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ABSTRACT 

A Follow-Up Study of the Effectiveness of 

the Mother Training Program on Mothers 

The present study was an attempt to evaluate the 

effectiveness of the mother training program which was 

applied as a part of the Turkish Early Enrichment Project 

(TEEP) in 1982-1986 (Kag~t9~ba~~, Sunar, and Bekman, 1988). 

It aimed to determine whether the mother training program 

helped the mothers change their traditional point of view 

into a more modern perspective. In other words, the 

expectation was that the perceptions and attitudes of the 

more traditional lower SES groups would be changed by the 

program in the direction of the more modern, urban, well­

educated middle SES group. 

Three groups of mothers made up the sample of the 

study: 

1. low SES trained mothers (the experimental group) 

2. low SES untrained mothers (the first control group) 

3. middle SES untrained mothers (the second control 

group) . 

These groups were compared on five basic subscales of 

the Follow-Up study Mother Interview Form: the life satis­

faction scale, the woman's intra family status and decision­

making power scale, the communication with the child scale, 
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the family reinforcement of student role scale, and the 

mother's positive evaluation of her child scale. 

Only on the family reinforcement of student role 

scale was a significant difference found among the groups; 

differences on the other scales were not significant; 

Generally, the significant difference among the groups 

on the family reinforcement of student role scale could be 

explained by the consideration given to parent behavior 

related to child's cognitive development during the program 

and the insignificant differences among the groups could 

be explained by the mothers' own traditional upbringing 

and persisting environmental circumstances. As-given 

circumstances endure, their effects become more and more 

difficult to change. Unless the negative influences of 

living in disadvantaged areas are counteracted in long-term 

and the nonformal parent education programs are supported 

by informal activities (e.g. TV/radio programs, mass-media 

instruments), they will not be as effective as expected. 



6ZET 

Anne Egitim Program~n~n Anne1er Ozerindeki Etkin1igini 

tz1eme ~a1~~mas~ 

Bu 9a1~~ma, 1982-1986 y~llar~ aras~nda Erken Destek 

Projesi'nin bir bo1timti olarak uygu1anan Anne Egitim Progra­

m~'n~n (Kag~t9~ba~~, Sunar ve Bekman, 1988) uzun vadedeki 

etki1erini deger1endirme 9abas~d~r. ~a1~~ma, anne1erin ge-

1enekse1 bak~~ a9~lar~n~ modern bir perspekti~e gevirmede, 

Anne Egitim Program~n~n yard~m~n~n olup olmad~g~n~ be1ir1e­

meyi ama91am~~t~r. Diger bir ifadey1e bek1enti, ge1enekse1 

yap~ya sahip dti~tik sosyo-ekonomik seviyedeki grubun a1g~ ve 

tutum1ar~n~n, program arac~1~g~y1a, daha 9agda~, kent1i, iyi 

egiti1mi~ orta sosyo-ekonomik seviyedeki grup dogru1tusunda 

degi~ecegidir. 

Ara~t~rman~n ornek1emi ti9 grup anneden olu~maktad~r: 

1. dti~tik sosyo-ekonomik dtizey egiti1mi~ anne1er 

(deney grubu) 

2. dti~tik sosyo-ekomik dtizey egiti1memi~ anne1er 

(birinci kontro1 grubu) 

3. orta sosyo-ekonomik dtizey egiti1memi~ anne1er 

(ikinci kontro1 grubu) 

Bu grup1ar, tz1eme ~a1~~mas~ Anne Gorti~me Formu'nun 

be~ teme1 a1t o1gegi tizerinde kar~~la~t~r~lm~~lard~r: ya~am 

tatmini o1gegi, kad~n~n ai1ei9i stattisti ve karar verme gticti 

o1gegi, 90cuk1a i1eti~im o1gegi, ai1enin 90cugun ogrenci 



rolUnU desteklemesi o1ge~i ve annenin 90CU~U olumlu de~er­

lendirmesi o1gegi. 

Ara9t~rma sonucunda yaln~zca ailenin 90cu~un ogrenci 

rolUnU desteklemesi o1ge~inde gruplar aras~nda anlaml~ bir 

fark bulunmu9 olup, di~ero1gekler de anlaml~l~k saptanma­

m~9t~r. 

viii 

Genel olarak, ailenin 90cugun o~renci rolUnU destekle­

mesi e1ge~inde ortaya 9~kan gruplar aras~ndaki anlaml~ fark, 

90cu~un bili9sel yap~s~yla ilgili ebeveyn tutumlar~na prog­

ram sUresince verilen onemle a9~klanabilir. Gruplar ara­

s~ndaki anlams~z farklar ise annelerin kendilerinin gelenek­

sel yap~da bUyUtUlmeleri ve degi9meyen/kal~c~ gevresel ko-

9ullar~n etkileri ile a9~klanabilir. Bu ko9ullar sUrdUkge, 

onlardan do~an olumsuz etkilerin ortadan kald~r~labilmesi 

90k daha gU9 olacakt~r. Dezavantajl~ gevrelerde ya9aman~n 

getirdi~i olumsuz etkiler uzun vadede yok edilmedikge ve 

nonformal ebeveyn egitim programlar~ informal aktivitelerle 

(ern. TV/radio programlar~, kitle-ileti9 im ara91ar~) destek­

lenmedikge, beklenildi~i kadar etkin olamayacaklard~r. 
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rNTRODUCTION 

Today, education seems to be one of the most important 

unsolved problems and one of the most influential factors 

in our developing world. It is an unsolved problem because 

of unequal educational conditions in different countries. 

It is an influential factor because of its major role in 

forming and modifying people's beliefs, values, attitudes, 

and social status. 

1 

Formal (school) education alone cannot be seen as an 

adequate source for managing these problems and training 

people, but nonformal (or out of school) and informal educa­

tional activities must also be taken into consideration as 

the additional sources. 

Formal education is defined as 

"the highly institutionalized, chronologically 

graded and hierarchically structured 'education 

system', spanning lower primary school and the 

upper reaches of the university" (Coombs and 

Ahmed, 1974, quoted in Kline, 1982, p.84). 

Nonformal education is defined as 

"any organized, systematic, educational activity 

carried on outside the framework of the formal 

system to provide selected types of learning to 

particular subgroups in the population, adults 

as well as children. Thus defined, nonformal 

education includes, for example, agricultural 

extension and farmer training programs, adult 



literacy programs, occupational skill training 

given outside the formal system, youth clubs 

with substantial educational purposes, and 

various community programs with instruction in 

health, nutrition, family planning, cooperatives, 

and the like" (Coombs and Ahmed, 1974, quoted in 

Kline, 1982, p.84). 

Informal education is defined as 

"the life-long process by which every person 

acquires and accumulates knowledge, skills, 

attitudes, and insights from daily experiences 

and exposure to the environment - at home, at 

work, at play; from the example and attitudes 

of family and friends; from travel, reading 

newspapers and books; or by listening to the 

radio or viewing films or television. Gener­

ally, informal education is unorganized and 

often unsystematic; yet it accounts for the 

great bulk of any person's total lifetime 

learning - including that of even a highly 

'schooled' person" (Coombs and Ahmed, 1974, 

quoted in Kline, 1982, p.84). 

The present study focuses on the longitudinal effects 

of the mother training program as a part of the Turkish 

Early Enrichment Project (TEEP). The project, carried out 

in 1982-1986 (Kag1t~1ba~1, Sunar, and Bekman, 1988) aimed 

to investigate the role of early intervention on the de­

velopment of children living in disadvantaged areas. One 
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variable in this early intervention was a mother training 

program, and the second was type of preschool environment. 

The purpose of this follow-up study is to investigate 

whether the mother training program as a nonformal educa­

tional activity had longitudinal effects on mothers in 

terms of their life satisfaction, intrafamily status and 

decision-making power, communication with the child, family 

reinforcement of student role, and positive evaluation of 

the child. By the definition of nonformal education 

concept, it is obvious that the mother training program 

was an organized, systematic, and educational activity 

carried on outside the framework of the formal system to 

provide early enrichment for the child by using a cognitive 

program to develop his/her mental abilities and by helping 

the mother strengthen her feelings of control over her life 

and her child's development. 

Parenthood is generally considered more a way to 

influence the growth and the development of children than 

as a process of growth and development for parents. In 

this difficult period, for the troubles of children or 

the troubles that young people appear to be causing in the 

society parents are seen as having as much responsibility 

3 

as the children themselves. But, in this life-long task, 

who is helping parents? How much effort is being made to 

assist parents to become more effective in raising their 

children? Where can parents learn what they are doing wrong 

and what they might do differently? Without answering these 

questions parents are blamed, but not trained. 



Gordon (1975) commented on this situation as follows: 

"Millions of new mothers and fathers take on 

a job each year that ranks among the most 

difficult anyone can have, taking an infant, 

a little person who is almost totally helpless, 

assuming full responsibility for his physical 

and psychological health and raising him so he 

will become more productive, cooperative, and 

contributing citizen. What more difficult and 

demanding job is there? Yet, how many parents 

are trained for it?" (p.2) 

4 

Although more systematic studies are necessary to 

answer these questions, the critical role of parents in the 

development of their children can not be ignored. This role 

brings parent education programs into focus. But it is 

obvious from the literature review that, although parents 

are involved in early intervention programs, the main target 

of evaluation is usually child-related variables such as 

scholastic achievement, teachers' ratings, school grades, 

and IQ scores, all focusing on the cognitive domain. There 

has been very little measurement done on parent-related 

variables and the longitudinal effects of such programs on 

parents. Therefore, this follow-up study is intended to 

investigate some of the longitudinal effects of the mother 

training program on mothers. 



BACKGROUND AND REVIEW OF THE LITERATURE 

In the 1960's social scientists and social reformers 

started to pay attention to early intervention programs 

5 

and several research projects (Deutsch, 1971; Klaus and 

Gray, 1968; Weikart, 1967, all cited in Schweinhart et al., 

1980) were initiated at the local level at this time. In 

these years Bloom (1964) and Hunt (1969, cited in Sprinthall 

and Sprinthall, 1990) suggested that early life experiences 

are crucial in the formation of intelligence and cognitive 

development. The concept received main support from the 

studies which compared the IQ level and cognitive develop­

ment of children growing up at home and in orphanages. In 

other words, the most important independent variable between 

the groups is whether they have parents or not. As widely 

known from the 1940's to 1990's several research findings 

provide the same evidence that motor, physical, verbal, 

and cognitive development, and IQ level of children raised 

at home are better than those of the children raised in 

orphanages (Paraskevopoulos and Hunt, 1971; Skeels and Dye, 

1939; Skeels, 1966, all cited in Cancro, 1971 and Jersild, 

1979; Skodak and Skeels, 1949, cited in Morgan 1984 and 

Sprinthall and Sprinthall, 1990; Dennis, 1960, 1969, and 

1973; Winick et al., 1975, all cited in Rutter, 1980 and 

Sprinthall and Sprinthall, 1990; Bowlby, 1951; Spitz, 1950, 

both cited in G6kge, 1971, Yavuzer, 1993, Ozayd~n, 1984, 

Oztlirk, 1994, and Ziyalar, 1981). For instance, the orphan­

age children of Skeels and Dye (1939) and Skeels (1966, both 

cited in Cancro, 1971 and Jersild, 1979) gained in IQ from 
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an average of 64 at an average age of 19 months to 96 at an 

average age of 72 months (six-year old) as a result of being 

given social stimulation and placement in good homes at 

between two and three years of age. When these children 

were followed up as adults, they were found to·be average 

people in their society. They had a median educational 

attainment of twelfth grade. Four had one or more years 

of college work; one received a bachelor's degree and went 

on to graduate school. On the other hand, when the study 

began, the contrast group children who were left in the 

orphanage had a mean IQ of 87. But retested after periods 

varying from 20 to 43 months, all of the contrast group 

children showed decreases that ranged from 8 to 45 points, 

and five of the decreases exceeded 35 points. They had 

a median educational attainment less than the third grade. 

At the time of follow-up, one had died in adolescence in 

a state institution for the mentally retarded; five were 

still in wards of state institutions; and all but one of 

the remaining six were employed in work calling for only 

the lowest of skills. The most important result of these 

studies is that disadvantaged environments can make a 

tremendous difference between the groups. 

Similar findings were also obtained by some Turkish 

studies (Antikac~oglu and Inciler, 1982; Ar~k and GorU~, 

1990a, 1990b; Gataloluk, 1994; GU9ray, 1989; bztUrk, 1989). 

For instance, a study done by Ar~k and GorU~ (1990a, 1990b) 

concluded that eight to eleven-year old primary school 

children raised at home had better cognitive performance 



than the children raised in orphanages in the same age 

groups and school grades. These dramatic findings bring 

early intervention and also parent education, as an insepa­

rable part of this intervention, into focus. 

7 

PARENT EDUCATION AND REASONS FOR CONDUCTING PARENT EDUCATION 

"Parent education can be defined as a systematic and 

conceptually based program, intended to impart information, 

awareness, or skills to the partiCipants on aspects of 

parenting" (Fine, 1980, p.5). 

As has been discussed by many researchers (Fine, 1980; 

Magden; 1993, Navaro, 1987) the main purpose of parent 

education programs is to train parents in order to provide 

early enrichment for their children's physical, mental, 

social, and emotional development. 

Environmental stimulation has an important influence on 

the development of cognitive abilities of children. Many 

studies (Davasl~gil, 1980; Liebert and Wicks-Nelson, 1981, 

cited in ErgUn, 1984; Goduka et al., 1992; Kag~t9~ba~~, 

1979, Ataman and Epir, 1972, cited in Kag~t9~ba~~, 1990; 

KU~in, 1991; Terman and Oden, 1959, cited in Morgan, 1984, 

~emin, 1972, 1975; Undheim and Nordvick, 1992) demonstrate 

that children's intellectual performance and IQ level depend 

on their families' SES. Generally the children of high SES 

families have better intellectual performance and IQ scores 

than the children of low SES families. These findings mean 

that persisting environmental circumstances can make a tre-
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mendous difference between two different SES. The effects 

of circumstances are reversible in early life (Dennis, 1969, 

cited in Rutter, 1980 and Sprinthall and Sprinthall, 1990; 

Skodak and Skeels, 1949, cited in Morgan, 1984); but as 

given conditions endure, their effects become more and more 

difficult to change. Therefore, breaking this vicious cycle 

and minimizing the gap between the groups is the basic rea­

son for conducting parent education programs rather than or 

in addition to child education programs. Because parents 

are seen as the persons mainly responsible for their chil­

dren's physical, cognitive, and psychological development 

in early life. 

PARENT EDUCATION PROGRAMS AROUND THE WORLD 

According to how they are constructed and applied, and 

their purpose, parent education programs are divided into 

categories like home-based/center-based/some combinations 

of home-based and center-based programs; experimental/quasi­

experimental; and parent-focused/child-focused (see TABLE 1 

for information on child age, program duration, and home/ 

center/combination basis for seventeen longitudinal studies) 

Though all kinds of parent education programs in these 

categories aim at positive behavior modification for either 

the parents, or the children, or both, because of changing 

life expectations of parents according to their SES, and/or 

changing physical, cognitive, social, and emotional needs 

of children by increasing age, and/or changing interaction 



TABLE 1. THE SEVENTEEN LONGITUDINAL STUDIES: 

PROGRAM INFORMATION 

PROJECT 

Milwaukee 

Perry Preschool 

New York Pre-K 

Rome Head Start 

Early Training 

Mother-Child Home 

Harlem Training 

Parent Education 

Philadelphia 

Head Start Curricula 

New Haven Follow Through 

Institute for Developmental 

Studies 

Curriculum Comparison 

Micro-Social Learning 

Family Oriented Home Visitor 

Curriculum Demonstration 

Infant Education 

AGE at 
ENTRY 

(years) 

PROGRAM 
DURATION 
(years) 

3-6 mo. 6 

3-4 1-2 

4 1 

5 1 

3-4 2-3 

2-3 2 

2-3 1 

0-2 1-3 

4 1 

4 1 

5 4 

4 

4 

4-5 

1-2 

3 

1 

5 

1-2 

1-4 

1-2 

2 

1.5 

PROGRAM 
SYSTEM 

Center/Home 

yes some 

yes yes 

yes no 

yes no 

yes yes 

no yes 

yes no 

no yes 

yes no 

yes some 

yes no 

yes no 

yes no 

yes no 

no yes 

yes some 

no yes 

9 

Note: Programs in this table, of which overall statistical 
significances were determined by pooling procedures, were 
taken from Berrueta-Clement et al. (1984, cited in Sprinthall 
and Sprinthall, 1990, p.86) and Consortium on Developmental 
Continuity (1977, cited in Schweinhart et al., 1980, p.79). 
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between the parents and the child in this parallel, dif­

ferent types of parent education programs could be seen in 

practice. Parent education programs must adapt to changing 

demands of both the family and the child. This necessity is 

the main reason for different categories in parent education 

programs. 

Some of widely known parent education programs will be 

next presented as the examples of those different categories 

cited above. 

Small-Scale Research Programs 

The Parent Education Project (PEP), the Early Child 

Stimulation Through Parent Education Project (ECSPEP), the 

Home Learning Center Project (HLC) , and the Instructional 

Strategies in Infant StimUlation Project (ISIS) were de­

veloped by Gordon as small-scale research programs between 

1966 and 1970 (Olmsted et al., 1980). All of these programs 

aimed to improve the intellectual functioning of infants in 

the home environment. In the projects, paraprofessional 

parent educators were used to demonstrate selected home 

learning activities to the mothers during home visits. The 

educators were recruited from backgrounds similar to those 

of the parents in the programs, which made the projects 

more effective. However, the most important element of the 

projects was to accept the parents as teachers of their own 

children. Results indicate that the mothers in the programs 



gained additional insight into cognitive and personality 

development of both their children and themselves. In 

other words, though all of these programs were child­

focused, parent-related variables were affected by the 

education. 

The Parent Effectiveness Training (PET) Course 

11 

The Parent Effectiveness Training Course was developed 
\ 

by Gordon as a large-scale intervention program in 1970 

(Gordon, 1975; Whirter, 1985). This parent-focused program 

uses the techniques of Rogers' Client-Centered Therapy. 

In client-centered therapy, unprejudiced acceptance of the 

client by the therapist is essential. For providing this 

kind of communication between the therapist and the client 

'active listening' and 'I' messages are used. The PET 

Course teaches the parents these two skills under controlled 

conditions, such as role playing. According to Gordon, the 

PET Course is an on-going and never-ending process. The 

main purpose of the course is to make parents ready to apply 

the skills learned in the classroom to the real problems of 

life. Hanley (1974, cited in Fine, 1980) reported that the 

PET Course increased the parents' acceptance of their chil­

dren and their children's behavior, and the parents were 

able to communicate more clearly and allow their children 

greater autonomy. Wunderlin (1973, cited in Fine, 1980) 

comments that communication training based programs like 

the PET Course improve communication patterns in the family. 



The Parent Education Head Start Planned Variation Program 

(PEHSPV) and The Parent Education Follow Through Program 

(PEFT) 

12 

The Parent Education Head Start Planned Variation 

(1969-1972) and Parent Education Follow Through Programs 

(1968-1977) were also developed by Gordon as large-scale 

intervention programs (Olmsted et al., 1980). The programs 

were both parent and child-focused and were practiced in 

both the home and school environments. According to the 

results of the PEHSPV program, the Parent Educ~tion Follow 

Through Program (PEFT) was developed as the most sophisti­

cated and the best developed of Gordon's parent education 

programs. "PEFT represents a systems perspective of seeing 

the family, the school and other external systems change 

both internally and in their interrelationships" (Olmsted 

et al., 1980, p.31). In this program, parent educators or 

parent volunteers are regularly sent into the homes of the 

enrolled children to show the mother some of tasks and 

materials being used in the classrooms, to show her how 

to present these tasks to the child, and to show her how 

to tell whether the child has understood what was presented 

to him (Maccoby and Zellner, 1970). Briefly, the PEFT 

program develops the conditions of the home as a learning 

environment, gives an important role to parental participa­

tion, and uses parent educators or parent volunteers for 

presenting classroom tasks and materials to the mother. 



The relationships among home, school, and other societal 

systems are the basic elements of the program. 

The Perry Preschool Program 

13 

The early-experience theory has been most thoroughly 

tested in the Head start program developed as a component 

of the 'war on poverty' movement in America during the 

1960's. In fact, the program was thought a failure almost 

from its beginning (Cicirelli et al., 1969; Tizard, 1974; 

Smith and James, 1975; Bronfenbrenner, 1979, all cited in 

Kaglt9lba9l et al., 1993; Levin, 1977, cited in Sprinthall 

and Sprinthall, 1990). However, "the Head Start Synthesis 

Project of 1983, an analysis of outcomes from virtually all 

Head Start programs up to that time, found that they were 

indeed effective, that Head Start could be isolated as a 

causal variable in improving intellectual performance" 

(Hubbell, 1983, quoted in Sprinthall and Sprinthall, 1990, 

p. 83) . 

The Perry Preschool Program has reported the results 

of a longitudinal study of Head Start participants. As a 

child-focused project the Perry Preschool program was set 

up as a true experimental design of Head Start (Wei kart, 

1967, 1969, cited in Helms and Turner, 1981; Sprinthall and 

Sprinthall, 1990). The children in the experimental group 

who participated in the program were educated in both the 

school and home environments and followed up from ages three 
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and four to age nineteen. Each mother was kept aware of her 

child's progress. The main finding, in brief, is that Perry 

Preschool Program has a dramatic long-term effectiveness in 

physical, verbal, social, emotional, and educational aspects 

of development of children (Helmes and Turner, 1981; Sadker 

and Sadker, 1991; Sprinthall and Sprinthall, 1990) and that 

a quality preschool program can change the lives of low­

income, educationally at-risk children and their families 

by increasing the child's capacity to relate positively to 

family members and other people, strengthening the family's 

ability to relate positively to children and their problems, 

and increasing the child's and the family's sense of dignity 

and self-worth (Cadwell, 1965; Evans, 1975; Grotberg, 1969, 

all cited in Helmes and Turner, 1981). The Perry Preschool 

program, based on Head start suggests that parent involve­

ment does sustain developmental gains. Weikert and Lambie 

(1969, cited in Fine, 1980) reported that children whose 

preschool experience had included a parent intervention 

component made significantly higher gains than those who 

attended preschools without this element. 

The Behavior Modification Technique 

The most applicable results of learning principles in 

clinical and educational settings are behavior modification 

techniques. The behavior modification technique involves 

operationally defining a behavior, observing its occurrence, 
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introducing or modifying reinforcement procedures, and 

continuing to observe them to determine if the behavior has 

been affected by the reinforcement (Ar~k, 199i; Fine, 1980). 

In other words, the technique depends on a feedback loop so 

it is mainly parent/adult-focused and ignores child-related 

variables. It gives feedback to the parents with respect to 

their own behaviors, especially those having problems with 

children. The neglect of child-related variables brings 

more criticism to the program than any other parent educa­

tion program (Fine, 1980; Krebs, 1986). 

The Florida Parent Education Program 

The Florida Parent Education Program is a parent­

focused and home-based program directed by Gordon (1975). 

The major purposes of the program are to enhance intel­

lectual and personality development of the child and to 

produce positive changes in the mother's self-esteem and 

self-confidence so that she can affect what happens to 

her and her child. An important feature of the program 

is that paraprofessional trainers are used as parent 

educators, as in the small-scale research programs of 

Gordon. The program especially concentrates on child 

development principles, interview skills, information 

recording techniques, specific exercises, and games for 

the child. 
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The Bloomingdale Family Program 

The Bloomingdale Family Program is a parent-focused 

program (Auerbach and Roche, 1971). The most obvious result 

of the program is less isolation and greater confidence of 

the parents in dealing with their children singly or in 

small groups either at home or at school. They learn that 

they can create better opportunities for their children 

by their own efforts. They begin to be more accepting of 

themselves in new situations. Such growth in competence 

and self-confidence has important positive mental health 

implications for mothers who live in disadvantaged SES 

areas. Learning from and listening to one another seem 

to make them slower to judge and readier to accept that 

there are many ways of meeting life's demands. In the 

program, freedom to speak freely and to exchange ideas 

shake 'parents' rigidity' and bring 'new insights' to 

them, therefore, they find themselves moving more easily 

in an expanded social world. 

The Demonstration and Research Center for 

Early Education Infant Programs (DARCEE) 

The DARCEE is also a parent-focused program (Honig, 

1988). It accepts parents as an effective educational 

change agent. Thus, the program focuses on parent-related 

variables rather than child-related variables. To build a 
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rich environment for the physical and psychological devel­

opment of an infant, the program helps the parent take an 

increasing initiative in planning for him/her. To accomplish 

this goal, the program leads the parent to develop better 

coping behaviors in her daily life problems. 

The Milwaukee Project 

The Milwaukee Project is mainly a child-focused and 

center-based program (Garber and Heber, 1981, cited in 

Sprinthall and Sprinthall, 1990). It attempts to stimUlate 

the cognitive growth of children by providing systematic 

and structured training to low IQ slum children. This 

training begins as early as possible, almost from the 

child's birth. Firstly, the interventions begin at home 

both with the mother and the baby. After a few months the 

babies are brought to Milwaukee's Infant Education Center 

and are treated to a rich variety of teaching techniques 

and materials, all designed to stimulate cognitive growth. 

Significant IQ differences are found between the children 

involved in the program and the control group of children 

not enrolled in such a program. 

The Ypsilanti Education Project 

The Ypsilanti Education Project is both parent and 

child-focused (Honig, 1988). The aim of the program is to 

help parents realize their potentials as educators of their 
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children by changing their self-concepts and their behaviors 

so that they can think of themselves as capable teachers of 

their children. At the same time the program intends to 

help children develop their skills in the sensory-motor 

period. 

The Verbal-Interaction Program 

. The Verbal-Interaction Program is a home-based program 

focusing on both parent and child, developed by Levenstein 

and Sunley (1968, cited in Ozdemir, 1991). The immediate 

goal of the program is to provide a rich verbal interaction 

between the mother and the child by using toys and books in 

order to help the mother become more effective in guiding 

the cognitive and intellectual growth of her child in long­

term (Honig, 1988). 

PARENT EDUCATION PROGRAMS IN TURKIYE 

In Turkiye, there is only one research-based parent 

education program: the Turkish Early Enrichment Project 

(TEEP) . 

This project had both home and center-based components 

and focused on both parent and child. It was consisted of 

two studies spanning a period of 10 years (1982-1992). The 

original study (study I or 1982-1986 project) was a 4-year 

intervention program in five different low-income areas of 

Istanbul and the follow-up study (Study II or 1991-1992 



project) was carried out to investigate the longitudinal 

effects of the original study (Kaglt9lba~l et al., 1988, 

1993; Kagltpba~l, 1996). 

Study I 
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Study I basically concentrated on home-community-based 

parent education and center-based child education to foster 

child development by supporting both the child and mother 

to reduce the negative influences of low SES. The project 

was applied to mothers with a three or five-year old child 

living in one of five different low-income areas of Istan­

bul. In the first year of the 1982-1986 project, informa­

tion about the physical, cognitive, emotional, and social 

development of 280 children and information about how the 

mothers perceived themselves and others and what their 

future expectations were for their children was collected 

using comprehensive interviews, observations, and test 

results. Two thirds of the children were attending an 

educational or custodial day care center attached to 

factories where their mothers worked as semi-skilled or 

unskilled workers. One third of the children, whose mothers 

were housewives, were from homes in the same neighborhoods. 

In the second and the third years, a mother training program 

(a home-based intervention) was carried out with a randomly 

selected sample of the mothers. Therefore, a two (mother 

training - no mother training) by two (aged 3 and 5) by 

three (educational, custodial, home care) factorial design 
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was used in the project. In the fourth year, the whole 

procedure followed in the first year was repeated. At the 

same time, school performances of the children were recorded 

Through the four years of the project, there was approxi­

mately 10% attrition rate. In other words, totally 255 

mother-child pairs were in the project at the last year 

(Bekffian, 1986; ~ulha, 1986; Kag~t9~ba~~, 1989, 1990, 1996; 

Kag~t9~ba~~ et al., 1988, 1993). 

In the project, a tri-level organization, consisting 

of the main research team, a group of five local area 

coordinators, and one paraprofessional aide for each local 

group, was based on a model recommended by Lombard (1981, 

cited in Kag~t9~ba~~ et al., 1988) for the administration of 

HIPPY (Home Intervention Program for Preschool Youngsters) . 

In the Turkish Early Enrichment Project, the HIPPY developed 

by the Research Institute of Innovation in Education at 

Hebrew University was translated into Turkish and adapted 

for the mother training program by the research team. 

study II 

In the 1991-1992 project(follow-up study), the longitu­

dinal effects of the main project were investigated. Thus, 

the sample of the 1982-1986 project was traced after six 

years and of the original 255 families, 225 were found, 217 

of them agreed to participate in the follow-up study. Many 

of the assessments used in the main project were repeated 
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to gain information about the development of children in 

various aspects and the longitudinal effects of the mother 

training program on mothers such as woman's intrafamily 

status and decision-making power, life satisfaction, and 

communication with her child. The present study focuses on 

these longitudinal effects of the mother training program on 

mothers. 

The Mother Training Program 

The aim of this follow-up study is to investigate the 

longitudinal effects of the mother training program carried 

out by Kag~t9~ba~~, Sunar, and Bekman in 1984-1985 as a part 

of the Turkish Early Enrichment Project directed by the same 

researchers in 1982-1986. The sample of the mother training 

program consisted of 255 mothers with three or five-year old 

children living in five different low-income areas of Istan­

bul. Local area coordinators (working as aides' supervisors 

and group facilitators) and paraprofessional aides were used 

in the program. The local area coordinators were chosen 

from among educated middle class women and were trained by 

the research team. The aides were chosen from among women 

who lived in the same low-income areas as the mothers and 

had at least one preschool age child; they had five to eight 

years of schooling. The aides were trained by the local 

area coordinators to practice the cognitively oriented 

training materials, first with their own child and then with 

the mothers in the homes and at the biweekly group meetings. 



The mother training program had two basic elements, 

namely the program to foster cognitive development and the 

program to foster social and personality development. 

1. The Program to Foster Cognitive Development (a 

series of activities designed to help the mothers foster 

their children's cognitive development): 

The materials used in this program were supplied to 
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the mothers on a weekly basis. In the group meetings, the 

aides demonstrated the use of these weekly materials to the 

mothers by means of role playing. Each week's 'materials 

involved various exercises such as verbal development exer­

cises like listening to some stories and talking about them; 

sensation and perception exercises like comparing different 

physical stimuli and teaching directions, colors, and 

shapes; problem solving exercises like grouping, selecting, 

and matrixes. These repetitive exercises focusing on dif­

ferent cognitive areas were used by the mothers with their 

children about 15 to 20 minutes each day and got progres­

sively more difficult over time (Kag~t9~ba~~ et al., 1988, 

1993) . 

2. The Program to Foster Social and Personality 

Development (another series of activities designed to help 

the mothers be aware of their children's social and emotion­

al needs and to help them foster their children's social and 

personal growth): 
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For this mother support program biweekly group discus­

sions directed by the local area coordinators were carried 

out. Group dynamics techniques were used in the meetings. 

The mothers asked various questions and shared their own 

experiences, ideas, and opinions in the discussions. The 

child-related topics discussed in the group included the 

importance of the child's early life experiences and de­

velopment, nutrition, health, play activities, personality 

development in the preschool years, discipline methods, 

and mother-child interaction. The mother-related topics 

discussed in the group included family planning, the 

mother's feelings about being a woman and a mother, and 

expression of feelings (Bekffian, 1990; Ka~~t9~ba9~ et al., 

1988, 1993;. Ka~~t9~ba9~' 1990, 1991, 1996). 

THE EFFECTIVENESS OF PARENT EDUCATION PROGRAMS ON MOTHERS 

AROUND THE WORLD 

Parent education and support programs are an insepara­

ble part of early intervention projects. Research on parent 

education programs indicates strong short-term, mid-term, 

and long-lasting positive effects on children, mothers, or 

both (Dickinson and Cudaback, 1992; Meyerhoff and White, 

1986; Olmsted et al., 1980; Schweinhart et al., 1980; 

Sprinthall and Sprinthall, 1990). For instance, a study 

done by Levenstein (1970, cited in Fine, 1980) reported that 

two-year and three-year old subjects in the parent-child 
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education program showed a mean IQ gain of approximately 17 

points after 32 home visits over a 7-month period and the 

researcher also discovered that a child's IQ level can be 

maintained or increased by a reduced number of visits the 

following year. Also Powel (1986) and Johnson & Breckenridge 

(1982, both cited in bzdemir, 1991) stated similar long­

lasting positive effects of parent-child education programs. 

Seven years after the end of a program investigated by 

Powel, children of trained parents were less likely to be 

enrolled in special education classes than the children of 

untrained parents. Johnson and Breckenridge found in one 

to four year follow-up study of the effects of the Houston 

Parent-Child Development Center that boys of mothers 

involved in the program showed less negative behavior 

than boys whose mothers did not participate in the program. 

Another study done by Hess and Shipman (1966, cited in Bear 

and Hess, 1968) attempted to determine the predictive power 

of certain maternal behaviors and to be more specific about 

the behaviors encompassed in a global measure like IQ. To 

do this, the researchers computed multiple correlations and 

found that maternal behaviors are as useful or better than 

IQ or social class in predicting the child's cognitive 

behavior. 

In conclusion, research findings on parent education 

programs suggest that parents who participate in these 

programs, compared to those who do not, show less social 

isolation, parenting stress, family conflict, and anxiety, 

and more improvement in self-confidence, self-esteem, 
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child care and parental attitudes, further education and 

employment, familial adaptability, cohesion, and accepting, 

understanding, and trusting their children (Baker et al., 

1991; Bredehoft, 1986; Burnett, 1988; Fine, 1980; Huhn and 

Zimpfer, 1989; Kag~t9~ba9~' et al., 1988, 1993, 1996; Ozde­

mir, 1991; Pehrson and Robinson, 1990; Seitz and Provence, 

1990, cited in Kag~t9~ba9~' 1996). Similar findings were 

obtained for the parents in the Parent Education Follow 

Through program (PEFT) (Olmsted et al., 1980; Ware et al., 

1974, cited in Ozdemir, 1991). Parent participation in the 

PEFT program made positive changes in parental ,self-concept, 

locus of control, and parental attitudes toward the children 

and toward the schools. 

THE EFFECTIVENESS OF PARENT EDUCATION PROGRAMS ON MOTHERS 

IN TURKIYE 

As described above, there is only one research-based 

parent education program in Turkiye: the Turkish Early 

Enrichment Project (TEEP). 

It is obvious that early intervention programs affect 

parent variables as much as children variables. The results 

of the mother training program in the fourth year of TEEP 

showed that the trained mothers differed significantly 

from the untrained mothers in interacting more with their 

children, verbalizing to them more, using less punishment 

and more reasoning in discipline, stimulating their children 

more in cognitive activities, and having higher educational 
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aspirations and expectations for them. Similarly, they 

valued industry and autonomy more than untrained mothers. 

The trained mothers were more likely to share activities 

and decision-making with their husbands, and to have more 

positive evaluations of their current situation and future. 

As a result of these changes in the mother, an extension 

and maintenance of positive changes in the child's cognitive 

development brought about by the intervention program can be 

expected. In other words, if the child's cognitive develop­

ment is not supported by comprehensive early intervention 

programs, then the child's gains may be short-~ived (Kag~t-

9~ba~~, 1982a, 1982b, 1990; Kag~t9~ba~~ et al., 1988). 

To determine the longitudinal effects of the project, 

the Follow-Up Study was carried out by Kag~t9~ba~~ et al. 

(1993). According to the results of the study, the trained 

mothers felt less frustrated and more effective in different 

situations than untrained mothers. The trained mothers 

manifested better parent-child communication, higher intra­

family status, better family relations, and less physical 

punishment in discipline. In other words, the changes in 

the mothers meant changes in the familial relationships. 

The trained mothers were also found to be more interested 

in what is going on at their children's school. The child's 

"student role" was better supported in the families of the 

trained mothers. At the same time, their now adolescent 

children were found to be more likely to remain in school 

than those whose mothers were not trained (Kag~t9~ba~~ et 

al. 1993; Kag~t9~ba~~, 1992, 1996). 
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A more comprehensive evaluation study of the current 

Mother-Child Education Program (MOCEP), of which theoretical 

roots are derived from the TEEP, is presently under way. 

However, recent evaluation studies, one with mothers and 

one with children (AY9igegi, 1993; Ercan, 1993) documented 

short-term effects of the program. 

"The program, which is now conducted in cooperation 

with the Turkish Ministry of Education, has expanded tre­

mendously, serving in 1995-1996 school year 10320 mothers 

and children in 23 provinces spread allover the country. 

Since the inception of the program until 1993, 1500 mothers 

and children had been served. From 1993 to the present 

18490 mothers and children have been served in total" (Ka­

g~t9~ba9~' 1996, p.16). As a result of this growth firstly 

the Mother-Child Education Foundation (MOCEF) was estab­

lished in 1993 to run the program together with the Turkish 

Ministry of Education, and secondly by the allocation of 

World Bank project funds to this foundation through the 

Ministry (Kag~t9~ba9~' 1996). 

In the light of the research findings of both the TEEP 

and the MOCEP, the present study was planned to investigate 

whether the mother training program had longitudinal effects 

on mothers in terms of their life satisfaction, intra family 

status and decision-making power, communication with the 

child, family reinforcement of student role, and positive 

evaluation of the child. 
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THE PROBLEM AND THE HYPOTHESES 

The Research Problem 

In the present study, the research problem was based 

on the long-term effects of the mother training program on 

mothers. To investigate the longitudinal effects of the 

program, the mothers who participated in the mother training 

program were compared with mothers from low SES and middle 

SES who did not participate in the program. The expectation 

was that the perceptions and attitudes of the more tradi­

tional lower SES groups would be changed by the program 

in the direction of the more modern, urban, well-educated 

middle SES group. Thus, the trained group was expected to 

be more similar to the middle SES group than the untrained 

low SES group. 

Comparisons among the groups were made on five differ­

ent subs cales of the Follow-Up Study Mother Interview Form, 

including: 

1. the mothers' life satisfaction 

2. their intrafamily status and decision-making power 

3. communication with their children 

4. family reinforcement of student role 

5. their positive evaluation of their children 

Indirect effects of the mother training program on 

mothers in the 1991-1992 project were mainly evaluated on 

the subscales cited above. To investigate the longitudinal 

effects of the mother training program on mothers on a 



comparative base, the same subscales were used in the 

present study. 

The Hypotheses 
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Basically, this study was planned to test the expecta­

tion that low SES mothers who participated in the mother 

training program would begin to resemble middle SES mothers, 

and that both these groups would differ from low SES mothers 

who were not involved in the program. In the frame of this 

basic expectation, the present study tests the following 

hypotheses: 

1. Both low SES trained and middle SES mothers will report 

more life satisfaction than low SES untrained mothers. 

This hypothesis is based on studies by Baker et al. 

(1991); Bredehoft (1986); Fine (1980); Huhn and Zimpfer 

(1989); Kag1.tpbag1. et al. (1988); Olmsted et al. (1980); 

Ozdemir (1991); Ware et al. (1974, cited in Ozdemir, 1991). 

For example, Pehrson and Robinson (1990) explored whether 

or not participation in a 10-week parent education course 

affected parent's (aged 19-67 years) perception of them­

selves, their children, and their family. The researchers 

found that the experimental group of parents who completed 

the course showed significant increases in confidence and 

causation attitudes about themselves, their children, and 



their family. In other words, these parents viewed them­

selves as being more satisfied with life. 
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In Turkish literature, OZdemir (1991) obtained similar 

results. In her study, the trained mothers expressed more 

satisfaction with themselves and life than the mothers of 

the control group. 

2. Both low SES trained and middle SES mothers will have 

higher intrafamily status and decision-making power than 

low SES untrained mothers. 

This hypothesis is based on studies by AY9igegi (1993); 

Kag~t9~ba9~ et al. (1988, 1993, 1996); Honig (1988); Ozdemir 

(1991); RogIer and Procidano (1989); Stern (1970); Williams 

and Sanders (1973, all cited in AY9igegi, 1993). 

According to the common findings of some Turkish 

studies cited above, the trained mothers were found to have 

greater intrafamily status and decision-making power than 

the mothers of untrained group. 

3. Both low SES trained and middle SES mothers will com­

municate with their children more than low SES untrained 

mothers. 

This hypothesis is based on studies by Auerbach and 

Roche (1971); ~ulha (1986); Fine (1980); Gordon (1975); 

Hanley (1974, cited in Fine, 1980); Harry (1992); Honig 

(1988); Kag~t9~ba9~ et al. (1988, 1993); KU9in (1991); 



Levenstein and Sunley (1968, cited in Ozdemir, 1991); 

Ozdemir (1991); Weistuch et al. (1991); Whirter (1985); 

Wunderlin (1973, cited in Fine, 1980). 
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As cited above, many researches indicate the effects 

of parent education programs on parent-child communication. 

For example, according to both Ka~~t9~ba~~ et al. (1988) 

and Ozdemir's (1991) studies, the trained mothers differed 

significantly from the untrained mothers in interacting 

more with their children and verbalizing to them more. 

4. Both low SES trained and middle SES mothers will rein­

force their children's student role more than low SES un­

trained mothers. 

This hypothesis is based on studies by Baker et al. 

(1991); Bekman (1986); Coleman et al. (1989), Lawton et 

al. (1984); Wright and Wright (1976, all cited in AY9 i gegi, 

1993); Fine (1980); Helmes and Turner, 1981; Kag~t9~ba~~ et 

al. (1988, 1991, 1993, 1996); Maccoby and Zellner (1970); 

Olmsted et al. (1980); Ozdemir (1991); Powel (1986, cited 

in Ozdemir); Sadker and Sadker (1991); Schaefer (1991); 

Sprinthall and Sprinthall (1990); Strom et al. (1992); 

Weikert and Lambie (1969, cited in Fine, 1980). For exam­

ple, when Lombard (1981, cited in Ozdemir, 1991) compared 

the parents who participated in her parent education program 

for two or more years to the parents of control group, she 

found an increased interest and participation in their 

children's education. 



5. Both low SES trained and middle SES mothers will 

evaluate their children more positively than low SES un­

trained mothers. 
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This hypothesis is based on studies by Cadwell (1965); 

Evans (1975); Grotberg (1969, all cited in Helmes and 

Turner, 1981); Johnson and Breckenridge (1982, cited in 

Ozdemir, 1991); Kag~t9~ba~~ et al. (1993); Magen et al. 

(1991); Pehrson and Robinson (1990); Ozdemir (1991); Ware et 

al. (1974, cited in Ozdemir, 1991). For instance, Telleen 

et al. (1989) compared perceptions of children in two groups 

of mothers who participated in a parent education program 

and who did not. After 3 months of program participation, 

a subject's perception of change in her child included (1) 

perception of the child's responsiveness to her, (2) her 

perception of a more positive mood and behavior in the 

child, and (3) a view of the child as less irritating. 

These results showed that the mothers who participated in 

the parent education program evaluated their children more 

positively than the mothers .who did not participate in the 

program. 



METHOD 

SUBJECTS 

In this research, the sample was composed of three 

groups of mothers whose children were secondary school 

students during the present study (see TABLES 2 and 3) : 

1. The Experimental Group (Low SES Trained Mothers): 
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45 trained mothers with a five-year old child from low 

SES made up a part of the experimental group in the original 

and also comprised the experimental group in this study. 

These mothers lived in Zeytinburnu which is known as a low 

SES area in Istanbul. 

2. The First Control Group (Low SES Untrained Mothers) : 

60 untrained mothers with a five-year old child from 

low SES made up a part of the control group in the original 

and also comprised the control group in this study. They 

were also chosen from among mothers who lived in Zeytinburnu 

in order to match the experimental and the first control 

groups according to SES variable. 

3. The Second Control Group (Middle SES Untrained Mothers) : 

50 untrained mothers who lived in Atakoy and Bak~rkoy 

which are known as middle SES areas in Istanbul made up the 



second control group of the present study. Some addresses 

of these mothers were provided by Atakoy Lisesi and some 

addresses were found by using snowball sampling technique 

(Bailey, 1982). 

A total of 155 mothers were in the sample. All the 
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mothers were matched according to the age of their children 

who were born in 1978 or 1979. 

TABLE 2 shows the distribution of the sample according 

to SES and training, and TABLE 3 shows their distribution by 

educational level. 

TABLE 2. THE DISTRIBUTION OF THE SAMPLE ACCORDING TO SES 

and TRAINING 

N % 
ILow SE;, 
Trained Mothers 45 29 

Low SES 
Untrained Mothers 60 39 

Middle SES 
Untrained Mothers 50 32 

TABLE 3. THE DISTRIBUTION OF THE SAMPLE ACCORDING TO THE 

MOTHERS' EDUCATION LEVEL 

Primary Middle High University 

N % N % N % N % 
Low SES 
Trained Mothers 43 96 2 4 - - - -

Low SES 
Untrained Mothers 57 95 3 5 - - - -

Middle SES 
I Untrained Mothers_ - - - - 40 ~O 10 20 
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INSTRUMENTS 

The longitudinal effects of the mother training program 

were evaluated by using five different subscales of the 

Follow-Up Study Mother Interview Form (Kaglt9lba~l, Sunar, 

and Bekman, 1993): 

1. Life Satisfaction 

2. Woman's Intrafamily Status and Decision-Making Power 

3. Communication With The Child 

4. Family Reinforcement of Student Role 

5. Mother's Positive Evaluation of Her Child 

The Follow-Up study Mother Interview For.m: The Follow-Up 

Study Mother Interview Form consisted of a total of 151 

questions covering various mother related variables such as 

sense of 'worth, life satisfaction, woman's intrafamily 

status and decision-making power, family harmony and 

happiness, communication with the child, punitive parent, 

family adjustment, social support, mother's evaluation of 

her child's school motivation and performance, internal and 

external control, child's social integration, mother's 

positive evaluation of her child, school adjustment, delin­

quency, family reinforcement of student role, environmental 

stimulation, economic status, birth control, woman's coping 

behaviors (see Appendix A). Of these questions, 40 were 

Likert-type scale items, 41 were other types of close-ended 

questions, and 70 were open-ended. The subscales used in 

the present study are described below. 
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Lire Satisraction Scale: This Likert-type scale consists of 

six items designed to provide information on mother's future 

expectation and mother's level of satisfaction with her 

children, husband, family, own life and herself as a parent 

(see Appendix B) . Total scores for the scale range from 6 

(least life satisfaction) to 22 (most life satisfaction). 

The Cronbach Alpha coefficient for the scale is .6953. 

Woman's Intraramily Status and Decision-Making Power Scale: 

This scale consists of six items (1 close-ended (yes/no) 

and 5 Likert-type questions) designed to measure woman's 

intrafamily status and decision-making power in the home 

(see Appendix C). The lowest and the highest possible total 

scores for the scale are 6 (most traditional) and 20 (most 

modern). The Cronbach Alpha coefficient for the scale is 

.6230. 

Communication With The Child Scale: This four-point Likert­

type scale consists of four items designed to investigate 

mother-child communication. The items include: how well 

the mother understands her child; how close she feels to 

the child; how often they talk about the things s/he did 

at school; and how much child talks about problems with the 

mother (see Appendix D). The minimum and maximum total 

scores for the scale are 4 (least communication) and 16 

(most communication). The cronbach Alpha coefficient for 

the scale is .5847. 
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Fami~y Reinforcement of Student Role Sca~e: This scale 

consists of nine items(l open-ended, 4 close-ended (yes/no), 

and 4 Likert-type questions) designed to measure whether the 

family reinforces the student role of the child and how they 

do this (see Appendix E). The open-ended question (item 4: 

"how a family can help a child's school success other than 

helping lessons?") was evaluated by the way of content 

analysis. The lowest and the highest total scores for the 

scale are 8 (least reinforcement) and 30 (most reinforce­

ment). The Cronbach Alpha coefficient for the scale is 

.5906. 

Mother's Posi ti ve Eva~ua tion of Her Chi~d Sca~e: Thi s 

Likert-type scale consists of ten items designed to provide 

information on the mother's evaluation of her child, 

including how intelligent, industrious, and good natured 

s/he appears to her, compared with his/her peers, and the 

mother's attribution of positive features to her child (see 

Appendix F). Items 5, 6, 7, 8, 9, and 10 were reversed in 

the scale so the lowest and the highest total scores for 

the scale are 10 (most negative evaluation) and 44 (most 

positive evaluation). The Cronbach Alpha coefficient for 

the scale is .6052. 

PROCEDURE 

The Follow-Up study Mother Interview Form was applied 

personally to the mothers of the experimental and the first 
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control groups during home visits by the interviewing team 

of Psychology Department of Bogazi9i University. The middle 

SES mothers were also contacted personally during home 

visits by the researcher herself. Each interview took 

approximately one hour (see Appendix A for interview in­

structions) and all subs cales of the form were administered 

to the mothers in one session. 
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RESULTS 

Hypothesis 1 was tested by one-way analysis of variance 

of life satisfaction scale scores (see TABLE 4). 

TABLE 4. THE LIFE SATISFACTION SCALE SCORES FOR THE THREE 

GROUPS OF MOTHERS 

M SD F P 

Low SES 
Trained Mothers 19.2 2.03 

Low SES 
Untrained Mothers 20.1 2.01 2.72 .07 

Middle SES 
Untrained Mothers 19.3 2.59 

Note: The lowest and highest possible total scores for the 
scale are 6 (least life satisfaction) and 22 (most life 
satisfaction) . 

TABLE 4 shows mean scores and standard deviations on 

the life satisfaction scale for the three groups of mothers. 

Although there was a trend for significance among the 

groups, group differences were small and did not reach 

statistical significance (F(2,152)=2.72, P<.07). According 

to the result of Tukey-B procedure, no two groups were 

significantly different at the .05 level. 
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In Hypothesis 2, it was expected that both low SES 

trained and middle SES mothers would have higher intrafamily 

status and decision-making power than low SES untrained 

mothers. For testing the hypothesis, one-way analysis of 

variance procedure was applied to the scores from the 

woman's intrafamily status and decision-making power scale 

(see TABLE 5). 

TABLE 5. THE WOMAN'S INTRAFAMILY STATUS AND DECISION-MAKING 

POWER SCALE SCORES FOR THE THREE GROUPS OF MOTHERS 

M SD F P 

Low SES 
Trained Mothers 15.4 2.51 

Low SES 
Untrained Mothers 14.7 2.85 1.82 .17 

Middle SES 
Untrained Mothers 15.7 2.63 

Note: The lowest and highest possible total scores for the 
scale are 6 (most traditional) and 20 (most modern) . 

Mean scores on this scale are shown in TABLE 5. 

While the mean score for the low SES untrained group was 

marginally lower than the other two groups, the result of 

the one-way ANOVA was found insignificant (F(2,152)=1.82, 

P<.17). According to the result of Tukey-B procedure, no two 

groups were significantly different at the .05 level. 
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Hypothesis. 3 was based on the expectation that both low 

SES trained and middle SES mothers would communicate with 

their children more than low SES untrained mothers. Once 

again, one-way ANOVA was used to test the hypothesis (see 

TABLE 6). 

TABLE 6. THE COMMUNICATION WITH THE CHILD SCALE SCORES FOR 

THE THREE GROUPS OF MOTHERS 

M SD F P 

Low SES 
Trained Mothers 14.3 1.41 

Low SES 
Untrained Mothers 13.8 1.91 1.63 .19 

Middle SES 
Untrained Mothers 14.3 1.59 

Note: The lowest and highest possible te~al scores for the 
scale are 4 (least communication) and 16 (most communica­
tion) . 

As seen in TABLE 6, although the lew SES untrained 

group had slightly lower scores than the other two groups, 

mean scores on the communication with the child scale for 

the three groups of mothers did not differ significantly 

(F(2,152)=1.63, P<.19). According to the result of Tukey-B 

procedure, no two groups were significantly different at the 

.05 level. 
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A one-way analysis of variance was computed to test 

Hypothesis 4, which predicted that both low SES trained and 

middle SES mothers would reinforce their children's student 

role more than low SES untrained mothers (see TABLE 7) . 

TABLE 7. THE FAMILY REINFORCEMENT OF STUDENT ROLE SCALE 

SCORES FOR THE THREE GROUPS OF MOTHERS 

M SD F P 

Low SES 
Trained Mothers 26.1 2.87 

Low SES 
Untrained Mothers 25.7 2.57 4.14 .02 

Middle SES 
Untrained Mothers 27.2 2.39 

Note: The lowest and highest possible total scores for the 
scale are 8 (least reinforcement) and 30 (most reinforce­
ment) . 

As seen in TABLE 7, the result was found significant 

(F(2,152)=4.14, P<.02). According to the result of Tukey-B 

procedure, each group was significantly different from other 

group(s) at the .05 level. 
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To test Hypothesis 5, that both low SES trained and 

middle SES mothers would evaluate their children more 

positively than low SES untrained mothers, one-way analysis 

of variance procedure was used (see TABLE 8). 

TABLE 8. THE MOTHER'S POSITIVE EVALUATION OF HER CHILD SCALE 

SCORES FOR THE THREE GROUPS OF MOTHERS 

M SD F P 

Low SES 
Trained Mothers 27.1 2.52 

Low SES 
Untrained Mothers 27.3 2.55 .62 .54 

Middle SES 
Untrained Mothers 26.8 2.19 

Note: The lowest and highest possible total scores for 
the scale are 10 (most negative evaluation) and 44 (most 
positive evaluation). 

As seen in TABLE 8, scores for all groups were very 

similar, and the differences were not significant(F(2,152)= 

.62, P<.54). According to the result of Tukey-B procedure, 

no two groups were significantly different at the .05 level. 
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DISCUSSION 

The present study focused on the longitudinal effects 

of the mother training program on mothers. In other words, 

it was intended to test whether the program affected the 

mothers' life satisfaction, their intrafamily status and 

decision-making power, their communication with their 

children, their reinforcement of their children's student 

role, and their positive evaluation of their children in 

long-term. To investigate the effectiveness of the mother 

training program, low SES trained mothers were compared with 

low and middle SES untrained mothers. 

The results of the study indicated insignificant 

differences among the groups on the scales described above 

except for the family reinforcement of student role scale. 

In other words, while Hypotheses 1,2,3, and 5 were rejected, 

Hypothesis 4 was supported by the findings of both the main 

(1982-1986 and 1991-1992 projects) and the present studies. 

This is an expected result because basic targets of the 

program were related to the child's cognitive development. 

In the Turkish context, where compulsory schooling 

is limited to only five years, school attainment beyond 

primary school could be seen as one of the most important 

variables of a positive attitude toward education among 

children especially living in low income-areas. Because of 

economic difficulties in addition to insufficient familial 

reinforcement of the child's student role, children who are 

not successful in school tend to leave school after primary 
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the long-term effect of the early enrichment project was 
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the significant difference on school attainment between the 

experimental and control groups; 86% of the former compared 

with 67% of the latter were still in school (X2-9.57; p-.002) 

(Kaglt9lba~l et al., 1993, Kaglt9lba~l, 1996). At the same 

time, based on report card grades over five years, the ex­

perimental school children were found more successful than 

the control group on Turkish (t-3.0B; p-.001), mathematics 

(t-3.01; p-.001), and overall academic average (t-2.82; 

p-.002) (Kaglt9lba~l, 1996). All these findings may be 

attributed at least in part to the higher familial support 

of the child's "student role" in the families of the trained 

mothers; these mothers were found to be more interested in 

what is going on in school, more helpful to their children 

with homework, and more supportive of the child's 

environmental stimulation in general according to the 

results of both the original and present studies. 

Also a study done by Schaefer (1991) discusses the 

roles of parents as educators as a basis for the design 

and evaluation of parent education programs. Research on 

parent behavior, including family reinforcement of school 

activities and student role, revealed some positive corre­

lations of parent behavior with child school achievement. 

Research findings support a cooperative, family impact 

model of parent education designed to increase knowledge 

and active participation of parents. 
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An overall evaluation of the insignificant differences 

among the groups on the other four scales shows that not 

only the low SES trained group, but also the middle SES 

untrained group did not differ from the low SES untrained 

group. In other words, each group is similar to the other 

two. 

According to the results of the main researches no 

differences were found on the life satisfaction scale 

between low SES trained and low SES untrained mothers. 

Generally, both groups of mothers were found very pleased 

with their husbands, children, family life, and themselves 

(Kag~t~~ba~~ et al., 1993). This follow-up study concluded 

the same insignificant difference probably originated from 

the low expectation levels of three SES groups. It means 

that neither training nor socio-economic status as the 

independent variables of the study made differences among 

the groups. In other words, middle SES mothers were found 

very pleased with their husbands, children, family life, and 

themselves as much as low SES groups. One possibility for 

the middle class situation is that although all mothers in 

this group were well-educated and seemed to be more urban 

and more modern than low SES mothers, they had still conser­

vative thinking similar to the other groups because of their 

traditional family type and common cultural background which 

see having a family as the most important thing in a woman's 

life. 

According to the hierarchy of needs view of Maslow 

(1970, cited in Schultz, 1981), the needs, in the order 



47 

in which they must be satisfied, are (1) the physiological 

needs for food, water, air, sleep, and sex; (2) the safety 

needs for security, order, stability, protection, and free­

dom from fear and anxiety; (3) the belonging and love needs; 

(4) the needs for esteem from others and from oneself; and 

(5) the need for self-actualization. In this frame, it will 

be very difficult to say where Turkish women are in the 

hierarchy but it will not be very difficult to determine 

where they are not. Perhaps, their most important needs, in 

spite of being members of different socio-economic levels, 

are related to the first four stages in the hierarchy and 

all these stages could be satisfied by having a family for 

them because of their low expectation levels as a result 

of their similar familial and cultural backgrounds in which 

they grew up. It partly explains why all groups of mothers 

were very pleased with their husbands, children, family 

life, and themselves. 

However, while the 1982-1986 and 1991-1992 projects 

showed some significant differences on the woman's intra­

family status and decision-making power, communication with 

the child, and mother's positive evaluation of her child 

scales, in this follow-up study, no significant differences 

were found among the groups on these scales possibly because 

of choosing different items from the Follow-Up Study Mother 

Interview Form to construct these subs cales and choosing 

only mothers who had five-year old children in 1982-1986 

project and leaving the mothers who had three-year old 

children in 1982-86 project out of the sample to make up 
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the experimental and control groups of the present study. 

Beside these methodological differences, as seen on the 

life satisfaction scale some socio-cultural effects must be 

taken into the consideration as the causes of the insignifi­

cant differences among the groups on the scales cited above. 

For instance, all groups of mothers were found at the higher 

communication levels on the communication with the child 

scale. It was a four-point Likert-type scale designed to 

investigate how well the mother understands her child; how 

close she feels to the child; how often they talk about the 

things slhe did at school; and how much child talks about 

problems with the mother, the questions mainly focusing on 

the frequency of the communication rather than the questions 

mainly focusing on the type of the communication such as how 

the mother understand her child; how she thinks of being 

close to the child; on which aspects they talk about the 

things slhe did at school; and on which problems child talks 

with the mother. How often a mother talks with her child 

can indicate the quantity of the communication between them 

but it does not mean the quality of the communication. A 

good example for this situation could be seen in Oner's 

study (1986). In this study, the descriptive analysis of 

factor mean scores based on four researches (Korkmazlar, 

1980; Kozacloglu, 1981; LeCompte and LeCompte, 1983; and 

oner, 1983) using the Turkish form of the Parent Attitude 

Research Instrument revealed a weak relationship between 

the SES variable and equality. For Oner (1986, p.51), "a 

possible interpretation of this weak relationship is that 
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even though well-educated high SES parents aspire to be 

egalitarian and democratic in communication with their 

children, they may be in conflict with their own traditional 

upbringing. Probably they have not yet internalized equality 

as deeply as they ideally wish". In others words, though 

all groups of mothers were found at the higher communication 

levels 'with their children in the present study, it does not 

mean that content of their communication is in the parallel 

of their children's needs. 

Also the insignificant difference among the groups 

on the woman's intrafamily status and decision-making power 

scale could be explained by the same reason, mothers' own 

traditional upbringing. In a male-dominant patriarchal 

culture, even if a woman is a member of a middle SES family, 

having high intrafamily status and decision-making power 

would be very difficult for her because of her own tradi­

tional upbringing determined by the culture itself. In 

the comparative value of children study (VOC) (Kaglt~lba9l, 

1982b, 1986), Turkish scores on the "woman's overall intra­

family status" scale, which was formed by combining woman's 

decision-making, role sharing, and spousal communication 

scores, were the lowest among eight countries. Also "being 

close to spouse" was perceived as more important by both 

urban and rural women but not by men in Turkish context. 

For Kaglt~lba9l (1982b, 1986) a general interpretation of 

these findings might be in terms of woman's subordinate and 

dependent position (vis-a-vis their husbands). At the same 

time the greatest impact of socio-economic development and 



50 

modernization on woman's status w . T k as seen ln ur ey. Woman's 

work, education, income, extent of urbanization, media ex­

posure, and standard of living were considered as the most 

important indicators of this process. The relation between 

employment and woman's intrafamily status was most notice­

able in Turkey (Kaglt91ba~1, 1986), where the working vari­

able related positively with woman's status in the urban 

context, but not in the rural context, probably due to the 

nature of their work, which requires less skill and does not 

provide add to their social standing. In the present study, 

all mothers in the low SES trained group were working in 

factories as semi-skilled or unskilled workers, the whole 

low SES group and an important part (76%) of middle SES 

untrained group of mothers were housewives, and the rest of 

the middle class group (24%) were in white-collar employment 

requiring education. Thus, if woman's work is an indicator 

for woman's intrafamily status, then it could be expected 

to see an insignificant result among the groups on the 

woman's intrafamily status and decision-making power scale 

in the present study. As a result of these findings, 

Turkish woman may be considered so much tied up with the 

tradition that this would not be changed easily by any 

education program. 

Finally, as cited above, no significant differences 

were found among the groups on the mothers' positive 

evaluation of her child scale according to the results of 

the present study. For Bloom (1964), the indifference of 

parents to the child's physical, cognitive, personality, 
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and social development is one of the most important charac­

teristics of disadvantaged environments. If a mother is not 

aware of the child's development as a whole, she will not be 

able to evaluate him/her as positively as expected. These 

findings do not mean that they will only be seen in disad­

vantaged areas. In other words, high SES families may not 

give enough consideration to their children's physical, 

social, and cognitive development, either. This could 

explain why the scores on the mothers' positive evaluation 

of her child scale for the low SES trained and middle SES 

untrained groups were not found to be as high as expected. 

In the present study, both the significant and the 

insignificant differences among the groups point to one 

common result: that the low SES trained group was similar 

to or better than middle SES untrained group, and low SES 

untrained group was generally the worst one among them on 

all scales except for the life satisfaction and the mothers' 

positive evaluation of her child scales. Probably, according 

to the results of the present study, it could be said that 

if the mothers were less modern, they would be more happy 

and it would be more easy for them to evaluate their 

children positively because of lower sensitivity levels to 

their children's development. An overall evaluation of the 

results of the present study, especially the resemblance 

between low SES trained and middle SES untrained groups, 

emphasizes the role of the training program. 
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However, unless the negative influences of living in 

disadvantaged environments are counteracted and the non­

formal parent education programs are supported by informal 

activities (e.g. TV/radio programs, mass-media instruments), 

the programs will not be as effective as expected. In the 

Preschool Education Commission Report of National Education 

Ministry (1993) and the 1991-1995 Main Activity Plan of 

UNICEF (1991, cited in Ulktier, 1993), these informal acti­

vities were accepted as the prerequisites for the extension 

of parent education programs as a part of preschool educa­

tion. 

In conclusion, as discussed in the lOth Council of 

National Education (1981, cited in Meydan, 1984a, 1984b) 

and the World Declaration on Education for All and Framework 

for Action to Meet Basic Learning Needs (UNICEF, 1990) early 

intervention projects including both family and society must 

be provided especially for disadvantaged children and for 

their families living in slum areas. Because, as discussed 

in the previous parts of this study, these programs are 

generally seen the most effective way to overcome cumulative 

negative influences of impoverished environments on the 

children's physical, emotional, social, and cognitive 

development and on the parents' life. 
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DEMOGRAFi OOLOMii 

1. Annenin Ad~ ve Soyad~ .....•...................•......... 

Ya:;;~ ••..•..........• Egi tim Diizeyi ......••...........•. 

Meslegi ..•.....................•..............•........• 

2. Baban~n Ad~ ve Soyad~ ..................................... 
Ya:;;~ •...•........... Egi tim Diizeyi .................... . 

Meslegi ..........•...................................•.. 

3. <;:ocugun Ad~ ve Soyad~ .............................•....• 

Dogum Tarihi ...••... Okulu ...............•. S~n~f~ .... 

4. Diger Aile tiyeleri ..................................... . 

· .......................................................... . 
· .......................................................... . 
· .......................................................... . 
· ............................................................................................. .. 

5. Adres ....................•............•.......•......... 

.. .. .. .. .. .. .. .. .. . . .. . .. .. .. . . .. .. .. .. .. . .. .. . . .. .. .. .. .. .. .. .. .. .. . .. . . .. .. .. .. . .. .. .. .. .. .. . .. .. .. .. .. .. 

.. .. .. .. .. .. .. . .. .. . .. .. .. .. .. .. .. .. .. . .. .. .. .. . .. .. .. . . .. .. .. .. .. .. . .. .. . .. . .. .. .. .. .. .. .. .. .. . .. .. .. . .. . .. 



- r. D ~'kl Nc.. 't'"\:l rfr M.T. Areo. So. ~T CorJ 

~IIIII Iii 
.i .2 .3 .4 5 b T- g 9 10 

t1DDOL: 1 OKUYANLAR 

ANNE 110LAKA TI 

MOleket~lnln edl soyedl ........................................................... .. 

Malekct yopl1en l:i~inin edl ... e sOl/od1.. ............................................................. .. 

~oeugun edl ye 50yedl .................................................................. . 

Adresi.. ............................................................................................. . 

MOIokotln terihi ye bO$lomo zomem ...................................................... . 

Mal tlket 1 n bl tme zemem .......................................................... .. 

iyl ganler, 
Ben Bogezi~1 Onivsrsitesl'nden gellyorum ................... .'1 onyorum. 
HotlrloYOC5kslmz bundon be~ cy e ...... el gelip sizi bulmu~tuk VB tekrer 
gelEJCBglmlzl sOylemj~tik. I~te geld!k. ~!mdi size kemdin!z VB cocugunuz 
hokklnde bir k!'le soru sormel< istiyorum. 

111.N.A. 

112. Sizee ............ " ... okulu seylyor mu? 

2 3 
hoy,r, hie cogu zomen bozen eogu Zllmtln 
se ... ml yor seym! yor sey! yor sev! yor 

bozen sevm! yor 

5 
her zomen 
sevl yor 

113.Siz .. """ .. " .. ",, ...... .'in okul bo~ons1ndon memnun musunuz? Ne kod!!r 
rnsmnunsunuz? Bellrtln. 

2 
rile memnun pek 

oegillm degl1im 

3 
orto 

5 
blroz cok 

memnunum rnemnunum 

64 
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114.Sizce .. · ................ .'in ders!eri slmflndoki diger Ogrencll ere IOYllsl1I 
nllSl! ? 

1 
hie iyi 
degll 

2 3 
eogunden digerleri 

keto gibi 

115. (Helen cok iyl degilse) 

4 
cogundcm 
doho iyi 

5 
cok lyi 

................. , elinden geldlgi kedor cok cellsstI, sln1flnln en Iyi 
ogrencilerinden biri olebil!r mi? 

hOYlr, 
lmkanslz 

2 
tlZ 

lhUmtll 

3 4 
belki bOyOk 

irltimolle 

5 
evet, 

mutlllkCl 

116. Buredll egitimle ilgi11 bllZl mirIer vor. Bunlordon hongisi slzln 
fikrinize en yokln olcnldlr? 

egltim 
pek bnemli 

degl1 dlr. 

2 3 4 5 
eg1tlm onemlldlr col< Onemli en Oneml1 
blroz IImobll~1<1I ~eylerden seydlr. 
Onemlldlr. Onemll ~eyler blridlr. 

de vcr. 
51zCB geneT olarol< blr Ogrenclnin okul bO~6r1S1 lcln esogld~kl etkenler 
ne kodor Onernlidlr? 

I 17.Zeko 
2 

Onemsiz pek 
degil 

2 
Onemslz pek 

degl1 
119.Dersin zorlugu 

2 
onemslz pek 

degi I 

2 

3 
orte 

3 
ortll 

r-. ---
3 

orto 

4 5 
onemli cok onemli 

4 5 
onemli cok Oneml1 

4 5 
onemli cok onemll 

I.w. 

/1!.8 



120.51 nevde ~ensh 
olmel: 2 3 
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4 5 
Onemsiz pel: orte Onemli col: Onemli 

degl1 
121.51zce eeh~ml!lk ml YOl:se zeko ml okul bl\~llnSl lein Onemlldir? 

2 3 4 5 
zeko eok 

dohe Onemli 
zeko blrez 
deh~ Onemll 

ll:isl ey01 eell~mek eell~mok col: 
bircz dehe dehe Onemll 
Onemll 

122.51 zce, Ogretmen leri genell 1 kl e ......................... :In okul be ~en 81 nden 
memnunlt1r ml? Ne keder memnunler? 

1 
hie 

degmar 

2 
pel: 

deg11ler 

3 
orte 

4 5 
memnun 1 er col: 

memnunler 

123.51zce, ................ :In okumesl ne I:odtlr Onemll? 

2 3 4 5 
hie iinemll pel: orte Onemll col: Oneml1 
degll Oneml1 

degil 
124.Sizce, ............. ,:in e"de ders cell~ml'lSl onemli ml? Ne I:tlder iinem1i? 

2 3 4 5 
rlie iinemli pei: orte Onemll cok Onemll 

degll degll 

125 ............. , 'in evds derslerine y~rdlm eden vor ml? 
O.HiC kimse 
I.Anne 
2,Bebe 
3.Ablo/ Agbi 
4.Bo~l:o bOyDk 
.Diger ____ _ 

126.0, Doho !:uCak slnlflerdo de 
yerdlm ediyor muydu? 
LEn be~lon ber! (1. SIn! f .J 
2.Doho sonro bo~lodl 

3 

('". 

b,Pe!:i, doho kilClik sln!f1ordo 
Y6rdlm eden vor mlydl? 
1.En bo~lo (l.slO1f .... ,) 
2.Doho sonre 
3,H1C bfr zomon 

127.Kfm yordlm edfyordu? ___ _ 

/.ac 

/.1.2l 

/.ill 

/1.23 

/.lJ.ll 

/115 

/1.2{; 

/1.11 
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12B.Ailesl blr eDcugun derslne yerdlm edebllir. Bunun dl~lnde cocugun 
okul be~ensmellllesl nesll Yllrdlmcl olebl11r IIcebe? 

129.Slzln ellede bu yer ml? (SOyledlglnl tekrer edln) 
1. H6Ylr 2.Eyet 

130.~imdi .............. .'In okule ilk besledlgl zemflne geri donelim.O ganleri 
hlltlrlemllYIl cell~ln. ilkokul 1. slmfte bllSllnl1 olmek lcln bllZl becertlert 
Yllr mlydl? 't'enll1koKule hezlrllkll ml besllldl? 
1. HOYlr ilkokule hllZlrlllYICI blr progrem yeye ellh~mllye Ketlldl ml? 
Omegln;bir one okulundo vaye eyde hozlrllQI oldu mu? (Eger helo heYlr 
I se 14O'e geel n) 
2. Evet 

1 ~ 1. Bu hezlrllK neydl? Blrez enletlr mlslmz? 
-A~EP 
--Be$ko ('t'ezm) _______________ _ 

132. Bu hezlrhglnl Anne-~ocuk Eg1tim Progremlnln feydesl ne Kederdl? 
(Belirt) 

3 4 5 
hie fllydell 
olmlldl 

(14O' Il gecln) 

2 
blrez 
feyde 
etU 

ortll feydesl cok feydllsl 
oldu oldu 

133.Bu hezlrl1Qln/Anne-~ocuK EgHim Progrllmlmn yoron, etkisi sizee ne 

kedor bl r sure sardu? 
l.i1kokul blrinci Slmfte klSIl bir sure 
2.blrtncl slnlf boyunclI 
3.iklncl slmftll de 
4.ucuncu slmfto de 
5.dorduncQ slmae de 
6.11kokul boyuncll 
7.llkokul sonrllslnde bile 
(134-139 SADECE ESIT It1E KATILAN APCHELERE SORULACAK) 
134.Pekl bu progrllmln ................ .'In kordesine veYIl bllskllekreb6, komsu 

cocuklllnnll f!lydesl oldu mu? 
1. HeYlr 2. Evet 
135.Klme? ______ _ 

4 

, /.t2S 

/.a'1 

/130 

,,13L 

;i3:l 

/133 

/13/..j 

/B5 
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136.NeSl1 feyde ett!? ____________ _ 

1 37.Egitim progromlnde sizinle eyn! gruptB bulunon hemmlorlo egitim 
bfttlkten sonre de 111~kinlz devem etti ml, onlen gOrOyor muydunuz? 
I. Hie blr1nl blr dehe gOrmedlm (139'8 gee) 
2. Ellr Iklslnl gormaye davem ettim 
3. Sir klmlnl gOrmeye devem atUm 
4. ~ogunu gOrmeye davem atUm 

136. Ne keder blr sOre onlen gordunuz? 
I. Az blr sOre (blr yllden ez) 
2. Sir siire gOrdOm (blr 11:1 Yl1) 
3. Uzunce blr sOre gOrdum (blr Ieee Yl1 surdu) 
4. Hele gOrOyorum 

139.Acebe bu progremln neden feydosl oldu ............... :e ? 
Elunun etklslnl neye begllyorsunuz? 

.............. .'1 n ol:ul be~on Slnl Y9 okul u ssvmesi ni ee~i t1 i zomenlordo 
hotlr1omeye eeh$1n. 
140. En be$to nesl1dl? 

2 3 4 5 
hlC hevasU pak ortoydl heves1iydi cole hevesllydl, 
deglldl, he\lasl1 ders cell~lrdl 

C011$mczdl deglldi 
141. Oehe sonre nosl1 o1du? 

2 3 4 5 
hi C hevesU pek orteydl hevesliydl col: hevesllydl, 
degll01, heyesll ders cellSlrdl 

COll$mozdl deglldi C· 
142. ~lmdl? 

1 2 3 4 5 

hi C havasU pal< orto havesU cok hevesl1 

de911, heves11 Cel lSlyor 

ce11Smlyor dag11 
5 

/.Bb 

/131 

;j~ 

/lSI 

ft<iC 

/J.iJj 

4<i2 



(143 ganal olorek yallo harhengl blr dOnamda bellrgln blr 
daOllJma yerse sorulecelc): 
143.Bu degt ~tKltgt n sebebf neydt stzee? 
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144 ...................... gene I olerek yO~lt1enyle ker~1Ie~tmld1gmda slzee ne 
Kadar zeKI (aK1111) blr cocuk? 

yC~l tl enmn 
cok eltmdc 

2 
ortcmn 
btrez 

eltmde 

3 
orte 

4 
ortemn 
btrez 

OstOnde 

5 
ye~lt1cnmn 

cok 
OstOnde 

145 ...................... ne keder Cel1~ken btr cocuk? 

2 
ye~ltlenmn ortenm 
COK eltmde blrez 

elt1nde 

3 
ortc 

4 5 
ortem n ye91 tI enOl n 
btrez cok 
OstOnde Ostunde 

145 ..................... ne keder tyt huylu btr cocuk? 

y091tl1mmn 
col( elt1nde 

2 
orten1n 
btrez 

elt1nde 

3 
orte 

4 5 
orton1n ye~lt1onmn 

btroz cok 
ustunde Ostunde 

147 ....................... okulde be~cnl1 olmeYfl ns keder tstel:lt btr cocuk? 

ye~lt1enmn 

cok elt1nde 

2 
ortomn 
blrez 

o1t1nde 

3 
orte 

6 

4 5 
ortemn yO~lt1llnmn 
blrez C' col: 
Ostande Ostunde 
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148.~imd1 okul bO~OnSlm bir yono blrllkllllm; genel dllyrllmslllr. tllYlrlcr 
bllklmlndon ........... :den genell1kle ne Kodor ho~nulsunuz? 

2 3 4 5 
hie hosnut cogu zomon bozen cogunlukle cok 
degllim hOlmut ho~nutum ho~nutum ho~nutum 

deg1l1m bozen 
deg1l1m 

149.S1zee. orkedoslon ...................... :den gene111kle ne Kador hosnutlllr? 
... · ............... :1 seYBrler m1? 

I 2 345 
hie pek bozen cogunlukl0 cok seyerler 
seymezler sel/mezler ssyerler seyerler 

150.Sizee ............... bo~kol6nyle iyl gecinir ml? Yoni gecimli midir yokso 
geclmsiz mi? 

2 
col< cogu zomon 

gecimsizdlr geclmsizdir 

3 
bezen 

geeimlldir 
bezen 
gee1msizdlr 

4 
cogunluklo 
gec1m1idir 

5 
cok 

geciml1dir 

151 Seni Ilrk/ldo~ edlnrnesl .................. icln koley mldlr; zor mudur? 

3 4 5 2 
eok zordur bl roz bozen Kolo~dl r eok koloydlr 

20rdur zordur 
bozen 
kol Oydl r 

152 ..................... :in yokln IlrkOdO~l 1/6r mldlr? 
I.HIlYlr 2.El/et 

153. Sizee ...................... genell1Kle Ilna.Jlllb6s1ylo Bnlo~flbillyor mu? 
C' ---

2 3 4 5 
hie pek orie enla~lyor cok Iyl 
onlo~o onlo~o onlo~lyor 

mlyor mlyor 
7 

;1.~8 

/U/l 

;lSCJ 

A5.1. 

;15.2 

;153 
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I 54.Al1enlzdekl ktmselenn btrblrlenyle t1I~kllen ncslldlr? 

I 2 3 4 5 
eok kotOdOr, eogunluklc bazen Iyl cogu ztlmen cok lyldlr 
hie gee1ne Iyl btlzen kOlil lyldlr 
mezler deglldlr 

155.Sizee, aile fertlen birblrlerine rlS ktldflr yeklndlrlor? 

1 2 3 4 5 
hIe yokln eogunlukla 

deg!11erdir YCKln 
deg!11erdlr 

bczen YIlKl n 
bezen degll 
lerdlr 

eogunlukle eok YIlKlndlrlor 
yeKlndlrltlr 

Bezl eocuKlonn okull0 Ilgili bir tOKlm sorunlen vordlr. ~Imdi 
okuytlCtlglm sorunlordon hertrtlngl bin ~eyo fozlesl.. ............. : de vor ml? 

evet,dogru bezen hOylr 

155.0KUI de ko ... ge edl yor. 
157.0kule gee kehyor. 
158.0ers dinlemekte, dikket1ni 

derse vermeKte zorlentyor. 
159.bgretmenl l1e enle~emlyor. 
150.0ers eell~mlyor. 
161.0kule gltmek Isternlyor. 
162.01:ul do 02 er1:ede~1 vor. 

163. Okuldo yopllon veli toplontllonna ne slkl1~t6 gidsrslniz ? 
I.H1e 2.Nedlren 3.Aro Slro 4.Her Z!lmon 

164. Bu toplontl1ertJ evden bo~kc glden oluyor mu? 
1. Hllylr 2. Evet 

165. Okulde nsler oldugu l1e I1gllenlr mlslnlz? c· 
1. Hie 119111 degl1lm 
2. Pek I1g111 deglllm 
3. Blrez ilgl1lylm 
4. ~ok Ilgl1lylm 

e 

/154 

/1ss 

/lSb 

1151 

/158 

/i5'! 
/4bO 
1M 
lb.2 

;lb3 

/1b4 

/1'=5 
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155 ........................ .'In okulde be~enll olmesl Icin Ozel bir cebe gosterd1niz 
ml? 
1. HeYlr 2. Evet 
157 ................. 'In heng1 slmfe Kedar oKumesml crzu edersin1z, istersiniz? 

156. Pek1, ...................... 'In gen,ekten hengl smlfe keder okuyoceg1nl tehmin 
edarsinlz? ___________________ _ 

(Egar 157. ve 156. sorulerrJ verilen cayepler b1roirinden fen:ll ise 159 
sorulocllk) 
159. Neden okule sizln Istediglnlz keder gidebileceg1nl 
da~anmayorsunuz? 

170 .................. .'In heng1 mesleg1 sacmes1n1 erzu aders1n1z? 

171. Pekl gercekCI olorek ................... .'In hllngl meslege glrecegini tohmin 
edi yorsunuz? 

172 ................ ' nin erkode~lenm temyor musunuz, onlBr hekkmdB neler 
da~unuyorsunuz? 

l.~ogu iyl Cocukl!lrdlr. 
2.lyi seylllrlllr. 
3.Blrllkte olmemosl gereken turden cocukler. 
4.Emin degl1lm, pek Iyl tllmmlyorum. 

173 ................ , erkodo~lonyle ne kedor SIK birlikte olur? 
1. N!'ldiren 2. Arllde slrodo 3.S11: slk 4.HergOn 

........... .'in eydekl doYren1~lon ~lmdl oku~ocoklenmdBn hengilerine 

uy uyor? 
~ogu HeYlr Arlldo EYet 

hie degil slrrJde zemen her zomon 

17 4. Sinlrl1 ve hlrcm mldlr? - - - -
I 75. Soz dlnler ml? - - - -
17 6. Geclmsiz ml? - - - -
77. Anu(lbeslno kll~ll1k ... erir ml? - - - -
76. Benei I mi? - - - -
79. Sizin tosyip etmedlglnlz - - - -

de yrom~lorde bulunur mu? 
9 

/1£8 

Ino 

liT! 

/17-4 
tn·5" 
/rrf:-
IH1-
/17-8 

/119 
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211.60Z1 c:oculdor ye geneler yesek olen bezl ~eyler1 yeplp bll~lenne I, 
eC:llrler .......................... :In bOyle be~me Ie ect1g1. cszalendlgl oluyor mu? 
1. Evet 2. HeYlr 
(Tem enleyemedlyse) tlmegln; mehellede ke't'ge edlp beel derde glrmak 
glb1. 
212.Nesll? (Hengl devrenle. ne zemen. bllglelm) ______ _ 

213.0kuldo hie dlslpltn cezeSl eldl ml? 
I. Evet 2. HeYlr 
214.Ncsll?(Hengl devrcnl~.ne zemen. bflgi ehn) _______ _ 

215.Pc,l1s1e be~1 derde girdi ml? 
I. Evet 2. HeYlr 
216. l4esll? (Hengl devrllme. nerede. ne zemen) _______ _ 

217. ................. . 1 e, okul de yept lklcn hekklOde ne ~l kl1 kto konu~ursunuz? 
I. Nlldlren 
2. Modo slrlldo 
3. 51k slk 
4. Her gun 

21 B.Ne keder SI kl1 kto ................ .'e klzers Inl z? 

2 3 4 5 
rile nodlren. erode slk slk her gun 

eok seyrek slrode 

219 ...................... hie dllyok yer mi? Ne keder zomendo blr doyok yer1 

1 
hie 

2 3 
nodlren erodo 

cok se~rek slrede 

10 

4 5 
slk Sll: her gun 

/.:w. 
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Kendi cevrenizdekl diger ennelerle ker~lle~ttnnco, ilL ............... : e ne 
kedor serbestllk trsnlyorsunuz? Bureda birkrsC Omek vrsr, herbinni 
cevepleyohm: 
220.Diger enr-elere klyesle, siz ............ :e Kendi rsrkedo~lennl kendisinln 
secmeslnde ne krsder serbestllk tenlyorsunuz? 

2 
diger ennelerden diger 

3 4 5 

cok deho liZ ennelerden 
diger onneler diger onnelerden dlger enne 

birez dohe ez 
kedor biroz dehrs lerden col< 

fozle drsho frszle 

221.Diger ennelere I:lyesle, siz ............ :e kendisine rsllnecek klyofetlen 
secmeeinde ns krsdcr serbestl1k trsnlyorsunuz? 

2 3 4 
di ger onne 1 erden diger 
cok dehe 6Z ennelerden 

diger enneler diger ennelerden 
keder birtiz dehe 

birez deho ez fezle 

5 
diger enne 
lerden cok 
dehe fezle 

222.'1'0, Kendi kendine 80kog5 ClklP bir yere gitmekte ................ :e ne kedor 
serbestlik trsnlyorsunuz? 

2 3 4 
diger onnelerden 
cot; dflho ez 

diger onneler diger onnelerden diger 
onnelerden 
biroz dehe ez 

Keder biroz Doha 
fozle 

5 
diger enne 
lerden cok 
dehe fezla 

223.Peki, ilende eVlenecegi ki9iyi secmekte .............. :e ne Kedar serbestlik 
tenlyecoglnlzl dO~OnOyorsunuz? 

2 3 4 
diger annelerden 
cok daho oz 

diger enneler diger onnelerden dlger 
ennelerden 
blrez dflhe oz 

keder biroz dehe 
fozlo 

11 

r-. 

5 
diger enne 
I erden cok 
doho fozla 

Ino 

/;:;:1:).. 
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224 ................... slzlnle problemleri yeye slklntllen hekklndfl ns keder 
slkllkte konu~Ur? 
I. Hie 
2. Nodlren 
3. Aro sIre 
4. Her zomen 

225. Siz .............. :i flnlByoblliyor musunuz; ns KBdllr iyl Ilnl1yorsunuz? 
I. Hie enleYelmlyorum. 
2. Pek Iyl flnlBYelmlyorum. 
3. Blrelz enllyorum. 
4. Iyl !lnllyorum. 

226. Siz kendinlzl ..................... e ne Keldor l/.Qkln hlssediyorsunuz? 
I. OldukCel uZelk 
2. Pek Yelkln degll 
3. Blr!lz Yelkln 
4. ~ok Yelk, n 

227.Eye gllzete yeye dergl ehr mlSlnlZ; ne slkhktll? 
I. HelYI r. hi e 

/::c6 

2. Ayde birden ez 0...21-
3. Aydel birkoC kez /-
4. Hflftede birkelC I:ez 
5. Her gOn 

~imdi size I:endinizle Ilgill bezl soruler sormok istiyorum. 
226. Kendinlzi temdlglmz diger hemmlorlll kBr~11f1;>tlrmen1Z1 istlyorum. 
Tomd19lnlZ I:lmseleri en ez Oklll1dlln en cok oklll1ye dogru slrelloSllnlz, 
kendinizi nereye koyerSln1z? /:nJ, 

en elZ 
01:1111 

2 3 
ortemn orte 

blr!lZ eltl 

4 5 
ortemn en Okl111 

blroz Qstu 

c· 
229. Temd19lnlZ kimselerllyi bir enne olmelk beklmmdon en iylden en 
IditOye dogru slr!lleyecek ols6mz, kendlnizi nereye koyordln1z? 

2 3 4 5 
en kotO ortemn orto .. ortonm en Iyi 

birez elt! birllz OstQ 
12 
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230. Temdlklenmzl bl1g111 olmek belomlnden en bllg11lden en bllg1s1ze 
dogru slreleyecek olsenlz ksndlnlzl nereye koyerdlnlz? 

1 
en ez 
bllglll 

2 3 4 5 
ortemn orte ortenln en bllglll 
blrez eltl blrez Dsta 

231. Tenldlklennlzle ke~lle~tmnce kendlnlzl hoyette ne keder be$enll 
buluyorsunuz? Tenldlklennlzden dehe ml eok yokso dDhe ml ez? 

2 4 5 
be$enslZ ortenln orte 

blrDz eltl 
ortenln be$enl1 
blrez Dsta 

232. Genelllkle t:endfnfzden ne Keder memnunsunuz? 

2 4 5 
hIe memnun ortenm orte ortenln eolr: 
deglllm blrez eltl blrDz usta memnunum 

233. Genel olenIK CocuklQClnlzdon memnun musunuz? 
I.Hle memnun degl1lm 
2.Pek degl1 
3.Blrez 
4.t;ok memnunum 

234. Genel olerek eslnjzden memnun musunuz? 
I.Hi e memnun degl1lm 
2.Pek degll 
3.Birez 
4.t;ok memnunum 

(235 /;a11,lIn IInneler6 sorvll!cal:) 
235. Genel OIOrllK Islnlzden memnun musunuz? 
I.HfC memnun degl11m 
2.Pek degll 
3.Blroz 
4.t;ok memnunum 

13 

/X3» 

/~ 
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236. Ari:ede~lenmz yll dll kom~ulenmzle ne ked fir s1kl1ktll b!rereye gelip 
gOrQ~Qrsunuz? (Kend!e! soz konusudur; e~!yle b!r1!l<te deg11) 
1. Aydll blrden IlZ 
2. Aydll blri:ec kez 
3. Heftedll b!r 
4. Heftedfl biri:ec kez 
S. Her gun 

237. Siz ... e e~iniz Onemli kererlcr uzerinde konu~ur musunuz; ne Sll<l1kte 
konu~ursunuz? 
1. Heylr, hie 
2. Nedlren 
3. AI1I sIre 
4. Her zemen 

236. Ne keder s11:111:t6 g6zete 't'eye dergi okursunuz? 
1. HiC 
2. Ayde bir\(ec kez (yeyo d!ihe liZ) 

3. Heftede bir 
4. Hoftede biri:ec kez 
S. Her gun 

239. Hergun telellizyon seyrediyor musunuz, ne kedflr seyrediyorsunuz? 
1. HOyl r, h! e 
2. Yekl6~lk 1 seetten 02 

3. Yel:le~lk 1 s60t Koder 
4. 't'oklo~lk 2 soot kod6r 
5. Yllklo~lk 3 soot Kodflr 
6. Yoklo~lk 4 soot koder 
7. Yokle~lk 5 soot kedor 
6. 5 slIllen fezlc 

240. Sizee iyi bir cocuk nesl1 olmol1? iyi bir cocuk ne gibi ozellikler 
te~lmfll1? 

241. Genel olf1rok eile heyetln1zden memnun musunuz? 
1. Memnun de911 
2. Drte 
3. Hemnun 14 



242. Genellil(le I(endj hayellnlZden memnun mU5unuz? 
1. Hemnun degll 
2.0rta 
3. Hemnun 

243. Oe Yl1 sonro bugune gore durumunuzun nllsl1 olecoglnl 
du~unQyorsunuz? 
1. Doha I(olu olacok 
2. AYnl olocek 
3.Gelecel(te dahe jyj olecek 
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244. E~lnlzle ercnlzde enle~mezllk lIeye tertl~me Dluyor mu; ne slkllkte? 
1. HeYlr, hje 
2. Nediren 
3. Made slredo 
4.511( 511( 

245. Poholl bir ~eyin selIn ollnmeSlnB sizin elide kjm koror lIerir? 
1. KOCOSI 
2. Kendisl 
3. Ikisj de oynl derecede 
4. Bo~ko ________ _ 

246. Diyeljm kj Onemli bjr ~eye Keror Yereceksinjz lie koconlz slzinle 
oynl fiklrde degl1. Sonundo kimln dedlgi DIuI"'? 5izln ml, koconlZln m17 
I.KoceSlmn 
2.Kendi si njn 
3.Hemen hemen eym; bezen kendlslnin bozen kocoslnln. 

247. KocOnJZln ell i$lerinde size hie yerdlm eltigi olur mu? M~sele hep mi 
Y!lrdlm eder, orode slredo ml yordlm eder, nedlren mj? 
I.HoYlr, hie etmez 
2.Nedj ren (Pek degll) 
3.Arodo slredo 
4.Her zom!ln (51k $lk) 

248. Ell dl~lndo koconJzlo beroberce yOptlglnlZ ~eyler \lor m17 
I.HoYlr (250'ye geein) 
2.Eyet 
249.(EYet lse) Beroberce ne yopOrSlnlz?· ________ _ 

15 
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250. Pekl. ~Imdi genelJlkle bu evde klmln soza ge~er derslnlz? 
-1. E~lnln 
-2. Kendlslnln 
3. Ortek blrllkte ! Hemen hemen eym; bezen kendislnln, bezen e~lnln 

'251.Konuye begh olenIk degi~lyor rTlu. nosll? 
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252. Evde e~lnizle eremzde !lnle~mezhK olurse dehe ziycde siz mi, 0 mu 
bu enle~mezh91 dazeltmeye ~ell$lr? Yoks!! blr be$keSI ml ere buluculuk 
yepllr? 
I. Kendlsl 
2. E~I 
3. Her Ikfsl de 
4. Blr be~kesl ;> 253. Kim? ____ _ 

254. Genel olerllK evdekl bir problemf kim helleder? 
I. Kendfsf 
2. KOCIISI 
3. Her Ikfsl de 
4.l;ocugu 
5. Blr be~ke yetf~kfn 
6. Ev dl~lndlln blr1s1 

255.l;evrenlzde derdlnizl poylo~obileceglniz klmse ver ml7 
1.Heylr 2. Evet 
256. Kim? _______________ _ 

257. Bir slKmtlmz olse yordlrTI Isteyebileceginiz kimse ver ml? 
1. HeYlr 2. Evet 
256. Kim? ______________ _ 

!;>imdi ~ocuk sehlbl olmekle ilgili beZI sorulor soroce9lm: 
259. Buredo ~ocuklu olmemn bOZI iyl loreflon belirtilmi$. bunlenn icinde 
sizin 1~ln en onemli olon henglsl ? Bono s1)yler mlslniz? Pekl, ondon 
sonre hengisi geliyor?(En Onemliyle lkincl derecede Onemliyl belirleyin. 
birinclyi "259· e, lklnclyi ·260· e kodloym) 
1.I;ocuk ol1eye moddl kotkldc bulunur; ell eye yerdlmCldlr. 
2.l;ocuk sevt1ir; sevgi ne$e keynogldlr. 
3. Ye$hllkto ono boboslne bokor; yelDlz kolmezsm. 
4. Allenln devomldlr; ol1e OdlD1 devom ettfrir. 

16 
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261. Cenll doOup sonrodrm Olen eocuOunuz oldu mu? (Blr leoe soot veyo gun 
yO~oylp Olen de dohl!) 
I.Eyet ) 262.KoC tone? __ 
2.HoYlr 

263. Homl1eligl onlemele leln blr ~eyler yopen, yonl dogum 1controlii i~in 
§ey yapane..-li elft1er hok1clndo1cl genel dQ~uncenlz nedir, dogru buluyor 

musunuz, bulmuyor musunuz? 
1. EYet, dogru 
2. HeYlr, dogru degtl 
3. D.urumo beQl1 ) 264. NOS11 ? ____ _ 

;';" eye b aGh ? -::----:--:-__ -;---,--__ 
265.Slzin gibl blr eilenln 1cee cocugu olse uygundur? _ (SeY1Yl YOZln) 

266. Pele!. ~Imdl slz yeye 1cocenlZ eocuk OlmeSlnl Onleyecek blr $ey 
yap~yor musunuz? 
I. HeYlr ~ 2.E..-et (268'e geeln) 
267. Nlelnyapm~yors'..lnuz? _____________ _ 

268. Pekl doho Once (de) slz yeyo koconlz hIe eocuk OlmflSlnl onleylci blr 
gey yap:~mz ml? 
1. Heyl r 2. EYet 

269. Blr hostol1k ..-eyo bO~Ke blr sebeple ocll olorok poroye ihtiyOClnlZ 
olsa na YOPOrslnIZ? ("E91rr:den Isterlm" dsrse): Onun perosl de yetmezse? 

270. ~ocugunuz hostolonlrso ne yoporSlnlz? 

271.("Doktoro yeyo AnLl;ocuk SOg1191 merkezlne gOturOrOm" darse ): 
Boyle del/omll gOturdugunuz doktor/onLeocuk s691191 merkezl ..,or ml? 
I.HoYlr 2, EYet 

272,/lk el/lendlglnlzde koC Y091ndoydlnlZ? -----
274. Bu slzln 11k 811111lg1nlz ml? 
1. Eyet 2.HoYlr~ 

(279'0 gecin) 275.KoClnCl? ----
276./1k eyliliglnlz bO$6nmfi ile mi sonuc1endl, 
yokso e~lnlzl mi koybettlnlz? 
I.Boponmo 
2.Dul kolmo 

17 
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277. ilk 8vllliglnlzin bitimlnden ne keder zemen sonre tekrer eylendlniz? 
(gereklyorse eyn! sorulen lklnci evllligi leln de sorun.) _____ _ 

276. 0 erode klmlnle bereber olurdunuz? 
1. Veln!Z (eocuguyle) 
2. Kendi ennesi veyo bobeslyle 
3. Kendi kerde~ler1yle 
4. Be~ke ekrobeyl e 

279. Bezl kimselerin hoyotmde eOK Onemli oloyler olur. Bunlorle nosll 
be~o pkobllecegini bilemez. ~Imdl blrez dO~On(ln. ilk evlendlglnlzden 
ben bOyle oleyler hie sizln be~In1Ze geldl ml? Bene slreslyle soyleyln. 
(Eger ceyep veremezse) Omegln; clddl pere slkmtlsl, bir YOKln1n Olmesl, 
e~inln yeye kendislnln i~slz kolmosl, eocugunun OKuld!!n otllmosl, clddl 
bir keze veyo hestollk glb1... .. Slzln be$ln!ze bOyle oleyler geldl ml? 
Bono slroslyle sOyleyln: 
1. Eyet 

260. Ne glbl? (blr1nclslnl yezln) 

2.HeYlr:Hle ml problemlnlz 
olmodl? Hotlrlomoyo 
eell~ln. (Helo ·heYlr"slI 
317'ye geeln) 

I.D M A Ck.~ NCo ~ Cord IT I 'I ~ I renl~ It\%[ LI 3 l 
i :l 21 L! 5 6 "'f '& 9 10 

311. Bu ne zomondl? (yoklo~lk de olso Yll yezln) _______ _ 

312.0 zemon bir $ey yoptlnl~ ml? ___________ _ 

313. BO$ko? ________________ _ 

314.0 ne zomondl? ---------

315.0 zoman problemi hol1etmek ieln blr$ey yaptmlz ml? 

316. BO$ko? ________________ _ 

/211-
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317. Genelllkle bOyle protJlemleri holletmek iein bir imkontntz yor ml? Ne 
gibi imkenTnTZ yor? Ornegin be~ yurobileceginiz bir yer yeyo bir kimse 
yer ml? 'l'ordlm yeye pore segloycbilir misiniz? Nesll? Kimden? (etrofl1 
gOni~ el1n) _________________ _ 

316. (SO zOna etmeml9se) Ornegln i$ bulmc konusunde (sizln, e$inizin, 
eocugunuzun) birisine yeye blr yere bo~vurur musunuz? 'l'okse bOyle blr 
~ey yepmoz mlslnlz? _______________ _ 

319. Kendi problemlerinizi kendiniz ml hellederslnlz, biri nden yordlm ml 
i sterslnl z? 
I. Kendi holleder 2. 'l'erdlm el1r 

320.Kimden? ________ _ 

321. Genellikle hieblr kurumdon $imdiye kedor destek seglodlnlz ml? 
Hesele bir bonkedon kredl elmfJk, i9 ye i9Ci kurumune be9 yurmek, 
onLcocuk S091191 merkezi, yeye dispenserden yerorlonmok, yeye bunlor 
gibi bir destek. 
1. HeYlr 2.Eyet 

322. Nereden? ______ _ 

323. Oturdugunuz ey slzln mi, kire ml? 
I. Kendil eri nl n 324. I. Aportmen 
2. Ki ro 2. Ey (Gecekondu) 
325. Heddi durumunuz sizee neslldlr? 

1 2 
eok fokiriz fekirce 

3 
erte 
helliylz 

4 
iylce 
durumde 
seyllmz 

5 
Iyi holliyiz, 
yorllkllylz 

325. EYinlzin eyllK gecim mesrefl ne kodordlr? Sode mutfok mosrefl 
degil, butan mesroflonn topleml eydo ne koderdlr? 
1. I 000 000 TL.den oz 
2.1 000 000 - 1 499 000 
3.1 500 000 - 1 999 000 
4.2 000 000 - 2 999 000 
5.3 000 000 - 3 999 000 
5.4000 000 - 4 999 000 
7.5 000 000 - 5 999 000 
6.6 000 000 Tl. veye as to 
TE~EKKOR EDERII1. 19 
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APPENDIX B 

LIFE SATISFACTION SCALE 



YA$AM TATMINI OLCEGI 

1 (232). Gene11ikle kendinizden ne kadar memnunsunuz? 

123 
hi9 memnun ortanln orta 
degilim biraz altl 

4 
ortanln 

biraz tistu 

5 
<;:ok 

memnunum 

2 (233). Genel olarak 90cuklarlnlzdan memnun musunuz? 

1.Hi9 memnun degilim 
2. Pek degil 
3.Biraz 
4.<;:ok memnunum 

3 (234). Genel olarak e~inizden memnun musunuz? 

1.Hi9 memnun degilim 
2.Pek degil 
3.Biraz 
4.<;:ok memnunum 

4 (241). Genel olarak aile hayatlnlzdan memnun musunuz? 

1.Memnun degil 
2.0rta 
3.Memnun 

5 (242). Genel olarak kendi hayatlnlzdan memnun musunuz? 

1.Memnun degil 
2.0rta 
3.Memnun 

84 

6 (243). 09 Yl1 sonra bugUne gore durumunuzun nasl1 olacagl­
nl dti~Untiyorsunuz? 

1.Daha kotU olacak 
2.Aynl olacak 
3.Gelecekte daha iyi olacak 



APPENDIX C 

WOMAN'S INTRAFAMILY STATUS 

and 

DECISION-MAKING POWER SCALE 

8S 



KADININ Ev-iCi STATUSO ve KARAR VERME GOcO bU;:EGi 

1 (237). Siz ve e91n1z bnemli kararlar tizerinde konu9ur 
musunuz; ne s1k11kta konu9ursunuz? 

1.HaY1r, hie; 
2.Nadiren 
3.Ara S1ra 
4.Her zaman 

2 (245). Paha11 bir geyin sat1n a11nmas1na sizin evde kim 
karar verir? 

1.Kocas1 
2.Kendisi 
3.ikisi de ayn1 derecede 
4.Ba9kas1 

3 (246). Diyelim ki onemli bir geye karar vereceksiniz ve 
kocan1z sizinle ayn1 fikirde degil. Sonunda kimin dedigi 
olur? Sizin mi, kocan1z1n m1? 

1.Kocas1n1n 
2.Kendisinin 

86 

3.Hemen hemen ayn1;bazan kendisinin ~azan kocas1n1n 

4 (247). Kocan1z1n ev i91erinde size hie; yard1m ettigi olur 
mu? Mesela hep mi yard1m eder, arada s1rada m1 yard1m eder, 
nadiren mi? 

1.HaY1r, hie; etmez 
2.Nadiren (Pek degil) 
3.Arada s1rada 
4.Her zaman 

5 (248). Ev d191nda kocan1z1a beraberce yapt1gn1z geyler var 
m1? 

1.HaY1r 2.Evet 

6 (250). Peki, 9imdi genellikle bu evde kimin sozti gee;er 
dersiniz? 

1.Kocas1n1n 
2.Kendisinin 
3.0rtak birlikte 
4.Hemen hemen ayn1; bazan kendisinin bazan e9inin 



APPENDIX 0 

COMMUNICATION WITH THE CHILD SCALE 
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1 (217) ........... 'le oku1da yapt1k1ar1 hakk1nda ne 
s1k11kta konu~ursunuz? 

1.Nadiren 
2.Ara S1ra 
3.S1k s1k 
4.Her gUn 

2 (224) ........... , sizin1e prob1em1eri veya s1k1nt11ar1 
hakk1nda ne kadar s1k11kta konu~ur? 

1. Hie;: 
2. Nadiren 
3. Ara S1ra 
4. Her zaman 

3 (225). Siz .......... 'i an1ayabi1iyor musunuz, ne kadar 
iyi an11yorsunuz? 

1.Hie;: an1am1yorum 
2.Pek iyi an1ayam1yorum 
3.Biraz an11yorum 
4. i:yi anl1yorum 
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4 (226). Siz kendinizi .......... 'e ne kadar yak1n hissedi-
yorsunuz? 

1.01duke;:a uzak 
2.Pek yak1n degi1 
3.Biraz yak1n 
4.t;:ok yahn 
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APPENDIX E 

FAMILY REINFORCEMENT OF STUDENT ROLE SCALE 



90 

AlLENIN COCUGuN oGRENCI ROLUNU DESTEKLEMESI OLCEGI 

1 (123). Sizce, .•...•.... ' in okumas~ ne kadar onemli? 

----- ----- ----- ----- -----
1 2 3 4 5 

hie;: onem1i pek onem1i orta tinemli e;:ok tinemli 
degil 

2 ·(124). Sizce, 
Ne kadar tinemli? 

-----
1 

hie;: tinemli 
degil 

degil 

, . 
. . . . . . . . .• ~n 

-----
2 

pek tinemli 
degil 

evde ders e;:al~~mas~ onemli mi? 

----- ----- -----
3 4 5 

orta tinemli e;:ok tinemli 

3 (125) ........... 'in evde derslerine yard~m eden var m~? 

O.Hie;: kimse 
I.Anne 
2.Baba 
3.Abla/Agabey 
4.Ba~ka biiyUk 
5.Diger 

4 (128). Ailesi bir e;:ocugun dersine yard~m edebilir. Bunun 
d~~~nda e;:ocugun okul ba~ar~s~na ailesi nas~l yard~mc~ olabi­
lir acaba? 

5 (129). Sizin ailede bu var m~? (Stiyledigini tekrar edin) 

1.Hay~r 2.Evet 

6. (163). Okulda yap~lan veli toplant~lar~na ne s~kl~kta 
gidersiniz? 

1. Hie;: 
2.Nadiren 
3.Ara s~ra 
4.Her zaman 



7 (164). Bu toplant~lara evden ba~ka giden oluyor mu? 

1.Hay~r 2.Evet 

8 (165). Okulda neler oldu~uy1a i1gi1enir misiniz? 

1.Hi9 ilgi1i de~ilim 
2.Pek i1gi1i de~i1im 
3.Biraz ilgi1iyim 
4. <;:ok ilgiliyim 
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9 (166) ........... 'in okulda ba~ar~l~ olmas~ i9in ozel bir 
9aba gosterdiniz mi? 

1.Hay~r 2.Evet 
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APPENDIX F 

HOTHER I S POSITIVE EVALUATION OF HER CHILD SCALE 
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ANNENIN c;:OCUGuNu OLUMLU DEGERLENDIRMESI OLc;:EGI 

1 (144) .........•. , gene1 olarak ya~~tlar~yla kar~~la~t~­
r~ld~g~nda sizce ne kadar zeki(ak~ll~) bir 90cuk? 

----- ----- ----- ----- -----
1 2 3 4 5 

ya~~tlar~n~n ortan~n orta ortan~n ya~~tlar~n~n 
90k alt~nda biraz biraz 90k tistunde 

alt~nda tistiinde 

2 (145) .•..•...... , ne kadar 9al~~kan bir 90cuk? 

----- ----- ----- ----- -----
1 2 3 4 5 

ya~~t1ar~n~n ortan~n orta ortan~n ya~~t1ar~n~n 
90k alt~nda biraz biraz 90k tistiinde 

alt~nda iistiinde 

3 (146) ........... , ne kadar iyi huy1u bir 90cuk? 

----- ----- ----- ----- -----
1 2 3 4 5 

ya~ltlarlnln ortanln orta ortanln ya~~t1ar~n~n 

90k altlnda biraz biraz 90k tistunde 
altlnda iistiinde 

4 (147) ........... , okulda ba~arll~ olmaya ne kadar istekli 
bir 90cuk? 

----- ----- ----- ----- -----
1 2 3 4 5 

ya~ltlarlnln ortanln orta ortanln ya~ltlar~nln 
90k altlnda biraz biraz 90k iistiinde 

altlnda iistiinde 
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......... 'in evdeki davran~~lar~ ~imdi okuyacaklar~mdan han­
gilerine uyuyor? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 

6 (175). Soz dinler mi? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 

7 (176). Ge9imsiz mi? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 

8 (177). Ana-babas~na kar~~l~k verir mi? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 

9 (178). Bencil mi? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 

10 (179). Sizin tasvip etmediginiz davran~~larda bulunur mu? 

1.Hay~r, hi9 degil 
2.Arada s~rada 
3.Cogu zaman 
4.Her zaman 
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