢ok
rahatsiz oldum, aynisini sana yapabilirim ama bunu sana yapmak benim acimi
ferahlatmayacak, seni oldugu gibi birakmayt diistiniiyorum ve duruyorum
yerimde.)

Well she asks questions he is inquisitive, and she also likes examining things.
But because of these features, her classmates make fun of him. She became an
introvert person because of this fun making. She shows no interest in socializing
and he always tries to find children like her or talks to her teachers.

(Mesela yine sorular sordu, o iste yine sey, merak ediyor, irdeliyor. Hani, hep

bunlar alay konusu oluyor bir noktada, seyde sinifta. Cocuk napryor bu sefer
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icine kapaniyor, sosyal hayata orada karisamiyor, anca kendisi gibi ¢ocuklar
bulup onlarla, 6gretmenleriyle filan konusuyordu.)

Even though he understands quickly, is good at designing diverse things and
able to see/notice abstract/invisible things his giftedness is limited. He is a
human being and that is the most important thing here. His feelings going up and
down and his anxiety level is quite high, too. This is the problematic part and
right here support is needed. The biggest mistake a family can make is to ignore
the fact that their children are whole human beings and don’t only consist of
brain. That is why huge support is needed to overcome this problem.

(Herkesten bir tik fazla algilayabilir, daha farkl seyler tasarlayabilir,
goremediklerini gorebilir ama tistiinliigii sinirhdir. Insan olmasi gerekiyor énce,
duygulart olumlu ya da olumsuz kaygi seviyesi yiiksektir. Bu kisminin biraz
problemli, biraz desteklenmesi gerekir. Bu kisminda destek olmasi, daha ¢ok
destek olmasi gerekir. Onu sirf beyin gibi yasatmak bir ailenin yapabilecegi en
biiyiik hatadr.)

Well she is only 10 but sometimes she acts as mature as a 40 years old person.
This instability causes confusion. In other words, when she can’t find answers
the situation starts to become problematic. Emotional problems arises. Questions
such as why?, how?, have a deeper meaning for him/her and all these things |
talked about are the reason of depression.

(Dogal olarak, 10 yasinda, bir bakiyorsunuz 10yasindaki bir cocugun

duygusuna sahip bir bakiyorsunuz 40 yasindaki bir insanin, yetigkinin
duygusuna sahip, gidip geliyor. Bu biiyiik bir dengesizlik, bu sefer kafa
karisiyor. Yani, ¢cocuk sorularina cevap bulamiyor. Oyle olunca sikinti tabiki,
duygusal sikintilar basliyor. Neden, nasil, ni¢in sorular: onun icin daha biiyiik
seyler ifade ediyor ve depresyonel durumlar olusuyor ¢ocukta.)

Looking at things from a different viewpoint, having a sense of justice and being
conscientious are definitely good features.
(Olaylara farkl bakisin agin, dogal olarak gelen bir adalet duygun ve vicdan

bunlar ¢ok olumlu ozellikler.)

When he started school he could read and write so after a while he got bored.
Then some of his features came to daylight. For example, justice was a very
important issue for him and actually this was the reason why he was confronting
conflict with some friends/classmates and teachers. He was questioning justice
in relationships which was the starting point of our emotional problems.
(Normal okula bagladi bir koleje basladi orda tabi ¢ok belirgin bir sekilde

okuma yazmay: biliyor olmasi sikildi bazi kisilik ozellikleri dile geldi adalet
kavrami onun igin ¢ok onemliydi arkdagslariyla bu yiizden uyumsuzluk yasad:
ogretmenleriyle yasadi. Kim kime haksizlik yapiyor o noluyor bunlari hep
irdeliyordu boyle i¢sel olarak sorulari olusmaya basladi bi sikintilart oldu.)

When we were in a social environment, there were visible differences from other
kids in terms of behaviors, language, level of awareness, which was high,
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understanding of justice, which was also high, her level of empathy was also
high.

(Ortamlara girdigimiz zaman ¢ocuklarin davranislarindan kurdugu ciimlelerden
bir stirii seyden bir takim farklar goziikiiyordu ama biz daha farkli bu onun ilgi
alant eee ¢okfarkindaligi yiiksekti,empati duygusu adalet duygusu ¢ok yiiksekti.)

After her violin tutor told her that she was very successful, my daughter started
to dislike her tutor. My daughter noticed that her tutor was much more interested
in one single student. Since she let’s say was developing differently and
probably most of the children didn’t notice this situation or didn’t care about it
she stopped playing the violin and hasn’t played it since then.

(Hocast ¢ok basarili dedi ve kizim bir siire sonra hocasindan hoslanmamaya
basladi. Aralarinda, siniftaki 6grencileri ayirdigini ve sey vardi, diyorum ya
duygusal olarak da farkl diistiniiyorlar ¢ok. Diger ¢ocuklardan da farkli
gelisiyorlar herhalde, yani diger ¢cocuklar bunu farketmezler umursamazlar
belki ama benim kizim diger siniftaki baska bir kiza daha ¢ok 6nem verdigini

fark ettigi icin kemandan sogudu. Keman ¢almamaya basladi....)

My son thinks that the personality of the tutor is much more important. His/her
energy, his/her light ... so important.
(Egitimcinin ya da mentériin desem daha dogru olur sanirim, yapist ¢ok onemli

onun igin, verdigi enerji ¢cok énemli, 15181 ¢cok énemli.)

He is also too much of a perfectionist. The painful process accelerated, and the
school told me: “It is too early yet, but please follow this up, he might be gifted.
(Fazla miikemmeliyet¢i. Ilerleyen artan sancili dénemler olunca okul bana dedi

ki: su an ¢ok erken ama mutlaka takibini yapin bu ¢ocuk tistiin olabilir.)

And perfectionism, extreme perfectionism. ..
(Ve mitkemmeliyet¢ilik, asirt miikemmeliyet¢ilik...)

Anxiety, fear, yes. Perfectionism maybe, no tolerance for failure. Actually, all of
them should be considered as the features of gifted children
(Kaygi, korku tamam. Miikkemmeliyet¢ilik belki, basarisizliga tahammiil. Yani

hepsini tistiin potansiyelli cocuklarin ozellikleri ne olmali.)

Rules should be followed; those who do not follow rules should be warned.
Perfectionism appears at the forefront. And they start warning others. |
experienced some problems in this regard too. And it is not rosy after this point
on. Problems started to emerge.

(Kurallara uyulacak, wymayanlar uyarilacak, miikemmeliyet¢ilik 6n plana
ctkiyor. Ve digerlerini uyarmaya basliyor. Ben bununla ilgili sorun da yasadim.

Ama bundan sonra her sey toz pembe degil sikintilar basladh. )

My son gets angry easily. And whenever he is wrong he never admits it. That is
our biggest problem.
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(Yani oglumla yasadigim en biiyiik sikinti o ¢ok sinirleniyor hatayr kabul etmiyor
kolay hata yaptigini, yanlis yaptigini.)

He wanted to impose his perfectionist attitude on his friends. Of course, he was
getting angry, for he could not have approval from his friends. The issue reached
to the point of hitting other kids. For this reason, we had a challenging
preschool period.

(Bu miikemmeliyet¢i tavrini tamamen arkadaslarina aktarma istegi. Tabi ki
diger ¢cocuklardan herhangi bir sey bulamadig i¢in onu sinirlendiriyordu. Eee
yvani bu vurma olaylari falanda gitti. O yiizden anaokulu stirecini birazcik sey
atlattik.)

They are perfectionists. They are anxious whether they become successful or
not. They are curious by nature. Sometimes their questions are about their own
insufficiency or inability.

(Miikemmelliyet¢iler, basarisizlik kaygilari ve benzerileri var ya da ¢ok
meraklilar gibi temel duygular tizerinde kendi hayat kurgularinda yasadiklar
yvetmemezlik ve yetisememezlik duygusu tizerinde neler yapmalariyla ilgili
sorulart oluyor.)

Kids have technical basis for being success oriented, competitive, target
oriented. They are nurtured by this. When you say, “Way to go kiddo!”, they
blossom saying “I did well, didn’t 1?”” Here is how I recognized this. He was
doing great with piano. We made a mistake though. Regardless of his superiority
in terms of intelligence, he needs to do page 1. Can he also do page 8? He went
into his own mood of “yes, I can do this” and then took himself off. Then I
understood that we should do everything step by step or little by little. | forgot
about the piano. Then he said, | am going to learn how to play the guitar. | said,
“Here is the guitar, do it your way” and because of that “I know this” mood, he
quit the guitar. I believe we should tell our children “What a great job you did,
way to go, you had such a big accomplishment!” and make them feel great...
They should learn to accomplish things by themselves, and by observing
themselves.

(Cocuklarin basarma, yarigsma, hedef odaklilik gibi teknik tabanlart
var.Bunlardan besleniyorlar. “’Aslanim kizim, aslanim oglum’’ deyince iyiydim
di mi deyip ¢igek gibi aciyorlar. Ben suradan fark ettim piyanoyu mesela dedim
va ¢ok iyi sey yapiyor diye. Hata yaptik orada sonucta ne kadar iistiin zekall
olursa olsun 1. Sayfayr yapmasi lazim, 8. Sayfayt yapabilir mi? Ben yapryorum
seyine girip, sonra tak kendi kapatti. Aaa o zaman anladim ki ufak yapmak
lazim. Piyanoyu ebediyen sildim. Sonra ben gitara gidecegim dedi. Simdi ben
biliyorum ya al gitar: ne yaparsan yap. Gitari da ayni béyle birakti. Cocuga seyi
vermemiz lazim bence bagardin aferim be! Onlar kendileri becermeyi, bizzat
kendisi gozlemleyerek becermeyi 6grenmeli)

These kids have a fear of failure. | think this is a very important point because

this fear will affect their success level in the future. Ignorant people by the way,
are more courageous and they just do things without giving it a second thought.
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But you, a well- qualified person still thinks “Can I do it?” This so important
because in the future these children are going to make decisions, going to take
risks. So the question is “how can they overcome this fear of failure?” and we
the parents; what can we do to help them?

(Mesela ¢ocuklarda basarisizlik korkusu oluyor. bu bence ¢ok énemli ilerde
hayat basarilarinda ¢ok ciddi anlamda etkileyecek hani baktiginiz zaman. Cahil
cesareti diye de bir sey var hani is hayatinda da goriiyorsunuz. Konuyu ¢ok
bilmiyor ama bir cesaret var ben yaparim camim diyor. Bir taraftada ¢ok iyi
biliyorsunuz ama acaba yapabilir miyim diiz diye diistintiyorsunuz. Hani bu
onlarwn ileriki hayatta karar vermelerinde, risk almalarinda da ¢ok etkili olacagt
icin bence o ¢ok onemli. Basarisizlik korkusunu nasil yenecekler? Bununla ilgili
biz ebeveynler olarak ne yapabiliriz?)

He is constantly unhappy. Lego, plays/games, drawing pictures... all are just
great. He always wants to play with older ones.
(Ciinkii siirekli mutsuz bir ¢cocuk. Legolar, oyunlar, resimler hepsi harika. Hep

kendinden biiyiiklerle oynamak istiyor.)

Mine is very communicative but not with his peers. Some people call him
“precocious” and others tell me that children of our time are like that. How
come?

(Benimki iletisimle alakall ¢cok sosyal. Ama dedikleri gibi yasitlariyla degil...
Insanlar sey diyorlardi.. “Biiyiimiis de kiiciilmiis..” “Nasil yani?” “iste zamane

cocuklart™...)

Although it is not easy, society needs to accept these children. People think that
they are smart alecks and just because they act like smart alecks you want to
grab a slipper and smack them.

(Toplumda kabul edilmeleri gerekiyor, kabul gormeleri ¢cok kolay olmuyor. Cok

bilmis ¢ocuk olarak da nitelendirilebiliyorlar ve béyle hani terligi, ayakkabuyt
¢ctkarip agzimn tizerine bir tane vurayim boyle istegi doguran ¢ocuklar.)

To my daughter the people are around her seemed as if they were from another
planet and those people had the same opinion about my daughter, too. She reads
different kinds of books and she holds conversations about different topics.
(Herkes ¢evresinde ¢ok farkl bir diinyadanmus gibi geldi ona. O ¢ocuklara da

kizim oyle geldi. Yani degisik kitaplar okuyor degisik konulardan konusuyor.)

In the beginning, school was tough. Everyone was just at the spelling level but at
that time my daughter could read smoothly. One day she came home and started
to talk. Actually, she wasn’t talking properly. She was spelling all the words. I
asked her why she was doing this. She told me that all her friends were doing it.
She was doing it because she wanted to be part of the group, a sense of
belonging to somewhere. While we were talking, | said that she was able to read
books. She told me that she knew that but just because everybody in class was
still dealing with spelling, she didn’t want to be the only one who was able to
read smoothly.
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(Iik I y1l zordu. Ciinkii, herkes A’dan B’den hecelemekten ama kizim diizgiin
okuyabilen bir ¢ocuktu. Bir giin mesela geldik kik (katilimci ses benzetmesi
yapiyor) yapiyor, neden yapiyorsun annecim dedim. Ciinkii arkadagslarim boyle
vapiyor dedi. Yani, benzesme duygusunu yasiyordu aslinda orada, annecim sen
kitap okuyabiliyorsun zaten dedim. Biliyorum ama herkes kiklarken ben diizgiin
okumak istemiyorum anne dedi.)

Well he asks questions he is inquisitive, and he also likes examining things. But
because of these features, his classmates make fun of him. He became an
introvert person because of this fun making. He shows no interest in socializing
and he always tries to find children like him or talks to his teachers.

(Mesela yine sorular sordu, o iste yine sey, merak ediyor, irdeliyor. Hani, hep
bunlar alay konusu oluyor bir noktada, seyde sinifta. Cocuk napryor bu sefer
icine kapaniyor, sosyal hayata orada karisamiyor, anca kendisi gibi ¢cocuklar

bulup onlarla, 6gretmenleriyle filan konusuyordu.)

My daughter was in a group of four people. They seemed to be close to one
another. Eventually, one of the girls tried to get rid of my daughter. They started
to meeting without my daughter. After a while they started mobbing her. My
daughter told me that whenever she tries to say something that particular girl
was rebuffing her. My daughter was really confused because even though she
didn’t do something wrong she kept asking me: “Mom, am I doing something
wrong?” Afterwards she told me that whenever she entered the classroom her
classmates started saying, “Look, the Virus is here now”. The same happened at
her leave. Hey people look the Virus is going”. That particular girl from the
group was probably provoking the students. That might be a possible
explanation for the behavior of my daughter’s classmates. We discussed this
issue with the school administration and of course with the psychological
counseling and guidance service to find a solution.

(Dortlii bir kizimin grubu vardi, arkadas grubu. Bir tanesi kizimi diglamaya

calisti. Yani hep birlikte goriisiiyorlar ediyorlar, kizimi ¢agirmamaya bagladilar.
Ondan sonra ona mobbing uygulamaya basladi. Anne, sey diyordu hani bir sey
soyliiyorum beni stirekli ters, anne ben kotii bir sey mi yapryorum demeye
basladi. Ondan sonra, iste sinifta o geldigi zaman iste viriis geldi diyorlarmis. O
ctktiginda viriis ¢ikti. Hani diger arkadagslarini da kiskirtyyor mu diyeyim artik,
onlar da ayni sekilde davranmaya basladi. Hani o dénemde hem okulla
goriistiik, hem pedagogla goriistiik ne yapabiliriz.)

As parents what should we do if the school/education system fails to support
their needs? Should we try some workshops etc?

(Egitim ve 6gretim ¢ocuklarimin ozel ihtyicaint karsilayamryorsa, ben bir veli
olarak neler yapabilirim? Atolye ¢calismasina gétiirelim mi? Vb.)

For a parent, it would be a big relief to know where he could get support for his
child. When I say support, I mean courses designed for gifted children. It doesn’t
matter if they are for free or not.
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(Yani nerede ne kurs var, iicretli olabilir iicretsiz olabilir ben veliyim. Yani, ben
cocugum i¢in buralar: disinda neler yapabilirim bilgisi rahatlatacak gibi

geliyor.)

As mothers of gifted children, we should be better informed about where to find
support for our children. There are various programs and workshops throughout
the world but unfortunately, we don’t know anything about them.

(Bizim anneler olarak daha ¢ok egitilmemiz lazim..... Biz ¢ocuklarimiza nasil

vardimci olabiliriz?... Diinyada daha farkl programlar ve uygulamalar var.
Bizim bilgimiz de yok bu konuda.)

It isn’t enough that the teacher/instructor is knowledgeable. It is also very
important that these people are dedicated to / care about what they do. And |
hope that my dream may come true.

(Mesela soyle bir sey hayal ediyorum. Az donce de séyledim mesela bu konuda

hem ilgili hem bilgili muhataplara ihtiyacimiz var. Bu ogretmen olabilir,
disarida gittikleri atolyelerdekiler olabilir. Sadece bilgili olmas: yetmiyor, o isi
gercekten onemsemesi gerekiyor.)

When we come to this place, they tell us that we can find here whatever we need
so just bring your children well, fair enough but there must be something we
could do at home, too.

(neden diyorum neden bizler.. hani bizler igin egitim programlari yok. Bize

sadece sey soyleniliyor, iste hani burasi var buraya getirin, burda evet..
istediginiz her seye burada ulasabilirsiniz soylemleri oluyor ama bizim de evde
vapabilecegimiz bir seyler olmali, bizler de bir seyler yapmaliyiz.)

How can | support my child at home? What about educating her? How can | get
an 1Q test done? How can | support my child in social surroundings? What does
it mean when a child gets identified as gifted? How beneficial will it be for my
child? Accept her as she is. No less, no more. | think it can be harmful if we
exaggerate or underestimate the situation.

(Bunun i¢in ¢ocugumu evde nasil destekleyebilirim, sosyal ortamda nasil

destekleyebilirim? Egitim konusunda neler yapabilirim, ¢ocugun zeka testine
nasil bakmam gerekiyor? Yani, bana bir tani verildi ama bu ne anlam ifade
ediyor, ben bunu nasil degerlendirebilirim ¢cocuk igin? Bir de gey bence soyle bir
egitim iyi olabilir : Ne ¢ocugu ¢ok kiiciimsemek ne de ¢ocugu ¢ok goziinde
biiyiitmek. Yani, evet bu ¢ocuk bu, tanist bu, ozellikleri bu. Buna da boyle, bunu
da bu sekilde degerlendirmeniz gerekiyor ¢iinkii iki tarafinda zararl oldugunu
diigtiniiyorum)

It would have been really useful if someone had informed us about what kind of
courses our children should take. For example, my daughter takes a couple of
courses ( English, coding etc...) but I am really not sure how useful/effective
they are.
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(Iste benim kizim simdi disaridan kurslara gidior, ne bileyim kodlama kursuna
gidiyor, ingilizce kursuna gidiyor. Keske hangisinin onun igin iyi olabilecegini
bilseydim, bu konuda egitim verilseydi de bilseydik.)

Are there any new publications, new organizations related to gifted children?
What about gifted children and their legal rights? We are able to quickly grasp
and understand. There are many platforms where information can be shared.
Sharing information on various platforms is just great and makes much of a
contribution.

(Yeni ¢ikanlar var mi, yeni organizasyonlar var mi bu ¢ocuklara iligkin, kanunda
neler gerekiyor? Bu bir, algt seviyemiz ¢ok yiiksek ve hemen paylasilacak
platformlarimiz var ve bilgi burada da paylasikdik¢a giizel ve bize olumlu katki

sagliyor)

I knew my daughter was different and since she is an only child 1 am able to take
care of her education.

(Sonrasinda ben ¢ocugumda dedigim gibi ¢ok farkliliklar: hissediyordum ama
benim ona verdigim egitimden dolay: yani kizim bir tane ve siirekli onunla

ilgileniyorum.)

When I noticed that she was different I got panicked. However, I didn’t think
that she would get identified as gifted. For a long time, I thought that a gifted
person was someone who could play the piano at the age of three, attends the
university at the age of 10. Obviously, | was wrong. It turned out to my surprise
that I didn’t know the exact meaning of being gifted. My daughter didn’t have
any of those previously mentioned qualities but I still knew that she was
different. Firstly, not knowing the exact meaning of giftedness led to confusion
and panic.

(O zaman ¢ok panik olmustum. Farklilik oldugunu hissediyordum, goriiyordum
ama boyle bir tam alacagini hi¢ diistinmemistim ¢iinkii tistiin zekali demek benim
icin 3 yasinda piyano ¢almak, iste 10 yasinda iiniversiteyi bitirmek anlamina
geliyordu. Dolayisiyla, hi¢ zaten benim ¢ocugumda o tip ozellikler yoktu ama
yasitlarindan farkliydr. Onu hissediyordum onda da. O yiizden sasirdim,
bilmiyormusum tam anlamiyla. Yani, bu tanimin altinda yatan nedir, ne anlatmak

istiyor bu tani bize bunu bilmiyormusum. Cok panik oldum, oyle.)

She was about four or five years old. At that age he was able to count by fives
and tens. Yes, we were quite aware that he was doing something. above her age
but at the same time we thought that maybe we made her learn things just
because we are caring parents. Then, when she turned six she started reading
without help. She combined letters and read smoothly. We were aware that we
shouldn’t have taught her how to read and write. Actually, we didn’t. The only
thing we did we kept answering her questions because we thought that it was the
right thing to do.

(Altr yasinda yani 4 -5 yasinda boyle bloklar iste sayilar Ser 10ar saymalar yani
yvasun tizerinde bir seyler yapryordu ama biz ¢ok ilgili bir aileyiz acaba
ilgileniyor muyuz ondan mi boyle oluyor ¢ocuga bir seyler mi ogretiyoruz yoksa
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diye diisiindiik. 6 yasinda kendi kendine okumayt 6grendi harfleri birlestirmeyi
ogrendi ona okuma yazma 6gretmememiz gerektigini de biliyorduk ama bize
harfleri sordugunda sorularina da cevap veriyorduk dogru olanin bu oldugunu
diistintiyorduk.)

Since our children were able to do so many things earlier than their peers, we
knew that both of our children had a potential and were highly intelligent. That
was a sign for us. | have to admit that it was difficult for us to see, to find out
about the differences because both of my children were like that so actually 1 had
no chance to compare. They had no problems in doing homework or in
understanding school subjects.

(Zaten hani ikisinin de bir potansiyeli, zeki olduklarimin farkindaydik. Ciinkii bir
¢ok seyi yasitlarina gore énce yaptilar, hani oradan da gorebiliyorduk ama hani
ikisi de oldugu icin ben aradaki net ayrimi ¢ok farkinda degildim yani. Hani ikisi
birden oyle, ikisi de bazi seyleri onden yaptilar. Hani bir ¢ok seyde
zorlanmadilar, derslerinde, odevlerini yaparken)

Everyone around me loved my daughter and there was something different on
her, but since | didn't know anything like that, I always attached it to my own
raising style.

(Cevremdeki herkes hem kizimi ¢ok seviyorlardr hem de farkly bir sey var ama
ben béyle hi¢chir sey bilmedigim icin hep kendi yetistirme tarzima bagliyordum.)

She is one and a half years old and she can learn words and songs by heart, her
memorizing is brilliant. 1 was considering her as highly qualified in terms of
perception. Her father used to say that she resembles him, because her
perception is high.

(Bir buguk yasinda kerimeler sarkilar renkler ezberliyor yani ezberi ¢ok kuvvetli.
Ben algisi yiiksek olarak goriiyordum. Hatta babasi Bana ¢ekmis algist yiiksek

diyordu.)

Besides, he was always trying to learn on his own, and that's what makes me so
happy.

(Bunun yaninda siirekli bi’ kendi kendine 6grenme ¢abasindaydi oglum, beni en
¢ok sevindiren sey zaten bu.)

A crow or a different crow came in there and he started to say “caw” and he was
three months old. That was very interesting.
(Karga ya da farkii bir karga geldi oraya kondu “gak” demeye basladi ve bunu

yvaptigr zaman 3 aylikti. Cok enteresandi.)

When he was 1.5, there were a lot of things, he could speak clearly.
(1.5 yasindayken ¢ok yani sey var, anlasilir sekilde konusabiliyordu.)

And then when he was 3, he was doing it, and as far as I'm concerned, he could
count back from 200. | taught him that because | didn't give him much. After
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that, he could count back from 1000 when he was 4 years old, stop counting
back and forth.

(Sonra 3 yasindayken iste seydi, benim ogrettigim kadariyla iste 200 den geri
sayabiliyordu. O kadarini 6grettim ben ciinkii, ¢cok fazlasini vermedim. Ondan
sonra sey var 4 yasindayken 1000 °den geri sayabiliyordu, ileri saymayt birakin
geri sayryordu artik.)

| see that we misinterpret a lot of things that we can't understand. I've seen the
people and educators around him misinterpreting it. It's like waiting for
someone with no legs to get up and walk. | saw that we were expecting him to
do things he couldn't do.

(Yaptig1 bircok seyi anlam veremedigimiz bir¢ok seyi yanlis yorumladigimizi
gortiyorum. etrafindaki insanlarin ve egitimcilerin de yanlis yorumladigini
gordiim. Bu bacaklari olmayan birisinden kalkip yiiriimesini beklemek gibi bir

sey. Ondan yapamayacag seyleri bekledigimizi gordiim.)

I wish I'd known before and talked to the trainers around him accordingly. If |
had put my child in the places he needed at school, my child wouldn't have been
beaten. Because my child was badly hurt.

(Keske ben daha once bilseydim de etrafindaki egitimcilerle de ona gore
konugsaydim. Okulda ¢ocugumu ihtiya¢ duydugu ortamlara soksaydim da

cocugum hirpalanmasaydi.. Ciinkii benim ¢ocugum ¢ok zarar gordii.)

He is already aware that he is different, and his perceptions are high. Their
reasoning skills are very well, and they are aware of everything.
(Farkli oldugunu zaten farkinda zaten algilart yiiksek. muhakeme yetenekleri ¢cok

iyi her seyin farkindalar.)

I'm acting according to my own facts on a subject where even professors are
conflicted. | have never believed in certain facts. Every child is a separate world.
I know that | have adopted this logic for every child, but I am acting in my own
right, no matter who says it.

(Profesorlerin bile ¢atistigi bir konuda ben kendi dogrularima gore hareket
ediyorum. Soylenilen kesin olarak séylenilen hi¢bir seye inanmamisimdir. Her
Cocuk ayrt bir diinyadir. Her ¢ocuk icin ayrt bir kitap yazilir bu mantig
benimsedigim i¢inde Biliyorum ama kendi dogrularimda hareket ediyorum Kim
ne derse desin.)

When he was in kindergarten, his differences arose, and he learn how to read
and write by himself.
(Ana okulundayken farkliligi ortaya ¢ikti, okumayr ve yazmay: kendi kendine

ogrendi.)

He is a child with developed cognitive skills. Since I am a working mom he had
to start attending kinder garden at the age of 2,5. In the kinder garden he was
constantly doing things like screwing off the door handles etc. His/her teacher
warned us that we should pay attention to his behaviors.
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74.
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77.

78.

(Algist ¢ok yiiksekti. Ben ¢alistigim igin 2.5 yasina gelmeden anaokuluna verdim.
Ondan sonra, her gittigimiz, daha ilk gittigi anaokulunda kiiiiciik minicik
vidalarla kapu, tornavidalarla kapinin seyini, kulpunu sékmiistii yani. Her
gittigimiz yerde 6gretmenden bir uyart alvyorduk hani bu ¢cocuga dikkat edelim

diye.)

Although the teachers told us how wonderful it was that both of our children got
accepted into this school, we still couldn’t see anything special about the
situation. However, | must admit that after the last training. | became a little bit
more aware of what was going on.

(Hani okuldaki 6gretmenler de, a ne kadar giizel iki kardes kazanmuislar dediler
ama biz gene de ¢ok béoyle farkl bir sey oldugunu diisiinmedik agikcast gegen

egitiminizden sonra biraz daha farkindaligim artti benim.)

Then one day, the nursery's pedagogue called us when he was 2.5. He said
please follow the boy and he could have superior potential. We see obvious
differences.

(Sonra bir giin o 2,5 yasindayken kresin pedagogu ¢agird. Liitfen ¢ocugu takip
edin tistiin potansiyelli olabilir dedi. Cok bariz farkliliklar goriiyoruz.)

I didn't send her to kindergarten. When she went there, her English teacher said:

Oh! Her English is very well! It must have been many years since she started to

learn English.

(Anaokuluna da ben géndermedim okul oncesine baslattim, Gonderdigim sirada
gittim simifa Ingilizce 6gretmeni waw iste Cocuk kag senedir Ingilizce gériiyor

dedi.)

What did I feel? | knew something was going on, but I think it's nice to call it a
name. | felt good.
(Ne hissettim? Ben bir seyler oldugunu biliyordum ama bunun adinin konulmasi

giizel bir sey bence. Iyi hissettim.)

| was very concerned. | thought about how to catch up with him. | thought about
what | could do. Because they are in such a place that one-day, | attended a
seminar at Istanbul University. They said: "In fact, these children are in two
different poles with the group of children with mental disabilities. They expect
the same attention and the same education.

(Cok kaygilandim. Ona nasil yetigebilecegi mi diistindiim. Ne yapabilecegimi

diisiindiim. Ciinkii 6yle bir yerdeler ki bir giin Istanbul Universitesi'nde bir
seminere katilmistim. Aslinda bu ¢cocuklar iki ucta kalan cocuklar zihinsel

engelliler kadar farkl bir gruptalar denmisti. Ayni ilgiyi, ayni egitimi ayni
alakayt bekliyorlar dedi.)

I am happy to say that there is something in my child, but later into this business
anxiety increased, stress increased, wars proliferated.
(Haaa demek ki benim ¢ocugum da bir seyler var ben mutluyum ama sonradan

bu isin icine girdik¢e kaygilar artti, stresler artti, savaslar gittik¢e ¢ogaldi.)
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I was so relieved, so relieved. Because there was something we couldn't name
for a long time. The child is going through something, there's something he
doesn't feel good about, there's a lot of things he's behaving differently. |
couldn't put my name on it, and I was relieved... I said OK, now we know what
it is. Now | know what to investigate, what to do. Now | know what | need to
know what. That's why | was so relieved. Because this labeling was important to
us.

(Ben ¢ok rahatladim, ¢ok rahatladim. Ciinkii uzun zamandur, ¢ok uzun zamandir

adint koyamadigimiz bir sey vardi. Cocuk bir sey yasiyor, kendini iyi
hissetmedigi bir konu var, farklt davrandig bir siirii seyler var. Bir tiirlii adin
koyamiyorum adi kondu ve ben rahatladim....Tamam dedim artik ne oldugunu
biliyoruz. Artik neyi arastiracagim, ne yapmam gerektigini biliyorum. Neyi
ogrenmem gerektigini de biliyorum artik. O yiizden ben ¢ok rahatladim. Ciinkii
isminin konulmasi bizim igin onemliydi.)

I was upset when he was diagnosed in the first grade, because my daughter
always talks to their elders instead of playing with their peers. She's sorry for
me, she's sad when | get sick. She always thinks like an adult. That's why | was
upset when she was diagnosed.

(Birinci sinifta tani konuldugu zaman ben tiziilmiistiim, ¢iinkii benim kizim hep

vasitlariyla oynayacagina hep biiyiikleriyle goriigiiyor. Benim icin iiziiliiyor,
hastalandigimda iiziiliiyor. Hep biiyiik gibi diisiintiyor. O yiizden tani
konuldugunda iiziilmiistiim)

Then, she was 5 years old and they said she is 9. “No way!”
(O zaman 5 yasindaydi 9 yas ¢ikti dedi. “Yok artik!” dedim. ....)

My feeling at that moment was anxiety. Why? Because that's the first feeling
I've ever had. Maybe many moms and dads were very happy, oh great, but I
never did. My anxiety level is very different; now what will happen, how will
we sustain life, how will we improve the emotional aspect? That was my first
concern. I knew she was different. At first, I didn't want to introduce the
difference in this dimension.

(Benim o andaki duygum kaygi . Neden? Ciinkii simdi ne olacak kaygist ,ilk

vasadigim duygu bu. Belki ¢cok anne baba sevinmistir, oo harika, ama ben hig
sevinemedim. Benim kaygi seviyem ¢ok farkli; simdi ne olacak, hayatint nasil
idame ettirecek, duygusal yoniinii nasil diizeltecegiz? Ilk kaygilarim bunlard..
Ben farkli oldugunu biliyordum kizimin. Farkliigin bu boyutta oldugunu
tanilatmak istemedim ilk basta.)

What kind of life is needed for the child, how should I be, how should I act
against her?
(Nasil bir hayat uygulanmasi gerekiyor ¢ocuk icin, ben nasil olmaliyyim, ona

karst nasi1 davranmaliyim?)
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We didn't get involved; we didn't meet... Now some things started to force and
upset us. There is something and we don't know why. There's one thing the kid
doesn't feel good about. We said, let's go this way.

(Bulasmadik, bulusmadik... Artik bir takim seyler bizi zorlamaya ve iizmeye
basladi. Bir sey var sebebini bilmiyoruz. Cocugun iyi hissemedigi bir sey var.
Dedik ki, artik biz bu yola girelim artik.)

Or | realized there was a difference. Quite frankly I don't remember it was a
huge difference. So, when she was diagnosed, the psychologist thought there
was a difference with my son, and we did it at his request. It came out like this,
and | were not surprised that what matters was what area | could support him.
We're trying to support them now.

(Ya bir farklilik oldugunu fark etmistim. Cok biiyiik bir farkiilik miyd: agtkcasi

hatirlamiyorum onu. Yani tant kondugunda da séyle oldu, psikolog ablasini
gotiirdiigiim psikolog oglumda da bir farklilik oldugunu diigiindii ve onun
talebiyle biz yaptik. O bu sekilde ¢ikti, cok sasirmadim onemli olan benim igin
onu hangi alanda destekleyebilecegimdi. Onlar: desteklemeye ¢aligiyoruz simdi

de.)

Our school psychologist said, "No, it definitely has to go on, and it certainly has
to come to the diagnostic stage and continue education.” | had a sleepless night,
a headache although it is not so common in my life. You know, you always wait,
but until you get to the door, your heart beats so small. It came to the door and
now we had a sense of what to do and what to do at first. My husband didn't
sleep until that morning.

(Okul psikologumuz dedi ki, hayiwr kesinlikle devam etmesi gerekiyor ve
kesinlikle tanilama asamsina gelinip egitimlerine devam etmesi gerekiyor dedi.
Bunun tizerine uykusuz bir gece gegirdim, hayatimda ¢ok nadirdir bagimin
agrimasi, ¢ok basim agridi. Hani hep beklersiniz bilirsiniz ama kapiya gelene
kadar kalbiniz béyle kiigiik atar. Kapiya geldi ve artik ne yapacagim, ilk basta

ne yapacagiz duygusu yasadik. Esim de o giin sabaha kadar uyumadi.)

When you first heard about it, they said the kids shouldn't know. Now, it is
supported that the child should know his situation according to the training
programs I'm going, | am now in a stream, and then with the trainings of Ms.
Banu and you, and when I think about the later ages, yes, there is something like
the child should hear about it. But I'm still hesitant. | wish we could study and
learn how to say it..... For example, she teaches a different project or draws a
different picture and she says: Mom, how clever am I, right? She constantly asks
these kinds of questions and she told me something like a jar and | said, so? And
then, | say yes, you did very well etc. | confirm her, but she doesn't know.
Should they know?

(Simdi ilk duydugun zamanlarda ¢ocuklarin bilmemesi gerektigini séylediler.
Simdi gittigim egitim programlarindaysa bunu tamamen ¢ocugun bilmesi
gerektigi taraftari. ben simdi iki arada bir derede kaldim sonradan Banu
hanimin ve size verdiginiz egitimlerle ve ileriki yaslari diigiindiigiim zaman Evet
bunu ¢ocugun duymasi gerekiyor gibi bir sey var. ama yine de bir
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89.

90.

91.

tereddiitteyim. Keske egitim olsa da nasil soyleyecegimi ogrensek. Mesela bir
proje ogretiyor degisik bir resim bir sey yapiyor geliyor anne ne kadar
basarilyim degil mi anne Ne kadar akilliyim degil mi anne Ne kadar zekiyim
degil mi? hani boyle siirekli sorular soruyor hani ben de yani dedigi gibi
kavanoz gibi bir seyler anlatti eee Ondan sonra orada da evet Hani giizel farkli
yapmuissin ya da soéyle yapmissin Onaylyyorum ama benim kizim da bilmiyor.
Bilmeli mi?)

I didn't share it with anyone but my husband and brothers. The boy didn't know.
She found out after she was successful in SAC. Her friends told her that
wunderkinds are going to that school. Well, I never shared it. | explained that
there are parties where everyone is superior, that your math is good, the music of
the other, and the picture of the other

(Esim ve kardeslerim disinda kimseyle paylasmadim. ¢ocugun da haberi yoktu.

BILSEM'i kazandiktan sonra 6grendi. onu da arkadaslart soylemis iistiin
zekalilar gidiyor o okula diye. eeee hi¢chir zaman paylasmadim. Herkesin tistiin
oldugu taraflar vardir, senin matematigin iyidir, digerinin miizigi, digerinin
resmi diye agikladim. )

We kept it secret. We didn't share it with anyone, we didn't share it with the kid
anyway, but of course, after a while it's starting to show up. He is already aware
that he is different, and his perceptions are high. Their reasoning skills are very
well, and they are aware of everything.

(Biz swr gibi sakladik. hi¢ kimseyle paylasmadik ¢ocukla zaten

paylasmadik Ama tabii ki ortaya ¢ikmaya baslhyor bir siire sonra. Farkl
oldugunu zaten farkinda zaten algilar: yiiksek. muhakeme yetenekleri ¢cok iyi her
seyin farkindalar.)

I have never told the kid so far. Just one thing, | mean, | said you are going to
SAC to get an extra education.
(Cocuga simdiye kadar hi¢ séylemedim. Bir tane yalnizca sey yani ekstra bir

egitim almak icin BILSEM e geliyorsun dedim.)

I told the kid in a sentence and he already started to ask me if he was a genius.
Because something was happening. | said: my dear, | can tell you that for your
age, you can learn quickly, yes, there is such a difference and you can turn it into
an advantage if you want. You can go on top of what you're curious about.
That's what we said, we never used the word "intelligence".

(Cocuga su sekilde soyledim bir ciimleyle zaten bana sormaya basladi Anne ben
tistiin zekali myywm diye. ¢iinkii bir seyler oluyor. dedim ki annecigim soyle
soyleyebilirim yasina gére hizli ogrenebiliyorsun ¢cabuk ogrenebiliyorsun Evet
bayle bir farkliligin var bunu avantaja ¢evirebilirsin istersen. merak ettigin
seylerin iistiine gidebilirsin istersen. bu sekilde soyledik zeka tabiri kullanmadik

hig.)
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92. Ithink it's very unnecessary they are being labelled. He even started saying
something new this year. I'm different. He can't tell me I'm a genius... this has
been smarty all the time.

(Cok gereksiz bir sey bence etiketlenmesi. Hatta bu sene yeni sey demeye
basladi. Ben farklyim. Ustiin zekaliyim da diyemiyor iste ben kizacagim diye...

stirekli ukalalik olmaya basladi.)

93. I didn't have to share it with anyone because I didn't want to label him.
(Kimseyle paylasma geregi duymadim ¢iinkii etiketlenmesini istemedim)

94. I don't think it's possible to hide it from the kid. My child has already received a
diagnosis of words. There is already saying "wunderkind™ at the door... if | hide
him, I'll make a mistake, putting this kid in a stupid position. He says you're
trying to trick me, and he loses his trust in me.

(Cocuktan bunu gizlemenin bence miimkiinati yok. Zaten benim ¢ocugum sozler
de tani aldi. Kapinin girisinde iistiin zekalilar diye yaziyor zaten.... ben onu
gizlersem hata ederim, bu ¢ocugu aptal yerine koymak olur. Sen beni
kandirmaya ¢alisiyorsun der ve bana giivenini kaybeder orada.)

95. Also, I thought I mentioned that there is a book named as "Farkli oldugumu
biliyorum” (I know I am different)", and I am really influenced by this book. In
the book, the child, who learned that he has high potential many years later, says
something to his mother, and | got goose bumps while | was reading this. That
was exactly what | experienced with my daughter. I experienced this in a very
intense way. The child learns the fact from his mother and says "I wish you said
that to me when | was 5. | knew that | was different, and | was always aware of
it. But I was thinking that being in this kind of situation is a bad thing." My
goose bumps.

(Bir de benim ¢ok etkilendigim bir kitap bundan bahsetmisimdir “Farkl
oldugumu biliyorum” diye bir kitap. orada iistiin potansiyelli oldugunu yillar
sonra ogrenen bir cocugun annesine soyledigi bir soz Tiiylerim diken olmustu ve
ben kizim da tamamen bunu yasadim Cok ileri derecede yasadim. ¢ocuk
ogreniyor annesinden ve diyor ki annesine “ keske bunu bana 5 yasindayken
soyleseydin. farkl oldugumu biliyordum bunun hep farkindaydim Ama ben
bunun kotii bir farklilik oldugunu zannediyordum.” Tiiylerim diken diken)

96. And, there is the thing whether the child should know this or not, after the test.
For one thing, the kid understands us with his intuition that he's different. He
says I'm different. We never told my son and daughter that you were like this,
but we always said that you were curious, and that's a beautiful thing. You know,
every kid doesn’t have curiosity. I think that the child should not be normal.
Because after a while, the kid's already acting like normal kids, so is my
daughter.

(Sey var, ¢cocuk hani bilmeli mi bu konuda hani testten sonra. Bir kere ¢ocuk
bizi, zaten farkl oldugunu sezgileriyle anliyor. Ben farkliyim diyor. Biz ogluma
kizima da hi¢bir zaman sen boylesin demedik ama hep sen merakiisin dedik ve
bu ¢ok giizel bir sey dedik. Hani, her ¢ocukta da merak yoktur dedik. Cocuk, ¢ok
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98.

99.

da normallestirilmemesi diye diisiiniiyorum. Ciinkii, bir siire sonra zaten ¢ocuk
normal ¢ocuklar gibi davranmaya bagsliyor, benim kizim oyle.)

The point whether we should tell that to the kid or not. | think we need to get
training on this. I mean, how do we say it, when and so on. At that point, | mean,
I might say that we began to act commonly in my process, because | was
separating very much in my mind.

(bunu ¢ocuga soyleyebilir miyiz noktast yani séylemeli miyiz noktasi. Bu konuda
da bence egitim almak gerekiyor. Yani nasil soylememiz gerektigi, ne zaman vs.
Oraya gelince yani, ben tabi kafamda ¢ok ayristirdigim icin benim siirecimde
veni ¢ok ortak hareket etmeye basladik diyebilirim.)

One day my daughter said, "Mom, am | a little different?" | asked why. -Is my
intelligence a little low, mom? | said: my dear, intelligence is something
measurable, we measured your intelligence, it is not low. | mean, she said. | said
it's not low, baby. Person A said that the special center we go is a place for
geniuses. | am going there at the weekend, he said. I mean | wonder if | am far
behind the others, do | need to overcome some of my deficiencies; is that the
reason why I go there? | said: my dear | am reemphasizing that intelligence is
something measurable, we measured your intelligence, and we saw that yours is
different. We saw the difference in not only intelligence but also in other ways.
We believed that we should support these differences, that's why you are
participating in this training, it is not a deficiency or so, | said. | said we'd
explain this in the future.

(Bir giin geldi kizim dedi ki; anne ben biraz farkli myim? Neden sordun dedim. -
Benim zekam biraz diisiik mii anne? Annecigim dedim, zeka él¢iilebilen birsey,
biz senin zekani ol¢tiik diisiik degil. Yani, dedi. Diisiik degil yavrum dedim. A
kisisi dedi ki dedi, hani biz ozel bir merkeze gidiyoruz ya, orast iistiin zekalilarin
veriymig. Ben de haftasonu gidiyorum ya dedi, acaba ben baskalarindan geri
miyim, benim bazi ozelliklerimi tamamlamam mi gerekiyor o kursa gidiyorum.
Tekrar ediyorum annecigim dedim, zeka él¢iilebilen bir sey, biz senin zekani
olctiirdiik ve senin zekanin farkl oldugunu gérdiik. Sadece zeka degil, baska
farkhiliklarin oldugunu gérdiik, bu farkhiliklarini desteklememiz gerektigine
inandik, o yiizden bu egitime gidiyorsun herhangi bir eksiklik degil dedim. Daha
sonra bunu ileride zaten agiklayacagiz dedim.)

We said that it was also identified, these can be positive features, they cannot be
the problems we can live in this way, but he does not know it now. Because we
didn't want her to know by her age, we wanted her to grow up a little bit more to
be a little more understandable.

(Dedik ki, o da tanilandi, olumlu ozellikleri bunlar olabilir, bunlar olamaz

vasayabilecegimiz sorunlar boyle olabilir ama bunu suanda bilmiyor. Ciinkii
vast geregi bilmesini istemedik, biraz daha biiyiimesini biraz daha anlagilabilir
olmasini istedik.)
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100. They already know that they are different in that sense, maybe we were not
very difficult in terms of the environment in terms of communication. But it
would be a slight thing to do with something like this. | don't want to use those
words much, but
(Farkli oldugunu zaten biliyorlar yani hani o anlamda belki biz ¢cok

zorlanmadik ¢evredeki iletisim agisindan. Ama mutlaka boyle sey olsa da hafif
bir seylik olur. Ben o kelimeleri ¢cok kullanmak istemiyorum ama)

101. I mean saying that you're superior, you're different than the other kids, that's so
wrong, that's not true. You don't have to tell the kid. It's important to make the
child feel that you're just a curious, caring child and that you appreciate it. |
mean, you can do this by buying books for him, accompanying him, and
showing that you are with him, I mean, we can do this. That's what | did, but
it's wrong to say you're different to kid. | mean, there must be pieces of thought
and pieces of emotion for him to use that sentence and to piece them together.
(Yani ¢ocugun su ¢ok yanlis, sen iistiin zekalisin, sen diger ¢ocuklardan

farklisin demek ¢ok yanlis bu dogru bir sey degil. Cocuga soylememek lazim.
Cocuga sadece merakls, ilgili bir ¢cocuk oldugunu ve onu takdir ettiginizi
hissettirmek lazim. Yani, olur da ona kitaplar alarak ona eslik ederek, onun
yvaninda oldugunuzu gostererek yapabilirsiniz yani, yapabiliriz. Ben 6yle
yaptim ama ¢ocuga, sen farklisin demek bile yanlis tek basina. Yani onu, o
ctimleyi kullanabileceginiz duygu parcalar: diisiince parcalart olmast lazim
birlestirebilecegi.)

102. In fact, | do not read books about them, about special kids, but I love reading
books about personal development, emotional quotient, human affairs, and
relations with kids and I see them beneficial. Very much, it has created a
serious awareness.

(Ben aslinda hani onlarla ilgili 6zel yetenekli ¢ocuklarla ilgili kitap

okumuyorum ama kendi kisisel gelisimle alakali, iste duygusal zeka olsun insan
iliskileri olsun o anlamda, ¢ocuklarla olan iletisimlerle alakali ¢ok fazla kitap
okumayi seviyorum, goriiyorum. Cok, bende de ciddi anlamda farkindalik
yaratti.)

103. How will I catch up on my kid? What do | have to do for him?
(Ben ¢ocuguma nasil yetisecegim? Onun i¢in neler yapmam gerekiyor?)

104. As the child grows up and progresses, we're already running right now. | mean,
we're just running after her and trying to catch up on her.
(Cocuk da zaten biiyiiytip ilerledikge, biz su an zaten kosuyoruz zaten. Yani biz

arkasindan kosup yakalamaya ¢alistyoruz yetemiyoruz zaten.)
105. In this process, | continued to work, you are always learning with the kid and

behave accordingly. We build our own lives and the kids' lives on that
awareness.
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107.

108.

109.

110.

(Bu stireg igerisinde benimde ¢alismalarim devam etti hep ¢ocukla birlikte
ogreniyorsunuz ona gore davrantyorsunuz. Kendi yasantimizi da ¢ocuklarin
vasantisinida o biling iizerine kuruyoruz.)

| want support in this aspect; I mean | want to know psychology and human
psychology. If I knew both my daughter, and myself, it would be good for both
of us.

(Ben bu anlamda da destek istiyorum yani psikolojiyi bilmek insan psikolojisini
bilmek istiyorum. Eger hem kendimi hem de kizimi tanirsam ikimiz icin de iyi

olur.)

When they're raised well, they come to the right places. If we develop
ourselves, they catch up on us.
(Iyi yetistirildikleri zaman dogru yerlere geliyorlar. Biz kendimize yetistirirsek

onlar da bize yetisiyor.)

I'd like to know everything. Why would 1? | want to be more useful, so | don't
want to leave my daughter alone, so...
(Herseyi ogrenmek isterdim. Neden isterdim ? Daha faydali olmak istiyorum,

vani kizim yalniz kalsin istemiyorum ben. yani...)

I can catch up on him now, but after a while | won't be able to catch up, some
things are happening now that the kid says he's never going to leave me with
the mind of a kid he has, but after a while there will be things that he does not
like me, so | can't help him, so it's not about the thing. So, there's going to be
some points in school that | can't support her in her academic life. Then maybe,
if 1 took that education, if | took that education psychologically, then maybe |
knew how to treat my daughter. Maybe right now, maybe because | didn't get
that kind of training, I'm pushing my daughter so much about grades.

(Simdi ona yetisebiliyorum ama bir siire sonra yetisemeyecegim, bazi seyler
sey oluyor simdi ¢cocuk akliyla beni hi¢ yanindan aywmayacagini soyliiyor
bana ama yani bir siire sonra beni begenmedigi seyler, yani ona yardimci
olamayacagim, yani bu seyle ilgili degil. Yani okulla ilgili, akademik hayatinda
onu destekleyemecegim yerler olacak. O zaman belki, o egitimi alsam
psikolojik olarak o egitimi alsam, ondan sonra belki o zaman kizima nasil
davranacagimi bilirdim. Belki suanda, belki oyle bir egitim almadigim igin
belki suanda kizima notlar konusunda bu kadar baski yapryorum.)

I'm acting according to my own facts on a subject where even professors are
conflicted. I have never believed in certain facts. Every child is a separate
world. I know that | have adopted this logic for every child, but | am acting in
my own right, no matter who says it.

(Profesorlerin bile ¢catistigi bir konuda ben kendi dogrularima gore hareket

ediyorum. Soylenilen kesin olarak séylenilen hi¢bir seye inanmamisimdir. Her
Cocuk ayr bir diinyadwr. Her ¢ocuk i¢in ayrt bir kitap yazilir bu mantigi
benimsedigim i¢inde Biliyorum ama kendi dogrularimda hareket ediyorum Kim
ne derse desin.)

181



111.

112.

113.

114.

115.

I'm still getting help from a psychologist from whom | made her diagnosed.
Because my kid has attention deficit. We are using medication and since |
learned that fact. | am seeing her as a kid. At that time, I do not see him as a
gifted kid or a special kid. I am a mother. The tiny kid is talking to me... I am
taking medications; |1 am taking psychological medications. Otherwise, | might
not have handled that situation.

(Ben hala tanuattigim yerden bir psikologtan yardim aliyorum. Ciinkii benim

cocugumda dikkat daginikligi var. llag kullaniyoruz Biz ve ben 6grendigim
andan beri. Karsimdakini ¢ocuk olarak goriiyorum o an tistiin zekali istiin
vetenekli falan gidiyor Ben anneyim. Karsimda bacak kadar ¢ocuk kalkmis
bana konusuyor... llag¢ kullaniyorum kendim psikolojik Ilag kullaniyor Baska
tiirlii tistiinden gelemezdim herhalde. )

I was very concerned. | thought about how to catch up with him. | thought
about what I could do. Because they are in such a place that one day, | attended
a seminar at Istanbul University. They said: "In fact, these children are in two
different poles with the group of children with mental disabilities. They expect
the same attention and the same education.

(Cok kaygilandim. Ona nasil yetigebilecegi mi diistindiim. Ne yapabilecegimi

diistindiim. Ciinkii 6yle bir yerdeler ki bir giin Istanbul Universitesi'nde bir
seminere katilmistim. Aslinda bu ¢cocuklar iki ucta kalan cocuklar zihinsel

engelliler kadar farkli bir gruptalar denmisti. Ayni Ilgiyi, ayni egitimi aym
alakay1 bekliyorlar dedi.)

I am happy to say that there is something in my child, but later into this
business anxiety increased, stress increased, wars proliferated.
(Haaa demek ki benim ¢ocugum da bir seyler var ben mutluyum ama sonradan

bu isin icine girdikce kaygilar artti, stresler artti, savaslar gittikce ¢ogaldl.)

They have an incredible inner discipline. We're a group that needs to be
handled with extreme care indeed. We can go either positive or negative. That
is the point upon which we talked today and over which I raised my concern.
(Kendi iglerinde inanilmaz bir i¢ disipline sahipler. Cok inanilmaz derecede

dikkatle ele alinmasi gereken grubuz, gercekten. Olumlu da olumsuza dogru da
gidebiliriz. Bugiin konustugumuz ve benim iizerimde durdugum, kaygimi dile
getirdigim mevzu bu.)

I was so relieved, so relieved. Because there was something we couldn't name
for a long time. The child is going through something, there's something he
doesn't feel good about, there's a lot of things he's behaving differently. |
couldn't put my name on it, and | was relieved.

(Ben ¢ok rahatladim, ¢ok rahatladim. Ciinkii uzun zamandur, ¢ok uzun

zamandir adini koyamadigimiz bir sey vardi. Cocuk bir sey yasiyor, kendini iyi
hissetmedigi bir konu var, farkli davrandig bir siirii seyler var. Bir tiirlii adini
koyamiyorum adi kondu ve ben rahatladim.)
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As | said, we cannot have a synchronized approach, stress management is very
difficult. It's incredibly difficult. There's a lot of time when we can't handle it,
but we think that we won't be able to handle it.

(Cok fazla eszamanli yaklasamiyoruz dedigim gibi, stres yonetimi ¢ok zor.
Inanilmaz zor. Basedemedigimiz ama basedemeyecegimizi diisiindiigiimiiz

zamanlar da ¢ok fazla oluyor.)

Stress and anxiety are derived from obscurity, which is fear. Fear, not knowing,
must be a suspect. Because you're scared of what you don't know. Even if the
family knew what it to face there, stress and boredom would not do so much. |
mean, let's think about what she is doing, she needs to get an education for
handling this anxiety. | mean, I've partly had it myself, | mean, | remember that
| got into depression.

(Stres, kaygi bilinmemezlikten ortaya ¢ikar. Yani, korkuyla. Korku, bilmemek
altta bir muallak olmasi lazim. Bilmedigi seyden insan korkuyor ¢iinkii. Orada
karsilasacag seyleri aile bilse, stres ve stkinti bu kadar yapmaz. Yani, bir de
vaptigini diistinelim, bu kaygiyla basedebilecegi bir egitim almasi gerekir.
Yani, ben kendim yasadim kismen bunu, yani yeri geldi depresyona girdigimi
hatirliyorum. )

And they really led us worry wherever we went. That is to say: You kid is so
smart; you need to provide these opportunities and so on. If you don't, she will
go into a decline, her potential will get lost, other things will happen, and as a
mother and a father you're really getting worried. Seeing that there is such a
potential, what will we do if we have limited resources?

(Ve bizi gergekten de her gittigimiz yerde endiseye sevk ettiler. Soyle ki: iste
sizin cocugunuz soyle zeki, iste sunlari, su imkanlar: saglamaniz gerekir. Iste
saglamazsaniz iste geriye gider, potansiyeli kaybolur dyle olur boyle olur ve
bir anne olarak bir baba olarak ger¢ekten endise duyuyorsunuz. Madem boyle
bir potansiyel var ise ama imkanlarimiz da belirli peki napacagiz? )

If you knew, you would act according to it. In this instance, the family gets
stressed.
(Bilseniz altyapida, ona gore davranirsiniz. Bu sefer noluyor, aile strese

giriyor)

And then this anxiety comes up, and you are wondering whether you can do
the right thing with your kid. That's the biggest concern; being enough.

(Bir de su kaygt olusuyor, ben ¢ocuguma dogru olan seyleri yapabiliyor
muyum diyorsun. En biiyiik kaygt bu; ben yeterli miyim)

It has been 4 years. My husband doesn't care much about it, so he knows it.
Sometimes he says, “Is it true that my kid is in that kind of situation?" I hear
that the spouses of my friends and the people around me say the same things.
Men are more insensitive, around me at least, women are handling it somehow.
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(Aradan iste kag sene, 4 sene gegti. Esim bunu ¢ok onemsemiyor, yani bunu
biliyor. Bazen zaman; “ya gerc¢ekten bu ¢ocuk boyle mi ki?” dedigi oluyor. Ben
cevreden de, baska arkadaglarimin eslerinden de aym sekilde oldugunu
duyuyorum. Erkekler daha duyarsiz benim ¢evremde en azindan, kadinlar
gotiirtiyorlar bu isi bir sekilde.)

However, the father is being pushed or left out of this system. Perhaps, due to
his position, area of interest, or his job, they say "the kid is a kid, what else do
you expect?", for instance; my spouse used to say "she has superior
intelligence, but I wonder whether this test was conducted properly?"
Sometimes, men have a tragicomically approach. You know, there's a gap of
consciousness and education somewhere. | think it's the fathers who need
education.

(Fakat, baba bu sistemin digina itiliyor ya da kalyyor. Ya konumu, ilgi alani,
yvaptigi is, o diyor iste ¢cocuk ¢ocuktur diyor, daha ne tistiin zeka ya da iste sey
diyordu benim esim; bolmeyi iste bu iistiin zeka, acaba bu test dogru mu
vapild filan diyordu artik yani. Erkeklerin trajikomik bir seyleri oluyor,
vaklasimlart olabiliyor arada. Hani, bir yerlerde biling ve egitim boslugu
kalwyor. Aslinda, egitime ihtiyaglari olan babalar bence.)

After all, the mother plays an active role in kids' education all by herself, but
the father's support is essential, at the same time, he should know what he must
do.

(Sonugta, anne tek basina ¢ocuk egitiminde tamam etkin rol oynuyor ama
babamin da destegi sart onun da bilmesi gerekiyor ne yapmasi gerektigini.)

My husband works in the movie industry, day and night. I am both mother and
father in the house.
(Esim sinema sektoriinde ¢calisiyor gece giindiizlii. hem anne hem Babayim ben

evde.)

I thought that the mothers are lonely considering this subject. Fathers have a
great expectation from mothers. | want something to mobilize the fathers; an
educational program. | want something, we need to mobilize the fathers in
some way, we're very lonely... Fathers are like “you go there, and you can tell
me later.” There is an extreme discordance in the house, the mother's approach
and the father's approach are not the same

(Ben annelerin bu konuda ¢ok yalniz oldugunu, ¢ok fazla anneden beklenti
icine giriyor ozellikle babalar. Ben kesinlike babalari harekete gecirecek
birseyler istiyorum, bir egitim programi. Birseyler istiyorum, babalart bir
sekilde harekete gecirmemiz gerekiyor ¢ok yalniziz... Babalar, “sen git, bana
anlatirsin” seklinde. Inanilmaz bir uyumsuzluk var evin icerisinde, annenin

vaklasimiyla babanin yaklasimi ayni olamiyor.)
We're the adults and she is the kid. We solve emotional problems together; the

spouses and the kid. However, the kid can't solve the problems of our whole
family and can't be the focal point of relationships.
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(Yetiskin olan biziz, ¢cocuk olan o. Duygusal alanlardaki sorunlar: birlikte
¢ozeriz, iki es ve ¢cocuk ama ¢ocuk bizim biitiimiiziin problemleri ¢ézemez ve
ailenin odak noktas, iligkilerin odak noktasi olamaz.)

With the force of society, this practice is carried out slightly more by mothers.
Fathers are observers and gets into a position to handle other matters in that
type of families. Or | see an authoritarian father profile. There's a father profile
in which the father is involved in everything, and | think these two are
inconvenient. | mean, it's a balance, but when I look at the education, the
fathers' participation in education is less.

(Bu is bir tik daha annelerin tizerinde hareket ediyor, toplum geregi. Babalar
bir tik daha gézlemci ve diger konulari halledecek pozisyon alvyor bu tip aile
vapisinda ya da soyle bir baba profili goriiyorum; ¢ok baskici. Herseye
miidahil bir baba profili var, bu ikisi de bence sakincali. Yani, ortada bir denge
ama egitimlere baktigimda babalarin egitime katilimi daha az.)

He said to me that you're exaggerating. My son heard it and then halted
communication and quitted reading. | don't know why he did this. Frankly, |
didn't even think to ask.

(Sen dedi abartiyorsun. Bunu oglum duydum zaten sonra o iletisim kesti
okumaktan vazgecti. Bunu niye yaptigini bilmiyorum. sormak hi¢ aklima
gelmedi agikgasi.)

My husband said that we should never get involved in these matters. We
should not know whether there is a problem or not.
(Esim dedi ki hi¢ bulagsmayalim bu konulara, varsa da bilmeyelim yoksa da

bilmeyelim)

We learned from the information we got so far, and we have an idea of how to
approach our kids and how to guide them, but we conflict with fathers in this
matter. Especially, you know, they say our Kkids are spoiled. This is something
that | hear too much from the people around me, but for example, when | hear
it from my husband, | go crazy.

(Biz bu zamana kadar edindigimiz bilgilerden ¢ocuklarimiza nasil yaklasmamiz

gerektigi, nasil onlara rehberlik etmemiz gerektigi konusunda fikir sahibi
olduk, bilgi edindik ama babalarla bu konuda catisiyoruz. Ozellikle seyden,
hani ¢cocuklarimizin simarik oldugu séyleniyor. Bunu mesela ben ¢evreden ¢ok
fazla duydugum bir konu ki bunu esimden duydugum zaman deliriyorum.)

My husband is gradually becoming aware of the situation with my daughter.
Again, due to external factors, | think the fathers are stepping back or
becoming cautious. | mean, you're exaggerating, this is something that each
mother has, everybody says the same thing about his or her kids.

(Esim de yavas artik kizimdaki durumun farkina varmaya baslads. Yine dis

etkenler sayesinde, galiba babalar bu konuda biraz daha sey yani geri
cekiliyorlar ya da temkinliler. Yani sen abartiyorsun, annelik i¢ sey var, herkes
kendi ¢cocugu igin ayni seyi soyler.)
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We only realized that he should care less about what he said. We normally care
indeed. Only in ignoring his wishes.

(Sadece seyi anladik Biz Onun soylediklerini biraz daha énemsememesi
gerektigini. Normalde onemsiyoruz zaten. Sadece onun isteklerini géz ardi

etmemek noktasinda.)

We realized that we should tolerate him more. He has never been a kid who
might be considered as stubborn and who knows what he wants. | mean, he has
never been extremely consistent kid and he has never been someone doing
what is told to him.

(Biz de ona karst daha tahammiilii olmamiz gerektigini fark ettik. Inat¢
denebilecek korkung ne istedigini bilen feci istikrarli Bir ¢ocuk yani bunu boyle

yvapacaksin deyince yapan ¢ocuk hi¢bir zaman olmad.)

I am wondering whether he has a problem or not. He is hyperactive, perhaps? |
wonder why this kid is like that. Is there any problem? We learned that
everything is all right. I was very relieved. Me and my hushand were very
relieved.

(Acaba bir sikintist mi var? Acaba hiperaktif mi? Acaba neden i¢in bu ¢ocuk
boyle? Problem mi var? ogrendik ki her sey yolunda. Ben ¢ok rahatladim. Kar

koca ¢ok rahatladik.)

We will stay calm, and we won't obstinate with each other. When we said it
would be like this, we are backfired. We've decided to make peace and be
patient, and we're trying to do it.

(Sakin kalacagiz ve inatlasma gibi bir noktaya gelmeyecegiz. Peki ne zaman
inatlas degil saat ne zaman bu boyle olacak dediysek geri tepti bizde.
Barismay1 ve sabirli olmayt kararlastirdik aramizda ve bunu basarmaya
calistyoruz.)

| always say to my husband; do not make the kids hate their father, be careful
with your behaviors, make them love you and trust you, if you are the first man
they trust, it will be more difficult for them to make a mistake in some cases.
(Esime de hep soylerim, yani ¢cocuklar babalarindan nefret etmesinler, onlara
davranislarina ¢ok dikkat et, yani seni sevsinler sana giivensinler, yani bu
hayatta ilk giivendikleri erkek sen olursan yanlhs yapmalari, yani bazi
konularda yanlws yapmalar: daha zordur.)

My husband, | mean the father is aware of the fact and his approach is, you
know. | mean, in general, in these families, fathers don't want to get in too
much of this system, they are not get involved. The kid's education, he is just a
kid in the eyes of the father. We are also getting confused, but in general, when
we learned these diagnoses, my husband approached more seriously. My
husband was also diagnosed with them. | mean he is not far from the subject.
(Benim esim yani baba bizde ¢ok sey, bilin¢li ve ¢ok sey yaklastyor olaya.

Yani, genel olarak bu ailelerde babalar ¢ok disarida kalir seye, bu sistemin ¢ok
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icine girmek istemez. Cocugun egitimi, iste cocuktur onun goziinde. Bizde de
gelgitler oluyor fakat genel olarak bu tanilar: aldigimizda esim ¢ok ciddi
vaklasti olaya. Benim esim de tanili. O da ¢ok uzak degil bu konulara hani.)

It's hard to find, it's hard to build that communication. Because there are two
kids different from each other.
(Cok zor onu, o arayr bulmak ¢ok zor. Ciinkii ikisi de birbirinden farkl iki

gocuk var.)

There is something. | sent a message to the parent of one of the students in my
little girl's class, saying that 'Could you ask your son whether there was an
election of class delegate today?' After that, she said, 'No, but there is
something. Your daughter (the elder sibling who was diagnosed) became the
class delegate...She cannot make it with her or without her. So, she doesn't
have much patience with her. She makes her upset about it every now and then.
You know, you can't do it, | can do it better than you do. That's what I'm
talking to her about.

(Hemen sey var, ¢aktirmadan kiigiik kizin sinifindaki velilerden birine yazdim,
bugtin sorar misin igte ogluna bugiin sinifia bir baskanlik se¢imi oldu mu filan
diye. Ondan sonra, yok dedi ama dedi senin kizin, (tanili olan abla) biiyiik kizin
dedi sey var.. sinif baskani olmus dedi... Ne onsuz durabiliyor ne de onunla.
Yani ona karsi ¢ok fazla bir tahammiilii yok. Ara siwra onu iiziiyor bu konuda.
Hani, sen yapamazsin ben senden daha iyi yaparim. Ben de bununla ilgili

konuguyorum onunla.)

Yes, it is hard to find, it's hard to build that communication. Because there are
two kids different from each other.
(Evet, yani ¢ok zor onu, o arayt bulmak ¢ok zor. Ciinkii ikisi de birbirinden

farkli iki ¢cocuk var).

Now, with the troubles | experienced in the first one, there may be a feedback
for how I can raise the second one comfortably with the knowledge | have
acquired...... Now she's in pre-adolescent process. Their interests begin to
break up. Other than that, they were getting well with each other before. We
have a bit of conflict these days, we have problems with convincing them as
both are stubborn. (A participant with both of her kids are diagnosed).

(Simdi ilkinde yasadigim sikintilarla, o edindigim bilgilerle ikinciyi nasil rahat
biiyiittiigiim hakkinda bir geri doniis olabilir.... Simdi kiz birazcik daha on
ergenlik falan filan oluyor. Bi’ ilgi alanlari da ayrilmaya basliyor. Onun
disinda aslinda oncesi ¢ok giizel anlasilyyorlardi. Bu aralar tabi biraz
catismalarimiz var, ya ikisi de giiclii karakter diyeyim kolay bir seyi, ikisine de
kolay kabul ettirmeniz ¢ok zor oluyor. (Iki cocugu da tanili olan bir katilimct))

But we're very angry, and then he gets angry very quickly. After that, his
attitude towards his brother... No matter how careful we are, they are very
different, completely different. On the contrary, my daughter, for example,
communicates better and expresses emotions very well. She is a lot more
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friendly; she is much more... That's why my son (the diagnosed one) is doing a
few things against him, because he does not have them. When this is the case,
my daughter may get attention in the place she goes, or she is trying to be good
in the eyes of her father. And, she is a little bit jealous.

(Ama ¢ok sinirliyiz, ondan sonra ¢ok ¢abuk sinirleniyor. Ondan sonra,

kardesine karsi tavirlari, ne kadar dikkat etsek de karakter olarak ¢ok farklilar
tamamen farklilar. kizim 6yle degil mesela daha giizel iletisim kurar, duygulart
cok iyi dile getirir. Cok daha cana yakindir, ¢ok daha seydir. Bu yiizden, oglum
(tamili olan) da ona karsi biraz sey yapiyor, kendisinde onlar yok ¢iinkii. Oyle
olunca da kizim gittigi yerde daha ¢ok ilgi gorebiliyor ya da babaya daha fazla
yilistyor. Ondan sonra, biraz kiskang)

Yes, my brother is doing everything better than me, he is more successful than
me, and | did not gain attendance to SAC. Then, | talked to them face to face. |
said that God had given different abilities to everyone; look, you can express
yourself much better, you are much more social, you can draw more beautiful
pictures, but your brother can only do-little figures. He can't paint like you, but
your brother is very good in technical issues, we gave a lot of examples by
referring myself, but no matter how much you tell the child, it does not happen
after a while.

(Evet abim her seyi benden daha iyi yapryor, o benden daha basarili, Bilsem’i
de kazand\ iste ben kazanamadim. Iste ikisini de karsima aldim, konustum.
Allah’in herkese farkl yetenekler verdigini iste bak sen kendini ¢ok daha iyi
ifade edebiliyorsun, ¢ok daha sosyalsin, ¢ok giizel resim yapiyorsun ama abin
sadece Cin Ali yapabiliyor. O senin gibi resim yapamiyor ama abin de teknik
konularda ¢ok iyi ¢cok sey, iste babasiyla kendimi ornek vererek bir siirii seyleri
anlattik ama ne kadar anlatsanizda ¢ocuk iste bir yerden sonra olmuyor.)

I'm so glad that both won. Because when one wins and one does not win, there
can be situations like jealousy and the other being upset because the age
difference between them is small. That's why my greatest joy was. How nice
they both won. Obviously, if one didn't win, | would prefer that the other
wouldn't win either. (SAC exam process)

(Benim i¢in onemli olan ikisinin birden kazanmasina ¢ok sevindim. Ciinkii, biri
kazanmip biri kazanamadigr zaman, aralarindaki yas farki da az oldugu icin bir
kiskanglhik digerinin iiziilmesi gibi durumlar olabiliyor. Benim en biiyiik
sevincim o yiizdendi. Hani ikisi de kazandi ne kadar giizel. Kazanmasa ikisi de
kazanmasaydi diye diisiinecektim acikcasi. (BILSEM sinawvi siireci)

My mother, for example, had such a panic. She said: What will I do now? You
will not do anything, you will be my mother again, you will make stuffed vine-
leaves, you will make a pie, you will fry potatoes (laughing). There's nothing
you can do extra, because | said there's nothing, I can do extra. I'm going to
continue to be a mother, just a little more observation, a little more careful.
(Annem de mesela 6yle bir panik yasadi. Simdi ben ne yapacagim dedi? Hi¢bir
sey yapmayacaksin, annem olacaksin gene eskisi gibi, yaprak sarmast

vapacaksin, bérek yapacaksin, patates kizartacaksin (giilerek anlatryor).
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Ekstradan yapacagin birsey yok, ¢iinkii benim de ekstradan yapacagim birsey
yok dedim. Ben de anne olmaya devam edecegim, sadece biraz daha gozlem
vapacagim biraz daha, daha dikkatli olacagim. )

Well, in the family, | just shared it with my daughter's uncle. Well, that's
because | thought it would be useful to me.
(eee ailede ise sadece kizimin amcast ile paylastim. eee O da bana yararl

olacaginm diigiindiigiim igin.)

When | found out, | first talked to her grandmother because her grandmother is
waiting for a hugged from granddaughter who kissed her with a smile. My
daughter's a little behind. | said before, she's acting like an adult. I said she
thinks that she is an adult. I told her what she needs to do. For example, she
was always opening cartoons and I'd say, "let's open something useful for her,
what do you think girl?" Yeah, well, talking to grandma helped.
(Ogrendigimde ilk babaannesi ile konustum ciinkii babaannesi Giileryiizlii onu

open sarilan bir torun bekliyor. benim kizim da biraz geride duruyor. bunu
soyledim biiyiik gibi davraniyor. Kendini biiyiik gibi gordiigii i¢in dedim. neler
yapmasi gerektigini séyledim. Ornegin siirekli ¢izgi film aciyordu Ben de ona
faydali olan bir seyler acalim derdim.... bir sey yaparken kizim Séyle yaparsak
iyi olur, sen ne dersin gibi a¢iklama yapmasini istedim. Evet bunlart
babaanneyle konusmanin Faydasi oldu.)

There was a change in relations after | told, my sisters began to pressure me.
There was a conflict between siblings.
(lliskilerde soyle bir degisiklik oldu sana aldiktan sonra Ablamlar dan bana

baski olmaya basladi......Kardesler arast bir ¢atisma oldu)

Because your child is incredible, so they give her a responsibility that | don't
give. | mean, especially relatives say that your kid does everything as she is so
smart. You know, my child is very clever, but there are things in this world that
my child can't do. Or I don't force him to do it anyway, he does when he wants
to..... So, we didn't tell anyone about the exam. Not to my family, not to my
husband's family. After that, there was this thing. We didn't tell anyone because
we believed that my daughter was going to put pressure on herself. (Participant
IDI1)

(Ciinkii cocugunuzun inanilmaz, yani benim ona vermedigim bir sorumlulugu

veriyorlar. Yani akrabalar ézellikle, yani sey var; ay senin ¢ocugun ¢ok zeki
her seyi yapar. Ya benim ¢ocugum ¢ok zeki de hani ama benim ¢ocugumun da
vapamadig seyler var bu diinyada. Ya da ben onu zaten yapmasi i¢in
zorlamiyorum ki yapmak isteyince yapar .....Yani biz sinav asamasini, sinavi
hi¢ kimseye soylemedik. Ne benim aileme ne esimin ailesine. Ondan sonra,
bunu sey vardi.. Kizim da baski uyandiracagina ¢ok inandigimiz igin kimseye
soylemedik.)

I would like something in which teachers, parents, mothers, fathers or relatives
from outside can be dealt with.
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(Ben ogretmenlerle ve kizim konusunda, yani bu tiir ¢ocuklar konusunda,
velilerle, annelerle, babalarla ya da disaridan akrabalarla basa ¢ikalacag ile
ilgili bir sey isterdim ben.)

This is the first time he was diagnosed, yes, there were many problems. First,
whether to share with the environment, second, whether to share with the
school, third, how a life needs to be carried for the child, how should I behave,
how should | act against her?

(Bu ilk tanmilandig1 doneme, evet simdi pek ¢ok sorun ¢ikti. Birincisi; etrafla

paylasip paylasmamak, ikincisi; okulla paylasip paylasmamak, tigtinciisii; nasil
bir hayat uygulanmas: gerekiyor ¢ocuk i¢in, ben nasil olmaliyyim, ona karst
nast davranmalyyim?)

It is not that big for people like us, but it is so hard for grandparent no matter
what you tell them. There is a tradition in their consciousness, and there is a
child-rearing style. | mean, my parents are teachers, but they still say, "Do you
make this kid read too much books? Don't teach him." Sometimes you can't
break stereotypes. | mean, the stereotype old of the person you're dealing with.
| don't blame them in the terms of Turkey's conditions, their types of raising
children. Think Turkey as a mom and those people as its children. Now it's a
mutual thing and people are into that system. They have learned like this. No
matter how many times you talk about superior-high intelligence.
Grandparents, caretakers, fathers and mothers will go theirs’s way although
they confirm you.

(Yani biz, bizim gibi insanlar i¢in ¢ok degil ama ebeveynler -biiyiik ebeveynler
yani anneanne, dede, bakici- istediginiz kadar ¢ocugu anlatin. Onlarin
bilincinde bir gelenek gérenek var, bir de ¢cocuk yetistirme tarzi var. Yani,
benim annem babam 6gretmen ama hala sey derler, bu ¢ocuga siz ok mu
kitap okutuyorsunuz, 6gretmeyin filan. Bazen kaliplar: kiramazsiniz,
asamazsiniz. Yani karsimizdaki insanin kalibini, bunu. Onlart da suglamiyorum,
Tiirkiye 'nin sartlarindan, Tiirkiye nin yetistirme tarzi yani Tiirkiyeyi bir anne
gibi diistiniin o insanlart da evilatlar: gibi diistinitin. Artik karsilikli bir sey
olmusg ve o sistemin icine girmis insanlar. Onlar oyle 6grenmisler, siz
istediginiz kadar tistiin zekadan bahsedin baba da ya da biiyiikbaba,
biiyiikanne, bakici, a ne diyor bu ya da aa 6yle mi, deyip size onay verip
arkanizi dondiigiinde kendi egitimlerini verirler yine.)

It could be jealous. Of course, there are also the envy of your true friends,
friends, relatives... oh how beautiful they say they are happier... they are proud,
but of course there is also a jealous side of them, even they hide. So, you can
understand, of course, it is understood.

(Kiskang gibi de olabilir. Tabi ki gipta eden kistmlar da var hani ger¢ekak
dostlariniz arkadaglariniz, akrabalariniz.. ah ne kadar giizel diyorlar daha
mutlu da oluyorlar ... gurur da duyuyorlar ama tabiki kiskanan bir taraf da
var ¢caktirmasalar da. Anlayabiliyorsunuz yani, tabiki anlasiliyor.)
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We had big problems with the math teacher. | mean, the math teachers almost
said, " is this kid superior or retarded?" Because he doesn't understand the
simplest things in the classroom, and he doesn't listen. And then, two or three
months later, the math teacher called me, and I never forget. He said, "l asked a
question which 2 level is higher of the class, only your son could do it." |
mean, there are interesting cases, but now it's a teacher, the other teacher... The
other conscious teacher knows this may happen while an unconscious teacher,
a school that does not recognize these children, leave such a thing. | mean, he
knows when something happens. | mean, you're going to tell him. I told all the
teachers about my son, my daughter, they were studying at the same school. |
mean, | gave my daughter's reports. | mean, my daughter had problems.

(Biz biiyiik problemler yasadik mesela matematik 6gretmeniyle. Matematik

ogretmenleri, yani sunu dedi yani neredeyse,; bu ¢ocuk tistiin zekalr mi
gerizekali mi? Ciinkii iste, en basit gseyleri anlamiyor, iste sinifta, iste
dinlemiyor mesela. Sonra, aradan 2-3 ay gecti ve matematik 6gretmeni beni
aramistt hi¢ unutmuyorum. Sey dedi; sinifin 2 tik iistiinde bir soru sordum
sadece oglunuz yapabildi demisti. Yani, 6yle bir enteresan olaylar ama simdi
bir 6gretmen, diger 6gretmen.. Diger bilin¢li bir ogretmen bunun olabilecegini
bilirken bilingsiz bir ogretmen, bu ¢ocuklar: tanimayan bir okul ve ogretmen
boyle bir birakiyor. Yani, bir sey olunca taniyor. Yani, ona anlatacaksin gidip.
Ben biitiin ogretmenlere, oglumun, kizimin durumunu anlattim ayni okulda
okuyorlardi. Yani, kizimin raporlarint verdim. Yani, benim kizim da problemler

yasadl. )

We had a lot of trouble with the teachers. The child questions everything, asks
why he did it so, or he writes the question in five minutes, and then he talks
about the question in the remaining time. | have presented suggestions to the
teachers myself. | have brought suggestions for solutions myself; |1 have bought
additional resources although they are in private school. After that, | made my
children to solve extra problems. We took like this for a while.

(Bu konuda ¢ok zorluk ¢ektik, 6gretmenler konusunda. Cocuk her seyi

sorguluyor, neden yaptigini soruyor ya da iste 6gretmen klasiktir, soruyu
vaziyor ¢ocuk 5 dakikada bitiriyor ondan sonra geri kalanda konusuyor, o bir
problem 6gretmen icin. Iste ben kendim ogretmenlere éneriler sundum. ... Ben
kendim ¢oziim onerileri getirdim, hocam ben 6zel okulda olmasina ragmen ek
kaynaklar aldim. Ondan sonra, o zaman bu ¢ocuga ekstra soru ¢ozdiiriin falan
filan. Oyle béyle biraz gétiirdiik.)

There are teachers who do not accept it even if you say it in a nice chat.
Because he says I'm trained in this, and you don't know it. So, you can feel it, it
changes according to the teacher in front of you.

(Giizel bir sekilde inanin sohbet halinde bile séylediginizde bunu kabul

etmeyen ogretmenler var. Ciinkii diyor ki ben bu isin egitimini aldim, sen
bilemezsin ben bilirim. Yani bunu hissedebiliyorsunuz karsisinizdaki hani
ogretmenine gore degisiyor. )
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A teacher said the followings: "I'm a very big teacher at this age, | did teach in
these schools for so many years, he does not stand in his place and constantly
disturbing his friends.".... He was having a lot of trouble at school. He was
ignored by his teachers and friends. When | took my kid to the doctor, | said,
"Is there a problem?" The psychiatrist said we'd run a test. After testing, it
turned out to be superior.

(Ben ¢ok biiyiik bir ogretmenim bu Yastayim bu kadar sene bu okullarda
ogretmenlik yaptim” eeee Yerinde durmuyor arkadagslarint siirekli derste
rahatsiz ediyor gibi konusmalar yapti.....Okulda ¢ok sorun yastyordu
cocugumuz. Ogretmenleri dislyordu, arkadaslart disliyordu. Cocugumu
doktora gotiirdiigiimde eee sorun mu var dedim. Psikiyatrist test yapacagiz

dedi.Test yapildiktan sonra tistiin yetenekli oldugu ortaya ¢ikti.)

His teacher said that there must be something wrong with the test results and |
decided not to send him at that school. We didn't get a chance to get together
in common denominator.

(Testi yanlis yapnugslar dedi 6gretmeni okuldan aldim. ortak paydada birlesme

sansimiz olmadl...)

The teacher says I get it, he's comparing her to the other kids. So, this school,
schools and teachers need to be educated in the field of gifted children, and
they need to know the children emotionally and academically.

(6gretmen anladim diyor diger ¢cocuklaria kiyaslyyor.Yani, bu okulun, okullarin
ve ogretmenlerin tistiin yetenekli ¢ocuklar alaninda egitilmesi lazim ve

cocuklart taniyor olmalart lazim duygusal ve akademik a¢idan.)

| see that we misinterpret a lot of things that we can't understand. I've seen the
people and educators around him misinterpreting it. It's like waiting for
someone with no legs to get up and walk. | saw that we were expecting him to
do things he couldn't do.

(Yaptig1 bircok seyi anlam veremedigimiz bir¢ok seyi yanlis yorumladigimizi
gortiyorum. etrafindaki insanlarin ve egitimcilerin de yanlis yorumladigini
gordiim. Bu bacaklari olmayan birisinden kalkip yiiriimesini beklemek gibi bir

sey. Ondan yapamayacag seyleri bekledigimizi gordiim.)

I wish I'd known before and talked to the trainers around him accordingly. If |
had put my child in the places he needed at school, my child wouldn't have
been beaten. Because my child was badly hurt.

(Keske ben daha once bilseydim de etrafindaki egitimcilerle de ona gore
konussaydim. Okulda ¢cocugumu ihtiyag duydugu ortamlara soksaydim da

cocugum hirpalanmasaydi.. Ciinkii benim ¢ocugum ¢ok zarar gordii.)

Primary School 1. Our teacher in elementary school were saying, “No, there is
not. Don't beat up the kid in vain, don't try too hard, you are looking for
something that does not exist” I encountered these words and put the last point,
the child was diagnosed.
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(Likokul 1. Sinifta halen ilkokul 6gretmenimiz “hayir, yok. Bosuna ¢ocugu
hirpalamayin, iste ¢ok ugrasmayn, ¢ok kaygilisiniz bir seyler ariyorsunuz”
soylemleriyle karsilastim ben ve son noktayt soyle koydum, ¢ocuk tanilandi. )

It's all left to the teacher's initiative, and I think, by the way, that in the system
we complain about, everything we call system is a teacher. That teacher was
saying that: "He is not that clever that you think is."” "He is even under normal
intelligence. So, he can't succeed.”

(“O ¢ok akilli bir ¢cocuk degil yani dyle sizin kendi” yani benim diisiincelerimi
biliyordu “Sizin diistindiigiiniiz kadar zeki bir ¢ocuk degil. Hatta normal

zekamin altinda. O yiizden de sey yani basaramaz” dedi bana.)

My son has trouble communicating with adults. As | said, because of the
problems with the teachers he lived in school, he never sets up contact with
eyes when he does not feel that he is unconditionally accepted by the other
person.

(Oglumun yetiskinlerle iletisim konusunda sitkintilart var. Soyle ki, biraz da
dedigim gibi okulda yasadigi 6gretmenlerle ilgili sikintilar yiiziinden, karsidaki
tarafindan kogulsuz sartsiz oldugu gibi kabullenildigini hissetmedigi zaman
asla goziiyle iste goz kontagi kurmuyor. )

Our teacher is behaving very well and acting consciously. Look, she says I'm in
training for you.

(Ogretmenimiz ¢ok iyi davraniyor bilingli bir sekilde hareket ediyor. Bak senin
icin egitimlere katiliyorum diyor kizima.)

“Your child is a different child,” he said. Then he said, "I understand what you
want to say now,” meaning that she's not like other children, she's more
mature, she's more perceptive when you talk to her like an adult.”
(“Cocugunuz farkly bir ¢cocuk” dedi. Ondan sonra *“ ben sizin ne sdylemek
istediginizi simdi daha iyi anlryyorum” dedi “yani diger ¢cocuklar gibi degil
daha olgun, onunla konugurken biiyiik insanla konusur gibi konusunca daha
cabuk algilyyo her seyi” dedi.)

We shared it with the schoolteachers. As | said in class, there were a few
people, and we didn't have any bad things about it.
(Okuldaki ogretmenleriyle paylastik. Sinifta da dedigim gibi birkag kisi vardl,

bu konuda ¢ok da kétii seyler yasamadik.)

He made some impatience and bored of his pointy behavior. We spent a very
nice 2-3 years with the support of our teacher. The teacher got used to it, the
next year he asked me for additional resources, more resources, we were doing
very well.

(Sivri davramislarinin bazi sabirsizliklarini, stkilmalarin sey yapti.

Ogretmenimize de destek vererek biz ¢ok giizel, sonrasinda ¢ok giizel bir 2-3
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sene gecirdik. Ogretmen de alisti, ertesi sene kendisi istedi benden ek
kaynaklar, fazla kaynaklar ¢ok giizel gotiirdiik)

In first grade, we've had such small problems. After that, our teacher was
inexperienced, but the superior potentials teacher was a very experienced
teacher.

(Birinci sinifta ufak tefek boyle sorunlart yasadik. Ondan sonra 6gretmenimiz
de tecriibesizdi ama oradaki tistiin potansiyeller ogretmeni ¢ok tecriibeli bir

hocayd:.)

He was having a lot of trouble at school. He was ignored by his teachers and
friends.
(Okulda ¢ok sorun yasiyordu ¢ocugumuz. Ogretmenleri

disliyordu, arkadagslari disliyordu. )

She started with a normal private school. As she knew how to write and read,
she was bored. Some of characteristics began to arise. The concept of justice
was very important to her, so she experienced incompatibility with her friends,
and she lived with her teachers and school management.

(Normal okula baslad: bir koleje basladi orda tabi ¢ok belirgin bir sekilde
okuma yazmay: biliyor olmasi sikildi bazi kisilik ozellikleri dile geldi adalet
kavrami onun igin ¢cok onemliydi arkdaslariyla bu yiizden uyumsuzluk yasadt
ogretmenleriyle ve okul yonetimi ile yasadi.)

But we have seen that educational institutions are leaving a step behind
(because they are gifted students). Because all these schools and teachers
dealing with questioning students are extra expense for them. We were in very
serious trouble about this, we were looking for a school. There were a few high
potential job teachers in a few places

(Ama gordiik ki egitim kurumlart da aslinda daha soguk yaklastilar (tanili
ogrenci oldugu i¢in). Ciinkii bunlar onlar i¢in ekstra bir gider demek, ekstra
bir ogretmen demek, esktra o ¢cocuklarla sorgulayan ¢ocuklarla ugrasmak
demekmis. Bununla ilgili ¢cok ciddi sikintilarin i¢inde diistiik, okul arayisina
girdik. Ondan sonra, ¢ok az yerde iistiin potansiyelli iste 6gretmeni vardi.)

A parent called me, and I could not reply as | was busy, and she opened the bag
of my daughter and asked her "What is your exam result?" Do you ask this
question to a kid?

(Bir ara beni aramisti veli ben miisait degilim Telefona bakma da bizim kizin
cantasini agmiy “Sen sinavdan kag¢ aldin?” diye sormus. Cocuga sorulur mu
bu!)

I've learned what jealousy is, so I've seen other mothers get jealous of their
children, or do | say envy?
(Kiskanglik denen seyi 6grendim yani baska annelerin ¢ocuklar

kiskanabildigini gordiim ya da imrenme mi diyim?)
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The teacher told me, “I'm going to test the child (SAC) but don't tell anyone.”
Then, he said: "Let's not permit any problem in the class and jealousy between
parents.” | didn't understand what he means but later | started to figure out.
(Ogretmen bana séyledi, “ben ¢ocugu sinava (BILSEM) sokacagim ama
kimseye soylemeyin.” Ondan sonra, “swinifta sorun olmasin, diger veliler
arasinda kiskanghk, benim cocugum niye girmedi seyi olmasin” Ilk basta
anlayamamistim ben, sonraki ilerleyen asamalarda ne demek istedigini
anladim.)

We had a lot of trouble at school. There are still a few things from the parents
sometimes. My daughter never has been a girl saying that I am clever and so.
She has not said: "l am the cleverest one in the class.” | mean, she was always a
kid pretending to be her regular friends.

(Ya biz okulda ¢ok sorun yasadik. Hala bazen velilerden birkagi sey var. Kizim,
hi¢hbir zaman ben seyim diye ortada dolasan ¢ocuk olmadi, yani *“ a ben ¢ok
zekiyim, sinifin en zekisiyim” ya da “c¢ok akilliyim” diye ortada dolasan bir
cocuk olmadi. Yani hep seydi, normal arkadaslari gibi davranan bir ¢ocuktu.)

Yes, the expectation is very high. | mean, you know, comparing your own
child to someone else's child, you know, always showing someone else's child
as an example

(Evet, beklenti ¢ok yiiksek. Yani, iste kendi cocuguyla karsilastirma, siirekli iste

baskasinin ¢ocugunu kendi cocuguna érnek gosterme)

We had a label like this, like we took the diagnosis, not our children. Of
course, | have witnessed such parents, but now in many places we are afraid to
say that we have superior potential children. We have received a lot of such
reactions, as if we were really being arrogant

(bizde sayle bir etiket olustu, hani sanki taniyi ¢ocuklarimiz degil de biz almigiz
gibi. Elbette ki oyle velilerin olduguna ben de tanik oldum ama artik bir cok
verde benim ¢ocugum iistiin potansiyelli demeye korkar olduk yani. Gergekten
sanki bu ukalalikmis gibi, iste kibir yapiyormusuz gibi boyle bir tepkiler ¢ok
aldik.)

People got too hung up on it because some parents had their kids competing for
their grades.
(insanlar buna ¢ok takildilar ¢iinkii bazi velilerde iste hani ¢cocuklarin

puanlarim yaristirmalar oluyormus, olmus.)

Now that we haven't studied in public school, we haven't had problems there.
We didn't have any problems like opening a class or so as we had many
supports due to it was a private school. So, from the projects until to different
areas, due to the richness of the courses, we did not experience such problems.
(Simdi biz devlet okulunda okumadigimiz igin oradaki sikintilar: yasamadik.

Simdi orada hani sinif agma, iste filan. ¢iinkii 6zel okul oldugu icin ek bir siirii
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destek veriyordu zaten. Yani, projeden tutun da iste degisik alanlara iste kadar,
ders zenginligi fazla oldugu icin oyle sikintilar yasamadik.)

The school'’s social environment is positive, because the school is very active in
sports, this is developing this aspect of my daughter. It's very active in the
class, improving this aspect of my daughter. In this sense, | think we have
made the right choice.

(Okuldaki sosyal ¢evresi olumlu, ¢iinkii suanda gittigimiz okul sporda olduk¢a

aktif, kizimin bu yoniiniin gelistiriyor. Sinfta olduk¢a aktif, kizimin bu yontinii
gelistiriyor. Bu anlamda dogru tercih yaptigimizi diigiiniiyorum. )

And we sent her to the school of gifted children. It's not a public school, it's a
private school, it's a school for gifted children. She had a very nice education
there, but we were very worn out until she got there.

(Ve onu iistiin yetenekli cocuklarin okuluna gonderdik. Bu bir devlet okulu

degil ozel bir okul iistiin zekali ¢cocuklarin okulu diye geciyor ilkégretim okulu
diye gegiyor. Orda ¢ok giizel bir egitim aldi ama o siirece gelinceye kadar biz
cok yprandik.)

My son loves to read, he has a large library of books of interest and he is
relaxed after we changed school. | mean, he was very relieved with the kids
resembling himself because the curriculum was very good, and the teachers
were very good for him. But the problem arises there too because the situation
and social life in Turkey is too different from there although they are happy
there. They are happy with the children that have some characteristics with
them as they find themselves there. However, when they were with their other
friends, they started to have problems again.

(Oglum okumayr ¢ok seviyor devamli kitaplar ilgi alanlar: biiyiik bir
kiittiphanesi var simdi okul degistirdikten ¢ok rahatladi. Yani kendisi gibi
cocuklarla bir arada ¢ok rahatladr ayni dili konusuyorlar ¢iinkii miifredat da
cok giizeldi 6gretmenler ona goreydi. yalniz tabi su var séyle bir problem
ortaya ¢ikiyor, yani ¢cocuk orada ayrisiyor aslinda yani Tiirkiye 'de genel sonra
bir durum olmadig i¢in bu orada mutlu ¢ocuk yani sosyal hayatta degil
aslinda, o kendisi gibi olan ¢ocuklarin ortaminda mutlu orada kendisini
buldugu i¢in ama normal hayattaki arkadaglariyla bir araya geldiginde yine
stkintilar yasamaya basladi.)

Of course, I'd like to know how to find the right information on the Internet
(Tabi ki internetteki bilgi kirliliginde dogru bilgiyi nasil bulacagimi 6grenmek
isterdim.)

You go to school; the teacher has no knowledge and the people around you
have no knowledge. He gives some advice like books etc. You are passing your
time you spend with the truth is wrong. You read from the Internet. Is it true or
false or appropriate for my child? First you interpret and then you try to do it.
(Okul gidiyorsunuz 6gretmenin bilgisi yok etrafimizdakileri bilgisi yok. Bir
tavsiye ediyor soyle var béyle basucu kitaplar var. Yani dogruyu yanlis
aywrmakla gegiyorsunuz zamaninizi. Okuyorsunuz arastiriyorsunuz internetten?
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Dogru mu yanlis mi benim ¢ocugum icin uygun mu? Once yorumluyorsunuz
ondan sonra yapmaya ¢aligiyorsunuz)

| didn't search on the Internet. | mean, it was a lot of bad stuff in this sense.
Serial killers come out of gifted intelligent people. Because it really wants
intelligence. It scared me. No need.

(Internetten arastirmadim. yani ¢ok fazla Bu anlamda bu ¢ok kétii seyler de

vaziyordu. Seri katiller tistiin yetenekli tistiin zekali insanlardan ¢ikyyormus.
Gergekten zeka istiyor Clinkii. korkuttu beni iirkiittii. Hi¢ gerek yok)

Well, I took advantage of the Internet too much because | did not take
advantage of the environment because there is no one around us can talk about
this topic.

(eee Ben internetten ¢ok fazla faydalandim ¢evreden faydali almadim ¢iinkii bu
konuyu ¢cevremizde konusabileceginiz kimse yok.)

On the Internet, the most influential thing in my life was the UYCAP group.
Absolutely. 1t made me realize a lot of things. Precious people taught me a lot.
Trainings, orientations, etc. in all means. I'd say that's where we most benefited
from it.

(Internette de benim hayatimi en etki eden sey UYCAP grubu oldu. Kesinlikle.
bir ¢ok konunun farkina varmami sagladi. Cok kiymetli insanlar ¢ok seyler
ogretti bana. Egitimler yonlendirmeler vesaire Her anlamda. En ¢ok oradan
faydalandigimiz soyleyebilirim.)

| started searching on the Internet as soon as | got to the point.
(Ben de konuyu hazmettikten sonra hemen arastirmaya koyuldum internet
tizerinden).

They only offered me three books that | can do activities. Besides, | have no
information. Then, | started to also get on the Internet.

(Bana sadece 3 tane kitabi énerdiler etkinlik yapabilecegim. Bunun haricinde
elimde higbir bilgi yok. Ben de internete girmeye basladim....)

| can't get any information from the environment on the Internet. | don't always
see any institution affiliated to the private sector. I can't find anything I’'m a
person who's always searching the internet.

(Stirekli cevreden internet iizerinden hi¢bir bilgiye ulasamadim siirekli
arryorum. Hep 6zel kurum ozel kurum devlete bagli hi¢hir Kurumu
goremiyorum. Hi¢bir sey bulamadim Aslinda ben hep internetten arastiran bir
insammdir.)

There are sites that | follow on the Internet, one of them is UYCAP. I'm
following the Internet, reading books, of course, I'm going through the filter. |
prefer to the ones of academicians or sites like that.

(Internette Takip ettigim Siteler var UYCAP ta bunlardan bir tanesi.
Internetten takip ediyorum kitapta okuyorum Tabii siizge¢ten
Qegiriyorum...Daha ¢ok akademisyenleri ¢ikartan ya da o tarz siteleri tercih
ediyorum......)
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The first thing | feel is that I'm not alone. Am I alone or how much are we? |
searched for experience. In the first place, | met UYCAP and things changed a
lot after UYCAP.

(Benim ilk hissettigim, ilk arastirmaya girdigim konu yalniz olmadigimi
gormek. Yalniz miyim degil miyim ne kadariz? Tecriibe arayisina girdim, ilk
etapta UYCAP la tanistim ve UYCAP 'tan sonra ¢ok fazla degisti, gelisti.)

I mean, what lies beneath this diagnosis, what this diagnosis wants to tell us? |
did not know them. I was so freaked out.

(Yani, bu tammin altinda yatan nedir, ne anlatmak istiyor bu tani bize bunu
bilmiyormusum. Cok panik oldum, éyle.)

My child was diagnosed. So, what should I do now, should I tell the
environment, should I share it with the school, what should I talk to the
teacher, what should I expect from school? How can | support my child at
home and how can I support them in a social environment? What can | do
about education, how am | supposed to take a child's 1Q test? I mean, | was
given a diagnosis, but what does that mean, how can | evaluate it for the child?
I think it might be a good education.

(Cocugum tani aldr simdi benim ne yapmam lazim, bunu ¢evreye soylemeli
miyim, okulla paylagmalt miyim, égretmeni ile ne konusmaliyim, okuldan ne
beklemeliyim? Bunun i¢in ¢ocugumu evde nasil destekleyebilirim, sosyal
ortamda nasil destekleyebilirim? Egitim konusunda neler yapabilirim, ¢ocugun
zeka testine nasil bakmam gerekiyor? Yani, bana bir tani verildi ama bu ne
anlam ifade ediyor, ben bunu nasil degerlendirebilirim ¢ocuk i¢in? Bir de sey
bence soyle bir egitim iyi olabilir)

The family is not informed about the results. | mean, here's your kid and he is
brilliant. Your child is genius or gifted. These are said. She and family are
trying to make sense of it. You know, what does this mean or so. | remember,
at that time, | received this information from the tester like pieces by pushing
and asking him. | mean, my goal is not to get scores, but to get information.
(Aileye sonuglar hakkinda bilgi verilmiyor. Yani, iste cocugunuz parlak. Bu
deniliyor ya da ¢ocugunuz tistiin zekali ya da dahi deniyor. Kadin bunu, aile
anlamlandirmaya ¢alistyor. Hani, ne demek istiyor filan diye. Ben sunu
hatirliyorum, o donemde bu bilgileri resmen boyle sey almistim karsidaki
tester in agzindan, soru sora, baski yapa. Yani, benim amacim skor almak

degil, bilgi almak.)

There is also a different process, which is annoying that you cannot receive the
test. I mean, | got tested in a very nice place. On which area is s/he high, on
which area is s/he low, which areas needs to be supported, which professions
can s/he choose in the future? The details of all this were given as a report. But
even that's not enough. Your family needs to make sense of that test, not what
it said. | mean, that test must make sense. | mean, the family needs to get some
information about the test from the beginning. | think the title there is very
important for him.

(Bir de boyle degisik bir siire¢ var boyle can sikici, boyle sizin elinize de test
verilmiyor. Yani, bir de bana sey yapildi; ¢ok giizel bir yerde test yaptirdim.
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Hangi alanda yiiksek, hangi alanda diigiik, hangi alanda desteklenmesi
gerekiyor, ileride hangi meslekleri secebilir? Biitiin bunlarin ayrintisi rapor
olarak verildi. Fakat, o bile yeterli olmuyor. Ailenin ¢iinkii o testi
anlamlandirmaya ihtiyaci var, séyleneni degil. Yani, o testi anlamli hale
gelmesi gerekiyor. Yani, test hakkinda bilgilendirme yapilmasi lazim bastan
aileye. Onun i¢in oradaki baslik ¢cok onemli bence).

When we did the test, the woman who did the test said that the result was very
high, and that one level under the top. That's where he wrote something in a
few stages. They said her auditory perception lower than her visual perception
and we need to get her a hobby about that etc. These were not so detailed, and |
did not feel so good at that time.

(Testi yaptirdigimizda testi yapan bayan sonucun ¢ok yiiksek oldugunu, en iste
tavamn bir tik altinda oldugunu séyledi. Iste birka¢ asamali bir seyler yazmists
oraya. Iste biraz isitsel algisimin gorsel algisina gére daha diisiik oldugunu,
hani bu konuyla ilgili iste hobi kazandirmamiz gerektigini hani bu konuda ¢ok
detayli olmayan bir seyler séyledi ve ben, o anda acikcasi kendimi ¢ok iyi
hissetmedim.)

Then when we got involved, we saw that it wasn't important to get diagnosed.
Because, after being diagnosed, parents really need to be taught how to train
and behave to these children. There was not any serious information about
what this diagnosis is and what it means.

(Sonra isin icine girince gordiik ki aslinda tani konmanin ¢ok onemli
olmadigini gordiim. Ciinkii tani konulduktan sonra bu ¢ocuklara gercekten
nasil egitim vermek gerekir, nasil davranmak gerekir. Bu tani nedir, ne anlama
gelir ciddi anlamda bilgi veren yoktu.)

There must be an education about legal processes. And the schools should be
audited and clarified.

(Yasal siiregler ile ilgili bir egitim kesinlikle olmali. Ve bunlari, okullar: biraz
denetleme yapulip netlestirilmeli.)

The state should be clear about this. Although there is a right, when you cannot
perform, monitor this right and when there is no mechanism to do so, this is
useless. That's how the support rooms are opened, but there's no support.

(Bu konuyla ilgili devlet net olmali. Yani sen oraya hakki yazip da o hak
islenmedikten sonra, yapilmadiktan, denetim olmadiktan sonra, bir mekanizma
olmadiktan sonra hi¢bir ise yaramuyor. Destek odalar: da bu sekilde, aciyorlar
ama bir destek yok yani.)

Calling national education does not change anything. I mean, the managers
don't know this law, really. Or they know, but they don't care because there's
no sanction.

(Bunu milli egitimi arayin, aramayin bir ¢ok yerde fark etmiyor. Yani bu igin
bu kanunu miidiirler bilmiyor, ger¢ekten. Ya da biliyorlar ama bunun bir
yaptirimi olmadig i¢in 6nemsemiyorlar)

Let me tell you about our elementary school, our own school. Certainly, the
individual training program is never implemented. There is no support
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education. It's all left to the teacher's initiative, and I think, by the way, that in
the system we complain about, everything we call system is a teacher.

(En basiti okulumuzdan, kendi okulumuzdan bahsedeyim. Kesinlikle bireysel
egitim plani programi asla uygulanmiyor. Destek egitim kesinlikle yok
diyebilirim, her sey ogretmenin insiyatifine birakilmis ve ben bu arada, hani o
cok sikayet ettigimiz o sistemde, sistem dedigimiz seyin kesinlikle ogretmen
oldugu kanaatindeyim.)

I don't think it's worth anything in the regulations. Even if we have the right to
say, | can say very clearly. | was school family association in SAC in the first
year, | was vice president. After that, we went to the County National
Education, a lot of places about the children. It was a much emptier space, so it
was obviously in a very bad situation. The Directorate of County National
Education says that the education is free, and any fee will not be requested
from the parents. But the conversation is going forward, and he says that we
are building buildings, opening schools. You can do many things like honoring
and collecting donations and so as the heads of school family association.
(Yonetmeliklerde bir seye yaradigini diisiinmiiyorum. Hakkimiz olsa bile yani
soyle séyleyeyim, ¢ok acik ve nette séyleyebilirim. Biz Bilsem 'den bile iste ilk
sene ben burada okul aile birligine girdim, baskan yardimciligina girdim yani.
Ondan sonra biz iste Ilce Milli Egitime, bir siirii yerlere gittik hani ocuklarla
ilgili. Burasi ¢ok daha bog bir alandi yani ¢ok kétii durumdaydi agikcasi. Yani
Ilce Milli Egitim miidiirii diyor ki, yani iste sey egitimi iicretsiz, velilerden iste
ticret talep edilmeyecek, bir sey olmayacak. Ama konusma ilerliyor diyor ki,
iste biz binalart yapiyoruz, okullart agryoruz. Siz bir sekilde iste okul aile
birligi baskanlar: olarak iste velileri ikram, ikna edip iste bagis toplayn iste
sunu yapin bunu yapin.)

...... GRC is really zero about this subject. They only work for the mentally
disabled, no work for superior potential. The manager also agrees this, and he
said if you have a chance, take your child to a school at ......... It was his
solution. After that, | took care of my job with guidance service and I said them
that it is my legal right and they called two teachers from the mental disability
school, one of them was very young. They said that we should study
mathematics or Turkish? Should they do so? So, I said, | don't want any of this,
just contact my child, play chess, solve questions. You can do experiments and
that kind of stuff to address his perception and develop his consciousness. And
then | found out that the child was very interested, and he loved the teacher.
(cn.. RAM bu konuda sifir, gergekten sifir. Sadece zihinsel engellilere gore
calismalart var, iistiin potansiyellere yonelik hi¢cbir calismasi yok. Ondan
sonra ve miidiir de bunu da kabul ediyor iste imkanniz varsa ... .... ‘de bir
okula gotiiriin cocugunuzu, ¢oziim énerisi buydu RAM in miidiiriiniin. Ondan
sonra ben rehberlikle ¢ozdiim isimi, yasal hakkimi soyledim iste rehberlik de
zihinsel engelliler okulundan 2 tane 6gretmen getirtti, geng bir ogretmen.
Onlar dediler ki matematik mi ¢calistiralim, tiirkce mi calistiralim? Yani
napacaklar ki? Ben de dedim ki ben bunlarin higbirini istemiyorum sadece
cocugumla iletigim kurun, iste satrang oynayin, soru ¢oziin. Hani onun zihnini,
algisina agacak belki sorgulayacak sohbetler iste deneyler, bu tarz seyler
yvapabiliyorsaniz. Ve bizim orada ger¢ekten baktim ki ¢ocuk ¢ok ilgili alakali
ondan sonra ogretmeni ¢ok sevdi)
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Manager said that | can open a support room but there is no teacher and | don't
know when s/he comes either. Or he says what will happen if we open the
support room, | will get the child from the course. He says she won't hear what
the teacher says in class, and the teacher won't tell her anymore. So
subconsciously, he says, don't approach it, you have the right, but he means it.
We see this in many correspondences.

(Diyor ki miidiir soyledigi su, destek odasi acayim ama benim ogretmenim yok,
isterim ama ne zaman gelir? Ya da diyor ki e simdi diyor destek odast agsak ne
olacak diyor o ¢ocugu dersten alacagim getirecegim ben diyor. E derste
ogretmenin anlattiklarini duymayacak diyor, ogretmen ona bir daha ekstra
anlatmaz. Yani sizi bilin¢ altindan diyor ki hi¢ buna yaklagmayin, hakkiniz var
ama ona getiriliyor. Bir ¢ok yazismalarda da bunu goriiyoruz.)

My husband and me graduated from state school and we didn't want to choose
a private school as a family's point of view. However, when | learned that our
son’s language development was able to learn a second foreign language at the
same time in kindergarten, | was cautious at first, obviously.

(Ben de esim de devlet okul mezunuyuz ve biz hani ailenin bakis agisi olarak
ozel okulu tercih etmek istemeyen bir ebeveyndik baslangigta. Fakat, kizmizin
dil gelisimi, anaokulunda daha ikinci bir yabanci dili ayni anda égrenebilecek
seviyede oldugunun bilgisi geldiginde, ben ilk basta temkinli yaklastim
agtkcasi.)

And we sent her to the school of gifted children. It's not a public school, it's a
private school and it's a school for gifted children. She had a very nice
education there, but we were very worn out until she got there.

(Ve onu tistiin yetenekli ¢ocuklarin okuluna génderdik. Bu bir devlet okulu
degil ozel bir okul iistiin zekali ¢cocuklarin okulu diye geciyor ilkégretim okulu
diye geciyor. Orda ¢ok giizel bir egitim aldr ama o siirece gelinceye kadar biz
cok yiprandik.)

My son loves to read, he has a large library of books of interest and he is
relaxed after we changed school. | mean, he was very relieved with the kids
resembling himself because the curriculum was very good, and the teachers
were very good for him. But the problem arises there too because the situation
and social life in Turkey is too different from there although they are happy
there.

(Oglum okumay: ¢ok seviyor devamli kitaplar ilgi alanlar biiyiik bir
kiittiphanesi var simdi okul degistirdikten sonra ¢ok rahatladi. Yani kendisi
gibi ¢cocuklarla bir arada ¢ok rahatlad: ayni dili konusuyorlar ¢iinkii miifredat
da ¢ok giizeldi 6gretmenler ona goreydi. ... Tiirkiye 'de genel bir durum
olmadig i¢in bu orada mutlu ¢ocuk yani sosyal hayatta degil aslinda.)

He was doing certain things later than some of his peers and earlier than some
others. When he was little, only one of our relatives told us that he was
different and could be gifted. At the time [ made a research. Let’s say there are
20 symptoms and only 8 of them are present in my son, others aren’t. Then, he
started preschool when he was three and a half. Disharmony on a continuous
basis. He did not want to go. He was crying on the way to school and this
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lasted a year... He was crying in elementary school as well. I mean, he did not
want to go to school at all. After a while, | heard from another parent that my
son and her son were the only two who could not read and write in the class. At
that moment | said WHOOPS! This was an issue and | called a teacher friend
of mine. | said we have such a problem. She wanted to see his notebook and
the way he read. | showed her, and she said that my kid could have dyslexia.
She also suggested that I should take him to a clinic to get some help. | asked
what dyslexia was and when we were at the clinic they performed the WISC-R
test. We were told he had dyslexia. I asked questions such as “What is
dyslexia? What is the solution? How can it be cured?” They told me that there
was no solution or cure for it. | was already devastated. | felt as if my kid had
caught an incurable disease...... We had the results in hand and they gave it to
me without even asking for it. I did not know what these results meant. | later
understood what they were. As a matter of fact, we had some relief. On one
side, they say that you have an intelligent kid, but you cannot teach him how to
write and read. In other words, | experience the conflicts of the past years in
elementary school as well.

(Bir yakimimiz bu ¢ocuk farkl iistiin zekali olabilir dedi. O zaman ben onlart
arastirdim belirtileri okuyorum mesela yirmi tane belirtisi varsa sekiz tanesi
oglumda var digerleri yok. Sonra ii¢ buguk yasinda krese basladi. Stirekli
uyumsuzluk. Krege gitmek istemiyordu aglayarak gidiyordu bir sene boyunca
aglayarak gitti......... Ilkokulda da aglaya bir tiirlii okula gitmek istemiyor yani.
Bir siire sonra bir veliden kendi oglunun ve benim oglunun sinifin sonlarinda
oldugunu okumayan ve yazmayan tek ¢ocuk senin oglunla benim oglummus
diye duydum. O zaman EYVAH dedim. Bir sorun var yani eee bir 6gretmen
swnif 6gretmeni bir arkadasimi aradim dedim ki boyle durumumuz var dedim.
Defterini ve okumasini gérmek istedi. Geldiginde gosterdim. Eee ¢cocugun dedi
disleksi olabilir dedi. Eee klinige gotiirsen yonlendirirler dedi. Ben disleksi ne
dedim?..... Klinige gittigimizde WISC-R testini yaptilar. Testin sonucunda
disleksi oldugunu soylediler. Nasil bir sey o disleksi? Coziim nedir? Nasil
gecer? Diye sordugumda ¢oziimii yok ge¢mez diyerek bagsladi, ben zaten
vikildim. Hani ¢aresiz bir hastaliga yakalanmus gibi hissettim oglum.........
Sonuglarda vardi elimde ben istemeden verdiler. Sonu¢larin ne anlama
geldigini bilmiyordum bile sonrasinda ne oldugunu gérdiim. Bir rahatlama
geldi isin agikcasi. Bir yandan akilli bir ¢ocugun oldugunu soyliiyorlar ama
sen ¢ocuga okuma yazma égretemiyorsun. Yani kiictikken yasadigim celiskileri
aslinda ilkokulda da yasamaya devam ettim ben.)

In fact, there were many doubts. There was autism, dyslexia, hyperactivity, and
intelligence. While investigating all of these, since the age was low, the result
was only superior intelligence This diagnosis was easier, and we had a lot of
trouble with others.....I'm going to switch to the dyslexia again...
Unfortunately, our training opportunities are limited, and our report process is
not easy, it is not something to be done with a single report and it is very
important to be diagnosed early. When it is not diagnosed early, the child
wears off, there is a learned helplessness, there is concerns about himself, there
is doubts about himself. He can lock himself completely, put him in a lock
position, and after that, it's hard to even test him. There are too many
prejudices about himself, and there are prejudices that | won't even call the
idea. I mean, why did | change? Why am | reading slowly if I'm smart? Why |
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do not understand what | read? Why | say night instead of day? Why can't |
learn the watch? etc. At some point, the child doesn't believe in you, does not
believe in your flattering or appreciation. He's in just what he can't prove in his
head, so he says if I'm smart, | must do it. Believe me, when you don't explain
it to the kid, you're on the edge.

(Bir¢ok aslinda siiphe olustu. Otizm de vardi bunun igerisinde, disleksi,
hiperaktiviti ve tistiin zeka. Biitiin bunlar arastirirken yas kiiciik oldugu icin en
belirgin olan iistiin zeka idi. Bu tani daha kolay kondu, digerlerinde ¢ok
zorlandik... Disleksiye gecis yapacagim tekrardan... Egitim olanaklarimiz
maalesef kisitli, rapor siirecimiz de kolay degil, tek bir raporla hallolcak bir
sey de degil ve erken tanilamak ¢ok énemli. Erken tanilanmadigi zaman
cocugun i¢inde bir yipranishgi oluyor, 6grenilmis ¢aresizligi oluyor, kendiyle
ilgili kaygilar, kendiyle ilgili siipheleri oluyor. Tamamen kendini kilit
vapabilir, kilit konuma sokabilir ve bu siirecten sonra o ¢ocugu teste sokmak
bile ¢ok zor. Kendi ile ilgili ¢cok fazla on yargisi oluyor, fikri bile demeyecegim
on yargisi oluyor. Hani ben neden degisim? Hani ben zekiysem neden yavas
okuyorum? Neden okudugumu anlamiyorum, neden ..iste.. gece-gece
diyecegime giindiiz-giindiiz diyorum? Neden saati ogrenemiyorum, gibi. Artik
bir raddeden sonra ¢cocuk sana inanmzuyor, yani senin 6vmene de inanmiyor,
onu takdir etmene de inanmiyor. O sadece kafasinda kanitlayamadig seyde,
vani eger zekiysem bunlari yapmak zorundayim. Onu ¢ocuga agiklamadiginiz
zaman inanin u¢urumun kiyisindayiz yani.)

Sustainability is important because our children are growing. What you worry
about today will not be tomorrow's problem.

(Stirdiiriilebilirlik onemlidir ¢iinkii cocuklarimiz biiyiiyor. Bugtin icin
endigelendigin sey yarinin sorunu olmayacak.)

For example, the most important thing for me now, yes they have the potential,
what will happen next when they come to life, or that is the most important
thing. OK, you get some academic success in school, but academic success and
life success are very different things. How these children’s potentials should be
used in the future, which professions they should choose, where they should be
directed. Because you may not be able to evaluate an existing potential
correctly in every professional group. Therefore, sustainability of trainings is
very important

(Mesela simdi benim i¢in en onemli sey, evet, bir potansiyele sahipler, hayata
geldiklerinde bir sonraki ne olacak, ya da en onemli sey bu. Tamam, okulda
biraz akademik bagari elde edersiniz, ancak akademik basari ve yagsam
basarist ¢ok farkl seylerdir. Gelecekte bu ¢ocuklarin potansiyelleri nasi!
kullanilmali, hangi meslegi se¢meli, nereye yonlendirilmeli. Ciinkii her
profesyonel grupta mevcut bir potansiyeli dogru bir sekilde
degerlendiremayabilirsiniz. Bu nedenle, egitimlerin siirdiiriilebilirligi cok
onemlidir.)
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