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A B S T RAe T 

~in 
54 Turkish high school students who have returned from 

West European countries after living as families of 

migrant workers completed a questionnaire in the month of 
\ 

May, 1983. The questionnaire consisted of questions eliciting 

background information plus the four scales assessing the 

following psychological characteristics of these children. 

1. Interaction with the culture of the host country - A 

culture contact scale (a modified form of the scale 

developed and used by LeCompte and LeCompte and White) 

was used for assessment. 

2. Traditionalism level of both the children and their 

fathers (families) LeCompte ~nd LeCompte Tradition-

alism scale was used to assess traditionalism. 

3. Attitude toward the families - A new Family Evaluation 

scale wa~ developed. 

4. Cultural identity ~n terms of both host anq home 

cultures - Short-Form Adjective Q-Sort was used to 

assess the cultural identities. 
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Except for the Family Evaluation scale, all the other 

scales had been previously developed and used in other 

research. They were indicated to be valid and reliable 

measures. 

The degree of contact the children had with the host 

culture was found to be best predicted by the Family and the 

School variables. The children from highly conservative 

famfi~es reported similar traditional attitudes on the seven 

different issues of the traditionalism scale. These children 

had lower culture contact scores indicating little exposure 

to the host culture. The children who were exposed to 

segregat~d public education and intense religious education 

were found to have had less contact with the host culture. 

The length of.staY1n the host countries failed to 

predict the degree of contact the children had with their 

culture, contrary to the expectations and the previous 

findings. 

In the case of the cultural identity variable, all of 

the independent variables turned out to be nonsignificant 1n 

predicting the Turkish identity of the children (expressed by 

the 'Self and Turk' scores) possibly, due to the lack of 

variance in the scale. 

Best predictors of cultural identity (expressed by thE 

'Self and Other' scores) were found to be the traditionalism 

of self variable followed by the length of stay and the 
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traditionalism of family variables. The degree of exposure to 

the host culture (culture contact variable) was found to have 

no predictive value on cultural identity. 

Based on the above findings, it 1S concluded that 

cultural absorp~ion (d£fined and operationalized in terms of 

perception of similarity between the self and the host 

country nationals) 1S not necessarily preceded by cultural 

int~~Tation (expressed as a function of the culture contact). 
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o Z E T 

Bat~ Avrupa -li1ke1erinde i§~i ai1esi olarak ya§ad~ktan 

ge~mi§ y~llarda yurda donen 54 ortaogrenim genci i1e 

yap~lan bu ara§t~rmanln ana amac~ "ikinci ku§ak", "kay~p ku­

§ak" vs. diye ad1andlr~lan bu gen~lerin kli1tlire1 ben1ik so­

run1ar~na a~lk1~k getirmek ve daha once yap~lm~§ olan LeCompte 

and LeCompte (1983) ~a1~§maslnda ortaya ~~kan "kli1tlire a~~l­

rna" zaman1a kli1tlire1 entegrasyona 'yo1 a~ar bu1gusunun "kli1-

tlire a~~lma" kli1tlire1 asimi1asyona da yo1 a~ar §ek1inde ifade 

edi1ip edi1emiyecegini ayn~ regresyon metodu ve benzer ol~ek-

1er1e ol~mekti. 

Ara§tlrma degi§ik sosyo-ekonomik ~evre1erdeki dort, 

Dev1et Lisesinden se~i1en gen~lere anket uygu1anmasl sureti 

ile ger~ek1e§tiri1di~A1tl klslmdan olu§an ankette (bkz. 

Appendiks A), ilk iki bo1lim ozge~mi§e i1i§kin bi1gi1eri su­

narken, diger dart ol~ek SlraSl i1e, gen~lerin Avrupa'daki 

kli1tlir i1e temas derece1erini, kendi1erinin ve ai1e1erinin 

ge1enekse11ik dlizey1erini, ai1e1erine kar§l tutum1arlnl ve 

kli1tlire1 ben1ik1erini ol~meyi ama~lamakta idi (Kli1tlire1 ben-

1ik, gencin a1g~lad~g~ kendi ki§i1ik oze11ik1eri i1e, a1gl1a­

d~gl tipik bir Tlirk ve tipik bir Avrupa1~'n~n ki§i1ik oze1-
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likleri aras1ndaki fark puanlar1 ile ~fade edilmekte idi). 

Ara&t1rman1n hipotezleri &u &ekilde ozetlenebilir: 

1. D1& lilkede ge~irilen slire artt1k~a, gencin kendini d1& 

lilke insanina daha ~ok benzer alg1lamas1 beklenmektedir. 

2. D1& lilke ~ocuklar1 ile kar1&1k bir egitime tabi tutu-

lari.~en~, kendini D lilke insan1na daha benzer alg1layacakt1r 
';. J.. i1 

(D1& lilke benligine sahip olacak). 

/ 

3. Alt1 oniki ya& donemini ve ilkokul egitimini Tlirkiye'-

de ge~iren gen~lerin Tlirk benlikleri daha kuvvetli olacakt1r 

(alg1lad1klar1 kendi ozellikleri ile tipik Tlirk Bzellikleri 

4. Geleneksellik dlizeyleri yliksek olan ~ocuklar1n Tlirk 

benlikieri kuvvetii ~Iasak, yani kendilerini Tlirk'e daha 

benzer alg1IayacakIard1r). 

5. Yurtd1&1nda aI1nan dini egitim gencin kendini, tipik 

bir Tlirk'e daha ~ok benzer aIg1Iamas1na neden olacakt1r. 

6. D1& lilke kliltlirli ile yliksek dlizeyde temas, genc1n ken-

dini 0 lilke insan1na daha benzer aIg1Iamas1na neden olacak-

t 1r. 

7. Egitim dlizeyi yliksek dIan babaIar1n ~ocukIar1n1n d1& 

lilke kliltlirline daha a~1k oimaIar1 beklenmektedir. 
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8. D1S lilkede a11nan, aY1r1mc1~bir egitim (s1rf Tlirk 

~ocuklar1 i~in) ve yliksek dlizeyde din egitimi, yabanc1 lilke 

kliltlirline ~~1lma aras1nda ters bir iliski b~klenmektedir. 

9. D1S lilkede ge~en slire ile d1S kliltlire a~11ma ara-

s1nda dogrusal bir iliski beklenmektedir. 

10. Geleneksel ailelerin ~ocuklar1n1n d1S kliltlire daha 

az ~!g1lm1S olmalar1' beklenmektedir. 
d.il 

11. Ailelerini olumlu degerlendiren gen~lerin d1S klil-

tlire daha az a~1lm1S olmalar1 beklenmektedir. 

12. Alt1 oniki yaS donemini d1S lilkede ge~iren gen~lerin 

d1S kliltlire daha fazla a~1lm1S olmalar1 beklenmektedir. 

Verilerin degerlendirilmesi sonucu elde edilen bulgu-

lar ise su sonu~lar1 gostermistir: 

Aile ve gen~lerin geleneksellik dlizeyleri yliksek dere-

cede birbirleri ile dogru orant1l1d1r. Geleneksellik degiske-

ni d1S kliltlire a~1lma ile ters yonde bir korelasyon goster-

mistir. Fazla geleneksel olan gen~lerin geldikleri lilkenin 

kliltlirli ile daha az temas ettikleri bulunmustur. Egitim tlirli 

ve dini egitim derecesi, k1saca egitim faktorli olarak a11nd1-

g1nda, gen~lerin d1S kliltlir ile temaS1n1 belirlemede, gele-

neksellikten sonra ikinci onemli degisken olma ozelligini 

gostermistir. Beklentilerin tersine,d1§ lilkede yasanan Y11-

larinartmas1 ile kliltlire a~1lma oran1 aras1nda dogrusal ve 

onemli bir iliski bulunamam1st1r. 
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iki ayrl. kl.yas1ama sonueu e1de~edi1en "Kendim ve Tlirk" 

ve "Kendim ve Dl.S li1ke insanl." kli1tlire1 ben1ik gosterge1eri 

ise, "Kendim ve Tlirk" olceginde diger bagl.msl.z degisken1er1e 

hicbir an1am1l. kore1asyon ve i1iski gostermemistir. Sonuc1a-

rl.n an1amsiz ve ge1isigUze1 oldugu varsaYl.1arak, ya1nl.zea 

"Kendim ve Dl.S li1ke insanl." puan1arl. ve i1iski1eri kli1tlire1 

ben1ik degiskeninin deger1endiri1mesinde ku11anl.1ml.stl.r. Kli1-

tlir~) ben1igin en iyi be1ir1eyiei1eri ise dl.S li1kede gecen 
' ... i1 

zaman ve aile ve genein ge1enekse11ik dlizeyi olarak ortaya 

Cl.kml.stl.r. Dl.S li1kenin kli1tlirline aci1ma oranl. i1e 0 li1kenin 

kli1tlire1 ben1igini edinme olgusu arasl.nda ise bek1enti1erin 

tersine hicbir an1am1l. i1iski olmadl.gl. bu1unmustur. Bundan da 

LeCompte and LeCompte (1983) ~a1l.smasl.na atl.f yapl.1arak, ya-

banel. bir kli1tlire a';;:<i::l-mGWl::fl.-k~tlire1 entegrasyona yo1 acabi-

1eeegi aneak kli1tlircl~ "-3;!3imi<L.&,syon icin yeter1i bir kosu1 01-

madl.gl. sonueuna varl.1abi1inir. 
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ZUSAMr~ENFASSUNG 

~in Die vorliegende Untersuchung befaSt sich mit den 

Identifikationsproblemen der als "zweite Generation" oder auch 

"verlorene Generation" genannten Jugendlichen. Auf vier 

verschiedenen Gymnasien wurden insgesamt 54 Jugendliche 

aus unterschiedlichen Milieus befragt, die nach elnem 

langeren Aufenthalt in westeuropaischen Landern in ihre 

Heimat zuriickge:kehrt.Bind. 

Eine Untersuchung von LeCompte/LeCompte aus dem Jahre 

1983 kam zu der Aussage: "Eine Offnung zur Kultur des Gastlan­

des verursacht mit der Zeit eine kulturelle Integration". 

In der vorliegenden Untersuchung sollte geprlift werden 

ob auch die Aussage stimmt "eine Offnung zur Kultur des 

Gastlandes verursacht mit der Zeit eine kulturelle Assimi­

lation". Dazu wurde die gleiche Regressionsmethode und 

ahnliche Skalen verwendet, wie bei der von LeCompte/ 

LeCompte durchgeflihrten Untersuchung. 

Die Umfrage besteht aus sechs Teilen, In den ersten 

zwel Teilen werden die personlichen Daten und der Werdegang 

der Jugendlichen ermittelt; durch die Vler librigen Teile 
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wurden der Reihe nach, 

- der Grad de~ Kontaktes der Jugendlichen mit der euro­

paischen Kultur, 

- die BewuBtseinsstufe ihrer eLgenen Tradition und der 

ihrer Eltern, 

ihr Verhalten gegenuber ihren Eltern, SOWLe 

ihre kulturelle Identifikation gemessen (ihre kultur­

elle Identifikation wurde durch die Differenz zwischen 

den von ihnen selbst wahrge~ommenen eigenen 

Personlichkeitseigenschaften, den von ihnen wahr­

genommenen Eigenschaften eines typischen Turken, 

sowie eines typischen Europaers dargestellt). Die 

Hypothesen der Forschung konnen wie folgt 

zusammengefaBt werden: 

1- Je mehr Zeit Lm Ausland verbracht wird, dest.o hoher 

wird die Erwartung, daB der Jugendliche sich mit dem 

Menschen desjenigen Landes identifiziert, Ln dem er nun lebt. 

2- Der Jugendliche, der im Ausland zusammen mit dessen 

Kindern erzogen wird, wird sich eher mit dem Menschen 

desjenigen Landes identifizieren. 

3- Die Jugendlichen die zwischen dem sechsten und 

zwolften Lebensjahr in der Tlirkei gelebt haben, d. h. die 

turkische Grundschulerziehung erlebt haben, werden eLne 

starkere tlirkische Identifikation besitzen (d. h. der Un­

terschied zwischen ihren eigenen Eigenschaften und den typisch 

turkischen Eigenschaften ist gering). 
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4- Die Kinder, die e1n hohes traditionell tlirkisches 

IdentifikationsbewuStsein haben, werden sich auch im Ausland 

mit der BevHlkerung ihres Heimatlandes identifizieren. 

5- Eine im Ausland genossene Erziehung 1n se1ner 

Religion wird bewirken, daS der Jugendliche sich eher mit 

einem typischen Tlirken identifiziert. 

~i n 6- Ein starkerer Kontakt mit der Auslandskultur wird 

bewirken, daS sich der Jugendliche eher mit dem Menschen 

desjenigen Landes identifiziert, indem er nun lebt. 

7- Es wird erwartet, daS Kinder, deren Vater e1nen 

hHheren Bildungsgrad besitzen, der Auslandskultur gegenliber 

aufgeschlossener sind. 

8- EinEc'·vvn =der Bev61kerung d"es Gastlandes isolierten 

Ausbildung im Ausland und eine Erziehung h6heren Grades in der 

eigenen Religion wird eine Offnung gegenliber der Auslandskul­

tur eher behindern, wenn nicht sogar verhindern. 

9- Es wird erwartet, daS die Lange der 1m Ausland 

verbrachten Zeit und die Offnung gegenliber der Auslandskultur 

lin~ar abhangig sind. 

10- Es wird erwartet,daS Kinder aus traditionsbewuSfen 

Familien sich weniger der Auslandskultur zuwenden. 

11- Es wird erwartet, daS die Jungendlichen, die ihre 

Familien positiv bewerten, sich der Auslandskultur weniger 

zuwenden. 
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12- Es wird erwartet, da8 Kinder, die zwischen dem 

sechsten und zwolften Lebensjahr im Ausland gelebt haben, sich 

eher der Au~landskultur zwenden. 

Die Auswertung der erhobenen Daten fuhrte zu folgenden 

Ergebnissen: 

Das Traditionsbewu8tsein der Jugendlichen und der 

FamiJien sind in ho-hem Ma8e linear voneinander abhangig. Die 
-,.Lil 

Variable "Traditionsbewu8tsein" korreliert negativ mit der 

Variablen " 0ffnung gegenuber der auslandischen Kultur". Die 

Untersuchung zeigt, da8sehr stark traditionsbewu8te 

Jugendliche mit der Kultur ihres Herkunftlandes nur wenig 

direkten kontakt hatten. Zieht man die "Art der 

Ausbildung" und- '-th~-n,H'-G-.r-ad der religiosen Erz:i.ehung" zu einem 

'AusbilJ-ungsfd.'iet'b'L"-'-Z"U'sammen, so wird dieser nach dem 

Traditionsbewu8tsein zur zweitwichtigsten Variante bei der 

Bestimmung des Kontakts der Jugendlichen mit der Auslandskul-

tur. 

Es wurden zwel getrennte Vergleichsskalen ermittelt 

"Ich und der Turke" sowie "Ich und der Auslandsmensch". 

Zwischen der Skala "Ich und der Turke" und den anderen freien 

Variablen gab es uberhaupt keinen sinnvollen Zusammenhang ,und 

keine Korrelation. 

Daher wurde nur die Skala "Ich und der Auslandsmensch" 

fur eine Aus~ertung der kulturellen Identifikation verwendet. 

Als beste Determinanten der kulturellen Identifikation haben 
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sic h die ~ m Au s 1 and v e r bra c h t e Z e i t d a_u e r sow ~ e d erG r add e s 

TraditionsbewuBtseins der Familie und des Jugendlichen 

gezeigt. Entgegen allen Erwartungen wurden .zwischen dem 

"Offnungsgrad gegenliber der Auslandskultur" und der kultur-

ellen Identifikation des in Frage kommenden Landes liberhaupt 

kein sinnvoller Zusammenhang gefunden. So kann hiermit die 

Aussage von "LeCompte and LeCompte" (1983) unterstlitzt werden, 

daB die Hinwendungen zu einer fremden Kultur, die kulturelle 
~ i il 

Integration zur Folge haben kann, aber fur die kulturelle 

Assimilation keine ausreichende Vor~~ssetzung bildet. 



CHAPTER 1 
BACKGROUND OF THE PROBLEM 

History of the Turkish Workers Migration Movement to Western 

Europe 

Prior to a detailed report of the present investigation, 

it would be useful to g~ve a short synopsis of the history 

of the Turkish migrant movement to Western Europe. The present 

research has focused on the phenomenon of migration to 

Western Europe and some of its consequences. Since 1973, 
\ 

however, Turkish workers have migrated to Middle Eastern 

countries and Australia, as well. Neither the history nor the 

consequences of the latter will be included since these 

population movements are quite different from those to 

Western Europe. For example, companies recruiting workers for 

the Middle Eastern countries do not provide facilities for 

famili~s and there is apparently no interest on the part of 

the w 0 r k e r s for perm ~n en t mi g rat ion. I mm i g rat ion to Au s t r ali a , 

on the other hand, is more of a permanent nature. Hence, the 

phenomenon of the so called "second generation" returnees is 

much less important ~nthese cases. 
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International labor migration has been taking place 

1n Europe S1nce the beginning of the 19th century. It is by no 

means a new phenomenon of our day; however, the characteristics 

of the migratory movements 1n the second half of the 20th 

century differ from those of the previous flows. Former 

intra-con"tinental movements\ are leaving their places to 

intercontinental ones and large amounts of workers move 

towa~~s European immigration countries from distant regions. 

Besides, 1n terms of time, the current flows tend to be more 

temporary in nature; therefore theoretically, the recent 

migratory movement starts and ends in the country of origin 

of the migrant worker. Especially in the 1980's the 'return 

horne" aspect of the migratory chain has become the most 

important ~nd critical issue of debate among the immigration 

and emigration countiie"s.Undouh-te-dly, this 1ssue 1S of 

utmost importance to Turkey because of its highly specific 

place among the emigration countries. 

Turkey, unlike many other labor exporting countries, 

started to experience significant migratory flows only after 

the late 1950's. In the 1950's, an exodus from rural areas to 

urban centers was in process due to the population explosion, 

mechanization of agriculture, changes 1n the form of productio' 

and in the traditional structure of the society. The first out-flow from 

Turkey coincided with the end of this decade. The first group 

of .12 technicians and their families who left for West 

Germany for vocational training in 1957 were soon followed 
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by a group of 150 workers (Abadan-Unat et al., 1976). While 

being easily assimilated into the German economy, this trickle 

soon changed to a torrent of massive proportions. When the 

first bilateral agreement on the recruitment of workers was 

signed in 1961 with the Federal Republic of Germany, the 

phenomenori became a matter of governmentel policy. Between 

1964 and 1967, Turkey concluded recruitment agreements with 

var~~Hs West European countries. The most important is~ue 

emphasized ~n all of these agreements was the temporary 

status of the workers. When their recruitment period was ~ 

over, they had to return to their home countries,. In the 

mean time the Turkish government was hoping to reduce the 

labor surplus, the balance of payments deficits and, finally, 

t6 have the wo~keLs_tr~in~a in industrialised countries ~n 

or de r t 0 h a v e lr 1. 'glriy qua 1 i fie d, ski 1 1 e d 1 abo r for c eat the 

end of the migratory chain. In short, the principal a~m was 

to enhance economic development. ~ 

On the other hand, the labor importing countries were 

a~m~ng at reducing their job vacancies with a low-cost 

labor force. Due to the demographic contractions in all the 

host countries and the economic upswing of the early 1960's 

the demand for foreign workers had grown tremendously. 

Therefore, between 1963-1967, a great flow of emigration from 

Turkey occured. While the numb~r of Turkish workers immigrating 

to .Europe was being expressed in units of 10,000s in 1963, the 

number of potential candidates was also increasing. At about 
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the same time, with the hope of earni?g and saving up enough 

money to establish a better future in their home countries jf 

and of having better educational and social. opportunities for 

their cihldren, thousands of workers were emigrating illegaly. 

However, inspection of statistical data reveals that out 

migration was in relatively small amounts between 1963-1967. 

A continuous rise in the number of workers emigrating from 

Turk~y in reply to ~he high demand of the West European 

countries took place right after the 1966/1967 economic 

recess10n of the West Germany. This trend continued up until 

the econom1C cr1S1S of 1973. 

TABLE 1 

Distribution of Turkish Mi~rant Workers Emigration to Europe 

by years and by count ri es 0 f immi gra t ion 

COUNTRIES 

W.Germany 

Netherlands 

France 

Austria 

Belgium 

Switzerland 

Others 

Total 

1961-73 

648,029 

23,359 

45,366 

34,461 

15,309 

6,360 

12,069 

784,953 

1974 

1,228 

1,503 

10,577 

2,501 

555 

770· 

924 

18,058 

YEA R S 

1975 1976 1977 1978 

640 

,32 

25 

226 

59 

229 

435 

1,646 

2,101 2,413 1,333 

98 83 48 

6 15 13 

672 583 54 

72 45 41 

281 246 326 

1,059 '1,853 2,993 

4,289 5,237 4,808 

Source: Turkish Employment Service (Gitmez, 1983, Table 1:2, p.20). 

1979 

999 

42 

11 

25 

30 

498 

2,876 

4,481 
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One interesting point was that~Turkish workers were 

least affected by the 1966/1967 recession and the restrictive 

measures taken by the Federal Republic of Germany (Abadan-

Unat, mimeo), Therefore, outmigration of workers from Turkey 

was halted in 1973 due to the petroleum crisis that led to 

the unfavorable economic conditions in Western countries. By 

the end of 1973, however, the number of Turkish workers 

abrofl,d had reached -approximately 800,000. In addition to this 
c: 1 i1 

figure 100,000 illegal workers, 250,000 families and their 

children amounti~g to 150,000 were also abroad at the same 

period (Gitmez, 1983). The Turkish population continued to 

increase even after 1973.-the year the Western countries 

halted the recruitment of Turkish workers- due to large scale 

family reunificKLix)'n~_~I::t should also be noted that the period 

from 1973 to 198G 'cDT'!J'rided with conditions of incredible 

economic and political unrest in Turkey. The major economic 

push factors of labor migration, unemployment, low wages, 

balance of payments deficit etc., which were characterizing 

the Turkey of that period was heightened by the political 

terrorism prevailing allover the country. Until the military 

• intervention of 1980, therefore, many people who failed to 

bear up the economic crisis and the threats directed at their 

freedom, rights, and their lives, chose to migrate to Europeal 

countries. Their expecta~ions were political, social and 

economic security. After the military intervention of 

September 12~ 1980, this trend continued and the number of 

political refugees increased day by day. In addition, people 
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pretending to be political fugitives also immigrated illegally 

to European countries asking for political asylum with the 

hope of obt~ining permanent work and residence permits 

(Gencosman, 1981)~ All these factors contributed to the 

increase observed in the Turkish population in Western Europe 

countries 'since 1973. According to 1980 statistics, the 

population increase from 1975 to 1980 is 36.2%(Gitmez, 1983). 

In 1~~2, 1,885,102 Turkish citizens were estimated to be· 
:.J..ii. 

living in West European countries. Of this number 773,336 

were children between the ages of 0 and 18 (Gitmez, 1983). 

The present, figures must be above this; however, the latest 

statistics are not available. 

As the ~bove numbers also indicate, the composition of 

the Turkish immigrant population 1n Europe has been undergoing 

a structural change since 1974 due to the influx of families 
\' , , ~ and children as a consequence of the family reunification 

policy. The proportion of active population of Turkish 

immigrants has decreased from 63% to 45% between 1974 and 1979 

indicating a greater number of dependents and children abroad 

( G i tm e z, 1983). 

To be able to better demonstrate this structural , 

change, inspection of the composition of the Turkish migrant 

population in the Federal Republic of Germany may be helpful 

since approximately 80 % of all Turkish migrant labor force 

is employed in this country. While the number of children 

under 16 has increased by 129 • 8 % from 1974 to 1980. The increase 
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realized in the whole population is 42~3 % for the same 

period. These percentages indicate that in 1980 the Turkish 

migrant population consti~uted 32.8 % of all migrants in the 

Federal Republic of Germany, while the population of the 

Turkish children under 16 years of age made up 46.4 % of all 

migrants in the same age bracket (Gitmez, 1983). 

TABLE 2 
~ln 

Turkish Population in West European Countries 
(Changes from 1979 to 1980) 

Dependent Children 
COUNTRIES . Years Workers Spouses (0 - 18) Total 

W.Germany 1979 540,471 248,429 479,400 1,268,300 

1980 590,623 287,377 548,400 1,462,400 

Netherlands 1979 45,141 34,670 26,889 106,700 

1980 47,326 38,137 36,249 121,712 

France 1979 38,000 19,616 32,077 89,693 

1980 . 38,000 20,000 34,077 92,772 

Austria 1979 28,037 16,963 15,000 60,000 I 

1980 30,130 17,331 17,539 65,000 

Belgium 1979 23,000 13,305 30,258 66,563 

1980 23,000 13,305 30,258 66,563 

Swi tzer1and 1979 17,971 1,799 11,775 31,545 

1980 20,119 2,134 13,604 35,857 

Scandinavian Countr. 1979 15,519 1,572 13,311 30,402 

1980 17,697 1,437 15,164 34,298 

Other 1979 3,395 1,030 2,075 6,500 

1980 3,395 1,030 2,075 6,500 

W. European(TOTAL) , 1979 711 ,534 337,384 610,785 1,659,703. 

1980 770,290 . 381,446 733,366 1,885,102. 

Sources: 1- Min. of Labor/YiS 1979 Ylh <;;ahsma Raporu 1980; 1980 Ylh 
~a11sma raporu hazlr11k1arl 1981. 

2- Min.of Educ. YurtdlSlnda <;;a11san Turk is~i1erinin 0-16 yaS 
~ocuk1arlnln egltlm sorun1arl, No.74-20, 1974. 
(Gitme~ 1983, Table 1:3, p.23). 
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The above statistics concerning the composition of the 

Turkish population abroad, when paired with other statistical 

findings such as the length of stay of workers and their 

tendencies to live permanently in host countries, indicate 

that contrary to what the immigrants and the concerned 

governments believed in the 1960's and the 1970's, migration 

of ~urks is turning out to be of permanent or semi-permanent 

natu~e. While in 1968 only 4 % of Turks had lived more than 
·1 j. 

7 years in West Germany, in 1976, 25 % had been living for 1 

more than 6 years (Mehrleander, 1980). According to Mehrleander 

U97l),3l % of Turks wanted to stay more than their initial 

intentions while only 5 % intended to leave earlier than the 

time previously decided. Also the data by Turkish Employment 

Service support the above tendency. While ~n 1971 only 6.4 % 

had postponed their returns indefinitely, ~n 1974 this number 

had increased to 18.4 % (Gitmez, 1983). The increase in the 

number of migrants under 25 years of age is another indication 

of the fact that the nature of Turkish migration is changing. 

TABLE 3 

Turkish Immigrants aged 0- 25 in 1980 
by countries of residence 

W.Germany 753 i OOO 

France 20,000 

Netherlands 44,000 

Sweden 9,000 

Switzerland 17,000 

Total 843,000 

Source: Widg~en,J., UNDP!ILO working 
Paper, 1982; p.ll. 
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In spite of all the restrictions ~mposed by the 

rece~v~ng country governments, the number of Turks abroad and 

their tendencies to stay longer in the host countries 

continuously increased from 1973 on to the 1980's when West 

Europe found itself once again in an economic crisis. 

Unfavorable economic conditions that have become prevalent 

since the beginning of the 1980's, ~reated economic, social, 

and PS~¥ffhological problems for foreign workers. High 

unemployment rates observed in the host countries led both qf 
the government and the nationals of these countries to search 

for scapegoats. Even though it is known that foreign workers 

are structurailly in~egrated into host economies and even ~n 

times of unemployment and crisis nationals would not take 

·certain jobs taken by foreign workers, they still put the 

blame on these peopleJ At the governmental level new 

. regulations and -laws were enacted to restrict aliens. For 

example, the Federal Government and the state governments of 

West Germany proposed new regulations to freeze the number of 

foreigners in the country. In fact these decrees are meant 

only for the Turkish immigrants due to the tendency of the 

Federal Republic of Germany to identify "migrants" problem 

with "Turkish migrants" problem. The implication is that if 

the number of Turkish immigrants can be controlled or reduced, 

there will be no problems of immigrants in the long run. 

Although at first thought, this ~ssue seems to have only 

econom~c significance and consequence~, its social and 

psychological impacts are much more important in the long run. 
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Before scrutinizing these aspects, it ~ay be helpful to look 

at what the Federal and state governments have proposed as 

solutions to "Turkish workers and their families" problem 1n 

Germany. The age limit for children who can join their 

families would be lowered from 18 to 16 (still much dabate 

is going on to lower this figure). Unless both parents have 

lived 1n the host country, it would not be possible for the 

chilAnto enter the country to be unified with his/her family. 

If the second generation got married in Turkey it would not 

be possible to take their spotises to the Federal Republic of 

Germany unless they have lived at least eight years in this 

country. In addition, the marriage should have lasted at last 

a year before the spouse could be admitted to West-Germany. 

Actually, since ~982 these series of regulations are being 

enacted 1n all states (Sen, 1982). As it 1S understood the 

hidden a1m is to socially and psychologically depreciate the 

worker who can not bring his family to Germany so that, he 

returns to his home country voluntarily without claiming any 

compensation from the host country. The ".return bonuses" plan 

proposed by the Federal Minister of Labor, Norbert Blum has 

more or less the same aim. The plan is only pertinent to 

those "future unemployed workers" who will be out of their jobs 

between 1983-1984. The number of these workers are estimated 

to be 20,000. The plan does not concern the current 120,000 

jobless Turks. Actually, the number of unemployed Turkish 

workers in Germany by March, 1983 was 121,052, which is 18 % 

of all of the active Turkish population in the cou~try (Anka, 
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Apr. 19, 1983). What the Blum plan pro~oses 1S to provide 

10,500 DM return bonu~ per family plus 1,500 DM children 

allowance for each child for fa~ilies who voluntarily return 

to Turkey. Since the above plan does not take the 120,000 

current unemployed workers into account, these people, who 

have been receiving unenmployment pensions for months, will 

be forced to go back to their home country since there will 

be nqnnew job opportunities. It 1S certain that they will not 

receive any financial help from the Federal Republic, so while 

the number of volunteer returnees will overrun the estimated 

amount of 20,000, the Federal Republic will achieve a profit 

of 3,480 millions DM (NOKTA, lQ, 1983). On the other hand, 

the Federal Minister of International Affairs, F.Zimmerman, 

believes that 

"until 1973, the Bonn Government had left 
employment of foreign citizens almost 
entirely by market forces.·The recession 
beginning at the end of 1973, exacerbated 
by the oil crises with its accompanying 
mass unemployment, caused the Federal 
Republic of Germany to abandon the policy 
of entrusting the recruitment of foreign 
workers to the requirements of industry. 
A decision to halt recruitment came into 
force at the end of Nov. 1973 and this 
approach has been maintained to the 
present" (Mehrleander, 1980; p. 79). 

Therefore, Zimmerman believes that there 1S no place for the 

unskilled workers 1n German industry and that vocational 

training programs for the second generation are not possible. 

The policy i~ that those who can not be useful to German 

economy should immediately return. Furthermore, F.Zimmerman 
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proposes that the maXlmum age for children reunification 

should be lowered to SlX or seven in order to allow them to 

learn German and get assimilated to the German society. 

All these measures are being enforced with the hope of 

reducing the foreign population whose labor was accepted two 

decades ago to meet the needs of host economies. Since the 

beginning of this flow, neither the labor exporting nor the 
; i i1 

labor importing countries were able to foresee what the future 

would bring. It lS now obvious that ~s the permanent 

immigration of the temporary Turkish workers become more 

probable than ever,governments, who have always considered 

the "guest workers" as economic working machines, try to 

justify their desire to send them back, now that they have 

become a burden to their economies. Therefore, they "grantll 

these people the right to return to their countries of origin. 

One has to remember that these people have never been granted 

the right to live on economic, social, political and 

psychological equal-terms with the host culture nationals. 

While their marginal status has always been reinforced by 

varlous factors, they have been viewed as a burden which can 

be seen from their being called "gastarbeiter ll or 

"auslander ll • 

It lS a fact of our day that Turkish migrants are the 

target of racism and xenophobia triggered by the economlC 

recession. Very often the ignored and exploited Turkish 

minorities become the victim of racial violance, especially 
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1n the Federal Republic of Germany. 

"Last September a fire bomb was tossed through the 

living room window of a Turkish family ... Police suspect that 

Neo-Nazi elements were responsible" (TIME Dec.12, 1983). 

"I~ West Berlin 1n November of last year, a group of 

teen-age German thugs, screaming abuse at foreigners attacked 

a Tun~ish shop, roughing up the owner and his family and 

ransacking the rooms" (TIME Dec. 12, 1983). 

"A Turkish elementary school student was beaten to 

death by his classmates ... " (CUMHURiYET Dec. 23, 1983). 

These are only a few examples of what the Turkish 

immigrant has been facing in ~OBt countries recently. The 

last quotation, especially demonstrates that racism 1S ho 

longer the prejudice of certain groups like Neo-Nazis but it 

has become an ongoing disease in the whole society including 

even the youngest generation. 

When these racist attacks are paired with the econom1C 

incentives of the governments, it seems that the return 

migration of Turkish population will be accelerated. Those 

who are tired of living as second class people, those who 

have failed to integrate to the host culture, those who have 

families 1n the home country will tend tn return, together 

with their children. Although there are no sound statistics 

about the number of permanent returnees, the average annual 
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returnee number since 1973 may be estimated as 55 000-60 000 , , 

(G6kdere, 1978: Gitmez, 1983). This means that still a 50 % 

of those who have migrated since 1973 are remaining in the 

host countries (Gitmez, 1983). Therefore, there is a high 

potential of migrants who will be future returness. When the 

773,366 Turkish workers children in Europe plus the 50,000 

annual increase in their number (Ministry of Labor, 1981) are 

t akeThni n to cons id era t ion, it 1 s seen that the Turk ish migratory 

chain has not come to an end at all. Even if the majority of 

these children prefer to get the status of permanent 

immigrants, there will still be an inflow of "second genera-

tion" or "third generation" migrants into Turkey in the 

future. Therefore the social and psychological conditions of ~ 

these children should be ana~yzed and understood well enough 

in order to take meaningful measures concerning their re-

integration to the Turkish culture. Both researchers and 

government authorities should shift their emphasis from the 

economic aspect of migration to the psychological and socio-

psychological aspects since return-migration is likely to 

increase in the near future. 

Research Review on Cultural Identity of Migrants 

Up u'ntil now, the problems of immigration were dealt 

with from economic, political, and social standpoints. The 

first contributions to human and cultural fields were made 

by Swiss scientists COriol, 1979). A major study by Hoffman-
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Nowtn.Y (1973) demonstrates the importance of cultural identity 

in the case of structural marginality that is caused by the 

inequalities of opportunities and rights in a society. The stud 

deals with structural integration and claims that acculturation 

1S not a prerequisite but an ~pportunity to achieve structural 

integration. Besides emphasizing the marginality of immigrant 

workers 3 the study hypothesizes potential modes of ad-optation 

for ~he first generation. In the first half of the 1970's the 
, ... i1 

majority of empirical and theoretical studies were concerned 

with the first generation. Legal, eionomic, and social 

positions of the workers were the main subject matter of 

research in this period. 

As the length of stay of immigrants increased and 

family reunifications continued on a large scale, the second 

generation became the new topic of research. Theoretical 

studies concentrated mainly on concepts of marginality, 

bilingualism and biculturalism, whereas, the applied research 

was concerned with schooling, criminality and delinquency 

(Oriol, 1979). Most of the studies carried out were concerned 

with problems of ch~ldren of migrant workers residing in the 

rece1v1ng countries. The studies were, 1n fact, developed by 

the host country scientists and researchers. Empirical and 

theoretical research on cultural (national) identity seem to 

be in ~rogress as integration and assim~l~tion problems become 

th~ important current issues concerning both the sending and 

the receiving countries. Recent contributions analyze the 
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situation of migrant workers and their children within the 

framework of assimilation and integration theories (Oriol, 

1979, Esser~ 1979). Peyre (1982), for example, concentrates 

on the "conflictual cultura'l identity of the second 

g e n era t ion i mm i g ran t s ". . The res ear c h has bee n car r i e d 0 u t 

with a group of low-socio-economic status (SES) immigrant 

(North African and Iberian) and French youth. It 1S a 

comPArative study between a group of delinquents and a 
, .. il 

reference group that had never appeared before court. 

Partial analysis of data showed that all groups conceived 

their parents to be more traditional; however it was the 

Moslem delinquent group that perceived their parents as most 

traditional and disagreed most with their parental values. 
" 

Hence, it was this group·t;·h·at···..:·a"'S in a very uneasy position 

wit~ regard to their national group. The members of this 

group had difficulty in defining their own identity and in 

showing coherent self images. They seem to have broken with 

the traditional values of their culture to the extent of 

~eeking new cultural identity. Their attempt to assimilate 

more rapidly than the reference groups is a "thought 

provoking" result. In addition, delinquents were found to 

suffer racism more than the reference groups. "Rapid 

acculturation (leading to a break with the family miliue) 1n 

an ethnocentric soci~ty where a considerably different culture 

prevails, could lead to all the ensu1ng dangers such as 

depreciation of the self, anomia, deviance and, perhaps, even 

delinquency" (Peyre, 1982, po 105), and "rapid cultural 
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assimilation might not be very advisable, contrary to general 

opinion" (p 1980 107) eyre, ; p. are some thoughts suggested by 

the results'of the research. 

Another study that directly deals with cultural identity 

of second generation immigrants 1S by Wilpert (1982). The 

research conducted with Turkish and Yugoslav youth in Germany, 

had results relevant to the present study. Cultural identity, 

~l n . 
conceptua11zed as a dynamic entity, was dealt with as 

expressed by the homeward orientatiop and marginality 

perception of the Turkish and Yugoslav youth. The intention 

of the study, as stated by Wilpert, was "to present how the 

concept of cultural and ethnic identity evolves to a central 

concept of understanding the behavioral alternatives and 

problem solving strategies of the second generation" (Wilpert, 

1980; pp.117-ll8). The findings of the study confirmed that 

homeward orientation was an expression of cultural identity. 

In general, homeward orientation turned out to be a function 

of high aspirations and perception of social marginality. 

As the length of stay 1n the host culture increased, 

perception of double marginality of the migrant workers and 

their children also increased leading to an ambivalence 

toward future opportunities in the home ~ountry also. Wi~pert 

claims that as long as perception of social marginality 

exists, integration to German society is not possible. In 

addition, the study discusses research which presents cultural 

id~ntity as a factor strengthening self-esteem that is 
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essential for mental health, academic achievement and language 

ability, while proposing longitudinal studies that will 

investigate "problem solving components of cultural identity 

for minority youth in the context of ethnic community 

research" (Wilpert, 1982, p.127). Specific results pertinent 

to the Turkish group of the sample may be summarized as 

follows: 50 % of the Turkish children believed that their 

coun~rymen were not treated equally with the Germans and they 
' ... i1 

blamed the environment for this discrimination and the lack 

of opportunities. Due to this perce~tion of discrimination, 

Turkish children felt pessimistically, about their future; 

however, they had high aspirations which led to the ambivalent 

situation they were in. 57.3 % of these Turkish children 

believed in better opportunities at home and a high percentage 

of them preferred to finish school, 'work and live in their home 

countries. It has been found, however, that segregated and 

integrated classes at school made a difference ~n the 

preferences that expressed cultural identity. Children ~n 

integrated classes turned out to be more optimistic and 

positive about their relations, their school and their future 

jobs in Germany. They evaluated their language ability highly 

also. Whereas children i~·segregated classes tended to show 

less desire to finish school in Germany ,and felt themselves 

to be discriminated against. 

LeCompte and LeCompte (1983). in another study explored 

the solutions of adaptation and integration problems of 
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Turkish families and children in European countries. A group 

of Turkish families and children in Utrecht were compared 

with a group living in the region of Turkey from which the 

Utrecht group had emigrated. The aim of identifying a set of 

critical viriab1es in the cultural adoptation of the families 

was achieved at the end of the study. Culture contact was 

found to be the critical variable in predicting cultural 

integration while it was, itself, predicted by background and 
~ 1 il 

psychological variables of family. 

All the studies mentioned above have been conducted 1n 

the receiving countries with sample groups of current 

. . . e.- . 
1mm1grants not w1th returnefs. There 1S some research on the 

re-integration problems of the returnees and their children 

in Greece. Being one of the emigration countries, Greece has 

realized how acute the problems related to the cultural 

reintegration of the second generation returnees have become. 

Recent research reported by Siampos and Moussourou (1982) 

indicated that Greek returnees rated their stay in Germany, 

their relationship with Germans, their pay and their pay 

h " d" compared to the pay of t e Germans as goo • However, 

relationship among Greeks was rated better due to lack of 
, 

acceptance of German morality and moral standards. The most 

important reasons for the decision to return were found to be 

the unwillingness of ,the Greeks to prolong their children's 

to th e German culture and their fear of loss of exposure 

cultural identity by the children. It is possible to find 
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some statistical tallying about the returnees but relevant 

and useful research is rare. This fact is true with Turkey, 

as well. Few studies have been made on children of migrants 

who have returned to Turkey and they deal with mostly 

economic, social, demographic and medical problems. While a 

study cariied out in two districts of Ankara deals with 

physical and mental symptoms, utilization of health services 
I 

and .:~ccidents suffered by the children returnees, little is , ... n 

known about their cultural identity crisis and re-integrati 

problems brought about by the crisii (Charbit(ed), 1979). 

Rationale of the Present Research 

The a1m of the present research 1S actually twofo~d 

The first is to make a contribution to the understanding of 

cultur~l identity problems of the second generation Turkish 

returnees, i.e., to find out the behavioral, attitudinal and 

, background variables that d~termine the degree of the child's! 

identification with the home and the host cultures. This 

seems to be the humanistic aim since it is hoped that the 

results of the study may be of some help in aidini concerned 

organizations that will be drawing up programs, policies, 

etc., for the young population caught between two cultures. 

The second objective 1S methodological. According to 

LeCompte and LeCompte (1983), cultural integration 1S a 

function of contact the child has with the host culture. 

Culture contact was found to be predicted from background 
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variables, plus the psychosocial characteristics of the 

families. While LeCompte and LeCompte (1983) aimed at 

searching for better adaptation possibilities for the first 

and second generations in the host culture, the present study 

has the same aim of looking for adaptation possibilities for 

the second generation in the country ~ origin on their return. 

The same crucial variable, Cultur~ Contact, (with the 

rece~!ving country culture) is used in both studies. Similiar , ... n 

scales are also utilized to measure culture contact while 

the same statistical method of regression analysis for data 

assesment is used. Relations hypothesized in both studies can 

be summarized in table: 

TABLE 4 

Summary of Major Variables 

LeCompte/LeCompte 

(1) Culture Contact=f 
(family variables: 
background and 
psychological) 

(2) Cultural Integration=f 
(culture contact) 

Present Study 

(1) Culture Contact=f 
(Psychological family and 
self;and background 
variab les) 

(2) C~ltural Identity=f 
(culture contact) 

(3) Cu 1 tur a 1 Ab s orp t i on(assimilation: 
(cultural integration) 

* Cultural Absorption (assimilation) is defined and measured 
by the degree of host culture identity, so the degree o~ 
host culture identity is equal to the degree of absorpt10n 
(assimilation). 
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present study is a way of replicating a part of 
, 

the former with a different sample, the sec~nd generation 

returriee gr6up. In addition, it might be a way of taking the 

two stage modeled LeCompte and LeCompte (1983) study a step 

further to see whether the three stage model of adaptation, 

integration, and absorption (Amersfoort, 1982) 1S applicable 

to the present case. That 1S, to see whether each step is 

nee e.S & a r i 1 yap r ere qui sit e for the n ext. 
-.... ji. 

Statement of Problems and Hypothesei 

The situation of Turkish migrant workers and their 

children 1n Europe is characterized by the condition of livin 

1n two very distant cultures. If culture refers to "a system 

of values, beliefs and norms transmitted from one generation 

to the next" (Mead, 1956), especially the so called "second 

generation" lives in a conflictual situation of alienation 

and rejection. According to Erikson, the child, all through 

his childhood, develops expectations according to the 

hierarchies, norms, and values introduced by the family.and 

wider circle of environment. These expectations lead to the 

idea of what the child will become as he grows up (Peyre, 

1982). Adolescence is the most formative and critical period 

in the search for identity. It 1S the iransition period 

where the child is in constant confrontation with outside 

groups (families, schools, religious communities etc.). Thi 

, critical period may be greatly affected by the cultural 
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experience of pre-adolescence. The outside reference groups 

have important functions of conveying the message of how the 

child is perceived. There should be continuity of traditions, 

norms, values to be internalized ~n the environment in order 

for him/her to develop consistent cultural identities. When 

the situation of second generation migrants (they may be born 

in the host countries or may move to the country later) are 

anal):zed, it is seen that the conditions for these children 
-:.In 

to develop consistent cultural identities is nill. The same 

thing, however, can not be said for 'the first generation 

arriving the host cultures with already formed and 

f " 1 l"d ." \>" "" " " con ~rmed cu tura ~ ent~t~es. D~scont~nu~ty of trad~t~ons ~s 

what the children are faced with. This leads to conflicts 

regarding the formation of cultural identitY.i\ The migrant 

child has to exist around two poles: his family and fellow. 

countrymen (his home culture) and his school, work and public 

life (host culture). Therefore, he/she has two different 

reference groups and two completely different environments 

whose norms and values diverge and differ from one another. 

The child is in a position of meeting the expectations of two 
I 

conflicting cultures~In additions, he has no single reference 

group to convey a consistent self image. Consequently, not 

knowing where he/she belongs, the child develops a marginal 

status with an incoherent self-identity. 

Under the light of this brief theoretical summary, the 

objective of the study ~s to identify the strongest predictors 
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of cultural identity ~n terms of behavioral, and psychological 

variables. Cultural identity is approached and operationalized 

as the child's perception of him/herself in comparison to 

his/her perception of the characteristics of both the host 

and home culture nationals. 

Hypotheses 

1- As the length of time the respondent has spent ~n 

the receiving country increases, he :Ls expected to perceive 

himself as more similar to the host country nationals. 

2- Cultural identification with the host country ~s a 

function of integrated education. If the respondent has been 
\ 

subjected to an integrated type of educaiton, his cultural 

identity will be more similar to that of receiving country 

nationals s~nce he will perce~ve himself as more similar to 

the nationals of this country. 

3- The respondent ~s expected to percei1ve himself as 

more similar to the host country nationals if the percentage 

of time he has spent in the host country from age 6 to age 12 

~s high. If the child has had his elementary school education 

~n the country of origin, Turkey, he is expected to perceLve 

himself as more similar to Turkish nationals s~nce early 

education is considered more effective than late education ~n 

the formation of cultural identity. 
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4- The greater the traditionalism in the family, the 

greater will be the traditionalism of the respondentj 

consequently, the discrepancy between his perception of the 

self and the Turkish nationals is expected to be small. 

5- The more intense the religious education of the 

respondent in the hos-t country was, the more similar he will 

perce1ve himself to the Turkish rtationals. 

6- Higher contact of the child with the host culture 

1S expected to result in perception ~f more similarity between 

the self and the host country nationals. 

7- Respondents with fathers of high educational levels 

are expected to have more contact with the host culture. 

8- Both the segragated type of education and intense 

religious education are expected to lead to less contact 

with the host culture. 

9- Contact with the host culture is expected to 

increase with the increased length of stay in the receiving 

country. 

10- Children com1ng from traditional families are 

anticipated to have less contact with the host country 

culture. 

11- The more positively the respondent evaluates his 

family, the less contact he is expected to have with the 



~ - 26 -

culture of the receiving country; and, consequently, he 1S 

anticipated to have stronger Turkish identity. 

12- If the respondent has spent more time from age 6 to 

age 12 in the host country, he is expected to have more 

contact with the host culture. 
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CHAPTER 2 

r~ETHOD OF THE STUDY 

Selection of the Sample 

As mentioned ln the previous section, statistics about 

the number of returnees are scarce. It is especially difficu1 

to find any recent data on the second generation returnees. 

According to the relatively most reliable data by Wert and 

Ya1~lntag (Gitmez, 1983; p.35), 190,000 workers have returned 

to Turkey from West Germany between 1974-1977 (this number 18 

assumed to include dependents as well). The average figure 

for 1974, 30.000, has increased to 70.000 for the years 1980 

and 1981. While in 1982 the returnee number is thought to 

have reached 90,000, the average annual figure lS expected t 

exceed this in the near future*. 

The initial alm of this survey was to have a represen 

ative sample with the following criterion: 

a) 100 Turkish high school students from the popu1ati 

of Turkish migrant workers' children who have 

* Gitmez,A., Persone1 Communication. 
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returned from one of the West European labor 

importing countries. 

b) age range 14-18, being the most formative years of 

identity. 

c) different socio-economic and cultural backgrounds. 

d) random sampling techniques. 

Accordingly, the random sample would be representative 

of the second generation returnees who had experience with a 

foreign culture as dependents of "guest workers! II in \i1estern 

Europe. 

Due to the temporal and financial constraints and 

bureacratic barriers, the population had to be limited to Is­

tanbul. Although the final sample does not represent the 

whole second generation returnee population, it did not 

prevent the researcher from continuing with the survey, on the 

contrary, it was helpful to have a sample only from Istanbul, 

a metropolitan cit~ since the effects of urbanization became 

controlled. Since all the subjects have either been born in 

European host countries or emigrated from big cities there 

was no chance that the independent or dependent variables 

would be functions of the changes that took place as a result 

of urbanization. However, within Istanbul to prevent the 

biased sample error a stratified approach was used in 

selecting the sample from high schools at districts of relati­

~ely different socio-economic and cultural backgrounds. still, 
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however, the final sample does not fully represent the Istan-

bul population. Because it was not possible to have a complete 

list of all the schools containing children of migrant workers, 

a purely random sample could not be chosen. The permission of 

making interviews and giving out questionnaires granted by the 

Ministry" of Education was only for four schools. By a prior 

investigation through interviews with the teachers and the 

c a u ~\s e lor s w 0 r kin gat the s esc h 0 0 1 s, i twa s dis c 0 v ere d t hat 
, ... H 

t-hese four had a sufficient sample fitting the criterion. The 

high schools from where the sample ~as drawn are listed below: 

Istanbul Erkek Lisesi (I.E.L.), Vatan Lisesi (V.L.), Kocamus-

tafa Paga Lisesi (K.M.P.L), and Davutpaga Lisesi (D.P.L.). 

Although there is no vast difference between the soc~o-econo-

mic and cultural backgroutids of the students that came from 

the ab"ove schools, those from i.E.L wer.e from families of 

relatively high socia-cultural status and they resided ~n 

wealthier districts while those from K.M.P.L. came from 

families of lower socio-cultural status. Subjects from V.L. 

and D.P.L were, actually intermediate. These schools have 

been recently registering quite a number of returnees. In 

I.E.L. the language of instruction is German, so there ~s a 

high demand on the part of the parents of the second genera-

tion returnees to have their children accepted. It is 

reported by A.Glineg* that while the number of candidates ~n 

1982-1983 academic year was 200 for all the classes, from Ort~ 

1 to Lycee 3 (six years), in 1983-1984 the number of candidates 

for just two classes alon9 totaled to 200. "This is definite1 
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due to the ~ncrease ~n the number of second generation 

returnees and their desire to continue their education ~n a 

language and a system that they were accustomed to ~n the 

host countries" suggests A.Giine9. The headmaster of V.L. also 

reported a meaningful increase in the number of returnees 

they have been registering since 1981. The increase, he says, 

~s 400 % in three years. 

Description of Scales 

The data were collected by a questionnaire that was 

composed of SlX different parts. The first two parts were 

prepared to elicit information about the backgrounds of the 

subjects. The rest of the scales were to measure attitudinal 

and behavioral variables. Only one of these four scales had 

not been used in previous research (See Appendix A for copies 

of scales). 

1- Background Variables 

The first part of the questionnaire included items 

that elicited information about the age, sex, amount of 

foreign experience, family composition, and educational and 

occupational status of the fathers of the respondents. The 

items of the second part entirely concerned the educational 

status of the respondents. This part included questions about 

the number of years of schooling, the language and type of 
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education and the type of religious education, the responden 

had in the host countries. 

2- Culture Contact Scale 

The Culture Contact Scale consisted of a series of 

questions intended to differentiate between high and low 

contact with the host culture. 

The 18 items were prepared such that each had three 

options, ranging from the least co~tact with the host cu1tur 

to the most contact. These options were weighted from 0 to 2 

and the sum of these weights consistuted the culture contact 

score of the respondent. The items of the scale were in fact 

the modified and adapted form of ·the culture contact scale 

used by J. White (1978) 1n a study of Turkish female migrant 

to West Germany. The scale was found to be a valid and 

sensitive indicator of the contact the respondents had with 

the host culture, by the two validity studies made from J .whit 

1978 research (LeCompte and "LeCompte, 1983). 

3- Traditionalism Scale 

The traditionalism scale developed by LeCompte and 

LeCompte (1973) was used to assess the traditionalism level 

of both the subjects and parents. This scale consists of 

seven issues each measuring a"different dimension of 

traditionalism. These seven issues are classified 1n two 
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groups under the headings: (1) INDEPENDENCE OF CHOICE, (2) 

TRADITIONAL RESPECT. 

The independence of choice variable includes a) choice 

of career, b) dating, c) women's role, d) marriage dimensions 

while th~ traditional respect variable consists of a) father's 

authority, b) respect for elders and c) religion dimensions. 

On each of the seven issues, alternative statements ranging 
~ i. i1 

from very independent to very traditional possibilities were 

presented to the subjects. The order of the statements for 

four of the issues are reversed so that the subject is 

encountered with reversed sequences. With a seven point 

approval~disapproval scale presented before the issues, the 

subjects were asked to rate the statements in each part. They 

were also asked to rate the same statement from the point of 

view of their fathers. The scores of the student and of his/her 

father were obtained by mUltiplying the ratings of the 

r~spondent by the assigned standard weight of each'statement 

and by summing up, these weighted scores across the five 

statements in every part. The traditional end of the continuum 

was always assigned positive weights so large positive scores 

refered to a high traditional position. By summing up the 

scores of each issue under the two main sections, summed scores 

for INDEPENDENCE of CHOICE and TRADITIONAL RESPECT of the 

self and the father were obtained. 

Thes~ traditionalism scales have been shown to be valid 

and reliable measures by the studies of LeCompte and LeCompte 
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(1970, 1980). 

4- Family Evaluation Scale 

Some of the initial hypotheses were based un the 

assumption that the attitudes of the subject toward their 

families would effect their cultural identity. To 2casure the 

attitudes of the subjects, a Likert scale was prepared. 41 

items constituting the final scale each had five alternative 

ans\~ers that indicated both the direction and degree of the 

choice of the respondent. The five response alternatives for 

every attitude item were: extremely right, right, ~ndecided, 

wrong, extremely wrong. The resulting five-point scale was 

represented by numbers ranging from five to one. The overall 

attitude score was found by adding all these scores of 41 

items. Therefore, the highest value representing consistent 

strong disapproval to\~ards the family was supposed to be 205 

while the lowest value representing consistent strong approval 

towards the family would be 41. The neutral point was supposed 

to be 123. This scale had only face validity. 

5- Adjective Q-Sort 

The extent to which the subjects identified with 

Turkish and host cultures was measured by a Q-sort technique. 

The 20 word adjective list used was developec :rom an 

original set of 70 words and has also been used In ?reVlOUs 

research (LeCompte and LeCompte, 1983), and its va~i=ity has 
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been verified. The subjects were first asked to rate the 

adjectives in terms of their appropriateness 1n describing 

the subject as he/she percieves himself/herself. Then they -

were asked to rate the same adjectives according to how they 

perceived a txpical Turkish national and how they perceived 

a typical -host country national. The squared and summed 

differences between the ratings of these three perceptions 

namtiliy the "Self and Turk", "Self and Other" and "Turk and 

Other" perceptions, measured the degree of identification of 

each subject with Turkish culture and with the host country 

culture, while the "Turk and Other"score was a measure of 

the perceived difference between the Turkish and host country 

cultures. A higher score, refers to a greater discrepancy 

perceived while a low one indicates a higher perceived 

similarity. 

Data Collection Procedure 

The data were collected 1n the spr1ng of 1983 by the 

questionnaires administered 1n the four high schools mentioned 

under methods. Prior to the final administration of the 

questionnaires, a small pilot study was conducted with four 

students from Istanbul Erkek Lisesi, to make sure that the 

scales were understandable. In each of the schools, lists of 

those students who had lived in Western Europe were prepared 

with the cooperation of the guidance counselors, teachers, 

'and administrators. These lists consisted of all such students 
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regardless of their classes and return dates. Due to the very 

specific nature of the res~arch problem and. the limited number 

of the population, it was not possible to use random sampling. 

Those students who have lived ln Europe as members of diploma­

tic community .(there were only a few ln Istanbul Erkek Lisesi) 

were excluded from the lists and the rest were accepted to 

fit the sample by making some sacrifices from the initial 

cri~Rrion. One day prl0r to the data collection, the students 

on the final lists were informed by their counselors (and in 

the case of KMPL by the German tea~her) about the study and 

were asked to participate. In each school, all the students 

were gathered into an assembly hall or an empty classroom 

under the supervision of a teacher or a counselor. Because it 

was the end of the academic year, it was easy to arrange a 

free time when students from different classes could meet. 

After introducing the researcher, as a master student at 

Bogazic i University preparing a thesis on the second generati o 

returnees, the teacher left the subjects with the researche~ 

alone. Questionnaires were then distributed and the subjects 

were told once more by the researcher that the aim was 

to have a study about the probable problems of the second 

generation returnees. However, the hypotheses of the 

research were not stated to prevent any bias. After asking 

the subjects to be as sincere and serious as possible in 

answering the questions, they were told to read the instruc-

. f h· f" t tl"on Instructions were once more tlons 0 t e lrs sec . 
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explained ~n detail to prevent any misunderstanding. Except 

for the first two sections that elicited background informa­

tion, the scoring of· the other scales were not explained to 

the subjects. Attention was paid to wait until all the 

subjects finished one scale, so that, all would receive the 

same instructions before starting a new scale. Subjects were 

not allowed to talk to each other in order to prevent probable 

in~\Hences. The maximum time it look to complete a question­

naire was approximately one or one and half hours per each 

subject. The major complaint or criticism that came from the 

subjects were that the ~cales were too long and sometimes a 

little difficult to understand. Especially, the final adjec­

tive Q-sort list was hard for the subjects to understand. It 

may be that, in sorting the perceived typical characteristics 

of a Turk, they confused two different concepts: namely, 

being a Turk and being a Moslem. They had a tendency to use 

these two concepts interchangeably. The other scale that 

caused difficulties was the traditionalism scale. 

It was difficult to make the subjects understand how 

to rate the scale from their fathers' point of v~ew. In cases 

where the father was absent, the subjects were asked to rate 

the scale from the viewpoint of an authority figure in 

substitute of the father such as the mother, an uncle, a 

grandfather, etc. In general the subjects were very coopera-

tive, and only thr~e questionnaires were discarded. 
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CHAPTER 3 

RESULTS OF THE INVESTIGATIO~l 

~ i n. 

Family Evaluation Scale 

Inspection of the correlation matrix shows that Family 

Evaluation scale is not reliable. The correlations between 

the Family Evaluation score and the other predictor variables 

turned out to be random and insignificant. In the absence of 

item analysis, therefore, it was considered best to completely 

drop this scale from the analysis. 

Final Composition of the Sample 

The sample selection had to be limited to the four 

previously mentioned highschools of Istanbul under the 

conditions stated earlier. Consequently, some alterations 

made in the initial criterion. The final sample was drawn fr 

the population of Istanbul returnees. It may, therefore, be 

representative of those children who have returned to an urban 

center, Istanbul. Only 54 children constituted the final 

sample. Out of the 57 questionnaires completed three were 

eliminated because of missing data. 35 male-and 19 female 
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students were included; however, no differential predictions 

were made in this study on the basis of gender. The ages of 

the respondents varied from 12 to 21 years; most were in the 

14-18 years of age bracket as planned. Fathers of 45 students 

had been or were still laborers in Europe. The rest of the 

fathers ~only nine) owned their own businesses in the host 

countries. Children of these people were not excluded with 

the;ift im of achieving a heterogenous sample. The majority of 

the students were from West Germany. There were two from 

Switzerland, one from Sweden and none from the Netherlands, 

Austria, or France. 

Demographic Description of the Sample 

Table 5 shows that, on the average, subjects are 16 

years old and they have spent half of their lives in the 

host countries (51.5 %). However, since the standard 

deviation, (2l.92)~ is' quite high, the mean amount of time 

spent outside of Turkey may not be a very valid indicator. 

The percentages that give the distribution of the subjects 

according to the options given indicate that the majority of 

the respondents have lived with both of their parents in the 

different periods of their lives. This is important because 

the traditionalism level of the family and its correlation 

with the other predictor variables are of great importance to 

the predictions that will be made about cultural. identity. 

The mean years of father's education shows that the average 
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~s somewhere between "elementary school" and "higq. school". 

85 % of the fathers are employed as laborers. Since the 

standard deviation is very small, .36, this percentage is 

apparently a reliable indicator. In addition to the above 

information, the data indicate that on the average, 76 % of 

the elementary school years of the subjects have occurred in 

the host countries. Means of type of education and religious 

ed~~fttion data, respectively show that the majority of 

subjects have been subjected to "all foreign" education 

(68.5 %) and almost no religious education (86.8 %). On the 

average the subjects have spent 77.42 % of their lives from 

age 6 to 12 in the host countries. This percentage decreases 

to 46.44 % for the first six years of life and to 27.78 % 

from age 12 to the present age. 

TABLE··5 

Statistical Description of Sample 

Item 

Sample s~ze 

Gender Difference (% Male) 

Age of Respondent (Mean Date of Birth) 

Years of Education of Father (Mean) 

Percentage of Fathers Working as Laborers 

Average Per Cent of Life Spent Outside of 
Turkey (Foreign Experience) 

Foreign Experience in First 6 Years 
Foreign Experience from Age 6 to Age 12 

. Foreign Experience from Age 12 to Present Age 

Result 

54 

65 

1967 

8 

85 % 

51.5 % 

46.5 % 
77.4 % 
27.9 % 

Std. Dev. 

.48 

2.47 

.99 

.36 

21.92 

40.32 
26.89 
29.26 
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TABLE 5 

(Continued) 

Item 
Immediate Family in First Six Years of Life 
(% of Respondents) 

Both Parents 
Mother 
Father 
Relatives 

Immediate Family from Age Six to 12 
(% Q:{nRespondents) 

Both Parents 
Mother 
Father 
Relatives 

Immediate Family from Age 12 to Present 
(% of Respondents) 

Both Parents 
Mother 
Father 
Relatives 

Average Per Cent of Elementary School 
Years Spent Outside of Turkey 

Type of Education (% of All Respondents) 

All Foreign 
Integrated 
All Turkish 

Religious Education 

None 
Religion Courses at School 
Kor'an Classes 
Religion Courses at School and Kor'an Classes 

Result 

83.3 % 
5.5 % 
1.9 % 
9.3 % 

88.8 % 
7.4 % 
1.9% 
1.9% 

82.4 % 
3.9 % 
3.9 % 
9.8 % 

76.07 % 

68.5 % 
27.8 % 
3.7 % 

86.8 % 
7.5 % 
3.8 % 
1.9% 

Std. Dev. 

34.14 
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was anticipated to have a positive correlation with culture 

contact, as well (Hypoth· 1 .) , eS1S twe ve and nIne . Table 6 presents these 

correlatio~s. 

TABLE 6 

Correlations of Other Predictor Variables with Scores 
,on Culture Contact Scale 

~i n Culture 
Contact 

Predictor Variables Variable t-Values Significance 

1- Traditional Respect (family) -0.19 1.35 .10 

2- Traditional Respect (self) -0.27 1. 96 .05 

3- Independence of Choice (family) -0.51 4.15 .001 

4- Independence of Choice (self) -0.51 4.15 .001 

5- Father's Education 0.06 .42 NS 

6- Type of Education -0.32 2.43 .01 

7- Religious of Education -0.32 2.41 .01 

8- Length of Stay 0.12 .85 NS 

9- Foreign Experience from Age 6 
to Age 12 0.31 2.41 .01 

Inspection of the results displayed ln Table 6 

indicates that the predictor variables that have the highest 

correlation with the subjects' culture contact scores are the 

ones pertaining to the traditionalism of the family and the 

subject. Independence of choice scores of both the fa~ilies 

and the subjects are highly and negatively correlated with 

the culture contact score, as expected. Scores on the 
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traditional respect dimension have low correlations with the 

culture contact score, but are consistent ~ith the independ 

in choice data. There is no significant correlation between 

father's education and the culture contact variables. 

the backgroun~ variables concerning the educational 

the respondent in the host countries, namely, type of educati 

and religious education, are moderately and significantly 

cor~nlated with the culture contact scale in the predicted 

direction. It is observed in Table 6 that, contrary to the 

expec ta t ions, there is a very low a'nd nonsignificant corre la t io 

between the length of stay in the host country and the amoun 

of contact the child had with its culture. However, the 

foreign experience variable, that is, the indicator of the 

percentage of time that the subject has spent in the host 

country from age 6 to age 12 is observed to correlate 

moderately and significantly with the culture contact variab 

when computed separately, confirming hypothesis twelve. 

The data in Table 6, therefore, indicate that the 

direction of culture co~tact can best be predicted by a 

psychological variable, independence of choice. The next bes 

predictors seem to be the education variables. However, for 

better understanding, the regression program should be 

analyzed. 
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Analysis of Correlates of Cultural Identity 

Scores on cultural identity, as rated by the "self and 

Turk" sort, were expected to correlate positively with the 

length of Btay variable. Since a higher score on the"Self and 

Tur~' sort mearit greater discrepancy between the perception of 

the self and the Turk, the increased length of time spent in 

the host culture was anticipated to predict this discrepancy 
~ln 

according to Hypothesis one. Background variables (type of 

educa t ion and re I igious education) ;w-ere expec ted to be 

neg a t i vel yeo r rei ate d wit h the" Se I fan d T u r k " s cor e s 

(Hypothesis two and five). Since education variables were 

coded in such a way that high scores indicated segregated 

education and higher degrees of religious education, subjects 

with high scores were expected to have low discrepancy scores 

on the "Self and Turk" identity scale. The elementary school 

education variable that was expressed as the percentage of 

the school years spent in the host culture was to have 

positive correlations with the "Self and Turk" scores 

(Hypothesis three). A child who has had the first five years 

of education in the receiving countries was expected to 

perceive himself very differently from the Turk, and, 

consequently, have high scores on the.- "Self and Turk" scale. Scores 

on the traditionalism scale, both of the self and the family, 

were supposed to have negative correlations with the "Self an 

Turk" identity scores since high scores of the former meant high level 

, of traditionalism which c~aracterizes Turkisch culture. Scores 0 
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the culture contact, on the other hand were anticipated to 

have strong positive correlation with the identity scores 

expressed by "Self and Turk" rates as stated by hypothesis 

s~x. Naturally, all the predictor variables mentioned above 

were expected to have correlations with the cultural identity 

variable as expressed by the "Self and Other" sort scores ~n 

the direction opposite to those of the correlations these 

var~\flbles had with the "Self and Turk" scores. The "Self and 

o the r " s cor e s we red e s i g ned to be are p 1 i cat ion 0 f the "Se 1 f 

and Turk" scores. High scores on the "Self and Other" scale 

meant gteater discrepancy between the perception of the self 

and the nationals of the host culture. 

TABLE 7 

Correlations of Predictor Variables with Criterion 
Variable, Cultural Identity (Self - Turk) 

Cultural Identity 
Predictor Variables (Self-Turk) t-Values Significance 

1- Length of Stay .15 1.03 NS 

2- Foreign Experience from 
Age 6 to Age 12 -.19 1.35 .10 

3- Type of Education -.04 .28 NS 

4- Religious Education .01 .007 NS 

5- Elementary School 
Education -.10 .72 NS 

6- Traditional Respect of 
Family .19 1.35 .10 

7- Traditional Respect of Self .23 1.65 .10 

8- Independence of Choice of 

Family .02 .14 NS 
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TABLE 8 

Correlations of Predictor Variables with Criterion 
Variable, Cultural Identity (Self - Other) 

Cultural Identity 
Predictor Variables (Self-Other) t-Values Significance 

1- Length of Stay -.25 1.80 .05 

2- Foreign Experience from 
Age 6 to Age 12 -.23 1.67 .05 

3- ~¥pe of Education -.05 .35 NS 

4- Religious Education .05 .32 NS 

5- Elementary School 
Education -.26 1. 98 .03 

6- Traditional Respect of 
Family -.14 .99 NS 

7- Traditional Respect of 
Self -.35 2.62 .01 

8- Independence of Choice 
of Family -.06 .42 NS 

9- Indep endence of Choice 
of Self -.29 2.12 .025 

10- Culture Contact -.005 .04 NS 

Data displayed in Table 7, show that the zero-order 

correlations between the predictor variables and the "self 

and Turk" sort are mostly very small and insignificant, 

contrary to the expectations. The "Self and Turk" variable 

has almost no correlations with the independent variables. In 

addition, most of these correlations are in the opposite 

direction. For example, traditional respect of self and 

,family, independence of choice of family and religious 
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education variables are positively correlated with the "Self 

and Turk" score, however, since the correlation coefficients 

are so small and insignificant, they can probably best be 

seen as random. The same thing 1S true with the foreign 

experience from age £ to age 12 and elementary school 

education variables. They are very poorly and negatively 

correlated with the "Self and Turk" scale, contrary to the 

e x p~ ~ £ tat ion s . 

On the other hand, the "Self_and Other" sort 1S 

moderately correlated with some of the predictor variables. 

The highest correlation is between the traditional respect of 

self variable, (r = .-35) and it is significant. The next 

highest correlation is again with a traditionalism variable, 

that is the independence of choice of self. Naturally, if in­

dependence of choice of self score 1S high, it implies that 

the respondent 1S highly traditional. Hence, he 1S predicted 

to have a greater discrepancy score in the "Self and Other" 

identity scale, indicating that the discrepancy between the 

perception of the self and the nationals of the host country 

is large. Inspection of the data in T~ble 8 indicates a 

correlation of -.29 between the "Self and Othe~' scale and the 

independence of choice of self variable, contrary to expecta­

tions. Correlations between the background variables of length 

of stay, foreign experience from age 6 to 12 and elementary 

s c h 0 0 led u cat ion and the c r i t e rio n va ria b 1 e, "Se 1 fan d at her '; 

.are moderate, however, consistent with Hypothesis one and 
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three. These correlations show that time does have an affect 

on the formation of personality, or cultural identity that is 

similar to that of the host country people. 

Although the correlations are not remarkably high, 

still the results, as presented in Table 8 are interesting. 

It is somehow not possible to predict how much Turkish the 

respondents feel by using anyone of the predictor variables. 
~ i n 

However, it is fairly reasonable to make some predictions 

about the degree of identification :of the respondents with 

the host cul ture from the "Self and Other" scores. 

The correlation matrix ln Table 7 indicates that most 

of the variables that were anticipated to have high predictive 

value failed to do what was expected of them. The correlations 

bet wee nth e s e va ria b 1 e san dtli: e "s elf . and T u r k" ide n tit y 

variable are so trivial and insignificant that it is impossib 

to make any predictions about the degree of similarity the 

respondents perceive between themselves and Turkish nationals 

However, the data ln Table 8 are richer in predictive value. 

It is possible to find higher and more significant correla-

tions between the same predictor variables and the "Self and 

Other"identity variable. It is, therefore, fairly reasonable 

to make some predictions about the degree of identification 

of the respondents with the host country people once the 

length of stay, foreign experience from age 6 to age 12, 

elementary school education, and traditionalism of self 

variable scores are known. 
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In short, zero order correlation matrices yield the 

information that of the variables, atiitudinal, 

behavioral, or background, have any affect in making the 

none 

respondents feel themselves to be more similar to Turks. How-

ever, the variables, length of stay and traditionalism, are 

shown to, affect the children in perceiving themselves as 

compared to the people of the receiving countries. 

~ i n 

Analysis of Multiple Regression Program on Cultural Contact 

The variables that were thought to be the strongest 

predictors of culture contact were placed into multiple 

regression programs to determine the real best predictors. At 

first traditionalism variables were placed into a stepwise 

TeEr~SSlon program. The results of this procedure are in Table 

9. 

TABLE 9 

Step-Wise Regression Analysis of Four 
Traditionalism Variables on Culture Contact of the Child 

Percentage 
Variable Multiple of Variance Independent F to 

Name Correlation Cumulative Contributions Remove Significance 

Independence 
.26 .26 17.554 .01 of Choice .51 

(Family) 

It 1S seen from inspection of Table 9 that the family 

, variable, independence of choice of family, alone accounts 
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for 26 % of the variance ~n the subjects culture contact. The 

computations show that none of the other traditionalism 

variables add substantially to the variation in the criterion 

variable. The F values to add of traditional respect of 

family, traditional respect of self, and independence of 

choice of self variables on the first step where the 

independence of choice of family is entered into the program 

are 0.464, 0.140, 1.802 respectively. This means these 
~ 1 n 

variables are insignificant and will have no additional 

contribution to the variance explained by independence of 

choice of family. Therefore, it is only this variable that ca 
\ 

be used as a reliable predictor. Although the simple R value 

of independence of choice of self is slightly lower than that 

of independence of choice of family ~6 %), its independent 

contribution to t~e var~anC£JS very trivial (2.6 %). Since 

these two variables are highly correlated with each other, 

(r = +.80) they are accounting for the same variance in the 

culture contact score. This conclusion becomes clearer when 

data in Table 10 are inspected, as well. The background and 

a~titudinal variables, namely, independence of choice of self 

education type, religious education, length of stay and 

traditional respect of self, were combined and placed into a 

regression program to determine more precisely their relation 

with culture contact. The results obtained are in Table 10. 
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TABLE 10 

Step-wise Regression Analysis of Background and 
Traditionalism Variables of Self on Culture Contact of the 

Child 

Variable 
Name 

Multiple 
Correlation 

Independence 
of Choice 
(Self) 

~ i n 
Education 
Type 

Religious 
Education 

.50 

.56 

.60 

Percentage 
of Variance 

(Cumulative) 

.26 

.32 

.36 

Independent 
Contributions 

.26 

.06 

.04 

F to 
Remove 

10.353 

2.963 

2.820 

Significance· 

.01 

.10 

.10 

The data in Table 10 indicate that it is the independence 

of choice of self variable that acco~nts for the highest 

variation ln culture contact (26 %). This is exactly as much I 

as the Bmount that the independence of choice of family 

variable accounted for ln the previous program. Although the 

independence of choice of self variable was very poor and 

insignificant in adding to the variation when entered to the 

~rogram with independence of choice of family, it now explaiI 

most of the variance alone when it operates ln the abscence 

of this variable. This is another evidence that these two 

highly correlated variables account for the same variance ani 

can be considered the same in predicting culture contact. 

Further inspection of the data shows that religious educatio 

and education type are the next significant variables. How-

ever the F values to remove show that there is a possibility 
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for these two variables to account jointly for the variance 

in culture contact. While the F value to remove of type of 

education was 4.152 before the introduction of religious 

education, it drops to 2.963 after it is introduced into the 

equation. Therefore, it is seen that culture contact can be 

predicted by independence of choice of self and education 

variables. Length of stay and traditional respect of self ar 

not~iRtrong enough ~n predicting the degree of contact the 

child had with the host culture. 

Results similar to those in Tables 9 and 10 are seen 

~n Table 11 which gives a summary of the normal multiple 

regression program that tries to determine the degree of 

linear dependence of the culture contact on five predictor 

variables that operate jointly. The varirtbles are fathers' 

education, length of stay, type of education, traditional 

respect of family and independence of choice of family. 

TABLE 11 

Normal Regression Analysis of Five Predictor 
Variables on Culture Contact of the Child 

Percentage 
Multiple of Variance Independent F to 

Variable Name Correlation (Cumulative) Contributions Remove 

Father's Education .06 .003 .003 0.295 

Length of Stay .14 .02 .02 0.204 

Education Type .42 .17 .15 4.897 

Traditional 
Respect (Family) .44 .19 .02 0.498 

Independence of 
.59 .35 .16 11.155 Choice (Family) 

NS 

NS 

.05 

NS 

.0 
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Length of stay, father's education and traditional 

respect of family are once more shown to have no significant 

contributions to the variance in the culture contact criter­

lon. Although these five variables all together account for 

35 % of the variance, it is only type of education and 

independence of choice of family variables that have 

significant contributions. F tests of their partial regressio 

coe~fiicients show that, the F values 4.9 and 11.2 respecti­

vely, are significant and it is these two variables that can 

be used as predictors. 

Analysis of Multiple Regression on Cultural Identity (Self -

Other Sort) 

The analysis of the cultural identity criterion 

variable was made ln the same manner with the culture contac1 

criterion; that is, at first normal then stepwise regresslon 

programs were used to find the best predictors of cultural 

identity. 

When all the predictor variables, behavioral, 

attitudinal and background, that were anticipated to have 

significant contributions to cultural identity expressed by 

the "Self and Other" sort scores, were placed into a normal 

multiple regression program, the results of the procedure 

turned out to be as displayed ln Table 12. 
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TABLE 12 

Normal Regression Analysis of Ten Predi~tor Variables 
Cultural Identity of the Child (Self - Other Sort) 

Percentage 

Variable Name 

on 

Multiple of Variance Independent F to 
Correlation (Cumulative) Contributions Remove S 

--'='---

Father's Education 

Length of Stay 

TYP~iRf Education 

Religious 
!,;ducation 

Traditional Respect 
(Family) 

Traditional Respect 
(Self) 

Independence of 
Choice (Family) 

Independence of 
Choice (Self) 

Culture Contact 

Family Evaluation 

.18 .03 

.33 .11 

.34 .11 

.35 .12 

.40 .16 

.57 .33 

.57 .33 

.59 .35 

.60 .36 

.61 .37 

.03 2.479 NS 

.08 3.195 .10 

.003 0.004 NS 

.009 0.034 NS 

.04 1.483 NS 

.17 5.038 .01 

.0002 0.691 NS 

.02 1.287 1'\S 

.01 0.776 1'\S 

.01 0.673 1'\5 

The ten variables account for 37 % of the var~ance In 

c u 1 t u r ali den tit y w hen the y 0 per ate, j 0 in t 1 y. Al tho ugh the 

overall equation is significant at p < .05 level, only two 0 

the variables, length of stay, and traditional respect of 

self are found to contribute significantly to the variance a 

conveyed by the F tests. The traditional respect of self 

variable has the highest independent contribution (r = .17)~ 

thus, it can be used as the best predictor among the other 
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ten variables. However, the regression coefficient of this 

variable turns out to be negative although it has to be 

positive according to Hypothesis four. 

When the same variables are placed into a regression 

equation on cultural identity expressed by the "Self and 

Turk" sort scores, they account only for 20.9 % of the 

variance; but, the linear equation happens to be insignifi-

~ i il 
cant. As it can be seen in Table 13 none of th~ variables 

have independent significant contributions either. 

TABLE 13 

Normal Regression Analysis of Ten Predictor Variables 
on Cultural Identity of the Child (Self-Turk Sort) 

Percentage 

Variable Name 
Multiple o'£":Jariance Independent F to 

Correlation (Cumulative) Contributions Remove Significa ------------------
Father's Education 

Length of Stay 

Type of Education 

.Religious 
Education 

Traditional Respect 
(Family) 

Traditional Respect 
(Self) 

Independence of 
Choice (Family) 

Independence of 
Choice (Self) 

Culture Contact 

.12 .01 

.20 .04 

.21 .04 

.21 .04 

.31 .10 

.33 .11 

.34 .12 

.36 .13 

.40 .16 

.01 2.704 NS 

.03 1.675 NS 

.002 0.105 NS 

.00 0.122 NS 

.05 0.001 NS 

.01 1.242 NS 

.006 0.002 NS 

.02 1.518 NS 

.03 l.277 NS 

,., /. /. ') 1\1 c: 
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Step-Wise Regression Analysis ofTen Predictor Variables on 

Cultural Identity 

As mentioned 1n the previous sections, the degree of 

similarity between,the self and the Turk, as perceived by the 

respondents, can not be predicted confidently by the zero-order 

correlations or normal mUltiple regression analysis. The 

results of a multiple regression analysis program confirm the 
~i.n 

previous findings. 

TABLE 14 

Step~Wise Regression Analysis of Ten Predictor Variables on 
Cultural Identity of the Child (Self-Turk Sort) 

Percentage 
Multiple of Variance Independent F to 

Variable Name Correlation (Cumulative) Contributions Remove Significa 

Traditional .23 .05 .05 2.737 .10 
Respect (Self) . 

Among the n1ne other independent variables, it 1S onl: 

the traditional respect of self variable that 1S significant 

It adds only 5 % to variation 1n cultural identity. This 1S 

certainly quite a trivial contribution. Moreover, the partia 

regress10n coefficient of this variable is positive. This 

means that a unit of increase 1n the child 1 s traditionalism 

level will result 1Il an increase 1n his 'Self and Turk" identi 

score, indicating perception of higher discrepancy between t 

self and the Turk. Therefore, the results of this scale may 

well be seen as random and discarded. 
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However when cultural identity ~s rated by the "Self and 

Othe~' sort scale, the correlations and normal regression 

results turn out to be meaningful and as expected. When a 

stepwise regression analysis ~s used for better understanding 

of the relations the results ~n Table 15 are obtained. 

TABLE 15 

St~R-Wise Regression Analysis of Ten Predictor Variables 
Cultural Identity of the Child (Self-Other Sort) 

Percentage 
Multiple of Variance Independent F to 

on 

Variable Name Correlation (Cumulative) Contributions Remove Significan 

Traditional 
Respect (Self) .35 .12 .12 11. 744 .01 

Traditional 
Respect (Family) .46 .21 .09 4.400 .05 

Length of Stay .53 .28 .06 5.280 .05 

Father's Education .57 .32 .04 2.726 .10 

Traditional respect of self ~s shown to be a highly 

significant variable that adds substantially to cultural 

identity as expressed by"Self and Other" discrepancy scores~ This 

" is consistent with the previous findings in the correlation 

matrix but inconsistent with the Hypothesis four. Although , 

this variable has to be directly correlated with cultural 

identity, it is inversely correlated and has a negative 

partial regression coefficient. The other variables that can 

be used as reliable predictors are length of stay, father's 

, education, and traditional respect of f~mily. 
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These three variables together account for almost 20 % 

of the varlance. Religious education and type of education 

which were anticipated to be important predictors of cultural 

identity (Hypotheses five and two) fail to predict anything 

about the criterion variable. Another interesting and un-

expected result is that the independence of choice dimension 

of traditionalism; both of self and of family, turns out to 

be ~iEsignificant. The same thing is true with the crucial 

variable, culture contact, of which cultural identity was 

hypothesized to be a function. The F tests show that it can 

, ' 

not be used as a measure of cultural identity, either. 
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CHAPTER 4 

DISCUSSION OF THE RESULTS 

The present investigation was designed to study the 

psychological situation of the children of the Turkish migrant 

workers coming home from Western Europe. Despite some short­

comings, it has provided data hitherto unavailable on this 

lssue. As stated ln the previous sections, the major drawback 

to the study was In the sample selection. Due to the 

limitations of th'c,i.n.vestigalLor's time, martial law restric­

tion~ bureaucratic difficulties and lack of financial sources, 

selecting a sample which would be representative of both 

rural and urban populations was not attempted. Hence, the 

results can not be generalized to those children who have 

emigrated from and re-migrated to rural areas. Still, the 

study is of value, since it is the first exploratory study 

done on the psychological situation of second generation 

returnees in Turkey. Even when the research done in Europe 

1S considered, there are few other studies as ample in data 

as the present one. These data have implications for both 

theory and application. The first part of the 
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discussion section, therefore, will be devoted to a summary 

of the results and a discussion of the Culture Contact scale. 

The findings concerning the Cultural Identity scale and the 

gists of these findings will follow in the second part. 

Culture Contact Scale 

1. The attitudes of the families towards the choice of 

car~~T, relation with the opposite sex, marriage and women's 

role issues are directly. related to. the attitudes of the 

subjects towards the same issues (r=+.80). The same thing ~s 

true with the attitudes towards traditional respect for 

elders, fathers' authority, and religion ~ssues. The 

attitudes of the families correlate very highly with the 

attitudes of the subjects at a significant level (r=+.85) 

The strong relations on these scales indicate that the 

families with highly traditional attitudes have more 

traditional children than those of the families that are less 

traditional in their attitudes. 

2. The independence ~n choice of the families and the 

children is directly related to the culture contact of the 

children. Since attitudes of the families were 

found to be directly transmitted to the children, these two 

scales can be used in place of each other in predicting the 

degree of contact the children had with the host cultures. 

The subjects who had more independent attitudes in their 
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choices of career , 1n their relations with the opposite sex, 

1n marriage and 1n perception of women's role showed 

significantly greater contact with the host culture. It 1S 

these two scales measuring the independence of the families 

and the children, that predict the degree of contact the 

child had with the host country culture with the highest 

confidence. These results are consistent with the expectations 

of ~~~otheses ten. 
:itL 

3. As far as the results of the scales measur1ng the 

respect dimension of traditionalism are concerned,the results 

show that as both the families and the subjects became more 

conservative in their attitudes towards showing respect for 

elders, being obedient towards fathers' authority and 

conforming toL:,cc/Dli:gations of Moslem religion, the less 

contact the subjects had with host culture. In spite of this 

fact however, it is not possible to predict the degree of 

contact of the children with the culture of the host country 

on the basis of the traditional respect scores of both the 

families and the children. 

4. There was no relation between the educational status 

of the fathers and the traditionalism level of the families 

and the subjects. Hence, an increase in the years of education 

of the fathers neither positively nor negatively changed the 

degree of the culture contact of the children in the host 
i 

just the opposite of this resul~ culture. In Hypotheses seven, 
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5. The subjects who were exposed to segregated 

education and/or intense religious educati~n had less 

contact with the host culture than those children who had 

integrated education and little or no religious education. 

These two scales accounted jointly for the variation in the 

culture contact; and they could be used alternatively In 

predicting the culture contact of the children. These 

fi~~~ngs are in line with the predictions made by Hypotheses 

eight. 

6. The degree of contact the childTen had with the 

host culture did not change with the increased length of stay 

ln the recelvlng countries. Length of stay had no predictive 

value on culture contact. However, the percentage of the 

years spent in the host countries between the ages 6 and 12 

of the children did covary with the degree of contact with 

the host culture, confirming Hypotheses 12. 

As the above findings indicate the study was able to 

identify the social norms and institutions that had clear 

effects on the degree of contact the children of the migrant 

workers had with the European culture. Within the scope of 

this research it had been hypothesized that culture contact 

being the behavioral measure on the part of the children, 

would lead to cultural integration and eventually to cultu 

absorption. In view of this implied "stage" model, we Hill 

evaluate the whole process step by step. Hence, the inLcr­

pretations of the culture contact scale will precede the 
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discussion on the cultural identity findings. 

It lS seen that the predictions made about the inter-

actions of the traditional and educational lssues with the 

culture contact scale are confirmed. Although it is not 

possible to tell the direction of effect from the design of 

the present study-, there is a sensitive relationship between 

both dimensions of traditionalism and culture contact. How-
:,In 

ever, the independence in choice is a more sensitive one 

than the respect dimension of trad~tionalism and it changes 

more rapidly with culture contact than does the latter. The 

extremely high correlations between the traditional attitude 

of the subjects and parents, as stated before, are indicati 

of the fact that the children of the migrants in Europe 

internalize the value system of their families quite strongl 

This supports the idea that those Turkish families in Europe 

who strongly cling to their cultural values are successful 

transmitting these values to their children. However, althou 

this can be suggested quite confidently, Slnce almost 85 % 0 

-the children had spent most of their lives with their parent 

(T b1 5) stl'll the high correlations observed might be due a e , 

to the compromising attitudes of the children in rating the 

traditionalism scale from the view points of their fathers. 

The findings related to the effects of traditionalism on the 

degree of culture contact of the migrant children are 

consistent with the results of the White (1978) and LeCompte 

(1' 970 and 1973) studies. In the present study, and LeCompte 
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the issues of the independence l.n choice dimension of 

traditionalism showed greater changes tQ1;.;rard a less traditional 

position with increased culture contact or vice-versa. 

However, although the direction of the change in the issues 

of respect dimension was also toward less traditional 

position, this dimension turned out to be less sensitive to 

l.ncreases l.n exposure to the host culture. This is exactly 

wh~!nhad occured with the White (1978) sample of Turkish 

women workers in Germany. Women who had more contact with th~ 

German Culture were reported to be more independent in their 

choices of matters concerning their lives (White 1978, p.42).: 

I 

Although these women perceived themselves as less traditional, 

still they showed no significarit changes in their traditionat 

respect patterns with the increased culture contact. Similar I 

results were obtained by the investigation made by LeCompte 

and LeCompte (1970) at two comparable schools of Istanbul; 

namely, Atatlirk Kl.Z Lisesi (state funded) and American Colle§ 

for Girls (American School) It was apparent, that inter-

cultural contact led to less traditional attitudes l.n 

independence of choice issues. It did not, however, operate 

as strongly in changing the direction of attitudes on respecl 

issues to less traditional positions. In the cross-cultural 

study of LeCompte and LeCompte (1973) where the American and 

the Turkish youth were compared by the use of the same 

traditionalism scales, once agal.n, the independence in choici 

issues were found to be more sensitive to social changes tha: 

the traditional respect issues. Therefore, l.n all the studie 
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independence ~n choice emerged as having a strong and direct 

relation with the amount of contact with a foreign (more 

modern) culture. While the Traditional Respect issues showed 

less sensitivity to the changes in culture contact. A plau­

sible explanation to this phenomenon may be that the respect 

dimension is mo~e strongly imbedded in the value system of 

Turkish culture, therefore; it is more resistant to changes. 

~ i n 
The educational system ~s the next significant variable 

that emerged as predicting the deg~ee of culture contact of 

the children with the European culture. The educational 

system included both the public and the religious education 

that a subject had been exposed to in the host culture. Just 

as expected, the different educational systems led to changes 

~n the degree of exposure to the host culture. Three models 

were taken as the basis of public education. i) All foreign 

education; namely, the integrated form of education. In this 

system, Turkish children were instructed only in the 

languages of the receiving countries. They took no courses 

-Turkish concerning Turkey, and the majority of the children 

consistituting their classes were host country nationals. 

Mixed curriculum: In this case, childr~n were exposed to 

education in both languages (of both the sending and 

countries). Children exper~enc1ng a mixed curriculum took 

Turkish courses from Turkish instructors 1n addition to thei 

I ;;;) All instruction in Turkish. This latt regular c asses . .L.L.L 

mod e I was I abe led "s e g reg ate d" sin c e the chi I d r e n ,oJe r e ~ n -
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structed only 1n Turkish 1n special Turkish classes. 

The degree of religious education given to the 

children was rated on a four-point basis ranging from none to 

intense religious courses (Kor'an courses plus religion 

classes at school). 

The findings suggest that the degree of religious 

ed~&ation and the type of public education are equally strong 

in predicting the culture contact of the children in the host 

countries; moreover, they can be used in place of each other. 

The results indicate that when the children are educated in 

their mother tongues and in an environment where only the 

culture of the home country prevails, they have low contact 

with the host culture. The same thing 1S true with religious 

education. When the children are exposed to Moslem ethics 

intensely, they tend to have less contact with the host 

culture than those children who are not at all or less 

exposed to religious education. These results support both 

the outcomes of previous research and the hypothesis 

formulated about the relation of education and culture 

contact. In the present study education was found to be highly 

and directly correlated with the independence in choice and 

the culture contact scales as ill both White (1978) and LeCompte 

and LeCompte (1970) studies. Although, a different diDension 

of educational experience, years of education, was used in 

the White (1978) study, iL was found to correlate positively 

with the culture contact and the independence 1n choice of tl 
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subjects. In the LeCompte and LeCompte study, the consequence 

of intercultural contact and education was a decrease in the 

strength of traditional attitudes of the subjects. Therefore 

the impacts of the different dimensions of educational 

experience on the cultural contact shown in these three 

studies, leads one to the generalization that education ~s 

one of the most significant institutions ~n determining to 

wha1ndegree the Turkish nationals will expose themselves to a 

foreign culture. Inkeles (1969) claims that education ~s the 

most powerful determinant of moder~ization. According to 

Inkeles, it is not the curriculum that has the modernizing 

affect as far as education is concerned, but it is the 

educational environment and the organizations of logical net­

works within this environment (White 1978, p.48). In the pre­

sent study, the children who reported greater contact with 

the host culture, turned out to have experienced integrated 

education and higher independence ~n their choices ~n lssues 

concerning their lives. So, it is understandable that once 

the children get out of the closed, conservative community of 

their home culture and get educated and trained in an environ­

ment where only the language, value system, traditions etc. 01 

the larger society prevail, they tend to have more contact 

with this larger society taking the first step to moderniza-

tion. 

The results pertaining to the religious education 

variable yield similar information. The hypothesis made about 
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the effects of this variable on the culture contact was based 

on some previous observations and assumptions. According to 

N.Ekin (1982), for example, the migrant workers in Europe have 

a tendency to identify the Moslem religion with their home 

country culture. Therefore,religion serves the function of 

uniting these pe6ple under a similar cultural identity. In 

addition the explosive resentment and the racial pressure 

agai~st these people force them to become more introverted 
~ 1 i1 

and defensive. Therefore, their "superior" religion is a 

means of defense and protection (Ekin, 1982). G.Vassaf has 

similar claims as well. According to his observations ~n the 

Netherlands, religion is not a means to interpret life, 

environment etc. but rather a means to strengthen ethnic 

community bonds. However, in face of the multi-miliue env~ron-

ment of the chjL~~en. they do not internalize religious values 

but rather adopt specific behaviour patt~rns with regard to 

the specific situations they find themselves ~n. Thus, a 

Turkish child who may manifest the actions of a totally 

devout Moslem ~n the Kor'an courses may later on in the day 

behave similarly as his European classmates in an educational 

setting. Religion also serves to strengthen a positive sense 

of identity. That is some Turkish children may subjectively 

exclude themselves from the dominant European culture on the 

basis of their religion, which they deem superior, rather tha 

regarding themselves as outcasts, not accepted by the dominant culture 
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(Vassaf, 1983). Religion, therefore, reinforces the closed 

community life of Turkish migrants and thelr children. The 

high negative and significant correlation between the degree 

of religious education imposed on the migrant children and 

the amount of contact they reported having had ln the host 

countries, supports the above claims. It leads to the conclu-

sion that religions training is a reaction to perceived 

ma~linality resulting in an escape from the new culture. 

The two variables that did not show the anticipated 
i 

effect on the culture contact scale were, fathers 1 educationa~ 

status and the length of stay of the children in the host 

countries. 

The predictions made concernlng the probable effects 

of the fathers 1 educational status on the culture contact of 

the migrant children were based on traditional structure of 

Turkish families operating in favor of men. It was assumed 

that still the dominance the fathers enjoy in the patriarchal' 

family structures could be generalized to the families of 

the migrant children. It was referred both by the LeCompte 

and LeCompte (1983) and the White (1978) studies that even 

the slightest increases in the years of education implied 

less traditionalism on the part of the migrant workers ln 

Europe. Consequently, it was anticipated that in a family 

environment where the dominant authority figure was of 

higher educational status and of lower traditional attitudes, 
I 

I 

less traditional values would be transmitted to the new 
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generations; This would enable the children to have greater 

contact with the host culture. However the results obtained 

do not meet these expectations. This may be due to the mis­

leading conception that there is only one single entity as 

Turkish family. "The institution of the family manifests 

structural variations among different socio-economic groups 

and socio-geographical areas of Turkey" (Kudat 1975, p.78) 

Ac~~~ding to A.Kudat, the peasant family in Turkey, 1S 

characterized by the male authority structure while low-in­

come urban groups show a little more emancipation of the 

female. In urban families, especially in the families of 

metropolitan centers of Istanbul, Ankara, and Izmir, women 

take greater part in decision making and are much more 

emancipated. The sample of the present research was composed 

of children who have emigrated from metropolitan centers of 

Turkey. The family structure and the network of effect withi 

the families of these children should not be the conservative 

male-dominated type but the more modern urban style. When thi 

is the case, the educational and traditional levels of the 

mothers should have been measured as well, since the reality 

seems to be the combined effect of both parents on the 

children. 

Another variable whose relation,with the culture 

contact scale failed to meet the expectations was the length 

of stay of the children in the host countries. Since one of 

the aims of the present study was to replicate some items of 
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LeCompte and LeCompte (1983) where time was very highly 

and significantly correlated with the culttire contact, a 

hypothesis in line with this previous finding was used. It 

was expected that the children who lived for longer periods 

of time in the West European countries would have greater 

contact with the culture of these countries. However, time 

did not function a~ a predictive element by itself. Never­

the1~ss, when the life span of the children were divided into 

three stages; 0-6 years, 6-12 years, and 12 years to present 

age, and the percentages of time s~ent in the host cultures 

between these years were correlated with the amount of 

culture contact, only the 6-12 year period corr~lated 

significantly with the criterion. This implies that there 1S 

a critical period in the life,the pre-adolescence)that 1S more 

e f fee t i v e in ::i Ii a pin g the be:', a",7 i';:.;r a 1 mod e s 0 f chi 1 d r en. 

Cultural Identity Scale 

Cultural identity was operationalized 1n terms of the 

.children's perception of discrepancy between themselves and a 

typical Turkish national (Turkish identity), and a typical 

host country national (host culture identity). The dis-' 

crepancy perceived was predicted to decline as the children 

perceived themselves as more similar to the nationals of 

either of the countries. The findings related to the cultural 

identity scales can be summarized as follows: 

1. None of the independent variables showed any 
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relation with the degree of Turkish identity of the children. 

They all failed to predict the degree of similarity the 

subjects perceived between themselves and the Turkish 

nationals. Therefore, all the hypotheses made about the 

determinants of Turkish identity lack the support of the 

present iesearc6. 

2. The results of the host culture identity scale were 

~ i il . • 
more 1n l1ne ~ith the expectations. Still, some of the out-

comes did not meet prior predictions. For example, the type 

of both public and religious education turned out to have no 

relation with and no predictive value on the subjects' 

perception of the self as compared to the receiving country 

nationals, contrary to the anticipations of Hypothesis two. I~ 
I 

was expected that those children who were exposed to intense 

religious education and to segregated public education would 

perceive a greater difference between themselves and the 

nationals of the host countries than would those who have 

experienced integrated public and no religious education. 

3. As another unexpected result, the amount of culture 

contact was neither negatively nor positively related to the 

amount of discrepancy the subjects perceived between them-

selves and the host country people. By Hypothesis six, it was 

predicted that as the exposure of the children to the host 

culture increased, the more similar they would perceive them~ 

selves to the people of the European countries where they 

resided. The culture contact was expected to have predictive 



- 73 -

value as well. 

4- The traditionalism level of the families l.n 

independence of choice dimension did not show any relation 

with the perception of similarity between the self and the 

host country nationals, contrary to Hypothesis four. 

5- The best predictors of the degree of similarity 

pe~~ftived by the children between themselves ~nd the 

receiving country nationals turned out to be the attitudes of 

the children in the respect dimension of the traditionalism 

variable. However, a unit increase in traditionalism level 

decreas~d instead of increasing the similarity perceived by 

the subjects. On the other hand, independence dimension of 

traditionalism showed no relation with the hos~ culture iden-

tity. 

6- Length of stay l.n the rece1.V1.ng countries was the 

next significant variable that COUYld predict how similar th 

subjects perceived themselves as compared to the receiving 

'country people. As the length of stay increased, the subject 

perce,ption of the self and "others" of the host society bec 

more similar. 

7- As the years of stay l.n the receiving countries of 

Europe between the ages 6 and 12 of the subjects increased, 

the subjects perceived themselves as more similar to the hos 

country nationals, as put forth by the Hypothesis twelve. 
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8- As predicted by Hypothesis twelve again, if the 

subjects have had their elementary school education in the 

host countries, they perceived less discrepancy between them­

selves and the nationals of the host countries. 

As it 1. s . imp 1 i e d by the abo v e fin din g s, aIm 0 s t hal f 0 f 

the hypotheses made on the relations of the independent 

variables with the host culture identity of the second 

generation returnees were supported by the data of the presen 

research. However, some of the relations that were predicted 

with high degree of confidence, did not turn out to be 

tenable. This may be due to an error in the design of the 

study or to an erroneous theoretical conception. 

The most surprising outcome was definitely the failure 

of the "Self and Turk" identity scale. A plausible reason for this 

failure may be the fact that the scale was quite difficult 

for the subjects to comprehend. However, since it worked out 

quite well with the "Self and Other" ratings, the failure was most 

probably due to a misconception of the subjects about the 

characteristic of a typical Turk. Such a conclusion is drawn 

because most of the subjects had a tendency to identify being: 

a Turk with being a Moslem. Even though they were reminded 

of the difference many times, the final outcomes reveal that 

probably the difference was not very clear to the children. 

Therefore, the results pertaining to the relation of this 

variable with the other independent variables, were considerei 

random and insignificant and were totally discarded. 
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As far as the host culture identity of the subjects 

was concerned, the most confident prediction was made about 

its relation with the culture contact of the children. 

In the LeCompte and LeCompte study (1983), culture 

contact was the crucial variabie operating as the determinant 

of cultural integration. A later stage from cultural integra-

tion is cultural absorption (Amersfoort, 1982). The present 

~ i n 
research was designed in such a way that cultural identity, 

being an expression of cultural ab~orption, was anticipated 

to correlate with the culture contact of the children. How-

ever, it turned out that the host culture identity had no 

relation whatsoever with the amount of culture contact of the 

children. This implies that, even though the contact with an 

host culture eventually leads to cultural integration, it ~s 

not a strong enough variable to predict cultural absorption. 

Since culture was defined as the "system of values, beliefs, 

and norms, transmitted from one generation to the next" 

(Mead, 1956), one has to fully internalize the norms, values, 

-traditions etc., of a culture to possess its identity and to 

be assimilated to it. In the case of the migrant children as 

stated before, there were two very different sets of values, 

traditions and norms that existed at the same time in the 

host countries; the families and the wider social environmen 

The previous findings showed that social changes provoked 

little changes in the attitudes of the Turkish families and 

children in respect issues of traditionalism which are deepl 
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imbedded in their culture system. This implies the existance 

of a traditional family environment within the more modern 

wider social environment of the migrant children. Since the 

respect dimension of traditionalism of the families turned 

out to predict the host culture identity of the children, it 

is supported that the institution of the family has a note, 

worthy place in the personality and the identity formation ofj 

the children. As the families get more conservative in their 

attitudes concerning their respect for elders, for fathers' 

authority, and for religion, the less similar their children 

~erceive themselves as compared to the host country people. 

It is, therefore, apparent, that the psychological variables 

are more effective than the behavioral ones in the formation 

of cultural identity. The children who reported high contact 

with their wider social environment (e.g. they listened to 

only German music, they had only German friends, or they 

shopped at the German stores), did not necessarily report 

perception of more similarity between themselves and the hostl 

country nationals; and, it was not possible to predict the 

degree of identification from their culture contact behavior. 

On the other hand, traditionalism, a psychological element 

transmitted from one ~eneiation to the next, has more power 

to shape and predict the cultural identities of the younger 

generations that are caught between the very different 

cultures. Time is another important factor that reinforces th~ 

conflicting position of the migrant children as regards the" 

formation of their cultural identities and their positions in: 
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their home countries on their return. As the length of stay 

of the children in the host countries increases, their dis­

crepancy scores on the host culture identity scale decrease. 

This implies that time works in the favor of cultural 

absorption. Since longer stay in the receiving countries make 

the children perceive themselves as more and more similar to 

the nationals of those countries, those children who return 

to Turkey after having spent a significant amount of time 

abroad, will find themselves 1n a more ambivalent and con­

flicting situation. However, the perception of ambivalance 

ampng the children returnees should be tested to confirm the 

above claim. Another dimension of the time variable, the 

length of stay of the children between ages 6 and 12 was 

separately correlated with the host culture identity. These 

findings are consistent with the ones obtained in the culture 

contact analysis. In addition, they support the initial claim 

made about the important i~fluences of the pre-adolescence 

period during the adolescence. It was proposed that adolescen 

was a transition period in which children developed consistent 

identities only if they were in consistent interaction with 

congruent outside groups. Since there is no congruency of out 

side groups in the case of migrant children, perception of 

structural marginality was expected from them. However, some 

objections came to this conceptualization, claiming that 

"adolescence 1S. not a universal experience. That is, it does 

not exist as a reality in much of the world. It is only 

recognized in affluent societies of the West as a separate 
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developmental stage. In Turke . 11 h 1 y, especla y In t e rura areas, 

the adolescent stage lS '" not psychosoca~ly experienced. Girls 

and boys in this age are usually asked to assume immediate 

adult duties. In which case, the children accept the opportuni 

to participate directly in the culture of parent"l However, 

even though this may be the-case, when the children migrate 

to urban centers of to affluent countries of the West, they 

get ~?ught between the two systems. The children who have 
· .... t. 

been treated as adults in their home countries and are still 

being considered adults in their fa~ilies are confronted with 

completely different sets of attitudes and expectations in 

their wider .social environment (school, playgrounds, et~.). 

While the new culdure willingly gives the youth the period of 

delay which Erikson calls "a moratorium" period, the home 

c~lture doe~ not allow the children who are not ready to meet 

the obligations, to take time to achieve adult commitments 

(Maier, 1965). As Erikson explains it, moratorium, l S , " ... a 

period that lS characterized by a selective permissiveness on : 

the part of society or of provocative playfulness on the part 

of youth and ykt a period of deep (if not transitory) commitme 

on the part of youth and ceremonial acceptance of commitment 

on the part of society. Such moratoria show highly individual 

variations, which are especially pronounced ln very gifted 

people (gifted for better or for worse); and there are of 

course institutional variations linked with the ways of 1 if e 

of. cultures and subcultures il (Maier, 1965, p.58). Therefore, 

the children of the migrant workers~ in one way or 
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another, are at a point where different influences of 

different cultures clash and push them into an identity cris 

~s. If they are allowed to go through the adolescent stage b 

both societies, the values, norms, traditions etc. they are 

confronted with and they have to internalize conflict with 

each other. On the other hand, if one culture allows the 

adolescence stage and the other does not, the children find 

themselves still in a conflictual situation of not knowing 

which expectations to fulfill and which not to fulfill. The 

end result in any case is an identity crisis since they do 

not kriow to which culture they should integrate themselves 

to. 

The elementary school education, which was the percen 

age of elementary school years spent abroad, showed a 

positive relation with the host culture identity of the 

children. Since the education variable (both public and 

religious) did not show any relation with and no predictive 

value on the cultural identity formation of the migrant 

children, it is the time factor that accounts for the varia­

tion in the host culture ide~tity in the former variable of 

elementary school education. The correlation between the 

length of stay (foreign experience) and amount of elementary 

school education in the host countrie; was found to be r ~ 

.+.90 indicating that for the present sample, these are the 

same variables. This implies that it is not the type of 

curriculum that matters in the development of identity. 
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Rather it is the t' th ' ~me, e per~od of life, that shapes and 

reinforces certain attitudes, norms, values i~ children. This 

formative period turned out to be the preadolescence, as 

previously stated in the discussion section. It is apparent, 

therefore, that the children who spend their pre-adolescent 

years in the host countries do have a tendency to have more 

contact with the new and modern culture. They meet the 

expectations of this culture more readily and they inter-

nalize its way of living, its value systems, norms, tradi-

tions, and hence, they end up perceiving themselves as very 

similar to the host country nationals. However, throughout 

this process, if the children are living with their families, 

there is the unquestionable influence of the value systems of 

these traditional families. As mentioned above, the 

traditional effects of the families on the children were 

supported by the findings of the present research. Therefore, 

the findings, imply that there is a crisis on the part of the 

children regarding their cultural identity formation as long 

as the above conditions prevail. That is, living the pre-

adolescence and adolescence stages, under the traditional 

influences of a family within a more modern society to whose 

value systems, one is much more open and receptive than he 

can be in any other period of his life. 

The traditionalism of the children in respect ~ssues 

turned out to be positively related to the host culture 

identities of the children. Naturally as the children get 
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more traditional, they should have perceived the host country 

nationals as more different and distant from themselves since 

they belong to a completely different and a more modern 

culture. Although there is no sound theoretical explanation 

of this result, the perception of similarity may be attributed 

to the egocentric ism of these children. They might be 

perceiving and evaluating everybody just as they perceive 

themselves. Thus, due to a lack of development in their 

cognitive systems, they might be unable to differenciate 

characteristics of different people during the perception 

process. 
'. 

Next Steps to be Taken 

The present study merely scratches tte surface of the 

whole problem of second generation returnees, but it points 

the way to further research by the questions it raises. The 

first thing to be done next, ~s to replicate the study with a 

larger sample representative of both the rural and urban 

populations. In that case, some of the variables that turned 

out to be meaningless, such as the educational status of the 

fathers, may operate as meaningful and significant elements 

"especially with a rural sample". In addition, in this way a 

comparison between the problems of the children coming from 

totally different socio economic and cultural backgrounds may 

be achieved. However, before replicating the present study, 

some of the scales should be simplified so that the children 
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can understand and respond to them more easily and reliably. 

Another important point is the amount of time that has 

elapsed between the date of arrival to Turkey and the the 

date of administration of the questionnaires. This period 

should be included as a variable in the following studies. 

The variable might function as an indicator of reliability of 

the retrospective data the children report as well as 

measuring their ambivalent situation regarding their re -

integration attempts to Turkish society. Since time turned 

out to be a very important variable in the understanding of 

the integration and the absorption phenomena, the cultural 

identities of the newcomers should be compared to those of 

old timers in order to take sound measures to solve the 

reintegration problems. 

One other thing would be to replicate the study with 

the LeCompte and LeCompte (1983) Holland group, to determine 

whether or not cultural integration leads to cultural 

absorption. 

It would be also very interesting ln future research 

to be able to differentiate a sense of identity between being: 

Turkish and being a Moslem. 
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CON C L U S ION 

Although " ... in the social sClences, the initial aim 

of a research project often bears little relation to what 

comes out of it", (Oriol, 1982, p.255), the present study 

sUfceeded ln realising its aims. One of the principle 

objectives was to distinguish the determinants of the culture 

contact behavior and cultural identity formation of the 

second generation returnees, so that their problems on their 

return to Turkey can be better understood and handled. The 

second aim was to take the LeCompte and LeCompte (1983) study 

a step further and see whether cultural integration and 

cultural absorption could both be predicted by a behavioral 

variable, culture contact. The f,irst objective is achieved. 

It has been clearly identified that the Family and the Schoo 

are the most effective institutions in determining the 

behavioral schema of the children in the host countries (i.e, 

that these institutions are the best predictors of culture 

contact). On the other hand, it is the time and the family 

variables that have clear effects on the psychological make 

up of the children (i.e., it will be recalled that length of 

stay and traditional respect of the families were the best 
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predictors of cultural identity). The second objective was 

also achieved as far as the operationalizati~n of cultural 

integration and absorption within the scope of the study is 

concerned. It is apparent that cultural absorption, expressed 

by the host culture identities of the children, is better 

predicted by psychological variables. Cultural integration 

was claimed to be predicted and achieved by means of a 

behavioral variable, the culture contact (LeCompte and 

LeCompte, 1983). This implies that cultural integration is 

not necessarily a prerequisite of cultural absorption. 

Depending upon the above data analysis and the con­

clusions reached it may be possible to differentiate those 

children who perceive themselves as more similar to the host 

country nationals; hence, as less similar to Turkish people. 

That is, it is possible to identify those who maintain their 

Turkish identity and who do not. However the aim in identify­

ing these children is by no means to urge them to think, to 

perceive and to behave as Turks do, but to prevent them from 

being socially and culturally handicapped due to their 

marginal position between two cultures. They should not be 

viewed and treated as failures or blacksheep of the Turkish 

nation. On the contrary, they should be left ~n their own 

ways, so that they can contribute something to our culture 

without feeling like second class people in their own home 

countries. 
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APPENDIX A- COpy OF THE SCALES USED IN THE STUDY 

QZGECMtSE lLlSKlN SORULAR 

1. Cinsiyetiniz Kad~n ( ) 

Erkek ( ) 

2. Dogum Y~l~n~z 

3. Kac~nc~ S~n~ftas~n~z? 

4. A~ag~daki kutu1ar sizin ya~am~n~z~ gostermektedir. Her y~l 
icin uygun kutuyu i~aret1eyiniz. 

YASADI(iINIZ 
DLKE 

TURKiYE 

AVRUPA (A1manya 
isvicre vs.) 

DLKENiN HANGi 
KESiMiNDE 
YASIYORDUNUZ 

BtiYtiK SEHiR 

KUCtiK SEHiR 

KASABA 

KOY 

KiMiNLE 
YASIYORDUNUZ 

, 
ANNEMLE 

BABAMLA 

ANNE VE BABAMLA 

AKRABALARIMLA 

5. Baban~z yurt 

6. Baban~z~n en 
a) Hie okumam~~ 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 

d~~~nda ne 1~ gorliyor/du? 

son bitirdigi oku1? 
b) ilk c) Orta d) Lise, Teknik Oku1, e) tiniversite 

. d"? 7. Neden Tlirkiye'ye donmek 1ste ~n~z. 
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E CiT i M T U R U-

A§a~1da cizi1i enine kutu1ar sizin e~itim Y111ar1n1z1 g6ster­
mektedir. E~itiminizin ilk Y111ndan ba§laY1p son Y111na kadar' 
gecen sUre icin sizin e~itiminize uygun olan kutu1ar1 i§aret-
1eyiniz. 

EGiTiM YILLARI 

ECiTiMiN GECTiCi 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 r--

YER 

YURTDISI (A1man-
ya,Ho11anda vs.) 

(Yurt d1§1nda 
yap11an e~itim 
icinder) 
SINIF ARKADASLA-
RIM 

YALNIZCA TtiRK'TU 

COCUNLUK TtiRK'Tti 
! 

COCUNLUK YABANCI 
iDi 

I 

COCUNLUK YASADI-
CIM tiLKEDENDt 

YURTDISINDAKt 
I 

OCRETMENLERiM 
J 

TtiRK'Tti 

YABANCI iDi 

I HEM TURK HEM ! 

YABANCI tDt I 

j 

OCRETiM DiLi I 

VE TtiRti 

YALNIZCA TtiRKCE 

YALNIZCA ALMANCA 

HEM ALMANCA HEM 
TtiRKCE tDt J 
DiNi ECiTtM I 

HiC I 

OKULDA DiN DERSi I 

--
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KtiLTtiRE ACILMA 

1. Gelmi§ oldugunuz Ulkenin dilini ne kadar biliyorsunuz? 
a) Cokiyi, iyi b) Orta c) Az, ~ok az 

2. Gelmi§ oldugunuz yabanc~ Ulkede televizyon seyrediyor muydunuz? 
a) Herzaman b) Arasu'a c) Hi~bir zaman 

3. GUnde ka~ saat rat yo dinliyordunuz? 
a) (0-2) b) (3-4) c) 4'den ~ok 

4. GUnde ka~ saat televizyon seyrediyordunuz? 
a) (0-2) b) (3-4) c) 4'den ~ok 

5. Radyoda TUrk yay~nlar~n~ m~ yoksa Ulkenin yerel yay~nlar~n~ m~ din­
lemeyi tercih ediyordunuz? 
a) TUrk b) Yerel c) Her ikiside 

6. Ya§ad~g~n~z Ulkenin dilindeki dergileri okuyormuydunuz? 
a) Her zaman b) B.azan c) Hi~bir zaman 

7. Hangi dilde kitap okumay~ tercih ederdiniz? 
a) TUrk~e b) Ya§ad~g~m Ulkenin dilinde c) Her ikiside 

8. Yabanc~ ~rkada§lar~n~z~n say~s~ TUrk'lerden daha m~ ~oktu? 
a) Evet b) Hay~r c) E§itti 

9. Vaktinizin ~ogunu hangi arkada§lar~n~zla ge~iriyordunuz? 
a) TUrk b) Yabann c) Ya§ad~g~m Ulkeden olanlarla 

10. Yabanc~ arkada§lar~n~z~n evlerine misafirlige gidiyormuydunuz? 
a) Her zaman b) Ara s~ra c) Hi~bir zaman 

11. Onlar size geliyorlarm~yd~? 
a) Her zaman b) Ara s~ra c) Hi~bir zaman 

12. Yabanc~ arkada§lar~n~zla okul d~§~nda ne s~kl~kta gorU§Uyordunuz? 
a) HergUn b) Ara s~ra c) Hi~bir zaman 

13. Al~§veri§inizi hangi dUkkanlardan yap~yordunuz? 
a) TUrk b) ikisinden de c) Yerli (Alman-isvi~re vs.) 

14. Geldiginiz Ulkenin film, tiyatro, konser vs. gibi sanat etkinlikleri­
ne gidermiydiniz? 
a) Her zaman b} Ara sua c) Hi~bir zaman 

15. Geldiginiz Ulkenin gUnlUk gazetelerini hergUn okurmuydunuz? 
a) Her zaman b) Ara s~ra c) Hi~bir zaman 

16. Yurtd~§~nda yay~nlanan TUrk Gazetelerini hergUn okurmuydunuz? 
a) Evet b) Ara s~ra c) Hay~r 

17. Hafta sonlar~n~ ailenizle birlikte mi ge~irirdiniz? 
c) Hicbir zaman 
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GELENEKSELLiK OLCECi 

(1) Secimde Bag~ms~zl~k Boyutunu belirtiyor. 
(2) Gelenekse1 sayg~ boyutunu be1irtiyor. 

Yonerge: Once ?kuyacag~n~z ifadeleri nas~l kar§~l~yorsan~z, ona gore a§a­
g~dak~ say~lardan birini secin. 

Okuyacag~n~z ifade1eri baban~z nas~l kar§~l~yorsa ona gore de 
bir say~ secin ve sorunun yan~na yaz~n. 

Kat~lmak kar§~ c~kmak olCegi. 

7. Tamamiyle kat~l~yorum. 
6. Kat~l~yorum 
5. Biraz kat~l~yorum 
4. Karars~z~m 
3. Biraz kar§~ c~k~yorum 
2. Kar§~ c~k~yorum 
1. Tamamiy1e kar§~ c~k~yorum. 

MESLEK SECiMi(l) 

1. Ebeveynim (annem,babam) ne dli§linliyorsa dli§linslin kendi 
meslegimi kendim secerim 

2. Kendi mes1egimi kendim secerim ama ebeveynimin 
iznini al~r~m 

3. Bir deneme sliresi icin ebeveynimin sectikleri 
meslegi kabul ederim 

4. Ba§ka bir meslegi tercih ediyorda olsam 
ebeveynimin sectigi meslegi kabul ederim 

5. Kendim ne dli§linlirsem dli§lineyim ebeveynimin 
sectigi mes1ege girerim 

KARSI CiNS iLE ETKiLESiM(l) 

6. Aile liye1eri d~§~nda kar§~ cinsten kimsey1e i1i§kim 
yoktur 

7. Kar§1 cins1e ancak top1u1uk1arda (s~n~f, sokak) 
kare1lae1r1m 

8. Kare1 cins1e ancak arkadae grup1ar~nda temasa 
gecerim ama biriyle ozel olarak ilgilenmem 

9. Arada s~rada kare1 cinsten birileriyle c1kar~m 
, 

Veri1en 
AgHl~k1ar 

-3 

-2 

+1 

+2 

+3 

+3 

+2 

+1 

+2 

_'1 
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KADIN IN ROL tl (1) 

11. Bir kadln kendi fikir1erini serbest~e ba§ka erkek 
ve kadln1ara soy1eyebi1me1i 

12. Bir kadln kendi fikir1erini serbest~e ya1nlz ba§ka 
kadln1ara soy1eyebi1me1i 

13. Bir kadln kendi fikir1erini ya1nlzca yakln arkada§-
1arlna soy1eyebi1me1i 

14. Bir kadln kendi fikir1erini ya1nlzca evindeki1ere 
serbest~e soy1eyebi1me1i 

15. Bir kadln kendi fikir1erini ya1nlzca kocaSlna 
serbest~e soy1eyebi1me1i 

BABANIN OTORiTESi(2) 

'16. Babamln bir emr1Ue bile isteyerek kar§l ge1ebilirim. 

17. Babamln bir emrine kar§l a~lk a~lk konu§urum ama 
istedigini yaparlm 

18. Babamln bir emrine kar§l isteksiz1igimi mlrl1danarak 
be1irtir ve istedigini aglr aksak yaparlm 

19. Babamln bir emrini hi~ isteksiz1ik gostermeden yeri­
ne getiririm. 

20. Babamln bir emrini hi~ isteksiz1ik gostermeden ve 
§evk1e--yerine getiri'l'im 

YASLILARA SAYGI(2) 

21. Bliylik1erimin yanlnda sigara i~mem 

22. Bliylik1erimin yaulnda i~ki i~mem 

23. Odaya bir bliylik girince ayaga ka1karlm ama sigara 
ve i~ki i~meye devam ederim 

24. Odaya bir bliylik girince konu§maml keserim ama ba§ka 
ne yaplyorsam yapmaya devam ederim 

25. Odaya bir bliylik girince bir ba§ i§aretiy1e se1~m1a­
rlm ama ba§ka ne yaplyorsam yapmaya devam ederlm 

I 
• I 

Verl1enl 
I 

Agl.rll.klq 

-3 II 

-2 

+1 

+2 

+3 

-2 

-2 

+1 

+2 

+3 

+3 

+2 

+1 
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EVLiL1K(1) 

26. Ev1i1ik k~za ya da oglana dan~gmadan ebeveyn 
taraf~ndan dlizen1enme1i 

27. Ev1i1ik k~z~n ya da oglan~n fikri a1~narak 
ebeveyn taraf~ndan dlizen1enmeli 

28. Ev1enme niyetini gozonlinde bu1undurarak 
ebeveyn k~zla oglan~ tan~gt~rma1~ 

29. Oglan ya da k~z kendi egini bu1ma1~ ama 
ebeveyninden izin a1ma1~ 

30. Kendi egini bu1up ebeveynin fikrine 
a1d~rmadan ev1enme1i 

31. Ebeveyne dan~gmadan ev1enme1i 

DiNDARLIK(2) 

32. Her gUn 5 vakit camide namaz k~lar~m 

33. Cuma namaz~n~ camide k~lar~m 

34. Ayda bir ya da iki kez camiye giderim 

35. Camiye ancak bayramlarda giderim 

36. Camiye hie gitmem 

Verilen 
Ag~rl~k1ar 

+3 

+2 

+1 

-2 

-2 

-3 

+3 

+2 

+1 

-2 

-3 
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AiLE DEGERLENDiRMESi 

A§ag1daki climleleri okuyun ve alt1nda belirtilen §1klardan 
bu climle ile ilgili olarak kendinize en uygununu se~1n ve 
daire i~ine a11n. 

1. Ailemle birlikte sokakta gorlilmekten hep utan1rd1m. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

2. Velim okula geldigi zaman gurur ve mutluluk duyard1m. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

3. Annemle babam1n 'giysilerini ~ag d1§1 bulurdum. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

4. Ailem ya§ad1g1m1z lilkenin dilini iyi konu§sun isterdim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

5. Alman (isvi~reli, Avusturya vs.) bir ailenin ~ocugu olsay­
d1m daha mutlu ve gururlu olacag1m1 dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

6. Ailemin oru~ tutmas1n1 takdir ederdim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

7. Annemle babam1n yliksek egitim gormli§ olmalar1n1 isterdim. 
Cok yan11§ Cok dogru Dogru Emin degilim Yan11§ 

8. Babam1n yurtd1§1ndaki i§inde ba§ar1l1 olduguna inan1rd1m. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

9. Annemin ba§1n1 baglamas1 beni rahats1z etmezdi. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

10. Ailemin sofra adab1n1 bilmedigini s1k s1k dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

11. Ailemin Almanlar vs. kadartemiz insanlar olduklar1n1 
dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

12. Babam1n yurtd1§1nda daha sayg1n bir i§te ~a11§mas1n1 is­
terdim. 

13. 

Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

Ai1emin ya§ad1g1m1z li1kenin kli1tlir ve 
daha yak1ndan iz1eme1erini isterdim. 
Cok dogru Dogru Emin degi1im 

sanat etkin1ik1erini 

Yan11§ Cok yanl1§ 

f 1 glirliltlilli konu§tuk1a-14. Anne ve babam1n toplu yerlerde az a 
r1n1 dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 



15. 
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Velimin ogretmenlerimin kar§1s1nda 
dugunu hissederdim. 
Gok dogru Dogru Emin degilim 

hep mah~up ve ezik 01-

Yanl1§ C;ok yanlq 

16. 
i 

Ailemin ~ag1n geregi olan aletleri (asansor vs.) kullanma~ 
y1 becerememeleri beni hep sinirlendirmi§tir. ' 
Cok dogru Dogru Emin degilim Yan11§ Cok yanluJI 

I 7 • 

18. 

Babam1n camiye gitmesinden hi~ ho§lanrnazd1m. 
Cok dogru Dogru Emin degilim Yanl1§ Cok yanl~ 

Ailemin dinledigi Tlirk mlizik tlirli beni hep rahats1z eder­
di. 
Cok dogru Dogru Emin degilim Yan11§ Cok yanl~~ 

19. Ailemin evimizi ~ok zevkli do§edigini dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yanl~~ 

20. Ailemin eglenme tarz1n1 hep yad1rgam1§1md1r. 
Cok dogru Dogru Emin degilim Yan11§ Cok yanl~~ 

21. Ailemi sayg1ya deger bulurdum. 
C;ok dogru Dogru Emin degilim Yanl1§ C;ok yanll.§ 

22. Ailemin ya§ad1g1m1z lilkenin insanlar1ndan daha heyecanll. 
sald1rgan olu§u beni rahats1z ederdi. 
Cok dogru Dogru Emin degilim Yan11§ C;ok yanll.§ 

23. Ailemi yabanc11arla olan ili§kilerinde gli~lli bulurdum. 
Cok dogru Dogru Emin degilim Yanl1§ C;ok yanll.§ 

24. Ailem yaln1z ba§1na postaneye, aI1§veri§e vs. gidemeyecek 
kadar beceriksiz bulurdum. 

25. 

26. 

Cok dogru Dogru Emin degilim Yan11g Cok yanll.§ 

Ailemin hayattaki ama~lar1na ulagm1§ 
dim. 
Cok dogru Dogru Emin degilim 

olduklar1n1 his seder-

Yanl1§ Cok yanll.g 

Ailemin kad1n-erkek 
de benimsemigtim. 

iligkilerinde olan yaklag1mlar1n1 ben-

Cok dogru Dogru Emin degilim Yan11§ Cok yan11g 

27. Anne-babam1n 
lar1 ~agd1g1 
C;ok dogru 

~ocuk yeti§tirme konusunda koyduklar1 kural­
bulurdum. 
Dogru Emin degilim YanI1g C;ok yanI1g 

28. Ailemin daha canl1 bir sosyal yagam1 oisun isterdim. 
C;ok dogru Dogru Emin degilim YanI1g C;ok yan11§ 

29. Babam1n telefonda nas11 konugu1acag1n1 bilmedigini dliglinlir 
lizlillirdlim. 
C;ok dogru Dogru Emin deg i1 im Yanl1§ C;ok yanll.§ 

I 



- 100 -

30. S1k s1k ailemin yaln1zca Tlirkiye'de ya§amas1 gerektigini 
dli§linlirdlim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

31. Babam1n anneme yabanc1 erkeklerin kar11ar1na tan1d1k1ar1 
ozglir1ligli tan1mamaS1 beni k1zd1r1rd1. 
Cok dogru Dogru Emin degi1im Yan11§ Cok yan11§ 

32. Ev1enecegim ki§inin annem/babamdan cok ya§ad1g1m li1kenin 
insan1ar1na benzemesini isterdim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

33. Babam1n patronunun kar§1s1nda hicbir zaman ezilmedigini 
hissederdim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

34. Ai1emin sevdigi Tlirk yemek1erini ben de cok begenirdim. 
Cok dogru Dogru Emin degi1im Yan11§ Cok yan11§ 

35. Ai1emin bak1ms1z ve kotli bir semtte oturuyor oldugunu dli-
§linlir lizli1lirdlim. 
C6k dogru Dogru Emin degilim Yan11§ Cok yan11§ 

36. Babam1n i§yeri bence son derece ka1iteli idi. 

37. 

Cok dogru Dogru Emin degi1im Yan11§ Cok yan11§ 

Babam1n Tlirkiye'de 
dlim. 

daha sayg1n bir yeri olacag1n1 dli§linlir-

Cok dogru Dogru Emin degi1im Yan11§ Cok yan11§ 

38. Babam1n yabanc1 cocuk1ar1n baba1ar1n1n on1ara saglad1g1 
her§eyi bana sag1ad1g1na inan1rd1m. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

39. Ai1emin yabanc1 ai1e1er1e e§it dlizeyde olduguna inan1rd1m. 
Gok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

40. Evimizin yabanc1 arkada§lar1m1n evinden daha fark11 olma­
d1g1na inan1rd1m. 
Gok dogru Dogru Emin degilim Yan11§ Cok yan11§ 

41. Yabanc1 arkada§lar1m1n ai1eme sayg1 duydugunu hissederdim. 
Cok dogru Dogru Emin degilim Yan11§ Cok yan11§ 
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SIFAT LisTESi 
(Benlik ()l~egi) 

Asag1daki listedeki s1fatlara bak1n1z. Once bunlar i~inden 
sizi en iyi tan1mlayan 4'linli se~erek yan1na 1 koyup bunlar1 
listeden ~1kar1n1z. Sonra ka1anlardan sizi en az tan1mlayan 4 
tanesini se~ip yanlar1na 5 yaz1p bun1ar1 da listeden C1kar1- I 

n1Z. Kalanlardan sizi ikinci derecede en iyi tan1m1ayan 4 ta~ 
nesini secip yan1ar1na 2 yaz1n1z. Bun1ar1 da C1kar1p kalan ' 
sekiz s1fattan sizi ikinci derecede en az tan1mlayan 4'linli 
se~ip 4 diye numara1aY1n1z. Ka1and6rt s1fata 3 numaraS1n1 
ver1n1Z. 

Ayn1 islemi tipik bir Tlirk~li nas11 goruyorsan1z ve tipik bir 
Alman'1 nas11 g6rliyorsan1z onlar i~in yap1n1Z. 

SIFAT LisTESi 

Kendim Tlirk Yabancli 

1) Ag1rba sl1 

2) Becerikli 

3) C6mert 

4) Dakik 

5) Duygulu 

6) Etkili 

7) Gayretli 

8) Girisken 

9) insanc11 

10) iyimser 

11) HoSsohbet 

12) Merhametli 

13) Neseli 

14) Sab 1rl1 

15) Sakin 

16) S1cakkanl1 

17) Sevkatli 

18) Temkinli 

19) Vefakar 

20) Yetenekli 
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APPENDIX B- CODING INFORMATION 
KODLAMA BILGILE~l 

OZGECMiS DEGiSKENLERi (Background variables) 

ERKEK (Male) 1 

KADIN (Female) 2 

SINIF (Class) 

l. ORTA 1 (Junior high 1): 06 
2 • ORTA 2 (Junior high 2) : 07 
3 • ORTA 3 (Junior high 3) : 08 
4. LisE 1 (Lyce e 1) 09 
5. LiSE 2 (Lycee 2) 10 
6 . LisE 3 (Lycee 3) 11 

BABANIN YURTDISINDAKi iSi (Father's occupation ~n the host 
countries) 

1. iSCi (Worker): 1 
2. DiGER (Other) : 2 

BABANIN EGiTiMi (Father's education) 

1. HiC (None) 1 
2. iLK (Elementary) 2 
3. ORTA (Junior high school): 3 
4. Lise (High School) 4 
5. UNivERSiTE (University) 5 

GENCiN BiRLiKTE YASADIGI KiMSE(ler) Immediate family) 

1. ANNE ve BABA (Both parents): 1 
2. ANNE (Mother) 2 
3. BABA (Father) 3 
4. AKRABALAR (Relatives) 4 

GENCiN YURTDISINDA GORDUGU EGiTiM Tipi (Type of education) 

1. TUM YABANCI (Integrated): 1 
2. KARMA (Mixed Curriculum): 2 
3. TUM TURKCE (Segregated) : 3 



- 103 -

GENCiN YURTDISINDA ALDICI DiN ECiTiM TtiRti (Type of religious 
education) 

1. HiC (None) 
2. OKULDA DiN DERSi (Religion courses 
3. KURIAN KURSU (Korlan Courses) 

1 
at school): 2 

3 
4. OKULDA DiN DERSi (Religion courses at school 

+ KURIAN KURSU + Korlan courses) 4 

KtiLTtiRE ACILMA OLCECi (Culture Contact Scale) 

1. Yabancl Kliltlire maximum a~llma 
(Maximum Contact) 2 

2. Yabancl kliltlire orta derecede a~llma 
(Medium Contact) 1 

3. Yabancl kliltlire minimum a~llma 
(Minimum Contact) 0 

GELENEKSELLiK OLCECi (Traditionalism Scale) 

1. Tamamlyla katlllyorum (Strongly agree) 7 
2. Katl11yorum (Agree) 6 
3. Biraz katlllyorum (Slightly agree) 5 
4. Kararslz1m (Undecided) 4 
5. Biraz kar51 ~lklyorum (Slightly disagree) 3 
6. Kar51 ~lklyorum (Disagree) 2 
7. Tamamlyla kar51 ~lklyorum (Strongly disagree): 1 ( 

AiLE DEGERLENDiRME OLCECi (Family Evaluation Scale) 
AiLEYE KARSI TUTUM (Attitude towards the family) 

1. Tamamen Olumlu (Strong 
2. Olumlu (Approval) 
3. KararS1Z (Undecided) 
4. Olumsuz (Disapproval) 
5. Tamamen olumsuz (Stropg 

approval) 1 
2 
3 
4 

disapproval): 5 

SIFAT LisTESi (Adjective Q-sort list) 

Genci; 1. En iyi tanlmlayan slfatlar 
Most descriptive adj.) 

2. iyi tanlmlayan slfatlar 
(Descriptive adj.) 

3. Notr (Neutral) 
4. Az tanlmlayan slfatlar 

(Less descriptive adj.) 
5. En az tanlmlayan slfatlar 

(Least descriptive adj.) 

1 

2 
3 

: 4 

5 



A P PEN D I X C- COR R E LA T ION MAT R I X 

Foreign Type of Elementary Father's Length Experience Type of 
Education of Stay from age Education Religious School 

6 to age 12 Education Education 

FATHER'S 
1.00 EDUCATION 

LENGTH OF STAY -0.14 1.00 

FOREIGN EXPERIENCE 
-0.12 1.00 from age 6 to age 12 -

TYPE OF EDUCATION -0.07 -0.06 -0.29 1.00 

-TYPE OF RELIGIOUS -0.07 0.17 0.18 0.23 1.00 EDUCATION 

ELEMENTARY SCHOOL -0.10 - 0.90 - - 1.00. EDUCATION 

TRADITIONAL RESPECT -0.16 -0.03 - 0.12 0.08 -(family) 

TRADITIONAL RESPECT -0.09 -0.02 - 0.18 0.06 -(self) 

INDEPENDENCE in 0.01 -0.12 - 0.26 0.j1 -CHOICE (family) 

INDEPENDENCE in 0.04 -0.02 - 0.34 0.16 -CHOICE (self) 

CULTURE CONTACT 0.06 0.12 0.32 -0.32 -0.32 0.16 

FAMILY EVALUATION -0.20 0.05 0.08 0.04 0-.16 0.11 

CULTURAL IDENTITY 0.12 0.15 -0.19 -0.04 0.01 -0.10 (self-Turk) 

CULTURAL IDENTITY -0.18 -0.25 -0.23 -0.05 0.05 -0.26 (self-Dther) 
'- ----~I---. 

Tradi- Tradi-
tional tiona1 

Respect Respect 
(family) ( self ) 

1.00 

0.85 1.00 

0.51 0.45 

0.37 0.50 

-0.19 -D.27 

0.21 0.19 

0.19 0.23 

-0.14 -D.35 
_.- ---

Inde- Inde-
pendence pendence Culture 
in Choice in Choice Contact 
( family) ( self) 

1.00 

0.80 1.00 

-0.51 -0.51 1.00 

0.44 0.41 -0.26 

0.02 -0.01 -0.10 

-0.06 -0.29 -0.Q05 
---- I- ----

Family Cultural 
Identity Evalu- (Self-at ion Turk) 

1.00 

0.17 1.00 

-0.12 -D.21 

Cultural 
Identit) 
(Self-
Other} 

I 

1.00 

I-' 
o 
~ 
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