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ABSTRACT

A Follow-Up Study of the Effectiveness of

the Mother Training Program on Mothers

by
GUL CORUS

The present study was an attempt to evaluate the
effectiveness of the mother training program which was
applied as a part of the Turkish Early Enrichment Project
(TEEP) in 1982-1986 (Kaﬁltglbas;, Sunar, and Bekman, 1988).
It aimed to determine whether the mother traininé program
helped the mothers change their traditional point of view
into a more modern perspective. 1In other words, the
expectation was that the perceptions and attitudes of the
more traditional lower SES groups would be changed by the
program in the direction of the more modern, urban, well-
educated middle SES group.

Three groups of meothers made up the sample of the
study;

1. low SES trained mothers (the experimental group)

2. low SES untrained mothers (the first control group)

3. middle SES untrained mothers (the second control

group) .

These groups were compared on five basic subscales of
the Follow-Up Study Mother Interview Form: the life satis-
faction scale, the woman's intrafamily status and decision-

making power scale, the communication with the child scale,



the family reinforcement of student role scale, and the
mother's positive evaluation of her child scale.
Only on the family reinforcement of student role
scale was a significant difference found among the groups;
differences on the other scales were not significant.
Generally, the significant difference among the groups
on the family reinforcement of student role scale could be
explained by the consideration given to parent behavior
related to child's cognitive development during the program
and the insignificant differences among the groups could
be explained by the mothers' own traditional upbringing
and persisting environmental circumstances. As.given
circumstances endure, their effects become more and more
difficult to change. Unless the negative influences of
living in disadvantaged areas are counteracted in long-term
and the nonformal parent education programs are supported
by informal activities (e.g. TV/radioc programs, mass-media

instruments), they will not be as effective as expected.



OZET

Anne EJitim Programinin Anneler Uzerindeki Etkinlidini

Izleme Calismasz

GUL GORUS

Bu calisma, 1982-1986 yillari arasinda Erken Destek
Projesi'nin bir bélimii olarak uygulanan Anne Egitim Progra-
mi'nin (Kagitcgibasi, Sunar ve Bekman, 1988) uzun vadedeki
etkilerini dederlendirme gabasidir. GCalisma, annelerin ge-
leneksel bakis ag¢ilarini modern bir perspektife g¢evirmede,
Anne EJitim Programinin yardiminin olup olmadidinli belirle-
meyil amaglamistir. Diger bir ifadeyle beklenti, geleneksel
yapiya sahip disiik sosyo-ekonomik seviyedeki grubun algi ve
tutumlarinin, program araciligiyla, daha ¢addas, kentli, ivi
efitilmig orta sosyo—ekonomik seviyedeki grup dogrultusunda
dedigecedidir.
Aragtirmanin drneklemi g grﬁp anneden olusmaktadir:
1. diisik sosyo-ekonomik diizey editilmis anneler
(deney grubu) |

2. disuk sosyo-ekomik diizey editilmemis anneler
{birinci kontrol grubu)

3. orta sosyo-ekonomik diizey editilmemis anneler
(ikinci kontrel grubu)

Bu gruplar, Izleme Calismasi Anne Goriisme Formu'nun
beg temel alt 6lgedi lizerinde karsilastirilmislardir: yasanm
tatmini 8lgedi, kadinin aileigi statiisii ve karar verme giici

8lgedgi, gocukla iletigim 6lgedi, ailenin cocudun &Frenci



roliinll desteklemesi &l¢edi ve annenin gocudu olumlu deder-
lendirmesi olcgedi.

Arastirma sonucunda yalnizca ailenin cocudun 6§renci
roliinll desteklemesi $lg¢edinde gruplar arasinda anlamli bir
fark bulunmus olup, dider &lgekler de anlamlilik saptanma-
mistir.

Genel olarak, ailenin gocudun 6Jrenci rolinii destekle-
mesi 8lgedinde ortaya gikan gruplar arasindaki anlamli fark,
¢ocudun bilissel yapisiyla ilgili ebeveyn tutumlarina prog-
ram siresince verilen Snemle agiklanabilir. Gruplar ara-
sindaki anlamsiz farklar ise annelerin Kendilerinin gelenek-
sel yapida blyltiilmeleri ve dedismeyen/kalici bevresel ko~
sullarin etkileri ile agiklanabilir. Bu kosullar siirxdiikge,
onlardan dodan olumsuz etkilerin ortadan kaldirilabilmesi
¢ok daha gli¢ olacaktir. Dezavantajli cevrelerde yasamanin
getirdidi olumsuz etkiler uzun vadede yok edilmedikge ve
nonformal ebeveyn editim programlari informal aktivitelerle
(6rn. TV/radio programlari, kitle-iletigim araclari) destek-

lenmedikge, beklenildidi kadar etkin olamayacaklardar.
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INTRODUCTION

Today, education seems to be one of the most important
unsolved problems and one of the most influential factors
in our developing world. It is an unsolved problem because
of unequal educational conditions in different countries.
It is an influential factor because of its major role in
forming and modifying people's beliefs, values, attitudes,
and social status.

Formal (school) education alone cannot be seen as an
adequate source for managing these problems and training
people, but nonformal (or out of school) and informal educa-
tional activities must also be taken into consideration as
the additional sources.

Formal education is defined as

"the highly institutionalized, chronologically
graded and hierarchically structured 'education
system’, spanning lower primary school and the
upper reaches of the university" (Coombs and
Ahmed, 1974, quoted in Kline, 1982, p.84).

Nonformal education is defined as

"any organized, systematic, educational activity
carried on outside the framework of the formal
system to provide selected types of learning to
particular subgroups in the populaticn, adults
as well as children. Thus defined, nonformal
education includes, for example, agricultural

extension and farmer training programs, adult



literacy programs, occupational skill training
given outside the formal system, youth clubs
with substantial educational purposes, and
various community programs with instruction in
health, nutrition, family planning, cooperatives,
and the like" (Coombs and Ahmed, 1974, quoted in
Kline, 1982, p.84).

Informal education is defined as
"the life-long process by which every person
acquires and accumulates knowledge, skills,
attitudes, and insights from daily experiences
and exposure to the environment - at\home, at
work, at play; from the example and attitudes
of family and friends; from travel, reading
newspapers and books; or by listening to the
radio or viewing films or television. Gener-
ally, informal education is unorganized and
often unsystematic; yet it accounts for the
great bulk of any person's total lifetime
learning - including that ¢f even a highly
"schooled' person" (Coombs and Ahmed, 1974,
guoted in Kline, 1982, p.84).

The present study focuses on the longitudinal effects
¢of the mother training program as a part of the Turkish
Early Enrichment Project (TEEP). The project, carried out
in 1982-1986 {Kagitgibagi, Sunar, and Bekman, 1988) aimed -
to investigate the role of early intervention on the de-

velopment of children living in disadvantaged areas. One



variable in this early intervention was a mother training
program, and the second was type of preschool environment.

The purpose of this follow-up study is to investigate
whether the mother training program as a nonformal educa-
tional activity had longitudinal effects on mothers in
terms of their life satisfaction, intrafamily status and
decision-making power, communication with the child, family
reinforcement of student role, and positive evaluation of
the child. By the definition of nonformal education
concept, it is obvicus that the mother training program
was an organized, systematic, and educational activity
carried on outside the framework of the formal éystem to
provide early enrichment for the child by using a cognitive
program to develop his/her mental abilities and by helping
the mother strengthen her feelings of control over her life
and her child's development.

Parenthood is generally considered more a way to
influence the growth and the development of children than
as a process of growth and development for parents. 1In
this difficult pericd, for the troubles of children or
the troubles that young people appear to be causing in the
society parents are seen as having as much responsibility
as the children themselves. But, in this life-long task,
who 1s helping parents? How much effort is being made to
assist parents to become more effective in raising their
children? Where can parents learn what they are doing wrong
and what they might do differently? Without answering these

questions parents are blamed, but not trained.



Gordon (1975) commented on this situation as follows:

"Millions of new mothers and fathers take on

a job each year that ranks among the most
difficult anyone can have, taking an infant,

a little person who is almost totally helpless,
assuming full responsibility for his physical
and psychological health and raising him so he
will become more productive, cooperative, and
contributing citizen. What more difficult and
demanding job is there? Yet, how many parents

are trained for it?" (p.2)

Although more systematic studies are neceséary to
answer these questions, the critical rcle of parents in the
development of their children can not be ignored. This role
brings parent education programs into focus. But it is
obvious from the literature review that, although parents
are involved in early intervention programs, the main target
of evaluation is usually child-related variables such as
scholastic achievement, teachers' ratings, school grades,
and IQ scores, all focusing on the cognitive domain. There
has been very little measurement done on parent-related
variables and the longitudinal effects of such programs on
parents. Therefore, this follow-up study is intended to
investigate some of the longitudinal effects of the mother

training program on mothers.



BACKGROUND AND REVIEW OF THE LITERATURE

In the 1960's social scientists and social reformers
started to pay attention to early intervention programs
and several research projects (Deutsch, 1971; Klaus and
Gray, 1968; Weikart, 1967, all cited in Schweinﬁart et al.,
1980) were initiated at the local level at this time. 1In
these years Bloom (1964) and Hunt (1969, cited in Sprinthall
and Sprinthall, 1990) suggested that early life experiences
are crucial in the formation of intelligence and cognitive
development. The concept received main support from the
studies which compared the IQ level and cognitive develop-
ment of children growing up at home and in orphanages. In
other words, the most important independent variable between
the groups is whether they have parents or not. As widely
known from the 1940's to 1990'5 several research findings
provide the same evidence that motor, physical, verbal,
and cognitive development, and IQ level of children raised
at home are better than those of the children raised in
orphanages (Paraskevopoulos.and Hunt, 1871; Skeels and Dye,
1939; Skeels, 1966, all cited in Cancro, 1971 and Jersild,
1979; Skodak and Skeels, 1949, cited in Morgan 1984 and
Sprinthall and Sprinthall, 1990; Dennis, 1960, 19269, and
1973; Winick et al., 1975, all cited in Rutter, 1980 and
Sprinthall and Sprinthall, 1990; Bowlby, 1951; Spitz, 1950,
both cited in G&kge, 1971, Yavuzer, 1993, Ozaydin, 1984,
Oztlirk, 1994, and Ziyalar, 1981). For instance, the orphan-
age children of Skeels and Dye (1939) and Skeels (1966, both

cited in Cancro, 1971 and Jersild, 1979) gained in IQ from



~an average of 64 at an average age of 19 months to 96 at an
average age of 72 months (six-year old) as a result of being
given social stimulation and placement in good homes at
between two and three years of age. When these children
were followed up as adults, they were found to be average
people in their society. They had a median educational
attainment of twelfth grade. Four had one or more years
of college work; one received a bachelor's degree and went
on to graduate school. On the other hand, when the study
began, the contrast group children who were left in the
orphanage had a mean IQ of 87, But retested after periods
varying from 20 to 43 monﬁhs, all of the contrast group
children showed decreases that ranged from 8 to 45 points,
and five of the decreases exceeded 35 points. They had

a median educational attainment less than the third grade.
At the time of follow-up, one had died in adolescence in

a state institution for the mentally retarded; five were
still in wards of state institutions; and all but one of
the remaining six were employed in work calling for only
the lowest of skills. The most important result of these
studies is that disadvantaged environments can make a
tremendous difference between the groups.

Similar findings were also obtained by some Turkish
studies {Antikacioglu and Inciler, 1982; Arik and C8riis,
1990a, 1990b; Cataloluk, 1994; Giligray, 1989; Oztirk, 1989).
For instance, a study done by Arik and Corilg (1990a, 1990b)
concluded that eight to eleven-year old primary school

children raised at home had better cognitive performance



than the children raised in orphanages in the same age
groups and school grades. These dramatic findings bring
early intervention and also parent education, as an insepa-

rable part of this intervention, into focus.
PARENT EDUCATION AND REASONS FOR CONDUCTING PARENT EDUCATION

"Parent education can be defined as a systematic and
conceptually based program, intended to impart information,
awareness, or skills to the participants on aspects of
parenting” (Fine, 1980, p.5)f

As has been_discussed by many researchers (Fine, 1980;
Magden; 1993, Navaro, 1987) the main purpose of parent
education programs is to train parents in order to provide
early enrichment for their children's physical, mental,
social, and emotional development.

Environmental stimulation has an important influence on
the development of cognitive abilities of children. Many
studies (Davasligil, 1980; Liebert and Wicks-Nelson, 1981,
cited in Ergiin, 1984; Goduka et al., 1992; Kagitgibasi,

1979, Ataman and Epir, 1872, cited in Kaditg¢ibasi, 1990;
Kiigin, 1991; Terman and Oden, 1959, cited in Morgan, 1984,
Semin, 1272, 1975; Undheim and Nordvick, 1992) demonstrate
that children's intellectual performance and IQ level depend
on their families' SES. Generally the children of high SES
families have better intellectual performance and IQ scores
than the children of low SES families. These findings mean

that persisting environmental circumstances can make a tre-



mendous difference between two different SES. The effects
of circumstances are reversible in early life (Dennis, 1969,
cited in Rutter, 1980 and Sprinthall and Sprinthall, 1990;
Skodak and Skeels, 1949, cited in Morgan, 1984); but as
given conditions endure, their effects become more and more
difficult to change. Therefore, breaking this vicious cycle
and minimizing the gap between the groups is the basic rea-
son for conducting parent education programs rather than or
in addition to child education programs. Because parents
are seen as the persons mainly responsible for their chil-
dren's physical, cognitive, and psychological development

in early life.
PARENT EDUCATICN PROGRAMS AROUND THE WORLD

According to how they are constructed and applied, and
their purpose, parent education programs are divided into
categories like home-based/center-based/some combinations
of home-based and center-based programs; experimental/quasi-
experimental; and parent-focused/child-focused (see TABLE 1
for information on child age, program duration, and home/
center/combination basis for seventeen longitudinal studies)

Though all kinds of parent education programs in these
categories aim at positive behavior modification for either
the parents, or the children, or both, because of changing
life expectations of parents according to their SES, and/or
changing physical, cognitive, social, and emoticnal needs

of children by increasing age, and/or changing interaction



TABLE 1. THE SEVENTEEN LONGITUDINAL STUDIES:
PROGRAM INFORMATION

AGE at PROGRAM PROGRAM

PROJECT - ENTRY DURATION SYSTEM

‘ (years) {(years) Center/Home
Milwaukee 3-6 mo. 6 yes some
Perry Preschool 3-4 1-2 yes yes
New York Pre-K 4 1 yes no
Rome Head Start 5 1 yes no
Early Training 3-4 2-3 ves yes
Mother-Child Home ' 2-3 2 ~ No yes
Harlem Training 2-3 1 yes no
Parent Education 0-2 1-3 no yes
Philadelphia 4 1 ves no
Head Start Curricula , 4 1 yes some
New Haven Follow Through 5 4 yes no

Institute for Developmental

Studies 4 | 5 yes no
Curriculum Comparison ‘ 4 1-2 yes - no
Micro-Social Learning 4-5 1-4 yes no
Family Oriented Home Visitor 1-2 1-2 no yes
Curriculum Demonstration 3 2 yes some
Infant Education 1 1.5 no yes

Note: Programs in this table, of which overall statistical
significances were determined by pooling procedures, were
taken from Berrueta-Clement et al. (1984, cited in Sprinthall
and Sprinthall, 1990, p.86) and Consortium on Developmental
Continuity (1977, cited in Schweinhart et al., 1980, p.79).
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between the parents and the child in this parallel, dif-
ferent types of parent education programs could be seen in
practice. Parent education programs must adapt to changing
demands of both the family and the child. This necessity is
the main reascn for different categories in parent education
programs.

Some of widely known parent education programs will be
next presented as the examples of those different categories

cited above.

Small-Scale Research Programs

The Parent Education Project (PEP), the Early Child
Stimulaticn Through Parent Education Project {(ECSPEP), the
Home Learning Center Project (HLC), and the Instructional
Strategies in Infant Stimulation Project (ISIS) were de-
veloped by Gordon as small-scale research programs between
1966 and 1970 (Olmsted et al., 1980). All of these programs
aimed to improve the intellectual functioning of infants in
the home environment. In the projects, paraprofessional
parent educators were used tc demonstrate selected home
learning activities to the mothers during home visits. The
educators were recruited from backgrounds similar to those
of the parents in the programs, which made the projects
more effective. However, the most important element of the
projects was to accept the parents as teachers of their own

children. Results indicate that the mothers in the programs
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gained additional insight into cognitive and personality
development of both their children and themselves. 1In
other words, though all of these programs were child-
focused, parent-related variables were affected by the

education.
The Parent Effectiveness Training (PET) Course

The Parent Effeétiveness Training C?urse was developed
by Gordon as a large-scale intervention program in 13970
(Gordon, 1975; Whirter, 1985). This parent-fo?used program
uses the techniques of Rogers' Client-Centered Therapy.
In client-centered therapy, unprejudiced acceptance of the
client by the therapist is essential. For providing this
kind of communication between the therapist and the client
tactive listening' and 'I‘ ﬁessages are used. The PET
Course teaches the parents these twe skills under controlled
conditions, such as role playing. According to Gordon, the
PET Course is an on-going and never—-ending process. The
main purpose of the course is to make parents ready to apply
the skills learned in the classroom tc the real problems of
life. Hanley (1974, cited in Fine, 1980) reported that the
PET Course increased the parents' acceptance of their chil-
dren and their children's behavior, and the parents were
able to communicate more clearly and allow their children
greater autonomy. Wunderlin (1973, cited in Fine, 1980)
comments that communication training based programs like

the PET Course improve communication patterns in the family.
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The Parent Education Head Start Planned Variation Program
(PEHSFV) and The Parent Education Follow Through Program

(PEFT)

The Pareﬁt Education Head Start Planned Variation
(1969-1972) and Parent Education Follow Through Programs
{1968-1977) were also developed by Gordon as large-scale
intervention programs (Olmsted et al., 1980). The programs
were both parent and child-focused and were practiced in
both the home and schoel environments. According to the
results of the PEHSPV program, the Parent Education Follow
Through Program (PEFT) was developed as the most sophisti-
cated and the best developed of Gordon's parent education
programs. "PEFT represents a systems perspective of seeing
the family, the school and other external systems change
both internally and in theif interrelationships"” (Olmsted
et al,, 1980, p.31). In this program, parent educators or
parent volunteers are regularly sent into the homes of the
enrolled children to show the mother some of tasks and
materials being used in the‘classrooms, to show her how
to present these tasks to the child, and to show her how
to tell whether the child has understood wﬁat was presented
to him (Maccoby and Zellner, 1970), Briefly, the PEFT
program develops the conditions of the home as a learning
envirdnment, gives an important role to parental participa-
tion, and uses parent educators or parent veolunteers for

presenting classroom tasks and materials to the mother.



The relationships among home, school, and other societal

systems are the basic elements of the program.
The Perry Praschool Program

The early-experience theory has been most thoroughly
tested in the Head Start program developed as a component
of the 'war on poverty' movement in America during the
1960's. 1In fact, the program was thought a failure almost
from its beginning (Cicirelli et al., 1969; Tizard, 1974;
Smith and James, 1975; Bronfenbrenner, 1979, all cited in
Kagitgibasi et al., 1993; Levin, 1977, cited in~Sprinthall

and Sprinthall, 1990). However, "the Head Start Synthesis

13

Project of 1983, an analysis of outcomes from virtually all

Head Start programs up to that time, found that they were
indeed effective, that Head start could be isolated as a
causal variable in improving intellectual performance"
(Hubbell, 1983, quoted in Sprinthall and Sprinthall, 1990,
p.83).

The Perry Preschool Program has reported the results
of a longitudinal study of Head Start participants. As a
child-focused preoject the Perry Preschool program was set

up as a true experimental design of Head Start (Weikart,

1967, 1969, cited in Helms and Turner, 1981; Sprinthall and

Sprinthall, 1990). The children in the experimental group

who participated in the program were educated in both the

school and home environments and followed up from ages three
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and four to age nineteen. Each mother was kept aware of her
child's progress. The main finding, in brief, is that Perry
Preschool Program has a dramatic long-term effectiveness in
physical, verbal, social, emotional, and educational aspects
of development of children (Helmes and Turner, 1981; Sadker
and Sadker, 1991; Sprinthall and Sprinthall, 1990) and that
a quality preschool program can change the lives of low-
income, educationally at-risk children and their families

by increasing the child's capacity to relate positively to
family members and other people, strengthening the family's
ability to reiate positively to children and their problems,
and increasing the child's and the family's seﬁse of dignity
and self-worth (Cadwell, 1965; Evans, 1975; Grotberg, 1969,
all cited in Helmes and Turner, 1981l). The Perry Preschool
program, based on Head Start suggests that parent involve-
ment does sustain developmental gains. Weikert and Lambie
(1969, cited in Fine, 1980) reported that children whose
preschool experience had included a parent intervention
component made significantly higher gains than those who

attended preschools without this element.
The Behavior Modification Technique

The most applicable results of learning principles in
clinical and educational settings are behavior modification
techniques. The behavior modification technique involves

operationally defining a behavior, observing its occurrence,
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introducing or modifying reinforcement procedures, and
continuing to observe them to determine if the behavior has
been affected by the reinforcement (Arik, 199%; Fine, 1980).
In other words, the technique depends on a feedback loop s0
it is mainly parent/adult-focused and ignores child-related
variables. It gives feedback to the parents with respect to
thelir own behaviors, especially those having problems with
children. The neglect of child-related variables brings
more criticism to the program than any other parent educa-

tion program (Fine, 1980; Krebs, 1986).

The Florida Parent Education Program

The Florida Parent Education Program is a parent-
focused and home-based program directed by Gordon (1875).
The major purposes of the program are to enhance intel-
lectual and personality development of the child and to
produce positive changes in the mother's self-esteem and
self-confidence so that she can affect what happens to
her and her child. An important feature of the program
is that paraprofessional trainers are used as parent
educators, as in the small-scale research programs of
Gordon. The program especially concentrates on child
development principles, interview skills, information
recording techniques, specific exercises, and games for

the child.



The Bloomingdale Family Program

The Bloomingdale Family Program is a parent-focused
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program (Auerbach and Roche, 1971). The most obvious result

of the program is less isolation and greater confidence of
the parents in dealing with their children singly or in
small groups either at home or at school. They learn that
they can create better opportunities for their children
by their own efforts. They begin to be more accepting of
themselves in new situations. Such growth in competence
and self-confidence has important positive mental health
implications for mothers who live in disadvantéged SES
areas. Learning from and listening tc one another seem

to make them slower to judge and readier to accept that
there are many ways of meeting life's demands. 1In the
program, freedom to speak freely and to exchange ideas
shake 'parents' rigidity' and bring 'new insights' to
them, therefore, they find themselves moving more easily

in an expanded social world.

The Demonstration and Research Center for

Early Education Infant Programs (DARCEE)

The DARCEE is also a parent-focused program (Honig,
1988). It accepts parents as an effective educational
change agent. Thus, the program focuses on parent-related

variables rather than child-related variables. To build a
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rich environment for the physical and psychological devel-
opment of an infant, the program helps the parent take an
increasing initiative in planning for him/her. To accomplish
this goal, the program leads the parent to develop better

coping behaviors in her daily life problems.

The Milwaukee Projaect

The Milwaukee Project is mainly a child-focused and
center-based program (Garber and Heber, 1981, cited in
Sprinthall and Sprinthall, 1990). It attempts to stimulate
the cognitive growth of children by providing §ystematic
and structured training to low IQ slum children. This
training begins as early as possible, almost from the
child's birth. Firstly, the interventions begin at home
both with the mother and thé baby., After 2 few months the
babies are brought to Milwaukee's Infant Education Center
and are treated to a rich variety of teaching technigques
and materials, all designed to stimulate cognitive growth.
Significant IQ differences are found between the children
involved in the program and the control group of children

not enrolled in such a program.
The Ypsilanti Education Project
The Ypsilanti Education Project is both parent and

child-focused (Honig, 1988). The aim of the program is to

help parents realize their potentials as educators of their
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children by changing their self-concepts and their behaviors
so that they can think of themselves as capable teachers of
their children. At the same time the program intends to
help ghildren develop their skills in the sensory-motor

period.

The Verbal-Interaction Program

' The Verbal-Interaction Program is a home-based program
focusing on both parent and child, developed by Levenstein
and Sunley (1968, cited in‘dzdemir, 1291). The immediate
goal of the program is to provide a rich verbal interaction
between the mother and the child by using toys and books in
order to help the mother become more effective in guiding
the cognitive and intellectual growth of her child in long-

term (Honig, 1988).

PARENT EDUCATION PROGRAMS IN TURKIYE

In Turkiye, there is only one research-based parent
education program: the Turkish Early Enrichment Project
{TEEP) .

This project had both home and center-based components
and focused on both parent and child. It was consisted of
two studies spanning a period of 10 years (1982-1992). The
original study (Study I or 1982-1986 project) was a 4-year
intervention program in five different low-income areas of

Istanbul and the follow-up study (Study II or 1991-1992
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project) was carried out to investigate the longitudinal
effects of the original study (Kaditgibasi et al., 1988,
1993; Kaditg¢ibasi, 1996).

- Study I

Study I basically concentrated on home-community-based
parent education and center-based child education to foster
child development by supporting both the child and mother
to reduce the negative influences of low SES. The project
was applied to mothers with a three or five-year old child
living in one of five different low-income areés of Istan-
bul. In the first year of the 1982-1986 project, informa-
tion about the physical, cognitive, emoticnal, and social
development of 280 children and information about how the
mothers perceived themselves and others and what their
future expectations were for their children was collected
using comprehensive interviews, observations, and test
results., Two thirds of the children were attending an
-educational or custodial day care center attached to
factories where their mothers worked as semi-skilled or
unskilled workers. One third of the children, whose mothers
were housewives, were from homes in the same neighborhoods.
In the second and the third years, a mother training program
{a home-based intervention) was carried out with a randomly
selected sample of the mothers. Therefore, a two (mother
training - no mother training) by two (aged 3 and 5) by

three (educational, custodial, home care) factorial design
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was used in the project. In the fourth yvear, the whole
procedure followed in the first year was repeated. At the
same time, school performances of the children were recorded
Through the four years of the project, there was approxi-
mately 10% attrition rate. 1In other words, totally 255
mother-child pairs were in the project at the last year
(Bekman, 1986; CQulha, 1986; Kaditg¢ibasi, 1989, 1990, 1996;
Kaditg¢ibagl et al., 1988, 1993).

In the project, a tri-level organization, consisting
of the main research team, a group of five local area
coordinators, and one paraprofessional aide for each local
group, was based on a model recommended by Lomsard (1981,
cited in Kaditgibasi et al., 1988) for the administration of
HIPPY (Home Intervention Program for Preschool Youngsters).
In the Turkish Early Enrichment Project, the HIPPY developed
by the Research Institute of Innovation in Education at
Hebrew University was translated into Turkish and adapted

for the mother training program by the research team.
Study II

In the 1991-1992 project(follow-up study), the longitu-
dinal effects of the main project were investigated. Thus,
the sample of the 1982-1986 project was traced after six
years and of the original 255 families, 225 were found, 217
of them agreed to participate in the follow-up study. Many

of the assessments used in the main project were repeated
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to gain information about the development of children in
various aspects and the longitudinal effects of the mother
training program on mothers such as woman's intrafamily
status and decision-making power, life satisfaction, and
communication with her child. The present study focuses on
these longitudinal effects of the mother training program on

mothers.
The Mother Training Program

The aim of this follow-up study is to investigate the
longitudinal effects of the mother training prégram carried
out by Kagitgibasi, Sunar, and Bekman in 1984-1985 as a part
of the Turkish Early Enrichment Project directed by the same
researchers in 1982-1986. The sample of the mother training
program consisted of 255 meothers with three or five-year old
children living in five different low-income areas of Istan-
bul. Local area coordinators (working as aides' supervisors
and group facilitators) and paraprofessional aides were used
in the program. The local area coordinators were chosen
from among educated middle class women and were trained by
the research team. The aides were chosen from among women
who lived in the same low-income areas as the mothers and
had at least one preschool age child; they had five to eight
years of schooling. The aides were trained by the local
area coordinators to practice the cognitively criented
training materials, first with their own child and then with

the mothers in the homes and at the biweekly group meetings.
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The mother training program had two basic elements,
namely the program to foster cognitive development and the

program to foster social and personality development.

1. The Program to Foster Cognitive Development (a-
series of activities designed to help the mothers foster

their children's cognitive development):

The materials used in this program were supplied to
the mothers on a weekly basis. In the group meetings, the
aildes demonstrated the use of these weekly materials to the
mothers by means of role playing. Each week's materials
involved various exercises such as verbal development exer-
cises like listening to some stories and talking about them;
sensation and perception exercises like comparing different
physical stimuli and teaching directions, celors, and
shapes; problem solving exercises like grouping, selecting,
and matrixes. These repetitive exercises focusing on dif-
ferent cognitive areas were used by the mothers with their
children about 15 to 20 minutes each day and got progres-
sively more difficult over time (Ka§itgibasi et al., 1588,

1993).

2. The Program to Foster Social and Personality
Development (another series of activities designed to help
the mothers be aware of their children's social and emotion-

al needs and to help them foster their children's social and

personal growth):
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For this mother support program biweekly group discus-
sions directed by the local area coordinators were carried
out. Group dynamics technigues were used in the meetings.
The mothers asked various questions and shared their own
experiences, ideas, and opinions in the discussions. The
child-related topics discussed in the group included the
importance of the child's early life experiences and de-
velopment, nutrition, health, play activities, personality
development in the preschool years, discipline methods,
and mother-child interaction. The mother-related topics
discussed in the group included family planning, the
mother's feelings about being a woman and a mogher, and
expression of feelings (Bekman, 1990; Kaditgibasi et al.,

1988, 1993; Kagitgibasi, 1990, 1991, 1996).

THE EFFECTIVENESS OF PARENT EDUCATION PROGRAMS ON MOTHERS

AROUND THE WORLD

Parent education and support programs are an insepara-
ble part of early intervention projects. Research on parent
education programs indicates strong short-term, mid-term,
and long-lasting positive effects on children, mothers, or
both (Dickinson and Cudaback, 1992; Meyerhoff and White,
1986; Olmsted et al., 1980; Schweinhart et al., 1280;
Sprinthall and Sprinthall, 1990). For instance, a study
done by Levenstein (1970, cited in Fine, 1980) reported that

two-year and three-year old subjects in the parent-child
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education program showed a mean IQ gain of approximately 17
points after 32 home visits over a 7-month period and the
researcher also discovered that a child's IQ level can be
maintained or increased by a reduced number of visits the
following year. Also Powel (1986) and Johnson & Breckenridge
(1982, both cited in Ozdemir, 1991) stated similar long-
lasting positive effects of parent-child education programs.
Seven years after the end of a program investigated by
Powel, children of trained parents were less likely to be
enrolled in special education classes than the children of
untrained parents. Johnson and Breckenridge found in one
to four year follow-up study of the effects of the Houston
Parent-Child Development Center that boys of mothers
involved in the program showed less negative behavior

than boys whose mothers did not participate in the program.
Another study done by Hess and Shipman (1966, cited in Bear
and Hess, 1968) attempted tec determine the predictive power
of certain maternal behaviors and to be more specific about
the behaviors encompassed in a global measure like IQ. To
do this, the researchers computed multiple correlations and
found that maternal behaviors are as useful or better than
IQ or social class in predicting the child's cognitive
behavior.

In conclusion, research findings on parent education
programs suggest that parents who participate in these
programs, compared to those who do not, show less social
isolation, parenting stress, family conflict, and anxiety,

and more improvement in self-confidence, self-esteem,
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child care and parental attitudes, further education and
employment, familial adaptability, cohesion, and accepting,
understanding, and trusting their children (Baker et al.,
1991; Bredehoft, 1986; Burnett, 1988; Fine, 1980; Huhn and
Zimpfer, 1989; Kaditgibasi, et al., 1988, 1993, 1996; Ozde-
mir, 1391; Pehrson and Robinson, 1990; Seitz and Provence,
1990, cited in Kaditgibasi, 1996). Similar findings were
obtained for the parents in the Parent Education Follow
Through program {(PEFT) (Olmsted et al., 1980; Ware et al.,
1974, cited in Ozdemir, 1991). Parent participation in the
PEFT program made positive changes in parental\self*concept,
locus of control, and parental attitudes toward the children

and toward the schools.

THE EFFECTIVENESS OF PARENT EDUCATION PROGRAMS ON MOTHERS

IN TURKIYE

As described above, there is.only one research-based
parent education program in Turkiye: the Turkish Early
Enrichment Project (TEEP).

It is obvious that early intervention programs affect
parent variables as much as children variables. The results
of the mother training program in the fourth year of TEEP
showed that the trained mothers differed significantly
from the untrained mothers in interacting more with their
children, verbalizing to them more, using less punishment
and more reasoning in discipline, stimulating their children

more in cognitive activities, and having higher educational
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aspirations and expectations for them. Similarly, they
valued industry and autonomy more than untrained mothers.
The trained mothers were more likely to share activities
and decision-making with their husbands, and to have more
positive evaluations of their current situation and future.
As a result of these changes in the mother, an extension
and maintenance of positive changes in the child's cognitive
development brought about by the intervention program can be
expected. 1In other words, if the child's cognitive develop-
ment is not supported by comprehensive early intervention
programs, then the child's gains may be short-lived (Ka§it-
glbasl, 1982a, 1982b, 1990; Kagitcg¢ibagi et al., 1988).

To determine the longitudinal effects of the project,
the Follow-Up Study was carried out by Kagitg¢ibasi et al.
{1993). According to the results of the study, the trained
mothers felt less frustrated and more effective in different
situations than untrained mothers. The trained mothers
manifested better parent-child communication, higher intra-
family status, better family relations, and less physical
punishment in discipline. In other words, the changes in
the mothers meant changes in the familial relationships.

The trained mothers were also found to be more interested
in what is going on at their children's school. The child's
"student role” was better supported in the families of the
trained mothers. At the same time, their now adolescent
children were found to be more likely to remain in school
than those whose mothers were not trained (Kagitgibasi et

al. 1993; Kagitgibagi, 1992, 1996).
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A more comprehensive evaluation study of the current
Mother-Child Education Program (MOCEP), of which theoretical
roots are derived from the TEEP, is presently under way.
However, recent evaluation studies, one with mothers and
one with children (Aygigeg§i, 1993; Ercan, 1993) documented
short-term effects of the program.

"The program, which is now conducted in cooperation
with the Turkish Ministry of Education, has expanded tre-
mendously, serving in 1995-1996 school year 10320 mothers
and children in 23 provinces spread all over the country.
Since the inception of the program until 1993, 1500 mothers
and children had been served. From 1993 to the present
18490 mothers and children have been served in total" (Ka-
gitgibasi, 1996, p.l16). As a result of this growth firstly
the Mother-Child Education Foundation (MOCEF) was estab-
lished in 1993 to run the program together with the Turkish
Ministry of Education, and secondly by the allocation of
World Bank project funds to this fdundation through the
Ministry {(Kaitgibasi, 1996)f

In the light of the research findings of both the TEEP
and the MOCEP, the present study was planned to investigate
whether the mother training program had longitudinal effects
on mothers in terms of their life satisfaction, intrafamily
status and decision-making power, communication with the
child, family reinforcement of student role, and positive

evaluation of the child.‘
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THE PROBLEM AND THE HYPOTHESES

The Research Prcblem

In the present study, the research problem was based
on the long-term effects of the mother training program on
mothers. To investigate the longitudinal effects of the
program, the mothers who participated in the mother training
program were compared with mothers from low SES and middle
SES who did not participate in the program. The expectation
was that the perceptions and attitudes of the more tradi-
tional lower SES groups wculd be changed by the program
in the direction of the moré modern, urban, well-educated
middle SES group. Thus, the trained group was expected to
be more similar to the middle SES group than the untrained
low SES group.

Comparisons among the groups were made on five differ-
ent subscales of the Follow-Up Study Mother Interview Form,
including:

1. the mothers' life satisfaction

2. their intrafamily status and decision-making power

3. communication with their children

4. family reinforcement of student role

5. their positive evaluation of their children

Indirect effects of the mother training program on
mothers in the 1991-1992 project were mainly evaluated on
the subscales cited above. To investigate the longitudinal

effects of the mother training program on mothers on a



comparative base, the same subscales were used in the

present study.
The Hypothaeses

Basically, this study was planned to test the expecta-
tion that low SES mothers who participated in the mother
training program would begin to resemble middle SES mothers,
and that both these groups would differ from low SES mothers
who were not involved in the program. In the frame of this
basic expectation, the present study tests the following

hypotheses:

1. Both low SES trained and middle SES mothers will report

more life satisfaction than low SES untrained mothars.

This hypothesis is based on studies by Baker et al.
(19921); Bredehoft (1986); Fine (1980); Huhn and Zimpfer
(1989); Kaditcibasi et al. (1988); Olmsted et al. (1980);
Ozdemir (1991); Ware et al. (1974, cited in Ozdemir, 1991).
For example, Pehrson and Robinson (1990) explored whether
or not participation in a 10-week parent education course
affected parent's (aged 19-67 years) perception of them-
selves, their children, and their family. The researchers
found that the experimental group of parents who completed
the course showed significant increases in confidence and

causation attitudes about themselves, their children, and
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their family. 1In other words, these parents viewed them-
selves as being more satisfied with life.

In Turkish literature, Ozdemir (1991) obtained similar
results. In her study, the trained mothers expressed more
satisfaction with themselves and life than the mothers of

the control group.

2. Both low SES trained and middle SES mothers will have
higher intrafamily status and decision-making power than

low SES untrained mothers.

This hypothesis is based on studies by Aydige@i (1993):;
Kagitgibasi et al. (1988, 1993, 1996); Honig (1988); Ozdemir
(1991); Rogler and Procidano (1989); Stern (1970); Williams
and Sanders (1973, all cited in Aycgicgedi, 1993).

According to the common findings of some Turkish
studies cited above, the trained mothers were found to have
greater intrafamily status and decision-making power than

the mothers of untrained group.

3. Both low SES trained and middle SES mothers will com-
municate with their children more than low SES untrained

mothers.

This hypothesis is based on studies by Auerbach and
Roche (1971); Culha (1986); Fine (1980); Gordon (1975);
Hanley (1974, cited in Fine, 1980); Harry (1992); Honig

(1988); Kagitgibasi et al. (1988, 1993); Kisin (1991);
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Levenstein and Sunley (1968, cited in Ozdemir, 1991);
Ozdemir (1991); Weistuch et al. (1991); Whirter (1985);
Wunderlin (1973, cited in Fine, 1980).

As cited above, many researches indicate the effects
of parent education programs on parent-child communication.
For example, according to both Kagitgibagi et al. (1988}
and Ozdemir's (1991) studies, the trained mothers differed
significantly from the untrained mothers in interacting

more with their children and verbalizing to them more.

4. Both low SES trained and middle SES mothers will rein-
force their children's student role more than lbw SES un-

trained mothers.

This hypothesis is based on studies by Baker et al.
{1991); Bekman (1986); Coleman et al. (19289), Lawton et
al. (1984); Wright and Wright (1976, all cited in Aygigedi,
1993); Fine (1980); Helmes and Turner, 1981; Kagditgibasi et
al. (1988, 1991, 1993, 1996); Maccoby and Zellner {1970} ;
Olmsted et al. (1980); Ozdemir (1991); Powel (1986, cited
in Ozdemir); Sadker and Sadker (1991); Schaefer (1991);
Sprinthall and Sprinthall (1990); Strom et al, (1992);
Weikert and Lambie (1969, cited in Fine, 1980). For exam-
ple, when Lombard (1981, cited in Hzdemir, 1991) compared
the parents who participated in her parent education program
for two or more years to the parents of control group, she

found an increased interest and participation in their

children's education.
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5. Both low SES trained and middle SES mothers will
evaluate their children more positively than low SES un-

trained mothers.

‘ This hypothesis is based on studies by Cadwell (1965);
Evans {(1973); Grotberg (1969, all cited in Helmes and
Turner, 198l); Johnson and Breckenridge (1982, cited in
Ozdemir, 1991); Kaditcibasi et al. (1993); Magen et al.
(1991); Pehrson and Robinson (1990); Ozdemir (1991); Ware et
al. (1974, cited in Ozdemir, 1991). For instance, Telleen
et al. (1989) compared perceptions of children in two groups
of mothers who participated‘in a parent education program
and who did not. After 3 months of program participation,

a subject's perception of change in her child included (1)
perception of the child's responsiveness to her, (2) her
perception of a more positive mood and behavior in the
child, and (3) a view of the child as less irritating.
These results showed that the mothers who participated in
the parent education program evaluated their children more
positively than the mothers who did not participate in the

program.
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ME THOD

SUBJECTS

In this research, the sample was composed of three
groups of mothers whose children were secondary school

students during the present study (see TABLES 2 and 3):
1. The Experimental Group (Low SES Trained Mothers):

45 trained mothers with a five-year old child from low
SES made up a part of the experimental group in the original
and also comprised the expérimental group in this study.
These mothers lived in Zeytinburnu which is known as a low

SES area in Istanbul.
2. The First Control Group {(Low SES Untrained Mothers):

60 untrained mothers with a five-year olid child from
low SES made up a part of the control group in the original
and also comprised the control group in this study. They
were also chosen from among mothers who lived in Zeytinburnu
in order to match the experimental and the first control

groups according to SES variable,

3. The Second Control Group (Middle SES Untrained Mothers):

50 untrained mothers who lived in Atakdy and Bakirkdy

which are known as middle SES areas in Istanbul made up the
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second control group of the present study. Some addresses
of these mothers were provided by Atakéy Lisesi and some
addresses were found by using snowball sampling technique
(Bailey, 1982).

A total of 155 mothers were in the sample. All the
mothers were matched according to the age of their children
who were born in 1978 or 1979.

TABLE 2 shows the distribution of the sample according
to SES and training, and TABLE 3 shows their distribution by

educational lewvel.

TABLE 2. THE DISTRIBUTION OF THE SAMPLE ACCORDING TO SES

and TRAINING

N %
LOowW SRS
Trained Mothers 45 29
Low SES
Untrained Mothers 60 39
Middle SES
Untrained Mothers 50 32

TABLE 3. THE DISTRIBUTION OF THE SAMPLE ACCORDING TO THE
MOTHERS' EDUCATION LEVEL
Primary Middle High University
N % N % N % N %

Low SES
Trained Mothers 43 96 2 4 - - - -

Low SES
Untrained Mothers| 57 a5 3 5 - - - -

Middle SES
trained Mothers = = - - 40 80 10 20
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INSTRUMENTS

The longitudinal effects of the mother training program
were evaluated by using five different subscales of the
Follow-Up Study Mother Interview Form (Ka§1t¢1ba$1, Sunar,
and Bekman, 1993):

1. Life Satisfaction

2. Woman's Intrafamily Status and Decision-Making Power

3. Communication With The Child

4. Family Reinforcement of Student Role

5. Mother's Positive Evaluation cf Her Child

The Follow-Up Study Mother Interview Form: The Follow-Up
Study Mother Interview Form consisted of a total of 151
questions covering various mother related variables such as
sense of 'worth, life satisfaction, woman's intrafamily
status and decision-making power, family harmony and
happiness, communication with the child, punitive parent,
family adjustment, social support, mother's evaluation of
her child's school motivation and performance, internal and
external control, child's social integration, mother's
positive evaluation of her child, school adjustment, delin-
quency, family reinforcement of student role, environmental
stimulation, economic status, birth control, woman's coping
behaviors (see Appendix A). Of these questions, 40 were
Likert-type scale items, 41 were other types of close-ended

questions, and 70 were open-ended. The subscales used in

the present study are described below.
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Life Satisfaction Scale: This Likert-type scale consists of
six items designed to provide information on mother's future
expectation and mother's level of satisfaction with her
children, husband, family, own life and herself as a parent
(see Appendix B). Total scores for the scale range from 6
(least life satisfaction) to 22 (most life satisfaction).

The Cronbach Alpha coefficient for the scale is .6953.

Woman's Intrafamily Status and Decision-Making Power Scale:
This scale consists of six items (1 close-ended (ves/no)

and 5 Likert-type questions) designed to measure woman's
intrafamily status and decision-making power in ﬁhe home
(see Appendix C). The lowest and the highest possible total
scores for the scale are 6 (most traditional) and 20 (most
modern). The Cronbach Alpha coefficient for the scale is

.6230.

Communication With The Child Scale: This four-point Likert-
type scale consists of four items designed to investigate
mother-child communication. The items include: how well
the mother understands her child; how close she feels to

the child; how often they talk about the things s/he did

at school; and how much child talks about prcblems with the
mother (see Appendix D). The minimum and maximum total
scores for the scale are 4 (least communication) and 16

{most communication). The Cronbach Alpha coefficient for

the scale is .5847.
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Family Reinforcement of Student Role Scale: This scale
consists of nine items(1 cpen-ended, 4 close-ended {(yes/noj,
and 4 Likert-type questiocns) designed to measure whether the
family rginforces the student role of the child and how they
do this (see Appendix E). The open-ended question (item 4:
"how a family can help a child's school success other than
helping lessons?") was evaluated by the way of content
analysis. The lowest and the highest total scores for the
scale are 8 (least reinforcement) and 30 (most reinforce-
ment). The Cronbach Alpha coefficient for the scale is

.5906.

Mother's Positive Evaluation of Her Child Scale: This
Likert-type scale consists of ten items designed to provide
information on the mother's evaluation of her child,
including how intelligent, industrious, anc good natured
s/he appears to her, compared with his/her peers, and the
mother's attribution of positive features to her child (see
Appendix F). Items 5, 6, 7, 8, 9, and 10 were reversed in
the scale so the lowest and the highest total scores for
the scale are 10 (most negative evaluation) and 44 (most
positive evaluation). The Cronbach Alpha coefficient for

the scale is .6052,

PROCEDURE

The Follow-Up Study Mother Interview Form was applied

personally to the mothers of the experimental and the first
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control groups during home visits by the interviewing team
of Psychology Department of Bodazigi University. The middle
SES mothers were also contacted perscnally during home
visits by the researcher herself. Each interview took
approximately one hour (see Appendix A for interview in-
structions) and all subscales of the form were administered

to the mothers in one session.
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RESULTS

Hypothesis 1 was tested by one-way analysis of variance

of life satisfaction scale scores (see TABLE 4).

TABLE 4. THE LIFE SATISFACTION SCALE SCORES FOR THE THREE
GROUPS QF MOTHERS

M SD F P
Low SES
Trained Mothers 19.2 2.03
Low SES
Untrained Mothers 20.1 2.01 2.72 .07
Middle SES
Untrained Mothers 19.3 2.59

Note: The lowest and highest possible total scores for the
scale are ¢ (least life satisfaction) and 22 (most life
satisfaction).

TABLE 4 shows mean scores and standard deviations on
the life satisfaction scale for the three groups of mothers.
Although there was a trend for significance among the
groups, group differences were small and did not reach
statistical significance (F(2,152)=2.72, P<.07). According
to the result of Tukey-B procedure, no two groups were

significantly different at the .05 level.
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In Hypothesis 2, it was expected that both low SES
trained and middle SES mothers would have higher intrafamily
status and decision-making power than low SES untrained
mothers. For testing the hypothesis, one-way analysis of
variance procedure was applied to the scores from the
woman's intrafamily status and decision-making power scale

{see TABLE 5).

TABLE 5. THE WOMAN'S INTRAFAMILY STATUS AND DECISION-MAKING

POWER SCALE SCORES FOR THE THREE GROUPS OF MOTHERS

M SD F P
Low SES
Trained Mothers 15.4 2.51
Low SES
Untrained Mothers 14.7 2.85 1.82 .17
Middle SES
Untrained Mothers 15.7 2.63

Note: The lowest and highest possible total scores for the
scale are 6 (most traditional) and 20 (most modern}.

Mean scores on this scale are shown in TABLE 5.
While the mean score for the low SES untrained group was
marginally lower than the other two groups, the result of
the one-way ANOVA was found insignificant (F(2,152)=1.82,
P<.17). According to the result of Tukey-B procedure, no two

groups were significantly different at the .05 level.
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Hypothesis 3 was based on the expectation that both low
SES trained and middle SES mothers would communicate with
their children more than low SES untrained mcthers. Once

again, one-way ANOVA was used to test the hypothesis (see

TABLE 6).

TABLE 6. THE COMMUNICATION WITH THE CHILD SCALE SCORES FOR

THE THREE GROUPS OF MOTHERS

M SD ¥ P
Low SES :
Trained Mothers 14.3 1.41
Low SES
Untrained Mothers 13.8 1.91 1.63 .19
Middle SES
Untrained Mothers 14,3 1.59

Note: The lowest and highest possible tctal scores for the
scale are 4 ({(least communication) and 1£ {most communica-
tion).

As seen in TABLE 6, although the lcw SES untrained
group had slightly lower scores than the other two groups,
mean scores on the communication with the child scale for
the three groups of mothers did not diffsr significantly
(F(2,152)=1.63, P<.19). According to the result of Tukey-B

procedure, no two groups were significantly different at the

.05 level.
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A one-way analysis of variance was computed to test
Hypothesis 4, which predicted that both low SES trained and
middle SES mothers would reinforce their children's student

role more than low SES untrained mothers (see TABLE 7).

TABLE 7. THE FAMILY REINFORCEMENT OF STUDENT ROLE SCALE

SCORES FCR THE THREE GROUPS OF MOTHERS

M SD F P
Low SES o
Trained Mothers 26.1 2.87
Low SES
Untrained Mothers 25.7 2.57 4,14 .02
Middle SES
Untrained Mothers 27.2 2.38

Note: The lowest and highest possible total scores for the
scale are 8 (least reinforcement) and 30 (most reinforce-

ment) .

As seen in TABLE 7, the result was found significant
(F(2,152)=4,14, P<.02). According to the result of Tukey-B

procedure, each group was significantly different from other

group (s} at the .05 level.
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To test Hypothesis 5, that both low SES trained and
middle SES mothers would evaluate their children more
positively than low SES untrained mothers, one-way analysis

of variance procedure was used (see TABLE 8.

TABLE 8. THE MOTHER'S POSITIVE EVALUATION OF HER CHILD SCALE

SCORES FOR THE THREE GROUPS OF MOTHERS

M sD F P
Low SES :
Trained Mothers 27.1 2.52
Low SES
Untrained Mothers 27.3 2.55 .62 .54
Middle SES
Untrained Mothers 26.8 . 2.19

Note: The lowest and highest possible total scores for
the scale are 10 (most negative evaluation) and 44 (most
positive evaluation).

As seen in TABLE 8, scores for all groups were very
similar, and the differences were not significant(F(2,152)=
.62, P<.54). According to the result of Tukey-B procedure,

no two groups were significantly different at the .05 level.
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DISCUSSION

The present study focused on the longitudinal effects
of the mother training program on mothers. 1In other words,
it was intended to test whether the program affected the
mothers' life satisfaction, their intrafamily status and
decision-making power, their communication with their
children, their reinforcement of their children's student
rdle, and their positive evaluation of their children in
long-term. To investigate the effectiveness of the mother
training program, low SES trained mothers were compared with
low and middle SES untrained mothers.

The results of the study indicated insignificant
differences among the groups on the scales described above
except for the family reinforcement of student role scale.
In other words, while Hypotheses 1,2,3, and 5 were rejected,
Hypothesis 4 was supported by the findings of both the main
(1982-1986 and 1991-1992 projects) and the present studies.
This is an expected result because basic targets of the
program were related to the child's cognitive development.

In the Turkish context, where compulsory schooling
is limited to only five years, school attainment beyond
primary school could be seen as one of the most important
variables of a positive attitude toward education among
children especially living in low income-areas. Because of
economic difficulties in addition to insufficient familial
reinforcement of the child's student role, children who are

not successful in school tend to leave school after primary
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school. Therefore, probably the most important finding of

the long-term effect of the early enrichment project was
the significant difference on school attainment between the
experimental and control groups; 86% of the former compared
with 67% of the latter were still in school (X=9.57; p=.002)
(Kagrtgibagl et al., 1993, Kagitgibasi, 1996). At the same
time, based on report card grades over five years, the ex-
perimental school children were found more successful than
the control group on Turkish (t=3.08; p=.001), mathematics -
(£=3.01; p=.001), and overall academic average (t=2.82;
p=.002) (Kaditgibasi, 1996). BAll these findings may be
attributed at least in part to the higher familial support
of the child's "student role™ in the families of the trained
mothers; these mothers were found to be more interested in
what is going on in school, more helpful to their children
with homework, and more supportive of the child’'s
environmental stimulation in general according to the
results of both the original and present studies.

Also a study done by Schaefer (1991) discusses the
roles of parents as educators as a basis for the design
aﬁd evaluation of parent education programs. Research on
parent behavior, including family reinforcement of school
activities and student role, revealed some positive corre-
lations of parent behavior with child school achievement.
Research findings support a cooperative, family impact
model of parent education designed to increase knowledge

and active participation of parents.
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An overall evaluation of the insignificant differences
among the groups on the other four scales shows that not
only the low SES trained group, but also the middle SES
untrained group did not differ from the low SES untrained
group. In other words, each group is similar to the other
two.

According to the results of the main researches no
differences were found on the life satisfaction scale
between low SES trained and low SES untrained mothers.
Generally, both groups of mothers were found very pleased
with their husbands, children, family life, and themselves
(Kagdit¢ibasi et al., 1993). This follow-up study concluded
the same insignificant difference probably originated from
the low expectation levels of three SES groups. It means
that neither training nor socio-economic status as the
independent variables of the study made differences among
the groups. In other words, middle SES mothers were found
very pleased with their husbands, children, family l1ife, and
themselves as much as low SES groups. One possibility for
the middle class situation is that although all mothers in
this group were well-educated and seemed to be more urban
and more modern than low SES mothers, they had still conser-
vative thinking similar to the other groups because of their
traditional family type and common cultural background which
see having a family as the most important thing in a woman's
life.

According to the hierarchy of needs view of Maslow

(1970, cited in Schultz, 1981), the needs, in the order
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in which they must be satisfied, are {1) the physioclogical
needs for food, water, air, sleep, and sex; (2) the safety
needs for security, order, stability, protection, and free-
dom from fear and anxiety; (3) the belonging and love needs;
(4) the needs for esteem from others and from oneself; and
{5) the need for self-actualization. 1In this frame, it will
be very difficult to say where Turkish women are in the
hierarchy but it will not be very difficult to determine
where they are not. Perhaps, their most important needs, in
spite of being members of different socio-economic levels,
are related to the first four stages in the hierarchy and
all these stages could be éatisfied by having a family for
them because of their low expectation levels as a result

of their similar familial and cultural backgrounds in which
they grew up. It partly explains why all groups of mothers
were very pleased with their husbands, children, family
life, and themselves.

However, while the 1982-1986 and 1991-1992 projects
showed some significant differences on the woman's intra-
family status and decision-making power, communication with
the child, and mother's positive evaluation of her child
scales, in this follow-up study, no significant differences
were found among the groups on these scales possibly because
of choosing different items from the Follow-Up Study Mother
Interview Form to construct these subscales and choosing
only mothers who had five-year old children in 1982-1986
project and leaving the mothers who had three-year old

children in 1982-86 project out of the sample to make up
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the experimental and control groups of the present study.
Beside these methodological differences, as seen on the
life satisfaction scale some socio-cultural effects must be
téken into the consideration as the causes of the insignifi-
cant differences among the groups on the scales cited above.
For instance, all groups of mothers were found at the higher
communication levels on the communication with the child
scale. It was a four-point Likert-type scale designed to
investigate how well the mother understands her child; how
close she feels to the child; how often they talk about the
things s/he did at school; and how much child ;alks about
problems with the mother, the questions mainly focusing on
the frequency of the communication rather than the questions
mainly focusing on the type of the communication such as how
the mother understand her child; how she thinks of being
close to the child; on which aspects they talk about the
things s/he did at school; and on which problems child talks
with the mother. How often a mother talks with her child
can indicate the quantity of the communication between them
but it does not mean the quality of the communication. A
good example for this situation could be seen in Oner's
study {(1986). In this study, the descriptive analysis of
factor mean scores based on four researches (Korkmazlar,
1980; Kozaciodlu, 1981; LeCompte and LeCompte, 1983; and
Sner, 1983) using the Turkish form of the Parent Attitude

Research Instrument revealed a weak relationship between

the SES variable and equality. For Oner (1986, p.51), "a

possible interpretation of this weak relationship is that
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even though well-educated high SES parents aspire to be
egalitarian and democratic in communication with their
children, they may be in conflict with their own traditional
upbringing. Probably they have not yet internalized equality
as deeply as they ideally wish". In others words, though
all groups of mothers were found at the higher communication
levels with their children in the present study, it does not
mean that content of their communication is in the parallel
of their children's needs.

Also the insignificant difference among the groups
on the woman's intrafamily status and decision-making power
scale could be explained by the same reason, méthers' own
traditional upbringing. In a male-dominant patriarchal
culture, even if a woman is a member of a middle SES family,
having high intrafamily status and decision-making power
would be very difficult for her because of her own tradi-
tional upbringing determined by the culture itself. In
the comparative value of children study (VOC) {(Kagitg¢ibasi,
1982b, 1986), Turkish scores on the "woman's overall intra-
family status” scale, which was formed by combining woman's
decision-making, role sharing, and spousal communication
scores, were the lowest among eight countries. Also "being
close to spouse” was perceived as more important by both
urban and rural women but not by men in Turkish context.
For Kagitcibasi (1982b, 1986) a general interpretation of
these findings might be in terms of woman'’s subordinate and
dependent position (vis-a-vis their husbands). At the same

time the greatest impact of socio-economic development and
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modernization on woman's status was seen in Turkey. Woman's
work, education, income, extent of urbanization, media ex-
posure, and standard of living were considered as the most

important indicators of this process. The relation between

employment and woman's intrafamily status was most notice-
able in Turkey (Kagitgibagi, 1986), where the working vari-
able related positively with woman's status in the urban
context, but not in the rural context, probably due to the
nature of their work, which requires less skill and does not
provide add to their social standing. 1In the present study,
all mothers in the low SES trained group were working in
factories as semi-skilled or unskilled workers,‘the whole
low SES group and an important part (76%) of middle SES
untrained group of mothers were housewives, and the rest of
the middle class group (24%) were in white-collar employment
requiring education. Thus,‘if woman's work is an indicator
for woman's intrafamily status, then it could be expected

to see an insignificant result among the groups on the
woman's intrafamily status and decision-making power scale
in the present study. As a result of these findings,
Turkish woman may be considered so much tied up with the
tradition that this would not be changed easily by any
education program.

Finally, as cited above, no significant differences
were found among the groups on the mothers' positive
evaluation of her child scale according to the results of
the present study. For Bloom (1964), the indifference of

parents to the child's physical, cognitive, personality,
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and social development is one of the most important charac-
teristics of disadvantaged environments. If a mother is not
aware of the child's development as a whole, she will not be
able to evaluate him/her as positively as expected. These
findings do not mean that they will only be seen in disad-
vantaged areas. In other words, high SES families may not
give enough consideration to their children's physical,
social, and cognitive development, either. This could
explain why the scores on the mothers' positive evaluation
of her child scale for the low SES trained and middle SES
untrained groups were not found to be as high as expected.
In the present study, both the significant‘and the
insignificant differences among the groups point to one
common result: that the low SES trained group was similar
to or better than middle SES untrained group, and low SES
untrained group was generaliy the worst one among them on
all scales except for the life satisfaction and the mothers’
positive evaluation of her child scales. Probably, according
to the results of the present study, it could be said that
if the mothers were less modern, they would be more happy
and it would be more easy for them to evaluate their
children positively because of lower sensitivity levels to
their children's development. BAn overall evaluation of the
results of the present study, especially the resemblance
between low SES trained and middle SES untrained groups,

emphasizes the role of the training program.
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However, unless the negative influences of living in
disadvantaged environments are counteracted and the non-
formal parent education programs are supported by informal
activities (e.g. TV/radio programs, mass-media instruments),
the programs will not be as effective as expected. In the
Preschool Education Commission Report of National Education
Ministry (1993) and the 1991-1995 Main Activity Plan of
UNICEF (1991, cited in Ulkiier, 1993), these informal acti-
vities were accepted as the prerequisites for the extension
of parent education programs as a part of preschool educa-
tion.

In conclusiocn, as discuSsed in the 10th Coumcil of
National Education (1981, cited in Meydan, 1984a, 1984b)
and the World Declaration on Education for All and Framework
for Action to Meet Basic Learning Needs (UNICEF, 1990) early
intervention projects including both family and society must
be provided especially for disadvantaged children and for
their families living in slum areas. Because, as discussed
in the previous parts of this study, these programs are
generally seen the most effective way to overcome cumulative
negative influences of impoverished environments on the
children's physical, emotional, social, and ceognitive

development and on the parents' life.
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DEMOGRAFI BOLIMI}

1. Annenin Adi ve Soyad:

-----------------------------------

Y251 civvennrnnennnn . EJitim Dillzeyi ...viiieinnrrinnnnnnn

Mesledi

-------------------------------------------------

2. Babanin Adi ve Soyad:

Yasl ciiiniiiininenaan EFitim Dlizeyl .. vuiiviivnecneennnnan
Mesledi .......... C e e e e at it eas et et et
3. Cocudun Adl Ve SOVYAUL tiitirresnrerarnatensonscennaaneanns
Dogum Tarihi ........ Okulu v.vviciieninennns Sinifa
4. Diger Aile Uyeleri viviieivieeineeioeinnaeansonoeanannnsas
B, BT eSS v v eereessaesenanniitissssrnsatorssssasst ot eessaneans

a0
--------------------------
------------

----------------
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ANRE MOLAKATI

Mileketginin adh soyed

-------------------------------------------------------------

Mlaket yopilen kiginin adi ve soyed

.................................................................

Gocudun ed1 ve soysch

...................................................................

Adresi

................................................................................................

Milekatin tarihi ve baslams zemam

.......................................................

Milekatin bitme zamani

............................................................

fyt ginler,

Ben Bojezigi Universitesi'nden geliyorum .............."1 éryorum,
Hetirlsysceksimz bundan bes oy evvel gelip sizi bulmustuk ve tekrer
gelecefimiz! sbylemistik. Iste geldik. Simdi size kendiniz ve gocugunuz
‘hskkinde bir keg soru sormsk istiyorum.

TTINA
112, 512c8 s okutu seviyor mu?
1 2 3 4 S
hayir, hig ¢odu zaman bezen ¢odu zemen  her zemen
sevmigor sevmiyor seviyor = seviyor seviyor
bazen sevmiyor
LR B2 S —— ‘in okul bagerisindan memnun musunuz? Ne keader
memnunsunuz? Belirtin. -
1 2 3 4 5
hig memnun  pek orta biraz cok
degilim  de§ilim memnunum memaunum

1

/12

/13
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1145izce ............ 'in dersler! simfindeki diger 6§rencilers kigosie
nesii?
1 2 3 4 s
hic-igi gogunden diferlsri  gofunden ok 1y
degll kGl gibi dahe iyi

115. (Halen ok iyt defilse)

vereeneennenns, 811001EN geldi§i kedar gok galisse, stmifitnin en iyt
6@rencilerinden biri olabilir mi?

——r

A ———

——

e gt

! 2 3 4 S
hayir, 82 belki boydk evet,
imkansi1z thiimsl thtimalle mutisks

116. Burade egitimle i1gilt bez1 fikirler var. Bunlerden hengisi siz2in

fikrinize en yskin olamdir?

———

! 2 3 4 S
efitim egitim  onemlidir  gok 6nemli en Gnemi
pek &nemlil biraz erns baske  geylerden  seydir.
degildir. Gnemlidir. bnem!i seyler biridir.

de ver.

Sizce genel olsrek bir 6grencinin oku! bagsrisy fgin egadideki etkenler

ne kedsr Onernlidir?

117.2ekn
1 2 3 4 ]
fnemsiz  pek orte onemli ¢ok énemli
degi!
t18.Calisme
1 2 3 4 5
bnemsiz pek orta onemli ¢ok dnemlt
degi
119.Dersin zorludu -
! 2 3 4 5
onemsiz pek orte  Odnemlj gok Gnemli
degil

ym

Jie

/48

/49
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120.S1navda sansh

olmak 1 2 3 4 S

Onemsiz pek orts  onemli ¢ok dnemli
dedfii
121.81zce geligmak m) yokss zeks m1 okul basarist igin Gnemlidir?
1 2 3 4 5
2eka ¢ok  2eke birez  ikisi sym gelismek calismek gok
deha 6nemli  dahs dnemli birez daha daha dnemli
bnemif
122.51zce, b§retmenleri gensilikle ...................In okul bagsrisindan
memnuniar mi? Ne kadar memnunlar?
| 2 3 4 S
hi¢ pek oris memnunisr ¢ok
deditier degiller memnunier
123.Sizce, ... ‘{n okumas) ne ksdar Snemii?
1 2 I 4 5
hig bnemli psek orte  Onemlt gok Bnemli
dedi Bnemii
degdil
124.85izce,............... ‘in evde ders calismast dnemli mi? Ne kadear onemli?
! 2 3 4 S

hig onemli pek oria bnemit  gok bnemli
degil degil

125, e, "in evde derslerine yerdim edsn var m?
O.Hit kimse
1.Anne
2.8Bsbe
I.Abls/AQbi
4.Basks blylk
Diger .
126.8. Daha kiglk syniflarda da  b.Peki, dahe Kuglk simfierda
yerdim ediyor muydu? yerdim eden var miyd?
1.En bastan berd (1. simf ) 1.En bagle (1.simf ...}
2.Daha sonra basled 2.Daha sonra

3.Hig bir zemen
127.Kim yardim ediyordu?
3

/i

fian
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128.Ailes! bir gocufun dersine yerdim edebitir. Bunun diginde gocudun
okul baganeine eilesi nesil ysrdimei olsbilir scaba?

129.51zin efleds bu ver mi? (Sdyledigini tekrar edin)
1. Hayir 2.Evet

130.9imdi ............... ‘in _okula ik bagladigr zamena geri dénelim.0 ginleri
hetiriameye cehigin. i1kokul 1. simfia bagar ! oimeak igin baz1 bacerilert
var mlgdl? Yani ilkokuls hazirhikh mi beglad?

1. Heyir  lkokule hszirleyict bir program veya galismeya katiids m?
Ornegdin;bir ana okulunde veye evde hazirl1g) oldu mu? (Eger hale heyir
ise 140's gegin)

2 Evet

31. Bu hezirhik neydi? Biraz enlatir misinmiz?
—AQGEP
—Bagke (Yezin)

132. Bu hazirhqin/Anne-Cocuk E§itim Progreminin {eydesi ne kaderd1?
(Belirt)

! 2 3 4 S
hig feydalt birsz orts feydas) gok feydesi
olmad feyde oldu oldu

(149" o gegin)  etli

133.Bu hezirhin/Anne-Gocuk E§itim Programimn yeran, etkisi sizce ne
kedar bir stre surdd?

1.iTkoku! birinci simfte kise bir slre

2.birinci simf boyunce

3.ikinci sinifia de

4.gclncl sinifta deo

5.dordancd simfte de

6.11kokul boyuncs

7.11kokul sonresinde bile
{134-139 SADECE EGITIME KATILAR AKKELERE SORULACAK)

134.Peki bu programin ... ‘in kercesine veya beska akraba, komgu
gocuklarina faydest oldu mu?

1. Heyir 2. Evet

135.Kime?
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136.Nas11 foyds etti?

137.E§itim progreminde sizinle aym grupte bulunan hanimlarie egitim
bittikten sonre ds 1ligkiniz devem etti mt, onlen gdriyor muydunuz?
. Hig birint bir daha gormedim (139'a geg)

2. Bir tkisint gdrmeye devem sttim

3. Bir kamin: gbrmeye devem ettim

4. Gojunu g8rmeye devam ettim

138. Ne keder bir sire snlan gérdiniz?

1. Az bir slre {bir y1idsn ez)

2. Bir sire gbrdim (bir 1ki y11)

3. Uzunce bir sire gdrdum (bir kag yit sirdd)
4. Hela goruyorum

139.Acabe bu programin neden faydas) oldu ............. 'e?
Bunun stkisini neye bagliyorsunuz?

............... ‘in okul besemsim ve okulu ssvmesini gesitli zemenlerde
hatiriameys gelisin.
140, Enbastanestidi?

1 2 3 4 S
hi¢ hevesli pek orteyd1 hevesliydi cok hevestiydi,
degildi, heves!| ders caligird

cehigmezdi dedild!
14%. Daha sonre nesti oldu?

! 2 3 4 S

hig hevesli pek orteydi hevestiyd! cok hevesliydi,
dedildi, hevesl! ders cahisirds
galigmezad dedildi o
142, Simdi?
1 2 3 4 5
hig heveslt pek orte  hevesli ¢ok hevesli
deft!, heves! gelisigor

cahgmiyor  dedil

Y/

fiz
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(143 genel clarek veya herheng! bir ddnemde belirgin bir
defisme varsa sorulacak):

143.Bu dejisiklidin sebebi neydt sizce?

, genel olerek yasitianyls karsilastinidi§inda sizce ne
kader zeki (akill1) bir gocuk?

1 2 3 4 S
yesitianmn  ortamin orta ortenmin  yesitlsmnin
¢cok sltinde biraz birez gok

altinda gstinde Gstlnde
|- 5= T— , he kedar galisken bir gocuk?

| 2 3 4 5
yssitienmn ortemin orte ortantn  yssitlennin
¢ok altinda biraz birez $OK

eltinds istOnde Ustlnde
145, , e kadar ty! huylu bir gocuk?

1 2 3 4 5
yasitiemmin - ortanmin orie ortamin  yagitlenmn
cok sltinda birez birez gok

allingds Ustinde {stlnde
147, oo, DKUIS DESEMIT 0IMOYE ne kedor tstekli bir cocuk?

1 2 3 4 S
yagitlannin  ortenin oris ortanin gesitienmn
cok altinde birsz birez © gok

sltings Gstinde Ostdnde
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148.Simd{ okul bagsansini bir yans hirekelim; genel devremiglar, teviriar

bekiminden ... ‘den genellikle ne kedar hognutsunuz?
' 1 2 3 4 S
hu,: hgsnut godu zeman  bazen ¢oduniukle gok
degilim hosnut hognutum  hosnutum  hosnutum
dedilim bezen
dedilim
149.81zce, arkedaslan ... ‘'den genellikle ne kedar hosnutlar?
.................... 1 severisr mi?
! 2 3 4 5
hig pek bszen godunlukie cok severier

sevmezler sevmezler severler severler

150.5izce, ......... basketaryle iyi geginir mi? Yani gecimli midir yoksa
gegimeiz mi?

! 2 3 4 ]
gok godu zeman  bezen  gofuniukla ok
gecimsizdir gegimsizdir gegimlidir gegimlidir gegimlidir
bazen

gegimsizdir

151.Yeni arkedes edinmest ..o igin koley midir; 20r mudur?

1 2 3 4 5
¢ok zordur birsz bezen  koleydir gok koleydir
zordur  zordur

bszen
kolsydir ,
15920 e ‘in yekin erkedag) var midir?
1. Hayir 2.Etvet
153, 51208 ,overerrrcecnns , gensllikle ene_behssiyla an!gsabmgor mu?
| 2 3 4 S
hig pek orts snlasiyor ¢ok iyt
anlasa  onlass antagiyor

migor  miyor

g

/51

/i52

/153
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154.Allenizdeki kimselerin birbirleriyle 11igkiler! nesiidir?

} 2 3 4 5
¢ok kotGdar, cofuniukia bazen iyl godu 2eman ok 1yidir
hig gegine iy bezen kBtd 1iyidir
mezler defildir

133.5izcs, sile fertleri birbirterine nie kader yakindirier?

‘ 1 2 3 4 !
hi¢ yskin  godunlukle bazen yakin goguniukia ok yakindirier
de§illerdir yekin bezen dedtl yakindirlar
de§illerdir lerdir

Bezi cocuklann okulle i1gili bir {akim sorunien vardir, Simdi
okuyecadim sorunlarden herhengi birt yeye fazlssi........ " de var m?

evel,dojru bezen  hayir

156.0kulde kavge sdiyor. —_ — —
157.0kuls geg kahiyor. —_—
158.Ders dinlemeakte, dikketini
derse vermekie zorlsniyor.
159.0gretmeni fle anlagsmiyor.
160.Ders gehigmiyor.
161.0kuls gitmek {stemiyor.
162.0kulds 8z arkadss: var.

163. Okulde yapilen veli toplsntilanns ne siklikis gidersiniz ?
1.Hig 2 Nediren 3.Aresire 4 Her zemen

164. Bu toplentitars evden bagke giden oluyor mu?
1. Heyir 2. Evet

165. Okulde neler cldugu ile ilgilenir misiniz? ¢
1. Hig 11gi1{ dagiiim
2. Pek 11giti deg!lim
3. Birez figitiyim
4. Gok {1gityim

/54

/156

/157

Ji58

/159

160

/16l

/162

/163

i
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/166

IE;? ........................ 'in okulde bagenl) oimes1 igin bze! bir gabe gosterdiniz
m

1. Heypwr 2 Evet

- X F— "In hangi stmife keder okumesint erzu edersiniz, istersiniz?
168. Peki, ... "in gergekten hengi simife keder okuyecedim tehmin
edersiniz?

(E§er 167. ve 168. sorulsre verilen ceveplar birbirinden farkly ise 169
sorulacek)

168. Neden okula sizin istedifiniz kedar gidebilece§in

doglnmayorsunuz?

170, cirirenneinnns "in hangi mesledi segmesini erzu edersiniz?

171. Peki gergek¢! olerek .............. 'in hangf meslege girecegini tahmin
ediyorsunuz? -

172, e "nin erkedsslanm tenyor musunuz, onler hskkinds neler
diisiniyorsunuz?

1.Codu iyl gocuklerdir.

2.yt sayihirier.

3.Biritkte olmamas) gereken tirden cocuklar.
4.Emin defilim, pek fyf tammiyorum.

173 e, BTK0GRST8NYIS NE Kodaer stk birlikte olur?
1. Nadiren 2. Arede sireda  3.5HK s1K 4.Hergin

e in evdeki devraniglan simd! okuyacsklsmmden hengilerine
uyuyor? :
Reyirr Arsde  Gogu Evet
hic dedil swade  zemen her zaman
174. Sinirli ve hirgin midir? —_—
175. 86z ¢inter mi? —_
{76, Gegimeiz mi? —_—
177. Ana_bsbesing karsilik verir mi?
178. Bencil mi? —_—
179. Sizin tasvip etmediginiz —

davramglsrda bulunur mu?

RERER
ERERR
RRRRR

/163

/163

/163

/131

fi32

/133

Vix”

¢i7s

Ji76

[177

/48

/179
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211.Be21 gocuklar ve gengler ysssk olan bazi geyleri yapip besienne ig
ot 1|} O “in bbyte bagine 1 egtift, cezalandify oluyor mu?

1. Evet 2. Hegir

(Tem anlayemediyse) Ormefin; mehatleds kavge edip bag) derds girmek
gibi.

212.Nast1? (Hangi devrems, ne 2aman, bilgl ahin)

213.0kulds hip disiplin cezes) aldi mi?
1. Evet 2. Har
214.Nes11?(Hengi devramig,ne zaman, bilgi alin)

215.Pulisle bag1 derde girdi mi?
1. Evet 2. Heyir
216. Nas11? (Heng! davranig, nerede, ne 2smen)

2 |

/o2

/213

/214

217, e 1@, OKUIde yoptiklen hakkinda ne ciklikis konusursunuz?
1. Nadiren
2. Arage sirada
3.5k sk
4. Her gin
218.Ne kadar sikhikts ... ‘e k12arsinmz?
1 2 3 4 5
hig nediren, aradoe stk stk her gin

cok seyrek sireds

219, s , hi¢ deysk yer mi? Ne keder zemands bir daysk yer?
1 2 3 4 S
hig nadiren ereds  sik sik her gin

gok seyrek sirade

10
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Kendi gevrenizdeki diger annelerie kersilestinnce, sz ..., ‘ene
kader serbestiik temyorsunuz? Burads birksg drmek ver, herbirini
ceveplayshm:

220.D1der annelere kiyasle, siz .. ‘g kend! srkedssianni kendisinin
secmesinds ne keder serbest!ik temyorsunuz?

1 2 2 4 5
dider ennelerden diger difer enneler diger annelerden diger enne
¢0k daha 62 annelerden kedar birsz daha larden gok
birsz dshe az 1azla dahs fazle

221.Diger annelere kiyesls, siz .......'s kendisine slinscak kiyefetierd
secmesinde ne kadar serbestiik temyorsunuz?

1 2 3 4 ]
diger annelerden diger difer enneler dijer ennelerden diger anne
¢0k dehe 62 gnnelerden kader birez dehs lerden gok
biraz daha ez fazle dehs fazla
222.Ye, kendi kendine sokegs cikip bir yere gitmekte ... ‘e ne keder

serbestlik temyorsunuz?

! 2 3 4 5
diger ennelerden difer difer snneler digsr ennelerden diger anne
¢cok dahe 8z gnnelerden kadar biraz dehs lerden ¢ok
birez deha az fazle deha fezla

223 .Peki, ileride evienecedi kisiyi segmekte ........... ‘e ne kader serpestlik
tenmiysceginizi disdniyorsunuz?

—-r.’l
1 2 3 4 S
diger snnelerden diger difer enneler difer annelerden diger snne
gok daha 6z ennelerdsn kedor biraz dahs lerden ¢ok

biraz dshe az fazls daha fazla

H

fa0
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224. ... ,s1zinle problemleri veys sikintilar hekkinde ne kedar
siklikte konusur?

1. Hig

2. Kediren

3. Are sira
4. Her zemen

223. 512 . 1 enleyebiligor musunuz; ne keder iyi enhyorsunuz?
1. Hig anlayamiyorum,

2. Pek 1yi anlsysmiyorum.
3. Birez enhiyorum.
4. lyi anliyorum.

226, Siz kendinizi
1. Oldukge uzek
2. Pek ytkin defi)
3. Birez yakin

4. Gok yekin

.................... " & ne kedar yskin hissediyorsunuz?

227.Eve gazete veye dergt shr misiniz; ne siklikia?
1. Hayir, hig

2. Ayde birden a2

3. Ayds birkag kez

4, Haftade birkeg kez

5. Her gin

§imdi size kendinizle ilgili bezi soruler sormek istiyorum.

228. Kendinizi temdi1§imz diger hemmlaria kersilestirmamzi istiyorum.

Tenmdi§iniz kimseleri en 8z akilliden en gok ekilhiye dofru sirslasamz,
kendinizi nereye koyersimz?

1 2 3 4 5
en 82 ortamn orte orianin  en akilh
akiih biraz sl biraz Ostd

C.
229. Tamdi§imiz kimseleri tyi bir anne olmaek bskiminden en {yiden en
k6taye dogru sireleyscek olssniz, kendinizi nereye koyardiniz?

1 2 3 4 S
en kbtl orteanin  orta “ortsmin  enfyi
biraz alty biraz ustl

12

./'m'

/229
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230. Temdiklarima) biigili oimek bakimindsn en bilgtliden en bilgisize
dodru sireleyacak olseniz kendinizt nereye koyerdiniz?

1 2 3 4 S
en ez oriamn orts ortsnin  en bilgilt
biigint birez sity birez (std

231. Temdikienmzla kersilestinnce kendinizi heyatts ne kedar baganh
buluyorsunuz? Temdiklerinizdsn dehe m1 gok yokse dsha mi 82?

1 2 3 4 )
bagamisiz  ortanin orie ortanin  bagsnn
birez elty biraz {std

232. Genellikle jandinizden ne kedsr memnunsunuz?

1 2 I 4 5
hi¢c memnun orianin orta ortanin cok
degilim biraz sitt birsz Gstd memnunum

233. Genel olaruk gocuklarnizdan memnun musunuz?
1.Rig memnun dedilim

2.Pek defil

3.Birsz

4.Cok memnunum

234. Genel olarak_esinizden memnun musunuz?
1.Hi¢ memnun dedilim

2.Pek degil

3.Birez

4.Cok memnunum

(235 Caligan ennelere sorulacak)

235. Genel olarak_{sin{zden memnun musunuz?
1.Hig memnun dedilim

2.Pek degi!

3.Birez

4.Cok memnunum
13
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236. Arkadaglanimz ya da komsularimzla ne kader s1klikta biraraye gelip

goruprsdndz? (Kendiet s6z konusudur: esiyle birlikte de§il)
1. Ayds birden a2z

2. Ayde birkeg kez

3. Heftoda bir

4. Hafieda birkag kez
5. Her giin

237. Siz ve esiniz Bnemli kererlar Gzerinde Konusur musunuz; ne sikhikta
konusursunuz?

1. Heyir, hig
2. Nediren
3. Ara sire
4. Her zaman

23B. Ne keder sikhkie gazete veys dergi okursunuz?
1. Hig

2. Ayde birkec kez {veye dehs 82)

3. Hafteda bir '

4. Heflade birkeg kez

5. Her gun

239. Hergln televizyon seyrediyor musunuz, ne kader seyrediyorsunuz?
1. Hayr, hig

2. Yaklasik | sestien sz

3. Yaklegik | saet kader

4 Yoklasik 2 sast kadar

3. Yaklesik 3 sast kadar

6. Yekiesik 4 seat kedar

7. Yaklesik S seet kedar

B. S setten fazle

240, Sizce iyt bir gocuk nesil olmeali? iyi bir coguk ne gibi Gzellikler
tesimah?

241. Genel olarak aile heystinizden memnun musunuz?
1. Memnun dedtt

2.0rta

3. Memnun 14

fo
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242. Gensltikle kendi haystimzdan memnun musunuz?
1. Memnun dedi}

2. Orts
3. r‘lemnun

243. Ug y11 sonre bugine gore durumunuzun nssit olecagimi
disdniyorsunuz?

1. Dehe kb6t olacek

2. Aum olecak

3.Gelecekte dehe fyi clacak

244, Eginizie eremazde anlasmezitk veys tartisme oluyor mu; ne sikhikte?
1. Hayir, hig

2. Nodiren

3. Areds sirada

4. Sk sik

245. Pahali bir geyin setin slinmesing sizin evde kim karer verir?
1. Kocesi

2. Kendisi

3. Ikisi de eym derecede

4. Baska

246. Diyelim ki 6nemli bir seye karer vereceksiniz ve koceniz sizinle
aym fikirde dedil. Sonunds kimin dedifi olur? Sizin mi, kocenizin m1?
1.Kecasinin

2.Kendisinin

3.Hemen hemen ayni; bezen kendisinin bazen kocesinin.

247. Kocamzin ev igterinde size hig yardim ettigi olur mu? Mesele hep mi
ysrdim eder, sreds sirede m yerdim eder, nediren mi?

1.Heyir, hig etmez

2 Nadiren (Pek dedil)

3.Arede s1rade

4.Her zeman {Sik sik)

248B. Ev disinds kocsnizls beraberce ysptiginiz seyler ver m?
I Hayir (250°ye gegin)

2Evet

249 (Evet ise) Bersberce ne yaparsimz?.

15
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?sg. iPe‘ki, $imdi gensllikle bu evde kimin sbzi geger dersiniz?
-{. Esinin

-2. Kendiginin
3. 0rtek birlikte

1. Hemen hemen sym; bezen kendisinin, bazen esinin

251 Konuys bajh olarsk dedisiyor mu, nas11?

232. Evde eginizle aramzde anlesmaziik olurse deha ziyede siz mi, o mu
bu snlesmezh§ dizeltmeye galisir? Yoksa bir beskasi my are buluculuk
yaper?

1. Kendisi

2. Es!

3. Her ikis! de

4. Bir baskesi —_— 253. Kim?

254, Genel olarak evdeki bir problemi kim halieder?
1. Kendisi

2. Kocesy

I Her ikisi de

4. Gocudu

S. Bir bagke yetiskin

6. kv disindan birist

2535. Gevrenizde derdinizi paylesabileceginiz kimse ver m?

1.Hayr 2. Evet

256.Kim?

257. Bir stkintimz olse yardim {steyebilecediniz kimse var mi?
1. Heyir 2. Evet

238. Kim?

Simdi gocuk sahibf olmakia i1gili bez1 sorular soracegim:

259, Bureds gocuklu olmemn bazi {yl taraflan belirtilmis. bunlenn iginde
sizin igin en 8nemli olan hangis! 7 Bana sdyler misiniz? Peki, ondan
sonre hengisi geliyor?(En Snemliyle ikinci derecede dnemliyt belirleyin,
birinciyi “259" e, fkinciyl "260" & kodleyin)

1. Gocuk aileye medd! ketkide bulunur; atleye yardimedir,

2. Gocuk sevilir; sevgi nese kaynegidir.

3. Yashilikta ane bebasing beker; yelmz keimezsin.

4. Ailenin devarmidir; aile adint devam ettirir,
16

/254

/255
/256

[25%
/258

/257

/260
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261. Canhi dojup sonraden len gocufunuz oidu mu? (Bir kag sast veys gin /2@ {
yssay1p 8len de dahi)) :

1.Evet S 262.Ke tone?

2. Heyir /.2(;:1

263. Hemileliji dnlemek igin bir seyler yapen, yani dogum kontrolii igin
sey yapanevli giftier hakkindeki genel disinceniz nedir, dogru buluyor

musunuz, bulmuyor musunuz? / 263
1. Evet, dofru ~y
2. Hayr, dodru defil /"‘G’L*

3.Durume befill 5, 264, Nes1l ?
eye baZli ?
265.51zin gibi bir ailenin ke cocugu oise uygundur?

(Seyyr yazin) /265

266. Peki, simdi siz veya kocaniz gocuk olmasint dnleyecek bir sey

yapilyor musunuz? /2%
1. Heyir — 2Evet (268'e gecin)
267. Nigin-yzpmiyorsunuz? /26-';

268. Peki deha dnce (de) siz veys kocamz hig gocuk olmasim Gnleyici bir

$8U yapiiniz mMi7 /—25%
1. Heyir 2. Evet
269. Bir hastehk veys bagka bir sebeple ecil olarek paraya ihttyscimz
olsa ne ysparsimz? ("Esimden isterim” derse): Onun pares) da ystmezse? /.26‘]
270. Gocudunuz hastalenirsa ne yepersimz? /_z}od
271.("Doktore veye Ane_Gocuk sedli§y merkezine gotlrarim: derss ):
Boyle devemi gdtirduginiz doktor/ens_gocuk sedligy merkez! var mi? /.'l?i
L.HeyIr 2. Evet
272.11k evlendifinizde keg yasindeydimz? S Tomrey
274. Bu stzin {1k evifliginiz mi?
1. Evel 2.Hag1r—4, /.’2?4 |
(279's gecin) 275Keginct? /235
276.11k evili§iniz bosanms ile mi sonuglends,
yoksa estnizi mi kaybettiniz? /.2_?6
1. Bogenme
2.Dul kaims

i
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277. ik &vl1liginizin bitiminden ne kadsr zamen sonre tekrar eviendiniz?
{gerekiyorse aym sorulsn tkinct evli1igf ipin de sorun.)

278. D erede kiminle beraber oturdunuz?
1. Yelmz (cocuduyla)

2. Kendi ennesf veys bebasiyle

3. Kendi kerdegleriyle

4. Basks akrabayla

273. Bez1 kimselerin heystinds cok Snemi oleyler olur. Bunierie nasil
bage gikebilecedini bilemez. §imdi birsz disunan. i1k evlendigintzden
beri bdyte oleylar hig sizin baginize geldi mi? Bane srasiyle sbyleyin.
(Efer cevep veremezse) Ornedin; ciddi pare sikintist, bir yakinin dimesi,
esinin veye kendisinin issiz kelmas, gocudunun okuldan atiimasi, ciddi
bir keze veys hastelik gibi.... Sizin besinize bbyle oleyier geldi mi?
Bena sirasiyls sbyleyin:
1. Evet 2.Heyir:Hi¢ mi probleminiz

- . olmedi? Hetirlemays
200, Ne gibi? (birincisini yszin) geligin. (Hale “heyirse

317'ye gesin)

Crild N Cnd
I.0 MJA&Q&‘BMF e Codd

{ 2 3 4 5 &€ * 8 9 IO
311. Bu ne zemsnd1? (ysklesik d& clss Y1l yszin)

312. 0 zeman bir sey yeptima m?

313. Baska?

214. 0 ne zamanc1?

315. 0 zaman problemi halletmek igin birsey ysptimz m?

316. Baska?
18

/o

/2%0

fur

/312

/313

/344

[as

/31
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317. Gensllikie bbglg problemleri halletmek igin bir imkaniniz var mi? Ne
gibl imkemniz var? Ornedin beg vurabilecediniz bir yer veys bir kimse

var_rm? Yardim veys pare saieyebilir misiniz? Nes11? Kimden? (etrafh
gdriis eln)

318. (S8z0nid etmemigse) Ormegin is bulme konusunde (sizin, esinizin,
gocudunuzun) birisine veye bir yere besvurur musunuz? Yokse bdyte bir
§8Y yepmez misiniz?

319. Kendi problemierinizi kendiniz mi helledersiniz, birinden yardim m
fstersiniz?
1. Kendi halleder 2 Yerdim shr

320 Kimden?

321. Genellikle higbir kurumdan simdiye keder destek sadledimz mi?
Mesels bir bankedan kredf almek, is ve is¢i kurumune bas vurmek,
ena_gocuk sadlidy merkezi, veyas dispsnssrden yarerianmek, veye bunlar
gibi bir destek. -
1. Hayir : 2Evel

‘ 322. Nereden?

323. Dturdufunuz ey sizinmi, kira mi?

t. Kendilerinin 324. | Apartmen
2.Kire 2, Ev (Gecekondu)
325. Maddi durumunuz sizce nesildir 7
! 2 3 4 S
gok fekiriz  fekirce orte tyice fyl hatiiyiz,
seythinz halliglz  durumde verhikliyz
sagihinz

326. Evinizin syltk gegim masrefi ne kederdir? Ssde mutfek mesrafi
degil, bitdn mesrafienn toplamt ayde ne kederdir?
1.1 000 000 TL.den a2

2.1 000 000 - 1 499 000

3.1 500 000 - 1 999 000

4.2 000 000 - 2 999 000

5.3 000 000 - 3 993 000

6.4 000 000 - 4999 000

7.5 000 000 - 5 995 000

B.6 000 000 TL. veys Gstl

TESEKKOR EDERIM. 19

f3u

/318
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YASAM TATMIND OLCEGI

1 (232). Genellikle kendinizden ne kadar memnunsunuz?

- —— - e - -——— e ———— ——————

1 2 3 4 5
hi¢ memnun ortanin orta ortanin ¢ok
dedilim biraz alta biraz istil memnunum

2 (233). Genel olarak gocuklarinizdan memnun musunuz?

1.Hig¢ memnun dedilim
2.Pek degil

3.Biraz

4.Cok memnunum

3 (234). Genel olarak eginizden memnun musunuz?

1.Hi¢ memnun dedilim
2.Pek dedil

3.Biraz

4.Cok memnunum

4 (241). Genel olarak aile hayatinizdan memnun musunuz?

1.Memnun dedil
2.0rta
3.Memnun

5 (242). Genel olarak kendi hayatinizdan memnun musunuz?

i.Memnun degil
2.0rta
3 .Memnun

6 (243). Ug yil sonra bugiine gére durumunuzun nasil olacagi-
n1 disiniiyorsunuz?

1.Daha k&til clacak
2.Ayn1 olacak
3.Gelecekte daha iyi olacak



APPENDIX C
WOMAN'S INTRAFAMILY STATUS
and

DECISION-MAKING POWER SCALE

85



KADININ EV-iI¢i STATUSU ve KARAR VERME GUCU OLGEGI

1 (237). Siz ve esiniz onemli kararlar uzerinde konusur
musunuz; ne siklikta konusursunuz?

1.Hayir, hig
2.Nadiren
3.Ara sira
4 ,Her zaman

2 (245). Pahali bir seyin satin alinmasina sizin evde kim
karar verir?

l1.Kocasa
2.Kendisi
3.1kisi de ayni derecede
4.Baskasa

3 (246). Diyelim ki onemli bir seye karar vereceksiniz ve
kocaniz sizinle ayni fikirde degdil. Sonunda kimin dedigdi
olur? Sizin mi, kocanizin mi?

1.Kocasinin
2.Kendisinin
3.Hemen hemen ayni;bazan kendisinin bazan kocasinin

4 (247). Kocanizin ev islerinde size hig¢ yardim ettidi olur
mu? Mesela hep mi yardim eder, arada sirada mi1i yardim eder,
nadiren mi?

l.Hayir, hig etmez
2.Nadiren (Pek degil)
3.Arada sirada

4 Her zaman

5 (248). Ev disinda kocanizla beraberce yaptidniz seyler var
mi?

1.Hayir 2.Evet

6 (250). Peki, simdi genellikle bu evde kimin s&zll geger
dersiniz?

1.Kocasinin

2.Kendisinin

3.0rtek birlikte

4 .Hemen hemen ayni; bazan kendisinin bazan eginin



APPENDIX D

COMMUNICATION WITH THE CHILD SCALE
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COCUKLA ILETiSIM OLCEGI

1 (217) . teeieeenenn 'le okulda yaptiklari hakkinda ne
si1klikta konusursunuz?

l1.Nadiren
2.Ara sira
3.81k sik
4 .Her giin

2 (224). . ces+., Sizinle problemleri veya sikintilari
hakkinda ne kadar siklikta konusur?

1. Hicg
2. Nadiren
3. Ara sira
4. Her zaman
3 (225). 8iz ... .0 'i anlayabiliyor musunuz, ne kadar

iyl anliyorsunuz?

1.Hig¢ anlamiyorum

2.Pek iyi anlayamiyorum
3.Biraz anliyorum

4.1yi anliyorum

4 (226). Siz kendinizi .......... 'e ne kadar yakin hissedi-
yorsunuz? ’

1.0ldukga uzak
2.Pek vyakin degil
3.Biraz yakain
4.Cok vakin



APPENDIX E

FAMILY REINFORCEMENT OF STUDENT ROLE SCALE
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AILENIN cOCUGUN OGRENCI ROLUNU DESTEKLEMESI OLCEGE

1 (123). Sizce, .eeeesnnn. 'in okumasi ne kadar Snemli?
1 2 3 4 5
hi¢ tnemli pek &nemli orta tnemli ¢ok Snemli
dedil dedil
2 (124). SizC€, v nunnnn 'in evde ders c¢alismasi 6nemli mi?

Ne kadar ¢nemli?

hig¢ ¢nemli pek tnemli orta tnemli ¢ok Snemli
degil degil

3 (125) . ceiienaann 'in evde derslerine yardim eden var mi?

0.Hi¢ kimse
1.Anne

2 .Baba
3.Abla/Agabey
4 .Baska blyiik
5.Dider

4 (128). Ailesi bir gocudun dersine yardim edebilir. Bunun
disinda g¢ocudun okul basarisina ailesi nasil yardimci olabi-
lir acaba?

5 (129). Sizin ailede bu var mi1i? (SOyledigini tekrar edin)

1.Hayir 2.Evet

6. (163). Okulda yapilan veli toplantilarina ne siklikta
gidersiniz?

l1.Hig
2.Nadiren
3.Ara sira
4 .Her zaman
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7 (164). Bu toplantilara evden baska giden oluyor mu?

l1.Hayir 2.Evet

B (165). Okulda neler olduguyla ilgilenir misiniz?

1.Hig¢ ilgili dedilim
2.Pek ilgili dedilim
3.Biraz ilgiliyim
4.Cok ilgiliyim

9 (166). ...e.ciuvnn 'in okulda bagsarili olmasi icin $zel bir
gaba gtsterdiniz mi?

1.Hayir 2.,Evet



APPENDIX F

MOTHER'S POSITIVE EVALUATION OF HER CHILD SCALE
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ANNENIN COCUGUNU OLUMLU DEGERLENDIRMESI OLCEGI

1 (144), ...eunn
rildidinda sizce

yagltlarinin
¢ok altinda

2 (145). ....

yasitlarainin
¢ok altinda

--------

yasitlarinin
gok altinda

4 (147) . tiiennnn
bir gocuk?

yvasitlarinin
¢ok altinda

genel olarak yasatlariyla karsilasti-
ne kadar zeki{akilli) bir cgocuk?

Y ]

—— e —— ——— - —— - - —— e -

2 3 4 5
ortanin orta ortanin vyasitlaranin
biraz biraz gok lstiinde

altinda lUstiinde

- —— ——— - ———— — - ————

2 3 4 5
ortanin crta ortanin vyasgitlarinin
biraz biraz gok lstiinde

altinda listiinde
.., ne kadar iyi huylu bir ¢ocuk?

2 3 4 5
ortanin orta ortanin vyasitlarinin
biraz biraz gok tstiinde

altinda tistlinde
.., okulda basarili olmaya ne kadar istekli
2 3 4 5
ortanin orta ortanin vyasitlarinin
biraz biraz gok istiinde
altinda lUstinde
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......... 'in evdeki davranislari simdi okuyacaklarimdan han-
gilerine uyuyor?

5 (174). Sinirli ve hirg¢in midir?

1.Hayir, hig¢ degil
2.Arada slrada
3.Codu zaman

4 . Her zaman

6 (175). Stz dinler mi?

1.Hayir, hig¢ dedil
2.Arada sirada
3.Codu zaman

4 _Her zaman

7 (176). Gegimsiz mi?

1.Hayir, hi¢ degil
2.Arada sirada
3.Godu zaman

4 .Her zaman

8 (177). Ana-babasina karsilik verir mi?z

1.Hayir, hi¢ degil
2.Arada sirada
3.Codu zaman

4 Her zaman

9 (178). Bencil mi?

l.Hayir, hig¢ degil
2.Arada sirada
3.Codu zaman

4 .Her zaman

10 (179). Sizin tasvip etmedidiniz davraniglarda bulunur mu?

l.Hayir, hig degil
2.Arada sirada
3.Codu zaman

4 . Her zaman
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