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ABSTRACT

HOW DOES A HIDDEN CURRICULUM OPERATE:
A CASE STUDY OF ROUTINE PRACTICES AND RULES
IN A FOURTH-GRADE CLASSROOM

The purpose of this study was to examine in detail how the hidden curriculum in a
public primary school classroom operated through the routine practices and rules
that characterize daily classroom experiences. The study sample consisted of the
thirty-three fourth-grade students and the class teacher of a primary school located
in a small town in Western Turkey, Eastern Marmara region. Students were from a
low socio-economic background, nine of whom were Roma.

The method of this study was qualitative, namely a case study. A fourth-
grade classroom was observed through a two-and-a-half-month period and
interviews with the teacher and students were conducted. Observational and
interview data about the routine implementations and rules characterizing the
classroom experience were analyzed by using the descriptive analysis and content
analysis methods.

Findings revealed that students remained passive during daily routine
activities in classroom. They were limited to the activities within the frame
determined by the teacher. Furthermore, it was observed and stated by the
students that the teachers acted anti-democratically during determining and
implementing the classroom rules. Students’ perceptions of the rules about were
formed through the teacher approval. The teachers gave more importance to the
continuity of classroom functioning -organization than to the social and cognitive
development of the students, and recognized the negative behaviors of students
more frequently than the positive ones. Finally, it was observed that the students
from different ethnic origins were in more disadvantageous position and excluded

when compared students from dominant cultural background.
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OZET

SINIFTA GizLi MUFREDAT NASIL iSLIYOR:
BiR DEVLET OKULUNUN DORDUNCU SINIFINDAKI
RUTIN UYGULAMALAR VE KURALLAR UZERINE BiR DURUM CALISMASI

Bu arastirmanin amaci, bir ilkokul sinifinda gizli mifredatin glinliik sinif deneyimini
karakterize eden rutin uygulamalar ve kurallar araciligiyla nasil islediginin ayrintili
bir seklide irdelenmesidir. Arastirmanin érneklemini, Tirkiye’nin batisinda, Dogu
Marmara’daki bir kasabada bulunan devlet ilkokulunun dérdiinci sinifina giden otuz
Ug 6grenci ve onlarin sinif 6gretmeni olusturmaktadir. Gozlem yapilan siniftaki
ogrenciler alt sosyo-ekonomik diizeydeki ailelerden gelmektedir ve dokuz tanesi
Roman’dir.

Arastirma, nitel arastirma yontemlerinden durum galismasi kullanilarak
yapilmistir. iki buguk ay boyunca sinif ici gdzlemler, 6grenciler ve 6gretmenle
derinlemesine goriismeler yapiimistir. Sinif deneyimini karakterize eden rutin
uygulamalar ve kurallarla ilgili toplanan verilerin analizinde betimsel analiz ve igerik
analizi yontemleri kullaniimigtir.

Arastirma bulgulari dogrultusunda, 6grencilerin siniftaki glinltk rutin
aktivetelerde edilgen bir konumda olduklari, 6gretmenin belirledigi cergevedeki
aktivitelere mahkum edildikleri, sinif kurallarinin belirlenmesi ve uygulanmasinda
O0gretmenin anti-demokratik bir yaklasim izledigi, 6grencilerin kural algisinin
O0gretmenin onaylamadigi davranislar tizerinden sekillendigi, 6gretmenin siniftaki
isleyisin devamina 6grencilerin sosyal ve biligsel gelisiminden daha fazla 6nem
verdigi ve 6gretmenin 6grencilerin olumsuz davraniglarini daha ¢ok farkettigi
sonucuna ulagiimistir. Ayrica farkl etnik kokenden gelen 6grencilerin baskin
kaltirden gelen 6grencilerle kiyaslandiklarinda daha da dezevantajli bir durumda

olduklari ve ayrimciliga maruz kaldiklari gdzlemlenmistir.
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PREFACE

This study also includes my own story. Upon graduation from the Faculty of
Education in Dokuz Eylul University, a few months later, | was assigned as aclass
teacher in a village of Karadeniz Eregli on January 13, 1993. | was teaching a
multigrade class. Most of my students would not pursue education after graduating
from the primary school (grades 1 to 5) and would stay in their village. The
inspectors coming to the school and the director of education in the district were
just saying that “It is enough for them to know how to read and write, and to do the
four arithmetical operations.” There is one event, which | had witnessed during my
first teaching semester and cannot forget. The student who brought coal to the
headmaster’s office was rebuked, rather than being thanked, by the female teacher
acting as a director, saying that “Okay, get out, quick.” Then, she turned and told
me that “If you tolerate them, they will not obey you.”

After completing my internship, | resigned and started to work for the most
assertive and popular private teaching institution preparing students for various
exams in Eregli. The institution was paying special attention to students’ and
parents’ satisfaction. The student in the village school, who would not obey me if |
tolerated him/her, in this institution, was highly esteemed; s/he was a customer,
after all. The future of the institution was dependent on its students’ satisfaction,
their success on the exams and their recommendations to the people that they
knew. The teachers and the administrations were taking great care to have a good
relationship with their students. The teachers were waving their students goodbye
until they got onto the shuttle buses, which would take the students home,
disappear. The most esteemed student was the one who solved the most questions
on a test. Likewise, the most esteemed teacher was the one who was asked for
private tutoring and who attracted students most into the instruction.

In the sixth year in my teaching profession, | started to work for a private
school whose classrooms faced the sea. There was a tree passing through the
building. The school was designed for the students, and had well-selected

equipment and physical capacity. The teachers willing to work for the schools were
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employed “carefully” after several interviews and screening. The parents had high
levels of income. Educational thoughts were among the issues at the parents’
meeting. The school always let the students know that they were highly esteemed.
The students were equipped with not only academic abilities but also abilities of the
social class that their families belong to. The students could learn how to play
tennis, play the piano, dance in ballets and do gymnastics. Whatever the students
ate was selected with great care, and the water they drank was purified with special
techniques. Masked balls, well-organized commemorations, special end-of-the-
semester events were held in the auditorium of the school.

| have observed that the atmosphere of the each school that | worked for
was different and the each school provided different messages to students. Most
of the messages were not available either on the formal curricula or the documents
of the school; however, they were very powerful and effective. One of the most
influential reasons of my decision to make this research is my experience in three

different institutions where | worked as a teacher.
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CHAPTER |

INTRODUCTION

What is the function of education? From past to present, the answer of this
question has been reshaped and redefined according to the meanings attributed to
education by societies. Gok (1999) stated that education and human training
systems are dominated by the considerably close and intertwined relations among
social, political, and cultural structures of societies and by the power groups that
control the economic and political decision-making mechanisms. Furthermore, the
dominant social groups that control and govern the society shape the future of the
educational system according to their own preferences and interests.

How education was shaped according to the needs of the dominant groups
can be observed during various historical periods more closely. The practice of
education in primitive societies was realized in the form of transferring the
established culture to the youth under the supervision of the leaders of the
community. The content of education in primitive societies was teaching the social
manners and socio-economic practices to a great extent, such as hunting, horse
riding, fighting, cooking, making love, reaching manhood/womanhood, respecting
elders, and protecting children. In slavery societies, education functioned as
teaching an elite culture to the children of noble families. Some of these noble
children learned fighting, some learned fine arts, some learned commerce, and
some learned preaching the public. Servants called “pedagogues” did not have the

right to get education themselves and were responsible for the care and transfer of



the children to and from school. Educational practices in feudal societies were
carried out in churches and monasteries by the clergymen under the supervision of
churches, and the children of villagers who did not own any land (serfs) were
generally excluded from this education. In capitalist societies, education has gained
a collective character along with the concept of mass production. It become
widespread and the concepts of school and teacher in the professional sense
emerged during this period. Education started to be provided in public schools by
the state and became an obligation for workers to be able to understand
commands and to operate the machinery, and for the capital owners to be able to
manage the employees and sell the goods produced (Simsek, 2002, pp. 26-27). With
the development of capitalism as the dominant economic system of the world the
most important function of educational systems has become to be the selection and
training of individuals for the different positions that have already been established
based on unequal social division of labor. This ideological reproduction has mostly
been intertwined with the reproduction of the economic order and unequal
distribution of resources (Gok, 1999).

If formal and informal educational practices play such a crucial role in
reproducing social and economical inequalities in a society, then how should we
study education? Since the answers of this question vary according to the different
theoretical frameworks the question has remained as a debatable issue among
social scientists. One research approach to education emphasized the necessity of
getting into schools. For example, Hern (2008) focused on the urgency that

researchers ask basic questions related to the schools’ nature and their students’



school experiences. These questions are important not only for understanding
whether the school is functioning but also for being able to look at the students’
everyday life. When Einstein was describing insanity, he said “doing the same thing
over and over again and expecting different results” (Hern, 2008, p. 18). In that
sense, schools are the places in which children do the same thing over and over
again with the hope that the outcome of their schooling would change their social
status in the society. However, when we consider the historical evidence,we see
that schooling practices helped to replicate the social order that was defined by
dominant groups.

Furthermore, Giroux (2001) indicated three crucial insights in order to
comprehend ideological tension about schooling deeply and the means and
outcomes of learning and teaching practices:

(1) Schools cannot be analyzed independently from their socio-economic

context. (2) Schools are places where meaningful subjective discourse is

produced and controlled on a political base. (3) The commonsense values
and beliefs that direct and construct the classroom are not essentially
universal, but are specific normative and policy implications based on social

configurations (p. 46).

In this context, schools are not places where only the requirements of the formal
curriculum are conveyed. In schools, there is another unwritten, implicitly taught,
hidden curriculum in addition to the official written curriculum. Towards the end of
the 60’s and in the beginning of 1970’s the term “hidden curriculum” emerged
when criticizing education and it has become a commonly used term. Schools are

now seen as adopting two types of curricula. One of them is open and formal and

the other is hidden and informal (Giroux, 2001).



Each and every classroom has its own unique dynamics. Classrooms have
clear signs that provide clues about the physical order of a classroom, teacher-
student and student-student communication, classroom management, sense of
discipline, undesirable behavior, methods and approaches used to prevent
undesirable behavior, violations of discipline and rationale behind resistance,
prominent values, praise, language and metaphors used, functioning and
mechanisms in classrooms. The students' participation in the decision-making
process in communal life areas, whether there is any opportunity to express
themselves, in what circumstances and how teachers intervene in students'
behaviors, how mechanisms of praise and power are operated, and when and how
students put the authority to the test provide us with crucial data on the hidden
curriculum of that class. If the research processes focus on the intrinsic practices
diffused into the schools and classrooms through which the child is being raised to
become the “desired” adult citizen of the future, the concept of hidden curriculum

can reflect the reality of schools and classrooms.

Problem Statement

The primary purpose of this study is the detailed examination of the hidden
curriculum in a primary school classroom while considering the school and the
classroom in their socio-economical context. It aims to unpack how the hidden
curriculum operates through the routine practices and rules that characterize daily
classroom experience. Today, every child is considered to have the right to get

education. “Standardized” training programs are presented as the indicators of



“equal opportunity in education” with reference to the “standardized” exams that
will shape the future of the children and youth. Education-training activities in
schools are carried out according to a content determined in line with the purposes
stated in this standardized official curriculum. The official curriculum is designated
by the Ministry of National Education. In official training programs, general and
special purposes, content, hierarchical breakdown of the content based on time,
activity examples targeting every outcome of some courses (e.g., courses of Life
Sciences and Mathematics) and the principles of evaluation are outlined. In all
classrooms of all schools within the territories of our country, teachers are expected
to carry out the same education-training activities in line with the principles and
purposes determined in the official training program, under the guidance of
Teachers’ Guides. Course and study books to be taught to the students at schools
are published by the Ministry of National Education and distributed to the students.
We can have an idea of which subjects are taught in that class by examining
the course notes of the teachers, students’ class notes, and student study books.
We can have an idea of the academic standing of the students by looking at the
results of in-class or national or international exams. However, these are not
enough for us to get sufficient information on how students and teachers are
positioned at the school and in the classroom during this process, which power
relations dominate, schools and classrooms, and how the already formed
hierarchical structures are reproduced. In order to have a deeper understanding of
what is really going on in schools and in classrooms we need other methods and

definitions.



In addition to the formal program of schools the hidden curriculum should
be noticed and be approached holistically by close analysis of the new policies
making processes in education, the development of teacher training programs in
faculties of education, preparation of textbooks, physical arrangements in schools
and classrooms. All of these are important components of the hidden curriculum
and they function together while the hidden curriculum operates. In schools
qualified teaching/learning is impossible because of the attitudes of the
administrators, the nature of the communication between teachers and students,
language barriers, the content of the lesson and lesson materials, the organization
of the course books and classroom, rewards and power mechanisms.

This study examines the mechanisms of the hidden curriculum in a fourth-
grade public elementary school classroom in the eastern Marmara region of
Western Turkey. By using the participant observation technique, the functioning of
the hidden curriculum in terms of routine practices that characterize the daily

classroom experiences and classroom rules are analysed in detail.

Research Questions

The main purpose of this study is the detailed examination of how the hidden
curriculum in a primary school classroom operates through the routine practices
and rules that characterize daily classroom experience. In line with the purpose of
this study, answers to the following questions have been sought:

1. What are the routine practices that characterize daily classroom experiences?

2. What are the classroom rules and what purposes do they serve?



3. What are the behaviors that are not approved by the teacher in the classroom?
4. What are the behaviors approved and appreciated by the teacher in the

classroom?

Significance of the Study

In addition to the formal curricula in school programs, attention must be paid to the
hidden curriculum with a holistic approach. Although there are many studies
conducted on official curricula in Turkey, the number of the studies conducted on
the hidden curriculum is limited. This study in this way contributes to the hidden
curricula literature. In recent years in Turkey, it can be seen that there is an increase
in the research about the hidden curriculum (Sari, 2007; Sayan, 2007; Veznedaroglu,
2007; Tuncel, 2008; Akbulut, 2011; Basar, 2011; Fidan, 2013; Temir, 2013). Of these
researches, four were made at primary school level, two at secondary school, one
at high school and one at faculty of education. Qualitative research techniques were
used in three of the researches at primary school level. Of the studies that were
done by qualitative research techniques, two were conducted at a public school and
one at a private school. The researches at public schools aim to identify the function
of the hidden curriculum in the process of gaining democratic values at schools that
have low and high standards of living (Sari, 2007); also the influence of the hidden
curriculum on the undesired in-classroom student behaviour in teaching and
learning process (Basar, 2011). The study is done at the private school aimed to
evaluate the hidden curriculum elements in two fourth-grade classrooms during the

teaching of the Social Sciences Curriculum and at school (Veznedaroglu, 2007).



The present study is one of the first studies that analyze the routines that
characterize the everyday class experiences and class rules through participant
observation. In addition to the observations conducted in class, the deep analysis of
the teacher and students interviews have given the opportunity for rich findings
about the progress of the hidden curricula in class. Due to the existence of different
ethnic groups in the class being studied, it provided important data on how social

hierarchy mechanisms are reproduced in schools with hidden curricula.



CHAPTER Il

REVIEW OF THE RELATED LITERATURE

The Concept of the Hidden Curriculum

There are many opinions about when the concept of the hidden curriculum
appeared in the field of education. Eisner (1994) stated that this term was first used
in 1932 in Waller’s work “The Sociology of Teaching”, whereas Hlebowitsh (1994)
argued that the term was first used under the name “collateral learning” by John
Dewey (as cited in Yiiksel, 2004, p. 8). In studies conducted on the hidden
curriculum, it was generally stated that Jackson used this term for the first time in
his 1968 work titled “Life in the Classroom” (Apple, 1971; Gordon, 1982; Lynch,

1989; Portelli, 1993; Hemmings, 2000; Margolis, 2001; Boostrom, 2010).1

LA good deal of the focus has been on what Jackson (1968) has so felicitously labeled the "hidden
curriculum" that is, the norms and values that are implicitly, but effectively taught in schools and
that are not usually talked about in teachers' statements of end or goals (Apple, 1971, p. 27).

...Over the last decade and a half, since Philip Jackson (1968) coined the term, the hidden curriculum
has become one of the major cudgels used by radical critics to attack the schools and show their
pernicious place in capitalist society (Gordon, 1982, p. 187).

...While neo-Marxists are by far the most prolific writers on the hidden curriculum, Philip W. Jackson
is generally acknowledged as being the first person to use the term in Life in Classrooms (1968:10-
33) (Lynch, 1989, p. 1).

..When Jackson (1968) first used the expression 'the hidden curriculum' in Life in Classrooms he
captured the meaning identified in the hidden curriculum as the unofficial expectations, or implicit
but expected message (Portelli, 1993, p. 345).

...The term "hidden curriculum" was coined by Philip Jackson (1968) to refer to the unofficial 3 Rs -
Rules, Routines, and Regulations - which structure Life in Classrooms. In order to make their way
satisfactorily through school, students must learn how to wait for things, curry special favors, be
alone in a crowd, and otherwise go along with implicit procedural expectations (Hemmings, 2000, p.
1).

...Phillip Jackson (1968) is generally acknowledged as the founder of the term hidden curriculum in
his book Life in Classrooms (Margolis, 2001, p. 4).

...As coined in1968 by Philip W. Jackson in Life in Classrooms, the term was intended to bring
attention to elementary-school learning that results from students’experience of the conditions of
classroom life (Boostrom, 2010, p. 439). 9



It is also seen that Jackson used the hidden curriculum term for the first time
in an article written in 1966 titled “The Student’s World”. The following statement
by Jackson about hidden curriculum is also defining the concept operationally:

...The other curriculum might be described as unofficial or perhaps even

hidden, because to date it has received scant attention from educators. This

hidden curriculum can also be represented by three R's, but not the familiar
one of reading, (w)riting, and (a)rithmetic. It is, instead, the curriculum of
rules, regulations, and routines, of things teachers and students must learn if
they are to make their way with minimum pain in the social institution called

the school (Jackson, 1966, p. 354).

Other researchers who studied the hidden curriculum defined it in many ways.
Some examples of these definitions are presented below:

Hidden curriculum is a broad category that includes all of the unrecognized

and sometimes unintended knowledge, values, and beliefs that are part of

the learning process in schools and classrooms (Horn, 2003, p. 298.

In general, | use the term to refer to those nonacademic but educationally

significant consequences of schooling that occur systematically but are not

made explicit at any level of the public rationales for education (Vallance,

1973-1974, p. 7).

In school, students learn many things that are irrelevant to the formal curriculum.
As illich’s states, the purpose of school is to indoctrinate the “passive consumption”
—an uncritical acceptance of the existing social order. It does this through the shape
of the school organization and its procedures. The hidden curriculum teaches
children that their role in life is “to know their place and to sit still in it” (lllich, 1973,
as cited in Giddens, 2006, p. 704).

Portelli (1993, p. 347) emphasizes the hidden curriculum term as not
“hiding” but “hidden”. He has the following conceptual analysis:

1. X actually hid himself or herself, that is, X is responsible for the hiding, X

is an agent. This corresponds to the meaning of “to hide” when used as
an intransitive verb: “to conceal oneself”. (As when someone is playing

10



hide and seek, and is not “It”. In this case, “X is hidden” means “X is
hiding”, that is, “X is doing the hiding”.)

2. X was intentionally concealed by someone else (Y). Y, an agent, knows
that X is concealed. Y knows where X is. In this case, X is not necessarily
an agent. X could be either a willing agent or a thing.”

3. Xis concealed, X is hidden unintentionally. No one meant to conceal X. It
might also be the case that X does not know that he or she is in fact
hidden. Again, X could be a willing agent or a thing.”

Portelli (1993) asserted that the hidden curriculum was not an agent and so the first
option could not be correct; however, the other two options could be regarding
that it was available to be hidden by someone else.

According to Gordon (1982, pp. 188-189), the hidden curriculum could be

identified in three common ways:
1. Outcomes Definition: “Academic learnings, which are associated with the

manifest curriculum and nonacademic learnings-attitudes, values, dispositions,

certain social skills- which are associated with the hidden curriculum.”

2. Environmental Definition: “The “cognitive” environment, on the one hand, and

the physical and social environments, on the other.”

3. Latent Influence Definition: “A conscious, deliberate influence associated with
the manifest curriculum and an unconscious, unplanned influence associated with
the hidden curriculum”.

The concept “hidden curriculum” means the “non-designed consequences of
the process of schooling”. Some of the teachers and education professionals
understand that the students are shaped by the schools through standardized

learning conditions and through other plans such as the rules of conduct, classroom
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arrangements, and the informal pedagogical practices utilized by the teachers
(Giroux & Purple, 1983, as cited in McLaren, 2003). The hidden curriculum also
contains the educational strategies implemented in classrooms, the messages
conveyed to students through the total physical and instructional environment,
administrative structures, teacher expectations, and grading procedures. The
knowledge and attitudes of the students are shaped through the way in which the
hidden curriculum operates. This process can be named the bureaucratic and
administrative "press" of the school — the combination of these pressures directs
the students into the compliance with dominating approaches and social practices
about the authority, behavior, and morality (McLaren, 2003).

According to Portelli (1993, p. 345), the hidden curriculum could be defined
with 4 main concepts:

(a) the hidden curriculum as the unofficial expectations, or implicit but

expected messages;
(b) the hidden curriculum as unintended learning outcomes or messages;
(c) the hidden curriculum as implicit messages arising from the structure of

schooling;
(d) the hidden curriculum as created by the students.

(a) Jackson defined the hidden curriculum (1968) and he put forward that it was the
values and norms, which were aimed to gain students by the school, teacher and
parents. (b) Martin (1976), Gordon (1982) and Conelly and Clandinin (1988) focused
on the unintended results and messages of the hidden curriculum. (c) lllich (1978)
and Aronowitz and Giroux (1985) stated that the education system provided
students with the socially and politically appropriate opinions and values in a subtle

way and this resulted from the structure of the education system. (d) Snyder (1971)
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claimed that students were supposed to learn the issues that were in the hidden
curriculum rather than those in the official curriculum to be successful at school
(Portelli, 1993, pp. 345-346).

Giroux (2001, p. 61) argues that the concept of hidden curriculum should
not be seen as marginal, but it should be situated at the centre of curriculum
theory:

Curriculum theory and practice will have to integrate into its problematic a

notion of critique that is capable of questioning the normative assumptions

underlying its logic and discourse. Furthermore, if the notion of the hidden
curriculum is to become meaningful it will have to be used to analyze not
only the social relations of the classroom and school, but also the structural

“silences” and ideological messages that shape the form and content of
school knowledge.

Theoretical Approaches to the Hidden Curriculum

Studies examining the concept of hidden curriculum have used different theoretical
frameworks. For example, in their review about hidden curriculum research, Giroux
and Penna (1979) categorized the theoretical approaches under three main groups:
the structural-functional view of schooling, the phenomenological view of the
"new" sociology of education and the radical critical view, often associated with the
neo-Marxist analysis of educational theory and practice. Similarly, Lynch (1989)
grouped hidden curriculum studies into two main categories: the functionalist
tradition and the neo-Marxist perspective. Furthermore, Margolis, Soldatenko,
Acker and Gair (2001), categorized them into five main groups: functionalist
theorists, Marxist perspectives, British perspective on sociology of education,

critical theorists in the United States, and resistance theorists. Finally, Giroux (2001)
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grouped the studies into three main groups: traditional approach, liberal approach,
and radical perspectives.

When we look at the hidden curriculum research in terms of theoretical
paradigms of sociology education, we can see the different research approaches to
hidden curriculum can be categorized under three paradigms: functional (structural-
functional view, functionalist tradition, traditional approach), interpretive
(phenomenological view, liberal approach) and conflict (radical critical view, neo-
Marxist perspective, Marxist perspectives, British sociologists of education, critical
theorists in the United States, resistance theorists, radical perspectives).

Tan (1990, p. 570) states that in order to explain education, community
relations on a macro level functionalist and conflict paradigms must be applied
together. Tan summarized the general outline of what a functionalist and conflict
approach in terms of its main focus are by comparison:

1. The relationship between education and community, particularly the
relationship between education and professional development. The reason
why education today has gained more importance compared to past societies is
because functionalists have provided a rational solution for the societies needs.
However, the conflict approach argued that education serves the ruling elite of
the society rather than people from a low socio-economic status.

2. The relationship between education and equal opportunities. Functionalists
believe the widespread of education rights indicates that it contributes to the
transition to a meritocratic society. The conflict approach, however, indicates

that the concept of “equality of opportunity” prevailed for the privileged

14



groups in order to protect their own benefits. Moreover, it is considered their
own fault when failing in education.

3. Achievement gaps in education. Functionalists indicate social class culture,
environment, and intelligence are factors outside of school, whereas conflict
theorists focus on in-school processes such as intelligence tests, the curriculum,
and evaluation methods, which are stacked against children from a lower-
socio-economic class.

Studies of the hidden curriculum can be categorized in to three approaches:
traditional, liberal and radical. Then, theories of social reproduction, cultural
reproduction, and resistance will be briefly examined in relation to hidden

curriculum practices.

Traditional Approach

As discussed earlier, a traditional approach to education has a lot in common with
the functionalist paradigm of sociology. In this approach the assumption is that the
education provided in schools plays an important role in the maintenance of
society. It considers schools and societies as a coherent whole and represents the
relationship between education and society without bringing a critical perspective.
The transfer of the dominant social values and the reproduction of rules of society
by the hidden curriculum are considered as positive aspects of the education
process (Giroux, 2001, pp. 47-50). Talcott Parsons (1959), Robert Dreeben (1968)
and Philip Jackson’s (1968) studies can be considered as classical examples of a

traditional approach (Skelton, 1997; Giroux, 2001). Durkheim compares society to a
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human body, and because every organ in the body has its own duty and they work
cooperatively, so the institutions in a society should also have this type of
harmonious relationship. Inspired by the human body metaphor where the cells
work harmoniously, they proposed the concepts of culture and socialization. In this
conceptualization, individuals must socialize in schools and internalize the cultural
norms of the society. Only through formal education can individuals be forced and
feel obligated to fulfill their social duties (Murpy & Davis, 1979, as cited in Tan,
1990).

Talcott Parsons (1959), in the “The School Class as a Social System,”
defended the Durkheimian position that what is essential in a stable and orderly
society is the existence of a moral consensus or a set of common values. Socializing
children to hold particular values such as those of “achievement” and “equality of
opportunity” is necessary to this consensus and is the primary function of
education. Parsons contended that schools impart the ideology that inequalities in
income and social class status are consequences of differences in educational
attainment and are thus to be expected. This “winning and losing” notion of
achievement maintains that those who do well in school ought to be highly
rewarded. Parsons believed that the sorting and selecting of students through a
selection procedure that gives the appearance of rewarding hard work and talent
neutralizes inequality (Margolis, Soldatenko, Acker & Gair, 2001, p. 6).

Another functionalist, Jackson (1968), focuses psychological perspective of
schooling that socializes students in very powerful ways. Three elements of the

hidden curriculum are emphasized which is:
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* the crowded nature of the classroom — pupils have to cope with delays,
denial of their desires and social distractions;

* contradictory allegiances required to both teachers and peers;

* unequal power relations given to teachers over pupils (as cited in Marsh,
1997, p. 33)

These three elements of “crowds”, “praise” and “power” gave rise to norms of
behaviour in classrooms — “the sum total of unofficial institutional expectations,
values and norms aimed at by educational administrators, and perhaps teachers
and to a lesser extent parents, and which were initially completely unknown to the
students” (Portelli, 1993, p. 345).

The powerful relationship between basic dominant assumptions in a
collectivity and the hidden curriculum of school was examined by Dreeben (1968).
He argued that students tacitly learn certain identifiable social norms mainly by
coping with the day-to-day encounters and tasks of classroom life. The fact that
these norms that students learn penetrate many areas of later life is critical since it
helps document how schooling contributes to individual adjustment to an ongoing
social, economic, and political order (Apple, 1971, pp. 29-30).

According to Parsons and Dreben, school is a very valuable social area where
students learn social norms that they cannot learn in family life. Even though
Jackson sometimes criticizes student obedience at school, he emphasized the
importance of a hidden curriculum due to its effect on preparing the student in
becoming an adult (Giroux, 2001, pp. 48-50). This is why Jackson’s studies are
considered traditional and seen in a functionalist perspective category by

researchers (Lynch, 1989; Skelton, 1997; Giroux, 2001).
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Finally, Apple (1977, as cited in Giroux & Penna, 1979, p.23) summarized the
value of the structural-functionalists approach as the followings:

1) it makes clear that schools do not exist in precious isolation, removed
from the interests of the larger society; 2) it spells out specific norms and
structural properties of the hidden curriculum; and 3) it raises questions
about the specifically historical character of meaning and social control in
schools.

Liberal Approach

The liberal view of the hidden curriculum criticizes the relationship between class
power and social order more different than the traditional approach. This
approaches’ main focus was based on Young’s (1971) study (Tan, 1993; Giroux,
2001).
Young discussed the sociological approach to the organization of knowledge
in curriculum in his article in the book called Knowledge and Control. Young (1971)
asked:
Why no sociology of the curriculum? Perhaps the organization of knowledge
implicit in our own curricula is so much part of our taken for granted world
that we are unable to conceive of alternatives. Are we then reluctant to
accept that academic curricula and the forms of assessment associated with
them are sociological inventions to be explained like men's other inventions,
mechanical and sociological? (p. 40).
According to Giroux (2001) this approach is based on the question “how meaning
gets produced in the classroom” and it rejects the traditional approach of students
being seen passive. Research using a liberal approach examined the interactional

patterns of everyday school experiences. While using an interpretive approach,

these studies focus on micro-social processes within schools and classrooms,
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classroom interactions, teacher and student descriptions and the organization of
knowledge in teaching programs (Tan, 1993, p. 68).

The hidden curriculum is viewed differently in the liberal perspective than
the functionalists. As stated by Skelton (1997) the liberal perspective considers the
hidden curriculum as the taken-for-granted assumptions and practices of school
life. These assumptions and practices created by various “actors” within the school
(for example, teachers and students) take on an appearance of accepted normality
through their daily production and reproduction. Many liberal critiques of
schooling, therefore, revealed those unquestioned and “hidden” aspects of school
life such as school rules and codes of discipline, learning organization (for example,
streaming and mixed ability) and relationships and interactions between teachers
and students. They seek to make explicit the assumptions, on which everyday
practices come to light and describe the process of how these practices are created
and maintained in classrooms” (Skelton, 1997, p. 179).

Liberal critiques regarded knowledge as a social structure and researched
the following questions (Giroux, 2001, p. 50):

(a) the actual and hidden content of schooling; (b) the principles that govern

the form and content of teacher-student interaction; and (c) the importance

of seeing educational knowledge as commonsense categories and

typifications selected from the larger culture and society that teachers,

students, and researchers use to give meanings to their actions.
Hargreaves (1967) and Lacey (1970) studied streaming practices, which were
effective for students with different learning abilities. Both authors argued that

found that once streams had been created, students took on the “identity” of the

stream, leading to underachievement in the “lower” stream classes. David
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Hargreaves (1978) researched the role of space and time in classrooms. He found
that these aspects are symbolic expressions regarding power relations between the
teacher and student. For example, the teachers’ freedom to walk around, work
space, controlling allocation and time within the classroom give clues to students
about “appropriate” teacher-student relations (Skelton, 1997, p. 179).

Nell Keddie’s (1971) study is a typical example of the liberal approach. In this
study, a certain number of high school teachers who gave lessons to groups of
students from different socio-economic backgrounds were examined. Results
demonstrated that the students from the working-class were taught to follow rules
such as not asking questions, or accepting the teacher’s opinions without
hesitation. However, it was found that the teachers extended the class material
while teaching to the students from the middle-class. The students from middle
class background were also found to be more motivated to participate. This study
was important not only in terms of revealing how teacher’s examples and
categories used in class contributed to the students’ achievement, but also in some
situations their attitudes in classrooms was the main cause failure of students
(Giroux, 2001, p. 51). Keddie stated, “Working-class students are denied access to
higher status academic knowledge, which inevitably restricts their future
educational success (as cited in Skelton, 1997, p. 182)".

The hidden curriculum concept was discussed separately from political and
economic determinant with a non-critical perspective in studies with a liberal
approach. Researchers who adopt this approach found the teachers individually

responsible for the existence of a hidden curriculum and its effect. For example,
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Richard M. Merelman (1980) argued that “Future teachers have grade-point
averages far below the averages of their academic peers, that most of the
elementary schools are filled with our least gifted minds”. In this approach
ideological and structural constraints were ignored and pedagogical deficiencies
have been reduced to individual failure (Giroux, 2001, pp. 50-56).

One of the main focuses of the liberal review was gender study in schools. It
can be observed that most of the gender studies conducted during the 1960’s and
1970’s in the United States and England had this approach. These studies on gender
emphasized the internal structures and processes in education that promote gender
roles socialization. However, they did not pay enough attention to roots of
inequalities in gender relations outside of the school, what interest it serves and
how these gender roles are intertwined with different social class and forms of
individual behavior (Giroux, 2001, pp. 50-56). Instead of viewing gender inequality
as a structural problem, the liberal approach assumed that about gender inequality
in school was indication of individuals’ ignorance and prejudice. Researchers using
the liberal approach presumed that educational institutions would stimulate social
change by providing gender equality in schools. At the same time they argued that
inequality could be adjusted through egalitarian education programs and
affirmative action (Thompson, 2003, as cited in Sayilan, 2012).

Giroux (2001) summarized the limitations of the studies on the hidden
curriculum using the liberal frameworks as the following:

... the hierarchical and often authoritarian relationships of school

management, the conservative nature of school ideology, the material
conditions of the classroom, the structural isolation teachers often face, and
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the fiscal and ideological constraints in many liberal accounts of the
workings of the hidden curriculum (pp. 55-56)

These studies demonstrated how the liberal perspective took a different view of
people in relation to society when compared with the functionalist perspective.
Drawing on the philosophical roots of symbolic interactionism, humanistic
psychology, phenomenology and ethnomethodology, the liberal approach views
people not as passive receivers of social norms and values, but as active, purposeful
creators of meaning. School practices, therefore, and their hidden assumptions and
effects, are not created by society and received powerlessly by teachers and
students. Rather they are created and reproduced by teachers and students
through their actions and interactions within the classroom. The emphasis in the
liberal perspective, therefore, is “microscopic”, as opposed to “macroscopic” (as
with the functionalists). Its focus is internal structures and processes of schooling as
opposed to the social structure and how schools contribute to the order and

maintenance of this structure (Skelton, 1997, p. 180).

Radical Perspectives

According to Giroux, both theoretical and empirical studies dominated this
approach focused on the political economy of schooling. The radical approaches
focused on the argument of “the social relations that characterize the production
process represent the determining force in shaping the school environment” and
analyzed the political role of education in the context of social class and oppression

(Giroux, 2001, p. 56)
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Tan (1990) stated the common assumptions of conflict (radical) perspectives
as the following: The existence of a fundamental conflict between different groups
in the society having opposing interests, the hegemonic struggle of different
interest groups over education, and the internalization of the values that help the
continuation of the existing order as the main objective of education (pp. 564-565).
The radical approach focuses on the role of social classes, ethnicity, and gender for
maintaining a hierarchical relationship. Boostrom (2010) stated that radical and
critical approaches had a significant impact on curriculum studies. Moreover, he
argued that the studies based on this approach explained how the concept of the
hidden curriculum became a mechanism to explain the production and
reproduction of social inequalities. Researchers like Jean Anyon, Michael Apple, and
Henry Giroux have expressed that the hidden curriculum was a tool used to serve
the interests of the dominant groups. Furthermore, it implicitly teaches inequality
based on race, gender, and social class to students through school experience
(Boostrom, 2010). The critical perspective accepts social factors that affect teachers
and students. The main problem is the fact that hidden curriculums causes
inequalities in society and even official curriculums support these hidden notions
that lead to social injustice (Skelton, 1997, p. 181).

Bowles and Gintis (1976) made the theoretical ground to this approach in
their study named “Schooling in Capitalist America”. Even though the researchers
did not use the term “hidden curriculum” they indicated the relation between
school and work career. They found that schools used different programs that are

not a part of the formal curriculum for students from different social classes in
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order to equip them with the skills they will need in the working force (Skelton,
1997; Giroux, 2001).

Theorists like Carnoy and Levin (1976) pointed to the school structures in
which different socio-economic groups received different forms of education. With
the development of this point of view, metaphors were used to explain the
relationship among schools, wider society and the economic order. One of the
commonly used metaphors was that schools have become factories for the working
class (Giroux, 2001, p. 57).

Giroux (2001) found the studies conducted on the “political economy
position” with the radical approaches as important contributions to the education
literature. However, he critiqued this line of research for analyzing the role of a
hidden curriculum with a one-sided theoretical perspective. He stated that the
teachers and students at schools are resistant and do not take the forces for
granted and do not act passively according to the capitalist logic: “these radical
accounts fail to understand that while schools serve the interests of capitalism, they
also serve other interest as well, some of which are in opposition to the economic
order and the needs of the dominant society (p. 58)”.

According to Apple (1995), educational institutions play a role in the
reproduction of ideology and social order. However, he claimed that several school
practices might have been in conflict with the open interests of the ruling class. He
also pointed to the importance and the need of getting into schools in order to

comprehend the role of schools in being reproductive ideological sites:
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...without getting inside the school, without seeing how and why students
rejected the overt and hidden curriculum, and without linking this back to
non-mechanistic conception of reproduction and contradiction, we would
be unable to comprehend the complexity of the work that schools perform

as sites of ideological production (Apple, 1995, p. 24).

Apple sees ideology as the “part of a lived culture that was a result of the material
conditions of one’s day to day practices (1995, p. 24)”. Therefore, in order to
understand how ideologies are used in schools, the close examination of everyday
school life in concrete form is crucial. Moreover, he implied that with the help of
the content of the curriculum, the capitalist control mechanisms and its logic have
entered schools. Apple also stated that two elements of a curriculum should be
important to discuss: what is in its context? And what is missing from the context?
(1995, p. 28)

According to Anyon (1980), Bowles and Gintis have argued that students in
different social-class backgrounds are rewarded for classroom behaviors that
correspond to personality traits allegedly rewarded in the different occupational
strata — the working classes for docility and obedience, the managerial classes for
initiative and personal assertiveness. By focusing on school knowledge, Basil
Bernstein, Pierre Bourdieu, and Michael W. Apple have argued that knowledge and
skills leading to social power and regard (medical, legal, managerial) are made
available to the advantaged social groups but are withheld from the working classes
to whom a more "practical" curriculum is offered (manual skills, clerical knowledge).

Anyon (1980) conducted a study in New Jersey with fifth-grade students in

five different schools. The schools were categorized according to professions and

economic income of the students’ parents; two of the schools were working-class
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schools, one of them was middle-class, one of them was an affluent professional
school, and the last one an executive elite school. Anyon’s study was very important
in terms of stating the differences in teaching/learning between different socio-
economic levels. Anyon’s study’s results in terms of teaching-learning practices are
summarized: In the two working-class schools, the procedure continued
mechanically, the students had very little choices and did not participate in
decision-making processes. The students were told what to do by the teacher and
they were expected to follow these instructions. The focus was on whether they
had followed the instructions and not whether they answered right or wrong. The
teacher used imperative form and in the language lesson only punctuation was
taught. What the students wrote was either dictated or written on the board.
Students wrote the same sentences in their notebooks. The teachers determined
the time given for the lesson and break. For example, students who did not
complete their work or who needed discipline were not sent out to break. In the
middle-class school the focus was on finding the correct answer, and the students
were given a grade according to the number of correct answers. The students
found answers through their books and by listening to the teacher, and the answers
they found were written down neatly in order. The teacher listened to their answer.
The students were expected to write their own sentences, not to copy the
information. During communication, the teacher used the word “please”. The
lessons were mostly based on the books. The teacher explained the lesson without
analyzing the content of the book and answering questions such as why. In the

affluent professional school the focus was on creative activities, which students
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could do freely. The opinions and impressions of students were considered
important. Materials and methods were chosen by both the students and the
teacher. The originality of the activities was considered crucial. The teacher
encouraged students to think critically. During the activities students were allowed
to use different areas of the classroom, they could stand up or sit on the floor. In
class, different teaching methods and approaches were used to inspire student
creativity. Student studies are considered very important. The teacher found that
the answers being right or wrong was not important but discussing the students’
opinions was more meaningful. In the executive elite school, the teaching-learning
activities were based on strengthening the student’s intellectual knowledge. The
students were encouraged to conceptualize rules in order to solve problems. School
activities helped students to prepare themselves for achievement and perfection.
The purpose of school activities was to make the students’ future perfect. The
teacher always encouraged the students to express their opinions when they did
not agree with one another. Students were encouraged to discuss current issues
and were listened to for their different perspectives. The students came to school
ready and they gave lectures as student teachers. Later on, the explanation and
these lectures were analyzed by the whole class. In the evaluation, their criteria
were whether the student was clear enough, and if he/she made any mistakes. The
teacher reminded the student that he was also the authority and backed up the
student when needed. The students, except kindergarteners, could go to their
classroom without waiting for the bell to ring. Two months after the school started,

the fifth graders could go to the lesson or gym without waiting for the teacher or
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without getting into line. The students could receive the material whenever they
needed from the teacher’s desk and cupboard. They did not require permission to
exit the lesson, and the teachers acted very polite and called them by their names.
Giroux (2001, p. 104) criticized Anyon’s (1980) study for disregarding
diversities with the same school and treating the communities and schools as
monolithic wholes. Furthermore, in Anyon’s (1981) study, the concept of resistance
is not defined, and the resistance concept is categorized both under passive and
active categories. In his article (1981) named “Social Class and School Knowledge”
Anyon indicated that the students in the working-class showed passive and active
resistance towards curricula that is forced. Active resistance took place in the form
of misplaced books, bugs being put in desks so that students fell out of their seats,
and as passive resistance the students did not answer the questions and the
teacher believed that they did not care. Related to the political economy of
schooling, next section will discuss theories of reproduction briefly to show the role
of dominant groups in the operation of the hidden curriculum. Finally, it will review

the literature on resistance theories in relation to hidden curriculum processes.

Theories of Reproduction

In general, the theories of reproduction focus on the decisive nature of the
dominant power on society and how educational institutions serve their interests
and priorities (Giroux, 2001). Reproduction theorists used the metaphors of factory
and prison to describe school where children from low socio-economic backgrounds

learn skills and manners for working class jobs.
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Theories of Social Reproduction

Althusser (1995) states that capitalist relations of production are reproduced
through state apparatuses applied by the government in power. The state
apparatuses can be grouped into two: repressive state apparatus and ideological
state apparatus. The main difference between the repressive state apparatus and
ithe deological state apparatus is repressive state apparatus means “using force”,
whereas ideological state apparatus is focused on “using ideology”. While
repressive state apparatus consists of governmental administrators, army, police,
court, and jails, whereas ideological state apparatus is scattered in the society (e.g.,
religious and educational institutions (whether private or public school systems),
family, law, politics, unions (systems including different parties), communication
(press, radio, television etc), culture (literature, art, sports etc.).

“What do schools teach?” was the primary question of Althusser’ (1995)
analysis of education. He argued that starting from a very early age, schools take
children from different social classes when their minds are “open to any influence”
and inculcate the dominant ideology for years. In this sense, the primary mission of
schools is to shape young generations by ideological state apparatus. Althusser
(1995) also stated that schools teach the rules, proper manners and etiquette for
their status, designated by the dominant class. For example, schools do not teach
only “awareness of being a citizen, professional conscience, ethnic rules, being

respectful to socio-technical division of labour, respecting the social class order”,
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but also “making commands properly, being able to speak and write in French
properly to the future capitalists and working class” (pp. 158-159).

According to Giroux, “Althusser attempted to tackle the difficult question of
how a labor force can be constituted to fulfill the important material and ideological
functions necessary for reproducing the capitalist mode of production (2001, p.
79)”. Giroux’ analysis (2001) of Althusser’s arguments on teaching pointed out that
ideology is made up of two crucial elements. The first consists of the daily practical
regulations and routines in schools and material existence (for example, the
architecture of a school building, seating arrangements). The second element is a
representation system that hosts unconscious, implicit meanings for students (p.
81)

Similar to Althusser’s arguments, Bowles and Gintis’ (1976) book named
Schooling in Capitalist America was one of the important studies about the role of
schools in reproducing the dominant values in a society. Bowles and Gintis claimed
that formal and hidden curricula play a role in maintaining capitalism: “competition
and evaluation, hierarchical divisions of labor, bureaucratic authority, compliance,
and the fragmented and alienated nature of work” (as cited Margolis, Soldatenko,
Acker & Gair, 2001, p. 7).

On the other hand, Giroux (2001) criticized Bowles and Gintis for not sharing
the Althusser’s opinion about the role of capitalism in schools. Bowles and Gintis
supposed that schools have two roles in capitalist society; the first is the
reproduction of labor force necessary for capitalism and the other is reproduction

of the knowledge and tools for that turns labor into profit. While Althusser chose
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the term “ideology” in explaining the role of schools, Bowles and Gintis used the
correspondence principle. The correspondence principle can be defined as patterns
that characterize the hierarchically structured values, norms and skills of capitalism.
These patterns are observable in the daily practices and social dynamics within
schools. Therefore, through social relations in schools the individuals learn practices
and skills that are necessary for capitalist society:
The educational system helps integrate youth into the economic system, we
believe, through a structural correspondence between its social relations
and those of production. The structure of social relations in education not
only inures the student to the discipline of the workplace, but develops the
types of personal demeanor, modes of self-preservation, self-image, and
social identifications which are crucial ingredients of job adequacy.
Specifically, the social relationship of education — the relationship between
administrators and teachers, teachers and students, students and their work
— replicate the hierarchical division of labor (Bowles & Gintis, 1976, as cited
in Giroux, 2001, p. 84).
According to Bowles and Gintis the hierarchy in school supports capitalist
employment. The frequent evaluation of students’ is also consistent with the idea
of performance evaluations in their future careers. The level of schooling based on
students’ abilities (i.e., low, middle, high ability groups) has an effect on how
students experience different normative climates. Bowles and Gintis argued that
the lower levels emphasize “rule-following”, the middle stresses “dependability”
while the higher level expects “internalization of the norms of enterprise”. They
further stated that the students’ social class, race and gender determine their social
experiences in schools (Lynch, 1989).

To sum up, the arguments of both Althusser (1971) and Bowles and Gintis

(1976) about social reproduction were criticized by Giroux (2001) for their lowering
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the human agency to a passive model. Furthermore, they ignored the forms of

conflicts and struggles within schools and work places (p. 86).

Theories of Cultural Reproduction

According to Giroux (2001) the cultural reproduction theory focuses on the
guestion how capitalist societies repeat and renew themselves (p. 87).

In this section of the literature review of cultural reproduction, the theory of Pierre
Bourdieu and his friends (1977) and in Basil Bernstein’s (1975/2003) studies will be
examined.

Bourdieu suggested three forms of cultural capital: embodied (existing
according to the mind and body), objectified, (being seen as a objective cultural
value), and the institutionalized (within a corporate structure, such as educational
qualifications)(1986, pp. 106-110).

According to Bourdieu, just because everyone has the right to be educated,
it does not mean there is equality in education. Individuals coming from different
social classes and having different cultural capital do not enter school in equal
condition. In other words, due to the differences in cultural capital, students are not
equal in their luck to be successful in their education. Therefore, they are not equal
in the teaching-learning processes. The education provided in schools embeds the
dominant cultural ideology and includes cultural codes that are difficult for students
from lower social classes to decode. Bourdieu claimed that when teachers are
grading students, it is impossible for them to not be biased, because teachers

prioritize values and styles of the dominant social class. Even if the teacher does not
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come from the dominant social class, the information and culture are transferred
through the language of the dominant class. The students from the lower class have
difficulty in comprehending the meaning, whereas the students from the dominant
social class have an advantage in comprehending the language. This is why,
according to Bourdieu, education serves the function of elimination (Aktay, 2010).
Bourdieu, cities physicist Maxwell’s second thermodynamic law in terms of
the functioning of the reproduction mechanisms in schools (1998, p. 20):
Maxwell imagined a demon who sorts the moving particles passing before
him, some being warmer, therefore faster moving, others cooler, therefore
slower moving; the demon sends the fastest particles into one container,
whose temperature rises, and the slowest into another container, whose
temperature falls. He thereby maintains difference and order, which would
otherwise tend to be annihilated. The educational system acts like Maxwell's
demon: at the cost of the energy which is necessary of carrying out the
sorting operation, it maintains the preexisting order, that is, the gap
between pupils endowed with unequal amounts of cultural capital. More
precisely, by a series of selection operations, the system separates the
holders of inherited cultural capital from those who lack it. Differences of
aptitude being inseparable from social differences according to inherited
capital; the system thus tends to maintain preexisting social differences.
The concept of cultural capital and habitus are regarded crucial for the analysis of
the reproduction functions and its processes (Giroux, 2001). Bourdieu (2006) used
the game metaphor in order to explain the concept of field. In a game, there are the
players, their cards, their investments, purposes, interests, strategies and rules that
are not clearly stated. The players represent the society. Their investments and
capitals are at the risk and but they wait for a profit at the end of the game. The real
capital is the cards every player has in their hands. The field is the place on which

the game is played. According to their cultural capital, players’ chance to win and

their access to power are determined. Strategies that players develop during the
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game are susceptibly shaped by time and correspond to the habitus concept (0zséz,
2006, pp. 17-18).

On the other hand, Bernstein (1977) claims that classroom relations in
education play an important role in the reproduction of culture. The center of the
analysis is the theory of cultural transmission. Bernstein examined the question of
how the educational structure shapes the identity and experience. He argued that
the school embodies the education code, which can be defined as transmission of
power and authority in every aspect of school experience (as cited in Giroux, 2001)

According to Bernstein (1975/2003, p. 77) in order to frame and classify the
educational knowledge, the section below should be taken into consideration:

How a society selects, classifies, distributes, transmits and evaluates the

educational knowledge it considers to be public, reflects both the

distribution of power and the principles of social control. From this point of
view, differences within, and change in, the organization, transmission and
evaluation of educational knowledge should be a major area of sociological
interest.
Bernstein (1977) tried to conceptualize the schools’ reproduction of class
relationship in society. He stated that power and control are embedded in the
experiences in social fields such as family, school and workplace and they configure
individuals’ consciousness (as cited in Giroux, 2001).

Bernstein’s analyzed the social division of labor by using the concepts of
horizontal and vertical dimensions (as cited in Kdse, 2001). The horizontal
dimension is based on the relationship between categories that show similarities

with teams sharing the same criteria. Categories of team that share the horizontal

dimension show peer relations and have relatively equal features. The vertical
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dimension, however, is based on the vertical position in a team or category. There is
a hierarchical relationship between categories that deploys on different positions in
groups or team relations, like the relationship between students and teachers, and
teachers and administrators. Bernstein states that a social structure based on the
division of labor and the horizontal and vertical relations between the classes or
groups organizes group dynamics. In a social structure based on the division of
labour, vertical relations define and lay out horizontal relations. Therefore, relations
between social classes or groups would also define and lay relations within social
classes and groups. Furthermore, the relations among the employers, workers,
teachers, students, men and women as groups or social class in a social structure
defines the relations between employers and workers, teachers and students,
women and men as individuals (Kése, 2001).

Bernstein (1975) claimed that children from different backgrounds
developed different codes and language dialects that affected their school life from
an early age. During the development of this cultural code the social environment in
which the child has grown up, the values and norms, kinship and neighborhood
relations, and the communication among family members play a role. For example,
students from the working class will use a simple code when talking. The simple
code is the language they use to communicate in practical life and its features
distinguish children from a lower socio-economic class from their peers. Middle-
class children use a more complex code. Children from a middle- class can easily
generalize and express abstract concepts. Bernstein claims that children with the

ability to talk with a complex code are more likely to comprehend the formal
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academic language in schools and can adapt to the school environment easier.
However, this does not mean the children from the working class do not have a
language code; it just means that these children’s speech conflict with the schools’

existing academic culture (Giddens, 2006, pp. 708-709).

Theory of Resistance

Giroux (2001) stated that resistance theory provides an important framework to
analyze the relationship between school and society. This relatively new approach
in educational research rejects the traditional functionalist approaches that view
oppositional behaviors as deviant and abnormal. The resistance approach redefines
the logical reasons and meanings of oppositional behavior in the context of
emancipatory possibilities.

According to Apple (1982), “students are not merely passive vessels but act
creatively in ways that often contradict expected norms and dispositions that
pervade the schools”. Resistance theorists like Apple, Freire, Willis, Macedo,
MclLaren, Hooks, and Giroux state the importance of agency, resistance, and
opposition in the education system (as cited in Margolis, Soldatenko, Acker & Gair,
2001, pp. 15-16).

Freire (2000) argued that the relationship between teachers and students is
based on narratives. This relationship consists of a narrator as a subject (teacher)
and patiently listening objects (students). The students were seen as “cups” and
“containers” that needed to be filled by the teacher. The more the teacher fills the

containers the better he or she is considered, and the more the containers allow
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themselves to be filled the better they are considered as students.
Freire called this type of teacher-student relationship the banking model and
defined it this way:

(a) the teacher teaches and the students are taught;

(b) the teacher knows everything and the students know nothing;

(c) the teacher thinks and the students are thought about;

(d) the teacher talks and the students listen — meekly;

(e) the teacher disciplines and the students are disciplined;

(f) the teacher chooses and enforces his choice, and the students comply;

(g) the teacher acts and the students have the illusion of acting through the
action of the teacher;

(h) the teacher chooses the program content, and the students (who were
not consulted) adapt to it;

(i) the teacher confuses the authority of knowledge with his or her own
professional authority, which she and he sets in opposition to the
freedom of the students;

(j) the teacher is the subject of the learning process, while the pupils are
mere objects. (Freire, 2000, p. 73)

One of the most important studies on the theory of resistance is Paul Willis’s
book named Learning to Labour: How Working Class Kids Get Working Class Jobs.
Willis’s (1977) study shows that schools are not only places in which culture and
ideologies are imposed on students but they can also serve as sites for struggle and
conflict (Apple, 1995, p. 23). His research conducted in a school in Birmingham
analyzed cultural production and tried to answer the question of “how working-
class kids get working- class jobs”. Willis observed a certain group of male students
and noticed that they were aware of the authority mechanism but did not
instrumentalize it to adjust them to the system, but used it to fight against the
system. Students noticed the flaws in teachers’ personalities or their classroom

management weakness and suggested they manipulated these to protect each

other. These young students were impatient to leap into the work force although
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they knew that their income would never be satisfactory. They were approaching
the work with a rejecting attitude like they did to school (as cited Giddens, 2006,
pp. 711-712).

Robert Everhart’s (1979) research with senior high school students mostly
from the working-class yielded similar results. These students were spending time
on creating cultural formats that gave them authority in school. Even if they do not
reject the formal curricula, they complete what is necessary in order to not
jeopardize their social mobility (Apple, 1995, p. 24).

Years after Willis’s study, the sociologist Mairtin Mac and Ghaill (1994, as
cited in Giddens, 2006) studied youths in a secondary school in a working-class
neighborhood of West Midlands. They were living in an area where there was
unemployment, the manufacturing sector had collapsed and the government had
cut down the funding for youths. Ghaill stated, contrary to Willis’s findings, that
these young students did not have a clear path between school and work life. Most
of the youth envisioned life after school as being economically linked to the family,
working on “useless” government projects, and performing manual labor in a job
that has no security. Moreover, they were confused about the connection between
school and their future. This point of view came up in different responses regarding
teaching-learning. Four men coming from the working-class, “macho lads”,
evaluated as a part of the authority system that imprisons students and tries to
teach unnecessary skills. The youths that Willis observed found a way to use the
school for their own benefits, whereas these macho youths challenged the roles

they were given. Schools were like the streets, where they learned to battle. For
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macho lads, surveillance and solidarity with friends played an important value. For
them “school was not about the 3 R’s (reading, writing and arithmetic), but about
the 3 F’s (fighting, fucking and football)”. They viewed teachers as police who
always tried to trap them with authority. Like in Willis’s study, they saw academic
achievement as trivial and girlish and called students who were academic achievers

“dickhead achievers” (as cited in Giddens, 2006, pp. 712-713).

Rules and Routines

Apple (2012) stated that in the USA the curriculum is based mainly on the student’s
individuation, ready individual worksheets, the students’ individualized study and
work on individual tasks. Except for the recess periods, teaching/learning activities
are organized based on the one-to-one communication between the teacher and
students. Through this curriculum students were managed and disciplined.
Furthermore, Gitlin (1979) argued that standard characters and standard behaviour
patterns are rehearsed in prime-time television programs to ensure social stability.
“They express and cemend the obduracy of a social world impervious to substantial
change (as cited in Apple, 1995, p. 29)”. Therefore, routines and rules both in
schools and in social life represent ideological codes and help the reproduction
captalist relations.

Furthermore, in a study on morning routines in a pre-school, Akgiin (2013)

IH

indicated that routines in the morning are pre-activities and are a “ritual” to help
the transition from home to school and game to studying. These rituals have an

important role in transferring positive features to children and in helping them to

39



adapt to school life and school culture. For example, through routines they learn
the rules for respect and for living together and to connect with social organizations
and groups. The most important purpose of these rituals is to “organize a class
where the child can adapt to, settle in and connect and spend his/her day in a social
organization and group.” Children’s participation in the activities and routines
increases their awareness on “what they need to learn and what to expect” and
they learn to “obey rules, gain focus, and join in activities” (Akgiin, 2013).

By closely examining the literature, we can further question which other
functions and rituals are served. According to Bates (1982) “schools are saturated
with rituals (p. 16)”. Rituals are potential control mechanisms that reflect
characteristics of intergroup power. Bates (1982) states that rituals and routines are
the basic constituents of a hidden curriculum. “Routines as ritualised relations are
redundant and powerful, redundant, because they are not consciously thought
about, because they are accepted without examination or question. They are
powerful, because they are unconsciously followed and unquestionably accepted”
(Bates, 1982, p. 17).

According to the perspective of Schimmel (1997), citizenship education is
related to teaching school rules and rule-making processes in schools. Making the
school rules and informing the pupils about them is a very important part of the
citizenship education. For this reason, the rules settled in schools are a kind of law
applying to the pupils (Thornberg, 2009). Based on the practice of all rules, the final
result of the hidden or implicit citizenship education can be determined whether

students become good citizens. A good citizen can be defined as someone “who
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(1) does good to others and does not harm others, (2) functions well in the society
and lives by its laws and norms, and (3) takes responsibility and does her or his very
best”. However, in this definition, there is no place for critical thinking, critically
discussing and repealing the explicit rules. The children are supposed to behave in
accordance with the rules shaped by the adults (Thornberg, 2009, pp. 253-254).

The education professionals shape and sustain the social order in school,
arrange the student behavior, and organize the lessons, breaks and other school
activities. The teachers judge the transgressions of all rules of classroom as moral.
The behaviors complying with the rules such as being silent and nice are accepted
as something valuable or morally good (Thornberg, 2009, pp. 248-249).

The school rules have two different functions: (1) social regulation which can
be defined as constructing the order in school by shaping the pupil behavior and (2)
moral socialization, which can be defined as encouraging the pupils in a moral sense
(i.e., their understanding of justice, welfare and rights). That is why the school rules
reflect the daily values on social regulation and moral education (Halstead & Taylor,
2000; Johansson & Johansson, 2003; Thornberg, 2006 as cited in Thornberg, 2009,
pp. 248-249).

Another example was Wrag’s (1994) study that analyzed urban, rural and
ethnically mixed primary schools in England. The results of this study revealed that
the amount of noise the students make and talking without permission are the two
of the most observed unwanted behaviours in classrooms. Wragg states that the
most frequent misbehaviour was at a medium level, but was not severe. For

example, being noisy is a misbehaviour that violates the social functioning.
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However, only one percentage of the time was behaviour considered severe, but
physical aggression toward another student was observed (as cited in Wrag & Wrag,
1998, pp. 5-8).

According to Wragg (1994), “the percentage of lesson segments in which various

kinds of misbehavior occurred” as follows:

Types of misbehaviour % of occurrences
1. Noisy or illicit talk % 32.9
2. Inappropriate movement % 26.4
3. Inappropriate use of materials % 10.3
4. Defiance of teacher % 8.3

5. Taking something without permission % 1.8

6. Physical aggression to another pupil % 1.4

(Wragg, 1994, as cited in Wrag & Wrag, 1998, p. 6)

Ozer, Bozkurt and Tuncay (2014) studied the topic of unwanted behavior and the
class teachers’ strategies to confront and to stop unwanted behavior. The study
indicated similar results. The causes of unwanted behavior were outside factors
such as; the family, the students’ friends ans school related structural factors such
as crowded class. They have stated that teachers teachig subjects like Turkish, social
studies, science and technology, and mathematics were less exposed to unwanted
behavior in lessons; whereas, music, sports and art teachers come across with more
unwanted behavior.

Basar (2011) studied the effect of a hidden curriculum on the student’s
unwanted behaviour during teaching and learning processes. The results indicated
that the class teachers’ decisions regarding classroom management and rule making
were mainly half-democratic. This study also indicated that class teachers make

decisions when necessary.
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Doganay and Sadik (2007) conducted a study in order to research unwanted
behaviours in classrooms and they interviewed fourth- and fifth-grade teachers,
students, and parents in a low socio-economic status primary school. According to
the research results most participants defined unwanted behaviour as behaviour
that is not proper in terms of societal expectations. Teachers stated the most
frequent unwanted behaviors as the following: making noise, talking without
permission, not entering and exciting class on time, not waiting for the teacherin a
ready position, lack of participation, dealing with extracurricular activities,
complaining, talking back to the teacher, trying to get attention, distracting the
teacher, not following instructions, not coming prepared to class, disturbing friends
when studying, rude and abusive speech, not paying attention to the way they sit,
disturbing friends, getting each other’s belongings without permission, and doing
physical and verbal violence to friends. The behaviour that was seen not tolerable
was stated dirtying the floor, giving harm to friends physically, acting bad to friends,
giving harm to class property, do not disrespect the teacher, do not talk without
permission, do not make noise, talking rudely and swearing, not waiting for the
teacher prepared, reluctant to the lesson, distracting the teacher, and coming to
school unprepared were the most everyone agreed on.

Similarly, Keskin’s (2009) studied the opinions of class teachers how
classroom management strategies change unwanted behaviors. According to the
results, the mostly used intervention method to stop unwanted behaviours was

getting angry with students and verbal warning. Furthermore, the most two
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unwanted behaviour in class were complaining about friends and speaking without

permission.

Studies on the Hidden Curriculum

Keddie (1971) conducted a research in a multiple program high school in the United
Kingdom. The students studying in this school were tracked into three groups
according to their academic levels (A, B, C groups). When the teachers defined the
students in different levels, they used different statements according to their level.
The teacher defined the lowest group considered problematic (C group- working
class students) with negative statements, whereas they defined the highest group
(A group- high economical class students) with positive statements. When the
teacher gave lessons, the content of the lessons differed according to their levels.
While giving lessons to group A, they used more complicated, demanding teaching
methods and techniques, However, when they teach in group C note taking,
repeating activities were used. The teachers would answer the questions asked by
the students in group A, but they avoided answering questions from the students in
group C by giving excuses such as the question being irrelevant etc. Moreover, it
was seen that teachers had different expectations according to the features of the
group. They showed tolerance to students’ in group C to speak slang, whereas
group A was not allowed to speak slang.

Furthermore, Rubovits and Maehr (1973) noticed that white middle-aged
class teachers expected low academic achievement from black students. They

found that teachers gave lessons by grouping their students based on their race. As
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a result of this classification white and two black students were treated differently.
Teachers paid more attention to the white students, whereas the black students
were less motivated, and praised.

As mentioned earlier, Anyon’s (1980) study with fifth grade students in five
socio-economically different schools showed that the content presented by the
teacher displayed the manners, the method used to communicate with the
students, the students motivation, and the values put forward in class show
difference according to the SES levels of the schools.

In her study named “Classroom Social Relationships: Exploring the Bowles
and Gintis Hypothesis”, Oakes (1982) examined 75 high ability and 64 low track
ability students whom were tracked according their success in secondary English
and mathematics classes. In these classes the teacher-student and student- student
relationship were examined in relation to Bowles and Gintis’s study named
“Schooling in Capitalist America”. Oakes’ results supported the study of Bowles and
Gintis’ findings empirically. In both studies it was found of social relations and
teacher-student interactions showed difference in different classes of the same
school.

In the study known as the Pygmalion experiment, Rosental and Jacobson
(1968) conducted an 1Q test on all students in a primary school and later on they
randomly chose students and told their teacher that those students were going to
advance rapidly during the year. At the end of the teaching year it was observed
that the students whom were labeled as smart and had the potential to advance

mentally had shown a remarkable increase in their IQ results. Rosental (1993)
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III

stated students whom were considered as “special” and treated differently by their
teachers that were expected to show advancement. This different treatment of
teachers can be identified in four ways (pp. 10-11):

1. Climate. Teachers appear to create a warmer socio-emotional climate for
their special students. This warmth appears to be at least partially
communicated by nonverbal cues.

2. Feedback. Teachers appear to give their special students more
differentiated feedback, both verbal and nonverbal, as to how these
students have been performing.

3. Input. Teachers appear to teach more material and more difficult
material to their special students.

4. Output. Teachers appear to give their special students greater
opportunities for responding. These opportunities are offered both
verbally and nonverbally (e.g., giving a student more time in which to
answer a teacher's question).

Hemmings (2000), studied “The Hidden Corridor Curriculum” and his purpose was
to identify the hidden curriculum in the corridors of two public high schools. Four
students who were considered school leaders for two weeks each were walked
around with in the corridors and eaten food. In addition, semi-structured interviews
were done with students and focus group work. Two months were spent in both
schools. Some of the behaviors observed in the corridors were the following: the
higher grades showed violence to lower grades and the low grades did not know
how to defend themselves, groups in school forcing students to obey certain rules,
and gender hostility.

Sari (2007) compared the school life in terms of equality, respect for human

dignity, respect for the environment and the functioning process of a hidden

curriculum in two different schools. One of the schools was known for providing low

quality education and the other was a high quality school. In this study named “The
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Effect of Hidden Curriculum on Gaining Democratic Values: A Qualitative Study in
Two Elementary Schools Having Low and High Quality of School Life” (Sari, 2007),
the researcher used both quantitative and qualitative research methods. According
to the research results, the low level of quality of school life was found in the lower
socio-economic status school. It was also found that teachers showed more for
equality, respect and for human dignity in the school with a high level quality of
school life then the teachers in a lower level quality school. The of the hidden
curriculum of the school with a high level quality of school life showed more
positive features in terms of the nature of teacher-student communication, the
process of making rules, the sanctions for rule transgressions, the social activities at
school, parent-teacher association, and the quality of students home environment
than the hidden curriculum of the school with a low level of school life quality.
Sayan (2007) studied which advantages and disadvantages schools brought
for girls who were able to continue their education in poor areas. This study named
“A Qualitative Research on the Girls’ School Experience” presented a section of
female students’ school experiences and examined these experiences by using
mainstream (liberal) and critical perspectives that divides sociology of education.
Sayan (2007) conducted this research in a middle school located in a major town
and used qualitative data collection tools such as diaries of female students and
memories of both male and female students. It was expressed that the aim was to
found out how the girls who were in the same school, same class, and who had the
same teachers were exposed to the hidden curriculum differently than boys. The

results revealed that girls were exposed to many obstacles whether hidden or open.
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Some of the hidden elements were not named, or were seen normal even when
seen in terms of gender roles.

Yiksel (2007) conducted a study named “Effect of Hidden Curriculum on
Prospective Teachers’ Thoughts about Teacher Training Courses”. The aim was to
find the effects of a hidden curriculum on the students of education faculties.
Twelve senior students from a faculty education were interviewed. The findings
showed some contradiction in the student teachers arguments. Although they
evaluated their job as very important they in general viewed teaching negatively,
student teachers further stated that they gave more importance to vocational
courses they had problems with these professors.

Veznedaroglu’s research (2007), “The Hidden Curriculum in School and
Class” examined the hidden curriculum elements of the Teaching Elementary Social
Studies Program. Qualitative research methods were used. Interviews with
teachers, students, and administrators, and participant observations of the school
and class were conducted. Research findings related to school climate revealed that
the students knew that following the rules would increase their academic success
and their social acceptance among peers. However, if they did not follow the rules
they would get punished. Social acceptance and participation to games at schools
were related to dominant status. Since they wanted to be a leader and dominant in
the class a negative competition occurred among students. Another research
finding related to classroom climate was about the classroom arrangement: The
teacher’s desk and the students’ desks were arranged that it revealed the

subordinate-superordinate quality of the student-teacher relationship.
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Furthermore, students in the study learnt that they were expected to follow the
unwritten rules, and if rules were not followed power and authority would be used.

Tuncel (2008) examined teaching profession courses in order to determine
the dimensions of hidden curriculum and how these dimensions influenced
affective development of students in the department elementary school teaching
program at a Faculty of Education. In this study “The Hidden Curriculum In Terms of
Development of Affective Characteristics” qualitative research methods such as
observation, interviews, and document analysis were used. Some of the research
findings indicated that the students’ opinions were not valued while deciding on
regulations for the class environment. Consequently, it was observed that student
teachers had stereotypes against the professor as a result of student-student and
professor-student interactions.

These stereotypes affected the students’ attitudes towards the lecturer and the
lessons.

In a study named “Gender in Context of Power and Resistance: An
Ethnography of a School” Sayilan and Ozkazang (2009) researched a public high
school during a- 5-month fieldwork. Interviews with students, teacher and
administrators, observation in school were conducted; archives of counseling, and
discipline committee were analyzed. As a result of their study Sayilan and Ozkazang
stated that exclusion of the gender issues and sexuality from the official discourse
could be identified as the reason behind the unique role of schools in reproducing

gender relations.
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Akbulut (2011) studied the students’ opinions about the teachers’ behavior
in and outside of school, the schools’ physical arrangements and the school
administrators’ relation with the students. The purpose of this study named
“Revealing the Hidden Curriculum Activities in Primary Schools” was to examine
teachers’ intentional and unintentional designs of the hidden curriculum. A
guestionnaire was conducted to a fifth grade class. Research result showed that the
skills acquired by students as result of a hidden curriculum show differences
according to the socio-cultural status of students.

Basar (2011) examined the “Hidden Curriculum Management of Undesirable
Behavior of Students in Classroom”. The purpose was to identify the role of the
hidden curriculum in teaching/learning and its effects on the students’ unwanted
behavior. In the city center, districts and countryside of province teachers and
students were interviewed, observed and observed with a camera. Some of the
research findings were that the class teachers were not good enough in managing
unwanted behaviors. Although they noticed unwanted behavior in terms of
violence and student relations they did not pay attention to unwanted behavior
from anxiety. They preferred to use verbal warning or ignore the unwanted
behavior. Furthermore, they were in a democratic attitude while making decisions
related to classroom management. It was observed that the teachers considered
the most environmental factors most while making the rules.

Fidan’s (2013) study named “The Opinions of Concerning the Existence of
Hidden Curriculum in Secondary Schools” analyzed the views of a guidance

counselors and information technology teachers in secondary schools of a province.
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The Qualitative research methods such observation and interviews were used.
Some of the research findings were that students in schools from the low socio-
economic status were expected to have high self-confidence towards information
technology tools. This expectation had a hidden negative effect on further teacher’s
expectations.

By using Foucault’s approach on disciplinary power techniques Temir (2013)
analysed how individuals internalized the discipline in schools. In the study named
“A Survey Which Bases on Discipline and Secret Curriculum in the Context of M.
Foucault’s Discipliner Power” students in the 9th, 10th, 11th and 12th grades in a
high school were given a questionnaire. Findings showed that the students

internalized the disciplinary techniques and discipline.
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CHAPTER 1lI

METHOD

In this section, the research model, study group, data collection instruments, data

collection and analysis of data are included.

The Research Design

The basic purpose of this study is the detailed examination of how the hidden
curriculum in a primary school classroom operates through the routine practices
and rules that characterize daily classroom experience. In this study, a qualitative
research method was used. Qualitative researchers try to comprehend the relation
between actions and words (Glesne 2010). As, Yildirim and Simsek (2006) explain,
gualitative researches are based on sociology, anthropology, psychology,
philosophy and linguistics and that “all these disciplines are based on a common
purpose which is to comprehend human behavior in its environment.”

Qualitative research “is a method through which data is collected by
analyzing observation, interview and documents”. Moreover, the perception and
events are researched in a holistic and natural process (Yildirim & Simsek, 2006, p.
35). In order to answer the questions “how” and “why” and to examine the facts
and events in a classroom setting in depth the present study employed a case study
model (Yildirim & Simsek, 2006).

Case studies provide data to be analyzed intensively by participant

observation, interviews and documents (Glesne, 2010). Stake (2000) analyzed case
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studies under three titles. The studies in order to understand an event better are
called real case study. The studies in order to understand a certain event or
reorganizing the generalization are named as instrumental case study, and studies
in order to research an event, population or general are titled as cooperative case
study. Even though in some views case studies are seen as a research strategy,
Stake (2000) stated that a case study is not a methodological choice but it is the
choice of which case is to be studied (as cited in Glesne, 2010).

In this study with the guidance of routines and class rules the hidden
curriculum was analyzed with participant observations and interviews. In the case
studies generally more than one type of data was used to overcome the limitations
of the research and also to benefit from the advantages of different methods

(Merriam, 1998; as cited in Sari & Doganay, 2009).

Study Sample

The school’s demographic profile played the most important role in the choice of it
as the research site. Moreover, the researcher’s senior students from the education
faculty went to that school for their practicum lesson and presented the student
profiles in working groups. Their presentations made the researcher of this study
familiar about the social and economic structure of the school. One third of the
student body consists of Roma students and it was thought that this ethically mixed
environment of the school would provide great observation opportunities for how
the society’s social stratification is reflected on school. It was also thought that

different types of data would be received about the hidden curriculum process.
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The study sample consisted of a class teacher and students of a fourth grade
in a public elementary school, located in a low social-economic level district. During
a two-and-a-half-month period an estimated 50 hours of observation was
conducted. In addition to, the class teacher and 30 students were interviewed. In
order to receive information regarding the student’s profiles in the school, the

assistant school principal was interviewed.

The School

The school was first opened in the 1970s as a five-class primary school, which was
later demolished and rebuilt and continued on as an eight-year primary school. In
the 2012-2013 academic year there were three floors in the building that consisted
of 10 primary school classes, and 8 secondary classes. Approximately 430 students
are in the primary school department. During the interview with the assistant
principal he stated that 210 of the students enrolled out of 620 students were from

the Roma neighborhood.

The Classroom

The students were seated in pairs and behind each other facing the board. There
were 4 desks on the right side of the teacher’s desk and were 6 desks in the middle
and on the wall side. There were cloths with elastics sewn on the desks. The class
physical equipment was placed as follows: when you entered the class there was a
cabinet on the right side with a Turkish physical map on top. Next to this was the

blackboard. The teacher’s desk was placed on the far side of the board facing the
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door. The wall behind the teacher’s desk was where two windows that were

separated by a column.
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Figure 1. The physical plan of the classroom

The Teacher

The teacher who was observed had graduated from the elementary education

department, and had been working for 9 years. She had been teaching for 5 years in

55



the same school where the research had been conducted, but had recently taken
over the class.

The Students

According to the class list there were 19 girls and 16 boys in total of 35 students,
but two of the students had left so during the observation the class consisted of 33

students.

Rationale for Research in a Primary School the Fourth Grade Level

In primary school the teachers in classes are mainly class teachers. In secondary
schools teachers of different subjects attend different lessons. In relation to the
teacher-student inconsistency over the middle school years it was predicted that
variables such as teacher features, approaches, student forms of communication,
editing the information, manner of teaching the content, and rules being set might
show difference across different subjects. It was thought that the students would
show different attitudes and behavior towards different teachers attending their
lessons. However, interacting with the same teacher on a daily basis would give us a
more detailed picture of hidden curriculum. Therefore, when considering the
purposes of this study it eas thought that making observation in a fourth-grade
classroom in terms of daily class routines and class rules would lead to a better
understanding of the hidden curriculum processes. In addition to classroom
observation students were interviewed in depth by using open-ended questions. In

order to make sure that student comprehend the interview questions and give
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healthy answers it was decided that it would be more appropriate to research a

fourth-grade classroom than first-, second-, third-grades.

Data Collection Instruments

In case studies, it is recommended to utilize multiple data collection methods
(Hartley, 1995; as cited in Yildirim & Simsek, 2006). Hence, the database of the
research would be large enough it would be possible to reach the inclusive results.
Finally, alternative interpretations at the end of the research through a wider
perspective are possible (Yildirim & Simsek, 2006).

In this study, routine practices that characterize the classroom experience
and the classroom rules through the hidden curriculum were analyzed through class
observations, and teacher/ student interviews. The theoretical logic behind the
materials used for semi-structured classroom observations and interview questions

were discussed, below.

Semi-structured Observation

Wrag and Wrag (1998, p. 5) stated that understanding the events in a classroom is
as important as observing them in its atmosphere. The observation method allows
the researcher to obtain a detailed, comprehensive and extended image of a
behavior in any medium (Bailey, 1982; as cited in Yildirrm & Simsek, 2006).
Apple (2004, p. 15) stated that:

Instead of input-output studies of school achievement, the researcher needs

to “live” in classrooms, to see the complex forms of interaction that occur in
classrooms. In this way, more accurate pictures can be got of which

57



particular “kinds” of students “get” what particular kinds of knowledge and

dispositions. This makes analyses of the labeling process in schools of

particular importance, obviously. Furthermore, one can see how knowledge

is actually created and used in school settings. Finally, the tacit teaching of a

less overt, hidden curriculum can be documented.
Within the framework of classroom rules that characterize routine practice the
observation being done in the classroom, the function of the hidden curriculum was
studied. Before the observation had started, a pilot observation that took nearly
two months and a total of 13 hours of lesson was observed. Structured observation
forms were used during the first pilot observations, to determine what types of
warnings students received for what behavior. However, observations being done
with structured observation forms were an obstacle while note taking. It made it
difficult to focus on student behavior, teacher warnings and hindered the clues to
the hidden curriculum simultaneously. As a result the observations continued semi-
structured.

The observation topics were developed within the scope of research

questions after related literature research and receiving expert opinions. The

observation topics are mentioned below.

. The routine practices that characterize the daily life in the classroom

. The presentation of the course content

. The strategy used in the instruction of courses, methods and techniques
. Giving permission to the students to speak

. Giving duties to students

o Seating and mobility of the students in the classroom (Appendix B)

. The behavior in the classroom that the teacher does not tolerate
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. Teacher warnings and warning format

. The students who are warned

. Behavior appreciated by the teacher in the classroom
. The teacher's use of emoticons of confirmation

. Appreciated students by the teachers

Within the scope of the research between 14 March and 5 June in a two-and-a-half-
month period, 50 hours of participated observation was conducted. The
observation notes were recorded on a notebook. The number and date of each
observation and the lesson in which the observation was done were remarked at
the beginning of the page. Moreover, the desks on which the students were sitting
during the observation and the displacement mobility were recorded on the form.
The class observations were conducted with semi-structured field notes, which

were later on transferred to a computer as data to study on.

Semi-structured Interview Form

Steward and Cash (1985) identified the interview as “a predetermined, mutual and
interactive communication process based on questioning and answering and
performed for a serious purpose” (as cited in Yildirim & Simsek, 2006, p. 120). In
order to collect data for this research in terms of how the hidden curriculum is
used, the class teacher and students interviews were conducted. In the class being
observed the class teacher and 30 students were interviewed. Furthermore, in
order to get information on the school’s student profiles the assistant principal was

also interviewed. The interviews were conducted with a semi-structured method.
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The semi-structured interview form developed by the researcher was designed
through a literature research on related fields. After receiving the expert opinion,
the pilot study was carried out with 1 teacher and 4 students.

The form took its final form after required modifications. (Appendix C)

The questions directed to the students during the interview are as follows;

1. Could you introduce yourself?

2. What are the rules in your classroom?

3. Which rules are obeyed the most in your classroom according to your opinion?
4. Which rules are not obeyed the most in your classroom according to your
opinion?

5. What are the behaviors being not approved by your teacher and for which
behaviors does your teacher give a warning?

6. For which behaviors do the students receive warning from the teacher?

7. How does the teacher warn the students?

8. What are the behaviors appreciated and approved by the teacher in classroom?
9. How does the teacher appreciate the students?

All interviews were recorded with a voice recorder. In the interviews
conducted with the students, questions were asked to obtain information regarding
class rules, what happens when class rules are obeyed and disobeyed. The
interviews were conducted in an empty classrooms and recorded on a voice
recorder. The interviews took about 9 hours (544 minutes), 7 hours with the
students (448 minutes), about 50 minutes with the assistant principal, and about 46

minutes with the class teacher. The duration of the interviews with students
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depended on the length of the answers, which changed between 4.5 minutes and
44 minutes. The transcripts of the audio recordings were transferred to a computer
so as to study as data. In the teacher interview form, besides personal questions,
guestions were asked to obtain information on the students. The questions
paralleled those for the students regarding class rules, and what happens when
they are obeyed and disobeyed and the type of rewards and punishment given.
Towards the end of the observation 30 of the students being observed had been
interviewed. The interviews were conducted on a voluntary base. Some interview
questions had been prepared beforehand, but some questions were added during
the interviews when needed. In order to relax the students who seemed to be
nervous, the relaxing questions such as “which games do you like playing?” were
directed. According to the course of interviews with students, the order of

guestions was modified.

Data Analysis

In relation to the purpose of this study the collected data on how the hidden
curriculum processes continue with everyday characterized routine practices and
rules were analyzed with two of the qualitative data methods: descriptive analysis
and content analysis. In the descriptive analysis, data is summarized and
interpreted according to a predetermined theme, whereas in content analysis,
collected data is analyzed in detail and a theme not predicted beforehand can be

attained (Yildirnm & Simsek, 2006).
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The observation notes that were taken during the observation were
transferred to Word format on the computer. The data transferred to computer
environment, by considering the case in which a data may be involved under
multiple categories.

The diversity of the data gathered was processed by utilizing Maxqda Qualitative
Data Analysis software.

The observation data transferred to the computer was categorized as a code
on a qualitative computer program Maxqgda. When the notes were coded more
than once, in the first reading some of the notes were read and many codes were
formed, then later on they were titled as “teacher activities” and “student
activities”. With the new code system formed the field notes were scanned again,
and the necessary changes were made to the code and sub code. While the field
notes were being read, new codes were given as needed. Due to newly emerged
categories the field notes were read again. This way data was rearranged and
reconceptualized by reaching common themes. (Appendix D)

The same steps were used for the analysis of data with the school principal,
class teacher and the students. In the semi-structured interviews conducted with
the students: all students were asked the same questions, including the additional
responses provided new categories according to the nature of a qualitative
research. The results and quotes of the analysis of how the hidden curriculum
progresses in everyday routine practices and class rules obtained from the

observations and interviews of the whole observation are given below.
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The Role of the Researcher

The researcher has 10 years’ (1993-2003) teaching experience at elementary school
level. In first two years she was a class teacher in a countryside school, and in her
next three years she worked in a private establishment, which prepared elementary
school students for the high school entrance exam. Finally the researcher taught as
a class teacher in a private elementary school for 5 years. She experienced that
each institution has its own dynamics and that each of them through the hidden
curriculum gives messages to the students different from one another. She was
aware that each class had its own different dynamics and the environment of the
school, the families’ social-economic and social-cultural backgrounds, and the
teachers’ and students’ psychological characteristics affected these dynamics in
different ways.

While the class was being observed in its natural environment the events
and facts were seen holistically in a multiple approach, reflected, and given
meaning in their own environment (Yildirnm & Simgsek, 2006). During the research,
ethic principles were highly considered. While the data was being collected in class
with respect to the individuals and institutions being affected by this process, and
any behavior that would harm individuals was avoided. Pseudo names were used
for each participant involved in this research. Clear explanation was given about the
purpose and process of the research, the observed events and facts were reflected
as they were. Moreover, while observing the classes natural process was not

controlled or changed. During the observation the researcher observed the same
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class in an approximately a two-and-a-half-month period for about 50 class hours as
a participant observer. During the whole observation the researcher sat at the back
of the class in the same seat. On the first days of observation some students were
curious at the pen being used so they came at recess to examine. In order to not
attract the students’ attention and to not affect the natural routines the same
clothes, pen and notebook were used. The researcher avoided interfering with any

students’ behavior at recess. (Appendix A: Researcher in a Student’s Eyes)
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CHAPTER IV

PRESENTATION AND THE DISCUSSION OF FINDINGS

The General Features of the School,

Classroom, Teacher and Students Been Observed

The General Features of the School

“...so there was no concrete type of parents like tradesman, teachers. We find it hard to find
personnel for the parent-teacher association, we address that type of social-culture area

unfortunately...” 2
(The Assistant Principal)

The school was situated in a small neighborhood where students from a low-social
economic class attended. The Roma neighborhood in the county was situated close
to the school. The schoolyard was large and full of trees. In the yard there were
benches, a volleyball net, and two basketball hoops.

During the interview with the assistant principal it was stated that 210 of the
students out of 620 students enrolled were from the Roma neighborhood. The
assistant principal also stated the schools general features as seen below:

We have a building that consists of 3 floors; in terms of its physical condition
it has no problems. It has been built new. In terms of government standards
we have a school that can be considered good. Besides our yard is rather
convenient we have a decent yard that most schools do not have. Other
than this, if | am to give information about the general surroundings outside
of school in a social-cultural perspective, because it is located in the slums it
is deprived of this. We address to a low level society, and we will continue to
do so. This is because there are a lot of migrants here and these people are
unemployed, with the purpose of finding work. We also have a Roma
neighborhood where people constantly work as seasonal workers so they
move here and there and transport to a different school or the families’
roots are from the countryside. They go to the country for picking hazelnuts

2 “...hani elle tutulur boyle esnaf, 6gretmen, soyle o tarz velilerimiz yok hig. Okul aile birligine zor

eleman buluyoruz, dyle bir sosyokiiltiirel cevreye hitap ediyoruz maalesef...” (Madur Yardimcisi)
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or for spring duties, so the students attend school here for 3-4 months and
then the rest of the year at the start and end they attend school at their
countryside. This affects the teaching and learning, so there was no concrete
type of parents like tradesman, teachers. We find it hard to find personnel
for parent- teacher association; we address that type of social-culture area
unfortunately. It is still an enjoyable place; | believe it is not a difficult place
for a teacher. (Appendix F1)
When it was not raining it was observed that some of the Roma parents were seen
waiting outside for the students while in class. The assistant principal stated it in
these words:
With the parents here, we accept everything so they send the students at
school. They say that their child has problems and will not stay here if they
do not. This is not a problem but, they for instance eat food and leave their
rubbish, we pick up nappies they come with their babies and change them
so they just leave the dirty nappy there. You cannot do anything about this
because this is their manner. For instance they sit with their mothers and
eat, but leave the rubbish behind. You warn them. This is a place where
everything progresses very slowly. (Appendix F2)
In the interview conducted with the school principal indicated that they had no
problem with the physical state of the school building and yard. However, the
families economic conditions, and due to their ethnic roots, lifestyle routines
various problems occurred. The school being situated in an area taking migration
and most of the families that migrated were unemployed, the Roma working as a
seasonal worker outside the county, and in some part of the year some families
spending time in their countryside’s affected the students continuously going to
school, and the teaching/learning activities negatively. The Roma families
transferring their lifestyle to the schoolyard were seen as a problem, they stated
that they had to “overlook” and send them to school. The student’s family’s socio-

economic and social-cultural features affected the children’s continuum to school,

and teaching/learning activities.
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The General Features of the Classroom

“l am bored, | am bored.” 3
(A student)

The students were seated in pairs and behind each other facing the blackboard.
There were 4 desks on the right side of the teacher’s desk and 6 desks in the middle
and on the wall side. There were cloths with elastics sewn on the desks. The class
physical equipment was placed as follows: when you entered the class there was a
cabinet on the right side with a Turkey physical map on top. Next to this was the
blackboard. The teacher’s desk was placed on the far side of the blackboard facing
the door. The wall behind the teacher’s desk was where two windows that were
separated by a column.

On the left side of the desk next to the board was a board displaying
examples of student activities from before. Throughout the observation it was
observed that the examples had never changed. On the wall on the door side, was a
science and technology and social studies board. Also behind the class on the wall,
there was a history lane and an Ataturk corner. One of the two coat hangers in the
class was on the left of the door and the other was at the back of the desks on the
wall side. When the students hung their coats on the hanger on the wall side,
because the desks were adjacent to the wall, there were a lot of clashes between
the students sitting at those desks and the students hanging coats.

During the observation, the seating, organization did not change. The

students were seated back-to-back facing the teacher and blackboard. In a class

3 4 Sykildim, sikildim, var mu...” (Bir dgrenci)
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where teaching/learning activities were teacher based, the students sitting back-to-
back allows the class to be easily controllable.

The classrooms physical size was not suitable for the class majority. It was
observed that the desks were very close to each other so students would
sometimes have discussions and complain to the teacher about each other.

For example, it was observed that Sevda sitting at the back of the class in front of
the hangers, quarreled with some of the students hanging their clothes, and did not
give permission to some. The event below is interesting:

Sevda (Roma girl) sits at the back. When Hatice went to hang her coat she did not
allow her. Hatice put her coat in her hand and turned away. Hasan said something
(what he said was not understood). “l am bored, | am bored.” Sevda said turning to
Hasan. At that time a coat fell down and she hung it back neatly. At break it was
learned that the coat belonged to Fatma (Roma girl).

In this example, it can express the existence of which different dynamics
determine the relationship between students. From the data in the observations
the three students mentioned in the examples general features are stated.

Sevda was one of the Roma girl students in the class. She was among the
academically low achievers. She was the tallest, largely built and one of the oldest
(2001 birth) students. She was very active in class. Because she frequently stood up,
walked around, talked etc. she got warned frequently. In the observations it can be
observed that she got the most warnings in class. Due to her physical features
everyone was afraid. Hatice was a quiet, shy student. During the whole observation

she sat at the same desk, she only changed spots with her friend seated next to her,
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and was observed that she did not get up at breaks. Hatice’s mother and father
worked at a recycling factory. During the observation she was warned by the
teacher for bringing drinks to three leaders of the class (Yusuf, Onder, Hiiseyin). The
date on the drinks she had brought showed expired use-by dates. Fatma was one of
the Roma students in the class. She was also one of the students who had the most
absences. When she came to school she would not get up from her seat, when
talking with friends she would whisper. Her clothing style was different from other
girls — she would wear pants, boots and a vest. At break no one dared to approach
her. She communicated with students she wanted to, mostly communicating with

her Roma friends, and she would joke.

The General Features of the Teachers and Students

“I preferred it to be like this, this year, because my breast-feeding permission coincided with my
empty hours. If | had taken the first grades it would have been more difficult so | preferred it, but it
still was difficult.” *

(The Class Teacher)

The teacher explained that she had a newborn child and in order to get breast-
feeding permission in empty hours she preferred taking over middle grades instead
of the first grades: “I preferred it to be like this, this year, because my breast-
feeding permission coincided with my empty hours. If | had taken the first grades it
would have been more difficult so | preferred it, but it still was difficult”. (Appendix

F3)

4 “Bu sene ben bu sekilde olmasini istedim, ¢linkii siit iznim olacagi icin bos derslerime denk gelmesi
icin. Clinkl 1 olsaydi bana ¢ok zor olacakti bu yil, boyle olmasini istedim, ama tabii zor da bir siireg
oldu.” (Sinif Ogretmeni)
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In the interview the teacher stated that the reason for her to choose this class was
her giving birth and to be able to use her breast-feeding permission. It can be said
that the teacher’s condition is taken into consideration rather than which teacher
should be teaching according to the students features. It can be said that the
teacher designation to a different school, factors such as the teacher having given
birth determine what class they will be teaching. The students being observed were
with a different teacher for three years, due to that teacher leaving, a teacher
whose condition matched according to the age group, and lesson timetable they
were continuing on with another teacher in grade 4. In the determination of the
teacher no explanation was given for the fact that the student’s features were
taken into consideration besides the grade factor.

According to the class list there were 19 girls and 16 boys with a total of 35
students, but because two of the students had left during the observation the class
consisted of 33 students. Twenty-five of them were 10, 6 of them 11, and 2 of them
12 years old. One of the students had been to a countryside school the first term
and was continuing at this school.

At the end of the term, a table that indicated the total absences of the students was
retrieved by the administrators. It indicated that the Roma students were absent

most frequently. In Table 1, the number of absent students is shown.
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Table 1. The Students Who Were Mostly Absent

The number of days absent

The student

75 days A Roma girl
63 days A Roma boy
52 days A Roma girl
(13 days excused absence)

45 days A Roma boy
(6 days excused absence)

42.5 days A Roma girl
30 days A Roma boy
(9 days excused absence)

25.5 days A Roma girl
24 days A Roma boy
(10 days excused absence)

15,5 days A girl

(4 days excused absence)

15 days A Roma girl
(10 days excused absence)

13 days A Roma girl
(4 days excused absence)

11 days A girl

10,5 days A boy

(2 days excused absence)

9 days A Roma girl

The Roma students had been absent the most. In the interview conducted with the
assistant principal, this was attributed to the student’s family’s opportunities. In the
event of the students’ family going to araka (large-sized pea), picking peas, or work
as a seasonal worker they had to take the students as well. In addition the school
principal stated that the Roma student’s parents saw it enough for the students to

go to school, they did not have any worries as to academic achievement or them

ending up somewhere.
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The assistant principal during the interview stated this problem as described
below:

We have a serious absence problem. Some are because of poverty, for
example, they say araka (large-sized pea). A few weeks ago picking peas
started so, the family is not here now. The mother has to take the child too
for a month, so they get permission. The child’s academic success, | mean
just the child being at school is enough for them. They have no worry about
the children finishing their education, being successful and becoming
something. They have to send them, but they think it is a profit when they
do not. There are actually people here saying can | not send them for a
while. Unfortunately, this situation lowers the success of the school.... The
problem | noticed mostly was that their everyday language was swearing. |
see the swearing problem as the most ignored rule because it is a bad
example for the other students. Besides swearing, hygiene is a very
important problem, especially because we live in a society where the
children lack this. The toilets get clogged, we live that frequently, personnel
open it, we change the pipes, and it is unbelievable they even threw their
books, everything. (Appendix F4)

The assistant principal stated that, the factors leading to absences of Roma students
were their parents’ working as seasonal workers and their parents’ attitudes
towards education. Onen (2011) stated that Roma families would not bring social
action to education; even if their students were educated because of their ethnic
backgrounds they would not be given a job in government offices. The expressions
of assistant principal about the attitudes of Roma families towards the school were
in parallel with the study of Onen (2011). Onen (2011) has stated that Roma
families were thinking that their children were alienated during their education,
that, rather than sending their children to the school, they see working their
children in daily and temporary jobs, at which they work, to be less costly and more

beneficial.

72



In the class being observed it was seen that the students’ families were from
a lower socio-economic income group. Only 8 of the student’s mothers worked
outside. 25 of the student’s mothers were housewives. Two of the 8 mothers were
working in a hazelnut factory, 1 in a serviette factory and 1 in a recycling factory. 1
of the mothers worked in a dormitory canteen, 1 did babysitting, 1 was a farmer
and the other worked in a preschool. The distribution of the students’ mothers that

work for money is seen in Table 2.

Table 2. Mothers’ Occupation

Count Mothers’ occupation

25 Housewife

2 A Worker in a hazelnut factory

1 A worker in a serviette factory

1 A worker in a recycling factory

1 A worker in a dormitory canteen
1 Babysitting

1 Farming

1 Working in a preschool

During the interviews, students gave information about their fathers’ occupation.
Seven of the students fathers’ were working in a factory, 5 were drivers, 5 of them
were porters and herb pickers, 4 of them were builders, 2 carpenters and 2 farmers,
1 atradesman, 1 a jeweler, 1 a employee in the industry, 1 a painter (whitewasher),

a baker, 1 a blacksmith, 1 a transporter, and 1 a worker in a petrol station. If daily
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work constitutes the workers would all be from the Roma parents. The distribution

of the fathers that work for money is seen below:

Table 3. Fathers’ Occupation

Count Fathers’ occupation

7 A worker in a factory

5 A driver

5 Daily work (porters, herb picker)
4 A laborer

2 Carpenter

2 Farmer

1 Tradesman

1 Jeweler

1 A employee in the industry
1 Painter (whitewasher)

1 Baker

1 Blacksmith

1 Carman

1 A worker in a petrol station
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The Routine Practices that Characterize Daily Classroom Experience

The main purpose of this study is the detailed examination of how hidden
curriculum in a primary school classroom is applied through routine practices and
rules that characterize daily classroom experience.

Apple (1995, p. 28) states that in order to understand how ideologies work
in schools, what is lived in everyday life should be seen in concrete form. In this
section, everyday events that are repeated on a regular basis and the applications
students are exposed to in class (due to them being passive and not being a part of
decisions) are focused on.

The First Lessons at School

The first lessons of the day are the time when routines are most easily observed.
The morning routines at school are starting activities and express the transition of
from home to school and from game to study (Akglin, 2013, p. 78).

After the students enter the classroom, for the first lesson, they leave their
schoolbags on their desks and hang their coats. After the teacher enters the class
the name list is checked and while doing so, the teacher warns the students who
have not taken their coats off to do so. When milk is distributed, time is given to
drink. Even if the students’ bell and teachers bell have rung, the students still

continue as though it were break until the teacher has come.
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Start of the First Lesson

“Lately there have been a lot of pigeons around.” >
(A Student)

The observations of the first lesson is summarized below:

When the students have entered the classroom, they leave their schoolbags on
their desks and hang their coats, and at the same time they are talking loudly and
joking around energetically. This continues even when the bell has rung. When the
teacher appears at the door the sound lessens but mumbling is still heard. Only the
students who are standing are hurrying to their desks. As the teacher starts to talk
the mumbling is lowered to a minimum and stops. If it continues, the teacher warns
the student with a loud voice by naming the student, and continues on with the
lesson.

On the first lesson it was observed that there were no questions asked by
the teacher, related to the student’s life outside of school hours such as news,
weather report and daily life. During the duration of the observation the teacher
had only asked one question related to outside activities, which was who had been
to a circus. Related observations are given below:

The teacher asked who had gone to the circus that had come to the county. Two
students answered enthusiastically. One of them recalled a pigeon and said that it
had disappeared, but the feathers were seen from behind. The teacher made no
comment, and the other student (Cezmi) said that lately there have been a lot of

pigeons around.

5 “By aralar hep giivercin var.” (Bir Ogrenci)
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The teacher wanted the students to hang their coats after they entered the class.
When the teacher entered the class, she reminded students to take off their coats,
but if the classroom was cold they were allowed to wear them. On one occasion,
she asked if they were cold and informed them that students sitting close to the

wall can wear their coats, so a few students did so.

Attendance

“They went to araka (large-sized pea.)” e

(A Student)

The teacher generally checked the name list in the first class, but sometimes it was
at different times during the lesson. When she checked the list she waited for the
students to sit in their seats and warned ones that were walking around. For
example: “Let me look... Emel sit down!”. “Now | will check the list everyone lean
back! Would you sit leaning back properly?” In one of the lessons been observed
the teacher asked one day after the student who was academically successful
(Unzile) was absent on the exam day: “Why did you not come to the exam
yesterday?”

During the observation the students who were mostly absent were from a
Roma origin, and when these students were at school, the teacher did not remark
on their absences. The teacher had asked one non-Roma student who had been
absent on the exam day why she had not come, but not the Roma student. In the
class being observed, the teachers and students were accustomed to the absences

of the Roma students. Especially with the weather warming up the Roma students

6 “Onlar ‘arakaya’ gittiler.” (Bir Ogrenci)
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with their mothers would go to collect an herb root and araka (large-sized pea). The
Roma students are not called by name by the teacher and other students but by
saying “Roma”. For example, the student (Hiiseyin) that was distributing the class
milk at first recess said, “There are 24 students in class”. One of the students (Emel)
said, “Roma are not coming”. Another student (Onder) said, “They went to araka
(large-sized pea)”.

This finding is parallel with the study of Rosental and Jacobson’s (1968) on
what is called the Pygmalion effect study. The teacher acted according to expected
behavior from the students. As an authority figure the teacher asking a student
academically successful in front of the class why he/she was absent and not asking
the Roma students who were absent the same day, gives clue that the operation of

the hidden curriculum in the classroom.

School milk

“Did you throw it in the bin? They will get it from the bin and drink it; | wish you had thrown it
outside.” ’
(A student)

Generally in the first lesson, the student who was assigned to distribute the milk
entered the room with a carton of milk for the whole class. The milk sometimes was
given at recess or in the second lesson. Before the distribution of the milk the
teacher asked whether they had had breakfast and if not, they should have it before
drinking the milk. It was observed that some students did not raise their hand when

asked if they had had breakfast even if they had not (for example, Hasan).

7 “Cope mi attiniz. Onu ¢opten alip icerler. Keske disari atsaydiniz.” (Bir 6grenci)
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After the milk came to class it was sometimes distributed by a student who
was on duty for the day or they would get the cartons themselves from the
teacher’s desk. It was observed that the students were enthusiastic about
distributing. Even though there were different students wanting to distribute the
milk the teacher gave the duty to the same students without giving an explanation.
Below is an extract from the observation notes:

A Roma girl (Nehir) wanted to distribute the milk that came in the second lesson
“Teacher can | distribute them?” the teacher said “No, everyone can get it himself
or herself”. Then a male student (Cemal) distributed them. Even though the teacher
stated that everyone should get their own milk, there was no explanation given to
why Cemal gave them out instead of Nehir.

While the milk was being distributed, the students with an allergy or who
did not feel like drinking were not given milk. During the class observation one time
a student whose parents had signed a permission form for the student to not drink
milk wanted to drink, the teacher asked whether he had an allergy and then gave
the milk. The observation notes are extracted below:

A student whose parents had signed a permission form for the student to not drink
milk wanted to drink. The teacher said, “You do not have an allergy do you?” and
when the student said no she gave it. The student started to drink. The teacher by
looking at the child’s face said, “If you do not like it, do not drink it” and threw it in
the bin. One of the students (Cezmi) bewailed “Did you throw it in the bin they will
get it from the bin and drink it; | wish you had thrown it outside.” The teacher said

“okay” and stopped Cezmi talking.
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The milk of the students that were absent was drunk by other students who
wanted to. On occasions like this, the teacher reminded the students by saying; “If
you have got two cartons of milk, do not drink them one after the other, finish one
of them, then wait a while and drink the other.”

After the milk was distributed, the students were given a certain period of
time to drink. They were not allowed to drink after the time given, or leave it in
their bags. When the teacher saw milk besides that period of time she would warn
them. “Sevda is there milk in your hand? Why do you not drink the milk in the time
given and make them wait in your bags?” In situations where the teacher does not
notice the students that are not drinking in the given period they complain to the
teacher about one another. For example, Zeynep complained to the teacher about
Emel in a lesson that she is drinking milk. The teacher went next to her and Emel
said, “It’s a lie.” The teacher warned her by saying “You have drunk milk, if its
leftover drink it at break.”

While students are controlled by characterized everyday routine practices,
they also learn to obey without questioning. In the class being observed the
students were to take off their coats after entering class but if the classroom was
cold the teacher would give permission, or they were to drink their milk given in the
time the teacher gave. The two examples might look beneficial for the student like
if the student sits with his/her coat he/she might get ill when outside or if school
milk is not drunk quickly it might spoil and the student might get sick. During the
observation, the teacher had not emphasized these reasons. If the students

continued on doing these actions, then the reasons should have been repeated, so
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students took their own health as a responsibility. The teacher chose what the
students wore when sitting, and when the milk was to be drunk in the lesson —
indicators of the teacher controlling students’ behaviour. It was observed that this
approach had an effect on student relations. One of the students told the teacher
that one of the students had not drunk the milk in the given time, and the teacher
got angry with the student drinking milk, but the student drinking denied it,
because the teacher would get angry. The teacher did not talk with the student who
told the teacher, or explain why the milk was to be drunk in the given time. With
this, the teacher complaining normal, and this emphasizes that they can only do
things when the teacher says so. The teacher sustains his control over the students
with the help of the procedure of distributing milk, which became routine. This
example supports Bernstein’s (1975) findings on rituals. “The management of ritual
in schools is an important element in the maintenance of order, for rituals celebrate
both unifying and differentiating features in the social structure of the school

(Bernstein, 1975; as cited in Bates, 1982, p. 17)".

The Bell for Entering and Exiting the Lesson

At school the bell for break rings once. When break is over two bells ring, one for
the students and another for the teachers. When the break bell was about to ring
the students would get more energetic, and even if the teacher was still in the
classroom they started to speak loudly and walk towards the door. On break the
classroom was not completely empty, especially on cold and wet days the

classroom is fuller. It is possible to see some students clapping hands and singing
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tongue twisters, some rolling a ball in the corridor, some writing and drawing on the
blackboard, some sitting on the desks and talking loudly, and you can also see
students joking, fighting and swearing.

When the lesson bell and teachers bell rang the activities being done during
break were less loud, but did not stop. When the teacher was seen at the door, the
mumbling still continued, but the students made sure they were closer to their

seats.

Strategies Used During the Lesson

“Read this, find the proper word and raise your hand! “ 8
(The Class Teacher)

The teacher followed the teacher’s book which she folded throughout the lesson by
sitting at her desk. The strategy was mainly based on making them read the text in
the student’s book, and then answer the questions given in the workbooks. While
speaking she had a very straightforward voice that did not change in tone or style.
Instead of explaining the lesson she gave directives such as “open this page, read
the text and complete the exercise on this page”.

When explaining the lesson by giving easy short directives she tells them when to
do what with imperatives. Some examples of directives she offered are given
below:

“Read there, find the correct word and raise your hand!”

“The ones that have finished should continue with exercise 6!”

n n

“Do it by reading the explanation above, in the explanation it says “discuss”.

8 “Orayi oku, uygun kelimeyi bul ve parmagini kaldir!” (Sinif Ogretmeni)
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“The ones that have finished both open your workbooks, but page 45.”
“Look follow, do not miss, take up where one left off.”

In the lessons no other resource besides the course book and workbook are
used, and no question besides those in the book are asked. When the teacher asked
the students a question without giving enough time for them to think she gave
permission to the first student who raised their hand. If the answer was right the
teacher asked the student to repeat it loudly, so the other students could write the
answer. The teacher sometimes gave the answer to the question and wanted them
write it.

It was observed that the teacher constantly reminded students about the
page number, and question, and gave importance to the questions in the workbook
to be answered by filling the gaps necessary. For example, “Has everyone written
the answers this way in their book? Yesss! Then open to page 140 and 141 and
read. Let’s see who completes their duty?”.

It was observed that even the students who were not following the lessons
showed effort in filling the gaps, when they could not follow they would look from
their friends next to them, in front or behind in order to keep up. During the
observations the teacher asked knowledge-based questions. Below are some
examples of questions she offered:

“Let’s complete the story map.”
“Who is the main character?”

“Who are the side characters?”
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It was observed that the teacher seldom asked questions open for comment. An
example of the teacher’s questions and a student’s answer are given below:
Teacher: “Is there anyone that has an idea? Is there anyone that has information
about this? Is there anyone that can give an example of this scientist?”

Yusuf: “I cannot, because | do not know any.”

Teacher: “What did we read just now?”

The students are expected to complete the activities in the workbook in the
given order and time. The teacher does not accept when the students have
completed an activity in the workbook before or continue on with another activity
the teacher has not said. It was observed that the teacher warned the students in
these situations. For example, after a text was read in a Turkish lesson the teacher
said, “Now we will start our summaries.” One of the students (Cemal) said,
“Teacher | started a bit.” Te teacher said “We are starting now, write a heading!”

Instead of the students making original creative activity, the teacher care
about the activity finishing in the given time. For example, the activity in the
workbook wanted the students to draw a picture in the given box about the text
they read. The teacher said, “If you cannot do it, just turn to the previous page and
draw the same picture.” She meant the picture above the text.

In the lessons the student desks have either their course books or
workbooks. The students who wanted to participate the most and that were
allowed by the teacher to speak were seated in the window row or middle. It was
observed that the students seated next to the wall (Roma students) were not

interested in the lessons, and that the lesson continued mostly with the students
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next to the window and middle row. It was observed that the teacher did not
interfere with the students next to the wall when they were talking among
themselves as long as it did not interfere with the lesson or walk around.

It was also observed that whether the students following the activities in the
workbook or not was used as a control tool. While the activities in the workbook
were being done the student not following, talking with their friend or standing up
were asked by the teacher to answer the question, knowing that they could not
answer it. This situation gave a warning sign that they should be following the
activities in the book.

The blackboard was not used effectively. During the observation it was
observed that the blackboard was seldom used. The writing that needed to be
written in students’ notebooks was written on the blackboard by students. The
blackboard was used for a text that was to be copied in students’ notebooks or
solving mathematical problems.

It was observed that homework given to students was not controlled
regularly. During the observation the teacher controlling homework was seen only
twice. Observation regarding this is given below:

The teacher controlled the homework in the first lesson while students were
drinking milk, some of the homework was hung up on the activity board “Now let’s
hang the best ones up”.

The teacher controlled only (the row next to the window and middle row) when a

student (Sultan) warned her by saying, “teacher there was homework”. She did not
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give feedback to students who had completed it or to the ones that had not
completed or done it at all.

In one of the lessons the teacher showed a page and indicated it was homework.
One of the students (Cezmi) said, “Yippee, | did the others, | will do this too”. The
teacher said “Have you done this homework?” and Cezmi said “l read it yesterday in
class”.

There was a syllabus hung on the class cabinet in the class, however the
lessons were not given according to this. The teacher decided which lesson was to
be done. If they had an exam that day regarding which lesson, the teacher told
them to study for the exam. The teacher repeated the topics that she wanted them
to study on.

It was observed that the students were willing towards arts, sports, and
music lessons. The teacher sometimes did Turkish and Math instead of arts, sports,
and music lessons. The observation in the arts lesson is summarized below:

In the arts lesson there was always movement and sound. The students were
mostly standing. The teacher tried to stop the movement by warning repeatedly. In
the arts lesson A4 paper in the class cabinet was distributed. The students draw on
these papers, not in notebooks. They used only black pencils as an art pencils. In the
art lesson the students were allowed to whisper. Some students were sharing
pencils. Some were seen trading. Cengiz: “I will give you my pencil, and you will give
me 5 stickers.” Emel said, “5 is a lot, 1.” Cengiz: “l am not giving it.”

Some students helped each other in drawing some part of their pictures. For

example, a student who drew a nice house all his/her friends lined up to draw a
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house on their pictures. In some of the art lessons the teacher would sit next to
students and draw for them. The students liked this. Later on the students said,
“Can you draw for me too, teacher?” The teacher sometimes did not answer or
said, “If there is enough time.”

In the observations of music lessons it was seen that the teacher did not
teach new songs or play any musical instruments. The observations in the music
lesson are summarized below:

During the lesson the students would go to the blackboard individually or as a group
and sing freely. The songs could be school songs or a song they know. In the music
lessons the Roma enthusiastically, actively used their body language. They sang
songs learned outside of school that was not commonly heard and not popular.
Sometimes the teacher played music from the computer or a mobile phone and
opened a music video on data-show. The whole class participated with joy and loud
sound. Especially the students were frequently listened to the song “Arkadasim
Esek”.

It was observed that the students liked the sports lesson; the days that were

not rainy they would play freely outside in the yard. The observations in the sports
lesson are summarized below:
The students came to school without uniform. They do sports in the clothes they
have on; they do not change their clothes. The teacher sat at a bench in the yard.
The students were very enthusiastic in going outside in the yard for sports. When
they were loud in the class the teacher would threaten them with not allowing

them outside for sports. In the interviews with the students not going outside was
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among the punishments the teacher gave.

It was observed that when comparing with other lessons the arts and music
lesson the students were more energetic. There was more noise in these lessons
than the others. This situation showed partial similarities with the findings of Ozer,
Bozkurt and Tuncay’s (2014) study. Ozer, Bozkurt and Tuncay (2014) stated that
students showed more unwanted behavior in music lessons compared to Turkish,
social studies, science and technology and mathematics.

The findings of the regulation of lessons are summarized below:

It was observed that during the observation no cooperative and motivating learning
strategies, methods and techniques were used. The teacher just wanted the
students to be communicating with her, when they communicate with their friends
she warned them. This situation brings up Apple’s (1995, p. 29) question “In order
for the society accumulation to continue how is the co modification logic services
and our goods passive and individualized experiences?” discussed on the
individualization of the curricula. Apple’s explanations sheds light on lessons being
based on student workbooks, the student discipline model and the applications on
a macro bases.

It was observed that the teacher corrected some students’ use of language
and did not correct some other students’ use of Turkish. Below is an observation
example:

In a class being observed the teacher asked what the meaning of “sudden” meant.
Sevda used it in a sentence “all of a sudden my aunts came”. The teacher did not

warn her for saying “sudden” incorrectly. She said “you used it in a sentence”. Even
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though Sevda used the word incorrectly the teacher accepted it as correct.

This anecdotal data supports Apple’s (1995, p. 42) view about the ideological
role of the school information; “the students that are fewer in number, the poor
people’s children, and other disadvantaged groups with low success rates” can be
seen tolerated and in terms of a economic perspective the role of information
progress is seen less crucial.

It was observed that the teacher used the explaining and question and
answer methods, she only used the course book and workbook while teaching, she
seldom used technology (data-show), and she did not prepare beforehand the
material she was to show. The teacher gave students easy imperative directives,
which page they were to turn, and the answer of the question etc. The observations
conducted in this class show one similarity with Keddie and Anyon’s study findings
on the teaching-learning applications students continuing school from a low social-
economical class. In other studies conducted with students coming from a low
socio-economic class the results were same. For example, Eskicumali (1998) showed
similar results with Keddie’s study in which was conducted in Sakarya in a normal
and “super” high school. In the study it was seen that the teachers showed different
attitudes towards the normal and super high school students, and they provided
them with different natured, quantity information, and learning experiences. For
example, while the students in the super high school were motivated to think and
solve problems, the normal high school classes social control was given importance

to and expectations were less. In the study it was indicated that the students in the
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super high school had clearly a higher socio-economic level than normal high school
students (Eskicumal, 2002, p. 60).

In this study the teacher behavior and class applications showed parallelism
with Freire’s banking model. The teacher teaches and the students learn; the
teacher speaks the students listen silently; the teacher thinks for the students and
gives decisions; the teacher disciplines the students go into discipline; the teacher
chooses and applies, the students obey; the teacher gives decision to which lesson
is done, the students accept; the summary is; the teacher is the subject in learning,

and the students are objects.

Exams

. . 9
"Listen to me, these are your exam questions.”

(The Class Teacher)

During the whole observation, on the exam days the teacher wanted the students
to study and get ready for the exam by explaining each topic one by one. She
explained how they were to answer the questions. Below is an example of some
explanations she offered:

“Two questions are about pulling-pushing. The questions are about light,
environment pollution, furniture and instruments. “

“The topic resolution is asked liquid, solid and gas. Which of them molds into the
shape of the bowl!?”

“Did | say light and sound pollution?”

“What are our energy resources? For example how is the moon an energy source?”

9 “Dinle beni bak, bunlar hep sinav sorusu.” (Sinif Ogretmeni)
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“I want you all to look them up in your books.”
“Listen to me these are your exam questions.” (While the teacher is saying this,
there is mumbling continuing.) In order to attract attention she reflects the work
sheet on data-show and states the exam questions will be asked from this. She even
highlighted a section of a pray with the mouse.

During the observation period getting ready for an exam had been the main
topic of the class. Whichever lesson it would be (English included) that day until the

exam hour she would want the students to get ready for the exam.

Seating Plan

“For instance | want them to sit with each other, but they do not want to. Moreover the parents
may not want it, in which case they are right, because there really is a hygiene problem."10
(The Class Teacher)

In the class that was observed the students were seated in pairs behind one
another, and even though there were thirty- six students, there were thirty-two
seats. When there were more than thirty-two students, which did not happen
often, the students would sit next to a pair. Throughout the whole observation
there were only two days that thirty-three students had come.

In Figure 2, the squares and rectangles represent the desks. In all of the
squares the names of students seated between the 14 March and the 1 April. The
reason for the squares having different sizes was due to the number of students
seated. For example, the student seated in the front desk on the wall row was

seated there 6 times. Hatice sat at the other desk 7 times, 6 times with Nazli and

10 “Hani ben de bazen mesela simdi digerleriyle birlikte oturtmak istiyorum, ama onlar istemiyorlar
cocuklar, bir de aileleri de belki de hakli olarak istemiyorlar. Clink{ gercekten bir temizlik problemi
var, yasaniyor.” (Sinif Ogretmeni) 91



once with Cemal. During the observation the movement of students during the

same day was shown in the table.

girls are pink and the Roma boys are shown in blue.

In the figure the girls are orange coloured. The boys are in green, the Roma

The positions of the students seating between the dates 14 March and 1 of April are

given in Figure 2.

Figure 2. The seating arrangement (Between the 14 March and the 1 April)
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From Figure 2 it can be seen that the Roma students sat next to each other, in the
seats close to the wall on the second and third row and the front row in the middle
of the classroom. The teacher explained that she knew they sat next to each other,
but could not do anything about it. She expressed herself in these words:
For instance | want them to sit with each other, but they do not want to.
Moreover the parents may not want it, in which case they are right, because
there really is a hygiene problem. | seat them among themselves, but they
end up in the same row. Then it is like distinction in class, | actually observe
it but | cannot save the class from this distinction. The parents also do not
want them to sit next to each other, so | seat the Roma students with each
other. (Appendix F5)
During the whole observation it was observed that some students sat where they
want to without asking the teacher and changed their seats with the student in
front or behind them. If they were to change seats with someone far away they
would then ask the teacher for permission. Furthermore, it was observed that if
there was an empty seat they would negotiate in groups such as Roma students,
girls and boys. In the class, only the Roma students sat girl-boy, whereas the other
students would sit where the teacher told them to.
Throughout the observation the teacher only once changed the whole
sitting arrangement. Observations are shown below:
The teacher placed three of the Roma girls next to the window for the first time,
and one of the girls (Nehir) expressed her happiness for sitting next to the window.
The teacher then asked why the girl had not told the teacher before to change her
seat, and she said that she was embarrassed to. On the same day the girl (Nehir)

was talking to the girl behind her, and told the teacher that she had found a friend,

but the teacher told her off by saying “did | put you there to find a friend?”.

93



Two days later one of the three students had returned to their previous
seat, and the other was seated in the middle row next to a Roma boy. In the coming
days the teacher warned the students about sitting next to each other, but the
Roma students found a way to still sit together. The positions of the students

seating between the dates 2 April and 10 May are given in Figure 3.
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Figure 3. The Seating Arrangements Made Between the 2 April and the 10 May
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It was observed that the students’ positions of seating had enforcement on the
other students in the class. For example, the back desks were adjacent to the back
wall. It was observed that the students seated on the wall side at the back were
annoyed from the coat hanger. When the coats were hung they flowed on the
students and annoyed them. It was observed that this situation sometimes was a
cause of bickering and discussion. It was observed that a student seated in front of
the hanger had enforcement over the other students on hanging their coats. For
example, Sevda sitting at the back of the class in front of the hangers, quarreled
with some of the students hanging their clothes, and did not give permission to
some. The event is stated below:
Sevda (Roma girl) sits at the back. When Hatice went to hang her coat she did not
allow her. Hatice put her coat in her hand and turned away. Hasan said something
(what he said was not understood). “l am bored, | am bored.” Sevda said turning to
Hasan. At that time a coat fell down and she hung it back neatly. At break it was
learned that the coat belonged to Fatma (Roma girl).

From the data in the observations the three students mentioned in the
examples general features are stated following paragraphe.
Sevda was one of the Roma girl students in the class. She was among the
academically low achievers. She was the tallest, largely built and one of the oldest
(2001 birth) students. Due to her physical features everyone was afraid.
Hatice was a quiet, shy student. During the whole observation she sat at the same
desk, she only changed spots with her friend seated next to her, and was observed

that she did not get up at breaks.
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Fatma was one of the Roma students in the class. She was also one of the students
who had the most absences. When she came to school she would not get up from
her seat, when talking with friends she would whisper. Her clothing style was
different from other girls — she would wear pants, boots and a vest. At break no
one dares to approach her, she communicates with students she wants to, mostly
communicating with her Roma friends, and she would joke.

In this example, it can express the existence of which different dynamics
determine the relationship between students. It was observed that due to Sevda’s
physical features and her sitting next to the coat hanger made her determinative on
the usage of the coat hanger. Sevda allowed students to hang their coats but did
not allow some of them. The students seating according to their features affected

the hierarchy between them and organized it.

Giving Permission to Speak/Giving Duties

oy 11
“Teacher, Hasan’s writing was not ugly.”

(A student)

During the whole observation it was observed that the teacher allowed
students to speak by giving names and with eye contact. When the teacher asked a
question to the whole class she would give permission to the first student who
raised their hand, without taking the number of hands that were up into
consideration. When the teacher gave permission to speak she used imperative
sentences. Below are some examples of sentences she offered:

“Read that! Find the right word and put your hand up!”

11 “®gretmenim, Hasan’ in yazisi ¢irkin degilmis.” (Bir 6grenci)
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“The word for there is education.”

“Look follow do not lose where you left off!”
“Let Yusuf read 154 out loud.”

“Yusuf write what you said on the blackboard.”
“Yusuf read the problem.”

In the observations it was observed that the teacher was always giving
permission to speak to the same students, and give duties to the same students.
The students who were allowed to speak were generally academically successful.
When the teacher was assigning duties she would also use imperative sentences.
Some examples of the teacher’s sentences are given below:

“Toprak you distribute the papers, Onder you help.”
“Yusuf you collect the papers, put them on the table.”

“Open the computer. Cezmi said: “ Me or Yusuf?” Teacher said:“ Let Yusuf open it.”

Yusuf went on the desk and opened it.

“Yusuf come explain it at the blackboard.”
“Sultan you come to the blackboard and write.”
“Yusuf bring the room spray.”

During the observations the teacher assigned duties such as, distributing the
class milk, distributing paper, bringing room perfume from outside and
opening/closing the data-show. When she was to assign a duty she would not ask

the students but call names she determined. Mostly the same students were
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assigned with the same duties. For example, when the students were to write
something in their notebooks, either Ayse or Sultan would come to the blackboard
and write. In the observation it was noticed that some students had come up to the
blackboard for the first time. The observation is given as follows: the teacher has
drawn figures on the blackboard, and then wanted the students to write which
numbers these figures were indicating below the figures. One of the students
raising hand for answering was Hasan. When Hasan went to the blackboard, it was
heard that students were saying “right, wrong, he is doing, he is doing it right” at
the level of voice which Hasan could hear. They seemed like surprised that he did
right. Then, one of the academically successful students (Duru) said to teacher
“Teacher, Hasan’s writing was not ugly”. The students were seeing the writing of
Hasan for the first time, and they were like surprised about beauty of his writing.

It was observed that when there was a duty to students, class teacher would
choose a student who had an impact and was listened by the students. When paper
needed distributing she would want Toprak or Onder to do it. The student named
Onder was a student who would call the students abisinin (older brother) and had
an effect on them and was listened too. In the interview conducted with Onder he
tried to explain why he warned the students by saying “when the teacher is talking
they are talking so | say shut up! The teacher tries to shout when they are talking”.
When students talked or did not listen to the lesson Onder would go next to them

and warn them. In those situations the teacher would not warn Onder anyway.

Onder was a child small in stature, but in the students words “the student

the teacher cannot deal with”, was sent to a different class, where nearly all of the
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students were afraid of him and who would disobey the teachers. At break he
would come frequently, and he would start to hit whomever Onder would show or
complain about. During the observations the events which were witnessed by

Hamdi are given below:

When the teacher was preparing the film the class was to watch, the noise
continued. When the film started it still continued for a while. The teacher shouted
“when you go to the cinema, do you watch it in this manner!” during this Hamdi
came in, and when was asked who he was a student said “we sent him to another
class, but he still comes” (he did not react even though he heard). He stood by the
computer next to the teacher. He went out and came back again and continued to
stand next to the teacher. After a while he gave a sign to Mehmet with his hand

saying, “move” and sat next to him.

In the class, the teacher had her students watch a movie. After the bell had
rung Cemal asked the teacher “are we going to continue?” the teacher said no with
her head. Cemal said, “teacher | am turning it off” he got up on the desk with his
shoes and turned it off. Then Hamdi entered the class and without taking his shoes

off he got up on the desk and checked if the data-show was off.

The teacher was checking the exam papers at break when most students
went outside. Hamdi brought his work he had done to the teacher. When he was
leaving he said to the other students that wanted to look “do not look abisinin
(older brother) do not” knowing that the teacher and all students heard. Later on he

came back to the class. He said, “Teacher, the arts teacher is going to hang it”. The
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teacher did not comment. He then came next to me and said to me
“selamiinaleykiim ablacim (peace be with you big sister)”. The teacher looked

angrily at Hamdi and Hamdi said “what did you get angry at teacher?” very calmly.

The teacher said, “Okay come on now”. He said, “I am going anyway, you
should not stay where you’re not wanted, and | hope they all get 0” and walked out.
After a little while he came back. He entered saying loudly “Selaminaleykiim”. The
teacher wanted him out, but he did not leave. Mehmet hit Hamdi when exiting and
while Hamdi tried to catch Mehmet, the teacher shouted at Hamdi “go outside,
shut up and leave on your own”. Hamdi was swearing at Mehmet at that time. He
was putting his head through the door a threatening Mehmet. The teacher meant
Mehmet when she said, “l am talking to him”. Hamdi said, “It hurt me, it will not
work with talking”. He walked out of the class by saying “Mehmet get out, we will

”

see .

The bell had rung for the lesson and the teacher entered. Hamdi suddenly
walked in saying “Selamiinaleykim”. The teacher warned Hamdi to leave by saying,
“good lessons, come on!”. The students said all together “good lessons”. Hamdi said

“what’s it to you, | said it to the teacher” and he left the class.

At break the assistant principal came to the classroom, Hamdi entered the
class at that time. The assistant principal said “Hamdi why are you here, the die is

cast”. Hamdi did not comment and walked out.

At break we were talking to a student. Hamdi shouted, “I will poop in your

mouth, you crazy whore, you whore”. Hasan by laughing at me said “He said it to
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me because, | was tickling his head”. Later on Hasan was heard screaming. He was

next to the teachers table and had been cornered by Hamdi. When Hasan is

cornered by his friends he is able to get rescued by screaming with a sharp and

annoying voice.

The lesson bell had rung the teacher said, “if you are quiet, the guidance
counsellor will come to class”. Hamdi was standing next to the teacher’s table and
the students said have a nice lesson. Then they tried to say it together (1,2,3 go).
This meant go to your classroom to Hamdi. The teacher intervened and screamed.
Hamdi also screamed, “What’s happening”. The guidance counsellor came in and

Hamdi left the classroom.

At break Hasan entered the class quickly and shut the door, he said, “Hamdi
is coming”. Hamdi walked into the class and said words very inappropriate and
swore, walking towards Hasan. Despite the hall monitor (teacher) entered, Hamdi
continued on insulting and swearing. At one stage Hamdi hit Mehmet who was next
to him. The teacher could not separate them. Mehmet said “what did | do?” and
Hamdi said, “Why did you hold me, you dishonest thing”. The male teacher who

was hall monitor could not do anything.

The examples above in which the observation of Hamdi is interesting in
terms of different dynamics that determine the teacher-student and the student-
student relationship. Hamdi attended lessons for 3 years in this class. In grade 4 the
students’ male teacher left to go to a different school and the female teacher that is

their teacher now replaced him. When the new female teacher could not “handle”
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Hamdi, the teacher sent him to a different class with a male teacher. In the

examples, it was seen that Hamdi neither listened to the teacher being observed

nor the teacher on duty (even though he was a male!). It was observed that he was
only afraid of the assistant principal. The assistant principal can be considered as a
higher authority figure than the class teacher or teacher on duty. This observation is
reminiscent of Bernstein’s (1977) study on power and control, school and other
social area experiences as tools that build individuals’ conscious. The student could
be acting differently according to the authority of the personnel in school
organization. The hidden curriculum teaches the students the process of

institutional structures power and control mechanisms.

In every school there are applications that are repeated every day and taken
for granted. For example, the bell that indicates entering and exiting, controlling the
list for absence, and milk being distributed are only some of them. According to this
description, even though differences are seen in terms of the countries, educational
policies, schools, the environments socio-economic, socio-culturalcharacteristics in
which the school is geographically located, school administrators and the teachers
education management approach, students' developmental characteristics and
family demographic characteristics all schools have this type of application within

the framework of this description.
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In this study it can be seen that the teacher takes decisions on routine
practices and in its framework the students are expected to behave. The students

do not attending the decision making process, the teacher made decisions for them.

Rules of the Classroom

The Process of Determining Classroom Rules

“The students did it and that’s why the teacher made it a rule”. 12

(A Student)

There was no list of rules written among the teacher and the students hung on the
wall. During the interviews with the students, almost all of them said that the rules
were made by the teacher or teachers.

Three of the students said that they accepted the rules since they had
started school. The students identify themselves being passive and obedient as seen
below:

Kemal: “We have had these rules since first grade, we did not decide on them.”
Ender: “The rules have been here since we started school.”
Guven: “We did not decide our previous teacher did, and it is continuing.”

Five students indicated that the teacher had asked their opinions, but still
made the decision herself. Below are examples of the students’ opinions:

Yusuf: “The teacher asked us our opinion, and we said no.”
Esra: “The teacher told us to raise our hands to talk, whisper while in our arts
lesson, and do not be naughty. We said rules and the teacher decided on whether it

was right or wrong.”

12 «Brenciler yaptigi icin 6gretmen kizdi, kural koydu.” (Bir 6grenci)

103



Cezmi: “The teacher made the rules, we thought and gave opinions.”
Ender: “We said eating in the class should be a rule and she said no.”

During the interview the students stated that the rules set were not actually
for the purpose of the class to function in a proper manner, but were seen as a
sanction for the teacher against unwanted negative behavior. Moreover, the
students were seeing themselves as an active factor regarding the rules. Therefore,
due to the rules been made the students saw themselves in an active position with
their negative behavior, while they saw themselves an obedient status in the
decision making process. Below is an example of the statements of students:

Leyla said “the teacher saw the rubbish on the floor and under the desks, so she
told them to keep the class tidy and it became a rule”.

Kadir said “the students did it and that’s why the teacher made it a rule”.

Fatma said “when they had a fight the teacher warned them, and that they should
not be seen talking and wait for the teacher, so the teacher made the rules”.
Cengiz said that “Guven and Ender were fighting and then they thought about it,
and they were punished”.

It was seen that the students who spend most of their time in the classroom
were not a part of deciding on the rules, they were in a passive position, not
included in the process, and had no say. This finding shows partial similarity to
Basar’s (2011) study in which he determined that teacher’s use mostly a half
democratic attitude in making a decision about class management.

The authority in the class was the teacher. Moreover, the rules were made

due to the student’s unwanted behavior, and they tended to feel blamed among
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their friends and themselves. The students without thinking logically made an
assumption based on the cause-effect behavior about why the rules were made. In
the following are examples of the student’s opinions about why rules are made.
“When we do not follow the rules, we will fight a lot and everything can happen”.
“If we do not raise our hand, then the class will get noisy”.
“If we throw rubbish the floor would be full of rubbish and if we walk around the
classroom it will make dust.”
“We should not play ball because it makes dust”.
“The class will smell and get dusty, so we might get ill”.
“We would not be able to write on the blackboard, if we do not air out the class it
will smell and if we do not assemble our seats they will be scrabbled”.
“The teacher banned having our hair out, because it comes on our face when
studying”.
“Our report will have a low grade”.

The students evaluated the rules in terms of its results and beneficial factor.
For instance, a student thought that playing ball in the class was a rule because it
made dust, but did not question why the floor was dusty. In this study the examples
the students gave about why rules were made in Doganay and Sadik (2007) states
that unwanted behavior is seen in examples such as these: “This is a rule, the
teacher will get angry and punish us, our behavior grade will be 1, the teacher will
warn us and throw us out of the class or send us to detention and even get thrown
out of school”. This study shows similarities with the observation done in class.

During conversation it was understood that the students had no say in the rules, so
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there was no democratic approach in the class. The students not having a say in
deciding on classroom rules that are part of society may lead the students to
become passive, obedient citizens in the future. Schimmel (1997, cited in
Thornberg, 2009) stated that citizenship education is in relation to school rules and
rule making in schools. Creating the school rules and informing the pupils about
them is a very important part of the citizenship education. For this reason, the rules

settled in schools are a kind of law applying to the pupils.

Classroom Rules

“..settling a rule in this school is a hard issue. In that they are not kids that grew up with rules in
their families. They are not students who do everything on time, for example.” B
(The Class Teacher)

In the interview the teacher informed that there were 4 rules, while the students in
total expressed 48. The teacher expressed that the more rules, the harder it is for
them to follow that is why there are only a few. She stated this with these words:

The rules that need to be followed are keeping the class clean, listen to their
friends and teachers without interrupting, using our tools properly and not
harming them. There are not many rules. The solution is difficult when there
are a lot of rules to follow. That is why by making fewer rules we have a
purpose to ensure they follow all of them, but of course it is a problem. The
students do not follow the rules the same way, and not being late to class,
being on time, are our rules. (Appendix F6)

The class teacher stated that there were 4 rules in class, which were:

1. Keeping the class clean.
2. Listening to your friends and teacher without interrupting.
13 «

...ama bu okulda kural oturtmak da zor bir sey. Clinki boyle ailesinde de kurallarla blylims
cocuklar degiller. Her seyi vaktinde yapan 6grenciler degiller mesela...” (Sinif Ogretmeni)
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3. Using your stationery equipment properly.

4, Coming to school on time, not being late.

These rules indicated mostly class organization and class management on a
functional structure. Furthermore, instead of it basing on raising interest-perception
and motivation they focus on stopping the behavior.

During the interview with the class teacher she expressed that there was a problem
in following the rules, especially due to the Roma students being absent.

Besides she explained that she got this class new, and that the rules had settled in
the classes she had been teaching since grade one.

If I had taken them since grade 1 the rules may have settled in clearer.
Because | had taught my previous class from grade 1 to grade 4 and it was
different. We would have spoken more about the rules and make them
clearer, but this year because | took this class from grade 4 getting to know
the students, in that time we did not actually stay on the class rules but, we
tried to stay on particular things that we wanted to from time to time. Like |
said how is it in other schools this situation, | do not know but, settling a rule
in this school is a hard issue... In that they are not kids that grew up with
rules in their families. They are not students who do everything on time, for
example. You get to know the kid better since they grow up from grade 1,
what they want, what they are trying to say | knew better so it was different.
| understood it this year. (Appendix F7)

The interviews conducted with the students had stated rules, and these are

illustrated in Table 4 without any change made according to the rules frequencies.
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Table 4. The Rules Students Stated

The Rules Students Stated

The Students Who Said the Rules

Frequencies

Not throwing rubbish on the floor Kemal, Nehir, Zeynep, Dudu, Demet, 14
Yusuf, Unzile, Eda, Nazl, Onder,
Sultan, Cemal, Toprak, Esin
Not talking with someone during class Zeynep, Riza, Demet, Esra, Ender, 8
Duru, Cemal, Cengiz
Not talking without raising your hand Emel, Esra, Eda, Sultan, Yusuf, Gliven 6
Not fighting Nehir, Fatma, Leyla, Kemal, Hiseyin, 6
Cengiz
Not playing in class (ball, jump rope) Nehir, Nazh, Cezmi, Ender, Hiseyin, 6
Esin
Keeping the class clean Nehir, Yusuf, Leyla, Kadir, Onder, Esin 6
Opening the windows during break for fresh air Mehmet, Yusuf, Cemal, Ayse, Esin 5
Not chewing gum in class Sevda, Duru, Riza, Ender 4
Not running in the class and while entering the Fatma, Duru, ipek, Giiven 4
class
Acting nice and kind to your friend Hatice, Sultan, Cengiz 3
Not writing or scribbling on the tables Kadir, Hiiseyin, Onder 3
Not making noise when the teacher is absent Sevda, Kadir 2
and wait silently
Coming to class on time Duru, ipek 2
Waiting for the teacher by sitting in seat Fatma, Unzile 2
Not standing up and walking around Emel, Unzile 2
Picking up rubbish from the floor Nehir, Sinan 2
When the teacher is absent, not writing on the Yusuf, Onder 2
blackboard
Not climbing on the tables Leyla, Toprak 2
Keeping tables in order Sinan, Ayse 2
Not climbing out of the window Sevda, Toprak 2
Not screaming Mehmet, Emel 2
Keeping the door closed while waiting for the Kadir 1

teacher
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The Rules Students Stated The Students Who Said the Rules Frequencies
Knocking on the door when entering Eda 1
Listening to the teacher carefully Cezmi 1
Not talking when the teacher is talking Emel 1
Not talking when your friend is talking Demet 1
Not being rude Sevda 1
Being quiet Zeynep 1
Not playing around with the teacher’s computer, | Nehir 1
and not playing with the teacher’s belongings.

Not eating in class Ender 1
Not going to the toilet during class Ender 1
Not playing in the class Kadir 1
Bringing chalk when finished Ayse 1
Emptying the rubbish Yusuf 1
Not throwing rubbish under the desks Sinan 1
Not looking through the teachers belongings Nehir 1
Not ripping the desk cloths Nehir 1
Not messing up the desk cloths Kadir 1
Not flow your hair when coming to school Nazl 1
Not swearing Mehmet 1
Not teasing Nehir 1
When the bell rings, not pushing your friend Hatice 1
If you find something on the floor tell the Kemal 1
teacher or show it to the class

Not stealing Nehir 1
Not doing anything dangerous Cengiz 1
Exiting the classroom at break Mehmet 1
Not running in the corridor Leyla 1

(Appendix E, Table 4 in Turkish)
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During the interviews with the students 47 rules were stated from 30 students.

These are the 10 most common rules given by the students:

1. Not throwing rubbish on the floor. (14 students)

2. Not talking to someone during class. (8 students)

3. Not talking without raising your hand. (6 students)

4. Not fighting. (6 students)

5. Not playing in class (ball, jump rope). (6 students)

6. Keeping the class clean. (6 students)

7. Opening the windows during break for fresh air. (6 students)
8. Not chewing gum in class. (4 students)

9. Not running during class and entering the class. (4 students)

10. Acting nice and kind to your friend. (3 students)

The first three rules that the students had said were based on the same rules as the
teacher’s first two rules show parallelism. The two rules the teacher stated was
keeping the class clean and listening to your friends and teacher without
interrupting. The student’s first three rules were do not throw rubbish on the floor,
do not talk with someone during class and do not talk without raising your hand.
Throwing rubbish on the floor rule was the most told among 14 students, 9 of
whom were girls and 4 of 8 Roma students stated this rule.

During the interviews students gave different rules. The students said that the rules
were on what they had been warned about the most. For example, the student
(Emel) who got up and walked around the class the most, and who got warned for it
stated the rule about not walking in class first, while listing the rules.
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An interview was conducted with the school’s assistant principal, who expressed
that they had serious problems concerning the Roma students’ lifestyle continuing
in school in terms of hygiene. The assistant principal used these exact words:

There were no rules in the student’s life in the Roma neighbourhood, and

that the students lived on the street without any rules, and were brought up

in a family where they could talk or behave the way they want. That is why it
is hard to explain rules to a student like this. The student has no rule in daily
life even for bathroom manners such as washing hands and using the toilet
regularly. The toilets are always clogged with buttermilk cups and water
bottles so there are a lot of problems regarding this. It is normal and it is not
the students’ fault, because the students do not it at home too and does not
even have a regular toilet routine. (Appendix F8)
The teacher and assistant principal especially indicated that the problem with
teaching the rules to the Roma students was due to their family lifestyle.
In the interview conducted with the teacher, she emphasized that the Roma
students had hygiene problems and continued their home habits. What the
assistant principal and class teacher had said showed similarity with the findings of
Ozer, Bozkurt and Tuncay (2014), where the class teacher saw the reason for
unwanted behaviour firstly as the family.

When the class rules stated by the students were examined it was noticed
that the rules were based on what the students should not do, and when they do
so, they get a warning or be punished. The teacher is the authority that has made
the rules and the students are to obey by not talking in class, not talking before
raising their hand, not playing in the class, not chewing gum, not running, not

writing on the blackboard, not climbing on the desks, not making noise when the

teacher is talking, not walking around, knocking on the door when entering, not
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going to the toilet during class, not eating in class, not keeping the desk cloths
straight, not flow your hair when coming to school etc.

The students should learn to take care of their physiological needs at recess,
such as going to the toilet, and eating. They are also expected to control their
physical activities like talking, chewing gum, playing games in class, and walking
around in class. They should know not to give school property harm, for example,
writing and scribbling on and scratching the desks. They should also know
bureaucracy, sitting and waiting for the teacher silently, so they do not discredit
their teacher and also protect themselves from getting into trouble. The class rules
were a part of the education of implicit citizenship. Like Thornberg (2009) said,

there is no place for critical thinking and critically discussing.

What do the Classroom Rules Serve?

“Not flow your hair when coming to school.” "
(A student)

The rules that the students stated tried to be catagorised according to the purpose
they serve. The rules were categorized into three, regulating the class process, ethic
rules and rules about safety.

During the categorizing process it was difficult to put the rules in the proper
category. That the rules weren’t made in a democratic atmosphere, that the
students create rules on the basis of their own experiences made it hard to
categorise.

The rules were grouped according to what purpose they serve in Table 5.

14 “Okula saci salik gelmemek.” (Bir 6grenci)
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Table 5. What is the Purpose of the Rules Stated by the Students?

The Purpose The Rules Stated by the Students Frequencies
Class Not talking with someone during class* 8
Management
Not talking without raising your hand 6
Not chewing gum in class 4
Not standing up and walk around 2
Not screaming 2
Not talking when the teacher is talking 1
Listening to the teacher carefully 1
Being quiet 1
Not being rude 1
m R
*OC-J' Not playing in the class 1
kel
2
a Not flow your hair when coming to school 1
[2))
_%D Not eating in class 1
s
i3]
c Bring chalk when finished 1
b
§
S Total 30
&
&
E Class Cleanness Do not throw rubbish on the floor 14
o
5
= Keep the class clean 6
=
&
o Open the windows during break for fresh air 5
£
-
kS Picking up rubbish from the floor 2
3
E . )
© Emptying the rubbish 1
=
Not throwing rubbish under the desks 1
Total 29
The Use of Class Not writing or scribbling on the tables 3
Materials
When the teacher is absent do not write on the blackboard 2
Not climbing on the tables 2
Keeping tables in order 2
Not messing up the desk clothes 1
Not ripping the desk clothes 1
Total 11

113




The Purpose

The Rules Stated by the Students

Frequencies

Use of the Class at | Not playing in class (ball, jump rope) 6
Break
Exiting the classroom at recess 1
Not running in the corridor * 1
Total 8
Managing the Not running in the class and while entering the class* 4
Entering-Exiting of
the Classroom Coming to class on time 2
Knocking on the door when entering 1
Not going to the toilet during class 1
Total 8
Bureaucracy Waiting for the teacher by sitting in seat 2
Not making noise when the teacher is absent and wait silently 2
Keeping the door closed while waiting for the teacher 1
Total 5
Violence and Not fighting 6
Harming Others
Acting nice and kind to your friend 3
Not talking when your friend is talking 1
Not swearing 1
Not teasing 1
0 When the bell rings do not push your friend 1
T
3
2 Total 13
wn
)
3 Respect for Not talking with someone during class* 8
& Personal Space
Q
E Not playing around with the teacher’s computer, and not playing with the 1
teacher’s belongings.
Not looking through the teachers belongings 1
If you find something on the floor telling the teacher or show it to the class | 1
Not stealing 1
Total 12
m
> < Not running during class and entering the class. * 4
£ g
o 2
a2 Not climbing out of the window 2
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The Purpose The Rules Stated by the Students Frequencies

Not running in the corridor* 1
Not doing anything dangerous 1
Total 8

(Appendix E, Table 5 in Turkish)

In Table 5, it was seen that the class rules were defined as unwanted behavior by
the teachers. The student’s definition of a “rule” was identified as unwanted
behavior by the teacher, and when done was seen as a warning/punishment.

Table 5 shows the students stated the rules class organizational function the
most, later ethnic rules and security based rules follow. The education professionals
shape and sustain the social order in school, arrange the student behavior, and

organize the lessons, breaks and other school activities (Thornberg, 2009).

Students Who Obeyed/Not Obeyed the Class Rules

“Generally, pardon me but the Roma continue so the teacher gets angry again and they do not do
it.” *° (A girl student)

“God created us, what can we do now?”

(A Roma girl student)

In the interviews with the students, the students who were stated that did not obey

the rules are shown in Table 6.

15 “Genellikle afedersiniz de Romanlar devam ediyo o yiizden 6gretmen bi daha kiziyo sonra

yapmiyolar.” (Bir kiz 6grenci)
“Allah yaratmis, ne yapalim simdi?” (Bir Roman kiz 6grenci)
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Table 6. The Students Who Were Stated that Not Obeying the Class Rules

The Student Who Was Said to Have Not Obeyed the Class Rules The Number of Students Who Said so

Hasan (He migrated from South-Eastern Anatolia. He has been in this 13
class since grade 2.)
Sevda

=
o

Dudu

Riza

Nehir

Fatma

Sinan

Kemal

Zeynep

Cezmi

Mehmet

Tahsin (Even though he does not continue school his name was given
twice)

Emel

Sultan 2

N(w|[f w| & ] W] | O 0|

N

Ceylan 1

Hamdi (Even though he moved to a different class there was one 1
student who said his name)
Yusuf 1

* The Roma students

From Table 6 it can be seen that in first place is a student named Hasan.
Observations on Hasan are given below:

Hasan has been in this class since the second grade. His family migrated from the
South-eastern Anatolia Region. There are times when he has problems in following
the lesson; he occupies himself with things outside of the classroom. In the class he
is only in communication with his friend (Cengiz) sitting next to him and he always
gives presents to him to make him happy such as stickers, a ball, or money. He
sometimes has a dispute with Cengiz but he shows a lot of effort to propitiate and
make peace in situations like this. They are in constant dispute with the other male

students. Especially at break they are swearing and fighting with each other. When
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a few students corner him Hasan screams loudly and sends them away. By
screaming and biting the students try to protect them.

In Table 6 it is seen that in 8 out of 9 rows there are the Roma students’
names. During the student interviews when stating the students who do not obey
the rules, some students said the Roma student’s names without thinking. Four
students even stated a Roma student Tahsin was not continuing school. For
example,

“Tahsin and Kemal, that’s all. Zeynep and Fatma”. (Hatice)
“Tahsin and Hasan fight with someone every day”. (Cemal)

Two students said without thinking said that the Roma ruined the rules.
Below are examples of what students stated.

Unzile: “The teacher warns. Some of our friends continue. Generally, pardon me,
but the Roma students continue so the teacher gets angry again and they stop.
Because they think of playing, they play before the teacher comes, then the teacher
comes and shouts at them. So they concentrate on the game.”

Demet: “The Roma mess it up.”

It can be said that the Roma students were there with their Roma identity
ethnic roots. Bernstein (1977) stated that the vertical relations completed
horizontal relations in the social structure. In this example, the place of the Roma’s
vertical hierarchy in the work force identifies and organizes the horizontal
relationship between students. In the interview conducted with the teacher it was

encountered that the teacher used generalization when talking about the Roma
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students. For example in the class, Esin, who has a speaking problem due to
physiological reasons, the students joking were stated in this manner:

There are a few students that ridicule about Esin that come from Gékkugagi
Street, Sevdalar (Sevda and her friends), the Roma students... Esin yes, even
though she has a problem, and yes in general she is not ridiculed. In fact
Yusuf and Cezmi get very angry if anyone ridicules her they defend her,
when somebody says something to Esin. They like Esin a lot, but students
who come from that (Gokkusagi) street ridicule her. (Appendix F9)

The teacher using the plural form of the names of the Roma students when talking
about students was significant. Like the students while stating the students that did
not follow the rules saying “Roma” and listing all the names.

Goregenli (2012) stated that stereotypes have functions such as evaluating a
group positive or negative and changing. In the process of a stereotype increases in-
group sympathy outside group discrimination. The created “us and them”
discrepancy can be seen as an adequate condition in the in-group. As a result of this
the boundariesget stronger between the inside and outside groups and the space
that makes discrimination widens. In one of the interviews conducted with a Roma
student it was interesting in terms of the language used when defining their friends:

... when | saw her | got cold feet about going to school, then | felt like she

was acting bad to me, at the start | thought that she was discriminating

against me. Because we are Roma we say Gacl we thought that she was
discriminating against us. We were talking among ourselves with the girls...
we thought that the teacher was discriminating. Our teacher was acting
badly to us, and then when we got used to her she got used to us. Was it like
that for us, | do not know or was it when | started being curious at lessons
the teacher acted nicely to us. Some of them the kids Tahsin, Ceylan, Fatma,

Kemal bring course books, because the teacher behaves cold them, they do

not open their books. We say Gaci to the girls and Gaco to the boys. So we

say Gaci to women and girls and say Gaco to boys and men. That is how we

separate, but we speak among ourselves as Roma we know Romanca
(Romani language). (Appendix F10)
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In the class it was easy to come across facts and events with the definition “us and
them” between the Roma students and the others. For example, at one recess
some students gathered up near the teacher’s desk. They stated that out loud a
Roma girl’s name which was written on the name list. A Roma student named Nehir
(bigger in age and physical stature) came running from one corner of the class and
took the list from the students and rubbed off the name written. She explained
herself in these words:
| looked at the list and Ceylan was written. | said that it was not Ceylan’s
writing | went and rubbed it and compare with Ceylan’s handwriting then |
went and put it on the teacher’s desk. Who knows who wrote it... but the
teacher will not believe in that. She is very silent and in class, for example in
the maths lesson she raises her hand (Ceylan). She sits inactive in the art
lessons, | mean it does not happen to anyone else. (Appendix F11)
Cayir (2012) states that in those societies where intragroup inequality is present,
the dominant, prevalent and powerful groups may stigmatize, define and label the
weaker groups that are classified as minority, vulnerable and lower class groups.
The author also indicates that the dominant groups along with the stigmatizing,
create stereotypes related to the subordinate groups and these stereotypes
homogenize all members of a group, isolate them from their individual qualities and
turn them into the members of a stigmatized group. Having used the term
stereotype for the first time, Lipmann (1922, as cited in Madran, 2012, p. 32)
defines stereotypes as “the pictures in the brain that describe social classes”.
Expressing a dislike for a certain group is a prejudice, while the qualities attributed

to those groups as a justification for that dislike and the generalized beliefs ascribed

to the members of a group are stereotypes (Madran, 2012). The behavior of the
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students in the classroom where the research was conducted of labelling the Roma
students as those students who do not obey the rules without thinking is an
indicator of the stereotypes they developed against Roma students. In fact, they
labelled even those Roma students that do not come to school any more, as in the
case of Tahsin.

Cayir (2012) highlights that when the stigmatized groups act in accordance
with the stereotypes related to them, problems such as discrimination do not turn
into social issues. However, they are challenged when they would like to take up a
role that does not comply with the stereotypes in the society. For instance, while a
Roma selling flowers on the street does not pose a problem, when they want to be
a politician, “when they would like to assume a role that does not correspond to the
stereotypes in the society, then certain problems occur (p. 12)”.

In this research, examples supporting this approach were found. For example, in
one of the lessons | observed, the teacher asked his students to replicate the
musical drama which they had performed with the counselor. In their musical
drama with counselor, Nehir, the Roma girl playing the role of flower-seller did not
want to play this role, and did not stand up. In interview with Nehir, her expressions
about why she didn’t want to play that role were striking ones.

Nehir — Teacher sometimes loves us, sometimes doesn’t. Then, | looked today.
...0urs will play (intended to Roma students), came to the blackboard, the teacher

7l

said “off”, “will | beg you

III

she said; "you play or not, your choice” she said. Then
Ayse (a non-Roma student) wanted to come to the blackboard, teacher said “come

on Ayse, you play”. She shouted to us, “Sit down, if you don’t play, don’t!” She
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forced to Ayse to stand up, let her sing a song.

Researcher — Why didn’t you take the florist role?

Nehir — | was embarrassed.

Researcher — You did before.

Nehir — There was only a counselor.

Researcher — And if it is a red riding hood, will you play?

Nehir — Yes.

Researcher — Why didn’t you want to act it (florist), why did you tell that you could
act red riding hood?

Nehir — They won't let it on the scene.

Researcher — They won’t let the red riding hood, why?

Nehir — For example, teacher won’t want it. If | put my hand up, he will choose the
other, then | will be demoralized... | did like this, handed up.... | handed up like this
(showing how she handed up), and then | handed down.

Researcher - Well, why didn’t you want to act florist?

Nehir — | embarrassed, then they will call us Roma more... God created us, what can
we do now?”

In this research it was observed that the Roma were significantly
discriminated against both in action and discourse. Not just during the lessons but
also in the seating arrangement, it was clear in the communication of the teachers
and Roma students this discrimination. In the interview, there was one Roma
student who stated this very clearly. The student stated that by pout to the teacher

protected herself from the teacher’s bad behaviors. Nehir thinks that her
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classmates and class teacher discriminate against the Roma students, and she has
developed some strategies for struggling with these actions, as well. The things she
specified in an interview were interesting:

They say “you pieces of shit, gypsies”. Sometimes | am very sad for that, |
become about to die. Cezmi has said too, for example, | cried and said it to
teacher. | said to my teacher that | had enough; they call us gypsies, Roma
always.... Then teachers shouted at me, | say sometimes and then the
teacher also shouts at us, she doesn’t do anything... For example, out
teacher loves them; | thought that she doesn’t like us, and why she sees us
as dirty and bad.... When everybody in the class makes noise, she sees us.
Then she tells us “shut up you dirty Riza, dirty Nehir”. It hurts me. | would be
about to say where do you see us, do you see us in having shower, do you
see our clothes, but | surrendered. | said “never mind, let her be older”. |
said nothing again, | just got angry. She sometimes comes and calls me, she
says me “my dear” or something, sometimes she caresses my head, and
sometimes she looks at me angrily when | smiled her, and she smiles me
when | was angry, because if | tell it my mom. | don’t behave friendly to the
teacher, because she would totally come and shout at me if | behaved
friendly, and so | don’t behave friendly. When she shouts at me like that,
then I tell it to my mom.... sometimes my mom comes and shouts at
teachers. Lately, teacher has pushed me on the stairs, and | was about to fall
over, and then my mom came and shouted at her, | was about to fall and my
friend held me..... Then they call us dirty, | want to take them to my home
for seeing my home, my home is very clean, there are perfumes lined up,
make-ups, wardrobe is also clean, everywhere is so clean. Because they just
call us dirty, | will collect them one day, and take them to my home. Let’s see
what they will do? We don’t stay such dirty.... For example, there was a boy
named Kemal. | said, look Kemal they call us dirty. And | tell him that let’s
beat them after the school. | got angry when they call us dirty, shit, and then
| feel good when he cuts in and says do not talk to them, they say dirty
gypsies. Then he doesn’t talk with me, and | stay alone in school, then go
and say them, and we friends gather, and they can do nothing to us because
we shout. Everybody in this classroom feels scared of us... They tell the
teacher, and then teacher shouts at us but | don’t care, | turn, | do that (she
turns her head). Then the teacher calls me, and then hugs me, if | behave
friendly, then she would shout at me more, and | don’t do so, | don’t care
her, and then she calls me and caresses me, and such that. When | behave
friendly, she behaves badly to me. She thinks that | cannot tell it to my mom.
(Appendix F12)
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The Behavior in the Classroom that the Teacher Does Not Tolerate

There are two categories of behavior that the teacher does not tolerate. The first
section is based on observation done in class: the warnings the teacher gave to
students, the way the teacher warned the students and which students were
warned were analyzed. In the second section with the guidance of the opinions of
the students, the behavior that the teacher does not tolerate, and how and when

they were warned were analyzed.

Classroom Observations

Teacher Warnings

“If his family complains and goes to the police and they come to school, then what’s going to
happen!” 1o
(The Class Teacher)

In this section teacher warnings were analyzed according to which of the hidden
curriculums goals it functioned for. According to the observations conducted in the
classroom, the warnings were given by the teacher were categorized under three
main titles: the regulation of classroom functioning, ethics and security.

It was observed that the class teacher most frequently (61 times) warned the
students when they showed the behaviors under the category of regulation of
classroom functioning.

The teacher warnings and the frequency of the warnings given under the category

of regulation of classroom functioning:

16 “simdi ailesi sikayet etse polis gelse okula bak ne oluyor o zaman!” (Sinif Ogretmeni)
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. Talking in class, making noise (28 times)

. Changing seat without teachers permission (7 times)

. Not sitting (facing the teacher, towards the blackboard) (6 times)
. Standing up in class (6 times)

. Not preparing the lesson material (6 times)

. Being late to class (3 times)

. Not using time adequately (3 times)

. Not following the text being read (2 times)

The teacher warnings and the frequency of the warnings given under the ethics
category:

. Violence and harming others (3 times)

The teacher warnings and the frequency of the warnings given under the security
category (2 times)

In the previous section the rules were analyzed. The rules the students
stated were categorized under these sections: regulation of classroom functioning,
ethics and security. Most of the rules that the students gave were towards the
regulation of classroom functioning. In the analysis of the teacher warnings in the
class observations, there was a parallel categorization between the class rules. This
parallelism supports the review of students stating more of the behavior the
teacher warned them as a rule instead of approved/appreciated behavior. In the
class observation the behavior that the students got mostly warned for, the
statements used for warning by the teacher, and warning frequency is shown in

Table 7.
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Table 7. The Warnings the Teacher Being Observed

The Teacher’s Warnings

The Regulation of Classroom Functioning

Talking in Class and Making Noise

1. The teacher counted to 5 and wanted them to be ready by the time she finished. When it was
over she said, “Shout your mouth, and open your book.”

2. When the teacher came in the class with speakers everyone yelled with excitement. Heyoo!
“What is all this noise? Shut up! You still do not know what to do when you come into class!” “Just
shut up, shut up!”

3. “Sultan will you sit in your place?”

4.  “Shut up!”

5. While the teacher was setting up the film that they were to watch the noise continued. After
the film had started it still continued. “When you go to the cinema do you watch it like this?” the
teacher shouted.

6. “lam counting to 3 so you should shut up, and lean back”
7. “Yesss”

8. "Enough, just cut it out”

9. “Riza would you shut up!”

10. “Stop talking!”

11. “Will you turn to the front Nehir, to your own book”

12. “Nehir are you going to continue, so you are determined?”

13. When passing by Sevda and Nehir she warned them “cut it”.

14. “Stop that!” (to a talking student)

15. “Now the ones that have given their papers shut up and be respectful to your friends that have
not”*

16. “Do not squeal, do not squeal” she said to one of the students. (Onder) “Do not shout!”
17. “I'wonder how it would be, if you were not talking.”

18. “Riza will you turn around? Four of you are sitting there! Its enough!”

19. “Okay, okay do not talk!”

20. “Without talking my baby”

21. “That’s enough Sultan!”

22. “Onder, please!”

23. “Shut up, do not taunt each other”

24. “You could not continue to draw your pictures for five minutes!”

25. “Shh! Shut up! Be quiet Emel!”

26. “Cutit out!”

27. “Enough! When | have counted to 3 everyone be in their seats”

28. “Hasan shut up!”

Changing Seat, Without Teachers Permission

1. “Sevda, how can you lift your friend from there and sit in their place!”

2.  Riza had sat in the middle row in the front next to Hasan. The teacher said “do not change your
seats on your own, go to your seat”

3. Nehir got up and sat in the front next to Riza and the teacher warned her by saying “Go to your
own seat Nehir”

4.  “Nehir go back to your seat! Sevda | am going to throw you out of class now!”

5. “You change your seats then you say where am | going to sit! You are getting on my nerves and
its just morning! Okay raise your head and look here!” “Enough, you have made me mad” (loud
voice)

6. The teacher said “Sevda go to your seat” “stop changing your seats without permission” Sevda
did not move. “Sevda!” she continued on writing in her notebook and got up and sat in her own seat.
7. The teacher said that everyone could sit where they want to. There was an immediate uproar.
The teacher warned by shouting loudly. “enough”. “By the time | count to 3 everyone must be
seated!”

”ou

Way of Sitting

“Nehir, firstly stop sitting side ways, turn to the front and lean back”

“Will you sit in your seat by leaning back properly?”

“Yes, lean back and open your maths books”

“Sevda and Hasan turn this way do not look there”

“Emel just sit”

. “We are listening, how do we listen?” (One of the students said “like a flower and warns his
friends by saying “everyone be a flower”)

QU A wN e
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The Teacher’s Warnings

1. “Onder, will you sit?”

2. Sevda goes next to the teacher the teacher says, “Will you go to your seat?”
3. “Nehircim will you sit down?”

4. Nehir and Sevda are standing. “What are you doing Nehir and Sevda?” Nehir
5. “Will you go to your seats? (To the students around the table) “Onder sit!”

6. “Hasan to your sit!” (His standing)

Getting up During
Class

1.  “Where are your books? Zeynep open your book!”

S 2. “Nehir let Holat read” Nehir: “My books at home” the teacher “Its very good that your book is at
ﬁ ©n home”
= 'g 3. “Yes, lean back! Open your math notebooks, open them sweety”
£5 4. “Riza and Hasan will you open your books?”
©
o 2 5. “First sit! Take your pencils and erasers out! Do not talk!”
a 6. “Hasan, take your notebook out! Why do you not have it?”
1. The teacher called 3 of the latecomers to the blackboard. (Sevda, Nehir, Zeynep) “l am going to
wv
E punish you in the afternoon, the writing on the blackboard punishment” one of the three students
‘; who sat down (Nehir) was happy and applauds: “Oley, | love to write” the teacher said, “I changed
° my decision, did you have a star?” Nehir “no”
<:v 2.  “Where were you? And Fatma explained “my father came”
o0 3. “Emel what were you doing in the toilets? You wet your face, eyes and hair again...” the
g students: “then she will say that she is cold” the teacher: “Sit in your seat, go!”
o 1. “Look your time is nearly up”
E 2. “Hasancim you still have not done it (Hasan) your too slow, look at Duru how she drew it. Yusuf
o help Hasan a bit”
g 3. “Yess, complete your drawings until the bell rings, finish them”
;?:_J, - 1. Cengiz (who gets up frequently from his seat) read when it was his turn by standing up, as well
wi g as Hasan (but they read the wrong part) the teacher: “Yusuf continue, they should have been
s % o following”
% E g 2.  “Follow, look do not miss where you left of from”
w

1.  Onder was fighting with Hasan. Hasan was sitting in his seat when the teacher came, and Onder
was punching him from his seat. The teacher called both of them to the blackboard, and asked
“What should | do to you too now?”

2. The teacher called Hasan next to her. “Mehmet, raise your head and look at Hasan’s eyes. (he
did not look with persistence and kept looking at his book in front of him) “What kind of anger is this
no matter how angry you are, is it right to throw a stone? What if his eye poped out, do you know
what would happen? Stop turning pages and lift your head | am talking to you! What kind of anger is
this! If his family complains and goes to the police and they come to school then whats going to
happen! | am saying this to everyone. Do not ever do this again, the same thing goes for Hasan” *

3. Sultan was crying, Cezmi said that he had hit her on the arm by accident. The teacher: “how can
it be by accident? Sultan what happened you explain? Sultan: “I was sitting at my desk, he hit my
arm” The teacher: “Appologize to your friend!” Cezmi apologized. **

Ethics
Violence and Harming Others

1. The teacher called Hasan next to her. “Mehmet, raise your head and look at Hasan’s eyes. (he
did not look with persistence and kept looking at his book in front of him) “What kind of anger is this
no matter how angry you are, is it right to throw a stone? What if his eye poped out, do you know
what would happen? Stop turning pages and lift your head | am talking to you! What kind of anger is
this! If his family complains and goes to the police and they come to school then whats going to
happen! | am saying this to everyone. Do not ever do this again, the same thing goes for Hasan” *

2. Sultan was crying, Cezmi said that he had hit her on the arm by accident. The teacher: “how can
it be by accident? Sultan what happened you explain? Sultan: “I was sitting at my desk, he hit my
arm” The teacher: “Appologize to your friend!” Cezmi apologized. **

Security

(Appendix E, Table 7 in Turkish)
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The observation in terms of the categories for teachers’ warnings, there were more
warnings on the regulation of the classroom instead of ethics and security. This
finding according to Wrag and Wrag (1998), from a study conducted in the UK on
classroom management, indicated similar results. According to the results of this
study the amount of noise the students make and talking without permission are
the first of the most observed unwanted behaviour in classrooms. Wragg (1994)
states that the worse behaviour was at a medium level not severe.

In Doganay and Sadik’s (2007) study, the unwanted behaviour of making
noise, which the teachers stated most, was also the behaviour that students’ got
warned for the most in this study. According to Keskin’s (2009) study, the most
unwanted behaviour seen in class was complaining about friends and speaking
without permission. During the observation it was seen that on the topics ethics
and security only when they use violence against each other the teacher warned
them.

In Table 7 with the (*) signed, while the teacher warned the student that
had thrown the rock, she threatens them by saying “What would have happened if
the rock had come to the student’s eye? What if the family complain to the police
and they come to school, then you will see what happens!” Rather than
emphasizing more on the responsibility of popping his friend’s eye, she states what
would happen to him in these circumstances. The teacher approaches the behavior
of the student throwing the rock not as being focused on changing the motivation,

but eliminating the behavior. She scares the students.
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In Table 7 the statement signed with (**), when the teacher entered the
class a girl student was crying (Sultan). When the teacher asked what happened, a
boy student (Cezmi) said that he mistakenly hit her arm. Without giving attention to
what the student said “how does it happen by mistake? How does it happen? What
happened, Sultan you explain”, the teacher said, listening to the crying student: “I
was sitting at my desk and he came and hit my arm”. The teacher wanted Cezmi to
apologize. Without even asking how it happened, and not allowing an explanation,
or listening she came to a conclusion with what the crying student had said. The
situation in a different dimension was; if the situation had been between different
students was whether the teacher’s response changed both ways. The crying
student is successful academically, has a proper diction, she is a student that can
express herself well. Her writing is very good, and when the students write
something in their notebooks, she is always given the duty to write it on the
blackboard. In front of the class, at the blackboard or when speaking she was very
comfortable. She was one of the best students. The student who caused the
student to cry was also academically successful; he would follow the lesson very
well, organized, sometimes warned the teacher and students what to do and is a
student that technically helped the teacher in the usage of the computer and data-
show. Sometimes he was a student who complains; sometimes from noise, doing a

lesson when going to do a different lesson, and sometimes from homework. Both

students wore clean and proper clothing.
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In the interviews with the students three of the students stated that the
teacher gets angry at one but, not at the others for the same behavior. In the
examples given by the three students Cezmi’s name was given by two of them.

... For example, | did this to Cezmi (she hit her hand) | touched and he went
and told the teacher. The teacher came, and shouted at me. He did this
(showing that he hit her), | went and told the teacher, and she said nothing. |
hit Cezmi the teacher cornered me and later shouted. Then | too
understood everything; | said that the teacher does not like us. For example,
okay | explain my problems and she finds solutions but, | sometimes go next
to her and she says what’s wrong. | explain my problem; she says okay, sit
down, Cezmi might have made a joke. (Nehir, Roma girl)

... Teacher when Hasan, Cezmi and Yusuf hits him the teacher says nothing.
When we do a joke she gets angry. (Riza, Roma boy)

The Teacher’s Warning Manner

The observed classroom warnings that were analyzed under the titles “positive and
negative warnings”. The teacher warning without giving names and reminding
about the time belongs to the positive category. But the teacher’s warning without
giving names can be considered negative in terms of the warning type, as well.

The teacher’s manner of warning, the warning sentences used and their
frequency are shown in Table 8. In the table the teacher’s warning sentences, the
teacher-student relationship in class, and how the teacher appealed were given

especially to form an idea.
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Table 8. The Positive Warnings Given by the Teacher Being Observed

Behavior Teacher Warnings Frequency of
Observation

Warning 1.  “Without talking sweety” 4

without giving 2. The class bell rang, everyone was still playing around with hand and foot

names* movements The teacher came and said “Sit now | am going to hand out your exam

papers, first sit and take out your pencil and eraser, do not talk” a student started to
hand out the papers and the class became quiet.

3. The teacher came to the class “yes, lean back and open your math notebooks.
Open them sweetie”

4. “Do not touch the back of the computer, if you touch there the jag will break and
it will completely need changing and we will not be able to use it”

Reminding the 5.  The students were drawing in a section in their workbooks. The teacher reminded 1
time them the time by saying “Come on your time is nearly up”

(Appendix E, Table 8 in Turkish)

The teacher warning the students without giving names can be considered in the
positive category in terms of the students not being exposed. But, even though the
teacher warned without giving names when she used imperatives and showed
anger it was considered to be under the negative warning category.

According to the frequency of the teacher warnings observed under the
negative category, warning by name, shouting, warning without names,
intimidation/threat, allusion, expose, not listening to what is being said, humiliation
and leaving out are shown in Table 9. Sentences that have a (!) sign indicate that
the teacher was angry. Sari’s (2007, p. 203) study titled “The negative behavior
themes in class observations for the teacher’s values in respect for human dignity”

was utilized in the creation of this table.
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Table 9. The Negative Warnings Given by the Teacher Being Observed

Behavior

Teacher Warnings

Frequency of
observation

Warning by giving
names

1. “Sevda is that milk in your hand? Why don’t you drink them on time and leave
them in your bags!

. Start! Sevda, Sultan starts now!

. “Hasan take out your notebook? Why do you not have it?”

. “Esin tie your hair up!” (Esin had let her hair loose)

. “Hasan shut up!”

. Nehir got up and sat next to Riza at the front. The teacher warned her “Go to
our place Nehir”

. “Nebhir sit in your place”

. “Sevda sit in your place! Stop changing your seats without asking” but Sevda
did not move. The teacher said “Sevda!”

9. “Onder will you sit”

10. Sevda goes next to the teacher the teacher says “Go to your seat, Sevda”

11. “Nehircim will you sit down? Will you go to your seats! Onder sit! (To the
students standing around the table)

12. “Hasan to your seat!” (Standing) during that time everyone was talking.

13. “Sultan will you go to your seat?”

14. “Riza will you shut up!” (With a mean tone)

15. “Will you turn to the front Nehir, to your own book”

16. While the text was being read the teacher was walking around and when she
was passing next to Sevda and Nehir and warned them “cut it”

17. “That’s enough Sultan” and she changed her seat.

18. “Onder, please”

19. There was mumbling in the class. The students were getting ready for their
English exam, which was going to be conducted at the end of the second lesson.
“Shh! Shut up! Be silent Emel!”

20. “Hasan shut up!”

21. “Where are your books? Open your book Zeynep!”

22. “Riza and Hasan will you open your books!”

23. “Sevda how can you lift your friend from her seat and sit there!”

24. “Nehir are you going to continue, so you are determined?” Firstly, you should
stop sitting in your one side. Turn around.

25. Onder was fighting with Hasan. Hasan was sitting in his seat when the teacher
came, and Onder was punching him from his seat. The teacher called both of them
to the blackboard, and asked “What should | do to you too now?”

26. Ender “Emel is writing what | have written” (they are writing slogans) “Emel
come next to me” says the teacher. “Whenever | look you are talking Ender!” (She
gets harder) “l am getting angry did you hear? Go to your seat, | do not want to see
you talk with anyone”

27. The teacher called Dudu to her side and said, “what are you doing” she said
with a loud voice. The class: “yesterday you changed us” the teacher looked angry
and said “go”

28. Nehir and Sevda were standing. The teacher said “what are you doing Nehir
and Sevda”

29. The teacher called Guiven next to her and warned him. “I am not going to see
you talk from there to here again!” Gliven sat back in his seat and sat silently. It
could be seen that he was upset.

2
3
4
5
6
y
7
8

29

131




Shouting

30. The teacher said that everyone could sit where they want to. There was an
immediate uproar. The teacher warned by shouting loudly “enough”. “By the time |
count to 3 everyone be seated!”

31. “Follow, look do not miss where you left of from”

32. “The teacher counted to 5 and wanted them to be ready by the time she
finished. When it was over she said, “Shout your mouth, and open your book”.

33. When the teacher came in the class with speakers everyone yelled with
excitement. Heyoo! “What is all this noise? Shut up! You still do not know what to
do when you come into class!” “Just shut up, shut up!”

34. While the teacher was setting up the film that they were to watch the noise
continued. After the film had started it still continued. “When you go to the cinema
do you watch it like this?” the teacher shouted.

35. “l am counting to 3 so you should shut up, and lean back”

36. “Enough, just cut it out”

37. “Cutitout” (to a student talking)

38. There was mumbling in the class. The teacher: “cut it out!”

39. According to the students sitting arrangements they were reading a poem
stanza by stanza. The teacher said, “Shut up! Do not talk to each other!”

40. When the teacher was checking the exam papers they were standing around
her. The teacher said, “Give me time” but they came again. The teacher shouted at a
student saying, “do not squeal, do not squeal, and do not shout!”

41. “You change your seats then you say where am | going to sit! You are getting on
my nerves and its just morning! Okay raise your head and look here!” “Enough, you
have made me mad” (loud voice) it was silent for a while but then they continued to
talk again.

42. Everyone was standing as if it was like break and like a brawl. The teacher
yelled “You could not continue to draw your pictures for five minutes!”

43. The teacher said that everyone could sit where they want to. There was an
immediate uproar. The teacher warned by shouting loudly “enough”. “By the time |
count to 3 everyone be seated!”

14

Warning without
giving names*

44. While the film was continuing some students were drawing and the teacher
warned them “everyone is starting to draw, put them away!”

45. The teacher said “keep the names on top of each other do not put them
mixed!” to the students leaving their papers on the teachers desk.

46. The teacher was walking around and warning the students who were not
drawing by saying “everyone is to draw, everyone!”

47. “Let’s look at the pictures of “the child with the rainy eyes” text”. The teacher
states that she is going to read it. “Do not make any noise even a crack!”

48. “If you want to say something raises your hand! Turn around!”

49. “Stop talking!”

50. “Now the ones that have given their papers shut up and be respectful to your
friends that have not”*

51. “Okay, okay does not talk!”

52. Dudu, Riza, Nehir, Sevda, Zeynep, Ceylan were talking among them. The
teacher did not warn them. “Everyone open your books in front of you” she stated
with a high voice.

53. When the teacher entered the class there was a lot of noise. She warned them
a few times “sit in your seats!”

54. Even though the bell had rung for class the students were still standing.

55. It was like they were on break. When the teacher came they sat down “now
open your notebooks” some students asked “which one?” “You are now going to
write a two stanza poem, it should be harmonic you have to write it yourself, you
are going to be the poet” there was still noise. “Stop talking” the teacher said
without giving a name. One of the students said, “Can we talk in a whisper?” the
teacher did not answer.

56. “Okay, now complete your drawings until the bell rings” one of the students
actually got frighten “Ohhhh we still have to draw a farm”

13
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Making
intimidation/ and
threats

57. “Mehmet, raise your head and look at Hasan’s eyes. (He did not look with
persistence and kept looking at his book in front of him) “What kind of anger is this
no matter how angry you are, is it right to throw a stone? What if his eye popped
out do you know what would happen? Stop turning pages and lift your head | am
talking to you! What kind of anger is this! If his family complains and goes to the
police and they come to school then what'’s going to happen! | am saying this to
everyone. Do not ever do this again, the same thing goes for Hasan” *

58. “Hasan he swore to everything” Cengiz said. The teacher came next to him “Be
careful at what you say, and then you say Hasan’s eye popped out and things like
that!”

59. Zeynep came late “Where were you Zeynep? If you are late again | will not
allow you into class”

60. Sultan, Riza, Sevda is late. The teacher stopped a student reading. The teacher
said, “Who did you get permission to go to the counseling service? Is it a canteen? If
you do this again, | am not going to allow you into the class. Did you hear me Riza!
(With a high pitch voice)

61. “If you want to watch a cartoon you are not going to touch or pass from here!”
62. “Do not make me come there Sevda come with me” (she took her out and
spoke with her)

63. The teacher walked into the class and the students kept pace by repeating
“gym class, gym class...” according to the timetable hung in the class the lesson was
sports. The teacher said “Let’s do some maths then we will look” there was shouting
in the class. The teacher said, “a little, a little if you continue you will never go out
for sports again”. Nehir said “God forbid”.

64. Sevda, | am going to throw you out of the class now

\”

Allusion

65. “I wonder how it would be like if you did not talk?”

66. Riza will you turn around? Four of you are sitting there! It’s enough
67. “Riza can you tell us the duty of health centers?” Riza: “I am writing” the
teacher “Zeynep” Zeynep replied, “Were we suppose to write there duties?” The
teacher said “Well done Riza and Zeynep”

68. There books are all open in front of them but no one is studying. The teacher
said “Cezmi you are studying very nicely!” **

69. When the teacher entered the class she saw Nehir running on the desks. She
warned her by saying, “well done Nehir!” (When Cezmi and Onder are opening the
data-show they always step on the desk without taking their shoes off)

70. Nehir raised her hand and said to the student in front of her “sit so the teacher
can see me”. Nehir was talking with the student sitting behind her and when she
saw the teacher look she said “I found a friend” then the teacher said “Did | seat you
there to find a friend?”

71. “Nehir you read” Nehir: “I left my books at home” the teacher “Its very good
that your book is at home”

”

Exposing

72. The teacher called 3 of the latecomers to the blackboard. (Sevda, Nehir,
Zeynep) There are totally 5 students on the blackboard “I am going to punish you in
the afternoon, the writing on the blackboard punishment” one of the three students
who sat down (Nehir was happy and applaud: “Hurray, | love to write” the teacher
said, “I changed my decision, do you have a star?” Nehir no”

73. Atext was being read out loud Kemal. Kemal-Riza were talking. The teacher
said “Kemal. Kemal come and explain it to us” Kemal. Kemal “I could not listen
because of Riza, he stuck a pencil in my hand didn’t you?” the teacher then said,
“You explain it Riza”. While the text was being read she asked the students who
were talking to explain it. “Dudu, Leyla explain”

74. The teacher asked, “What do you associate happiness with?” the students were
comfortable and enthusiastic chocolate, ice cream e.g. were said. At that time Emel
was busy with something else. “Emel what do you associate happiness with? She
said louder (a warning) the class laughed and Emel could not answer.

75. Fatma came to class late the teacher asked, “where were you?” she said “my
father came”. The teacher said, “Who told me she was playing outside?” the
students said “Zeynep”.

76. Fatma came to class late (when the teacher asked where she was her friends
said at the toilet). The teacher said, “What were you doing in the toilet? You wet
your face, eyes and hair again...” the student said “then she will say that she is cold”
the teacher: “Sit in your seat, go!”

77. “Hasancim you still have not done it (Hasan) your too slow, look at Duru how
she drew it. Yusuf help Hasan a bit”
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Not listening to 78. A student was crying, she said that someone had hit her arm by accident. “How 3
what is being said is that possible? You explain it, “she said to the crying student. The student said, “I
was sitting and he hit my arm” the teacher said, “apologize from your friend” to the
student who hit her. The student apologized in front of the whole class.

79. While the teacher was walking through the rows Riza wanted to say something
and she said, “go to your seat, no complaining”.

80. The teacher was giving a lecture. Hiseyin was standing; Cengiz and Hasan were
talking. He went next to the teacher and tried to complain. The teacher continued as
if she had not heard. Onder went and sat in his place. Cengiz- Hasan kept on talking
at the back.

Humiliation 81. While the teacher was preparing the computer there was a lot of noise. The 2
teacher shouted at the class “shut up!” Nehir turned to the class and said “If you
shut up then we can hear” then she said “teacher the sound”. The teacher said
“Okay, god | know there is no noise ”

82. When the teacher entered the class she told the students who were dancing
“Horon” “Why don’t you dance in the garden instead of the classroom”. One of the
students who were playing (Cezmi) said, “Nehir started it” (he meant the Roma
students). The teacher opened “Arkadasim Esek” on the data-show, and said to one
of the students “l opened it because you are all stomping”. The volume did not open
and Hasan said “teacher the volume” and she said, “God, | know that’s what | am
trying to do”. Onder said, “As if only you have an ear,” he said to Hasan.

Excluding 83. Nehir and Sevda had turned around and were talking to Dudu. The teacher said 2
“Nehir turn around, do not talk with her!”

84. The teacher softly said, “Please do not talk Hiiseyin”. (Hiiseyin and Hasan who
was sitting at the front of him were fighting. Hasan was punching Huseyin at the
time when the teacher said this.

(Appendix E, Table 9 in Turkish)

The teacher warned Hasan who was an academic failure, was fighting with friends,
and not communicating with anyone else except his desk friend sitting next to him.
“You still have not done anything Hasancim, you are very slow, look how Duru
drew” she shows someone else’s picture they drew as an example. In the rest of the
conversation she wanted Yusuf the student accepted as the most academically
successful to help out. “Help Hasan, a bit Yusuf” The teacher said this in a way that
the whole class heard. Thus it could be said that she confirmed Hasan’s slowness
and Yusuf being a hard worker, and talented.

The teacher’s wanting a student to apologize for hitting their friend can be
considered a positive approach. But the teacher not listening, not paying attention
to both students equally, and her attitude of not asking about the behaviour can be

open to discussion. In the previous section it was analyzed in different dimensions.
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Under the same category in the other two teacher warnings, the teacher not
listening to the students that wants to say something, she ignores them. It was
observed that the teacher got angry at Emel for drinking milk in reference to a
student’s complaint. In this situation the teacher gave the message that she without
based on any policy showed a carefree attitude. The students were only allowed to
talk only when the teacher asked a question or gave permission. She listened when
she wanted to. In addiction the teacher with this behavior, instead of raising
awareness as to why students should not be complaining about their friends, she
tries to hinder the complaining.

The data obtained in this study show similarities with the Sari and Doganay’s
(2009) study. In their study it was observed that the teacher’s negative behavior
was seen more than the positive. Similarly, in this study the frequency of negative
warnings by the teacher was seen more frequently than the positive warnings. The
warnings in the positive category were observed 5 times, whereas warnings in the
negative category were seen 84 times.

In their study Ozer, Bozkurt and Tuncay (2014) indicated that class teachers
who were faced with unwanted behavior in the class used these strategies; verbal
warning, reminder of class rules, assigning duties to students, calling the student by
name, keeping eye contact and depriving them from their favorite things. Similarly,
Keskin (2009) stated that the teachers while preventing unwanted behavior first

used anger and shouting as a method.
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Students Who Were Warned

In the class observation the students who were warned and its frequency is given in
Table 10. The distribution of warnings according to the class majority is given below.

The teacher;

. Out of 33 students in class 19 were warned.

N Out of 18 girl students in class 6 were warned.

. Out of 15 boy students in class 3 were warned.

. Out of 24 non-Roma students in class 12 were warned.

. Out of 12 non-Roma girl students in class 5 were warned.
N Out of 12 non-Roma boy students in class 7 were warned.
. Out of 9 Roma students in class 7 were warned.

. Out of 6 Roma girl students in class 5 were warned.

N Out of 3 Roma boy students in class 2 were warned.

Table 10. Which Students Were Warned and When?

The Student Warned The Behavior Being Warned
Sevda Talking in class, and making noise (3 times)
13 warnings Changing seat without permission (3 times)

2 times ignored
3 times threatened

Being late to school (once)

Drinking school milk late (once)

Not following the activities being done (once)
Laughing in class (once)

Turning around while sitting (once)

Standing in class (2 times)

Nehir

7 warnings

2 times ignored

2 times threatened
2 times allusion

Talking in class, and making noise (4 times)
Being late to school (once)

Standing in class (once)

Preparing the course book (once)

Riza

6 warnings

2 times ignored
Once threatened
Once allusion

Talking in class, and making noise (3 times)
Not following the activities being done (once)
Changing seat without permission (once)
Opening the course book (once)
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Hasan

7 warnings

Once was ignored
Once was threatened

Using time (once)

Not following the activities being done (once)
Not following the text being read (once)
Turning around while sitting (once)

Standing in class (once)

Talking in class, and making noise (once)
Fight (once)

Zeynep

3 warnings

Once was ignored
Once was threatened
Once was allusion

Being late to class (once)
Not following the text being read (once)
Preparing the course book (once)

Sinan Not following the activities being done (once)
4 warnings Talking in class, and making noise (once)
Not preparing the course book or notebook (2 times)
Emel Being late to class (once)
3 warnings Turning around while sitting (once)

Once was threatened
Once was allusion

Talking in class, and making noise (once)

Onder Standing in class (2 times)

4 warnings Talking in class, and making noise (once)
Fighting (once)

Dudu Talking in class, and making noise (2 times)

4 warnings Not following the activities being done (once)

Once was ignored

Drinking school milk late (once)

Cezmi Not answering the exam papers fully (once)
3 warnings Not studying for the exam (once)

Showing physical violence to a friend (once)
Mehmet Not following the activities being done (once)
2 warnings Showing physical violence to a friend (once)
Huseyin Talking in class, and making noise (2 times)
2 warnings
Sultan Standing in class (2 times)
2 warnings
Fatma Being late to class (once)
Warned once
Hatice Bringing soda for friends from home (once)

Warned once

(Her mother-father work in a soda factory, the drinks had a expired date)

Eda
Warned once

Not following the lesson (once) (asked questions)

Cengiz
Warned once

Not following the text being read (once)

Glven
Warned once

Talking in class, and making noise (once)

Esin
Warned once

Opening hair (once)

Yusuf
Once clue
2 positive messages

(Appendix E, Table 10 in Turkish)
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Evaluating the table, it is seen that 7 of 20 students having their names in table and
the first 3 students receiving warning are the students from the Roma origin. Sevda
is in the first place on the list. Sevda was one of the Roma girl students in the class.
In the observations it can be observed that she got the most warnings in class.
Nehir, being in the 2" place on the list, is one of the Roma students of the class. She
was, just like Sevda, born in 2001. Nehir has explained the reason of her late
beginning to the school with following statements:
I am scared from the school, | thought not to start working, and such. | was
scared; there were lots of sounds in school. Then we went to school
principal, he said me that “don’t be scare my daughter, look out there, we
have a nice garden, children are playing, you will have friends”. | said, “Okay

then, | will start to school.”... For example, we learn clean things here, good
things. (Appendix F13)

Student Interviews

Behavior that Was not Tolerated

In this section unwanted behavior according to the students by the teacher is
analyzed. The behaviors the teacher does not tolerate are grouped according to
repetition; the regulation of classroom functioning (classroom management,
classroom cleaning, the usage of classroom, use of the classroom at break,
bureaucracy) and ethics (violence and harming others and showing respect).
According to the interviews conducted with the students the behaviors the teacher
does not tolerate are given in Table 11 in the students’ way of expressing

themselves.
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Table 11. The Behavior that the Teacher Does Not Tolerate/Get Angry with

According to the Students

The behavior that the teacher dose not The students who told Frequency
tolerate/get angry with according to the
students
Talking in class Unzile, Eda, Duru, 4 times
Cemal
Disobeying the teacher (not listening, or not Fatma, Toprak, Esin, 4 times
doing what she wants) Nazh
Shouting in class, speaking loudly Mehmet, Sultan, 3 times
Toprak
Attending the class late Yusuf Once
§ Not listening to the lessons Yusuf, Sinan 2 times
1S
go Walking around in class Hasan, Nazli 2 times
c
g Being late to class Yusuf Once
g Speaking without raising hand Esra Once
% Sending letters during class Zeynep Once
O
O Not listening in class Hiseyin Once
Whistling in class Kemal Once
Doing something without teachers permission Sevda Once
00 Talking when the teacher is talking Onder Once
c
s Not doing homework Hasan Once
§ Complaining Eda Once
E 0 Throwing rubbish on the floor Demet, Zeynep, Cemal 3 times
c
3 | ¢
©
ﬁ R Not throwing paper in the paper bin Kemal Once
o
IS —
G S Dirtying the class Leyla Once
c put
o 7]
B s Not airing out the class Cemal Once
g" O
= T‘_g While playing dropping the desk Zeynep Once
= % b
= o & | The desks becoming unorganized Ayse Once
S
©
5 g Standing on the desks Leyla Once
£ 9
= ﬁ Leaving a mess under the desk Sinan Once
<
x Running in the class Fatma, Unzile 2 times
Q
5 Skip rope in the class Mehmet, Hiseyin 2 times
©
IS Playing games in class Cezmi Once
o
o =
a Playing by running Ipek Once
)
° Looking out the window Duru Once
ey
35 Playing ball in class Hiseyin Once
[} pry
3 Writing on the blackboard at break Onder Once
g Doing something for a star Esin Once
S
>
§ © | Acting irrespectively to adults Esin Once
>
o
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The behavior that the teacher dose not The students who told Frequency
tolerate/get angry with according to the
students
Bringing drinks for friends Ayse Once
At break going to the teacher’s room and Cengiz Once
complaining about friend and calling the teacher
Total 47 times
Fighting Kemal, Sinan, Leyla, 6 times
o % Eda, Zeynep, Cengiz
g % Hitting, bashing friends Nehir, Sinan, Zeynep, 4 times
QO up o
c £ Glven
o E ; - -
= ;U Breaking friends pencil Sevda Once
wv
Q
o g Swearing Fatma, Esin 2 times
o
é Speaking rudely Esin Once
oo
§ Tease friends Nehir Once
2 Not allowing friend to play Esin Once
[%]
Total 16 times
* The Roma students (Appendix E, Table 11 in Turkish)

The behaviors which the teacher did not tolerate or get angry about showed
parallelism to the class rules. This parallelism can be commented as the students
giving the behavior the teacher does not tolerate/ get angry with as a rule. Similarly
during the observations it was observed that the behavior they were mostly warned
about was considered as a class rule.

In this study the students described unwanted behavior, which shows
similarity with Doganay and Sadik’s (2007) study that the students had indicated the
same unwanted behavior; “dirtying the floors, showing physical violence, acting bad
to friends, giving harm to class materials, acting disrespectful to the teacher, talking
without permission, making noise, speaking rudely and swearing, not waiting for
the teacher ready in class, acting reluctant to lessons, distracting the teacher and

coming to school unready.
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How Were Students Warned by the Teacher?

“The Roma ruin it. The teacher says do not talk but, they still keep on talking, he/she does something
like that they talk and the teachers patience boils, she does not talk with them. It takes long, 5-6
days. We do not also talk.” v

(A student)

What the students expressed about which behavior and how the teacher warns is
given in Table 12 without any change made to what the students had expressed.
From the student’s statements it can be noticed that the teacher used violence.
Some students stated that when they talked in class, they did not listen to the
lesson, walked around in class, complained about friends, did no homework,
sending letters during class, go against the teacher, hitting a friend, swearing,
fighting, playing games in classroom, and throwing rubbish on the floor and under
the desks the teacher showed violence. It was indicated that the teacher threatens
them when they do not listen to her and hit their friends. In addiction a student
explained that when you do not listen to the teacher, and go against her she insults

them.

17 “Romanlar bozuyor. Sinifta 6gretmen konusmayin diyo onlar hayla konusuyor, 6yle bir sey yapiyo
konusuyo 6gretmen de sabri tasiyo, onlarla konusmuyo. Uzun siriyor. 5-6 glin oluyo. Biz de
konusmuyoruz.” (Bir 6grenci)
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Table 12. Warnings Made According to the Students

Teacher Warnings

When rules are not followed

Anger
* We do not get punished, the teacher just gets angry. (Ayse)

Threats
* The teacher says if you do this | will beat you, she says things like that. Being sent to the principal. She
says that but does not send. She gets angry, warns, gives fear and says | will call your mother. (Emel)

Punishment

* Sometimes standing on the one foot. (Mehmet)

* You wait at the blackboard, not go into the lesson. You sit. You crouch down there, you crouch in the
corner, and you do not listen to the lesson. (Yusuf)

* We sometimes stay on one foot, and not talk with anyone. (Toprak)

* Standing on one foot. (Cengiz)

* Going in front of the blackboard and not talking with anyone, hmmm standing on one foot until the bell
rings. (Demet)

* Qur teacher gives punishment. We stand and turn our face to the desk, not look at anyone. On one
foot.(Riza)

* Qur teacher never hits, she punishes students who did something bad. Always standing on one foot in
front of the blackboard, she does not give anything else. (Cemal)

* Punishment is given. When punishment is not followed we do not talk with them, we act like they are
not there. The teacher does not talk. It continues one-two days. (Onder)

* Picking up rubbish from the floor by themselves, the ones in the class. (Cezmi)

e | will pick up rubbish. | picked it up, but with my own will. (Nehir)

* They will write in their notebooks 10 times “teacher | am sorry”. (Mehmet)

* There is a punishment in schools being suspended from school. (Toprak)

Violence
* Hits slowly. (Emel)
* She calls them next to her, she squeezes on the shoulder slowly and she slaps them. (Cengiz)

Functioning class management

Not listening to the teacher, and objecting

Warning

* The teacher shouts, she sends them out, and talks with them, | just saw that. (Fatma)

* She calls them next to her, talks, then leaves, she says do not do anything like that again, she warns us.
(Kemal)

Anger

* The teacher gets angry. (Huseyin

¢ The teacher gets angry. (Onder)

¢ Talking by mocking the teacher that is what makes her the most anger.(Ender)
* She gets very angry at whistling. (Kemal)

Insults

* The teacher says, “Are you stupid or something”. If you are not going to learn the lesson why do you
come to class? Do you come to disturb others?”(Sinan)

Punishment

* For example, we went out for sports, she/he can stay in class. (Esra)

* Qur teacher sometimes gets angry when we do not do things, our friends get angry too, and then she
sometimes sulks.

She never punished me, only once, and that’s all, | stayed on one foot in front of the blackboard. (Kemal)

¢ She shouts at us and punishes. You are not allowed out of the class. Sometimes for one break we stay on
one foot. (Zeynep)

* Sometimes when he/she mishaps she does not allow anyone to speak with them. For one lesson no one
speaks with her/him. If he/she wants to speak the teacher Havva gets angry. She gives a bigger punishment.
(Ender)

Violence

¢ |f the teacher does not know she goes crazy, besides she will hold their arm and do this, and she will hit,
like this. (She demonstrates.) (Sevda)

* Sometimes she slaps; sometimes she shakes. She does it to the ones that make her angry and that talk
she does not punish us a lot, only sometimes. (Sinan)

* We had a student in our old class; he is now in 4/x they changed his class, she would always shout at him.
Then she gets angry and shouts. She hits with her hand but, not fast. (Toprak)

* The teacher gets angry a lot. When there is a teacher’s meeting Hasan goes to the teacher’s meeting. The
teacher comes to the class, gets angry and hits him on his cheeks. (Esin)

* When chewing gum in class she says throws it in the bin but will still go and sit. She gets angry, she
sometimes puts it under the desk, she still chews, then the teacher comes and hits 2-3 times.(Kemal)

* For example the guidance counselor comes the teacher says a thousand times not to go without
permission, but the others still go. The teacher gets angry at it and hits them. (Sultan)

* When we are naughty she hits us with her hand. She sometimes hits our face, and arm. (Emel)
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Teacher Warnings

Anger
* The teacher gets angry. (Leyla)
¢ The teacher gets angry. (Unzile)

Punishment

* The Roma ruin it. The teacher says do not talk but, they still keep on talking, he/she does something like
that they talk and the teachers patience boils, she does not talk with them. It takes long, 5-6 days. We do
not also talk. (Demet)

* Students get punished. (Eda)

* When there is loud talk in the class, the teacher gets a headache she says shut up to everyone but the
others talk even louder. The teacher sends them out of class and they do not attend the lesson. Everything
gets mixed up in class like this. She sends them out of class, makes them wait on one foot then no one

ﬁ speaks with them the whole lesson. (Sultan)
g * She shouts and punishes us. She says you are not allowed outside at break. Sometimes we stand on one
‘o0 foot. (Zeynep)
;_54 * The teacher gets angry with them. Teacher you know our cabinet, they are to turn their backs at the
s corner of the cabinet looking at the blackboard and we do not talk with him/her. He/she has to stay on one
foot until the bell rings. (Duru)
* The teacher shouts. Staying at the blackboard by putting your foot up. (Cemal)
* Turning your back to the blackboard. He/she waits until the bell rings. (Ayse)
Violence
* Teacher we talk, some fight. That’s why she beats them. She hits them slowly with a stick. (Riza)
* Sometimes she slaps and sometimes she shakes them.
She does it to the students who make her angry and that talk. She does not give us a lot of punishment only
sometimes. (Sinan)
* Teacher we talk, some fight. That’s why she beats them. She hits them slowly with a stick it writes
Haydar on it. (Riza)
Punishment
§ * The teacher keeps us standing at the blackboard. (Kadir)
2 | violence
‘Cén S | * She shouts a bit and everyone listens to her, like that. When she gets very angry she goes and beats
§ g someone. She does not slap but hit slowly on the head. (Yusuf)
% * She gets very angry. Let’s say she calls the naughty student, with anger and pushes them. (Kadir)
2 * Hasan does not study. He goes to the teacher in the teacher’s room and calls the teacher. She hits him
not punish, she hits and says go to your place. She slaps and shakes them. (Sinan)
Anger
EU * The teacher gets angry. (Leyla)
'é Punishment
ED * She makes them stand in front of the bin with back turned to the class. Not going to the sports lesson is
"é also possible. (Sevda)
g Violence
* Inour class there is Hiseyin he walks around in class the teacher calls him and hits his arm. (Nazh)
i Punishment
B * The teacher gets angry. If you do that | will punish you. Going in front of the blackboard and standing on
® one foot is a punishment. She makes them pick rubbish in the sports lesson, in class and outside. They keep
% picking until they are quiet. (Esra)
::ZS * The teacher just gets angry a bit. We promise saying we will not do it again. Your friends will not talk with
2 you for a whole day; there is that punishment. They also stay next to the rubbish; they do not look at
’é anyone and stay at the blackboard on one foot. (Glven)
o * She makes them stand in front of the bin with back turned to the class. Not going to the sports lesson is
% also possible. (Sevda)
-
v 5 Punishment
g ﬁ * The teacher gets angry when we are there they send letters, they talk, throw it to each other and the
2 °, | teacher once saw this. Riza and Kemal were playing. They threw it to each other and the teacher saw, she
,téo ﬁ’ hit and punished them. They stood on one foot for one lesson. (Zeynep)
g £ | Violence
v 3 | * She hit them. (Zeynep)
Anger
o g * The teacher will get angry. (Hasan)
'_g 5 Violence
5 € | * Theydo not do homework so they go to the blackboard. The teacher asks them “Why didn’t you do it?”
Z 2| some say the electricity went, and say | forgot. The teacher gets angry, and hits her hands. We have a stick

in the classroom Haydar (a stick) will beat. It stays with Yusuf, when the teacher asks for it he gives it. (Esra)
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Teacher Warnings

Throwing rubbish on the floor and under desks

Anger
* The teacher gets angry a lot. (Leyla)
* She gets angry but does not do anything. (Esin)

Punishment

* The teacher shouts. Staying at the blackboard with one foot up. (Cemal)

* She shouts and gives us a punishment. She says you are not allowed out of the classroom. Sometimes for
one break we stay on one foot. (Zeynep)

* The teacher sends them out of classroom and they do not attend the lesson. Everything gets mixed up in
classroom like this. She sends them out of classroom, makes them wait on one foot then no one speaks
with them the whole lesson. (Sultan)

* When rubbish is thrown on the floor she does not hit but shouts they stand in front of the blackboard.
(Dudu)

* She gets angry. She says, “Why didn’t you organize under your desk”. She sometimes makes us wait on
one foot. She shouts and hits. (Sinan)

Violence
* She gets angry. She says, “Why didn’t you organize under your desk”. She sometimes makes us wait on
one foot. She shouts and hits. (Sinan)

Anger
c * The teacher gets angry. (Huseyin)
g Punishment
ﬁ * The teacher gives punishments. (Cezmi)
E * When you go on the desks; not talking with her/him for a while so she/he does not do that she gives
@ permission. (Leyla)
E * We play tag with the desks, when we drop a desk we get the biggest punishment. We stand on one foot
& and the teacher hits us. (Zeynep)
.?_:: Violence
g * We play tag with the desks, when we drop a desk we get the biggest punishment. We stand on one foot
and the teacher hits us. (Zeynep)
Warning
g * Teacher | did not get punished so | do not really know. The teacher shouts and sends them out of
_E g classroom; she talks with them that way that is all | saw. (Fatma)
& g Punishment
g © | * Onlythe teacher gets a bit angry. We promise not to do it again.
Q%C © | Your friends are not going to talk with you for a day is a punishment. He/she is not allowed to look at

anyone in classroom, and stays at the blackboard (Gliven)

the bell

Punishment

* Some go outside of classroom into the corridors they walk around before the teacher comes. Some go to
the toilet just before the teacher is about to come. The teacher gets angry and does not allow them outside
for sports.

Because they make the teacher angry in the arts lesson, she makes us do maths or sometimes write long
texts like stories. (Kadir)

Complaint [Being outside after

Anger
* Go sit at your seat, go away from me, go | am sick of your complaints. (Mehmet)

Violence
* She hits when you complain a lot, when you fight she hits you on the cheek. (Eda)

Violence and harming others

Hitting a friend

Anger
* She gets angry and says do not do it again. (Hasan)
* The teacher gets very angry. (Esin)

Threats

* For example you know Hasan and Mehmet are fighting, the teacher gets angry then Hasan goes to the
teachers room and cries he always calls the teacher. She gets angry at Mehmet, and she says to Hasan “if
you come again | will punish you” she gets very angry. (Cengiz)

Punishment

* We get punished. (Sevda)

* You can go to the principal. (Ender)

* He came from behind and pushed. Yusuf came and pushed me so he is punished now, for example we
are not talking with him. If he wants to talk we do not. (Hatice)

* When one of our friends hit another friend she acts like he/she is not there in classroom and we do not
talk for one lesson. (Hiseyin)

* Waiting with back turned to the blackboard until bell has rung. (Ayse)

* When we break our friends pencil we get punished. (Sevda)
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Teacher Warnings

Violence

* For example someone can hit another and bleed so the teacher gets angry. (Ender)

* She calls he/she pushes them and gets angry. She sometimes slaps. (Kadir)

* The teacher hits with her hand. (Zeynep)

* The teacher gets angry and hits. (Dudu)

* The teacher gets angry. There is a kid Hasan, Cengiz dropped his pencil, Cengiz gave it to him, Hasan hit
him on his arm and the teacher slapped him. (Glven)

* Teachers hit. (Cemal)

Anger

* The teacher gets very angry. They (meaning the Roma students) cry when she gets angry. They never... At
one time Sevda, Nehir had a fight, the teacher did not hit them but got angry. She said our teacher “Do not
do this again, you are still small”. (Leyla)

* She gets angry a lot. (Kemal)

Punishment
* The teacher seldom sends them to the principal and calls their mother- father. (Leyla)
* They get sent to the principal, and if the principal does not give them a punishment they get suspended

=T
é from school. (Ender)
2 * |f we fight we get a lot of punishments. We stand sometimes we do not go out of classroom until the
afternoon; we go out in the evening break. (Riza)
Violence
* |If you complain a lot and fight she hits. She hits the cheek.(Eda)
* The teacher will get angry at them and hit. (Duru)
* Teacher we talk, some fight. That’s why she beats them. She hits them slowly with a stick (it writes
Haydar on it). (Riza)
* The teacher will hit. (Cemal)
Anger
* Teacher | did not get punished so | do not really know. The teacher shouts and sends them out of
classroom; she talks with them that way that is all | saw. (Fatma)
* If you do not respect the teacher, for example Hasan always swears to his friends, and the teacher never
o condones him. (Sultan)
5 Punishment
§ * For example, Hasan becomes too much. Hamdi comes and hits Hasan. Hasan swears at Hamdi. The
< teacher says do not talk with him, until he quiets down. (Esra)
* She gets angry and punishes. (Cemal)
Violence
* The teacher gets very angry and hits the ones swearing. (Esin)
° Punishment
< * The teacher gets angry at them. Teacher you know our cabinet, they are to turn their backs at the corner
,E‘ ‘g’ g of the cabinet looking at the blackboard and we do not talk with him/her. He/she has to stay on one foot
3 e 2 | until the bell rings. (Duru)
& % 2 | ¢ The teacher will get angry. Standing faced the blackboard with back turned. Not talking with the
S punished one, and not talking with your friend. (Hatice)

(Appendix E, Table 12 in Turkish)

In the interview conducted with the teacher she explained that she got angry when

they fought and teased each other, so she gave different types of punishments:

When they fight | get very angry, if they give damage | show a reaction
besides the discussion, if they lie | get angry with them more. | get angry,
and show a reaction... actually as a punishment stand on one foot is a
reaction | show. | call their family, mother for example to talk to; some of
them get very scared thinking | am going to say something negative, this
way. For example | get very angry at teasing. | say it but sometimes, how can
| say so that very one gets hurt | put them at the front of the blackboard and
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let everyone laugh at him/her. Some of them really do not understand from
don’t do it, when it happens that way, they understand that they are in a
bad situation. | do that and | noticed it worked sometimes, not every
student can get over this | mean this can be done to all students. But, some
are more careful in their attitude and movements. (Appendix F14)
In the interviews conducted with the students when talking about punishment they
frequently mentioned their previous teacher and his bat, which they called
“Haydar”, as well. They stated that from grade 1 until grade 3 their teacher used to
hit them with this bat as a punishment. There were students that stated that from

time to time the teacher now used it, but they stated that it was used mostly by

their previous teacher.

Behaviour Appreciated by the Teacher in the Classroom

The Teacher's Use of Emoticons of Confirmation

Classroom Observations

The teacher: “Well done Mehmet.” (2 times)
“Did you do it yourself Mehmet?”

“Did he do it himself?”

(She asks Yusuf sitting next to him) 1

In this section, the findings in regards to the teacher's use of emoticons of
confirmation during class observation are presented.
The behaviours in which the teacher used affirmative, appreciative remarks are
listed according to their frequency.

* The student’s reading aloud to the class the correct answer she/he has

written. (6 times)

18 Ogretmen: “Aferin Mehmet.” (2 kez)
“Kendin mi yaptin Mehmet?”
“Kendi mi yapti?” (Yaninda oturan Yusuf’a soruyor.)
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* The student’s stating the correct answer for a question. (3 times)
* The student’s helping the teacher to use the data-show and computer. (3
times)
* The student’s writing a math problem on the blackboard. (2 times)
* The student’s reading a few sentences from a text he/she has written to the
class. (2 times)
* The student’s reading aloud a text to the class. (once)
* The student’s explaining the text being read in class. (once)
* The student’s completing an activity from the workbook. (once)
It was observed that the teacher did not give individual feedback to students, but as
a group. The students who raise their hand to answer a question the teacher says;
“Okay well done” when the students were whispering, she said “well done, we talk
by whispering”.

When Table 13 is analyzed it can be seen that during the whole observation
the teacher expressed approval/appreciation 21 times. The teacher used this kind
of expression mostly when students answered the questions correctly (18 times).

The teacher warned the students 66 times, whereas she expressed
approval/appreciation 21 times. This situation can be reviewed that in this class
emphasize mostly the students’ negative behaviors and the teacher notices this
more. The teacher’s feedback regarding what each student was given, for what

behavior and what expressions were used are seen in Table 13.
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Table 13. According to the Observation the Behavior the Teacher

Approved/Appreciated
Student Behavior Expression the Teacher Used
Yusuf The student reading aloud the correct answer she/he has written Nice.
to the class
Yusuf The student reading aloud the correct answer she/he has written Very nice.
to the class
Yusuf The student reading a few sentences from a text he/she has Very nice.
written to the class
Yusuf The student reading aloud a text to the class Yes, nice
Yusuf Showing a fraction on a number line on the blackboard. Well done Yusuf
Sultan The student reading aloud the correct answer she/he has written Well done Sultan
to the class
Sultan The student reading aloud the correct answer she/he has written Nice.
to the class
Sultan Finding an answer to a question Well done Sultan
Sultan Answering a question. Well done Sultan.
Cezmi Fixing the sound problem Thank you. God bless you!
Cezmi Closing the data-show Yes, sweety.
Onder Answering the question correctly Well done Onder.
Onder Closing the data-show Well done.
Unzile The student reading a few sentences from a text he/she has Unzile wrote it very nicely, listen to
written to the class Unzile.
Unzile The student completing an activity from the workbook Unzile well done, very nicely.
Mehmet Showing a fraction on a number line in a notebook Well done Mehmet. (2 times) Did
you do it yourself Mehmet? Did he
do it himself? (she asks Yusuf sitting
next to him)
Mehmet Preparing invitations Mehmet’s one is very nice
Ayse The student explaining the text being read in class. Very nice, well done.
Ender Writing a division question with a remainder Well done Ender.
Esin The student reading aloud the correct answer she/he has written Well done
to the class
Eda The student reading aloud the correct answer she/he has written Yes.

to the class

(Appendix E, Table 13 in Turkish)

When the table is analyzed it can be seen that the teacher had expressed

approval/appreciation to 10 students. Characteristics of the students in the first

three on the list quoted below:

The first student on the list is Yusuf (5 times). In the class observation, it was

observed that the teacher always gave Yusuf positive feedback. When the teacher

made the students write the answers to questions she would mainly make them
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write Yusuf’s sentences. When the answer was long Yusuf would write it on the
blackboard and the students wrote it in their notebooks or workbooks. In the
interviews conducted with the students it was emphasized that Yusuf was an
achiever and that best example in the classroom, at the same time he is class
president. The teacher sometimes asks Yusuf to help others (for example; Hasan)
that are behind in an activity.

According to the table the second most approved/appreciated expressions
stated by the teacher were to a student named Sultan (4 times). Sultan during the
whole observation did not get a warning from the teacher. Sultan was one of the
academically achieved students. She expresses herself with very nice sentences,
her diction was nice and her writing was nice. When there was something the
students had to write in their notebooks from the blackboard, Sultan was a student
given the duty to write.

Cezmi who was third place in the table, was one of the academically
achieved students. He warned his friends loudly when the teacher was in classroom,
sometimes reminded the teacher about homework she was going to give, when
they do a different lesson apart from the lesson timetable or if the teacher started
an activity he did not like he would mumble, complain. When in classroom the
teacher had problems with the usage of the computer and data-show, he would
help the teacher technically.

* Only one of the students, who had difficultly following the activities, did
not participate and was seen academically a failure, as seen in Table 13 (that

student was Mehmet). Mehmet sat next to the teacher’s table with Yusuf and
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during the observations, only once was he seen changing seats in the same row.
The event below is important in terms of questioning the teacher’s behavior and
the message given to the students.

When Mehmet showed a fraction on a number line, the teacher from her teacher’s
desk leaned and looked at Mehmet’s notebook, and got shocked. Firstly she says
“well done Mehmet” two times then she asked “Did you do it yourself Mehmet?”
Mehmet nodded his head as in yes, but the teacher was not convinced, and she
asked Yusuf sitting next to him; “Did he do it himself?”

In this situation the teacher was surprised at Mehmet for answering the
question right, then her asking whether he did it himself, and her trying to confirm
it by asking Yusuf; can be interpreted as Mehmet doing that question correctly,
shows that he gave a higher performance than what the teacher was expecting.
This situation recalls how decisive the teacher’s expectation can be on the student’s
performance in literature, Rosental and Jacobson’s study called Pygmalion effect
regarding In the teacher’s perspective, a student who is labeled as a “failure”, and
who accomplishes a difficult question, the teacher being shocked gives clues about
the teacher’s expectations for the student. Moreover, in this situation the teacher
was just not in shock even though the student (Mehmet) said he did it she still
wanted confirmation from a student (Yusuf). The teacher shows that she did not
expect Mehmet to answer correctly and gave the message that she was not sure if
Mehmet was telling the truth, she indicated that she trusted Yusuf. The other
students in the classroom witnessed this situation, as well. One of the most

important factors that place every student in the other student’s eye is the way the

150



relationship is built between the teacher and student. Accordingly, the teacher does
not just give the message to two students; she gives it to the whole classroom as an
authority figure. In the interviews the statements the students used for Yusuf,
some examples of them are given below:

“Yusuf is very powerful. Because no one is going to hit him, Yusuf hits but the
teacher does not say anything. He raises his hand in every lesson. He raises his hand
every day. He tries to learn, everyone tries to learn, and he wants to learn more.”
(Demet)

“Yusuf gets the most stars because he always does his homework.” (Nazh)

“There is Yusuf. Yusuf stays quiet, he does his homework, he gains a star, he has the
most stars, and the teacher is going to take him to eat lahmacun.” (Ender)

“For example when we play, we play here at the desks, when the teachers are not
here. Yusuf says play there and we play there, he says do not play there. We sit
down, and look to see that they have gotten up and are playing. Then we play too.”
(Zeynep)

“Teacher, he is very successful in his lesson, that’s why. He likes to answer
guestions, teacher. He studies and he succeeds. The teacher...” (Duru)

“She sometimes sees what Yusuf is doing, and sometimes she does not. She says
you are a smart student, you are not to do this.” (Duru)

“Yusuf has the most stars.” (Hatice)

“Yusuf always gives stars.” (Hasan)

“Yusuf has the most stars, because he studies his lessons, regularly.” (ipek)

“Yusuf has the most stars.” (Cemal)
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“Yusuf is talented and powerful, in every lesson. He has the most stars. Because no
one is going to hit him, Yusuf hits but the teacher does not say anything. He raises
his hand in every lesson. He raises his hand every day. He tries to learn, everyone
tries to learn, and he wants to learn more.) (Demet)

Esin who has her name on the list, due to physiological reasons (tongue
shape) she had a speaking problem. Even though what she said was not completely
understood she would get permission to speak, and even go to the blackboard in
music lessons and sing. The teacher was very interested in Esin, even though it took
time for her to express herself, the teacher would listen carefully. This situation
could be seen as the teacher’s positive attitude towards Esin, who always wants
permission to speak despite her speaking problem.

In schools where students come from the low social- economic classroom
taking into consideration that in the primary school period for most of the lessons
only a class teacher attends, unless there is a teacher change students finish
primary school with one teacher. Taking into consideration that the class teacher’s
expectation has an effect on the relationship with the students, and it is possible for
the students to be exposed to the same behavior in their primary school life.

When the table above is analyzed it can be seen that none of the 9 Roma
students name was listed in the table, whereas in The Teacher Warning section the
first three students that were warned by the teacher were Roma, and they made up
7 of the 20 students. Jackson (1966) stated, “As a matter of fact, the relationship of
the hidden curriculum to student difficulties is even more striking than is its

relationship to student success” (p. 356).
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Student Interviews

In the interviews the student gave these examples for behavior the teacher
approved/appreciated: doing homework, being diligent, staying quiet, staying well-
behaved, not speaking without raising hand, listening to the teacher, not throwing
rubbish on the floor, emptying the bin in classroom when full, keeping the school
clean, and airing out the classroom.

What the students stated about approved/appreciated behavior is shown in
Table 14. It was stated that the students were most appreciated for doing homework.
The distribution of classroom rules and teacher warnings had not changed here too. It
is stated that the lesson process and the classroom process behaviors were the most

appreciated behaviors by the teacher.
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Table 14. According to the Students the Most Approved/Appreciated Behavior by the
Teacher.
Doing homework Kadir, Leyla, Hatice, Eda, Nazh, Cezmi, Huseyir
Cengiz, Cemal, Toprak, Dudu
Solving problems at the blackboard Kadir, Duru, Giiven, Kemal, Unzile, Duru
E Answering questions Nehir, Mehmet
3 Participating in class Sevda
E Studying the lessons Esra
Doing homework Esra
If you complete the lesson nicely Sinan
When we study a lot she gets proud of us Unzile
Bringing the activity material the teacher wanted Eda

Staying quiet

Duru, Demet, Sevda, Ender, Cemal, Sultan

Speaking by raising hand

Esra, Eda, Emel, Gliven

£

S

a

z ) Staying calm Demet

E g Listening to the teacher Esra

2 ‘g Not interrupt when teacher is talking Emel

:;; 2 Staying quiet when the teacher goes outside to talk with someong Sinan

2 When you find money taking it to the principal Cezmi

é Obeying the rules Emel

Being smart; thinking before doing something Given

£ w Not throwing rubbish on the floor Demet
g g Emptying the classroom bin when full Yusuf
89 Keeping the school clean Sinan
[Sh Airing the classroom Sinan

k5 Not fighting Cemal

g Not hitting someone Cemal

- Doing good for friends Kadir, Leyla, Hatice, Hlseyin, Fatma, Cengiz,

.:C% Ayse

- Be respectful Duru

Being honest, being good Toprak

(Appendix E, Table 14 in Turkish)

In the interviews some of the students said that when they stayed quiet, and didn't

make any noise, when they prepared a present or card, and studied hard, the teacher

would be happy and proud. Below are examples of student statements:

“When we do not talk in the lesson for 2-3 days the teacher immediately becomes

happy, we are not speaking these days, that’s why she is happy.”

“When we study a lot, she feels proud of us.”

“When the teacher goes to talk outside with someone, we do not talk she gets

happy.”
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“I say be quiet in class to my friends so the teacher would like us.”
“The teacher congratulates, being trustworthy, being proper, talking properly.”

In the interviews most of the students stated that; when there is no desk to
sit saying to sit next to you, at recess sharing your lunch with someone who does
not have money, etc. were behaviors the teacher approved.

Cengiz: “For example when our friend has no money, the others give food then they
get a star. Both of them go and say it together. She gives a star to the student giving
money or lunch.”

The teacher giving a star to the student giving food to their friend is thought to
motivate them to share, but this behavior can be discussed ways with its lots of
perspectives. A student after sharing their lunch, going to the teacher with the
student they shared lunch with explaining it and for the student to earn a star for
this may lead to confusion as to what the behavior is serving. For the existence of
sharing and cooperation culture among students and in order for it to spread the
effort of the teacher is considerable. The sharing among the students and
cooperation turning into a concrete star is proper for today’s world of
standardization in every area.

According to the students, the behavior the teacher gave a prize and prize method

is shown in Table 15.
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Table 15. The Behavior the Teacher Gave a Prize

Prize

Behavior

Cutting out a star from carton and
giving

When we do our homework (Kadir, Leyla, Hatice, Eda, Nazl, Cezmi, Hiseyin,

Cengiz, Cemal, Toprak, Dudu)

When we do favors for our friends. (For example our friend has no place to sit,

we ask them to sit next to us. For example when our friend has no we give food)

(Kadir, Leyla, Hatice, Huseyin, Fatma, Cengiz, Ayse)

Students who were quiet. (Duru, Demet, Sevda, Ender, Cemal, Sultan)
Answering a question at the blackboard. (Kadir, Duru, Giiven, Kemal)
To students answering questions. (Nehir, Mehmet)

When teaching material wanted by the teacher is brought to school Eda
Participating in class Sevda

Obeying the rules Emel

Giving food (ice-cream, halley,
chocolate, lolly, cake)

Going to the blackboard and answering a question (Unzile, Duru)
Being quiet (Ender, Duru)

Obeying rules (Emel)

Studying the lessons (Esra)

Listening to the teacher (Esra)

Being respectful (Duru)

Letting them go outside for sports

Keeping the school clean (Sinan)

Airing out the classroom (Sinan)

Being quiet (Huseyin)

Being respectful to older people (Esin)
Not throwing rubbish on the floor (Esin)
Doing everything the teacher says (Esin)
The classroom smelling nice (Esin)

Giving a book as a prize

Obeying the rules (when naughty students fix themselves) (Sevda)

(Appendix E, Table 15 in Turkish)

There were some students who stated that they earned the most stars when they

did their homework, acted nice to their friends, and when they were quiet. Food,

being allowed outside for sports, and a book were stated by one student as

presents. It was very interesting that 3 of the students stated going outside for

sports as a prize.
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Summary of the Findings

How the hidden curriculum works tried to be described with the help of classroom
rules and the routine activities that characterize the daily life within the classroom

in accordance with the findings gathered.

Routine Practices that Characterize Daily Classroom Experience

* Inthe classroom there was no connection made to the students’ outside life.

* The teacher noticed some students’ absences and asked for the reason; she did
not ask other students. Especially the Roma’s absences were perceived to be seen
as a normal situation for the teacher and students.

* Students were not given the chance to decide for themselves and given
responsibility. Even the teacher decided on whether the students were to wear
their coats or not.

* Inthelessons only tutoring and question-answer method techniques were
used. There was no method or technique used for the students to work together.

* The lessons were given through course books and workbooks. The majority of
the lesson passed with the students filling out the blanks with the answers in the
course books.

*  Mostly questions related to obtain information were asked; it was seldom that
they were asked questions related to comment.

* The teacher tried to make the students follow the lesson by giving short

imperative directives.
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* The teacher expected the students to answer the questions or do the activities
when she wanted them to, the teacher warned students who continued on to a
new question or activity without the teacher saying so.

* The blackboard was used seldom by the teacher, the writing that needed to be
written in their notebooks was written by a student with that duty.

* The same students were given duties by the teacher; the students who wanted
a duty were rejected without any explanation.

* The teacher would ask questions to the students as a following the lesson.

* The teacher decided whether or not the students could go outside for the
sports lesson. Sometimes she would use this as a threat and punishment method.

* The students sit back to back in rows facing the blackboard.

* The Roma students sat in the same row and sat with Roma students.

* The exams were given more importance to than the lessons.

* The teacher gave feedback in terms of academic expectations.

According to the framework of the findings, the students were in a passive
situation in everyday routines in the classroom, the students were sentenced to
activities given in a framework set by the teacher. The family’s socio-economic
features and ethnic origin affected the students’ attending the school and the
teaching/learning activities in class. The presentation of lesson context, the
classroom management approach, and the demanding language shows similarity to
Bowles and Gintis, Keddie (1971) and Anyon’s (1980) studies on the presentation of
the lessons given to children that came from families with low socio-economic

status.
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Classroom Rules

* Classroom rules were made by the teacher.

*  Four of the classroom rules the teacher stated were related to classroom
organization. When the teacher decided on the classroom rules, the school’s socio-
cultural environment and different ethnic groups in classroom were effective.

* Ninety-one of the rules stated by the students were about the regulation of
classroom management, 25 ethics rules and 8 on security were seen. The classroom
rules stated were more for in terms of their organization function.

* The teacher saw the students’ families and her receiving the classroom new as
a factor in the settling of the rules.

* It was noticed that the students had a perception that the rules were derived
from unwanted behavior according to teacher.

* The classroom rules that were stated by students were made with negative
suffixes, and they describe what they were not to do.

*  The first rule the teacher said shows similarity with the rule the students had
stated the most.

* The main rule the classroom agreed on, “not throwing rubbish on the floor”,
was stated by 4 out of 8 the Roma students.

* The students that were stated by the students as not having obeyed the rules
10 out of 17 stated were Roma. The students in which their names were given the

most 8 out of 9 students were Roma.
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* Among the students who were said not to be obeying the rules, all of the Roma
students in classroom were included. There were even two students who gave a
name of a Roma student who had left school for not obeying the rules.

Within the framework of the findings above; it was concluded that the
determination of classroom rules and being put into practice indicated the teacher’s
anti-democratically approach. It reached to the conclusion that the students from

different ethnic origins were in a more disadvantage situation.

Behavior Not Approved by the Teacher in the Classroom

* The teacher warned the students the most (61 times) for the regulation of
function in classroom. Student behavior concerning ethnics and security was given
less importance to and was warned the least by the teacher. This result shows
parallelism with the classroom rules that overlapped the distribution of classroom
rules. (Table 7)

* The teacher mostly warned the students negatively. Positive teacher warnings
5 times, negative teacher warnings 85 times were detected. (Table 8 - Table 9)

*  Out of 20 students that got warned 7 were Roma students. The first three
students who got the most warnings were Roma students. The student with the
least warning was the class president. (Table 10)

* Some of the Roma students thought that the teacher discriminate against to

the Roma students.

160



* The teacher used a method to hinder it instead of using a method to change
the student’s unwanted behavior. In order not to appear violent to her students,
the “police” was used as a threat.

* According to the students the teacher mostly warned the students for
classroom management purposes. This distribution shows similarity with the
classroom rules the students stated. The students stated behavior the teacher did
not accepted as rules.

* The classroom rules, the observed teacher warnings and according to the
students the behaviors the teacher do not accept among themselves as a result of
categorization the distribution appeared shows similarity.

* According to the students the teacher used methods such as; getting angry,
threatening, punishing, showing violence and insulting when unwanted behavior
occurred.

Within the framework of the findings above; the teacher gave more
importance to giving the lesson rather than the students’ progression, and that the
students rule perception was shaped based on the teacher’s unwanted behavior.
The teacher’s expectation effect (Pygmalion effect) was detected that had an effect
on the students’ behavior. The teacher’s attitudes and behaviors towards the

students deepened the conflict among students and conflicts much more.

Behavior Approved/Appreciated by the Teacher in the Classroom

* Inthe classroom 66 teacher warnings and 21 statements showing

approval/appreciation were detected. In this classroom the negative behaviors
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were emphasized and noticed more by the teacher. The teacher mostly gave
statements of appreciation when the students found the right answers. Finding the
right answer was more important than how they said it.
*  While the teacher sometimes gave positive feedback to the students when they
answered correctly, she did not give feedback to others.
* The teacher mostly gave positive feedback to the same students. Among the
students the teacher approved/appreciated were not the Roma.
* The teacher had academic expectations for each student and these expectations
affected the relationship between the student and the teacher.

Rosenthal and Jacobson’s (1968), and Keddie’s study supports this result.
When taken into consideration the expectations that affect the teacher-student
relationship it can be said that more likely the student will be exposed to the same

behavior during their primary school life by the teacher.
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CHAPTER V

CONCLUSION

This study examines the hidden curriculum in a classroom through the routine
practices and classroom rules that characterize the daily life in a fourth-grade public
primary school classroom. Qualitative data collected through participant
observation and interview presented significant documentation about the
operation of a hidden curriculum in a classroom. Instead of making a broader
generalization, this study focused on the daily micro level analysis of a classroom
reality and the operational mechanisms of a hidden curriculum. The results of the
study provided an insight about to the reproduction and revival of social
inequalities within the class through a hidden curriculum. It enabled researcher to
think about the inequalities at macro level while analyzing the conditions at micro
level. Moreover, the findings of this study revealed the critical role of the teacher in
this reproduction process.

In contrast to the widely used public discourse claiming that schools raise
awareness about democratic citizenship findings of this study revealed that the
classroom that was observed was far away from this ideal. The teacher made all of
the decisions on behalf of the students and students were expected to obey to
these decisions. The teacher was the only one, who determined which task should
be given to whom, when the students should wear and take off their coats, when
they should go to the restroom, which courses they should study apart from the

class program, whether they should attend the physical education class and
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whether they should go on a break or not. The students faced certain sanctions and
penalties in case they failed to obey.

The teacher did not only determine the rules but also which words the
students should use while writing the answers to the questions in the workbook,
how they should fill in the blanks and which pictures they should draw. Described as
the banking education model by Freire (1970), the teacher in this study was the
subject, whereas her students were the objects. The teacher, which represented
the ultimate authority in the classroom, was dominant. The students, on the other
hand, were passive; they were the ones who obeyed. The contents of the lectures
were conveyed in a manner that was compatible with the students’ passive
positions. The future of the students was envisaged to hold working class jobs. The
classroom atmosphere was far from allowing the students to make decisions on
their own and to discover their uniqueness and creativity. The results about the
teacher’s characteristics and attitudes in relations to prior research that covered in
the literature review of present study findings, it is clear that the observed teacher’s
behaviors and classroom practices constituted a typical example of how the
teachers helped to reproduce the socio-cultural inequalities among students from
lower economic classes (Keddie, 1971; Bowles & Gintis, 1976; Anyon, 1980; Oakes,
1985).

Another finding of the study indicated that Roma children were apparently
discriminated by the assistant principal, class teacher and their friends in the school
where most of the students come from families that belong to lower socio-

economic classes. Both the classroom observations as well as the interviews
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conducted with the assistant principal, the class teacher and the students
demonstrated that the Roma students were marginalized and discriminated against
due to stereotypes about Roma people. In the same manner, it was observed that
Roma students were described by non-Roma students as the “others” in the same
classroom. It was found that the expressions used by the class teacher included an
“us” vs. “them” distinction. Roma students were keenly aware of that exclusion
based on the ethnicity and they believed that the teacher was favoring “the
others”. As a result of exclusion and discrimination in this classroom the social
stereotypes and attitudes about Roma people were consolidated. This study found
that Roma students received the highest number of warnings and their names were
not mentioned among those students whom the teacher praised and appreciated.
Another striking conclusion of the study was that the teacher had very low
academic expectations from Roma students. For instance, when these students
mispronounced words or used them in the wrong places, it was observed that the
teacher failed to intervene and correct. This attitude of the teacher was also
consistent with the previous literature. As discussed by Apple (1995) “the low
success levels of minority students, poor children, and other groups may be
tolerated and they are less significant for the economy in comparison to the
generation of knowledge.” Furthermore, this finding overlaps with the conclusion
reached by Rubovits and Maehr (1973). They also found that the teachers had low
academic expectations from low socioeconomic status (SES) African-American

students.
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In the present study Roma students were aware of the discrimination that
they were facing on a daily basis. Two of the 11 Roma students in the classroom did
not attend classes at all, while the rest of Roma students who continued coming to
school were frequently absent. Most of these students felt disengaged from the
classroom. They felt like they did not belong to he class, where they were alienated,
their cultures disregarded, where they failed to connect and were imprisoned in
their own group. Those students who continued the classes were observed as the
students who could attain a certain unexpected empowerment in the classroom
and the classroom turn into an area of struggle. Two female Roma students were an
example of this situation, Nehir and Sevda. Both of them were older than the other
children and they were also physically more developed. This allowed them to gain
power over other students. It was observed that these students also developed
certain resistance mechanisms against the teacher. Nehir showed leadership
qualities among the Roma students, and it was observed that she organized fights
after school to beat up those students in the classroom who made fun of them
because they were Roma. She proudly declared that everyone was afraid of the
Roma in the classroom even the most hardworking student, Yusuf. It was not a
coincidence that these two Roma students that had the least number of absences in
the classroom when compared to the other Roma students. As they were older and
more developed physically, they had superiority over the other students based on
physical power and this way they had a way of attachment to the classroom. They

were able to challenge the boys and even suppress them. These two female
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students also shook the behavioral patterns in the classroom related to mainstream
gender roles.

Another finding of this research is related to the reproduction of gender
roles. While the teacher was assigning tasks to the students, those tasks such as
distributing the school milk or A4 papers to the class, turning the data-show on and
off, bringing room fragrance from the principal’s office are assigned to male
students. On the other hand, emptying the classroom trashcan was assigned to
female students.

It was concluded that the hidden curriculum in this classroom caused the
reproduction of the inequalities based on social class, ethnic identity, and gender in
the same way the society reproduce them at the macro level Instead of bringing out
the child’s potential and supporting their critical thinking and autonomy
development, the hidden curriculum prioritized the continuation of the classroom
processes and the already existing power hierarchies. It was mostly focused on
negative behaviors of the students rather than on positive attitudes. It kept the
children under control, did not allow them to take initiatives and expected
unconditional obedience. It marginalized and excluded the cultures other than the
dominant culture of the society. It took the gender roles for granted, while
assigning tasks to students.

To conclude, what is needed is first of all to realize the mechanisms that
serve this kind of reproduction at schools and to determine the conscious and
unconscious contribution of the teacher to the hidden curriculum dynamics and

processes. Classrooms can be saved from being those spaces where social

167



inequalities are reproduced. Education can be transformed into a liberating practice
instead of playing the role of the ideological state device that serves the interests of
the dominant groups in the society and reproduce inequalities. Morever the hidden

curriculum can serve a liberating education practices.

Limitation of the Study

The participants were limited to the class teacher, 30 students and the assistant
principal in a public elementary school in the 2012-2013 school year. Only a fourth-
grade classroom was for the study. Therefore, the results of this study were limited
only to data collected from the participants as stated above. Although the results of
the study cannot be generalized directly to all primary schools all over Turkey, the
results can provide us with insights and different perspectives from this specific
sample.

Another limitation of the study is that it included the lessons, which were
directly observed by the researcher. The observations were performed during a
total of 50 course hours in 2.5 months on the days which were appropriate for
researcher’s agenda. The expansion of the observations into a wider time period
would have allowed richer and deeper data related to different time points of
educational year.

In this study, interviews were conducted with students. One of the
limitations of this study was the short and one-sentence answer of the students to
some of questions, students’ speech by using irregular sentence patterns, and their

difficulties in expressing themselves.
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Suggestions for Further Research

Further research should compare and contrast the hidden curricula process in two
different classroom settings. The first class could be a democratic classroom where
students are able to participate decision making processes and second one could be
antidemocratic classroom where students are expected to be passive recipients of
the ready made information and to comply with the class teacher’s directives
without questioning. The two different classroom atmospheres would provide
deeper data to understand the process and the outcome of hidden curriculum.
Furthermore, observations conducted in different courses taught by subject
teachers (i.e., music, physical education, arts) would allow us to understand the role
of teacher in the hidden curriculum application process.

More research should examine punishment methods in schools and
classrooms as a function of the hidden curriculum, and the relation between micro
level and macro level punishment policies. Finally, future research should examine
the power hierarchies among students through the critical analysis of a hidden

curriculum.
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APPENDICES

A: A Student’s Drawing

Researcher in a Student’s Eyes (Researcher’s Left Wrist is in a Plaster Cast)
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B: Oturma Duzeni Hareketliligi Formu

Gozlem No:

Gozlem Tarihi:

Gozlem Yapilan Dersler:

PENCERE

PENCERE

PANO

YAZI TAHTASI

| Turkye Fizki Haritas:

TARIH SERIDI-ATATURK KOSESI

ASKILIK

HDISY

ONVd

ONVd
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C: Yari Yapilandirilmig Gériisme Formu

Gorusme No:
Gorugme Tarihi:
Gorusme Yapilan Ders:
Gorugme Siresi:

Goriisme Yapilan Ogrenci:

GORUSME SORULARI

1. Kendini tanitir misin?

2. Sinif kurallariniz nelerdir?

3. Sinifinizda, en ¢ok hangi kurallara uyuldugunu diigsiiniyorsun?

4, Sinifinizda, en ¢ok hangi kurallara uyulmadigini dislintiyorsun?

5. Sinifinizda, 6gretmen tarafindan onaylanmayan, uyarilan davraniglar
nelerdir?

6. Ogrenciler, hangi davranislari yaptiklarinda 6gretmenden uyari alirlar?

7. Ogretmen, 6grencileri nasil uyarir?

8. Sinifta, 6gretmen tarafindan onaylanan, takdir edilen davranislar nelerdir?

9. Ogretmen, 6grencileri nasil takdir eder?
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D: An Example of the Data Analysis Process

--
@

o(Zgderste sinifta dolagma/ayakta olma
oGaderse geg gelme
(&) tahtaya ¢kma
v o(Gdialog/ogrenci-ogrenci
oG guyan/tehdit
o(Z)kinaye/sdylenme
o sakalagma
o akifir/hakaret/tehdit/kzdirma/kiskands kiyaslama
o fiziksel siddet/vurma
oadalga gegme/taklit
oGasiz-biz
# 5l arkadaginin gziine girmeye caligma
oCgozgiven
(5 6gretmenden izin alma
oCgogretmenin goziine girmeye Gakgmak/mutabakat
o(Z)6gretmene soru sorma
o3 6gretmene sikayet
o ogretmene mudahale/sorgulama/uyan/hatirlatma/yardim/istek
o(Z) 6gretmenden 6ziir dileme
o) teneffus/bgle arasi
oG arehberlik servisi/rehber 6gretmen

@0 @m0 &Moo &0 A & i 57 Simole auerv (OR combination)

88 =

SN NWOHOOWN=«ECINALAINOO®O

n

-

~n

~n
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E: Tables in Turkish

Tablo 4

Ogrencilerin Soyledikleri Kurallar

Kurali Séyleyen Ogrenciler

Soylenme Sikhigi

Yerlere ¢6p atmamak Kemal, Nehir, Zeynep, Dudu, Demet, Yusuf, Unzile, Eda, | 14 kisi
Nazli, Onder, Sultan, Cemal, Toprak, Esin
Derste (birisiyle) konugsmamak Zeynep, Riza, Demet, Esra, Ender, Duru, Cemal, Cengiz 8 kisi
Parmak kaldirmadan konugmamak. Emel, Esra, Eda, Sultan, Yusuf, Guven 6 kisi
Kavga etmemek. Nehir, Fatma, Leyla, Kemal, Huseyin, Cengiz 6 kisi
Sinifta oyun (top, ip atlamak) oynamamak | Nehir, Nazli, Cezmi, Ender, Huseyin, Esin 6 kisi
Sinifi temiz tutmak, kirletmemek. Nehir, Yusuf, Leyla, Kadir, Onder, Esin 6 kisi
Teneffuslerde camlari agip sinifi Mehmet, Yusuf, Cemal, Ayse, Esin 5 kisi
havalandirmak.
Sinifta sakiz ¢ignememek Sevda, Duru, Riza, Ender 4 kisi
Derste, sinifta, sinifa girerken kosmamak. Fatma, Duru, ipek, Giiven 4 kisi
Arkadaslarimiza iyi davranmak, kotulik Hatice, Sultan, Cengiz 3 kisi
yapmamak, tzmemek, hosgorili olmak.
Siralara yazi yazmamak, karalamamak, Kadir, Hiseyin, Onder 3 kisi
cizmemek.
Ogretmen yokken ses yapmamak, Sevda, Kadir 2 kisi
6gretmeni sessiz beklemek
Derse ge¢ kalmamak, zamaninda gelmek. Duru, ipek 2 kisi
Ogretmeni yerinde oturarak beklemek Fatma, Unzile 2 kisi
Ayaga kalkarak gezmemek. Emel, Unzile 2 kisi
Yerdeki ¢opl toplama Nehir, Sinan 2 kisi
Ogretmen yokken tahtaya yazi yazmamak | Yusuf, Onder 2 kisi
Siralarin Gstiine ¢tkmamak Leyla, Toprak 2 kisi
Siralari diizeltmek Sinan, Ayse 2 kisi
Cama ¢itkmamak Sevda, Toprak 2 kisi
Bagirmamak Mehmet, Emel 2 kisi
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Ogrencilerin Soyledikleri Kurallar

Kurali Séyleyen Ogrenciler

Soylenme Sikhigi

Ogretmeni beklerken sinif kapisinin kapali Kadir 1 kisi
olmasi

Sinifa girerken kapiyi calmak Eda 1kisi
Derste 6gretmeni (cok dikkatli) dinlemek Cezmi 1kisi
Ogretmen konusurken konusmamak Emel 1 kisi
Arkadasi konugurken yanindan Demet 1kisi
konusmamak

Terbiyesizlik yapmamak Sevda 1 kisi
Akilli uslu durmak, ses yapmamak Zeynep 1 kisi
Ogretmenin bilgisayarini karistirmama, Nehir 1 kisi
higbir seyiyle oynamama

Sinifta yemek yememek Ender 1 kisi
Derste lavaboya gitmemek Ender 1kisi
Derste oyun oynamamak Kadir 1 kisi
Tebesir bittiginde tebesir getirmek Ayse 1 kisi
Copleri bosaltmak Yusuf 1 kisi
Siranin altina ¢dp atmama. Sinan 1 kisi
Ogretmenin esyalarini karistirmamak. Nehir 1 kisi
Okulun ortdlerini yirtmamak Nehir 1kisi
Siralarin ortulerini dagitmamak. Kadir 1kisi
Okula sagi salik gelmemek Nazh 1kisi
Kufretmemek Mehmet 1 kisi
Dalga gegmemek Nehir 1kisi
Zil galinca arkadasimizi itmemek Hatice 1kisi
Yerden bir sey bulunca 6gretmene Kemal 1kisi
soylemek ya da kaldirip sdéylemek

Hirsizhk yapmamak Nehir 1kisi
Tehlikeli higbir sey yapmamak (kazalara Cengiz 1kisi
yol agabilecek)

Teneffiste siniftan disari gtkmak Mehmet 1 kisi
Koridorda kogsmamak Esra 1 kisi

* Roman Ogrenciler

175




Tablo 5

Hangi Amaca Yonelik

Ogrencilerin Soyledikleri Kurallar

Soylenme Sikhigi

(91 kisi)

Siniftaki Isleyisi Diizenleyen Kurallar

Sinif Duizenini Saglama

* Derste (birisiyle) konusmamak* (Zeynep, Demet, Esra,
Duru, Riza, Ender, Cemal, Cengiz)

* Parmak kaldirmadan konugsmamak. (Esra, Eda, Sultan,
Yusuf, Emel, Guven)

e QOgretmen konusurken konusmamak (Emel)

* Bagirmamak (Emel, Mehmet)

* Derste oyun oynamamak (Kadir)

e Akilli uslu durmak, ses yapmamak (Zeynep)

* Terbiyesizlik yapmamak (Sevda)

* Okula sagi salik gelmemek (Nazli)

* Tebesir bittiginde tebesir getirmek (Ayse)

* Sinifta sakiz gignememek (Sevda, Duru, Riza, Ender)

* Sinifta yemek yememek (Ender)

e Ayaga kalkarak gezmemek. (Emel, Unzile)

* Derste 6gretmeni (¢ok dikkatli) dinlemek (Cezmi)

30 kisi

Sinif Temizligi

* Yerlere ¢op atmamak (Nehir, Dudu, Zeynep, Demet, Sultan,
Unzile, Eda, Nazli, Esin, Kemal, Yusuf, Onder, Cemal, Toprak)

¢ Sinifi temiz tutmak, kirletmemek. (Nehir, Leyla, Esin, Yusuf,
Kadir, Onder)

* Tenefflslerde camlari agip sinifi havalandirmak (Ayse, Esin,
Mehmet, Yusuf, Cemal)

* Yerdeki ¢copl toplamak. (Nehir, Sinan)

* Copleri bosaltmak. (Yusuf)

* Siranin altina ¢op atmamak. (Sinan)

29 kisi

Sinif Esyalarinin
Kullanimi

e QOgretmen yokken tahtaya yazi yazmamak. (Yusuf, Onder)
* Siralara yazi yazmamak, karalamamak, ¢cizmemek. (Kadir,
Hiseyin, Onder)

* Siralarin Gsttine gikmamak. (Leyla, Toprak)

* Siralar diizeltmek. (Sinan, Ayse)

* Siralarin ortilerini dagitmamak (Kadir)

* Burada okulun ortilerini yirtmamak (Nehir)

11 kisi

Teneffluslerde Sinifin
Kullanimi

* Sinifta oyun (top, ip atlamak) oynamamak. (Nehir, Nazli,
Cezmi, Ender, Huseyin, Esin)

* Tenefflste siniftan disari gikmak (Mehmet)

* Koridorda kogsmamak* (Esra)

8 kisi

Sinifa Girig- Cikiglari
Diizenleme

* Derste, sinifta, sinifa girerken kosmamak* (Fatma, Duru,
ipek, Giiven)

 Derse geg kalmamak, zamaninda gelmek. (Duru, ipek)

* Sinifa girerken kapiyi galmak (Eda)

* Derste lavaboya gitmemek (Ender)

8 kisi

Burokrasi

e QOgretmeni yerinde oturarak beklemek (Fatma, Unzile)
e QOgretmen yokken ses yapmamak, 6gretmeni sessiz
beklemek (Sevda, Kadir)

e QOgretmeni beklerken sinif kapisini agmamak. (Kadir)

5 kisi

Etik Kurallar (25 kisi)

Siddet ve Bagkalarina
Zarar Verme

* Kavga etmemek. (Nehir, Fatma, Leyla, Kemal, Hiiseyin,
Cengiz)

* Kifretmemek (Mehmet)

¢ Zil galinca arkadasimizi itmemek (Hatice)

* Arkadaslarimiza iyi davranmak, kotiilik yapmamak,
tizmemek, hosgorilu olmak (Hatice, Sultan, Cengiz)

* Arkadasi konusurken yanindan konusmamak (Arkadasinin
s6ziinii kesmemek) (Demet)

* Dalga gegmemek. (Nehir)

13 kisi

Kisilerin Ozel Alanina
Saygi

e QOgretmenin bilgisayarini karistirmama, hicbir seyiyle
oynamama (Nehir)

e Qgretmenin esyalarini karistirmamak. (Nehir)

* Yerden bir sey bulunca 6gretmene séylemek ya da kaldirip
soylemek. (Kemal)

* Hirsizhk yapmamak. (Nehir)

* Derste (birisiyle) konusmamak* (Zeynep, Demet, Esra,
Duru, Riza, Ender, Cemal, Cengiz)

12 kisi
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Hangi Amaca Yonelik

Ogrencilerin Soyledikleri Kurallar

Soylenme Sikhigi

Guvenlik (8 kisi)

* Sinifin camina ¢ikip sarkmamak. (Sevda, Toprak) 2=1k+1e
* Tehlikeli higbir sey yapmamak (kazalara yol
acabilecek)(Cengiz)

* Derste, sinifta, sinifa girerken kosmamak* (Fatma, Duru,
ipek, Giiven)

* Koridorda kogsmamak* (Esra)

8 kisi
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Tablo 7

Ogretmen Uyarllari

Siniftaki isleyisi Diizenleme

Derste Konusma, Guriltli Yapma

1. Ogretmen 5’e kadar saydi ve sayimi bittiginde herkesin hazir olmasini istedi. Sayim bittiginde
“ceneni kapat ve kitaplarini a¢g” dedi.

2. Ogretmen elinde hoparlérle sinifa girince herkes coskuyla bagirdi. Heyoo! “Ya bu ne giiriiltii! Sus
artik! Sinifa girince ne yapman gerektigini hala anlamadin!” “Ceneni kapat artik! Ceneni kapat.”
3. “Sultan yerine gecer misin?”

4. “Kapat geneni.”

5. Ogretmen bilgisayardan izleyecekleri filmi hazirlarken sinifta giiriiltii devam etti. Film bagladiktan
sonra da bir siire devam etti.

“Sinemaya gittiginizde boyle mi izliyorsunuz!” diye bagirdi 6gretmen.

6. “3’e kadar saylyorum artik kapansin ¢eneler. Arkana yaslan”

7. “Eveet.”

8. “Yeter, kes artik kes.”

9.  “Riza susar misin!!” (Sert bir ses tonuyla)

10. “Konugup durmayin artik!”

11. “Oniine déner misin Nehir, kendi kitabindan!”

12. “Nehir devam ediceksin yani kararlisin 6yle mi?”

13. Sevda ve Nehir’in yanindan gegerken “kes” diye uyardi.

14. “Kes sunu ya!”(Konusan bir 6grenciye)

15. “Simdi kagidini verenler genelerinizi kapatiyorsunuz. Vermeyen arkadaslariniza saygili
oluyorsunuz.” *

16. “Cirlama, cirlama” diyor bir 8grenciye. (Onder) “Bagirmall”

17. “Acaba konusmasaniz nasil olur?”

18. “Riza 6nline déner misin? Orada dortli olusturmugsunuz ya! Yeter artik!”

19. “Hadi tamam tamam konusma!”

20. “Konusmadan yavrum!”

21. “Yeter artik Sultan ya!”

22. “Onder lutfen!”

23. “Kapa g¢eneni! Laf atma birbirine!”

24. “5 dakika resimlerinizi yapmaya devam edemediniz!” (Cikisti.)

25. “Sss! Kapa ¢eneni! Sessiz Emel!”

26. “Kes, kes!”

27. “Yeter! 3’e kadar saydigimda herkes yerine oturmus olsun.”

28. “Onder kapa ¢enenil”

Ogretmenden izinsiz Yer Degistirme

1. “Sevda sen nasil arkadasini yerinden kaldirip onun yerine oturursun!”

2. Riza, orta siranin en 6niinde oturan Onder’in yanina gecmisti. Ogretmen: “Kafaniza gére yer
degistirmeyin, yerine geg! “

3. Nebhir yerinden kalkip Riza’nin yanina oturdu 6ne, 6gretmen uyardi. ‘Yerine ge¢ Nehir.”

4.  “Nehir yerine geg! Sevda, aticam siniftan simdi seni!!”

5. “Yerlerinizi kafaniza gore degistiriyorsunuz, sonra da nereye oturcam!! Ya benim sabah sabah
sinirlerimi bozuyorsunuz bak!!

Tamam artik kaldir kafani bak buraya bak!
“Yeter sinir ettiniz artik ya!!” (Yuksek sesle)

6. “Ogretmen: Sevda yerine ge¢! Sormadan yer degistirme isinden vazgecin.” Sevda istifini bozmuyor.
“Sevdal!l!” Kitabina yazmaya devam ederek ayaga kalkiyor ve yerine gegiyor.

7. Ogretmen isteyenin istedigi yere gidebilecegini séyledi.

Hemen bir kargasa olustu. Ogretmen yiiksek sesle bagirarak “yeter” diye uyardi. “3’e kadar saydigimda
herkes yerine oturmus olsun!”

\”

— 1. “Nehir bi su yan oturmayi birak 6nce, 6ntine don, arkana yaslan!”

i 2. “Duzgin bir arkana yaslanarak oturur musun yerinde?”

© 3. “Evet, arkana yaslan! Matematik defterlerini ag bakalim.”

g 4. “Sevda, Onder bu tarafa dén, bakma oraya.”

5 5.  “Emel yerles artik.”

8 6. “Dinliyoruz! Nasil dinliyorduk?” (Cicek olarak diyor bir 6grenci ve arkadaslarini uyariyor; “herkes
s cicek olsun”)

(%]

g 1. “Onder oturur musun?”

= 2. Sevda 6gretmenin yanina geliyor. “Yerine gecer misin!!1”

= 3. “Sultancim oturur musun?”

E 4. Nehir Sevda ayakta. “Napiyorsunuz Nehir ve Sevda!!”

< 5. “Geger misiniz yerlerinize!” (Masanin etrafina toplanan égrencilere)“Onder otur!”
% 6. “Onder yerine!” (Ayakta)

a
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Ogretmen Uyarilari

1. “Nerde kitaplariniz? Agsana Zeynep kitabini.”

c
E 2. “Nehir okusun.” Nehir; “Ogretmenim benim kitabim evde kaldi.” Ogretmen; “Cok giizel kitabinin
3w evde kalmasi..”
& c_Eu 3. “Evet, arkana yaslan! Matematik defterlerini ag bakalim. Ag yavrum.”
("9 E 4.  “Riza ve Onder kitaplarinizi agar misiniz?”
g T 5.  “Once otur!! Kalemini, silgini ¢ikar!! Konusma!!!”
g 6. “Onder cikar defterini! Neden yok!”
o
1. Ogretmen, derse gec gelen 3 6grenciyi de tahtaya kaldirdi.(Sevda, Nehir, Zeynep) “Size 6gleden
g sonra cezanizi vericem. Tahtada yazi yazma cezasl.” Yerine oturan 3 6grenciden biri (Nehir) sevindi,
8 alkisladi; “Yasasin, yazi yazmayi ¢ok seviyorum.” Ogretmen;”Vazgectim. Senin yildizin var miydi?”
< Nehir;”Hayir.”
(C] 2.  “Nerdesin sen!!” Fatma acikliyor;”Babam geldi.”
% 3. “Emel napiyorsun tuvalette!! Yine islatmissin yiiziinii, géziind, saglarini.” Ogrenciler: “Sonra da
a glidiim der.” Ogretmen; “Geg yerine, geg!! “

Zamani
Kullanma

1. “Hadi bak sureniz azald..”

2. “Daha hig yapmamigsin Hasancim, ¢cok yavassin, bak mesela Duru nasil gizmis. Biraz Hasan’a
yardim et Yusuf.”

3. “Eveet, zil ¢alana kadar resimlerinizi tamamlayin, bitirin.”

Okunan
Metni

Takip Etme

1. Cengiz’e (sirasinda sik sik ayaga kalkan bir 6grenci) sira geldiginde ayaga kalkarak okudu, Onder
da.(ancak yanlis yeri okudular.) Ogretmen; ”Devam et Yusuf, takip etselermis.”
2. Takip et, bak kagirmayin kaldiginiz yeri!l!

Etik

Siddet ve Baskalarina Zarar Verme

1.  Onder, Onder ile kavga ediyordu. Ogretmen geldiginde Onder yerindeydi, Onder onu oturdugu
yerde yumrukluyordu, Ogretmen ikisini de tahtaya ¢agirdi. “Ne yapayim simdi sizi?” diye sordu.

2. Ogretmen, Onder ‘i yanina cagirdi. “Mehmet kafani kaldir, bak Onder’in géziine.” (Israrla
bakmiyor, 6nlindeki kitaba bakiyor.)

“Bu nasil bir sinir, ne kadar kizarsan kiz tag atilir mi?

Ya g6zu ¢iksa, basina neler gelir biliyor musun? Birak kitap yapragi cevirmeyi, kaldir kafani. Sana
soyliyorum. Bu kadar sinir ne! Simdi ailesi sikayet etse polis gelse okula bak ne oluyor o zaman!!
Hepinize sdylilyorum; sakin bir daha. Ayni sey Onder igin de gegerli.” *

3. Sultan agliyordu. Cezmi yanhslikla koluna vurdugunu sdyledi. Ogretmen; “Nasil yanlslkla olurmus,
oyle sey olur mu? Ne oldu Sultan sen anlat” dedi. Sultan; “Sirada oturuyordum, koluma vurdu.” dedi.
Ogretmen; “Oziir dile arkadasindan Cezmi!” dedi. Cezmi 6ziir diledi. **

Guvenlik

1. Ogretmen, Onder’i yanina ¢agirdi. “Mehmet kafani kaldir, bak Onder’in géziine.” (israrla bakmiyor,
onlndeki kitaba bakiyor.)

“Bu nasil bir sinir, ne kadar kizarsan kiz tag atilir mi?

Ya g6zu ¢iksa, basina neler gelir biliyor musun? Birak kitap yapragi cevirmeyi, kaldir kafani. Sana
soyliyorum. Bu kadar sinir ne! Simdi ailesi sikayet etse polis gelse okula bak ne oluyor o zaman!!
Hepinize sdyliiyorum; sakin bir daha. Ayni sey Onder icin de gegerli.” *

2. Sultan agliyordu. Cezmi yanhslikla koluna vurdugunu sdyledi. Ogretmen; “Nasil yanlishkla olurmus,
oyle sey olur mu? Ne oldu Sultan sen anlat” dedi. Sultan; “Sirada oturuyordum, koluma vurdu dedi.”
Ogretmen; “Oziir dile arkadasindan Cezmi!” dedi. Cezmi 6ziir diledi. **
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Tablo 8

Davranis Ogretmen Uyarllari Gozlenme
Sikhg

isim Séylemeden 1. Konusmadan yavrum. 4
Uyarma* 2. Ders zili ¢aldi, herkes ayakta birbirleriyle el ve ayak hareketleriyle oynamaya

devam ediyordu. Ogretmen geldi. “Otur bakalim, sinav kagitlarinizi dagiticam.

Once otur. Kalemini, silgini ¢ikar. Konusma.”

Kagitlari dagitmaya bagladi bir 6grenci, sinif sessizlesti.

3. Ogretmen sinifa geldi. “Evet, arkana yaslan, matematik defterlerini ag

bakalim. Ag yavrum.”

4.  Sukasanin arka kismina dokunmuyorsunuz. Oraya dokunursaniz onun disleri

kirihr ve komple degismesi gerekir. O zaman da kullanamayiz.
Zamani Hatirlatma 5. Ogrenciler, calisma kitaplarindaki bir sorunun ilgili béliimiine resim 1

ciziyorlardi. Ogretmen; “Hadi bak siireniz azald1.” diyerek zamani hatirlatti.
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Tablo 9

Davranis Ogretmen Uyarllari Gozlenme
Sikhg
isim Séyleyerek 1. Sevda senin elindeki siit mi? 29

Uyarma

Neden o siitleri zamaninda igmiyorsunuz, ¢antanizda bekletiyorsunuz!

2. Basla! Sevda, Sultan baslayin hemen.

3. Hasan gikar defterini. Neden yok!

4.  Esin topla saglarini. (Esin saglarini agmisti)

5. Hasan kapa ¢eneni!

6. Nehir yerinden kalkip Riza’nin yanina oturdu 6ne, 6gretmen uyardi; “Yerine
geg Nehir.”

7. Nehir yerine geg.

8. “Sevda yerine ge¢! Sormadan yer degistirme isinden vazgecin.”Sevda istifini
bozmadi. Ogretmen;“Sevda!”

9. Onder oturur musun?

10. Sevda &gretmenin yanina geliyor. Ogretmen; “Yerine gecer misin!!!l “

11. Sultancim oturur musun? Geger misiniz yerlerinize! Onder otur! (Masanin
etrafina toplanan 6grencilere soyliyor.)

12. “Hasan yerine!” (Ayakta) Bu sirada sinifta herkes birbiriyle konusuyordu
neredeyse.

13. Sultan yerine geger misin?

14. Riza susar misin! (Sert bir ses tonuyla)

15. Oniine déner misin Nehir kendi kitabindan!

16. Okunurken sinif koridorunda dolasiyordu. Sevda ve Nehir’in yanindan
gecerken “kes” diye uyardi.

17. “Yeter artik Dudu ya.” Dudu’nun yerini degistirdi.

18. Onder litfen!

19. Sinifta ugultu vardi. Ogrenciler 2.dersin sonunda bugiin yapilacak ingilizce
sinavina hazirlaniyorlardi. “Sss! Kapa geneni! Sessiz Emel!”

20. Hasan kapa ¢eneni!

21. Nerde kitaplariniz? Agsana Zeynep kitabini!

22. Riza ve Hasan kitaplarinizi agar misiniz?

23. Sevda sen nasil arkadasini yerinden kaldirip onun yerine oturursun!

24. Nehir devam ediceksin yani kararlisin dyle mi? Bi su yan oturmayi birak 6nce,
online don, arkana yaslan!

25. Onder, Hasan ile kavga ediyordu. Ogretmen geldiginde Hasan yerindeydi,
Onder onu oturdugu yerde yumrukluyordu. Ogretmen ikisini de tahtaya cagirdi.
“Ne yapayim simdi sizi?” diye sordu.

26. Ender: “Ogretmenim Emel benim yazdigimi yaziyor.” (Slogan yaziyor)“Emel
gel sen yanima!” diyor 6gretmen. “Ne zaman baksam Ender! Konusuyorsun!”
(Sertlesiyor) “Kizmaya basliyorum duydun mu? Yerine gegiceksin, bir daha seni
kimseyle konusurken gérmiycem!”

27. Ogretmen Dudu’yu yanina ¢agirdi, “Ne yapiyorsun!” dedi sert bir tonda.
Sinif: “Diin dagittiniz 6gretmenim.” Ogretmen yiiziine bakti sert bir sekilde. Git!
28. Nehir Sevda ayakta. Ogretmen; “Napiyorsunuz Nehir ve Sevda!!”

29. Ogretmen Giiven’i yanina gagiriyor ve uyariyor.

“Bir daha gérmiiycem oraya buraya laf yetistirdigini!!” Glven yerine gegiyor,
sessizce oturuyor. Uzgiin oldugu belli.
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Davranis Ogretmen Uyarilari Gozlenme
Sikhg
Bagirma 30. Ogretmen isteyenin istedigi yere gidebilecegini séyledi. Hemen bir kargasa 14
olustu sinifta. Ogretmen yiiksek sesle “Yeter!” diye bagirdi. “3’e kadar saydigimda
herkes yerine oturmus olsun.”
31. Takip et, bak kagirmayin kaldiginiz yeri!!
32. Ogretmen 5’e kadar saydi ve sayimi bittiginde herkesin hazir olmasini istedi.
Sayim bittiginde “Ceneni kapat ve kitaplarini ag” dedi.
33. Ogretmen elinde hoparlérle sinifa girince herkes coskuyla bagirdi. “Heyoo”
Ogretmen;“Ya bu ne giiriilti! Sus artik! Sinifa girince ne yapman gerektigini hala
anlamadin!” Anladik be! (bir 6grenci, baska bir 6grenciye)
Ogretmen; “Ceneni kapat artik! Ceneni kapat.”
34. Ogretmen bilgisayardan izleyecekleri filmi hazirlarken sinifta giiriiltii devam
etti. Film basladiktan sonra da bir stire devam etti. “Sinemaya gittiginizde boyle
mi izliyorsunuz!” diye bagirdi 6gretmen
35. “3’e kadar saylyorum artik kapansin ¢eneler. Arkana yaslan”
36. Yeter, kes artik kes!
37. Kes sunu ya! (Ses ¢ikaran bir 6grenciye.)
38. Sinifta ugultu oldu. Ogretmen; “Kes, kes!!!”
39. Oturma sirasina gore sirayla siir okuyor 6grenciler kita kita. “Kapa ¢eneni!”
diye bagiriyor 6gretmen. “Laf atma birbirine!”
40. Ogretmen sinav okurken etrafinda toplaniyor égrenciler. Bana izin verin
diyor ama tekrar toplaniyorlar. Ogretmen:”Cirlama, cirlama” diye bagiriyor bir
6grenciye. Bagirma!l”
41. “Yerlerinizi kafaniza gére degistiriyorsunuz, sonra da nereye oturcam!! Ya
benim sabah sabah sinirlerimi bozuyorsunuz bak!! Tamam artik kaldir kafani bak
buraya bak! Yeter sinir ettiniz artik ya!!” bagiriyor(Yuksek sesle) Cok kisa stren
keskin bir sessizlikten sonra tekrar konugmalar bagladi.
42. Hemen herkes ayaga kalkti. Teneffiiste gibiydi, arbede oldu. Ogretmen;“5
dakika resimlerinizi yapmaya devam edemediniz” diyerek bagirdi.
43. Ogretmen isteyenin istedigi yere gidebilecegini séyledi. Hemen bir kargasa
olustu. Ogretmen yiiksek sesle “Yeter!” diye bagirdi. “3’e kadar saydigimda
herkes yerine oturmus olsun.”
isim Séylemeden 44. Filmiizlemeye devam ederken; bazi 6grenciler resim giziyordu, 6gretmen 13

Uyarma*

uyardi. “Herkes gizmeye basliyor hemen, kaldirin onlar!”

45. Sinav kagitlarini 6gretmen masasina birakan égrencilere; “isimler st iste
gelsin, s0yle karman ¢orman koyup gitme!”

46. Ogretmen aralarda dolasiyor. “Herkes resim yapiyor, herkes!!” diye uyariyor
resim yapmayan 6grencileri.

47. Resimlerine bakalim “yagmur gézlii cocuk” metninin. Ogretmen metni
okuyacagini séyliyor. “Cit gikmasin, konugmayacaksiniz.”

48. Bisey soylemek istiyorsan parmagini kaldir! D6n 6niine!

49. Konusup durmayin artik!

50. Simdi kagidini verenler ¢enelerinizi kapatiyorsunuz. Vermeyen
arkadaslariniza saygili oluyorsunuz. *

51. Haditamam tamam konusma!

52. Dudu, Riza, Nehir Sevda, Zeynep, Ceylan kendi aralarinda konusuyorlardi.
Ogretmen uyarmadi. “Kitabini herkes éniine agsin bir.” dedi ses tonunu
yukselterek.

53. Ogretmen sinifa girdiginde sinifta ok giiriiltii vardi. Birkag kez uyardi;
“Oturun yerinize”

54. Derse giris zili galmasina ragmen ayaktaydi 6grenciler.

55. Teneffiiste gibiydiler. Ogretmen derse girdiginde ancak yerlerine oturdular.
“Simdi defterlerinizi agin.”“Hangi defterlerimizi?” diye soranlar oldu
ogrencilerden. “Simdi anneyle ilgili 2 kitali bir siir yaziyorsunuz. Uyumlu olsun
birbirleriyle. Aklinizdan. Kendiniz olacaksiniz sairi.” Sinifta kipirdanma devam
etti.”Konusma” dedi 6gretmen isim belirtmeden. Bir 6grenci; “Ogretmenim
fisiltiyla konugabilir miyim?” diye sordu, 6gretmen yanit vermedi.

56. “Eveet, zil alana kadar resimlerinizi tamamlayin, bitirin.” Bir 6grenci ciddi
ciddi korkuyor; “Eyvahh, biz daha ciftlik yapicaz.”
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Davranis Ogretmen Uyarilari Gozlenme
Sikhg
Gozdagi Verme/ 57. “Mehmet kafani kaldir, bak Hasan’in géziine.” (israrla bakmiyor, 6niindeki 8
Tehdit kitaba bakiyor.)
“Bu nasil bir sinir, ne kadar kizarsan kiz tag atilir mi? Ya gozi ¢iksa, basina neler
gelir biliyor musun? Birak kitap yapragi cevirmeyi, kaldir kafani, sana
soyliyorum!! Bu kadar sinir ne!
Simdi ailesi sikayet etse polis gelse okula bak ne oluyor o zaman. Hepinize
soyliyorum; sakin bir daha! Ayni sey Hasan igin de gegerli.”
58. Hasan “topuna kiifiir etmis”. Cengiz séyledi. Ogretmen yanina geldi. “Diline
sahip ol. Ondan sonra Hasan’in gozi patladi, bilmem ne!”
59. Zeynep geg¢ geldi. Nerdesin Zeynep? Bi daha geg gelirsen almiycam seni
sinifa.
60. Sultan, Riza, Sevda geg geliyor.
Ogretmen bir grencinin yapmakta oldugu okumayi durduruyor. Ogretmen;
“Kime sordunuz da rehberlik odasina gittiniz?
Kantin mi orasi. Bir daha ayni seyi yaparsaniz bir daha sizi almayacagim bu sinifa!
Duydun mu Riza!” (Yiikselen sert bir ses tonuyla!)
61. “Eger cizgi film izlemek istiyorsaniz dokunmayacaksiniz, bu tarafa
gecmeyeceksiniz”.
62. Yanina gelmeyim Sevda, gel benimle.(Sinifin disina gikiyorlar konusmak igin)
63. Ogretmen sinifa geldi. Ogrenciler; “Beden, beden..” diye tempo tuttular.
Sinifta asili programa gére ders Beden Egitimi idi. Ogretmen: “Biraz matematik
yapalim, sonra bakariz.” dedi. Sinifta bagrismalar oldu.
Ogretmen; “Biraz, biraz “ dedi. “Bir daha higbir zaman bedene ¢ikamazsin béyle
yaparsan.” Diye devam etti. Nehir: Allah korusun!
64. Sevda, aticam siniftan simdi seni.
Kinaye 65. Acaba konusmasaniz nasil olur? 7

66. Riza 6niine doner misin? Orada dortli olusturmussunuz ya! Yeter artik!

67. Riza saglik ocaginin gorevlerini sdylesin

Riza; “Ogretmenim yaziyorum.” Ogretmen;”Zeynep”

Zeynep; “Ogretmenim gérevleri yazacak miydik?”

Ogretmen; “Aferin Riza ve Zeynep’e.”

68. Kitaplari 6nlerinde agik ama neredeyse higbiri galismiyor sinava. “Cok gtizel
calistyorsun Cezmi.” diyor 6gretmen. **

69. Ogretmen sinifa girerken Nehir’i siralarin Gistiinde kosarken gérdii. “Aferin
Nehir” diye uyardi.

(Cezmi ve Onder data-show’u agarken her zaman siranin (istiine ayakkabilariyla
basiyor.)

70. Nehir parmak kaldirdi, 6ntindeki ayakta olan 6grenciye; ”Otur da gorsiin beni
6gretmen.” dedi.

Nehir, arkasindaki 6grenciyle konusuyorken onu géren 6gretmene doénip; “Ben
burda arkadas buldum” dedi. Ogretmen; “Ben seni oraya arkadas bul diye mi
oturttum?” dedi.

71. “Nehir okusun.” Nehir; “Ogretmenim benim kitabim evde kaldi.” Ogretmen;
“Cok guzel kitabinin evde kalmasi.”
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Davranig

Ogretmen Uyarilari

Gozlenme
Sikhg

Teghir Etme**

72. Derse geg gelen 3 6grenciyi de tahtaya kaldirdi.(Sevda, Nehir, Zeynep)
Tahtada 5 kisi oldu. Ogretmen;” Size gleden sonra cezanizi vericem. Tahtada yazi
yazma cezasl.” Yerine oturan 3 6grenciden biri (Nehir) alkisladi; “Yasasin, yazi
yazmayi ¢ok seviyorum.” Ogretmen;” Vazgectim. Senin yildizin var miydi?” Nehir
"Hayir.” dedi.

73. Sinifta bir okuma pargasi sesli okundu. Kemal-Riza aralarinda konusuyorlardi.
Ogretmen;“Kemal, gel bize anlat bakalim.” dedi. Kemal; “Riza’nin yiiziinden
dinleyemedim 6gretmenim, elime kalem batirdi. Batirmadin mi Riza?” dedi.
Ogretmen bunun {izerine;“Riza sen anlat.” dedi. Ogretmen, parga okunurken
konusanlardan anlatmasini istedi; “Dudu anlatsin. Esra anlatsin.”

74. Ogretmen: “Mutluluk size neyi cagristiriyor?” diye sordu. Ogrenciler rahat ve
katimciydi; gikolata, dondurma vs. diyenler oldu. O sirada bagka bir seyle mesgul
olan Emel’e; “ Emel sana neyi ¢agristiriyor mutluluk?’”diye sordu sesini
yukselterek (uyari tonunda). Sinifta giilismeler oldu, Emel yanit veremedi.

75. Fatma derse geg geldi. Ogretmen; “Nerdesin sen?” dedi. Fatma; “Babam
geldi” dedi. Ogretmen; “Kim demisti bana disarda oynuyor diye?” dedi.
Ogrenciler; “Zeynep.” dedi.

76. Emel geg geldi.(Ogretmen nerede oldugunu sordugunda arkadaslari
tuvalette oldugunu sdylemislerdi). Ogretmen;“Emel napiyorsun tuvalette. Yine
islatmigsin yiiziinii, géziini, saglarini.” Ogrencilerden birkagi; “Sonra da tisiidiim
der.” dedi. Ogretmen; “Geg yerine, ge¢.” diye azarladi Emel’ i.

77. Daha hi¢ yapmamigsin Hasancim (Hasan), ¢ok yavassin, bak mesela Duru
nasil gizmis. Biraz Hasan’a yardim et Yusuf. **

6

Soylediklerini
Dinlememe ****

78. Bir 6grenci aglyordu. Baska bir 6grenci yanlighkla koluna vurdugunu séyledi.
“Nasil yanliglikla olurmus, 6yle sey olur mu? Ne oldu sen anlat” dedi aglayan
dgrenciye. Ogrenci; “Sirada oturuyordum, koluma vurdu.” dedi. Ogretmen; “Oziir
dile arkadasindan” dedi vuran égrenciye. Ogrenci &ziir diledi sinifin 6niinde.

79. Ogretmen koridorda dolasirken Riza bir seyler séylemeye calisirken; “Geg
yerine, sikayet yok.” dedi.

80. Ogretmen ders anlatiyordu. Hiiseyin ayakta, Cengiz, Hasan ile konusuyordu.
Bir ara 6gretmenin yanina gidip Haan’1 sikayet etmeye calisti. Ogretmen
duymamis gibi konusmaya devam etti. Onder yerine gelip oturdu, arka sirasinda
outran Cengiz- Hasan ile konusmaya devam etti.

Kuglik Dusirme

81. Ogretmen bilgisayari hazirlarken sinif giiriiltiliydi.

Ogretmen sinifa bagirdi; “Kapat ¢enenil!l” Nehir; “Susarsaniz ¢ikar’dedi sinifa
déniip, sonra da “Ogretmenim ses.” dedi. Ogretmen; “Ya tamam! Ben de
farkindayim olmadiginin Allah Allah.” diye s6éylendi.

82. Ogretmen sinifa girdiginde sinifta horon oynayan égrencilere; “Neden
bahgede oynamiyorsunuz da sinifta oynuyorsunuz ya!” diye ¢ikisti. Horon
oynayanlar arasinda olan Cezmi yiiksek sesle; “Damlalar H baslatiyor.” dedi.
(Siniftaki Roma 6grencileri kastetti.)Ogretmen data-show dan arkadasim esek
sarkisinin videosunu agti, bir 6grenciye; “Ben actim, sinifin iginde tepindiginiz
icin.” dedi. Videonun sesi ¢cikmayinca Hasan; “Ogretmenim ses?” diye seslendi.
Ogretmen cikisti; “Ya ben de farkindayim Allah Allah, yapmaya calisiyorum.”
Onder; “Sanki bi tek senin kulagin var.” Dedi yiiksek sesle Hasan’a.

Otekilestirme

83. Nebhir, Sevda, Dudu’ya dénmiis konusuyordu. Ogretmen Nehir dén, konusma
onunla dedi.

84. Huseyin’e 6gretmen “Huseyin, laf atma ona, lutfen” dedi yumusak bir tonda.
(Huseyin ile 6n sirasinda oturan Hasan. atisiyordu. Hasan, Hiseyin’i sirasindan
dogrulup yumrukluyordu. Ogretmen bunun iizerine béyle séyledi.
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Tablo 10

Uyarilan Ogrenci

Uyarilan Davranis

Sevda Derste konugma, gurilti yapma (3 kez)
13 kez uyari Ogretmenden izinsiz yer degistirme (3 kez)
2 kez gérmezden gelme Derse geg gelme (1kez)
3 kez tehdit Okul stttind geg icme (1 kez)
Yapilan etkinlikleritakip etmeme (1 kez)
Derste kendi kendine ytiksek sesle giilme (1 kez)
Sirada arkasina donme (1 kez)
Derste ayaga kalkma (2 kez)
Nehir Derste konugma, gurilti yapma (4 kez)
7 kez uyari Derse geg gelme (1kez)
2 kez gérmezden gelme Derste ayaga kalkma (1 kez)
2 kez tehdit Ders kitabini hazirlama (1 kez)
2 kez kinaye
Riza Derste konugma, gurilti yapma (3 kez)
6 kez uyari Yapilan etkinlikleri takip etmeme (1 kez)
2 kez gérmezden gelme Ogretmenden izinsiz yer degistirme (1 kez)
1 kez tehdit Ders kitabini agma (1 kez)
1 kez kinaye
Hasan Zamani Kullanma (1 kez)
7 kez uyari Yapilan etkinlikleri takip etmeme (1 kez)
1 kez gormezden gelme Okunan metni takip etmeme (1 kez)
1 kez tehdit Sirada arkasina donme (1 kez)
Derste ayaga kalkma (1 kez)
Derste konugma, gurilti yapma (1 kez)
Kavga etme (1kez)
Zeynep Derse geg gelme (1kez)
3 kez uyari Okunan metni takip etmeme (1 kez)
1 kez gormezden gelme Ders kitabini hazirlama (1 kez)
1 kez tehdit
1 kez kinaye
Sinan Yapilan etkinlikleri takip etmeme (1 kez)
4 kez uyari Derste konugma, gurilti yapma (1 kez)
Ders kitabini, defterini hazirlamama (2 kez)
Emel Derse geg gelme (1kez)
3 kez uyari Sirada arkasina donme (1 kez)
1 kez tehdit Derste konugma, gurilti yapma (1 kez)
1 kez kinaye
Onder Derste ayaga kalkma (2 kez)
4 kez uyari Derste konugma, gurilti yapma (1 kez)
Kavga etme (1kez)
Dudu Derste konugma, gurilti yapma (2 kez)
4 kez uyari Yapilan etkinlikleritakip etmeme (1 kez)

1 kez yok sayma

Okul stttind geg icme (1 kez)

Cezmi Sinav kagidindaki soruyu eksik cevaplama (1 kez)
3 kez uyari Sinava galismama (1 kez)
Arkadasina fiziksel siddet (1kez)
Mehmet Yapilan etkinlikleri takip etmeme (1 kez)
2 kez uyari Arkadasina fiziksel siddet (1kez)
Huseyin Derste konugma, gurilti yapma (2 kez)
2 kez uyari
Sultan Derste ayaga kalkma (2 kez)
2 kez uyari

1 takdir (Aferin Sultan, soruyu dogru
yanitlayinca)

Fatma
1 kez uyari

Derse geg gelme (1kez)
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Hatice

1 kez uyari aldi.

Arkadaslarina evden gazli icecek getirme (1kez)
(Anne-babasi icecek geri donusum fabrikasinda galisiyor, baktigimda tarihlerinin
gegmis oldugunu gérdim.)

Eda

1 kez uyari aldi.

Dersi takip etmeme (1 kez) (Soru sordu)

Cengiz

1 kez uyari aldi.

Okunan metni takip etmeme (1 kez)

Glven

1 kez uyari aldi.

Derste konugma, gurilti yapma (1 kez)

Esin

1 kez uyari aldi.

Saclarini agma (1 kez)

Yusuf
1 kez ipucu
2 olumlu mesaj
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Tablo 11

Ogrencilere Gére Ogretmenin Onaylamadigi/Kizdig
Davranislar

Ogrencilerin Sdyleme Sikligi

Derste konusmak

Ogretmene karsi gelmek (dinlememek, dediklerini
yapmamak)

Sinifta bagirmak, bagirarak konugmak

Derse ge¢ kalmak

Dersleri dinlememek

Unzile, Eda, Duru, Cemal
Fatma, Toprak, Esin, Nazl

Mehmet, Sultan, Toprak

g Parmak kaldirmadan konusmak Yusuf
= Derste mektuplagsmak Yusuf, Sinan
& Sinifta s6z dinlememek Esra
:g Derste ayakta gezinmek Zeynep
e Sinifta islik 6ttirmek Hiseyin
a Ogretmenden habersiz bir sey yapmak Hasan, Nazh
= Ogretmen konusurken konusmak Kemal
Z Ev 6devini yapmamak Sevda
Sikayet etmek
Onder
Hasan
Eda
:
= a0 Yerlere ¢6p atmak Demet, Zeynep, Cemal
E E Sinifi kirletmek Leyla
o K] Kagitlari kagit ¢copline atmamak Kemal
'§ = Sinifi havalandirmamak Cemal
& n
X c _ Oynarken sirayi yere diistirmek Zeynep
%’ - g € Siralarin bozulmasi, yamuk olmasi Ayse
& % T <=Cu Siralarin Ustline gikmak Leyla
Z’" 2 Siranin altini daginik birakmak Sinan
- Sinifta kogmak Fatma, Unzile
“é Sinifta ip atlamak Mehmet, Hiiseyin
ﬁ g Sinifta oyun oynamak Cezmi
T c Kosturarak oynamak Ipek
% % Cama ¢ikip bakmak Duru
“uq:J ~ Sinifta top oynamak Huseyin
S Tenefflste tahtaya yazi yazmak Onder
Pt
Teneffliste 6gretmenler odasina gidip arkadasini Cengiz
sikayet etmek, 6gretmeni cagirmak
@ Arkadaslarina igecek getirmek
S Bir seyi yildiz icin yapmak Ayse
g Buydlklerine saygisiz davranmak Esin
Esin
Toplam: 47 kez
Kavga etmek Kemal, Sinan, Leyla, Eda, Zeynep, Cengiz
o & g Nehir, Sinan, Zeynep, Glven
255 Arkadasimiza vurmak, dévmek Sevda
S 7
:% é’" E Arkadasimizin kalemini kirmak
4
- © Arkadasiyla dalga gegmek Nehir
£ _ E Birisine terbiyesiz konugmak Esin
é ;?9 g Kufretmek Fatma, Esin
é?‘ 8 Arkadagini oynatmamak Esin

Toplam: 16 kez

* Roman Ogrenciler
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Tablo 12

Ogretmen Uyarilari

Kurallara Uyulmadigi Zaman

Kizma
* Ceza almiyoruz, sadece 6gretmen kiziyor. (Ayse)

Tehdit

¢ (gretmen diyor ki, bdyle yaparsaniz déverim sizi, dyle bir seyler diyor.

Miidiire gondermek var. Oyle diyor, ama géndermiyor. Kiziyor, uyariyor, korku veriyor, annenizi cagiririm diyor.
(Emel)

Ceza

* Bazen tek ayak Uistinde durur. (Mehmet)

* Tahtada bekliyorsun, ders islemiyorsun. Oturuyorsun. O yere ¢dmeliyorsun, kenara ¢dmeliyorsun, dersi
dinlemiyorsun. (Yusuf)

* Tek ayak Ustiinde ara sira duruyoruz, kimseyle konusmuyoruz.(Toprak)

* Tek ayak Gsttinde durmak. (Cengiz)

* Tahtaya ¢ikip kimseylen konusmamak, ee tek ayak tstiinde beklemek zil ¢alana kadar. Yiizi tahtaya donik.
Yorulursa yine 6yle oturacak orda. (Demet)

e (gretmenimiz ceza veriyor. Ayakta kaliyoruz, siraya basimizi déniiyoruz, bakmiyoruz kimseye. Tek ayak
tstiinde. (Riza)

* Bizim 6gretmen hig vurmaz, bir de kotii sey yapanlara ceza verir. Hep tahtada tek ayak tstiinde durmak,
bagka hicbir sey vermiyor. (Cemal)

* Ceza veriliyor. Cezalara uymayinca biz onunla konusmuyoruz, sinifta yokmus gibi davraniyoruz. Ogretmen
konusmuyor. Bir-iki giin sirtiyor. (Onder)

* Yerden ¢opleri tek basina toplamak, siniftakileri. (Cezmi)

* COp toplarim. Ben topladim, ama kendi istegimle. (Nehir)

* Defterine 10 defa “6gretmenim 6zlr dilerim” yazar. (Mehmet)

* Okullardan uzaklastirma cezalari var. (Toprak)

Siddet

* BOoyle yavas vuruyor. (Emel)

* Yanina gagirtyor, omzunu sikiyor yavas, bir de tokat atiyor. Otur yerine diyor, uyariyor, bir daha yaptiginda
dovuyor. (Cengiz)

Siniftaki isleyisi Diizenleme

Ogretmeni dinlememek, karsi gelmek

Uyari

e (gretmen bdyle bagiriyor, bir de disari ¢ikarttiriyor, bdyle konusuyor onlarla, o kadarini gérdiim sadece.
(Fatma)

* Yanina gagiriyor, konuguyor, sonra gidiyor, bir daha 6yle seyler yapma diyor, uyariyor bizi. (Kemal)

Kizma

e Ogretmen kiziyor. (Hiiseyin)

e Ogretmen kiziyor.(Onder)

e (gretmenle dalga gegici sézler konusmak. Ogretmeni en cok sinirlendiren. (Ender)
e Sinifta islik 6tturince ¢ok kiziyor. (Kemal)

Hakaret

e (gretmen;”salak misiniz, nesiniz diyor. Dersi 8grenmeyeceksen bu sinifa niye geliyorsun, baskalarini rahatsiz
etmeye mi geliyorsun” diyor.(Sinan)

Ceza

* Mesela, biz bedene giktik, o igeride kalabilir. (Esra)

¢ (gretmenimiz bazen kiziyor bir seyleri yapmadigimiz zaman, arkadaslarimiz da sinirleniyor, ondan sonra
bazen bize kiusuyor.

Bana hig ceza vermedi de, bir sefer verdi, o da eski, tahtada tek ayak tstinde durdum. Kiziyor. Arkadaslarimiza
da sinirleniyor, ondan sonra bazen bize kusuyor. (Kemal)

* Bagiriyor, bize ceza veriyor. Siniftan ¢cikmiyorsun diyor. Bir teneffis, bazen tek ayak duruyoruz. (Zeynep)

* Bazi zaman ¢ok aksilik yaptiginda kimseyi onunla konugturtmuyor.

Bir ders boyunca hig kimse onunla konusmuyor. Yerindeyken. O konusmak isterse Havva Hoca kiziyor, o daha
¢ok ceza veriyor ona. (Ender)
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Ogretmen Uyarllari

Siddet

¢ (gretmenlerin yani nasil desem haberi olmazsa kesin o ¢ildiriyor, zaten 6gretmen kolundan tutup sdyle
yapar, bi de boyle vurur tamam, soyle yapiyor. (Gosteriyor) (Sevda)

e Bazen tokat atiyor, bazen sarsaliyor. Ogretmeni kizdiranlara yapiyor, bir de konusanlara. Cok ceza vermiyor
bize, bazen veriyor. (Sinan)

* Bizim 6grencimiz vardi eski sinifta, su an 4/X’de, sinifini degistirdiler, ona hep bagiriyordu. O zaman ona
kiziyor, bagiriyor. Vuruyor, Eliyle, ama hizli vurmuyor. (Toprak)

e Ogretmen cok kiziyor. Ogretmenler toplantisi oldugunda Hasan &gretmenler toplantisina gidiyor. Ogretmen
sinifa geliyor, kiziyor. Yanaklarina tokat atti. (Esin)

* Sinifta sakiz ¢igneyince, 6gretmen ¢ope at diyor, gene geliyoruz oturuyoruz. Kiziyor, bazen koyuyor siranin
altina, gene gigniyor, 6gretmen bu sefer geliyor, iki-li¢ tane vuruyor.(Kemal)

* Mesela, rehberlik 6gretmeni geliyor okula, ona 6gretmen bin defa séyledi izinsiz gitmeyin diye, digerleri de
hep gidiyorlar devamli. Ogretmen de ona kiziyor, vuruyor. (Sultan)

* Yaramazlik ettigimizde dover, eliyle déver. Bazen yiize, bazen kola vurur. (Emel)

Kizma
* Ogretmen kiziyor. (Leyla)
* Ogretmen kiziyor. (Unzile)

Ceza

* Romanlar bozuyor. Sinifta 6gretmen konusmayin diyo onlar hayla konusuyor, dyle bir sey yapiyo konusuyo
6gretmenin de sabri tasiyo, onlarla konusmuyo. Uzun siiriiyor. 5-6 giin oluyo. Biz de konusmuyoruz. (Demet)

e QOgrenciler ceza alir. (Eda)

¢ Sinifta bagirarak konusuldugunda, 6gretmen bazen basi agriyor, sus diyor herkese, susun diyor, digerleri
daha da konusuyorlar. Ogretmen onlari siniftan ¢ikartiyor, ders islemiyorlar. Sinifta hep bdyle karisiyor her sey.

x Siniftan disari ¢ikartir, tahtada tek ayak Ustiinde bekletiyor, sonra onunla hig kimse ders boyunca konugmuyor.
£ (Sultan)
2 * Bagiriyor, bize ceza veriyor. Siniftan ¢cikmiyorsun diyor bir teneffiis. Bazen tek ayak duruyoruz. (Zeynep)
£ e (gretmen kizar onlara. Ogretmenim sey bizim dolap var ya dolabin kenarina 6gretmenim tahtaya bakarak
% arkasini dénerek onunla hi¢ konusmuycaz 6gretmenim. O tek ayak Ustiinde seye zil galana kadar durucak.
g (Duru)
e Ogretmen bagirir. Tahtada ayagini kaldirarak durma. (Cemal)
* Tahtaya arkasini doniip beklemek. Zil calana kadar bekliyor. (Ayse)
Siddet
* Konusuyoruz ya 6gretmenim, bazilari da kavga ediyorlar, onun icin déviyor. Hafiften vuruyor, sopayla. (Riza)
e Bazen tokat atiyor, bazen sarsaliyor. Ogretmeni kizdiranlara yapiyor, bir de konusanlara. Cok ceza vermiyor
bize, bazen veriyor. (Sinan)
* Konusuyoruz ya 6gretmenim, bazilari da kavga ediyorlar, onun igin déviyor. Hafiften vuruyor sopayla,
Uistinde Haydar yaziyor. (Riza)
Ceza
~ » Ogretmen bizi ayakta tutuyor tahtada. (Kadir)
g
g siddet
% * Biraz bagiriyor, sonra o herkes de dinliyor sézlin, 6yle yani. Cok sinirlenince 6gretmen gidip birini dover.
° Tokat atmaz, kafasina soyle bir tane vuruyor yavas, dyle. (Yusuf)
g * Bayag bir kizar. Diyelim ki yaramazi yanina ¢agirir kizar, tutar iter. (Kadir)
g * Hasan derslerini yapmiyor. Gidiyor 6gretmenin yanina 6gretmenler odasina, ¢agiriyor 6gretmeni, 6gretmen
de vuruyor ona, ceza vermiyor, vuruyor, geg yerine filan diyor. Tokat atiyor, sarsaliyor. (Sinan)
~ Kizma
g e Ogretmen kiziyor. (Leyla)
£
& Ceza
% * COpun 6nunde (sinifa arkasini) dondurtyor. Beden egitimine gitmemek de var. (Sevda)
&
2 siddet
g * Bizim sinifta Huseyin var, ayakta dolasiyor, 6gretmen yanina gagiriyor, koluna vuruyor. (Nazh)
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c Ceza

-(-': e Ogretmen kiziyor. Oyle yaparsaniz ceza verecegim diyor. Tahtaya cikip arkamizi dénerek tek ayak iistiinde
E % durma cezasi. Bedende ¢op toplatiyor. Disaridakileri de, siniftakileri de. Uslu durana kadar topluyorlar. (Esra)
o é * Sadece 6gretmen biraz kiziyor. Biz s6z veriyoruz, bir daha yapmayacagiz diyoruz. Arkadaslarin bir daha

£ 2| seninle konusmayacak bir guinliik, o ceza var. Bir de ¢op kutusunun 6ntine dogru duruyolar, hig kimseye

7;" g bakmiyor, tahtada duruyorlar tek ayak Ustiinde. (Gliven)

C(E * COpun 6nunde (sinifa arkasini) dondiriyor. Beden egitimine gitmemek de var. (Sevda)

= Ceza

g * Kiziyor 68retmen, biz mesela oradayken orada mektup yaziyorlar, konusuyorlar, birbirine atiyorlar, 6gretmen
'—Q“_ de onu bir kere gérmusti. Riza oynuyordu, bir de Kemal oynuyordu. Attilar birbirine, 6gretmen de gérdi onlari,
é onlara vurdu, ceza verdi. Bir ders tek ayak tstiinde durdular. (Zeynep)

(]

E Siddet

?, * Onlara vurdu. (Zeynep)

o

o K|zr'T1a

g * Ogretmen kizar. (Hasan)

£

Q Siddet

; ¢ (devini yapmiyorlar, tahtaya cikiyor. Ogretmen soruyor onlara niye yapmadiniz? Bazi kisiler elektrik gitti
E diyor, unuttum diyor. Ogretmen de kiziyor. Ellerine vuruyor. Bizim sinifta sopa var. Haydar Déver yaziyor.

S Yusuf’ta duruyor, 6gretmen isteyince veriyor. (Esra)

Yerlere, siranin altina ¢bp atmak

Kizma
¢ (gretmen fazla kiziyor. (Leyla)
* Kiziyor, sonra bir sey yapmiyor. (Esin)

Ceza

e Ogretmen bagirir. Tahtada ayagini kaldirarak durma. (Cemal)

* Bagiriyor, bize ceza veriyor. Siniftan ¢cikmiyorsun diyor. Bir teneffis, bazen tek ayak duruyoruz. (Zeynep)

e (gretmen onlari siniftan gikartiyor, ders islemiyorlar. Sinifta hep béyle karisiyor her sey. Siniftan disari
cikartir, tahtada tek ayak Usttinde bekletiyor, sonra onunla hi¢ kimse ders boyunca konugmuyor.(Genellikle
ingilizce dersinde.) (Sultan)

* Yere ¢Op atinca vurmaz da, bagirir. Tahtada dikiliyor, ayaklarini boyle sey yapiyorlar. (Dudu)

* Kiziyor. Niye siranizin altini toplamadiniz diyor. Tek ayak tstiinde bekletiyor bizi bazen. Bagiriyor, vuruyor.
(Sinan)

Siddet
* Kiziyor. Niye siranizin altini toplamadiniz diyor. Tek ayak tstiinde bekletiyor bizi bazen. Bagiriyor, vuruyor.
(Sinan)

Kizma
e Ogretmen kiziyor. (Hiiseyin)

] Ceza
g e (gretmen ceza veriyor. (Cezmi)
% * Siralarin Gstiine ¢ikinca; onunla bir stire konugmamak, 6yle yapmamasi igin ona izin veriyor.(Leyla)
< * Siralarla oynuyoruz ya biz ebelemecelik, siray1 boyle dustirdugiimiizde en ¢ok ona ceza aliyoruz. Tek ayak
3 duruyoruz, bir de 6gretmen vuruyor. (Zeynep)
E
VE’ Siddet
* Siralarla oynuyoruz ya biz ebelemecelik, siray1 boyle dustirdugiimiizde en ¢ok ona ceza aliyoruz. Tek ayak
duruyoruz, bir de 6gretmen vuruyor. (Zeynep)
Uyari
o ¢ (gretmenim, ben tam bdyle ceza almadim ya, tam bilmiyorum. Ogretmen bdyle bagiriyor, bir de disari
g cikarttiriyor, boyle konusuyor onlarla, o kadarini gérdiim sadece. (Fatma)
g
ﬁ Ceza
S
E * Sadece 6gretmen biraz kiziyor. Biz s6z veriyoruz, bir daha yapmayacagiz diyoruz. Arkadaslarin bir daha
(%]

seninle konugsmayacak bir ginlik, o ceza var. Bir de hi¢ kimseye bakmiyor, tahtada duruyorlar. (Glven)
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Ogretmen Uyarllari

o x | Ceza
g %“ . Ba2|l'ar| siniftan digari glklyqr, koridora gikiyorlar, 6gretmen gelmeden geziyorlar. Bazilari 6gretmenin
c o | gelmesine az kala tuvalete gidiyor.
E -g Ogretmen kiziyor, disari ¢cikartmiyor beden dersinde.
% £'| Resim dersinde dgretmeni kizdirdiklar igin bazen matematik yaptiriyor, yazi yaziyorsun. Matematik dersi
22 | yapiyoruz. Arada sirada yazi yaziyoruz. Uzun bir yazi, hikaye gibi. (Kadir)
N &
Kizma
* Hemen git yerine otur, git bagimdan, git, senin sikayetlerinden biktim. (Mehmet)
2
< Siddet
i * Cok sikayet edince vuruyor, kavga edince. Yanagina vuruyor. (Eda)
Kizma
* Kizar. Bir daha yapma der. (Hasan)
e (gretmen cok kiziyor. (Esin)
Tehdit
* Mesela, Mehmet’le Hasan kavga ediyor ya, 6gretmenin siniri geliyor o zaman, ¢tinkii Hasan gidiyor
o6gretmenler odasina agliyor ya, hep cagiriyor 6gretmeni. Mehmet’e kiziyor. Hasan’a da diyor ki, bir daha
gelirsen sana ceza veririm. Cok kiziyor. (Cengiz)
Ceza
* Ceza aliyoruz (Sevda)
= * Mudure gidebiliyor. (Ender)
g * Hani boylesiniz, arkadan sizi itti. Yusuf geldi, beni itti, simdi Yusuf cezali oldu, mesela onunla
> konusmayacagiz. Konusmak isterse sesimizi gikarmayacagiz. (Hatice)
s * Bir arkadasimiz bir arkadasimiz vurdugunda 6gretmen onu burada yok sayiyor bu sinifta ve onunla
3 konusmuyoruz. Bir ders. (HUseyin)
i«_“ * Tahtaya arkasini dontiip beklemek. Zil calana kadar bekliyor. (Ayse)
< * Arkadasimizin kalemini kirinca ceza aliyoruz (Sevda)
[
% Siddet
Z * Mesela vuruyor bir gocuk arkadasina, bir yeri kaniyor, o yiizden 6gretmen vurabiliyor. (Ender)
E * Yanina gagiriyor, itiyor, kiziyor. Bazen tokat atiyor. (Kadir)
@ . é)gretmen vuruyor, eliyle. (Zeynep)
< * Ogretmen kizar, vurur. (Dudu)
T e (gretmen kiziyor. Bir cocugu simdi Hasan var ya, Cengiz simdi Hasan’in kalemi diismiis, Cengiz vermis ona,
§ Hasan da koluna vurmus, 6gretmen tokat atti ona. (Glven)
Q e (gretmen vurur. (Cemal)
=
[
E Kizma
o ¢ (gretmen cok fazla kiziyor. Onlar (Roman égrencileri kastediyor) agliyor sonra kizdigi zaman. Onlar hig...
Ogretmenim bir keresinde Sevda, Nehir kavga etmislerdi, 6gretmen onlara ceza vermedi, ama kizmisti. Onlara
dedi ki 6gretmenimiz, bir daha yapmayin, siz daha kigtksinz. (Leyla)
* Cok kiziyor. (Kemal)
Ceza
o e (gretmen ara sira miidiire génderir. Anne-babalarini cagirir. (Leyla)
g * Mudure gonderiliyor, miidur de ona ceza vermezse okuldan uzaklastiriyor. (Ender)
] ¢ Kavga edersek cok ceza aliyoruz. Ayakta duruyoruz, bazen dglene kadar siniftan ¢ikmiyoruz. Ogle arasi
3:0 ¢ikiyoruz. (Riza)
(T
o4

Siddet

* Cok sikdyet edince vuruyor, kavga edince. Yanagina vuruyor. (Eda)

e (Ogretmen kizar onlara, vurur. (Duru)

* Konusuyoruz ya 6gretmenim, bazilari da kavga ediyorlar, onun igin déviyor. Hafiften vuruyor sopayla.
(Ustiinde Haydar yaziyor.) (Riza)

e (gretmen vurur. (Cemal)
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Kizma
¢ (gretmenim, ben tam bdyle ceza almadim ya, tam bilmiyorum. Ogretmen béyle bagiriyor, bir de disari
cikarttiriyor, boyle konusuyor onlarla, o kadarini gérdiim sadece. (Fatma)

¢ (gretmene saygisizlik yapinca, mesela Hasan hep kiifrediyor arkadaslarina, ona égretmen géz yummuyor.
(Sultan)

X
g Ceza
© e Mesela, Hasan’a ¢ok oluyor, Hamdi geliyor, Hasan’a vuruyor, Hasan da kiifrediyor ona. Ogretmen, onunla
E konusmayin diyor. Uslu durana kadar (Esra)
* Kizar, ceza verir. (Cemal)
Siddet
¢ (gretmen cok kiziyor. Kiifiirlere vuruyor. (Esin)
Ceza
~ e (gretmen kizar onlara. Ogretmenim sey bizim dolap var ya dolabin kenarina 6gretmenim tahtaya bakarak
x g arkasini dénerek onunla hi¢ konusmuycaz 6gretmenim. O tek ayak Ustiinde seye zil galana kadar durucak.
g | 3 | (buy
g g e (gretmen kizar. Tahtada arkaya déniik, ayakta beklemek. Cezali olanla konusmamak, arkadasinizla
3 konusmayacaksiniz. (Hatice)
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Tablo 13

Ogrencinin Adi

Davranig

Ogretmenin Kullandig ifade

Yusuf Tahtada kesri sayi dogrusunda gésterme. Aferin Yusuf.

Yusuf Metni okuma. Evet guizel,

Yusuf Yazdigini okuma Cok guizel.

Yusuf Sorunun yanitini okuma. Guzel.

Yusuf Sorunun yanitini okuma. Cok glizel.

Sultan Sorunun cevabini bulma. Aferin Sultan.

Sultan Sorunun cevabini okuma. Aferin Sultan.

Sultan Yazdigi yaniti okuma. Guzel.

Sultan Soruyu yanitlama. Aferin Sultan.

Cezmi Ses sorununu giderme. Tesekkir ederim. Cok yasa sen!

Cezmi Yansiticlyl (data-show) kapatma. Evet tathm.

Onder Yansiticlyl (data-show) kapatma. Aferin.

Onder Soruya dogru yanit verme. Aferin Onder.

Unzile Ogrenci calisma kitabindaki etkinligi Unzile aferin, ¢ok giizel.

tamamlama.

Unzile Yazdigini okuma. Unzile ¢ok giizel yazmis, dinle
Unzile’yi.

Mehmet Defterinde kesri sayl dogrusunda gosterme. Aferin Mehmet. (2 kez) Kendin mi
yaptin Mehmet? Kendi mi yapti?
(Yaninda oturan Yusuf’a soruyor.)

Mehmet Davetiye hazirlama. Mehmet’inki ¢ok glizel olmus.

Ayse Okunan metni anlatma. Cok gizel, aferin.

Ender Tahtada kalanli bélme islemini yapma. Aferin Ender.

Esin Sorunun cevabini okuma. Aferin.

Eda Sorunun yanitini okuma. Evet.
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Tablo 14

Odevlerimizi yapmak

Kadir, Leyla, Hatice, Eda, Nazh, Cezmi,

Hiseyin, Cengiz, Cemal, Toprak, Dudu

Tahtada soru ¢ozmek

Kadir, Duru, Giiven, Kemal, Unzile, Duru

-E Soru ¢ozmek Nehir, Mehmet
é Derse katilmak Sevda
< Derslerimize ¢alismak Esra
Odev yapmak Esra
Dersimizi glizel yaparsak Sinan
Galiskan oldugumuzda bizimle gurur duyuyor Unzile
Ogretmenin istedigi etkinlik malzemeleri okula getirmek Eda
Uslu durmak Duru, Demet, Sevda, Ender, Cemal, Sultan
Parmak kaldirarak konugmak Esra, Eda, Emel, Gliven
- Sessiz durmak Demet
é Ogretmeni dinlemek Esra
f; Ogretmen konusunca ortaya atlamamak Emel
:’,E, Ogretmen birisiyle konusmak icin disari ¢ikinca uslu durmak Sinan
Para bulunca midir yardimcisina gétirmek Cezmi
Kurallara uymak Emel
Akilli olmak; bir seyi yapmadan énce disinmek Given
Yere ¢Op atmamak Demet
% Sinif ¢6pl doldugunda bosaltmak Yusuf
s Okulu temiz tutmak Sinan
Sinifi havalandirmak Sinan
g Kavga etmemek Cemal
°
- Birisine vurmamak Cemal
Arkadaslarimiza iyilik yapmak Kadir, Leyla, Hatice, Hlseyin, Fatma, Cengiz,
_é Ayse
pirt
Saygil olmak Duru
Dirust olma, diizglin olmak Toprak
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Tablo 15

op0L

DAVRANIS

Kartondan yildiz kesip verme

e (QOdevlerimizi yapinca (Kadir, Leyla, Hatice, Eda, Nazli, Cezmi, Hiiseyin, Cengiz, Cemal,
Toprak, Dudu)

* Arkadaslarimiza iyilik yaptigimiz zaman.(Diyelim bir arkadasimizin oturacak yeri yok,
onu yanimiza aliyoruz.Mesela, arkadasimizin parasi yok, ona diger arkadasimiz yemek
verdiginde) (Kadir, Leyla, Hatice, Hiiseyin, Fatma, Cengiz, Ayse)

* Uslu duranlara (Duru, Demet, Sevda, Ender, Cemal, Sultan)

* Tahtada soru ¢ozenlere veriyor Kadir, Duru, Giiven, Kemal

* Soru ¢6zenlere Nehir, Mehmet

e QOgretmenin istedigi etkinlik malzemeleri okula getirince Eda

* Derse katilinca Sevda

* Kurallara uyunca Emel

Yiyecek (dondurma, halley, gikolata,

seker, kek) vermek

e Tahtaya cikip sorulari yapinca (Unzile, Duru)
* Uslu durunca (Ender, Duru)

¢ Kurallara uyunca (Emel)

* Derslerimize galisinca (Esra)

e QOgretmeni dinleyince (Esra)

* Saygili olursak (Duru)

Beden dersine ¢ikarmak

* Okulu temiz tutarsak (Sinan)

* Sinifi havalandirirsak (Sinan)

* Sessiz olursak (Huseyin)

* Buyuklere saygisiz olmamak (Esin)

* Yere ¢6p atmamak (Esin)

e QOgretmenin dediklerini hep yapmak (Esin)

* Sinifin mis gibi kokmasi (Esin)

Kitap armagan etme

e Kurallara uyunca (Cok yaramazlk yapanlar kendini toparlayinca) (Sevda)
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F: Quotes in Turkish

F1

3 katli bir binamiz var, bina fiziksel imkanlar agisindan ¢ok problemli degil, yeni
yapilmis. Devletin yaptigi standartlarda iyi denilebilecek bir okul binasina sahibiz.
Onun disinda bahgemiz de gayet uygun, hani pek ¢ok okulun sahip olmadigi genis
bir bahgeye sahibiz. Onun disinda okulun genel gevresi hakkinda biraz bilgi versem
bize, hani boyle sosyokiltirel imkanlar ydéninden birazcik, yani okulun
sosyokdltirel gevresi birazcik burasi kenar mahalle okulu ve 6yle olmaya da devam
edecek, biraz mahkdm birakiliyor. Bizler alt bolgedeki yerlesime hitap ediyoruz, o
oyle devam edecek. Clinki bu taraf cok gog alan bir yer, gogle gelen insanlar da issiz,
¢alisma amacli gelmis insanlar, bir de Roman Mahallemiz var, stirekli mevsimlik isgi
olarak galisiyorlar, oradan oraya tasiniyor, nakil aliyorlar ya da mesela ailenin koy
kdkeni var. Findik isi ya da bahar isleri oldugunda gidiyorlar kéye, cocuklar 3-4 ay
burada okuyor, geri kalan sene basinda ve sene sonunda kdyde okuyanlar falan var.
O da tabii egitim 6gretim ortamini etkiliyor bayagi, hani elle tutulur béyle esnaf,
O0gretmen, soyle o tarz velilerimiz yok hig, okul aile birligine zor eleman buluyoruz,
oyle bir sosyokiltlrel gevreye hitap ediyoruz maalesef, ama keyifli de bir yer, ¢ok da
o0gretmenlik anlaminda zor bir yer degil diye diistiniyorum.

F2

Velilerimizi, bu bélgede su var: Hani 6grenciyi bahane edip bir sey géndermemesini
engellemek igin, her seye g6z yumuyoruz gibi bir sey oluyor. Diyor ki, benim
gocugum problemli, ben burada durmazsam ¢ocugum okulda durmuyor. Eyvallah,
her seye acgik, ama sunu yapiyorlar: Mesela, yiyecek yiyorlar, bahgeye ¢oplini
birakiyorlar, bebek bezi topluyoruz, bebegiyle geliyor mesela, orada altini
degistiriyor, bebek bezini orada birakip gidiyor. Hani bunun ¢ocuguna siz okulda ¢ok
fazla bir sey yapamiyorsunuz gorgiisii o oldugu igin gocugun, annesiyle orada
oturuyor mesela, her seylerini yiyip birakabiliyorlar. Uyariyorsunuz, bazi yerlerde
ilerleme boyle ¢gok milim milimdir, burasi da birazcik éyle bir yer.

F3

Bu sene ben bu sekilde olmasini istedim, ¢linki siit iznim olacagl igin bos derslerime
denk gelmesi igin. Clnki 1 olsaydi bana ¢ok zor olacakti bu yil, béyle olmasini
istedim, ama tabii zor da bir suireg oldu.

F4

Cok ciddi devam sorunumuz var. Soyle, bazilari imkansizliklardan, mesela bu araka
diyorlar, bezelye toplama isi ¢ikti gegen haftalarda, aile burada olmuyor. Anne

¢ocugu da gotirmek zorunda, bir ayligina bir yere ¢alismaya gidiyorlar mesela, izin
yoluyla gidiliyor. Cocugun akademik basarisi, yani okulda sadece bulunmus olmasi
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yetiyor onlar igin, hani gocugum benim okusun, bir basari gostersin, bir yerlere
gelsin gibi bir kaygilari yok. Mecburuz, okutacagiz, ne kadar glin calabilirsek o kadar
kar diye dislnlyorlar. Burada resmen benden ay su kadar géndermesen ne olur
diye yalvaran insanlar var. Oyle olunca da haliyle okul basarisi oldukca diisiiyor
maalesef.... benim en g¢ok takildigim mesele kifirli konugma, gocuklarin giinltk dili
bu olmus. En ¢ok ihlal edilen kural anlaminda ben kifir olayini cok bdyle
takihyorum, ¢linki diger 6grencilere kot 6rnek olmak gibi sey de var. Onun diginda
kafurden baska temizlik ¢cok ciddi problem oluyor toplu yasanan bir yerde
oldugumuz igin 6zellikle lavabo kullanim yoniinde ¢ocuklar ¢ok kitlar. Tuvaletlerin
tikanmasi, gok sik yasiyoruz onu, hani bir hizmetlimiz agiyor, borulari yeniliyoruz
falan, inanilmaz, kitabini, her seyini atmis.

F5

Hani ben de bazen mesela simdi digerleriyle birlikte oturtmak istiyorum, ama onlar
istemiyorlar ¢cocuklar, bir de aileleri de belki de hakli olarak istemiyorlar. Ciinku
gergekten bir temizlik problemi var, yasaniyor. Kendi i¢lerinde oturtuyorum, bazen
hep ayni siraya denk geliyorlar. O zaman sanki sinifta bir ayrim, hani onu
gozlemliyorum aslinda, ama ¢ok da ona sey yapamiyorum, kurtaramiyorum ondan
sinifl 0 ayrim durumundan. Veli oturmasini istemiyorum diye séyluyorlar onunla.
Artik zaten hani oturtmuyorum ben, ¢linki bu problem oldugu igin artik boyle kendi
o mahalleden olanlarla yan yana oturtuyorum onlari.

F6

Sinifta uyulmasi gereken kurallar iste sinifimizi temiz tutmak, arkadaslarimizin,
O0gretmenimizin s6ziini kesmeden dinlemek, arag gereglerimizi diizenli kullanmak,
zarar vermemek, ¢ok fazla bir kural da yok. C6ziim hani, kural sayisi fazla olunca
uymak da gli¢ oluyor, o ylizden daha az kural koyup, hani hepsinin uygulanmasini
saglamayi amacliyoruz, ama tabii sikinti oluyor. Bitlin 6grenciler kurallara ayni
sekilde uymuyorlar ve derslere ge¢ kalmamak, zamaninda gelmek, kurallarimiz
bunlar.

F7

Birinci siniftan almis olsaydim o zaman kurallar belki daha net oturmus olurdu.
CUnku bir 6nceki sinifimda ben 1’den 4’e kadar okutmustum, daha farkliydi. Hani o
kurallar Gzerinden daha ¢ok konusup, bdyle netlestiriyorduk, ama bu sene hani bu
sinifi 4’te aldigim igin iste 6grencileri tanimak, o gegen siire filan agikgasi sinif
kurallarinin Gzerinde g¢ok fazla boyle yogunlasip durmadik da yani, ama uyulmasini
istedigimiz belli seyleri sadece zaman zaman lzerinde durmaya galisiyorum.
Dedigim gibi baska okullarda mesela nasildir bu durum, onu da bilemiyorum, ama
bu okulda kural oturtmak da zor bir sey. Clinki boyle ailesinde de kurallarla
blylmus ¢ocuklar degiller. Her seyi vaktinde yapan 6grenciler degiller mesela.
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1’den itibaren daha iyi gocugu taniyorsun, neyi istedigini, neyi anlatmak istedigini
daha iyi bildigim igin daha farkli oluyordu. Bunu bu sene anladim.

F8

Yani cocugun yasam tarzinda kural diye bir sey yok. Mesela, bir mahallemiz var, hani
Roman Mahallesi diye bahsediyorum ya, mesela ¢ocuk tamamen sokakta hig kural
olmadan yasayan, istedigini konusabilen, istedigi sekilde davranabilen bir ailede
yetismis. Haliyle okula geldiginde bu ¢ocuga birtakim kurallari benimsetmek gayet
zor oluyor. Birak onu mesela kural benimsetmeyi gectim, normal giinliik hayatinda

kural yok cocugun, mesela yasantiyla ilgili en basit temizlik kurallari, elini yikamak,
lavaboyu dizenli kullanmak, lavabolarimiz tikaniyor strekli, ayran siseleri, pet
siseleri boyle igine atiyorlar, o kadar ¢ok sikinti var ki o anlamda. Bu gocugun sugu
mu? Hayir, birinci sinifa geliyor, ¢ocuk evde de bunu yapmis. Belki de mesela hig
tuvalet yok, tuvalet aliskanhgi da yok gocukta.

F9

Dalga gegenler var aslinda, bu hani Gokkusagi Mahallesinden gelen birkag kisi dalga
geciyor onlar Esin’le... Sevdalar, Cingene kdkenli olanlar. Esin, evet, o problemine
ragmen boyle hig o sikintisi yok yani, genel olarak da evet, dalga gegilmiyor. Hatta
Yusuf, Cezmi ¢ok kiziyorlar onunla eger biri dalga gegerse hemen onu savunurlar
hani Esin’e biri bir sey sdyledigi zaman. Esin’i gok seviyorlar, ama gegiyorlar o
mahalleden olanlar genelde.

F10

....onu gorince zaten ben sey oldum, okuldan sogudum ben, ondan sonra o bana
kot davraniyor gibi geldi, ayrimcilik yapiyor gibi geldi ilk bastan bana. Biz Romaniz
diye, nasil desem, Gaci diyoruz, onlara ayrimcilik yapiyor gibi geldi. Onlarla biz kendi
aramizda kizlarla konusuyorduk ...yani 6gretmenimiz ayrimcilik yapiyor diye
diisiinliyorduk. Ogretmenimiz bize kétii de davraniyordu, daha sonra alisinca biz de
ona alistik. Bize mi dyle geliyordu, bilmiyorum artik, ben derslere merakl olunca
sonra sonra bize iyi mi davranmaya basladi. Bazilari Tahsin diye bir gocuk, Ceylan,
Fatma, Kemal 6gretmen derslerde soguk durdugu igin kitap getiriyor, kitaplarini bile
acmiyorlar, o yizden. Gaci diyoruz, kiz olanlara gaci diyoruz, erkek olanlara Gaco
diyoruz. Yani biz kadinlara da, kizlara da Gaci diyoruz, erkeklere de, adamlara da
Gaco diyoruz. Oyle ayiriyoruz, ama biz kendi aramizda konusuyoruz tabii Romanlar
olarak biz Romanca bildigimiz igin.
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F11

Mesela ben baktim dosyaya, bir baktim, Ceylan yaziyor. Bu Ceylan’in yazisi degil
dedim, gittim onu sildim bdyle yaptim Ceylan’ la denklestirdim, degil bu yazi, gittim
ondan sonra 6gretmenin masasina koydum. Kim bilir kim yazdi ... ama 6gretmen
inanmaz iste ona. Hem de nasil sessiz, hep derste de boyle sessiz durur. Ders olsun
mesela, matematik dersi, onlara elini kaldirir. Hani boyle seylerde, resim dersinde
bos bos oturuyor boyle, yani hig kimseye bdyle olmuyor.

F12

Siz pislikler, mikroplar, Romanlar diyorlar. Bazen bdyle ¢ok tzliliyorum, aglayacak
duruma geliyorum. Cezmi de demisti mesela, ben agladim gittim, 6gretmene
soyledim. Biktim artik 6gretmenim, hep bize Roman, Cingene diyorlar dedim....
Ogretmen de bagirdi ondan sonra, ben arada sirada séyliiyorum, 6gretmen de bu
sefer bize bagiriyor, sey etmiyor... Mesela, onlari ¢cok seviyor 6gretmenim, belki bizi
sevmiyor bu dedim, pisiz, bizi mikrop nereden goriyor bizi bu dedim.... Boyle
herkes sinifta ses yapiyor ya, o da bizi goériiyor. Ondan sonra bize diyor ki, susun be
mikroplar sizi, Riza mikrop, Nehir mikrop diyor. Benim de gliciime gidiyor. Artik
neredeyse boyle sdyleyecektim, 6gretmenim sen bizi nereden goriiyorsun, banyo
yaparken gorlyor musun tstimuizl, basimizi diyecektim, biraktim. Olsun dedim,
biylklik onda kalsin dedim. Gene bir sey sdylemedim, kizdim yine. Arada sirada
geliyor, ¢agiriyor beni, canim filan diyor bana, bazen seviyor, bazen ama onlara
gllerken o bana kizgin bakiyor, kizgin bakarken guliyor bana hane anneme sdylerim
diye onu. Ben biraz 6gretmene giiler yliz gdstermiyorum, hani giiler yliz gdstersem
hepten Ustline gelecek o benim bagirarak, ben de ondan sonra gller yiz
gostermiyorum. Bana dyle bagirinca ben anneme giderim, soylerim....

Annem geliyor mesela, bagiriyor 6gretmenlere, gecende 6gretmen beni
merdivenlerden itmisti, annem geldi, bagirdi ona, az kalsin disliyordum ben,
arkadasim tuttu beni de... Ondan sonra onlar bize pis diyor, hani onlari bir giin
evime goturecegim, evimi gorsiinler, evim tertemiz, parfimler dyle dizili, makyajlari,
dolap 6yle tertemiz, her yerimiz, hani onlar bize pis diyor ya, bir giin toplayacagim
onlari, bizim eve gotlrecegim. Bakalim ne yapacaklar? Biz dyle pis duramayiz....
Mesela, Kemal diye gocuk var. Diyorum ki ben ona, bak Kemal, bunlar bize mikrop
diyorlar. Ben de ona diyorum ki, ¢ikista dévelim sunlari. Hani béyle kafam bozuluyor
mikrop, pislik diyorlar ya, mesela sununla iyi oluyorum, o benim arama giriyor,
onunla konusma diyor, o pislik diyor, igreng Roman diyor. Ondan sonra o benimle
konusmuyor, ben de tek kaliyorum okulda, sonra gidiyorum séyliyorum onlara,
arkadaslarla toplaniyoruz, biz de bagiriyoruz, ondan sonra bize bir sey yapamiyor.
Bu sinifta herkes bizden korkuyor... Ogretmene soyliiyorlar, 6gretmen de bize
bagiriyor bu sefer, ben de aldiris etmiyorum, dénliyorum, boyle yapiyorum (kafasini
cevirdigini gosteriyor). Ondan sonra 6gretmen ¢agiriyor beni yanina, sariliyor bana,
hani gller yliz gosterirsem daha ¢ok bagiracak bana, ben de béyle yapmiyorum, iste
takmiyorum onu, ondan sonra beni gagiriyor, seviyor filan, ben ona giiler yuz
gosterdigimde, sevdigimde onu bana kotl davraniyor. Hani bu diyor ki, iyi annesine
sdylemez beni filan diyor.
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F13

Okuldan korktum, iste gitmeyecegim filan dedim. Korkuyordum, okulda ¢ok sesler
vardi. Ondan sonra Mudir Beye gittik, korkma kizim dedi, bak ne giizel bahgemiz
var, cocuklar oynuyor, arkadaslarin olacak dedi. iyi Midiiriim, ben de yazilacagim o
zaman dedim. .... Burada temiz sey 6greniyoruz, terbiyeli seyler 6greniyoruz mesela.

F14

Kavga ettikleri zaman ¢ok kiziyorum, eger zarar verdiyse, tartismalari disinda ona
tepki veriyorum, eger yalan soylerlerse hani onlara daha ¢ok kiziyorum,
sinirleniyorum, tepki veriyorum... Aslinda ceza olarak bazen bekletme oluyor, ayakta
bekleyebiliyor, dyle bir tepki veriyorum. Ailesini, annesini ¢gagiriyorum mesela
gorismek icin, bazilari ondan epeyce korkuyorlar olumsuz bir sey sdyleyecegimi
diisiiniip, o sekilde. iste bu tarz mesela dalga gegme konularinda gergekten cok
sinirleniyorum, séyliyorum ve bazen hatta bdyle hani nasil diyeyim, o da herkesin
cani yansin diye sey bile yaptigim oluyor, tahtaya ¢ikarip hani giliin ona falan gibi
bdyle anlasin diye. Bazilari ¢linki gergekten sadece bir daha yapma gibi seyle
anlamiyorlar, dyle oldugu zaman zor duruma diistiigii zaman anlayabiliyorlar. Oyle
de yaptigim oluyor, ise yaradigini gérilyorum bazilarinda, her ¢gocuk onu
kaldiramayabilir belki, hani her 6grenciye bu uygulanmaz, ama bazilari bunu
yapildigl zaman hani boyle dikkat ediyorlar tavirlarina, hareketlerine.
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