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Thesis Abstract
Onur Segkin, “Learning in the Kaz Mountains Environmental Social Movement”

The aim of this study is to explore adults’ reasons for participating in the Kaz
Mountains Environmental Social Movement, learning experiences of them in the
movement and sources of these experiences, and changes that occur on adults due to
participating in the movement.

The sample of the study is formed through 16 people who have participated
in the Kaz Mountains Environmental Social Movement. While three of these sixteen
people are selected from among activists in the movement through the eligibility and
purposefully, and other thirteen people are selected from among the villager
participants of the movement again purposefully.

To collect data, the semi-structured interview form is developed by the
researcher and it is implemented in three different villages in the April, 2008. The
findings that are carried as a result of the analysis of interviews and informal
observations of the researcher are represented, after they are grouped under the main
and sub headings in terms of the aims of the study.

As a result of the study it is founded that Kaz Mountains Environmental
Social Movement has provided the chance of accessing the knowledge and has
prepared the way of it to the villagers who are in low educational level and in the
lower income brackets and so where they are one of preferential part of the society in
providing adult education activities. Furthermore it is founded that activists in the
movement also gained learning experiences in many different topics through
different activities

It is emerged that learning experiences due to participating in the movement
are focused on the effects of gold mining, which is attempted to operate, on peoples’
environment and environmental pollution. Furthermore, adults have realized learning
experiences related to the mining law and the olive law, effects of continuing of
prospecting gold and operating gold mining on income level of the people, and other
social movements. It is founded that, information meetings in the village and
television programmes have been main learning sources in the movement where
participants also have learned through demonstrations, panels, newspapers, visiting
the other regions, and informal conversations among themselves.

Besides the learning experiences there have been some changes on
participants both personally and interpersonally in the movement. The findings of
development of self-confidence of the participants, increasing in sensitiveness to
environment and nature, changes in thoughts about the other social movements and
struggles, and new relationships with new people are emerged in the context of
personal changes. Furthermore, the findings on the base of changes in interpersonal
relations are grouped under the titles of general changes and changes in gender
relations.

In the light of the findings of the study, it can be expressed that, in the case
of Kaz Mountains Social Movement, social movements provide wide space in the
context of acquiring learning experiences and positive changes on participants. This
space also encloses elements which question adult education policies in the
hegemony of the neoliberalizm that have tried to fully attach adult learnings to
market oriented issues.



Tez Ozeti
Onur Seckin, “Kaz Daglar1 Cevre Hareketi’nde Ogrenme”

Bu ¢aligmanin amaci yetiskinlerin Kaz Daglar1 Cevre Hareketi’ne katilma
nedenlerini, bu hareket igersinde neler 6grendiklerini, hareket igersinde gergeklesen
o0grenme deneyimlerinin kaynaklarini ve yetiskinlerin bu ¢evre hareketine
katilmalarindan dolay1 yasadiklar1 degisiklikleri arastirmaktir.

Kaz Daglar1 Cevre Hareketi’ne katilan 16 kisi ¢alismanin 6rneklemini
olusturmaktadir. Onalt kisinin ii¢ tanesi harekete katilan aktivistler arasindan
uygunluk diizeyi gozetilerek amacl olarak se¢ilirken, 6rneklemdeki oniig kisi
harekete katilan koylii katilimcilar arasindan amacli olarak segilmistir.

Arastirmanin amacina uygun olarak arastirmaci tarafindan yari
yapilandirilmis bir goriisme formu gelistirilmis, bu gériisme formu ti¢ farkl koyde,
2008 yil1 Nisan ay1 igersinde uygulanmistir. Uygulanan goriismelerin analizi ve
arastirmacinin informel gozlemleri sonucunda elde edilen bulgular, aragtirmanin
amaci1 ve arastirma sorulari ¢ercevesinde ana ve alt gruplara ayrilarak 6zetlenmistir.

Calisma sonucunda Kaz Daglar1 Cevre Hareketi’nin yetigkin egitiminde
oncelikli olarak tanimlanabilecek egitim diizeyi diisiik ve alt gelir grubuna dahil
koyli katilimcilara, yagsamlarini dogrudan ilgilendiren bilgiye ulagma sansini
sundugu ve bunun kanallarini agtig1 gériilmiistiir. Bunun yaninda hareket igerisinde
bulunan aktivistlerinde bir¢ok farkli alanda 6grenme deneyimleri gergeklestirdigi
gorilmistir.

Bulgular sonucunda harekete katilim nedeniyle ortaya ¢ikan 6grenme
deneyimlerinin bolgede isletilmesi diisliniilen altin madenin ¢evreye etkisi ve ¢evre
kirliligi iizerinde odaklandig1 goériilmektedir. Bunun yaninda harekete katilan
yetigkinlerin, bolgede siirdiiriilen altin arama c¢aligsmalariyla iliskili olan maden ve
zeytin yasalarina, altin arama calismalarinin devam etmesi ve madenin islemesi
sonucunda ortaya ¢ikacak zararlarin gelir durumlarini nasil etkileyeceklerine ve diger
sosyal hareketlere iligkin 6grenme deneyimleri gerceklestirdikleri goriilmiistiir.
Hareket i¢ersinde koylerde yapilan bilgilendirme toplantilari ve televizyon
programlarinin en 6dnemli 6grenme kaynaklart oldugu goriiliirken, katilimeilarin
mitingler ve gosteriler, panel ve toplantilar, gazeteler, baska bolgeleri ziyaretler ve
kendi aralarindaki sohbetler araciligiyla da bilgilere ulastigi bulgulanmistir.

Yetigkinlerin hareket i¢ersinde 6grenme deneyimleri yaninda, gesitli kisisel
ve kisilerarast degisiklikler de yasadigi goriilmiistiir. Kisisel degisiklikler
baglaminda, yetiskinlerin 6zgiivenlerinin gelismesi, ¢evre ve dogaya iliskin
duyarlhiliklarinin artmasi, farkli sosyal hareketlere ve miicadelelere iligskin
diigiincelerde yasanan degisim, farkli insanlarla kurulan yeni iliskiler olarak ortaya
cikmigtir. Bunun yaninda kisiler aras1 yasanan degisimler iligkilerde yasanan genel
degisiklikler ve toplumsal cinsiyet baglaminda yasanan degisiklikler olarak
gruplanmustir.

Arastirmanin bulgular 15181nda, Kaz Daglar1 Cevre Hareketi 6zelinde sosyal
hareketlerin, yetigkinlere hayatlarini dogrudan etkileyecek 6grenme ve degisiklikler
baglaminda dnemli bir alan sundugu sdylenebilir. Bu alan ayn1 zamanda
neoliberalizmin egemenligi altindaki yetiskin egitiminin, yetiskin 6grenmesini
tamamen piyasa odakli konulara eklemleme gabalarina iliskin bir sorgulamay1 da
beraberinde getirmektedir.
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CHAPTER 1: INTRODUCTION

In this chapter, background of the problem will be presented and then, purpose and
significance of the study will be stated. In the following chapter literature review of
the study will take part. After the second chapter, the methodology of the study will
be presented in the third chapter and findings of the study will be stated in the fourth
chapter and in the last chapter of the study summary, discussion and conclusion part

will be denoted.

Background of the Problem

Learning has begun to be one of the key concepts in our lives especially since the last
quarter of the twentieth century, and it seems that it will continue to be one of the
major concepts for a long time. Interest in learning has increased in the previous
century due to the different reasons for various parts of the society. While the
concept of “learning society” has become to be used frequently, people from each
part of the society have accepted the importance of “learning from the cradle to
grave” commonly, where this saying refers the concept of “lifelong learning.”

Learning, which has started with the birth of humankind, can be defined as
“gaining permanent behaviors or changing of the old ones by the experience and
environmental interaction of person” (Okgabol, 2006) in general. Today’s world and
societies are results of accumulation of learning experiences of humankind from the
first person to today’s billions of people. At the same time, learning experiences for
each person individually begins with the birth of her/himself and continues over their
lives, where this situation has begun to be called “lifelong learning” since the

previous century.



Sources of learning for humankind are diversed through developments in
technology and increasing in experiences and interactions of people with their
environments and among themselves along the centuries. Schugurensky (2003)
reflects this situation by the following words:

Content of learning of humankind today has ranged from survival needs to

arts and crafts, from agricultural practices to child rearing, from health and

cooking to astronomy and philosophy, from democratic governance to
military practices, from the preservation of history to its critical
interpretation, from accepting the status quo as ‘common sense’ to critically

examining it (p.1).

Increased diversity and density in learning experiences of people also have attracted
the interest of researchers, whose studies related to learning have raised in the
previous century. Many scholars provided theories of learning, especially in the field
of psychology and education of which several researchers around the world have
accepted behaviorist, Gestaltist, cognitive and humanist approaches to the question
of how the learning occurs, on the base of where they stand theoretically (Okgabol,
2006). Beside different approaches to the occurrence of learning, there are also
studies to categorize basic types of learning that classification is mainly identified in
terms of organization of the body of the knowledge learned and the primacy of
teacher (Livingstone, 2001). Three main categories of learning that commonly
accepted by researchers are formal, nonformal and informal learning. Schugurensky
(2006) summarizes main characteristics of these types of learning with the following
words briefly:

if formal education refers to the institutional ladder that goes from

preschool to graduate studies, and nonformal education refers to any

organized educational activity that takes place outside the formal education
system (eg. short courses, workshops, professional development, etc.), then

informal learning often becomes a loose category that encompasses
‘anything else’ that is not included in the previous two (p. 163).



In spite of the fact that learning has begun outside of organizational institutions and
without teachers and, organized educational activities started with the birth of
humankind, studies related to formal learning take a major part in education literature
where nonformal education and informal learning studies are relatively new.
However, literature related to learning nonformally and informally has been
developing for several decades as well, especially due to understanding the
importance of learning that spans over people’s lives.

While formal education and learning are directly related to organized
educational activities, highly hierarchic, and based on the authority of teacher and
pre-established curriculum; nonformal education and nonformal learning seem to be
more flexible than formal learning but they also refer organized educational
programs outside formal school system. There may be teachers or instructors or
facilitators and prescribed curriculum in nonformal education and learning as well.
However, nonformal education does not generally demand prerequisities like formal
education, but it can offer some types of certification similar with formal one. In
addition to formal and nonformal learning, there is also informal learning that takes
place outside the curricula of institution and organization, and may occur without
teacher (Schugurensky, 2006; Livingstone, 2001). Nonformal and informal learning
are subjects that are mainly related to the field of adult learning, where also
experiences of children encompass these two types of learning. Since informal
learning is not generally related to organized educational activities and apparent
instruction, conceptual usage of the term informal learning instead of informal
education seems an appropriate way of preventing conceptual confusion.

Nonformal and informal learning experiences of people has gained more

value especially since the last quarter of twentieth century with the rising of the



interest into adult learning as a result of developments and new directions in
economy, politics, technology, and culture. Increasing interest to nonformal and
informal types of learning are directly related to global era and neoliberal economic
politics of the nearly last thirty years. Two concepts, lifelong learning and learning
society, especially which directly indicate those directly mark nonformal and
informal learning experiences of people are redefined in the globalization era and
new insights are included in widespread usage of these concepts. Schugurensky
(2003) summarizes these developments as follows: “In the historical development of
the concept of a learning society, with a focus on the late twentieth century, the
progressive humanist tradition of the 1960s and 1970s is contrasted with the
neoliberal approach of the 1990s” (p.1).

Although concepts of lifelong learning and learning society are not new, the
frequency of referring these terms has definitely been increased in the last quarters of
the previous century. Today the usage of these concepts are attached to market-
centered and vocationally oriented conception of education in neoliberal approach
while referring these concepts were attached with the lack of formal schooling, self
realization of people themselves in social, cultural, economic, and political life, in
the humanist tradition of the years 1960°s and 1970’s. However neoliberal approach
considers lifelong learning and learning society concepts on the base of production
efficiency, flexibility, adaptability, competitiveness, enterprising and other concepts
related to global market dynamics (Schugurensky, 2003). Transition from the
humanist tradition to the neoliberal approach has brought significant changes in the
widespread perception of nonformal and informal learning as well.

Numbers of nonformal education activities are widespread around the world

in recent years. Even though some providers have been well known places for



nonformal education activities for a long time, providers of these types of activities
have diversed and numbers of them have increased in recent years. Non
Governmental Organizations (NGO’s), companies, municipalities, universities etc.
are increasingly providing nonformal educational activities in current years. At the
same time it is seen that, all these providers pay more attention to vocational courses
which some of these areas offer social and cultural educational activities as well.
Informal learning spans over the life and forms the main part of total
learning experiences of people during their lives. For instance, Canadian adults learn
informally an average of 15 hours per a week. Informal learning of people is directly
related to the experiences of people, which can be combined with employment,
community, household works, interests etc. in their lives (Livingstone, 2000).
Nonformal and informal learning experiences are important since these give
a chance to adults in terms of acquiring knowledge, skills, and abilities in various
aspects of their life, beside and outside of their formal school experiences. The
neoliberal approach perceives all types of adult learning in the way of global
economic competitiveness project, and tries to shape learning concepts on the base of
efficiency, flexibility, adaptability, and market dynamics. On the other hand, despite
the hegemony of neoliberal approach to adult learning, there are some spaces and
areas that adults gain new skills and abilities to facilitate their lives, to raise
awareness of economic, political, cultural system which they live in and to know
their rights. Social movements are one of these areas which effects of global
neoliberal politics are significant factors in the occurence of these movements.
Globalization era shaped by the neoliberal economy politics has not only
brought the new perceptions to the learning concept, but it also restructured all

economic, political, social, and cultural areas in each country. Health and education



and similar services that were considered as public rights in the previous form of the
capitalism have begun to be redefined in the new globalized era. Privatization has
been the main popular discourse while national economy politics have generally
become depended on transnational/international corporations. Power and effects of
transnational monopolies and companies have increased especially in developing
countries that have depended on international organizations. Dependency policies
and commodification and marketisation of social, cultural, environmental etc. areas
have caused the rising of inequalities among countries and also people in each
country.

One main aspect of neoliberal economy politics have been on environmental
politics, where environment is commaodified in the expense of threatening health and
lives of people and destroying the nature. The national laws that have been changed
in order to integration to the globalization period have brought the commodification
of forests, mountains and opened these places to commercial operations of
transnational, international and national monopolies. According to the Balta (1999)
globalization turns the South into the object of North by dependency policies in
environmental issues as well. This situation has been also valid in Turkey. As a
consequence of national environmental politics under the pressure of international
organizations, some laws have been changed through the integration process to
neoliberal economy politics. Through these changes, monopolies and their sub
companies gained important privileges that they can do harmful commercial actions
which threaten both environment and health of people especially those who live
nearby in action fields in Turkey. One can observe different aspects of these politics
in different environmental topics. For example, many districts, forests, mountains,

have been opened to operations of mining enterprises by the new mining law that



was accepted in the National Assembly of Turkey, in June 5, 2004, on the World
Environment Day. Nowadays there are many districts all around the country and
especially they are given permission for gold mining, in the expense of threating the
environment, health and the lives of people.

However, people have begun to be organized and raise their voices against
the negative and destructive economic politics of globalization over themselves and
environment. People that have suffered from these political economies are united in
political parties, unions, civic local initiations and NGOs and have initiated social
movements to oppose neoliberal economic politics, and transnational, international,
national monopolies and companies to protect their rights, lives, environment, and
futures. Social movements are important in many ways where these are “universally
understood by political scientists, sociologists and specific social movement scholars
as powerful instruments of social, institutional and political change” (Hall and et. al.,
2006). Important results of these movements can be seen especially in South
America where that governments of many countries in this region, for instance
Venezuela, Argentina, Nicaragua, Ecuador, were forced to have to change their
neoliberal policies as a result of social movements.

Increase in the number of social movements and the amount of importance
against the global politics, have also affected academic studies. As a consequence of
this situation many researchers from different disciplines, explored different
dimensions of social movements, during the last several decades. Particularly since
the years of 1990’s, there has been a proliferation of research and writing on social
movements (Snow, Soule and Kriesi, 2004).

As consequences of neoliberal politics, environmental social movements

have been one of the most occurred types of social movements. Due to negative



effects of global neoliberal economy politics over environment, people are initiating
social movements all around the world as well as in Turkey. One of the most known
environmental movements in Turkey is the Bergama movement that were initiated by
activists and villagers around Bergama at the early years of 1990’s and still continues
weakly. The Bergama movement has affected other social movements especially
movements in the environmental issues. One of the big transnational mining
corporations’ gold mining operations with using cyanide has been the fundemental
reason behind of the Bergama movement. People initiated the social movement due
to the fear of dying or being thrown out from their place at first, and the harms of
mining to agriculture which is the basic income source of those people (Balta, 1999).

Kaz (Ida) Mountains environmental social movement has been one of the
most popular social movements in Turkey nearly for a year. There are many
multinational and national companies that carry out their mining operations in this
region nowadays (Ongiir, 2007) and people initiated a movement against these
commercial operations and they claim that mining operations have threatened their
lives and futures. Especially cutting down the trees to open new paths for mining
region in the village of Bahgedere which it is a part of the town of Kiigiikkuyu in the
city of Canakkale, have rised up this movement and people have begun to be
organized around Kaz Mountains Preservation Initiative. Until today, this Initiative
and other environment platforms have organized many activities, such as meetings,
demonstrations, conferences, visitings etc. to bring up the issue and to make their
voice heard by the public.

Since social movements have been the collective voice of people and
powerful instrument of the change in different ways, they have also been one of the

most important learning places for adults (Foley, 1999; Clover and Hall, 2000; Hall



and et. al., 2006; Finger, 1989; Welton, 1993). Social movements are important
informal learning areas for both participants and nonparticipants, organized
(nonformal) learning experiences also take significant part of learning in social
movements as well. The content of learning in social movements;

may be technical (about how to do a particular task), it may be social,

cultural, and political (about how people relate to each other in a particular

situation or about what their actual core values are or about who has power

and how they use it) (Foley, 2001, p. 71).
Leloglu (2001) explored the specifications of environmental educational activities in
the Bergama environmental social movement. As a result of the study she expresses
that all interviewed people have some knowledge about cyanide and environmental
problems and pollution as a consequence of gold mining through using cyanide.
Leloglu (2001) states that educational processes generated knowledge in the
movement, and learning experiences of participants as a result of meetings and
panels, visiting to other districts for experiential learning, and by mass
communication tools as films, television, newspapers, and books. Leloglu (2001)
also emphasizes that another important result of the study were changes in the
behaviors of people that participated in the Bergama social movement. Despite the
fact that this study introduces important results associated with learning dimension of
social movements, Leloglu (2001) did not consider environmental problems and
occurance of the movement against to these problems in the frame of global political
economies. On the other hand, effects of global economy politics learning concept in
general, and how social movements generate counter conception of learning against
to neoliberal approach are not discussed in the study as well.

However, concerning the importance of nonformal and informal learning

experiences of adults in social movements are so important, there is a need for

further investigations in the field of adult education. Old tradition in the field of adult



learning was giving importance to learning related to socio-cultural development and
self realization of people in different paths. On the other hand, valueing learning
mainly on vocational and market oriented issues has become new trend since the
hegemony of neoliberal approach to the field. This situation makes learning
experiences of adults in social movements more important, since people inside
movements criticize political economic system that they live in. They get important
skills and abilities that are directly related to their lives, and they get awareness of
importance of protecting their environment, rights and, solidarity to cope with
problems those threaten themselves commonly. All these properties of learning
experiences make movements important areas for learning since that can present
counter conception and perception of learning in the way of neoliberal political

economy.

Statement of the Purpose

The purpose of this study is to investigate learning experiences of adults and sources
and places of these experiences in social movements, and reasons for adults’
participating in social movements and changes than occur on people due to this
practice. In order to reach these purposes, the study will explore answers for the
following questions in the case of Kaz Mountains Environmental Social Movement:

1)  Why do adults participate in environmental social movements?

2)  What do adults learn in social movements?

3) What are the sources of learning experiences of adults in social

movements?
4)  What changes occur on people due to participating in social

movements?

10



Significance of the Study

This study may identify valuable learning experiences which can occur in social
movements that are directly related to adults’ lives and their futures. These learning
experiences of adults in social movements could enrich the related literature in
Turkey and assess the future studies about adult learning in different types of social
movements. On the other hand such a study might show that learning experiences in
social movements would challenge the perceptions of valued adult learning in the

globalized era.

11



CHAPTER 2: LITERATURE REVIEW

In this chapter literature review of the study will be presented. Related literature to
adult learning, social movements, globalization and social movement learning will

take part in this chapter.

Adult Learning

When does the learning start and end? The answer to this question is clear today:
Learning begins with the birth of the person and it continues over her/his life through
in many ways. Children begin to learn when they are born and continue to learn on
the base of different life experiences in their lives.

The concept of learning has been one of the mostly used and popular
concepts of our time especially since the last period of the twentieth century. In the
lifespan of the person, the majority of learning occurs outside the formal settings of
education. People learn outside the formal education, sometimes spontaneously,
sometimes by intentionally (Okgabol, 2006). Formal education encloses education of
children in general and out of formal schooling is considered in the frames of adult
education usually. Nevertheless, education of adults has been carried out similar with
the education of children for long years. However, expansion of studies in different
disciplines of science in the previous century has provided awareness of difference
between education and learning of children and of adults. Formal, nonformal and,
informal learning are three main categories commonly accepted as learning types by

researchers. In the next section, these categories will be described.

12



Formal Education and Learning

Livingstone (2001) classifies basic types of learning in terms of the organization of
the body of knowledge to be learned and the primacy of teachers. Livingstone (2001)
identifies learning formally;

When a teacher has the authority to determine that people designated as
requiring knowledge effectively learn a curriculum taken from a pre-
established body of knowledge and it does not matter, if it is in the form of
age-graded and bureaucratic modern school systems or elders initiating
youths into traditional bodies of knowledge (p.2).

In the same way, Mocker and Spear (1982) tell that learner has little control over the
process through formal type of learning, and the decisions for “what will be learned”
and “how it will occur” is not made by the learner. They give an example of learning
in a lot of elementary and secondary schools, many forms of college and university
degree programs, and military training as an example for formal learning experiences
of people. Additionally Schugurensky (2000) states that formal education refers to
“the institutional ladder that goes from preschool to graduate studies” and lists
following features for this type of education:

a) it is highly institutionalized;

b) it includes a period called ‘basic education’ (which varies from country
to country, and usually ranges from 6 to 12 years) which is compulsory,
implements a prescribed curriculum --approved by the state- with explicit
goals and evaluation mechanisms, hires certified teachers, and institutional
activities are highly regulated by the state.

c) it is propaedeutic in nature (in the sense that each level prepares learners
for the next one, and that to enter into a certain level it is a prerequisite to
satisfactorily complete the previous level)

d) it is a hierarchical system, usually with ministries of education at the top
and students at the bottom.

e) at the end of each level and grade, graduates are granted a diploma or
certificate that allows them to be accepted into the next grade or level, or
into the formal labor market.

Okgabol (2006) classifies learning in terms of intention of both learner and teacher

about learning. He states if both the learner and teacher participate in teaching-

13



learning activity intentionally and if the learning takes place in the school, this type

of learning is considered to be formal learning (Okgabol, 2006).

Nonformal Education and Learning

Livingstone (2001) states that, “When learners opt to acquire further knowledge or
skill by studying voluntarily with a teacher who assists their self-determined interests
by using an organized curriculum, as is the case in many adult education courses and
workshops” (p.2) people learn nonformally. Additionally Schugurensky (2000)
maintains that, all organized short-term and voluntary educational programs outside
the formal school system are considered as nonformal education, and is usually
concentrated to adults. Moreover, Mocker and Spear (1982) indicate another
dimension of this type of learning, and tell that, learner decides “what is to be
learned” in this type of learning. Nevertheless, learner does not decide “how the
learning occurs” according to them. Mocker and Spear (1982) state that individual
has partial control over the method of learning in this type. What’s more, to Okgabol
(2006), if both learner and teacher do participate in teaching-learning activity by
intentionally and if learning occurs outside of the school, everywhere, it is named

nonformal education.

Informal Learning

Informal learning engages researchers’ attention more in recent years. Some
researchers considered informal learning as an inclusive term that consists of

learning types as self directed, incidental etc. Nevertheless, several researchers
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regard it as informal learning different from self directed or incidental learning and
classify these types of learning in different categories.

For example Livingstone (2001) refers some differences between informal
education or training and self-directed or collective informal learning. To
Livingstone (2001), informal education or training occurs, if teachers or mentors
instruct others without sustained reference to an intentionally-organized body of
knowledge in more incidental and spontaneous learning situations. He suggests
guiding adults in acquiring job skills or in community development activities like an
experience. All the same, Livingstone (2001) considers all other forms of learning
that occurs individually or collectively without direct reliance on a teacher or an
externally-organized curriculum with the terms of self directed or collective informal
learning. According to him, informal training distinguished from self directed
informal learning only by the presence of some forms of institutionally- recognized
instructor and the concept of informal learning comprised both previous two using
(Livingstone, 2001). Okgabol (2006) classifies informal and incidental learning
seperately as well. He suggests informal learning arises when one of the teacher or
learner behave unintentionally. Even so, if the learning occurs out of intention of
both teacher and learner, then incidental learning occurs (Okgabol, 2006).

Livingstone (2001, p.2) summarizes his classification of learning as in the
following table (Table 1). However, he calls attention that drawing boundaries

between these four types of learning can be very difficult.
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Table 1: Livingstone’s (2001) classification of learning

Primary Agency

Learner(s) Teacher(s)

Non-formal education Formal Schooling
Pre-Established

Knowledge Further education Elders' teachings
Structure

Self-directed learning Informal Education
Situational

Collective learning Informal Training

In addition to classifications of Livingstone (2001) and Okgabol (2006), Mocker and
Spear (1982) assert that informal learning occurs, if the learner has control over
“how the learning occurs”, but not over “what is to be learned.” Similarly, they
classify self directed learning as a distinct category, that they tell it happens if an
individual makes all the decisions over “how the learning occurs” and “what is to be
learned” (Mocker and Spear, 1982). Schugurensky (2000) identifies informal
learning as a residual category of nonformal learning and states that if anything is
neither formal nor nonformal then it is informal. He deliberately uses the term
informal learning and not informal education, since informal learning does not need
educational institutions, institutionally authorized instructors or prescribed curricula.
Schugurensky (2000) considers that informal learning consists of sub categories as
self-directed learning, incidental learning and socialization and these different types
of learning can be categorized on the base of criteria “intentionality and

consciousness.” This classification is seen in the Table 2.
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Table 2: Schugurensky’s (2000) classification of informal learning

Awareness
Form Intentionality
(at the time oflearning experience)
Self-directed Yes yes
Incidental No yes
Socialization No no

Schugurensky (2000) emphasizes, self-directed learning is both intentional and

conscious, incidental learning is unintentional but conscious, and socialization also

referring

to tacit learning is unintentional and unconscious. He exemplifies these

three types of learning in local politics as followed:

A group of neighbors wants to get their street paved, and then set out to
learn collectively the different steps that they must take to influence
municipal decision-making, reading documents, talking with councilors,
meeting with leaders of other neighborhoods, etc.is self-directed learning.
On the other hand, a group of neighbors participate in local democracy, and
through this process they learn about municipal politics; although they
didn't join the process with a learning objective in mind, they realize that
they have gained new skills and knowledge that allow them to participate
more effectively in democratic deliberation and decision-making is
incidental learning. An the lastly, residents attend regular neighbourhood
meetings in which the professional politician listens to demands and
promises favor in exchange for votes; after many years of these practices,
the culture of clientelism is rooted in both politicians and residents, but it is
so ingrained in everyday practice that people assume that such is the only
natural way to do politics is socialization or tacit learning.

Many researchers draw attention that informal learning experiences of people are

little exp

lored when it is compared with nonformal and formal learning experiences.

Livingstone (2001) tells that, “it is clear that both adults’ informal education/training

and their

self-directed informal learning have been relatively little explored to date

and warrant much fuller attention from those interested in comprehending the nature

and extent of adult learning” (p.4). Additionally, Foley (1999) marks the same issue,
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with the critics of adult educators that “their time is taken up with teaching,
curriculum development, administration, and, increasingly, with obtaining resources
to keep programmes afloat” (p.45) and tells that they have paid little attention to
informal learning experiences of adults.

Schugurensky (2000), states that learning informally can take place in any
space; such as the workplace, the family, a religious institution, the community; it
can occur at any age where many of this type of learning can occur individually or in
a group of situations. Furthermore, he emphasizes that “Learners can use a variety of
sources for their learning, including books, newspapers, TV, the internet, museums,
schools, universities, friends, relatives, their own experience, etc” (Schugurensky,

2000, p.6).

Social Movements and Globalization

For nearly 30 years, era that we live in is identified by the terms of, “knowledge era,
information era, learning era, and technology era” and also with other similar terms.
All these terms mark the importance and popularity of the learning in this era, where
using concepts of lifelong learning and learning society often can be seen as the main
indicators for this situation.

Despite the fact that using lifelong learning and learning society concepts
has been popular in recent years, this does not mean they are new concepts.
Schugurensky (2003) states;

Although much talk abounds today about the learning society, this is neither

a new reality nor an original concept. Throughout history, all human

societies have developed a variety of ways to manage, organize, and enable
learning among their members within and outside educational institutions

(p.1).
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Beside the concept of learning society;

Lifelong learning, or its earlier version, ‘lifelong education’, has, for many
years, been part of the popular rhetoric surrounding education, with the
term being banded about by governments, international organizations,
educationists and politicians so that a trendy flavour is given to their views
on educational matters (Borg and Mayo, 2005, p. 204).

These two concepts, learning society and lifelong learning, particularly occurred in
the literature of education during the years of 1960s and 1970s. Intellectual climate
of these years, social movements and especially students movements all around the
world, and the challenges and criticisms of formal education institutions and schools
were the main factors that advanced the usage of these concepts in the literature of
education (Borg and Mayo, 2005; Schugurensky, 2003). Hake (1999) states that,

The unanimous and almost unopposed return of ‘lifelong learning’ to the
policy agenda in the late 1990s justifies to question as to “Why now?’ We
need to pose here the question as to the emergence of lifelong learning in
post-industrial society. This demands an analysis of the dynamics of what is
now generally accepted in the literature as ‘late modern society’ (p.80).

Popularity of these two concepts in recent years really marks the diversity and
density of learning experiences over the lives of people especially due to fast and
advanced developments in technology. Since the birth of humankind, learning needs
and experiences are diversed in such a level that what people learn and need today
are not the same as a hundred, even ten years ago. On the other hand, this popularity
definitely related to political economy of the era that we live in as well. Today,
concepts of lifelong learning and learning society are dressing up new clothes on the
base of changes in economy and politics in the global era that was shaped by
neoliberalism. Liberal, humanistic and radical understanding of the concept of
learning society in the years of 60s and 70s has gained new insights “during the

1990s as a part of the neoliberal discourse on privatization, the neoconservative

discourse on individual responsibility and the retrenchment of the welfare state from
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public education” (Field 2001; cited in Schugurensky, 2003). Similar changes
occurred for the concept of lifelong learning. For instance, the study by Lengrand in
1970, namely “An Introduction to Lifelong Education” published by UNESCO
reflects the conception of the learning in these years. Lengrand (1970), states that;
Education was not about ‘having’ but about ‘being’, and that it should be
synonymous with culture and not an asset to be gained. From this
standpoint of self-realization, the true subject matter of education is to assist
learners in ‘becoming’ at each different stage and in varying circumstances
of their lives (Cited in Schugurensky, 2003, p. 2).
The movement of writers on lifelong education and learning society associated with
UNESCO and humanist tradition seemed to have died out in the late 1980s and at the
beginning of 1990s (Borg and Mayo, 2005; Schugurensky, 2003). On the other hand,
re-emergence of these concepts with new dresses, “has to be seen against the
backdrop of a world economic system characterized by the intensification of
globalization and the emergence of the neo-liberal ideology” (Borg and Mayo, 2005,
p. 208). Lifelong learning has become to get different content and it has been
alienated form its philosophical roots and turned to be taken part by economic
content since these years. Globalization era and making dependent educational and
cultural process to capital has an important impact on the occurrence of this situation
(Okgabol, 2006). Okgabol (2006) emphasizes that “Anymore, in using of this
concept there is a privilege of increasing production and earning instead of privilege
of human” (p, 22). All social exchanges should be regulated by the market according
to the neoliberal discourse and “it tends to conceive learners only as producers and
consumers, with little concern for their role as active, critical and informed citizens”

where the concept of learning society based on (Martin, 2000; Cited in

Schugurensky, 2003, p.4). To Hake (1999);
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Changes in employment practices lead toward the flexibilization of
employment with fixed-term contracts, part-time work, and reduced rights
to training. This generates an emphasis on employability, which is
predicated upon the willingness of employees to accept individual
responsibility for investing in education and training. They are increasingly

expected to do this on their own time and at their own cost” (p, 84).

Due to lifelong learning and learning society concepts underlines learning and
pedagogy that occur outside the domains of formal learning institutions in general
(Borg and Mayo, 2005), changes in the conception of these concepts have included
new insights to adult education and learning as well.

While learning is shaped on the base of neoliberal political economies in the
globalization era, effects of these policies on people also created counter for adult
learning. Many social movements around the world have occurred as results of
effects of global, neoliberal politics on people in recent years. Social movements are
one of the important issues of the last years which take the interest of researchers as
well, especially in the different branches of social sciences as sociology, politics,
psychology, and also education. Social movements are important sites for nonformal
and informal learning experiences of adults where learning experiences in social
movements create knowledge that challenge neoliberal economy politics as well.

One can find different definitions of social movements in the literature,
where all of them enclose some common points. It will be nice to start defining the
social movement with a poem by Marge Piercy namely “What is a Social
Movement?” “It goes on one at a time/ It starts when you care/ To act, it starts when
you do it again after/ They said no/ It starts when you say we and know what/ You
mean, and each/ Day you mean one more” (Cited in Hall and et. all, 2006, p.6).

Walters (2005), South African scholar and activist over the past twenty-seven

years, says that social movements are voluntary associations of people and

organizations within civil society, which “rise and fall in response to particular
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social, economic, ideological, and political changes and issues often driven by the
state or the market” (p,54). For Boggs (1986), social movements are part of attempts
to secure genuine democracy, social equality, and peaceful international relations in
the history against the imperatives of exploitation and domination (Cited in
Brandenbarg, 1997, p. 6). Snow, Soule and Kriesi (2004) indicate that social
movements as social forms where collectivities give voice to their grievances and
concerns about the rights, welfare, and well-being of themselves and others.
According to them people engage in various types of collective action that dramatize
their grievances and concerns and demand that something to be done about them.
Hall and his collogues (2006), summarize their thoughts about social movements as,
despite all their diversity, range of political intension and locations, social
movements are people “working together to make a change in the communities, the
regions, the nations or the worlds they inhabit” (p.5).

Social movements are defined by different scholars in different ways and all
definitions have some common points as it is seen. After the analyzing enormous
variety of European and North American literature, Porta and Diani (1999) state that,
most of social movement scholars share mainly the following four characteristics of
movements: “informal interaction networks; ...shared beliefs and solidarity;
...collective action focusing on conflict; ...use of protest” (Cited in Hall and et al,
2006, p.6). Furthermore, Snow, Soule and Kriesi (2004) included three or more of
the following axes are the bases of social movements: “collective or joint action;
changed oriented goals or claims; some extra or non-institutional collective action;
some degree of organization; and some degree of temporal continuity” (p.6).

Besides, Welton (1993) indicates that collective identity, an antagonistic relation to
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an opposed group and a normative orientation are the main characteristics of social
movements.

Cain (1998) emphasizes that social movements shape values, beliefs,
legislation and, institutions, and they play a crucial role in the contemporary society.
According to Walters (2005), “people prepare for change or resistance to it by
challenging or confirming the ways in which they think and feel and act politically.
Their moral or counterhegemonic work may become the common sense of an era”
(p.55) due to participating in social movements. Importance of these dimensions of
social movements makes the issue popular also among researchers, where we can see
this situation in the way of proliferation of research and writing on social movements
during the past several decades, and particularly during the 1990’s (Snow, Soule and
Kriesi, 2004).

There are many theories related to social movements especially in the field
of sociology, those try to explain, especially why and how social movements occur.
Brandenbarg (1997) states, “the study of revolution, social movements and various
forms of collective action is about two hundred years old- the ideological sources of
social movements however are somewhat older” (p,23). According to many social
movement scholars, Karl Marx and J.J.Rousseau are two important and most
influential ideologists in the field of socio-political movements. Additionally,
Brandenbarg (1997) emphasizes that from 1850 to 1968 Marxist theories dominated
the field, where functionalist theories rose up to share the stage from 1950. To
Walters (2005)

Social movements have a long history around the world, for example,

within anticolonial struggles, among peasants and workers, the urban poor,

black people, and women. Oppressed and exploited people have fought
back against their harsh material realities through collective organizing.

Many social movements have historically organized around class-related
issues (p.54).
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Negative and destructive political economy of globalization over people and
environment, increased the number of social movements in recent years, where
people have begun to be organized and rise their voices through these movements.
People who are unhappy with the consequences of economic politics of globalization
united in political parties, unions, civic local initiations, and NGO’s to oppose
neoliberal political economy, transnational, international, national monopolies and
companies to protect their rights, lives, environment, and futures.

Neoliberal policies which are seen in the entire world since the 1970s
showed its effects especially after the years of 1980s in Turkey. Two important
events in 1980, new economic decisions in January 24, and Military Coup D’etat in
September 12, have been cornerstones of this process. January decisions were the
structural economic transformation programme that was starting point of the
application of neoliberal policies and it was seen the remedy to overcome the
worldwide crisis in the years of 1970s. Then, the military took the power in
September 12 and destroyed opposite movements to these policies, and began to
implement neoliberal economy policies easily.

One main effect of the global era both around the world and in Turkey has
been in terms of environmental politics. Capitalist globalization era has an important
impact on the increasing of environmental problems and social movements against to
these problems. Clover (2005) emphasizes that both human value and the value of
the rest of nature are depended to the values of a world market that perceives
everything as a commaodity through the globalization era. In the same way, Magdoff
(2002) tells;

Pollution of water, air, and soil are natural byproducts of production

systems organized for the single goal of making profits. Under the logic of
capitalist production and exchange, there is no inherent mechanism to
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encourage or force industry to find methods that have minimal impact on

the environment (p.1).

According to Clover (2005) globalization era has created massive ecological
imbalances of unprecedented proportion since it has increased competition,
production, marketing, privatization, and deregulation.

Dealing with environmental problems was regarded as the interest of people
who are well educated and with higher income status for long years (Cited in
Leloglu, 2001). On the other hand, all around the world, both in developing and
developed countries there are local environmental social movements which
encompass people from each socio economic status and deal with environmental
problems threating their lives, incomes, and settlements etc. in recent years. People
began to come together and form environmental social actions against to big
corporations, all around the world, which threaten their lives and close environment
especially since the years of 1990’s. To Hill (2003);

Globalization processes have generated considerable concern within the

environmental justice movement. Many of the institutions and apparatuses

of globalization, including transnational corporations and multilateral
financial groups such as the World Bank (WB), the International Monetary

Fund (IMF), and the World Trade Organization (WTO) have been accused

of fostering ecologically and socially destructive development in less

technologically developed countries (p.33).

Balta (1999) states that, globalization turns the South into the object of North by
dependency policies in environmental issues as well. According to her, since the
globalization affects environment in the way of exporting unhealthy technologies to
the South, environmental movements those occurred in the years of 1990°s directly
or indirectly challenge this dimension of globalization. Balta (1999) draws attention

that,

This development also shows the transition from environmental movements
of the years of 1960s, that was a type of new social movement form and
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moved on the base of ‘protection of nature’ theme, to environmental

grassroots environmentalism of poor world where these movements have

based on ‘protection of human’ and ‘environmental justice’ themes (p.46).
Effects of globalism on environmental politics and costs can be clearly seen in the
field of mining. In the globalization era, new mining laws have come up, and these
changes enabled the access of the foreign capital and multinational companies to
mining sources of countries, where these are especially developing countries. More
than 130 countries have adopted new mining laws since the years of 1980s when the
main popular discourse of global politics have been the privatization of public
mining sector and providing many privileges for companies in this process (Tamzok,
2003; Ongiir, 2007a).

The most important change in the field of mining in Turkey has been in the
2004, ironically on the World Environment Day, June 5, through the changing of the
mining law. This new law, namely, “Mining Law and the Law for making Change in
Other Laws” have brought changes for ten different laws as well and provided
important priorities to multinational companies for mining and prepared the way of
huge damages to nature and environment. Forests, national parks, special keeping
districts, natural and cultural protected areas, tourism districts, water field and some
other districts are opened for mining with this law (Cangi, 2006). The government of
Turkey aimed to abolish all obstacles for mining operations by the new law in 2004,
where the law consisted of also taking out mining operations out of environmental
effect evaluations reports. Nowadays there are many commercial mining operation
districts all around the country where especially gold mining actions continue in the
expense of threating the environment, health and the lives of people.

Increased harmful effects of the global capitalist politics on environment

have given rise to environmental movements in Turkey as well. The Bergama
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environmental social movement has been emerged at the beginning of the years of
1990s and has been one of the most important social movements in the history of
Turkey. The fundemental reason behind this movement has been, Eurogolds’, one of
the big transnational mining corporations, gold mining operations through using
cyanide in a region that is very close to many villages. The main factors which
mobilize people who live in Bergama were the fear of dying or being thrown out
from their place at first, and harms to agriculture that the basic income source for
those people (Balta, 1999). This movement which still continues has come up all
around the country. After stating that Bergama is the place of resistance point of
people whose priorities are “the life” Cangi (2005) states that Bergama is the
laboratory of the new world policy or system, what it brought and what it destroyed
concretely. He describes this movement as following:
There have been many sample events and many preliminaries in this
struggle. This was the sample social struggle, where this village action
never has acted with violence and it has taken the interest and support of the
entire world. They have conducted, sample forensic struggle and gotten
sample court decisions (Cangi, 2004).
There are many environmental social movements in different regions of Turkey and
all these movements are affected from the Bergama movement. Nowadays, there are
different social movements opposing to mining operations all around Turkey such as
in Usak, Izmir, Artvin, Balikesir, and Canakkale (Cangi, 2007). Kaz Mountains
Envrionmental Social Movement is one of the movements that are affected from the
Bergama movement and popular actual social movement around Turkey, nearly for a
year. This movement especially has lifted its’ effect after the establishment of the
Kaz Mountains Preservation Inititative. This group was formed after the beginning of

mining operations through cutting down trees in one of the closer villages,

Bahgedere, in Kiiglikkuyu and after this situation was figured in the press. By the
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establishment of the Initiative through enclosing people from all parts of the society,
activists have begun to explore the details of the gold mining operations in the region
and have formed relationships with other environmental groups that especially run
activities in closer regions. Through the leadership of this group and other platforms
there have been many information meetings, panels, demonstrations, and other
activities in the Kaz Mountains region to stop mining operations. One of the most
effective activities of these groups in the region was the panel in October 6, 2008 in
Kiigiikkuyu which more than one thousand of people participated. This meeting has
been one of the cornerstones of shaping of the movement in the region, and after this
meeting, activities related to opposing mining operations in the region has been
accelerated. Another important activity in the Kaz Mountains region to make people
voices’ heard was the big central demonstration in Canakkale, which nearly 20.000
people participated in this demonstration. Furthermore, coming together of seventeen
municipalities in Canakkele and Balikesir and the establishment of the “The Unions
of Municipalities Kaz Mountains and Madra Mountains” in November, 2007 against
to gold mining operations along these two mountains have been important milestones
in the chronology of the struggle. Kaz Mountains Preservation Initiative continues
its’ activities in the region through collaborating with many other groups as
Canakkale Environment Platform, Aegean Environment Platform, South Marmara

Environment Foundation, and Kaz Mountains and Madra Mountains Platform.

Social Movements and Adult Learning

Many researchers in the field of adult education state that social movements are one
of the most important learning sites for adults (Foley, 1999; Clover and Hall, 2000;

Hall and et. al., 2006; Finger, 1989; Welton, 1993). Even though nonformal and
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informal experiences of adults in social movements are very important, it has not
been much investigated yet. Social movement learning is a concept that is relatively
new in the education literature and research (Rogers, 2006). However, learning in
social movements is one of the issues that catches adult education scholar’s interest
in the field, in recent years. In the 2005 International Encyclopedia of Adult
Education, the index containing several hundred references to adult learning
associated with social movements (Hall et. all, 2006). Holford (1995) asks the
question of “why the notion of social movement has had so limited an impact on
adult education theory” and answers this question mainly by two ideas. He suggests
that, “social movement theory has until recently evolved outside the sociology of
knowledge and that this has limited its interface with adult education discourse” and
“adult education’s own decline as a movement has deflected attention away from the
theoretical significance of social movements in adult education” (Holford, 1995,
p.96). Eyerman and Jamieson (1991) clarify this situation with the claim that
sociology of social movements focuses on what movements do and how they do it
and not on what its members think, and missing something fundamental. They state
knowledge is seen to be largely outside the sociologists’ areas of competence (Cited
in Hall et. all, 2006).

Foley (1999) emphasizes that “some of the most powerful learning occurs as
people against to oppression, as they struggle to make sense of what is happening to
them and to work out ways of doing something about it” (p.2). According to
Crowther and Shaw (1997) social movements are “explicitly educational and
contribute to the creation of a critically informed public through the dissemination of
ideas, values and beliefs which are in opposition to the status quo” (p.267) and these

dimensions of movements makes them important sites for adult educators. They
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emphasize that social movements provide sources for significant and sustained
collective learning experiences, and the individual experiences. Additionally,
Eyerman and Jamieson give a central and creative role of learning processes in social
movements and they use the term “cognitive praxis” to describe social movement
learning. They refer to “the creative role of consciousness and cognition on all
human action, individual and collective” through the usage of the term cognitive
praxis (Cited in Hall et. all, 2006). Speech of R. H. Tawny in the Fiftieth
Anniversary of the English Worker’s Education Association in 1953, took the cares
to significant relationships between social movements and education as well. Tawny
tells that “All serious educational movements in England have also been social
movements” (Cited in Clover and Hall, 2000, p.3). Moreover Brandenburg (1997)
asserts that education can be both determinants to mobilize people participating in
social movements and key strategy into strength their membership or promote
collective action for social movements. To Kilgore (1999), understanding learning in
social movements needs not only a concept of the group as a learner and constructor
of knowledge, understanding of the centrality of the group’s vision of social justice
that drives it to act in the larger social, economic, and political field of meaning
making is critical to look social movement learning as well. Kilgore (1999)
emphasizes “A vision of social justice and the means to achieve it are primary
components of learning in social movements” (p.200).

Beside learning experiences of people who are active participants of social
movements, some researchers draw attention to, learning that takes place by people
who are not directly participating as members of a given social movement (Hall et al,
2006). To Clover and Hall (2000), “social movement learning refers to: a) learning

by persons who are part of any social movement; and b) learning by persons outside
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of a social movement as a result of the actions taken or simply by the existence of
social movements.”
To Walters (2005), knowledge is produced through debates over meeting
agendas, the planning of meetings, campaigns and demonstrations, and exchanges
over strategies and tactics in social movements. Finger (1989) thinks that experiential
learning, learning through consternation, holistic learning, and identity learning are
emerging from social movements. Cain (1998) states that social movements include,
“learning technical information, skills, how interest operate in society and identity”
(p.46) and participants also change their attitudes, beliefs and values due to
participating in social movements. Additionally Foley (2001:71) states that, the
content of learning in social movements; “may be technical (about how to do a
particular task), it may be social, cultural, and political (about how people relate to
each other in a particular situation or about what their actual core values are or about
who has power and how they use it)” (p.71).
To Hill (2003), environmental popular education is a key element in the
environmental movements and most often takes place where there are environmental
dilemmas. He states this type of education is based on experiences of the people and
results in the local creation of meaning through the aim of transforming unacceptable
conditions in people’s lives. Besides, Stromquist (2002) states that;
Environmental justice education is employed in several ways in the debate
on globalization, including to increase people’s awareness of the impacts of
globalization on everyday life, and to highlight ways to remediate the
negative impacts of globalization on education itself (Cited in Hill, 2003,
p.33).

Hill (2003) asserts that adult education play a primary role in building

environmental democracies where it is achieved through principles of environmental
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protection, human rights, social justice, participatory decision making, and active
citizenship.

Related Studies to Social Movement Learning

Qualitative case study is one of the mostly used research methodology to explore
learning experience of people in social movements, that provides investigating
movements in detail, through caring various elements and detailed its’ context
(Rogers, 2006).

Australian scholar Foley (1999) identifies learning experiences of adults in
different social movements. He examines learning in a campaign to preserve
rainforest remnant in the Terenia Creek, in Australia and states that, learning of
activists in this campaign were significant in two related ways, at first, in the
campaign, activists acquired new skills and knowledge, and on the other hand,
another dimension of learning is related to “conscientisation” and “perspective
transformation” (Foley, 1999). He states that, in the way of first dimension, activists
developed considerable expertise in rainforest ecology, understanding of the state,
and its agents as public servants, politicians, judges, and skills in working with and
acting it. Foley (1999) tells that, activists acquired understanding and skills
considering the mass media, developed skills in building democratic forms of
organization and taking direct action through this campaign. Furhtermore, Foley
(1999) states that, “the experience of the campaign challenged and significantly
altered the campaigners’ understanding of the world” (p.39) respecting the
conscientisation dimension of learning in social movements. He tells that activists
learned they could “expertise, build new forms of organization, take action and

change things” as well (Foley, 1999, p.39).
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Rogers (2006) explored the learning experiences in a group, namely the
Frente Civico in Defence of Casino in the Jungle in Mexico that tried to prevent the
destruction of community cultural heritage site due to commercial operations of one
of the transnational company. Rogers (2006) investigated the learning experiences of
the Frente Civico members, citizenry of the city, including the tourists, and lastly
other social movements and people who have actively supported and expertised the
movement of Frente Civico. Rogers (2006) both explored non formal and informal
learning experiences of the people, through using Schgurensky’s informal learning
classification, that informal learning encloses self-directed and incidental informal
learning and socialization. Rogers (2006) stated that, people learned about
movement-related issues, skills, strategies, critical analysis, and hope due to
participating in this social movement. She emphasized that there was significant
learning in all classified groups, where these learning experiences were organized
and intentional and informal as well. Rogers (2006) summarizes the learning
experiences of the participant in the movement as following:

issues were about the environment, art history, land-use laws,
archaeological areas, urban development, and preservation of culture,
among others; skills included forming and organizing a movement,
communication, public speaking, documenting and presenting information,
as well as many others; the strategies learned related to learning about
effective actions and strategies by prior movements, using non-violent
direct actions, learning by movement members on how and where people
learn, how to engage the legal system, and how to use media; learning
critical analysis involved learning how to analyze government propaganda
and rhetoric and constructing counterarguments, analyzing power structures
and how to shift them, analyzing current and desired forms of democracy,
analyzing the reasons for their success and failures as a movement, and
analyzing the interconnections between issues; hope was learned through
the realizations that it is possible to confront the government and other
major social powers and impact the decisions that they make, learning that
there is value in becoming involved in a struggle for a just cause, and
learning the value in movements working together and learning form each
other (p.107-108).
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Morever, Cain (1998) described learning experiences among participants in two
grassroots groups that they were trying to remove toxic and low-level radioactive
waste from their neighborhood. Cain (1998) used Habermas’ knowledge
classfication which encloses instrumental, communicative and emancipatory
knowledge, to organize findings of the study. According to the findings of this study,
residents of two neighborhoods learned each type of knowledge in Habermas’
classification. Residents learned about the specifics of the contamination, about
government and legal process, superfund legislation, and about protest and
organizing strategies that are considered as technical or instrumental knowledge. To
Cain (1998), one of the groups which have fewer resources, perceived different
strategies than the other group members that have greater resources. Besides, Cain
(1998) states that, each group learned different instrumental knowledge where these
learning experiences linked to participants’ class and gender position. Cain (1998)
identified different types of communicative knowledge among members of the group
as well. To Cain (1998) in both groups, “emancipatory learning about power
included discovering system of power, how the federal and state government
agencies were using their power, and what kind of power the residents could develop
and wield” occurred.

Leloglu (2001) explored the specifications of adult education activities in
the Bergama environmental social movement. To Leloglu (2001), educational quality
of Bergama social movement was evaluated as powerful and adult education
activities that had a significant effect on the success of this movement. Leloglu
(2001) states that all interviewed people have knowledge about cyanide and
environmental problems and pollution as results of gold mining by cyanide. She

emphasizes that knowledge generated through the educational activities in the
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movement. Leloglu (2001) asserts that learning experiences of participants were
produced through the meetings and panels, traveling to other districts for experiential
learning, and by mass communication tools such as films, television, newspapers,
and books in the Bergama movement. In addition to learning experiences, Leloglu
(2001) states that there were changes in behaviors of people participating in the
movement. She summarizes these changing as following: development in self-
confidence, increasing in sensitivity in terms of environmental problems, decreasing
in prejudices and inconfidences that had been between the people from different
ethnic and belief roots before. Leloglu (2001) adds that participation in the
movement has forced the social status of the women, and provided some changes in
the way of equality among women and the men. To Leloglu (2001), knowledge that
was generated through participating in the movement considered socio-economic and
ecologic conditions.

Since the study of Leloglu (2001) brings important findings considering
social movement learning, it does not provide relationship between occurrence of
social movements and globalization. Even as Leloglu (2001) considers this
movement as a civil disobedience of people, and does not discuss, effects of
globalization on the perception and conception of adult learning and effects of social
movement on learning comparatively.

Besides the study of Leloglu (2001), there are some more studies related to
the Bergama movement that they are not directly focused on educational dimensions
of the movement but enclose some related issues. Balta (1999) in her study, namely
“The Environmental Grassroots Movement in Bergama”, tried to categorize this
grassroots movement and explored the effects of this movement on the transition of

political consciousness and gender relations. Balta (1999) states that the Bergama
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movement forced participants to modify behavioral patterns on political thought and
gender relations. She expressed that the main motivation of people to participate in
the movement was the fear of being obliged to go out from their homeland and
especially women played an important role during their struggle. On the other hand,
she emphasized that since women participated in the movement actively they could
not stick out in the institutional spaces of the movement.

In the study of Gezgor (2001) namely Spill Over Effect of Environmental
Consciousness: The Bergama Environmental Movement in Turkey, she declared that
villagers in the movement widened their knowledge and promoted environmental
sensibility. To Gezgor (2001) when the Bergama movement focused from local to
national level, its concerns broadened from cyanide to the problems of nuclear
power stations, human rights and democracy as well. According to Gezgér (2001),
participating in the Bergama movement also brought some changes on
democratization process and people were enlightened to stand up their rights and
encouraged participating in the decision making process.

Kili¢ (2002) investigated the characteristics of the Bergama movement in
his study. In this study, it is stated that the Bergama movement was an important
struggle in the ways of environmental consciousness and protection of environment.
According to Kili¢ (2002) actions of the citizens in Bergama had provided remaining
the interest of public to environmental problems and helped the functionality of
democracy.

Altunok (2000) analyzes the development and actions of the Bergama
movement on the base of concepts of civil disobedience, new social movement and,
ecology movements in his study. According to him, participants had begun to

question modern, liberal consumption patterns, and technology, concurrently with
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the expanding of participation in the movement. Altunok (2000) emphasized that
active participation of the women to the movement had changed social structure of
the village positively as well.

Anbarl1 (1999) explores the effects of non governmental organizations to
the political power in the case of the Bergama movement. According to Anbarl
(1999) major element in the Bergama movement had been the active participation of
the women. Despite the fact that the Bergama movement could not affect the
political power, Anbarli (1999) emphasizes that gaining and benefits of the
movement are accepted through different part of the society.

[leri (2006), in her study, “The Story of A Transition: The Organization and
The Reception of the Bergama Movement”, analyzes the “how the mass media
interpreted the movement and the transformation in the reflections of the media
about the movement” (p.116). According to Ileri (2006), the local people in Bergama
began to protest mining operations in the 1995, after a period of consciousness on the
dangers of gold-extraction with cyanide at the beginnings of the 1990s. She
empasized that the press aimed to reflect the movement in different ways on the base
of the agenda of Turkey and tried to express the struggle to the politics of
development. Ileri (2006) claims that the press reduced the movement to only an
environmentalist one and ignored the villagers’ struggles for their basic rights such

as right to live and protection of habitation.
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CHAPTER 3: METHODOLOGY

The study is a descriptive qualitative case study that explores learning experiences of
adults and places of these experiences in social movements, and reasons for adults’
participating in social movements and changes occurs on people due to this practice.
On the base of these aims, the study will explore the answers of the following

questions in the case of Kaz Mountains Environmental Social Movement.

1)  Why do adults participate in environmental social movements?

2)  What do adults learn in social movements?

3) What are the sources of learning experiences of adults in social
movements?

4)  What changes do occur on people due to participating in social
movements?

In the following section, population of the study and the sample selection,

development of interview form and implementation, and the analysis of data will

take part.

Population and Sample Selection

Population of the study is people who have participated in the Kaz Mountains
environmental social movement. Sample of the study constitutes 16 movement
members 13 of which are villagers and 3 of them are activists from Kaz Mountains
Preservation Initiative.

Sample of the study is selected purposefully from among both male and

female participants of the Kaz Mountains Environmental Social Movement.
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Participants in the movement consist of basicly two groups of people. First group is
the activists who initiated this movement as a part of the Kaz Mountains Preservation
Initiative and the second group is villagers who are living in the villages that are
close to mining region or nearby.

Two female and one male activist are initiators of Kaz Mountains
Preservation Initiative are selected on the base of eligibility. During the selection of
activist samples, one of the activists in the Kaz Mountains Preservation Initiative and
the head of one of the villages in the region helped the researcher where the
researcher met them before. In addition to these three activists, 13 villagers are
selected purposefully and through snowball sampling technique from among the
people who actively have participated in the movement. Researcher identified these
villagers with the guidance of the same people who helped in selecting activists.
According to their expressions and with the guidance of them villager samples are
selected from three different villages, Bahgedere, Boztepe and the Nusratli. After
activists and the head of the village introduced villagers to the researcher, the
researcher asked villagers if they want to participate in the research after presenting
the aims of the study. The sample of this study is bounded with 16 participants since

the researcher reached the data saturation by this number of participants.

Development of the Interview Form and Data Collection

Research data is mainly gathered through a semi-structured interview form which is
implemented by the researcher to all participants in the study. In addition to data
come from interviews, observations, and informal negotiations are used as a

supporting data of the study as well.

39



In the development stage of the form, the researcher benefited from similar
studies both in Turkey and in other countries. The researcher also benefited from
information that acquired through informal dialogues with participants of the
movement in his visiting Kiigiikkuyu in December, 2007. Through utilizing these
studies and generating other questions, final form of the instrument is shaped.
Besides demographic questions, other questions related to initial thoughts of people
about the mining operations in the region, reasons for their participating in the
movement, learning experiences of adults in the movement and sources of them, and
changes occurred on people due to participating in the movement are asked to
participants of the movement through the interview form (See APPENDIX A and

APPENDIX B).

Application of Interview Forms

The researcher interviewed 16 villagers and activists who live in three different
villages and in Kiigiikkuyu, and accepted participating in the study during two days
in April 2008. The researcher carried interviews with villagers while one of the
activists or head in one of the villages were present, because of contacting, with
villagers is hard without such people the villagers know. Furthermore, especially to
make interviewing with female villagers easier, the researcher conducted interviews
with a female peer together. Face to face in-depth interviews took about between 25
minutes to 2 hours where these interviews are tape recorded by the permission of
interviewees. Especially interviews with female villagers took less time when it is
compared with both male and female activists and male villagers.

Furthermore, the researcher interviewed two villagers as well, but these

interviews were not used in analysis since demographic characteristics of these
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villagers were lacking. These villagers refused interviews at first that they told “they
do not believe the meaning of it.” They were assured by the researcher later for the

interviews, but getting demographic caharacteristics of them could not be possible.

Analysis of Data

At the first step of data analysis, tape recorded interviews are transcribed. After
transcription of interviews, answers of each participant listed under the related
questions and through content analysis method major and salient common themes
determined for each question. After this process, responses of samples are grouped

under the related themes.
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CHAPTER 4: FINDINGS

Findings of the study will be summarized under the following sub headings:
demographic characteristics of participants, participating in the movement, learning
in the movement, and the changes on participants that occurred due to participating

in the movement.

Demographic Characteristics of Participants

Activist participants of the study are symbolized by AP and villager participants of
the study are symbolized by VP to protect their identity. In each quotation, they will
be presented with these symbols.

There are three activists (APs) and thirteen villagers (VPs) in sample of the
study (Table 3). The first activist AP1 is a 50-year-old woman who is married and
has one child. She lives there for five years and came from outside of the region. She
and her husband are both educated people and is a university graduate. AP2 is a 42 -
year-old woman, married and, has two children. She lives there for 12 years. She is
graduated from vocational high school and she is a housewife. Her husband is an
educated man. AP3 is a 43-year-old man, married and, has one child. He is from the
region but he is not living in his birth place for the last 12 years. He is a university
graduate and both producer and seller of olive. His wife is a housewife.

The first villager subject VP1 is a 62-year-old woman married and has one
child. She lives there since she was married. She is a primary school graduate (five
years) and a farmer but also she sells their harvests in places such as bazaars. Her
husband is a farmer. VP2 lives there since she was born. She is a 55-year-old

woman, married, and has one child. She has not attended any school and is a farmer
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and producer of olive. Her husband has the same job. The third villager subject VP3
lives there for 19 years. She is 58-year-old woman, married, and has two children.
She has not attended any school and is a farmer, and producer of olive. Her husband
is a building crafts man. VP4 lives there since he was born. He is a 62-year-old man
and is not married now, and has two children. He had attended to five-year primary
school but has no diploma. He is a farmer and producer of olive. VP5 lives there
since she was born. She is a 57-year-old woman, married, and has no child. She is
graduated from primary school (five years) and is a farmer, and producer of olive.
Her husband has the same job. The sixth villager subject VVP6 is a 43-year-old man.
He is a primary school graduate (five years) and a farmer, producer of olive, and also
has a cafe in the village. VP7 lives there since he was born. He is a 43-year-old man
and not married. He is graduated from primary school (five years) and he is head of
the village and also producer of olive. VP8 lives there since he was born. He is a 62-
year-old man and is married, and has two children. He is graduated from primary
school and a farmer, and producer of olive. Her wife also has the same job. VP9 lives
there since she was born. She is a 59-year-old woman, married, and has two children.
She is graduated from primary school (five years) and a farmer, producer of olive.
Her husband has same work. VVP 10 lives there since he was born. He is a 72-year-
old man, married, and has two children. He has not attended any school and is a
farmer, and producer of olive. Her wife also has the same job. VP11 lives there since
he was born. He is a 60-year-old man, married, and has one child. He is graduated
from primary school (five years) and is a farmer, and producer of olive. Her wife also
has the same job. VP12 lives there since he was born. He is a 61-year-old man,
married, and has one child. He is graduated from primary school (five years) and a

farmer, and producer of olive. Her wife also has the same job. VP13 lives there since
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he was born. He is a 71-year-old man, married, and has one child. He is graduated

from primary school (five years) and a farmer, and producer of olive. Her wife also

has the same job.

Table 3: Demographic characteristics of the sample

Participant | Sex Education level Occupation Years | Marital Childre
* Status n**

VP1 w Primary School (5 Olive producer 62 Married | 1
years)

AP1 W University Civil engineer 5 Married 1

AP2 W Vocational High Housewife 12 Married | 2
School

VP2 W No school Olive producer 55 Married 1

VP3 W No school Olive producer 19 Married 2

VP4 M Primary School (5 Olive producer 62 Discover | 2
years-no diploma) t

VP5 W Primary School (5 Olive producer 57 Married -
years)

VP6 M Primary School (5 Owner of coffe shop | 43 Married | ***
years) and olive producer

AP3 M University Olive producer and 12 Married 1

manager

VP7 M Primary School (5 Head of the village 43 Lone -
years) and olive producer

VP8 M Primary School (5 Olive producer 62 Married 2
years)

VP9 W Primary School (5 Olive producer 59 Married 2
years)

VP10 M No school Olive producer 72 Married 2

VP11 M Primary School (5 Olive producer 60 Married 1
years)

VP12 M Primary School (5 Olive producer 61 Married | 1
years)

VP13 M Primary School (5 Olive producer 71 Married 1
years)

* shows years that participants live in their residences.
** shows number of children
*** There is no information.
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Participating in the Movement

Some questions of the interview form are related to participating in the movement.
Initial thoughts of participants when they first heard about gold mining operations,
reasons for participating in the movement, practices of participants in the movement,
their anxiety or fear due to being in the movement, and thought of participants in the

way of success of the movement are asked to participants.

Initial Thoughts about Gold Mining

Interview had started with this first question: “What did you think when you first
heard about gold mining operations around your environment?”” The majority of the
participants of the study (9 participants out of 16) stated that miners did not say they
would mine gold in the region when they came the village first. Related to this issue
prominence expressions as following:

VP4, [They did not tell us at first that they would mine gold. They told that
they would mine silver, copper etc. Later on, they began to mention about the gold]".
VP8, [They did not tell at first. We learned afterward through asking questions].

Additionally, some participants stated that, they welcomed miners at their
first visit to their village. The subsequent passage is from one of the participants’
expressions. VP11, [When they came at first, we conducted these people (miners)
well. They all talked about positive things. They said that mine would provide job
opportunities for unemployed people and this situation would provide new income

for the village. They talked about there would be employees who work in the mine,

! “Hk bize altin demediler, glimiigmiis, bakirmig dyle dediler. Sonradan altina doniistii is”
2 “flk 6nce sdylemediler, sonradan sorular sorarak 6grendik”
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and they will use trucks of the villagers for transportation business as well. They said
that they would provide incentives and credits to villagers to make villagers owners
of trucks. They did not talk anything about the harm of mining for villagers. They
brought cookies to us when they visited the village, and we welcomed them as well
as you]®.

Participants stated that they confronted mining operations when they learned
miners will mine gold. The majority of the participants expressed that they thought
about poisoning of cyanide when they heard about gold mining operations that have
started in their region. They thought that gold mining would contaminate their
drinking waters that reach to the village from the mining mountains and their
environment, and vegetable gardens etc. Following voices from participants’
expressions: VP1, [l first thought that our water would be poisoned]*. VP4, [We
thought that we would be poisoned by cyanide and we could not live here]. AP3,
[We have gardens in that location, | first thought about them. We worried about
them]®. VP7, [I first thought about the environment. | thought that our water
resources and olive gardens will be destroyed]’.

Expressions of participants to this question show that learning experiences
have an effect on their initial thoughts. They stated that they have first realized harms
of mining to their environment through asking questions to the authorities of the

mine company at their visit to the village. Besides, informal conversations of

3 “flk geldiklerinde bunlara biz iyi davrandik. Iyi yonlerini sdylediler. Burada issize is
cikacagim soylediler. Bu gevreye bir para kaynaginin akacagini soylediler. Calisan olacak,
kamyon kullanilacak, onlara tesvik, kredi verilecek gibi sdylentiler oldu. Ama zararlarindan
hi¢ bahsetmediler. Ya buraya gelirken, hep tatlilar filan getirdiler, hepimiz iyi davrandik
onlara, size nasil davrandiysak onlara da 6yle iyi davrandik”

* «flk 6nce suyumuzun zehirlenecegi aklima geldi”

® “Siyaniirle zehirlenecegiz, burada yasayamayacagiz diye diisiindiik”

® «O mevkide tarlalarimiz var, ilk onlar aklima geldi. Oyle bir endise yasadik”

" “flk diisiindiigiim sey ¢evre oldu. Su kaynaklarimiz, zeytinliklerimiz gidecek diye
diistindiim”
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villagers among themselves and with people from the outside of the village have

provided some information about the harms of the mining with cyanide.

Reasons for Participating in the Movement

To explore the motivation of participants to participate in the movement the question
of “how did you decide to participate in the movement?” is asked. According to
expressions of participants, especially cost of gold mining with cyanide to their vital
needs as water resources, weather and income that comes from olive and vegetable
gardens, have been major reasons for their participation in the struggle. Some of the
statements as following: VP2, [We have feares that our houses would be demolished
and our waters, gardens and foods would be poisoned]®. VVP3, [We have all things
here. We thought that foods would be poisoned and we were frightened. These are
our mountains, our slopes, and we live here]®. VP5, [Olive gardens are our livings,
what we will do if these would be disappeared]™. VP8, [The main issue here is we
are the people whose main income are olive gardens in this homeland. If you cut
down these trees here, there is no income here. And so there will be no holder for us
to live here]''. VP12, [We participated in this struggle through thinking prospective

damages]*2. VP13, [What will we leave the next generation if the weather and water

® “Evlerimiz yikilacakmus, sularimiz, bahgelerimiz, yiyeceklerimiz zehirlenecekmis diye
korktuk”

% “Herseyimiz burada, yiyeceklerimiz zehirlenecek dedik, korktuk. Dagimiz, bayirimiz
bizim, burda yasiyoz”

10 “Gegimligimiz zeytinlikler, bu gecimimiz elimizden giderse ne yapariz”

' “Isin 6ziinde, bu memlekette biz zeytincilikle geginen insanlariz hepimiz. Sen bu zeytin
agacini da burda oldiiriirsen, hi¢ ge¢im kaynagi kalmiyor burda, burada bizi baglayan bisey
kalmiyor”

12 “Gelecek zararlar diisiinerek, bu miicadeleye katildik”
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of this homeland removes. We are coming close to the end of our lives; we finished
seventy percent of it. But what will happen to our children and their future]**.

Also a fear of going out their village due to mining operations is also stated
as a reason for participating in the movement by some of the participants. VP4, [I do
not want to leave this place, where can I go, where can | live? What will 1 do in the
city? When we heard that this is poisonous, we said that “we will be poisoned here
”]14

and can not live here”]™". Besides, one of the three activists in the sample stated that

“she thought participating in the struggle is a civic duty for her.”

Participants’ Actions in the Movement

Upon the question of, “what types of actions have you done in the struggle?” is asked
to the participants to explore the state of being active of participants. All three
activists in the sample stated that, they have been included in the movement since the
beginning. All of them have served in organizing educational activities, meetings,
and demonstrations as a difference from villagers in the sample. They also have been
active in the process of creating mail groups, organizing networks for interactions,
and as presenters in educational activities. Furthermore, they have served as a
representer of the Kaz Moutains Preservation Inititative group in providing
interactions with local authorities and associations, and meeting and dealing with
visitors from outside of the town.

Expressions of villagers show that there is a difference among male and

female villagers in the way of participating in actions related to the movement.

13 “Havas1 suyu giderse, herseyi giderse bu memleketin, biz gelecek nesle ne birakabiliriz?
Biz hadi yiizde yetmisini bitirmisiz hayatin. Ee ondan sonrasi ¢ocuklarimiz, gelecegimiz ne
olacak”

4 “Ben buray1 terketmek istemiyorum nereye giderim de yasarim. Sehirde ne yaparim. Biz
bu zehirli diyince, tamam dedik biz ondan sonra, zehirlenecegimizi, burada
yasayamayacagimizi diislindiik”
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According to statements of male villagers, besides they participated in information
meetings in the village, majority of them aslo participated in meetings and
demonstrations outside of the village, in the town or the city. Some quotations from
men villagers as following: VP4, [l participated in all demonstrations. Also |
attended meetings]*®. VP10, [I participated in all meetings. Also I went to Canakkale
two times to participate in a demonstration. Demonstrations were very nice and
crowded]*®. VP13, [We participated in demonstrations. | could not attend the second
one because I was a bit sick. Even I went to Mugla]*".

On the other hand, according to expressions of female villagers, they only
have participated educational activities in the village. Some passage from their
phrases as following: VP2, [We participated in a meeting. Also we have been telling
people when they ask something. | did not participate in any demonstrations]*®. VVP5,
[1 attended meetings in the village. | negotiated people in this area]™. VP9, [I am not
interested in demonstrations and so, | attended meetings in the village and listened

utterances] .

Participants’ Anxieties or Fears

To investigate feelings of anxiety or fear of participants due to participating in the
movement the question of “Did you have any fear at the beginning of participating in
this struggle and how did you deal with this situation?” is asked. The majority of the

participants stated that they did not have any fear due to participating in the

' “Eylemlerin hepsine gittim. Toplantilara katildim”

18 “Toplantilarin hepsine katildim, 2 sefer Canakkale’ye gittik. Hepsine. Cok giizeldi, cok
kalabalikt1”

" “Mitinglere katildik. ikinciye gidemedim, rahatsizdim. Ben hatta Mugla’ya bile gittim”
18 “Toplantilara katildik, bir de insanlar sorunca anlatiyoruz. Mitinge filan gitmedim”

19 “K 5ydeki toplantilara gittim. Burdaki insanlarla griistiim”

20 “Eyleminen neyim zorum yok. Buradaki toplantilara filan gittim, soylenenleri filan
dinledim”
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movement. VVP1, [I am not afraid of anything other than God]*. VP8, [No, I did not
have any fears]®*. VP4, [We never thought about fears. If you are united, miner can
not say anything to you. They can not say, come and side with us]*. VP7, [We have
standed to lose nothing. I did not have any fears or thoughts about fear]**. VP8, [No |
did not any fears, | am against to it. It will remove me from my homeland. Even so,
birds also struggle if someone tries to remove them from their nest. Is it bad if |
fought for my country, for my homeland? They should be afraid of us]25. VP13, [No
never, we did not have any anxiety; it did not come to our mind. Each citizen has the
right of struggle for their rights in the borders of the law. We thought about these and
we did not have any fears]®.

Furthermore, one of the three activists stated that, he has some anxiety, one
of them stated she had some fears but she has overcome it, and the other activist
stated that she had not any fears but she is aware that there are some risks for people
that participated in such a movements. Following statements are from activists’
expressions: AP3, [Of course, I have had some anxiety since people behave in
different ways for their benefits. For example, Necip Hablemitoglu was killed in
Bergama. We still have such anxiety. | think about, whether they give information to
miners that | told? Does he transcribe this information? 1 am in doubt also about you.

Since | participated in this struggle | began to be charrier. Miners provide a lot of

2! «Allah’tan baska higbirseyden korkmam”

22 «Y ok bir korku yasamadim”

2 “Hig diisiinmedik. Birlik olduktan sonra, madencinin birisi gelipte, arkadas gel bizden
yana ol diyemez”

24 «7aten kaybedecek birseyimiz yok. Hig 6le bisey aklima gelmedi bi diisiinceye de
kapilmadim”

% «yok heg korkmadim, yine de karstyim. Beni yuvamdan edecek. Kus bile yuvasindan
edilecek olsa miicadeleyi eder yani. Ben vatanim i¢in miicadele ettimse, ben yuvam igin
miicadele ettimse, kotii bisey mi? O korksun benden”

% «yok heg 6le endise etmedik, aklimiza gelmedi. Ciinkii her vatandas, hukuken hakkini
aramakta serbesttir. Bunlar1 diistinerek, korku verilecek, tehdit edilecek filan korkumuz hig
olmadi”
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money for this situation in the sake of their profits]®’. AP2, [Since my husband has a
public job and this struggle is based on politics in some way, | had a fear. | thought
that “is it dangerous for the job of my husband”. But you can not live with a fear. I
said myself, “who cares, if something happens we have a field, olive gardens, we
will not famish”. I thought that if we die, lets die with struggle. Who can do
anything, there are many things that occur in Turkey. We also observed that there is a
huge support around us, media, public, universities are supporting us. We dealt with
a fear through this support]?. AP2, [We did not have, but we were aware of risks of
participating in such a struggle and what can people have in these types of
movements]%.

Two villagers stated about their anxieties due to participating in the
movement but they have overcome it. VP5, [While | was in mountain, | thought that
“if I go ahead more, and they see us, do | tangle?”” Do they cut me, since | oppose
mining operations? | thought and analyzed these possibilities. But now thanks to M.,
I do not have such a fear. She says, what can they do, and now | do not have any
fears. As | said, at first | had a fear but I overcame it]*. VP12, [While we were going

to the demonstrations we had a fear at first. But when we went there we overcame it.

2" “Tabii biraz ¢ekince bende de oldu. insanlar ¢ikarlari icin ¢ok boyaya biiriiniiyorlar ya.
Mesela Bergama’da Necip Hablemitoglu 6ldiiriildii. Bu ¢ekinceleri halen yasiyoruz. Ben
diisiiniiyorum ki, acaba benim verdigim bilgileri maden sirketine verir mi, desifre eder mi?
Ben sizden bile siipheleniyorum. Bu miicadele igersine girdikten sonra, daha temkinli
olmaya basladim. Madenciler bu ise ¢ok fazla para ayiriyorlar, ¢ikarlar1 ugruna”

?8 “Egimin kamu gorevi olmasi, bu isin biraz da siyasete dayanmast, biraz korku yasatt1.
Esimin isine bisey olur mu diye diisiindiim. Ama korkuyla da bir yere varilmaz. Ya dedim,
bosver. Doktorluk yapmasa da tarlamiz var, zeytinimiz var yine a¢ kalmayiz dedim. Ben de
dedim ki, neyinden korkacam ya, miicadele ederek 6lelim. Yani kim ne yapacak, Tiirkiye’de
neler oluyor da neler bitiyor? Baktik ki etrafta bir kuvvet var, basin, halk, {iniversiteler
bizden yana korkuyu boyle de yendik”

2 «Yasamadik, ama bu tiir miicadelelere giren insanlar1 nelerin bekledigini de tabii goze
alarak miicadelenin icine girdik”

%0 “Dagdayken dedim ¢ok ileri gidersekte goriiliirsek, bir is basima gelir mi diye ben bu
diisiinceyi yasadim. Keserler mi filan beni diye, altin aramaya karsi ¢iktigim i¢in ben bunu
inceledim bdle. Artik M. nin sayesinde yasamiyom o korkulari. Ne olur filan diyo bana o,
yasamiyom artik. Ama ilkten yasadimdi, simdi yendim o korkuyu”
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We have been affected in demonstrations. We are being there as right, and we did not

disquiet anyone there]®".

Thoughts about Success of the Movement

To explore thoughts of participants about success of the movement, the following
question is asked: “What do you think about the success of the struggle?”’
Expressions of participants show that some of them are hopeful about preventing
operations of miners. Additionally, some participants are doubtful in terms of
stopping mining operations. \VP1, [I am hopeful if the opposition continues]®’. AP2,
[I believe that we will be succesful. I think that it is stopped any more. We struggled
here and we will continue until we die]**. VP13, [God willing, we will show them we
are right in everywhere]**.

Following expressions reflect about some suspects. AP1, [We have become
hopeful for this side of the Kaz Mountains but this process will continue, and the
government will not retreat and continue to provide licenses for the backside of the
mountains, and the other regions of Turkey. Struggle must continue and must be
directed to the mining law. The solution is in the power and in getting the power]*®.

AP3, [Mining operations should be stopped since it is against the constitution, the

3! “Giderken korku ¢ekince yastyorduk, ama oraya gidince Gle bisey kalmadi.
Etkileniyorduk, mitinglerde. Biz hakli olarak ordayiz, araya dle biri karisipta bir
huzursuzlukta ¢ikarmadik”

% «Karg1 ¢ikilmaya devam ederse umudum var”

%3 “Ben bu miicadeleyi basaracagimiza inantyorum. Artik durdu goziiyle bakiyorum bu
meseleye ben. Biz burda miicadelemizi verdik, verecegiz, dlene kadar da verecegiz”

3 “Ingallah biz heryerde hakh ¢ikacaz”

% “Kazdaglarimn bu yiizii igin biraz umutlandik ancak Kazdaglar1’mn arka yiiziinde,
Tiirkiye’nin diger yerlerinde bu siirecin siirecegini, hiikiimetin kesinlikle geri adim
atmayacagini, ruhsatlar1 vermeye devam edecegini diisiiniiyorum. Miicadelenin devam
etmesi ve maden yasasina yonelmesi gerekiyor. Coziim aslinda iktidarda, iktidar1 ele
gecirmekte”
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environment law, and against the special position of this place. But how can you rely
on something in Turkey, can you give a guarantee? Also there is no public benefit in
Bahgedere, definitely there is no. But if you ask until when you will struggle; I will
hand over this struggle to my children also]*. VP8, [God willing, we will not give
permission for mining operations. We will not give permission for Kaz Mountains is
punctured and the Golf is poisoned. But | do not know, they have sold the country,
they can sell these mountains. | do not know, what laws order, how they
command?]*’ VP5, [I do not know, opposite side would be powerful? But we
struggle]®®. VP11, [Yes | believe our struggle will be successful. But what does the
government do? If they say “we will open mines” definitely, we can not oppose the
government by guns. But we will do, what ever we can, demonstrations etc. We will
put our voices on public. If necessary we will sleep there in the tents]*. VP9, [I do
not know, we believe laws, upper places, and justice. We think that, they will do

something for us and we are waiting the support of them]*.

Learning in the Movement

In this part learning experiences of participants due to participating in the movement

will be presented in the light of expressions of participants. Three questions of the

% “Hukuki olarak durmasi gerekiyor, anayasaya, ¢evre yasasina, buranin 6zel konumuna
aykirt. Ama Tirkiye’de neye giiven var, siz bunu garanti edebilir misiniz? Kamu yarar1 da
yok Bahgedere’de, kesinlikle yok. Ama miicadele nereye kadar, ben bu isi ¢ocuklarima da
birakmak istiyorum”

%" “Ingallah bu is olmayacak burda, bu Kazdagin deldirmeyecik, bu kérfezi
zehirlendirmeyecik. Ama ne bileyim ki, Tiirkiyeyi’de satmislar ki bu daglar1 da satmislar.
Yasalar neyi emreder de nasil emreder onu bilmem”

% “Kars1 daha giiglii gelir mi bilmiyom. Ama miicadele veriyok”

% “BEvet ben inantyorum, bu miicadelemizin basariya ulasacagina. Ama tabii, hiikiimet ne
yapar, illede acacaz derse biz burda topla tiifekle, bunlara kars1 gelecek durumumuz yok.
Ama biz elimizden gelen mitingleri yapacagiz. Sesimizi duyuracaz. Gerekirse orda ¢adira
girip yaticaz”

* “Bilemiyorum hukuklara, daha biiyiik yerlere giiveniyoruz, adaletimize giiveniyoruz. Belki
bizim i¢in birseyler yaparlar diyoruz yani, destek bekliyoruz”
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interview form are directly related to learning experiences of participants in the
movement. These questions are, “What do you think about your learning experiences
in the struggle? What have you learned?”, “Do you have any information about other
environmental social movements? Did you learn anything from these movements?”
and lastly, “How did you get these learning experiences, through which ways?”

All of the participants stated that, they learn many things related to different
issues. It is possible to group learning experiences of participants in the following
titles: Learning related to environment and environmental problems, learning related
to some laws which directly affect the gold mining operations in this region, learning
related to effects of mining operations to the level of income of people and lastly

learning related to other movements.

Learning Related to Environment and Environmental Problems

The majority of participants stated that they learned that gold mining will be harmful
for their environment. All participants expressed that they were not aware of what is
cyanide before and they learned this chemical, its role in gold mining operations and
affects of it on environment, all organisms in nature, and people through the struggle.
All of the participants affirmed that due to using cyanide in the process of gold
mining operations, their water resources, their cultivated and other lands, olive
gardens will be poisoned. Besides, they stated that this process will also affect people
and animals, since mentioned sources are the main areas that living organisms use.
Following passages are from the expressions of the participants: VP1, [l learned that

environment will be damaged. | learned what cyanide is and how it becomes harmful
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on the environment, humans and animals]**. VP2, [We learned that our environment
will be poisoned and we can not live here]*. VP4, [I learned that cyanide is a
poisonous matter and if we continue to stay here, we will be poisoned and forced to
escape from this place]*’. VP5, [I learned that this process is harmful for people,
nature, environment and the olive gardens]**. VVP6, [They (activists) told the cyanide
was a poisionous waste and it is harmful for the health of people and nature to any
people, also people who did not attended any school]*. VP7, [We learned that our
environment would be damaged, diseases would appear, and that cyanide was a
poison]*°. VP13, “[I did not know before that there was a poisonous matter namely
cyanide. I mean if someone shows me and say this is cyanide, and it is poisonous, |
would not know. Now when | heard about cyanide, poison flashes in my mind]*’.
AP1, [Why Kaz Mountains are so important, we understood better today. Also we

learned the harms of this process to environment]*.

Learning About Mining Related Laws

Besides environment and environmental problems, some participants expressed that
they learned something related to laws that directly affect the mining operations in

the region. AP1, [I learned depredation of international companies in the field of

41 . ot e e . . o e - .
“Cevreye zarar verilecegini 6grendim. Siyaniiriin ne oldugunu, ¢evreye, insanlara,

hayvanlara ne gibi zararlar oldugunu 6grendim”

%2 “Cevremizin zehirlenecegini, buralarda yasayamayacagimzi grendik”

8 «Siyaniir zehirleyici bir madde onu 6grendim, burda kalirsak zehirlencez, kagmak zorunda
kalcaz onu 6grendim”

* “Insanlara zarar verdigini 6grendim. Dogaya, ¢evreye, zeytinliklere”

* “Siyaniiriin zehirli bir atik oldugunu, insan sagligma veya dogaya zararmi milletin
kafasina, hi¢ okula gitmemis insana dahi anlattilar yani”

% «Cevremizin bozulacagmi, hastaliklar olacagini, siyaniiriin zehir oldugunu 6grendik”

%" Daha 6nce siyaniir diye zehirleyici bir madde oldugunu bilmiyordum. Yani bana siyaniir,
zehirli birsey deseler gosterseler, bisey bilmezdim daha 6nce. Simdi siyaniir dedikleri zaman
ilk aklima zehir gelir”

* «“Kazdagi’nin niye 6nemli oldugunu bugiin daha iyi gordiik. Yasanan siirecin gevreye
zararlarim 6grendik.”
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mining. | learned how the process of gold mining operates. And the cost of gold in
the market took my attention more]*.

VP4, [They give only percent two, they give you 2 of 100 kilos of gold on
the base of the law]™. VP13, [The government threatens big income for the sake of
taking only two percent from foreign countries. Even they will give that two percent,
if they say “we pan the gold”. It is so nonsense. We learned such issues in the
struggle]®*. AP3, [The law of olive, the law of mining, operations running contrary to
constitutional charter. | understood these in the struggle]®*. VP12, [We learned

something about laws]™.

Learning Related to Income

Participants also answered the question about effects of mining process on their
income. VP2, [If they mine gold, who buys our fields, gardens. We learned that they
will be of little value]®*. VP8, [We learned that, richness below ground does not

correspond richness over the ground]*.

Learning Related to and from Other Movements

Other environmental social movements and struggles also asked participants if they
know about them and have learned from them. In accordance with answers of the

participants it is observed that while activists know about other movements in the

*® “Maden alaninda uluslararas sirketlerin yagmasini, altin arama islemlerinin nasil
yiiriidiigline dair seyler 6grendim. Altin piyasada kag para oldu, o daha fazla dikkatimi ¢ekti”
*0 «yasalara gore yiizde 2 veriyo sana, 100 kilo altindan iki kilo veriyo”

3! «Azindan birgok geliri tehdit ediyor devlet, dis iilkeden alacag: yiizde ikili paraya. O da
cikt1 derse verecek sana, bu kadar da olmaz. Bunlar1 da hep buralarda 6grendik”

>2 «Zeytincilik yasasi, maden yasasi, siirecin anayasaya aykiriligi. Bunlart anladim”

%3 “Yasalarla ilgili kimi seyler 6grendik”

> «Altin isledikten sonra, kim alir, tarlamiz1 bagimizi. Bunlarim para etmeyecegini 6grendik”
> “Topragm altindaki zenginlik iistiindeki zenginligi karsilamiyor”
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country, villagers know especially about their close environment. Followings are
passages from expressions of the activists: AP1, [It is contacted with Artvin
Cerattepe, Inay and EGECEP]®®. AP3, [There is different information in the internet
related to this issue, we have got them. Information reaches us from water reservoirs
in Izmir, thermal power plant in Artvin, Usak and etc. We learn from newspapers as
well. We heard about happenings in Bergama]®'.

Furthermore, especially male villagers expressed something about this issue,
particularly about their environment. VP4, [People talk about it, they are also in
danger, I also support them. It is not important, where they are come from? If they
come, it can be from Edirne to Van, | give them my signature to support the
opposition to mining. In Bergama, chicken died as well, people showed pictures of
animals with two heads. People who came here said us that people in Bergama have
been divided so much, they advised us not to be divided and not to sell our fields. In
Bergama, through paying more money which is above the value of vilagers’ fields,
they have been befooled people. Neighborhoods of the village have been destroyed
there. Water zone has come to the end there]*®. VP8, [ heard something about
Bergama before, they were marching to protest. | do not know they were alone, or
they could not announce their voices. If people like you have not supported us, this
place would also be like Bergama. Miners bought fields, they gave money to people

there at first. Also it happened in Balya 70 years ago. Frogs are still dying there. The

% «Artvin Cerattepe, inay, EGECEP’le iliski kuruldu”

*" “Internette bu konuda seyler var, heryerden degisik sekillerde geliyor. izmirdeki su
havzalari, Artvin’den, termik santralden, Usak’tan surdan burdan geliyor. Gazetelerden
surdan burdan da 6greniyoruz. Bergama’da yasananlar1 6grendik”

%8 «Sgyleniyorda, onlarda tehlikedeymis, onlara da destek veririm. Nerden olursa olsunlar,
Edirne’den Van’a kadar, gelsinler imza toplamaya veririm, maden i¢in. Bergamada, tavuklar
bile etkilenmis, iki bagli filan seyler gosteriyor. O Bergama ¢ok boliinmiis zamaninda,
buraya bize gelenler ¢ok soyledi. Bize boliinmeyin dediler. Ilkin tarla satmaya kalkmayin
dediler. Senin tarlan var mu, var, 20 yapacak yerde fazla vermis, ¢ogunu kandirmis 6le.
Koyiin civari bitmis. Su mintikasi bitmis tamamen orda”
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population has decreased from 35.000 to 1.500]°°. VP10, [Bergama could not have
been succesful. They have been succeeding in court, but mining operations have
continued. This situation has demoralized us, we have been disappointed. Miners do
not care court decisions, how can they do this? Thanks to this region (gulf) they
supported us very much. They have encouraged us very much]®. VP11, [People
from Bergama struggled very much. They walked around our village barefoot,
naked. They walked to Canakkale, Istanbul. But now we do not know, why we did
not walk, protest with them? There had been no people who had provided the
consciousness us about this situation at that time. Maybe we were thinking that, what
is the problem with the mining operations, let miners operate. What can be happen?
We were not aware of cyanide was a poison or gases spread from mining were
harmful at that time. And so we did not support them. When | think about them now,
| feel that, we had not supported them. | am asking myself why we did not we
support them. Why did not we march with them? The answer is our
unconsciousness]® VP12, [Image of that region as a desert or as a bog affected us
very much. Bergama is close to here, we heard about it. On Fridays, they go along
here with shorts. We thought that what the problem of these people is? Now we

understand that they had a problem. We also heard about close places as

> “Bergamayla ilgili duyduydum 6nceleri, yiiriiyiis yaptyorlardi, adamlar yalmz mi geldi,
kimseye duyuramadilar m1? Sizler gibi insanlar olmasaydi buray1 da Bergama’ya
cevirirlerdi. Arazileri almislar evveli, saga sola para vermigler. Balya’da 70 sene doncesinde
olmus. Halen kurbagalar 6liiyor. 35 binden 1500 e inmis niifus”

% «Bergama muvaffak olamamis, mahkemeyi kazanmis ama neticede devam etmis. Bu
moralimizi kagiriyor, bu bizi biraz hayal kirikligina ugratti. Mahkeme kararlarini
dinlemiyomus, nasil olur bi mahkemenin karar1 dinlenmez. Sagolsunlar bu korfez bizi ¢ok
destekledi. Biz ¢ok cesaret aldik ondan”

61 «“Bu Bergamalilar ¢ok miicadele verdiler. Yaya gegtiler, yalinayak ¢iplak, Canakkale’ye
Istanbul’a kadar yiiriidiiler. Ama o zaman, biz niye katilip yiiriimemisiz onlarla. Bu bilinci
bize veren kimse ¢ikmamis yani. Ama bu neye gidiyor, bu maden iglensin burada. Belki de
6le diistinliyorduk. Ne olacak ki? Ama bu siyaniiriin, ya da ordan ¢ikan bir gazin ¢evreye de
bir zarar1 olacagini biz bilmiyorduk yani, onun i¢in, dyleydi. Bugiinden baktigimda,
Bergamaya destek olmamisiz biz, niye olmamisiz sorusu geldi bana. Biz onlarla neden
beraber yiirlimemisiz, bilingsizligin yiiziinden ylirimemisiz”
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Bayramic]®”.VP13, [I have felt bad about them. Miners also have gone there too and
they did something as our region. They have cheated with them. What a pity for
Bergama]®®.

Female villagers generally did not give related answers about this issue.
Only two women activists and one of the villagers stated about this issue: AP2,
[There have been struggles in other places like Bergama as well, but they had been
alone. There have been some negative situations as German foundations’ works, etc.
As far as | can see, they struggled but could not do things. People have struggled
here without thinking any benefits, profits, and dearly, directly for Kaz Mountains
differently from there. | wish there would not be such things and everyone had been
united and the problem had been solved. | think that maybe our struggle will solve
also their problem]®. VP35, [For example, they showed Bergama, Can, and some
other places. There is a Doyran village here. There was a mining there, silver was
operated. People at the age of this man died there. How many young people died

there? These situations also horrified people. I learned these]®®.

% “Oralarim 6yle ¢6] goriilmesi, bataklik goriilmesi bizi ¢ok etkiledi. Bergama yakin onu
duyduk. Cumalar1 burdan gectiler baktik, bole kisa pantalon, ne bunlarin basi zorlar1 diye.
Demek bir dertleri varmis. Bu Bayramig filan yakin yerleri duyduk”

% “Onlara da hep iiziintii duydum. Eskiden bizim gibi oralarada girmisler, onlar1 da
aldatmislar. Yazik olmus bu Bergamaya”

% “Diger yerlerde miicadele etmisler ama (Bergama filan gibi) oradakiler yalniz kalmuslar.
Orda biseyler donmiis, Alman vakiflariyla filan ¢aligmalar birseyler donmiis oralarda. O
yiizden miicadele etmislerse de pek birsey yapamamislar benim anladigim. Buradaki fark,
insanlarin hicbirsey gdzetmeden, menfaat, ¢ikar iliskisi gézetmeden, cani1 goniilden,
yiirekten, direk Kazdaglar1 i¢in miicadele etmeleri. Orada da keske, bole seyler olmasaymis
da herkes birlik olasaydi da, o zaman ¢6ziilseydi. Belki bu bizim miicadelemiz onlarin da
problemlerini ¢dzecek diye diisiiniiyorum”

% “Mesela Bergama’y1 gosterdiler, Can tarafini, suray1 buray1 gosterdiler, anlattilar bize.
Doyran kdyii var burda birde, orda maden vardi, kursun islendi. Bunun yasindakiler biitiin
0ldii burada. Kag tane geng 6ldii orada, orasi da korkuttu milleti. Bunlar1 6grendim”
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The Sources of Learning Experiences

All participants of the study stated that they learned many things especially through
meetings and programmes in television channels. Furthermore, activists expressed
that they learned from newspapers, visiting some other regions, and visiting from
some other regions, panels, demonstrations. Also two of activists stated that they also
learned from the internet.

While the majority of male villagers stated that they learned from
newspapers, panels, demonstrations, and visiting other regions, the majority of
female villagers only referred meetings in the village and televisions as learning
sites. None of the female villager stated that they learned from newspapers, visiting
other regions and only one female villager stated that she learned from the
demonstrations in the town or the city. All interviewed villagers expressed that visual
videos and photos showed in meetings in the village are one of the effective learning
tools for them. Also participants’ expressions refer that informal conversations
among themselves and with visitors are important learning sites for villagers.

The following quotation from one of the activists: AP3, [I have got message
from everywhere about the issue. If you focus on that, you can get message from
everywhere. We learned from television, newspapers, public and experiences of
community. We have got information from the internet, so we have got from
everywhere. We learned from friends around us, group meetings. We learned from

questions and answers of them].

% “Heryerden mesaj aldim o konuda. Kafa oraya odaklaninca heryerden mesaj alirsiniz. Yani
televizyondan 6grendik, gastelerden, halktan, onun tecriibelerinden 6grendik. internetten
kaptik, heryerden bir mesaj aldik yani. Cevreden arkadaslardan, grup toplantilarindan
ogrendik. Verilen sorulardan 6grendik. Ondan sonra verilen cevaplardan 6grendik”
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Following statements are from villagers: VP12, [We learned from
television, newspaper, meetings, panels and, through watching films]®’. VP3, [We
learned from meetings, televisions, and conversations]®®. VP7, [We learned form
meetings and newspapers. Many people came here. University staffs came here. Both
pro-miners and environmentalists came here. We learned also from television] .
VP8, [We watched televisions and learned. Also newspapers wrote what we did here.
But especially we learned form television channels. We learned panels and meetings
as well]”®. VP11, [We followed everything. We interviewed all media, we listened

and followed. Meetings, televisions, interviews with visitors] .

Changes due to Participating in the Movement

Changes arise from participating in the movement can be categorized in two titles:
Personal changes and changes in interpersonal relations. In the way of personal
changes, participants stated different types of changes on themselves. These can be
ranged as, development of self confidence, sensitiveness to environment and nature,
changes in their thoughts related to other movements, new relationships and
collaborating with people from different parts of society. Besides, under the title of
changes in interpersonal relations, findings of changes among people in general and
changes in men-women relationship due to participating in the movement will be

presented.

%" “Televizyonda, gazetede, toplantida, panellerde, filmlerde izledim”

% “Toplantilardan, televizyondan, sohbetlerden 6grendik”

% “Toplantilardan, gazetelerden 6grendik. Gelen tiniversite hocalari, baya bi insanlar geldi,
maden yanlisi olanlar da geldi, hem maden hem ¢evre yanlisi olanlar geldi. Televizyondan
ogrendik.”

0 «Televizyonlarda gordiik 6grendik. Gasteler de bizim ne yapip ettigimizi burda yazd
cizdi. Asil is tv kanallarindan 6grendik bunlari. Paneller, mitingler”

! “Herseyini takip ettik, gastelerde biitiin medyaya réportaj yaptik, dinledik, takip ettik.
Toplantilar, televizyonlar, gelen gidenlerle roportajlar”
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Personal Changes

Development of Self Confidence

Besides informal observations of the researcher, some participants directly expressed
something related to the development of their self confidence through interviews.
Some passages from participants’ sayings in the following: VP1, [I am proud of
myself, since | contirbuted this struggle, | gave a signiture and I have been in that
places]’?. AP2, [I have been in different social activities and donative actions before.
But nothing has made me so excited before this struggle. If someone tells me “bind
yourself to tree for this struggle”, I could do it, | could die for it]”®. VP2 [We have
been proud of and happy, when they said; “gold mining will not be operated™]".
VP5, [I felt as if | woke up]™. AP2, [I learned being together here. If we become
single heart and wrist here, there is nothing that we can not do in Turkey. | learned
this here]’®. VP12, [We have felt people from the Gulf region close to us. Feeling
that there are people around that are supporting us have increased our self-

confidence]”’. VP8, [I felt very happy in the demonstrations due to there are many

72 “Kendimle gurur duyuyorum, yardimer oldugum igin, imza verdigim icin, oralarda
bulundugum igin”

" “Daha 6nce de cesitli sosyal etkinliklerde, yardim faaliyetlerinde bulunmustum. Ama
higbirsey bana bunun kadar heyecan vermedi. Bana bugiin git kendini bagla agaca deseler,
baglar oliirim”

™ «Altin aranmayacak denince bir gurur duyduk, sevindik”

7> “Sanki uykudan uyanir gibi uyandim”

76 «Ben elele olmay1 6grendim burada, Tek yiirek olmay1, herseyde, tek yiirek tek bilek
olursak, Tiirkiye’de yapamayacagimiz sey yok. Ben bunu 6grendim”

" “K6rfezi biz daha yanimizda hissettik, bize de sahip ¢ikan insanlar oldu ¢cevremizde bu
bizim kendimize giivenimizi artird1”
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people who are against the mining operations. We felt that we are not alone and there

are many people like us]’®

Sensitiveness to the Environment and the Nature

Many participants in the study stated that they have been more sensitive for the
environment and the nature after participating in the movement. VP11, [People are
changing as they become conscious. You are thinking about your environment] "
VP7, [When we do something, the first thing that flashs our mind is the
environment]®°.

VP8, [Nowadays | feel Kaz Mountains more beautiful than the past. People
were talking about its flowers, plants etc. Now we have understood its value]®.
VP11, [After participating in the demonstrations our environmental consciousness

has developed]®.

Changes in Thoughts Related To Other Movements

Participating in the movement has affected and changed interests and thoughts of
participants about other social movements or demonstrations etc. VP1, [I am

listening to the news related to other struggles more carefully compared to the past

"8 «“Mitingde, bi seving i¢inde hissettim kendimi, bu kadar millet buna kars: geldigi icin.
Bizim gibi insanlar cokmusg yani, yalniz degilmisik, mutlu olduk”

7 “Insanlar bilinglendikge degisiyor yani. Cevreyi diisiiniiyorsun”

80 «yapmus oldugumuz islerde artik ¢evre aklimiza geliyor”

81 “Kazdaglari simdi daha giizel geliyor, sdyliiyolardi bana ¢igeginden biceginden, binbir
bitkisinin oldugundan. O zaman biz dagin kiymetini bildik”

8 “Mitinglere katildiktan sonra bizim ¢evre bilincimiz gelisti”

63



and they catch my interest more]®. AP2, [Participating in the struggle has provided
many things to us. There are people in different justice struggles. We should also
support them. Not only in the mean of mining, in every aspect]®*. VP5, [l was
watching those people on TV before, but I did not care them so much, since I did not
have such problem. But now I think that they also struggle for their rights like us. I
think in this way and I support them. | was not aware of what they do before, why
they protest something. | was thinking about it. But now, | thought that those people
are right, since we had lived such problems]®®. VVP7, [Now I think differently about
them. | had not participated in such a demonstration before]®®. VP8, [They are right
to the last. Any people did not sell Tekel for 80 years, how do you sell it? We were
supporting Tekel employees, also Telekom employees. This is our country; we will
not give up this country to them. Will this country be a colony? So we were
supporting, Tekel, Telekom employees and now we are against mining. We all
support such struggles]®’. VP10, [I did not care them before, maybe | was opposed to
these people. When we lived similar problems, we got information. We were

uninformed before. For example, now | want police not to hit these people. After

% “Gegmise gore haberleri daha ilgiyle dinliyorsun, daha dikkatini ¢ekiyor, baska yerlerdeki
miicadeleler”

8 «Bu miicadele bize ¢ok sey katt1. Baska miicadelelerde onlarin da hakli seyleri var. Onlara
da destek olmak lazim, maden degil sadece, her yonden”

% “Eskiden ben onlar1 televizyonda goriiyodum ama, basima gelmedigi icin pek kafama
sarmiyodum. Ama simdi bu maden konusu ¢ikinca, o insanlar da bizim gibi hak ariyor yani.
Onu diisiiniiyom, onlara destek oldugumu diisiiniiyom. Ama ilkten ben kdyde yasiyodum,
bisey gérmiiyordum, anlamiyodum. Bunlar niye geziyo, bunlar niye bole yapiyo diye
diisiiniiyodum. Ama bu olay simdi bize patlayinca, insanlar hakliymis diye diisiindiim”

8 “Daha farkli bakiyorum. Daha 6nce hig 6le bir eyleme katilmamistim”

87 «Yerden goge kadar haklilar. 80 senesine kadar bir Tekel kuruldugundan bu yana
satilmamista, sen nasil satan bu Tekeli, biz Tekel is¢ilerinin yanindayik, Telekomcularinda
yanindayik. Bu iilke bizim, biz bunu onlara teslim etmeyecik. Nereye verek, somiirge mi
olalim. Bunun i¢in biz Tekel’de de varik, Telekom da da varik, madende de varik. Hepsinde
de varik”
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joining those meetings, things are changing. Knowledge is very important]®® VP11,
[Everyone struggles for their rights. I am supporting all these demonstrations. | feel
myself with them]®. VP12, [We were watching some demonstrations and telling
“what is the problem of these people.” Now maybe some people think about us in the
same way. Now, we are supporting people who struggle for their rights]*°. VP13, [l
support the struggle of these people dearly. Compared to the past, these struggles
interest me. If | have a possibility, | would participate in the demonstrations of these
people. | feel that these people are right. We could not think in this way in the past.

When we lived such problems, we have begun to think]**.

New Relationships with New People

As a change, some subjects stated that participating in the movement provided them
meeting with new people. Besides, some participants expressed that they have been
together with people who have very different thoughts. Followings are passages from
expressions of the participants: VP1, “Yeni insanlarla tanistik” [We have met new
people]. AP1, [We have come together with people from different parts of the

society, this situation has been a important changing. We have come together with

8 «O zaman hi¢ seyim yogudu 6nceden, belki karsi da geliyodum o zaman. Camim yandiktan
sonra bu islere. Bilgi edindik, bilgisizidik. Vurmamasini istiyorum mesela polisler,
diistincelerim degisti. O toplantilara gittikce bu isler degisiyor. Bilgi, bilgi, bilgi, cok 6nemli”
% “Herkes bu hakk: olan sey igin ¢ikiyor, sey yapiyor. Ben hep o mitingleri destekliyorum.
Yaninda hissediyorum”

% “Bazi mitinglere bakip, ne bunlarm basinin zoru diyoduk. Simdi bize de 6yle diyen vardr.
Hakkin1 aradigin1 gérene biz destek oluyoruz”

%! “Ben onlarin o sekilde miicadele etmelerini, candan yiirekten destekliyorum. Eskisine
gore, daha dikkat kesiliyorum. Hatta elimden gelse hemen oraya katilmak istiyorum. Hakli
goriiyom. Eskiden diistinemiyoduk, basimiza geldigi zaman diisiindiik”
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people from different professions, from villagers to olive grovers and with different

political thoughts]®2.

Changes in Interpersonal Relations

Findings for changes in interpersonal relations will be categorized in two different
titles: First one is changes in general among people relations and the second one is

changes between men and women or in other words in gender relationship.

Changes in Relationships in General

Since the majority of the participants stated that participating in the struggle has
made people closer to each other and developed relationship among people some of
them also referred some negations. AP2, [At the beginning, politicians have never
come together here before. Heads of the villages have come together as well, |
enjoyed it. Besides, being together of associations. Now if the subject is mining
operations they all come together. People are united more when it is compared to the
past]®. VP2, [Everyone has been united and has warned eachother. They supported
each other, is it possible to struggle with one person? When they said cyanide, people
all have come together and opposed]®. VP11, [We had good relationships here
before, but now it is better]*®. VVP7, [Relationships among people are very nice. They

come together more in the struggle. People, who were angry with each other, at least

% «“Cok farkl kesimlerle birarada olduk, o 6nemli bir degisim oldu. Koyliisiinden

zeytincisine kadar. Farkli politik bakislardan insanlarla biraraya geldik”

% “En basitinden, burada siyasetgiler hi¢ biraraya gelmedi. Cok hosuma gitti birde, kdy
muhtarlarinin biraraya gelmesi. Bunun yaninda derneklerin birlesmesi. Simdi ama konu
maden olunca hepsi geliyor. Insanlar daha da kaynast1”

% “Herkes birlik oldu, birbirlerini uyardilar, bole yapalim diye. Destek oldular, bir insanman
olur mu? Siyaniir deyince burda herkes tek yumak oldu, kars1 ¢ikmaya basladi”

% “Bizim burda zaten iliskilerimiz iyiydi ama daha da iyi oldu yani”
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came together and talked, discussed]®. VP8, [We stick to each other more.
Neighborhood villages learned cyanide is a poision as well. We also establish
relations with them, we went to the meetings and they came also]®’. VP10, [People
supported each other]®®. VP13, [People have come here from Tekirdag to Ardahan.
Thanks to them, they broadcasted from here and gave them to the media]*°.
Furthermore, some participants expressed following passages related to
some negations in the way of relationship among people. AP1, [Some negations that
occurred in Bergama harmed that struggle very much, even it also damaged Kaz
Mountains struggle. Since doubts to the people who come from outside of this region

100

decreased but it is not abolished exactly] ™. VP4, [People are supporting each other

now but all people are not the same. Maybe some of them are trying to show

101

themselves opposed to the mining now] ™. VP5, [Villagers excluded people who told

mine should be operated. They also excluded people who want to work in mine.

Besides, people who are opposing to mining operations developed better

102

relationships compared to the past]—. VP6, [People have begun to dislike people

who supported mining]*®®

. AP3, “[There are people in the drilling area. Someone
helped these people. And so villagers excluded these people. They defend themselves

by saying that miners will provide income for us etc. As though, if the miners come

% «Cok giizel insanlar arasindaki iliskiler. Miicadele i¢inde daha fazla yanyana geldiler,

kaynagma oldu. Onceden dargin olanlar en azindan biraraya gelip konusabildi, tartisabildi”
%" “Daha fazla birbirimize tutunduk. Civar kylerimiz bile 6grendi bunun artik zehir
oldugunu. Onlarla da iligki kuruyoz, toplantilara gittik geldik”

% “Insanlar birbirine sahip ¢ikt1”

% «“Tekirdag Ardahan’dan adamlar geldi buraya. Sagolsun yaym yaptilar, medyalara
verdiler”

1% «“By Bergama siirecinde yasanan olumsuzluklar, oraya ¢ok zarar verdi, buraya da ok
zarar verdi. Buranin yabancilarina yonelik olan kuskular belli 6l¢tide yenilmis olsa da, halen
tam olarak atilmig degil”

101 “[nsanlar birbirine tutunuyor. Ama bes parmagin besi bir degil. Simdi 6le goriiniiyo
olabilirler”

102 “Maden calissin diyen insanlara karsi ¢ikt1 koylii, hissedilen bisey bu insanlari dislamak
oldu. Madene ¢alisacam diyen kisileri digladilar. Buna kars1 duranlarda kendi aralarinda daha
iyi oldular tabi muhakkak”

193 «“Altm1 isteyen kisileri seven insanlar, sevmez oldu”
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here they would provide something people. Skepticism is increased very much, it is

turns into a paranoia here, and it set persous by the ears]**.

Changes in Gender Relations

The questions of “what do you think about participation of both women and men in
this struggle together” and “According to you has this situation made any change in
relationships among women and men” are asked to the participants to explore the
effects of participating in the movement on gender relations.

All participants stated that participation of men and women together in the
movement is a positive situation and they support this. Also two activists expressed
that unity in the struggle has made positive effects on increasing of womens’
visibility socially. On the other hand, one of the women activists stated that they
have been in difficulty to join women to the struggle. Besides, the state of all men
states that they support participation of their wives in the movement, out of the one
of villagers, women have not participated in any demonstration out of the village.
And expressions of participants show that, limitations that prevent being more active
in the struggle have affected women at first. VP1, [If it is beneficial, | do not think
whether the person is the man or the woman. I go and sit with them, 1 do not hesitate.
Why do | hesitate from people in my village? | also tell the women who do not
participate in the struggle that this is wrong]'®. AP1, [This struggle should be

together. In open meetings women do not talk much since there are also men in the

194 Boztepe’de kisiler var, sondaj sahasinda. Birisi yardim etmis iste, gelen gidene. Onlarda

haliyle koyliiyle ters diistiiler. Bana ekmek verecek bilmem ne, bunlarda sey yapiyorlar.
Sanki maden gelince burda ekmek verecek sey yapacak. Kusku ¢cok yogun, bu paranoyaya
dondsiiyor, halkin barigi bozuluyor”

195 «“yarayish bir sey varsa, hi¢ birsey diisiinmem, kadinmus erkek varsa giderim yanina
otururum, hi¢ ¢ekinmem. Kendi kdylimiin insanindan niye ¢ekineyim. Katilmayan kadinlara
yanlis oldugunu soylilyorum”
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meetings. You should organize seperate meetings for women. If there are problems
in the way of providing togetherness, you should shape the struggle according to this
situation. Essentially the sense of protecting and preserving nature is more on women
when it is compared with men. It is possible to say that, women have been more
informed in this process. Seperate meetings, informings have made them more
conscious about why they are in the struggle. I am sure that there have been
important changes on women in Kaz Mountains Preservation Inititative through this
process. Some women who | met were not attending meetings before, but now they

are attending]'®

. AP2, [I think this struggle has made women socially more visible.
For example being of S. with us has been a good example for other women. Actually
women are socially active here, but women can not go in front in such a struggle. But
women as S., N., triggered other women where women thought that they are coming
from out of this town and struggle for our homeland. We are coming from here, why
we do not? In villages women supported the struggle more than men. In televisions
and media, women consciously go in front and are interviewed. Some people said
that “this is our village, this is our nature. We have standed guard for the years we do

henceforth”. I think husbands of these women have become happy actually, they said

that “bravo my wife, she could say such things”, this is a reality. Besides, women

1% «“Bu miicadelenin birlikte olmas: gerekiyor. Agik toplantilarda erkeklerin olmasindan
dolay1 kadinlar ¢ok fazla s6z sdylemiyor. Kadinlara ayri toplantilarin diizenlenmesi
gerekiyor. Bir araya gelemiyorlarsa siz ona gore, miicadeleyi sekillendirmelisiniz. Kadinlarin
dogalarina sahip ¢ikma, suyuna sahip ¢ikma, havasina sahip ¢ikma seyi daha fazla.
Kadinlarm esasinda bilgilenmeleri daha ¢ok artt1 denebilir. Ayr toplantilar, bilgilendirmeler
bu isi neden yaptiklarini da daha iyi bilmelerine neden olmustur. Bu siiregte, Kazdagi
Koruma Girisim Grubu’nun i¢indeki kadinlarin yasamlarinda eminim daha biiyiik
degisiklikler oldu. Daha 6nce tanidigim bazi kadinlar, daha 6nce toplantilara gelmezlerdi,
simdi geliyor”

69



who can not do as these women supported them. They said, “I can not say, say such
things”]107.

VP2, [Men talks seperately, we talk seperately. They do not interfere and
are not angry with us. On the contrary, they have been proud of us]'%. VP4,
[Colloboration makes people powerful. Children, women and, men, everyone should
oppose the mining. Not only I wil die, she will die as well]*®®. VVP5, [Our women do

not get behind; they have been active in the struggle]**°

. VP6, [Women oppose
before us. They oppose, and then we know and go behind them]***. VP7, [Men and
women are all equal in the village. Some developments have certainly occurred in
this struggle. If we were not in the village, they welcomed visiters. While men are in
coffee house they also sit in a part of the place. Also men of the village correspond

normally being of women in the struggle]**?

. VP8, [Of course | support women.
They had taken blankets from their children and had blotted out over bullets to
protect them from wetness in a war. How | do not support these women? War or

opposing mining, it is also a war. | also want to get my wife but there is no car. |

197 «Oldu kadimin daha 6ne gikmasi. S. hanimin aramizda olmasi 6rnegin, burdaki kadinlara
da 6rnek oldu. Burdaki hanimlarin sosyal aktiviteleri iyidir aslinda, evinin agasidir diyim.
Ama bole bir miicadelede kadinlar ¢ok fazla 6n plana ¢ikmiyor. S. hanimin, N. hanimin 6ne
cikmasi diger kadinlar1 da kamgiladi. Bu sefer dediler ki, bak disaridan onlar geldi,
memleketimize sahip ¢ikiyorlar. Biz buraliyiz, biz niye yapmayalim. Kéyde erkeklerden ¢ok
kadinlar destek verdi. Televizyonlarda, basinda filan kadinlar kendileri 6zellikle 6ne ¢ikt1.
Roportajlarint yaptilar, “bu kdy bizim, bu doga bizim, biz senelerce bekgiligini yaptik
bundan sonra da yapariz” diyen kadinlar oldu. Erkeklerden ¢ok kadinlar oldu. Egleri de
sevindiler aslinda, bravo ya benim hanim da bdle seyler soyleyebiliyormus diyenler oldu
yani, bu bir gercek. On plana ¢ikamayan hanimlar 6n plana ¢ikan hanimlari desteklediler
arkadan. Ya bak iyi ettin, ben sdyleyemiyorum, sen de bunu sdyle diye”

1% «“Erkekler ayri konusur biz ayr1, onlar bize garisir 1. Heg gizarlar mi, dahacasina kurur
duyarlar”

19 “Bir elin nesi var, iki elin sesi var. Colugu ¢ocugu, kadini erkegi herkesin karsi ¢ikmasi
lazim. Bi ben 6lmeyecem o da 6lecek”

10 «“Bizim kadmlar pek geride durmaz. Bu miicadelede etkin oldular”

1 «“Kadinlar bizden dnce kars1 ¢ikiyor. Kadnlar karsi ¢ikiyor, bizimde haberimiz oluyor, biz
de geliyoz arkasindan”

112 “Bizde esit zaten koyde herkes. Tabi bu miicadele icersinde gelismeler oldu. Biz kdyde
olmadigimiz zaman gelenleri onlar karsiladilar, konustular. Erkekler oldugu zaman
kadinlarda kahvehanin bir tarafinda oturdular, miicadele i¢inde oldular. K&yiin erkekleri de
kadinlarin miicadele i¢ersinde olmalarini gayet normal karsiladilar”
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wanted to get her to Canakkale, but we have not got a personal car]*** VP9, [Women
struggle well as well. People of the Bahgedere all have the same ideas. They talk like
me. Women are in the front. Our husbands are talking, also women are participating

in the meetings]***

. VP10, [I support women. She also lives here, she is affected from
the mining like me. My wife could not participate in the demonstrations, she was a
bit sick. Otherwise, she overrates more than me]**°. VP11, [We struggle all together,
women, children, everyone. Even people from Ankara came here to show their

116

reactions as well]™. VP12, [I go to the field with my wife, she does the same thing

as me. What can we do after this age, we have not got any occupation. |1 would
support her if she wants to go to the demonstrations]**’.

Besides, two of the participants where one of which is a activisit stated that
women are different from men and it is inevitable that women can not participate in
the movement like men. Expressions of these participants related to gender issue as
following: AP3, [Bahgedere is a Turkoman society, in general there is no
discrimination among men and women. But if you look on the base of being active,
women do not participate in the demonstrations like men. We can say, witnessing,

being informed, and shyness as a reason for this situation. Women are flimsy

pysically as well. Can the women fight as the men? Above all if she is also

'3 “Tabi destekliyorum onlar1. Kadinlar savasta bile, cocugunun iistiinden 6rtiiyii almusta,
1slanmasin diye, merminin iistiine 6rtmiis. Bu kadinlar1 nasil desteklemen. Ha savas ha
maden, bu da bir savas. Ben esimi gotiircem ama burdan giden olmuyor, araba olmuyo, ben
Canakkale’ye de gotiirecegidim. Yok 6zel arabamiz yok”

"4 «“Kadinlar da iyi miicadele ediyorlar, Bahgedere halki hep ayni goriiste. Hep benim gibi
konusuyorlar. Kadinlar, zaten 6n siray1 altyor. Beylerimiz konusuyor orda, kadinlarda
katiliyor, gidiyoz toplantilara”

15 “Kadinlar1 destekliyorum, o da burda yastyor, benim gibi etkileniyor. Benim esim
gidemedi mitinglere, birazda rahatsizlig1 vardi. Yoksa o benden daha da ¢ok sey yapiyor”
116 «“Kadin erkek ¢oluk cocuk herkes. Ankara’daki adam bile tepkisini gdstermek igin
oralardan kalkip geldiler”

"7 «“Biz simdi yengeyle gidip ayn1 ¢alisiyoz tarlada. Simdi biz, bu yastan sonra bi zanaat yok
elimizde, ne yapariz bundan sonra. Eylemlere filan gitmesini desteklerim”
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118 \/P13, [Women and men, we want to stop

uninformed she always hesitates]
mining operations with colloboration. Some women also participated in the
demonstrations. But women can not talk like us. They hesitate through thinking
about if someone asks something and they can not answer. These are such things that

women can not participate. But they participate in the meetings in the village]**.

18 “Bahgedere Tiirkmen toplumudur, kadin erkek ayrimi pek yapilmaz. Ama aktif olarak
baktiginiz zaman, eylemlere katilamiyorlar, gorgii bilgi ¢cekingenlik diyebiliriz buna.
Kadinlar fiziksel olarakta zayif insanlardir, bir kadin erkek kadar kavga edebilir mi? Hele
biraz da bilgisiz bir insansa ise daima tereddiitle bakacaktir”

19 “Elbirligiyle, kadin erkegimiz aymi sekilde madenin durmasin istiyoruz. Kadinlardan da
mitinglere gidenler oldu. Yani kadinlarimiz bizim pek konusma sistemlerimizi filan
yapamaz. Ayn1 zamanda, bize bir soru soracakta cevabii dogru veremeyiz gibi, cekimser
kaliyorlar. Kadinlarin istirak edemedigi seyler. Buradaki toplantilarimiza istirak ettiler ama”

72



CHAPTER 5: SUMMARY and DISCUSSION and CONCLUSION

The effects of social movements on adults in the way of learning experiences and
changing of the findings will be summarized, discussed and some conclusions will be

drawn from the findings in this chapter.

Summary and Discussion

Demographic characteristics of the participants signify that villager participants of
the study are primary school graduate or had not attended to any level of school.
These people are mainly from low-income group whose main income comes through
farming and olive production. Considering these, it can be denoted that the villager
group of the study is among people who need to have a priority in accessing adult
education activities and they are the ones who would be affected most from the Kaz
Mountains Environmental Social Movement in terms of gaining knowledge and
behaviors and attitudes changes. In this context, it can be said that this social
movement has provided a chance to one of the preferential part of the society, in
attaining knowledge and awareness of social and environmental problems that
directly affect their lives.

Another aspect of demographic findings indicate that, activists of the
movement who directed the social movement are generally well educated and have

better income when it is compared to villager participants of the study.

Initial Thoughts and Participation in the Movement

The participants expressed that, miners that attempt to operate gold mine in the

region, tried to take benefit from ignorence of the villagers, and tried to tempt the
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people. Expressions of majority of the participants in the way of “miners did not say
that they will mine gold in the region when they came the village first” indicate
importance of the precise information and accessing this information. Villagers have
realized that they are being deceived by the gold miners through asking questions to
miners and informal conversations with visitors as activists live in the town, expert
people in mining and people from universities, and other institutions etc. This
situation shows that, in addition to the learning experiences that come from through
movement related activities after participating it, accessing knowledge at the
beginning days of the movement has played a significant role in changing villagers’
initial thoughts and being opposed to the gold mining operations in the region.
Moreover, the findings of this study support the results of the study of Leloglu
(2001), which indicates that people in the Bergama movement had not have negative
thoughts about mining operations initially as well.

Results of this study introduces that the main reason for people to
participate in the movement have been getting knowledge about damages of gold
mining to their vital needs as water, weather, farms and so themselves. Thinking
about the cost of gold mining have disquieted people in the way of their present days
and future, and educational interventions to this process has provided coming into
being of united and organized response to the miners. Statements of villagers indicate
that a fear of being obliged to get out from their village have also played an
important role on opposing to miners and participating in the movement. This fear is
understandable since a great majority of participants over 50-year-old have lived in
their residences since they were born. Besides statements of the participants, the
researcher also informally observed this anxiety frequently during both interviews

and through informal conversations with participants. In the same way, findings of
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Leloglu (2001) also show that learning about harms of gold mining operations played
an important role to decide participating in the movement. What is more, Balta
(1999) states in her study again related to the Bergama movement that the main
factors mobilized people in participating to the movement had been the fear of dying
or getting out from their residence, and even coming to a halt to their farming which
is the basic mean of living for them. When it is compared to the Bergama movement
on the base of these studies, it is observed that people in Kaz Mountains region have
learned about harms of gold mining faster than people in the Bergama movement and
have changed their initial thoughts, as a consequence, they have decided to
participate in the movement. In this context, it can be easily claimed that the
Bergama movement experience has presented important sample for the people in the
Kaz Mountains region and people have got a chance of accessing information about
costs of mining earlier.

Answers of participants for the question “what types of actions have you
done in the struggle?” indicate that, villagers of the study have got very limited
responsibilities in the movement. When it is compared with activists in the
movement, situation of villagers in the movement can be called as passive
participation. Activists have taken many responsibilities from the beginning of the
study as contacting people in the region for the support, organizing demonstrations,
and information meetings etc. On the other hand, villagers have only participated in
organized activities, meetings, demonstrations etc. Only one of the villagers in the
sample stated that she had some small responsibilities in the organization of the panel
in the town. Besides differences among villagers and activists, findings of the study
show that there is also a significant difference among men and women in the way of

participating in the movement and related activities where women villagers did not
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participate in activities out of the village. Only one of the villagers, above mentioned
women, participated in panels, meetings, and demonstrations out of the village.
Active participation of this woman is mainly related to her close relationship with
one of the activists of the movement. On the other hand, none of the other four
female villagers did go out of their village for any activities related to the movement.
In this context, one of the activists stated that they had some problems also providing
participation of women in the information meetings in the villages. As an example, a
female activist expressed that, they tried to announce meetings to all women in one
of the villages at first, but few women had participated in these meetings. She stated
that basic reasons behind this situation are disinterest and unwillingness of the male
villagers to announce the meeting to the women and being ashamed of women about
participating in meetings with men in the same place. This activist implied that after
they differentiated this situation they have begun to organize separate meetings for
women in the village and their participation has increased. The researcher also
observed ashamed positions of the women in some interviews. One of the female
villagers used the sentence of “I am ignorant. I do not know” frequently and this
situation was an interesting observation for the researcher. In this framework, it can
be said that after some interventions especially by women activists, female villagers
joined in the activities occurred in the village. On the other hand, the vast majority of
women villagers have not participated in activities from the village. In her study,
Balta (1999) stated that women participated in the Bergama movement in high
percentage sometimes even they took part in more radical action when it is compared
to men. On the other hand, she highlighted that women participants stocked out
especially in non-institutional areas but did not take part in institutional grounds as

administration committees.
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Findings of this study show that the majority of the subjects in the sample
did not have any fear due to participating in the movement. Thinking about damages
of gold mining to their environment and vital needs resulted in the thought of “we do
not have anything to lose” in the minds of the people and make them more
courageous to struggle. Besides, some of the participants stated that they had some
anxiety before but they overcame it through the struggle. It seems that negative
consequences and severe damages of gold mining to their lives and environment has
been one of the main reasons behind abolishing fear. Furthermore, supports of people
to the movement especially from outside of the village have played an important role
on people to overcome their anxieties. Similarly, Leloglu (2001) stated that fear of
being arrested, being on trial, and being punished had been overcome due to the
effects of economic and health related anxieties in the Bergama movement. On the
other hand, some participants stated that their anxieties are not related to the
participating in the Kaz Mountains movement but related to the process that they
have lived in. Some example expressions as following: VP8, [This mine makes us
doubtful. It will remove us from our homeland. We have a stress. We are going to the
garden and coming, we are all thinking about miners. Whether will they come, will
they operate mine? Someone tells they will do, someone tells not, so and s0]*%°.
VP10, [I have desponded. Until it suspended, we could not sleep. In the evening we
watch the film here and go your home. Can you sleep?]*** The researcher also
observed informally this situation during the each interview. Crying of one of the
women villager during the interview when she was talking about the costs of mining

is a concrete example of this anxiety.

120 «“By maden bizi siiphelendiriyor. Yerimiz yurdumuzdan edecek. Bi stres var, bahgeye
gidiyoz, geliyoz, madenci, kafamizi bozdu bu is. Ulen acaba geliverecekler mi, ulen acaba
¢ikaracaklar m1? Biri diyo ¢ikaracaklarimis, biri diye sOyle”

121 «“Bji moralim bozuldu. Askiya alincaya kadar, valla uyku uyumuyorduk. Aksam burda
filme bakta git yat evde, uyuyabiliyor musun?”’
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In terms of participants’ thought about the success of the movement, it is
observed that there is a hope and some doubts are among people. Interestingly,
responses of participants reflect some lack of confidence to the government and the
legal system in one way, and desperation of them to these in the other way. Since
participants state that they are right in their struggle on the base of borders of the law,
they also have an anxiety about decision of the government and the law. The words
of one of the villagers as “Yes I believe our struggle will be successful. But what
does the government do? If they say ‘we will definitely operate mines’, we can not

59122

oppose this by guns”~““ reflect this paradoxical situation.

Learning in the Movement

One of the main aims of this study is to explore learning experiences of participants
in and due to the movement. Results reflect that people both learned through
nonformal and informal ways in the movement, and people have learned many things
in different matters due to the participating in the movement. One of the activists’
comment, “If I would get tutorial through paying money, | do not know if I could

123 hrovide the important clue about the

learn as much as I learned in this struggle
value of learning in the movement. Major learning experiences of the people would
be grouped under the following headings of learning related to, the environmental
issues, the forensic issues especially directly associated with mining operations in the

region, effects of mining operations to the level of income of people, and other social

movements.

122 «Ben inantyorum, basaracagiz. Fakat hiikiimet ne yapar? Eger derselerki, biz kesinlikle

acacagiz madeni, biz o zaman buna silahla karsi1 koyamayiz.”

123 «“para 6deyerek ders alsaydim, bilmiyorum bu miicadelede 6grendigim kadar sey
6grenebilirmiydim”
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Each subjects stated something related to cyanide and its’ effects on their
environment and themselves. Since some learning experiences about environmental
issues provided the changes on participants’ initial thoughts, these experiences have
triggered their participation in the movement where after this process learning
experiences of the participants have increased. It can be said that learning related to
environmental issues have been the major learning experience in the movement in
the way of both individually and being widespread among participants. Furthermore,
expressions of participants betray that especially nonformal education activities have
been effective in this process. The following statement of one of the villager
participants is a symbolic about the importance of information meetings in the
village: “They told the cyanide is a poisonous waste and it is harmful for the health
of people and nature, to any people, also people who did not attended any school.”*?
Besides, nonformal ways of learning, concrete observations of the participants also
have been effective in the way of environment based learning experiences.
Participants have observed cutting down the trees to provide ways for the operations
by the miners, poisonous wastes of operations, and drilling bores etc. All these
observations, informal conservations of people among themselves, and educational
interventions through information meetings, have triggered the environmental
learning experiences of participants. These findings support the results of Leloglu
(2001), where she stated that all participants in the Bergama movement know about
cyanide, gold mining operations, health problems and environmental pollution
related to mining process.

Participants of the study also have learned about the mining related laws in

the struggle. It seems that these types of learning especially widespread among

124 »Siyaniiriin zehirli bir atik oldugunu, insan saghigina veya dogaya zararini milletin
kafasina, hi¢ okula gitmemis insana dahi anlattilar yani”
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activists where finite number of villagers stated about these laws. The mining law
and the law of olive are two main laws which operations in the region have direct
relationships with these. One of the activists stated that they have focused on
especially mining law in information meetings and panels, where she thinks that the
struggle must focused and must be directed to this law. This activist expressed that
she learned the depredation of international companies and relationship of this
depredation to the mining law, after she participated in the movement. Besides,
findings indicate that since some male villagers stated some passages in their
interviews related to laws, none of the female villagers mentioned about this type of
learning. Male villagers’ laws related learning were about the mining law especially
where it seems that mainly knowledge about privileges of international companies
that the law provides has been attained by these villagers. The words of “The
government threatens big income for the sake of taking only two percent from the
foreign country. Of course they will give that two percent, if they say ‘we pan the

»125 roflect the one of

gold’. It is so nonsense. We learned such issues in the struggle
the villagers referring to the mining law and his reaction.
Participants’ expressions indicate that they also learned about how the
mining operations will affect their income. Providing extra income to the villagers
has been the main claim of the miners to convince villagers at the beginning of their
operations. According to expressions of participants, miners told villagers that

“Some of you will work in the mine and we will also provide you some incentives t0

make you truck owners which will be used for the transportation works for the

125 «Azindan bircok geliri tehdit ediyor devlet, dis iilkeden alacag: yiizde ikili paraya. O da
cikt1 derse verecek sana, bu kadar da olmaz. Bunlar1 da hep buralarda 6grendik”
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mine.”*?® Since villagers learned especially harms of mining to their environment
and also on themselves at the beginning and have begun to oppose mining
operations, they have also learned how this process will affect their income.
According to the informal observations of the researcher, in addition to the
information meetings and other knowledge sources, especially one of the main
slogans of the movement “Surface of Kaz Mountains is more valuable than the inside
of it”**" has drawn attention of the public to this dimension as well. Thinking and
learning about the harms of mining to olive trees, therefore, to their main income
have been one of the main motivations of participants in the movement.

Findings of the study indicate that people who participated in the movement
also learned relationship to the similar environmental problems in other regions and
movements oppose to these problems. Since this type of learning differentiates
among participants of the study, it is obvious that each subject has learned from
mining operations in other places and social movements in these places. Gold mining
operations in Bergama, the opposing social movement in this region, and the
problems that occur in this movement are most known among nearly all participants.
However, it is obviously reflected in responses of the participants that since activists
are aware of environmental problems and movements in Turkey, villager learned
about problems and movements in close places, especially around Canakkale and
Balikesir cities. This situation is comprehensible since activists are directly related to
Kaz Mountains Preservation Inititative and this group has a relationship with many
groups around the country. However, while male villagers frequently talk about the
problems and movements in their close regions, female villagers rarely mentioned

about this topic.

126 «“Bazilarimiz madende ¢alisacak. Madenin tasima islerini yapmak i¢in size tegvikte verecegiz,
madende kullanilacak kamyonlar1 almak i¢in.”
127 «“Kaz Daglari’nin iistii alti’dan degerlidir”
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Learning experiences from other places have affected people in different ways.
Activists in the movement mentioned about mining operations and opposite
movements in other regions in information meetings. Especially visual materials that
cover pictures and videos about the harms and effects of mining operations in other
regions have affected the learning motivation of the villagers in the meetings.
Villagers’ learning experiences related to other places are generally focused on the
costs of mining to environment, people, and animals. Images from other regions
embed in the memories of people, and these images have made people anxious about
their future. Moreover, this situation has affected their motivation in their struggle.
Besides the harms of mining operations, participants have also learned about
problems of social movements in other places. Many villagers referred to the
question of how people in Bergama were divided into different parts in the process of
opposing mining operations and how this situation damaged the movement.
Participants also learned about how the miners have tried to divide the movement in
Bergama and they have been successful in some ways. Some villagers mentioned
about how they learned from the mistakes of people and the movement in Bergama.
It is obviously clear that after participating in the movement both activists and
villagers have learned many things from other places while people had very limited
knowledge before.

When we look in to the sources of learning, it seems that information
meetings and programs on television channels have been the two main ways of
learning experiences for the participants. Findings of the study indicate that learning
ways or places of the participants undergo a change among both activists and
villagers and, among male and female villagers. Moreover, activists use nearly all the

instruments for the learning such as meetings, demonstrations, panels, newspapers,
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television channels, visiting of other regions, the internet. On the other hand, since
female villagers stated that they learned only through information meetings in the
village and televisions, male villagers also mentioned about newspapers, panels in
the town and the city, visiting other regions and demonstrations as a way of their
learning experiences. Findings of the study and the informal observations of the
researcher indicate that informal conversations among people are also important
learning sources for all participants. So it can be said that both nonformal and
informal learning ways of learning occur in the movement. This study has similar
results with the study of Leloglu (2001) related to sources of learning in the Bergama
movement. She stated that it is benefited from meetings and panels, field visiting,
video films, television, newspaper, book in the education process of the Bergama
movement. Leloglu (2001) had also focused on learning experiences spanned from

people to people.

Changes Based Effects of the Movement

Another main point of the study is changes on people that arising from the
participating in the movement. These changes are categorized in two ways, one of
them is the personal changes and the other one changes in interpersonal relations.
Both the findings of the study and personal observations of the researcher point out
that participants’ self confidence has changed positively due to the participation in
the movement. In this context, through participating in meetings, demonstrations,
and some other actions, participants have felt that they are doing something for their
environment and their future and this situation has been one of the factors in
developing their self confidence. Besides, realizing that many people support them in

their environment and all around the country has affected the self confidence of the
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participants significantly. Both crowded people in demonstrations and continuous
visiting from outside of the village are some of the main images in the participants’
memory about this issue. This situation was echoed in the expressions of one of the
participants also as following: “We felt people from Gulf region are with us. Feeling
that there are people supporting us around have increased our self-confidence”?.
These findings support the results of Leloglu’s (2001) study in the way of
development of self-confidences of people.

Findings show that participating in the movement has given a rise to
increase in the sensitiveness of people to the environment and the nature as well.
Many participants stated that since they have become conscious through their
struggle, they have been more sensitive to their environment and they began to think
more about it. Similarly, Leloglu (2001) stated that environmental sensitiveness of
people developed due to their participation in the Bergama movement.

Thoughts of the participants to the other movements and struggles have also
changed due the movement. Findings indicate that concrete difficulties because of
the mining operations in the region have make people think about struggles of the
other people in various regions. One dimension of this change has been in the way of
increasing in the interest of people to other struggles. Many participants stated that
they watch or listen or read more carefully if it is related to the struggles of people in
other places. The majority of the subjects mentioned that they had not cared about
other peoples’ movement before since they were not aware of what is happening in
other regions and they were unconscious. They stated that since they have similar
difficulties in their region they can understand those people well now. None of the

villagers has participated any demonstration, panels, and meetings before and

128 «K srfez bolgesini yanimizda hissettik. insanlarin bizi destekledigini gérmek kendimize giivenimiz
artirdr.”
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participation in such activities through their movement has changed their thoughts of
in the way of perceiving other movements. It is obvious that being in the movement
has provided to form empathy relationships with others.

Another dimension of personal changes has been in the way of forming new
relationships with new people. Through participating in the movement, people have
got the chance of meeting with new people where they also have been together with
different thoughts of people that they have never got together before.

People that participated in the movement also have undergone changes on
the base of interpersonal relations. The movement has made the participants come
together and establish close relationships. On the other hand, people participated in
the movement have excluded people from their environment who support mining
operations. These two types of happenings reflect the main changes related to
interpersonal relationships. Furthermore, some participants stated about the increased
doubt in the town and in the village that is related to thoughts about who are
supporting mining operations. Especially, two of the activists expressed some
passages related to this issue. One of the activists mentioned that since they came
from outside of the town, some people in the town and villages have got suspects
about herself and her husband. Besides, one of the other activists stated about
increased skepticism among people that he described this nearly as a paranoid
dimension.

Another change on the basis of interpersonal relations is related to coming
together of people from different parts of the society. Some participants give an
example of coming together of politicians that they had never met before, but they
met for this struggle. Leloglu (2001) stated that disbeliefs and prejudices among

people with different ethnic and belief origin are decreased after they participated in
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the Bergama movement. Despite the participants of Kaz Mountains movement did
not state anything in this context, it can be said that people who are against to mining
operations have been closer to each other and different parts of the society have
come together due to the movement.

Specifically one dimension of the changes in interpersonal relations is on
the base of gender relations. In spite of all participants, men and women in the
sample stated that participation of both women and men in the movement is
important for the success of the movement according to themselves, some other
statements refer women have made a limited contribution to the movement. On the
other hand one male activist and one male villager stated that women are different
from men and women’s limited participation to the activities related to the movement
is normal.

In spite of these negative situations, there are also some positive steps which
are taken in the way of providing social visibility of women both in the town and
villages, where two women activist participants (AP) stated about this issue in their
expressions. AP2 mentioned about how being women that come from outside of the
town in the movement triggered participation of indigenous women to the
movement, and also movement have made women villagers more visible in front of
the society. According to the this activist, since villager women talked with people
from outside of the village, talked to the cameras and journalists, participated in the
meetings, these situations provided the development of self-confidence of these
women. She indicated that increasing in social visibility of women also affected men
and has made them more respectful to their wives. Besides, the other woman activist
stated that she observed positive effects especially on women in the town due to the

participating in the movement. According to her, participation of women to Kaz
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Mountains Preservation Inititative meetings enabled their mobility easier in the town.
On the base of these results it is hard to say that there is a clear change on gender
relations due to the participating in the movement. It can be said that despite there
have been some developments in the way of making women stronger on the base of
gender roles, these are so limited. Moreover, results of the study indicate that any
problems that can affect participation as financial, work related etc. in the movement,
affect women at first. Leloglu (2001) stated in her study that participation in the
Bergama movement had played a role in providing gender equality and in making
women more powerful. On the other hand in her study, Balta (1999) expressed that,
the Bergama movement had invoked some changes on the level of gender relations
but it had not brought advanced changes about this issue. So the results of this study

mainly support the results of the study of Balta (1999).

Conclusion

In conclusion, participating in the Kaz Mountains Environmental Social
Movement has provided people facilities of accessing knowledge related to
environmental, health, law, and income based issues and mining operations and
opposite movements in other places. These learning experiences point out that this
social movement has been an important learning source for the participants and it has
provided the possibility of acquiring knowledge to people that is directly related to
their current and future lives. What is more, participating in the movement has
brought some changes on people both in personally and interpersonally.

Freire (1973) told that “Liberation is a praxis: the action and reflection of
men and women upon their world in order to transform it” (p. 66). People in Kaz

Mountains Environmental Social Movement have learned and changes occurred on
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themselves through their praxis. This praxis has opened the doors of vital knowledge
to the people in the region that provides how the gold mining operations will affect
them. The knowledge that is produced through the Kaz Mountains Social Movement
has been related always with the action. Participants have learned at the beginning
and changed their initial thoughts on the base of these learning experiences and have
acted against to mining operations. Then people have learned in the action more and
tried to change the reality that threat their lives and environment more consciously.
Freire (1973) defines two types of education, where the first one is banking model of
education and the second one the problem posing education. According to him,
through problem-posing education, people “develop their power to perceive critically
the way they exist in the world with which and in which they find themselves; they
come to see the world not as a static reality, but as a reality in process, in
transformation” (p.71). People in the Kaz Mountains Environmental Social
Movement have both criticized the world, political economic system that they live in
and themselves as well. Participants have questioned themselves in terms of their
thoughts about their sensitiveness to their environment and other justice movements
and undergo changes positively. Freire (1973) emphasizes “the point of departure of
the movement lies in the people themselves. But since people do not exist apart from
the world, apart from reality, the movement must begin with the human-world
relationship. Accordingly, the point of departure must always be with men and
women in the "here and now," which constitutes the situation within which they are
submerged, from which they emerge, and in which they intervene” (p.73). The
findings of the study indicate that participants of the movement have begun to
intervene their environment and their thoughts have been changed through being

conscious due to the movement.
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In recent years, field of adult education and learning focused on vocational
and market oriented learning experiences due to neoliberal political economies in the
globalization era. In the hegemony of neoliberal policies, “there is a danger that the
term will come to be defined as work-life learning rather than lifelong learning”
(Jarvis, 1999, p.251), where the lifelong learning is a term that is mostly related to
adult learning. In this context, social movements that provide the ways of learning
related to people’s vital needs and their futures and provide chance of occurrence of
changing in terms of being more responsible and sensitive to the world and other
people. This situation makes social movements more important when the hegemony

of neoliberalism on adult learning is thought as well.

Limitations of the Study

At the beginning it should be stated that, since the study is a qualitative study and
explore the case of Kaz Mountains Environmental Social Movement, findings of this
study can not be generalized for other social movements. The movement population
is represented with sixteen people in specific region and concurrently with a limited
number of participants interviewed; specific economic, social and cultural features of
the region reduces the generalizability of the results. On the other hand, since
answers of both activists and villagers about main issues resemble each other and
repeat after some interviews, the sample represents the population of Kaz Mountains
Environmental Social Movement.

The main data of the study is collected through face to face deep interviews
by the semi-structured interview form that is formed by the researcher. Some
participants could answer the questions in the form in socially acceptable and

desirable way that could give rise to some bias. Moreover, conclusions and some
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discussions are drawn from both findings of the study and the personal observations
of the researcher where observations of the researcher could have some biases on the
base of understandings, thoughts and background of him.

Interviews conducted to the participants during two days in the Kaz
Mountains region and the researcher visited the region once more before the
conducting the interview forms. Due to the work, education and finance based
reasons, the researcher could not visit the region more and because of this situation,
the researcher could not observe the educational activities related to the movement.

This study presents a broad frame for participating and learning in the
movement, and changes occurred on people due to participating in the movement.
Both academic and personal background restrictions of the researcher have affected
not exploring effects of people’s psychological, social and economic factors on their

learning experiences and occurrence of changes on themselves.

Recommendations for Further Research

As this and other studies indicate that social movements are important places for
adults’ learning and occurrence for changes. Findings of this study only represent the
Kaz Mountains Environmental Social Movement and each social movement, based
on environmental issues or other issues, has special characteristics related to socio-
economic, social, and cultural characteristics of the region that the movement occurs
and the people participated in it. There are very few studies related to effects of
social movements on adults in the way of learning and change especially in Turkey
thus similar studies should be implemented in different movements.

Findings of this study represent some general results related to the

difference of active participation to the movement among both activists and villagers,
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and men and women villagers. Participation in the movement affects the learning
experiences and occurrence of changes for the people. Despite the fact that difference
in participation the movement understandable among activists and villagers in a
sense, further studies should highlight in detail that the handicaps of women that
prevent participation of them especially in educational-information meetings.
Besides, this study explores learning experiences of participants of the
movement and changes occurred on them further studies should investigate why the
other people live in the region do not participated in the movement and do they learn

anything due the movement occurs.
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Kaz Daglar1 Cevre Hareketi Ogrenme Deneyimleri Alan Arastirmasi Goriisme

Formu

Bu gériisme formu Bogazici Universitesi Egitim Fakiiltesi Yetiskin Egitimi yiiksek

lisans programinda yiiriitiilmekte olan bir tez ¢alismasina veri elde etmek amaciyla

olusturulmustur. Cevaplariniz isim kullanmayarak bu ¢alismanin verileri olarak

kullanilacak ve arastirmacida gizli tutulacaktir. Katkilarmiz icin tesekkiir ederim.

Gorlisme no:

Goriisme tarihi, saati ve yeri:

Onur Seckin

Bogazi¢i Universitesi

Cinsiyet: Kadmn () Erkek ()
Yasimiz:

Egitim Durumunuz:

Isiniz:

Medeni durumunuz:

Cocuk Sayisi:

(Evliyseniz) Esinizin isi:

Kag yildir burada yasiyorsunuz:

1. Kaz Daglarinda cesitli sirketlerin yiiriittiigii altin arama ¢aligmalarina kars1

verilen bir miicadele i¢indesiniz. Burada altin aranacagini ilk duydugunuz da

ne diistindiintiz?
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2. Bu miicadeleye katilmaya nasil karar verdiniz?

3. Bu miicadele iginde ne gibi ¢aligmalar yaptiniz?

4. Bu miicadeleye katilmis olmaniz hayatinizda, ne gibi degisikliklere yol agt1?

5. Bu miicadele igerisinde neler 6grendiginizi diisiiniiyorsunuz?
Altina iliskin

Cevre sorunlarina iliskin

6. Bu 6grendiginiz seyleri nasil 6grendiniz? Hangi yollarla?
Toplantilar/paneller/filmler/gazete/dergi/televizyon

5. Cevre konusunda bagka yerlerde verilen miicadeleler hakkinda bilginiz var
mi1? Bu miicadelelerden 6grendiginiz seyler oldu mu? Ne gibi?

8. Bu miicadeleye katilimimiz diislincelerinizde, davraniglarinizda ne gibi

degisikliklere neden oldu? Bu miicadeleye katildiginizdan bu yana hayatinizda

baska degisiklikler de oldu mu?

9. Bu miicadele icersinde insanlar arasindaki iligskilerde 6ncesine gore
degisiklikler oldu mu? Ne gibi?

10. Bu miicadele icersinde kadinlarla erkeklerin altin arama ¢alismalarinin

durdurulmasi i¢in beraber ¢alismasi hakkinda ne diisliniiyorsunuz? Sizce bu

birliktelik kadinlarla erkekerle arasindaki iliskilerde degisiklik yarattt m1?

11. Bu miicadeleye baslarken bir korku ya da ¢ekince yasadiniz m1? Neden

yasadiniz? Bunu daha sonra atlatabildiniz mi? Nasil atlattiniz?

12. Verdiginiz miicadelenin basartya ulagsmasi konusunda ne diisiiniiyorsunuz?

13. Boyle bir miicadeleye katilmaniz, baska konularda verilen miicadelelere

iliskin diistincelerinizde degisikliklere neden oldu mu? Ne gibi degisiklikler?
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The Interview Form for the Learning Experiences in the Kaz Mountains
Environmental Social Movement Field Study

This Interview Form is prepared to collect data for the thesis study that continues in
the Adult Education Master of Arts programme in the Faculty of Education in
Bogazigi University. Your answers will be used as data of this study without your
names and researcher will keep your answers. Thanks for your contributions.
Onur Seckin
Bogazici University
Interview number:

Interview date, time and, place:

Sex: Female () Male ( )
Age:

Education level:

Occupation:

Marital status:

Number of children:

(If you are married) Job of your partner:
How many years do you live here:

1. You are in the movement which opposes gold mining operations that some
companies attempt to operate in Kaz Mountains? What did you think when
you first heard about they will mine gold here?

2. How did you decide to participate in this struggle?

3. What types of actions did you run in this struggle?

4. What types of changes occurred on yourselves due to participating in this
movement?

5. What do you think about your learning experiences in this struggle?
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Related to gold

Related to environmental problems

10.

11.

12.
13.

How did you learn such things? Through which ways?
Meetings/Panels/Films/Newspaper/Journal/TV etc.

Do you know anything about other environmental movements? Did you learn
anything from these movements? What types learning?

What types of changing occurred in your thoughts and behaviors due to
participating in this struggle? Have any other changes occurred since you
have participated in this struggle?

Have any change occurred on interpersonal relations in this struggle? What
types?

What do you think about that women and men struggle together in this
struggle against gold mining operations? Do you think that this togetherness
have made any changes on gender relations?

Did you have any fears or any anxiety at the beginning of your pariticipation
in this movement? Why did you live? Have you overcome them? How did
you overcome?

What do you think about the success of the movement that also you are in?
Have any changes occurred on your thoughts about other social movements

due to your participation in this struggle? What types of changes?
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