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A B S T RAe T 

Teaching a foreign language has been thought of as 

developing particular skills, such as listening, speaking, 

reading, and writing. The reading skill in language teaching 

has gained more importance since the 1970's. 

After the 1970's the general aim is to teach a foreign 

language to be used for communication. Taking this into con­

sideration, the major goal of a reading program for advanced 

students can be defined as to teach them to read unknown 

authentic texts with adequate comprehension. This thesis 

attempts to present basic reading skills that have to be mas­

tered to comprehend the text adequately. It discusses tech­

niques and approaches in teaching reading, at three phases; 

pre-reading, while-reading, post-reading. It attempts to 

point out-areas in which improvements for reading comprehension 

should be made. 

Chapter I gives general information about various 

methods and approaches that have dominated foreign language 
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teaching since the 19 th century. Emphasis is put on the 

teaching of reading in the discussion of these methods. 

Text which constitutes the core of a reading program 

should be selected with great care. As will be discussed in 

Chapter II, criteria such as linguistic level and content of 

the material, needs and interests of the students, objectives 

of the program must be considered in text selection. 

The foreign language learner reads in different ways 

depending on the purpose and the type of the text. Basic 

reading skills, such as skimming, scanning, and comprehending, 

and other subskills that have to be mastered are discussed 

with illustrative examples in Chapter II. 

Various techniques and approaches in teaching reading, 

focusing on vocabulary, structure, and meaning, at pre-reading, 

while-reading, and post~reading phases are discussed in Chapter 

III. These points are later illustrated in a sample text. 

Improvements in reading comprehension are grouped into 

two: improvements related to the students and improvements 

related to the instructor of the program. During this discus­

sion, suggestions are made for more efficient teaching of 

reading. 
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o Z E T 

Yabanc1 dil ogretimi dinleme, konu9ma, okuma ve yazma 

gibi belirli becerilerin geli9tirilmesi olarak dU9unulur. 

Okuma becerisi ise ozellikle 1970'lerden sonra onem kazanmaya 

ba9lam19t1r. 

1970'lerden sonra yabanc1 dil ogretiminde ileti9im 

temel amag olarak saptanm19t1r. Bu yBntemde, lleri duzeydeki 

Bgrenciler i~in haz1rlanm19 okuma program1n1n amaC1 Bgrenci­

lerin daha Bnce kar91la9mad1klar1 Bzgun metinleri okuduklar1n­

da yeterli derecede anlamalar1n1 saglamak olarak saptanm19t1r. 

Bu ~al19mada bu tip metinleri anlayabilmek i~in gerekli olan 

temel okuma becerileri sunularak okuma Bgretimindeki yBntemler 

ve yakla91mlar okuma Bncesi, okuma S1raS1 ve okuma sonraS1 

olmak uzere u~ bBlumde tart191l1r. Daha etkili okuma Bgretimi 

i~in ne gibi geli9melerin yap1labilecegi ~e9itli etkinlikler 

Bnerilerek tart191l1r. 
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I N T ROD U C T ION 

Teaching a foreign language has been thought of as 

developing several skills in the foreign language learner: 

listening, speaking, reading, and writing. In some methods, 

one skill is more emphasized than the others. However, 

learning a foreign language requires the mastering of all four 

skills. 

Reading as a skill has gained more importance since 

the 1970's. It is considered an essential component of 

foreign language teaching programs. Most foreign language 

learners do not have the opportunity of talking to a native 

speaker while learning the language. They are acquainted 

with the language only by reading materials that are written 

in that particular foreign language. They read magazines, 

literary'books, and specific articles either to obtain infor­

mation for their studies or only for pleasure. 

One of the main characteristics of reading is that it is 

an individual activity, though it requires guidance to develop 

basi.c reading skills. Reaching a certain level of skill in 

reading, the foreign language learner can go on with his 

reading by himself with no guidance. He can, most of the 

time, choose the material he wants to read and control the 

rate of reading according to his own reading purposes. 

Furthermore, he can maintain his knowledge of the foreign 

language by reading. However, reading should not be seen 

as something separate from the other skills. According to 

Widdowson (173), "it's taken as the realization of a general 
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interpretive process which underlies all communicative 

activity.'! 

The major goal of a reading program for advanced 

students is to lead them to become independent, efficient 

readers, that is, the learners have to read unknown authentic 

texts independently with adequate comprehension. In order to 

fulfill this aim, basic reading skills have to be introduced 

to the students through the program, Thus this thesis attempts 

to point out basic reading skills that must be mastered in 

order to get full comprehension from unfamiliar authentic 

texts. It discusses techniques and approaches in teaching 

reading to advanced students. In addition, improvements in 

reading comprehension are mentioned and suggestions made for 

more efficient teaching of reading. 

Chapter I, putting emphasis on the teaching of reading, 

gives general information about various methods and approaches 

that have dominated foreign language teaching since the 19th 

century. 

Chapter II presents the aim of a reading program for 

advanced students .. The second section of Chapter II discusses 

criteria, such as linguistic level and content of the material, 

needs and interest·s of the learners, and objectives of the 

program, that need to be considered in text selection. In the 

last section, providing illustrative examples and exercises, 

basic reading skills, such as skimming, scanning, and compre­

hending are discussed. Comprehension is further divided into 

four subskills: (i) Understanding relations within and among 

sentences through lexical cohesion devices, (ii) deducing 

the meaning of unknown lexical items, (iii) distinguishing 
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between the main idea and the supporting arguments, and 

(iv) reading critically. These subskills and other strategies 

that have to be developed for adequate comprehension of the 

text are presented with examples. 

Chapter III is devoted to techniques and approaches 

in teaching reading in an English as a foreign language (EFL) 

classroom, focusing on vocabulary, structure, and meaning at 

three phases: pre~reading, while~reading, and post-reading. 

The discussion of various activities are illustrated in a 

sample text. 

Chapter IV discusses the improvement in reading 

comprehension. Major improvements related to the students and 

the instructor of the program are presented with various 

activities. Suggestions are made for more efficient teaching 

of reading. 



I, GENERAL INFORMATION 

A. Methods and Approaches in Teaching a Foreign Language 

1. Upto Late 1970's 

Two views have been dominant in foreign language 

teaching since the 19th century. Rivers (11) refers to them 

as formalist and activist. Formalists, who had a deductive 

approach in language teaching, emphasized the learning of forms 

and their application. On the other hand, activists favored 

inductive learning, that is, letting the student discover the 

generalization after he had heard the forms. Formalist teach­

ing was based on artificial exercises which did not reflect 

real life situations and which limited use of language, whereas 

activist teaching ac<!Uainted the learner first with the 

language used for every day communication. Formalists empha­

sized reading and writing and activists put emphasis on oral 

understanding and speaking as basic to reading and writing. 

Methods that have developed from these two views are 

still used in teaching foreign languages. The instructor of 

a foreign language teaching program chooses those parts of 

each method that suit the objectives of the course, the level, 

and the educational needs of the learners. As Rivers (13) 

states, the most effective part of each method is " ••• elabo­

rated and refashioned, so that the best of the past is not 

lost but serves the purpose of the present," 

In the following section, the basic characteristics 

of the major methods which have dominated foreign language 

teaching since the 19th century are mentioned with emphasis 
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on the reading skill. 

a. The Grammar-Trans la'tion Method. 

This method can be traced back to the formal teaching 

of Latin and Greek which dominated Europe for several centu­

ries. The main objective of this method is to develop an un­

derstanding of the grammar of the foreign language. Further­

more, it aims at training the student to write the language 

accurately through translation of different texts. 

Detailed grammatical explanations are given in the 

mother tongue of the learners. The learners memorize the 

grammatical rules as units that include illustrative sentences 

in order to attain the mastery of word and sentence struc­

ture. Then they apply the rules they have learned in order 

to form sentences in the foreign language. In this method, 

the foreign language learners try to extract meaning from the 

texts by translating them into the native language. Speech 

is ignored completely. The students do not use the language 

in the classroom except in answering questions about the text. 

Reading is not emphasized in the Grammar-Translation 

Uethod. In a reading lesson, the students one by one read out 

the passage which they are given as homework. Afterwards, 

the teacher reads the first part of the text aloud to the 

students. Then the students are allowed to look over the 

rest of the text by themselves. However, most of the time 

the teacher does not follow the procedure through because 

reading the text aloud is a very time-consuming activity. A 

few comprehension questions about the reading selection are 

asked by the instructor. A little reading aloud at the begin-
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ning of the lesson is done, a few words and phrases are dis­

cussed, and a few comprehension questions are asked the stu­

dents during the reading lesson. 

There are three major weaknesses in the Grammar-Trans­

lation Method: (i) memorization of grammatical rules, 

(ii) use of the native language, (iii) lack of emphasis on 

reading and speaking. 

(i) One of the main deficiencies is that though this 

method aims at developing an understanding of the grammar of 

the target language, it cannot fully aChieve this objective. 

It bases language learning on the memorization of grammatical 

rules. However, through memorization a long-term knowledge 

of the language cannot be acquired. Since no emphasis is put 

on communication skills, the student does not have an oppor­

tunity to use the rules he has acquired. In most cases, he 

cannot express himself freely. Furthermore, due to inadequate 

knowledge of the structure of the foreign language, he can 

produce ungrammatical sentences. 

(ii) Another point that should be criticized in this 

method is that giving explanations in the first language in­

hibits the students in learning the foreign language. Due to 

the interference of the native language, the students cannot 

develop the ability to think in the target language. Also, 

using translation to extract meaning out of the text is not 

a satisfactory way of learning the language. 

(iii) The lack of emphasis on reading and speaking is 

another weak point that should be considered with regard to 

this method. Emphasis should be placed on all of the four 

skills in order for students to master a foreign language. 
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The students should be prepared for all communication situa­

tions. 

b. The Direct Method. 

This method was the first reaction against the Grammar­

Translation Method in the second half of the 19th century. It 

did not accept the view that language could be learned by 

memorizing certain grammatical rules and by translation. As 

opposed to the Grammar-Translation Method which emphasized the 

skills of listening and writing, the Direct Method emphasized 

listening and speaking. One of the main objectives of this 

method is to develop the ability to think in the target lan­

guage. In this method, chunks of language are taught in the 

target language without using the native language. By the 

Direct Method, learning takes place by associating words and 

phrases with objects and actions without using the first lan­

guage. 

With the emphasis on pronunciation, the sound system 

of the foreign language is presented to the learners during 

the first several months of the teaching program. Grammar, 

which is not taught explicitly and deductively as in the 

Grammar-Translation Method, is learned through practice. 

Everyday vocabulary which is taught through visual presenta­

tions, illustrations, objects, actions and structures is used 

in real life situations created in the classroom. Extensive 

listening and imitation take place until the forms become auto­

matic. 

In a reading lesson, the teacher prepares the students 

for the reading passage by a preceding oral presentation of 
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new vocabulary and new situations. First the students read 

the text aloud after the teacher and then they read it individ­

ually. Though in some cases difficult vocabulary and struc­

tures are explained in the foreign language by the instructor, 

most of the time the students try to get the meaning of un­

familiar items from the context. The students are not asked 

to translate passages into their native language. Some com­

prehension questions are asked about the reading passage in 

the target language and replied to by the students again in 

the foreign language. Later, discussion is held among the 

learners about the reading passage. 

There are two weak points in this method that need to 

be discussed: (i) insuffucient opportunity of using the lan-

guage, (ii) lack of emphasis on the skills of reading and 

writing. 

(i) Though this method achieves what it intends to do 

-to teach the target language using only that language- it is 

not completely successful. By creating real life situations 

in the classroom, the learners become familiar with the foreign 

language. However, they do not have the opportunity of using 

the language in these situations. Being unable to go beyond 

the limits of these specially designed contexts, the students 

cannot communicate freely outside the classroom. Yet it a­

chieves its aim in teaching the foreign language using that lan­

guage as the teaching medium. 

(ii) Another deficiency of this method is its emphasis 

on the skills of listening and speaking and its neglect of 

reading and writing which are also important skills in learn­

ing a foreign language. Priority should not be given only to 
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particular skills as in this method. 

c . The Reading Method. 

In the late 1920's, it was realized thatno.one could 

learn to understand or speak a foreign language in the limited 

time given to language study in schools (Finocchiaro, 4). So 

the course designers started to put more emphasis on reading 

and speaking, that were not really emphasized in the previous 

language teaching methods. Consequently, a new method was de­

vised to incorporate these into classroom procedures. 

As it is obvious from its name, in the Reading Method, 

the emphasis is on the reading skill. As discussed earlier, 

reading is not overtly emphasized in the Grammar-Translation 

Method and in the Direct Method. During the initial period 

of language learning, the sound system of the language is pre­

sented to the students in the Reading Method. Hearing simple 

phrases, they try to speak in simple sentences at this phase. 

Rivers (22) pOints out that in the Reading Method the course 

has two components: intensive reading and extensive reading. 

In intensive reading, which takes place in the class­

room, original or simplified stories are used as reading pas­

sages. The text is divided into short sections which are 

preceded by a list of words to be taught through context, 

translation or pictures. Furthermore, the students are 

trained in reading complete sentences for adequate comprehen­

sion. Most of the time, pictures and drawings are used to set 

the scene at the beginning of the lesson by the teacher. The 

first section is read aloud in the foreign language by the 

instructor. Then the students are asked to answer a few ques-
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tions in the native language and later to reread the te.xtsilently. 

Afterwards, more comprehension questions are posited by the 

instructor. Though the meanings of unknown words are given in 

the foreign language when it is necessary by the teacher, most 

of the time the students are required to deduce the meaning 

through context. While reading the story the students either 

work on their own or in pairs. Grammar structures found in 

the reading passages are presented and as a post reading ac­

tivity, true/false tests are given to the students. 

In extensive reading, the students read various texts 

that are suitable for their levels. They aquire a large voca­

bulary and enlarge their background information about the 

foreign language. 

One point that needs to be criticized about the Reading 

Method is that putting emphasis only on one skill is not suf­

ficient for learning a foreign language. The students might 

develop their reading skills, but they cannot speak fluently 

or write accurately. So it can be said that this method can­

not achieve its general aim, that is, to teach the foreign 

language. Having insufficient knowledge about the structure 

of the target language leads the students to misunderstanding 

the text. 

d. The Audio-Lingual Method. 

This method has emerged after the 1920's and 1930's 

as a reaction against the traditional Grammar-Translation 

Method which was almost entirely devoted to translating and 

learning rules of grammar. The work of the American structur­

al linguist Bloomfield, cultural anthropologist Sapir, and 
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psychologist Skinner have all contributed to the development 

of the Audio-Lingual Method, This method is associated with 

structural syllabi which are based on the behavioristic view 

of language acquisition as habit formation, These habits 

must be reinforced by the teacher by means of controlled rep-

etition. 

The major objective of the Audio-Lingual Method is 

the development of mastery in four skills, beginning with 

listening and speaking and then using these for the teaching 

of reading and writing. 

In the initial period of language learning, the em-

phasis is on the language as it is used in everyday life. 

However, at more advanced levels, attention moves to the more 

literary forms of expression as the skills of reading and 

writing gain more emphasis, 

The Audio-Lingual Method is a descriptive approach to 

the teaching of a language. The emphasis is on the formal 

properties of language which have to be learned by the stu-

dents in order to encode and decode speech. 

In the Audio-Lingual Method, a new grammatical struc-

.' ture J.s first presented in a dialogue which is the context 

for the new structure. Through drills (pattern practice) the 

new structure is memorized by the students. Furthermore, the 

students are asked to produce new sentences with the same 

structure by using different vocabulary items. Thus through 

mimicry and memorization the learner forms habits. The idea 

is also to practice certain patterns with near perfect pronoun-

ciation. 

Emphasis is put on reading only at an advanced level 



12 

in the Audio-Lingual Method. At this stage, authentic reading 

passages that are appropriate to the level of the students are 

chosen to be read in the target language. These passages are 

later discussed in the classroom. The learners can be asked 

to write a composition about the reading passage in order to 

express themselves freely. At more advanced levels, the 

learners can be required to read literary texts on different 

topics outside the classroom. Emphasis is not put particularly 

on the skill of reading in this method. The students are ex­

pected to develop this skill while giving priority to the 

skills of listening and speaking. 

Three main drawbacks of this method are these: 

(i) monotony, (ii) habit formation, (iii) lack of emphasis 

on reading and writing. 

(i) One of the essential deficiencies of this method 

is its tendency to be monotonous. Practicing drills one after 

another bores both the teacher and the students. The exercises 

become very dull when there is no variation in the forms and 

when the instructor does not use visual aids. 

(ii) Though memorization and. pattern drill exercises 

are considered beneficial at the very beginning of the language 

learning program, 'at more advanced levels, they are not satis­

factory. Communication skills cannot be developed solely by 

forming habits. It can be said that this method lacks the 

creative use of language. 

(iii) Another weakness of this method is its emphasis 

on listening and speaking and its deemphasis of the skills of 

reading and writing. In order for students to master a for­

eign language, emphasis should be placed on all of the four 
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skills. 

e. Cognitive Code Learning Approach. 

Chomsky (~inocchiaro, 4) says " ••• it seems to me im­

possible to accept the view that linguistic behaviour is a 

matter of habit, that is slowly acquired by reinforcement, 

association, and generalization." Chomsky rejects the behav­

ioristic . view of language learning and the habit formation 

theory of the Audio-Lingual Method. According to Chomsky, 

forming habits and then forming new sentences by analogy is 

not sufficient for language learning. Language cannot be 

learned only by imitation and repetition. Chomsky himself 

denies the fact that transformational theory has had impact on 

language teaching. Challenging the behavioristic theories of 

language acquisition, he claims that language learning is a 

creative process - a rational, cognitive activity - rather 

than a conditioning process. 

The Audio-Lingual Method aimed at keeping the learners 

active through continuous repetition of drills. Those who 

favored the Cognitive Code Learning Approach question this 

active use of the language. According to this view, repeating 

forms mechanically is not an active but a passive activity. 

It does not keep the students active during the lesson. In­

stead of forming habits, the learners have to be allowed to 

practice thinking in the target language. 

In the Cognitive Code Learning Approach, lan']ua']e be­

havior is rule governed behavior. Students should receive 

some deductive explanations about the formulation of rules. 

If they do not have adequate knowledge of the language, they 
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will have problems in producing new sentences within the limits 

of analogy. However, understanding the interrelationship 

among the systems of the language helps the learners in con­

structing new and acceptable sentences. Therefore, in the 

Cognitive Code Learning Approach, there is a close analysis 

of the language system and a great deal of practice in produc­

ing new sentences according to its rules. 

In a reading lesson, mental powers of the language 

learners are used more effectively in this method. The reading 

passage is usually read by the students in the classroom. 

Then deductive explanations about the new structures in the 

text are given by the teacher. After discussing several com­

prehension questions relevant to the reading text, the students 

develop their use of ability to think in the target language 

through exercises. These exercises lead them towards using 

the language efficiently. For example, instead of structure 

drills, transformational exercises are used to practice a new 

structure. The students are asked to rewrite a sentence, for 

example, with "if ..• then" structure in another way. 

This approach seems to be the most flexible and effi­

cient of the reviewed methods in the sense that it leads the 

students towards using the language effectively. At least 

there is a trend towards the development of techniques which 

require a more active use of the learners' mental powers. 

f. Eclectic Approach. 

Eclectic Approach is a modified method combining the 

best features of several methods and techniques. In this ap­

proach, all four skills are equally balanced from the initial 
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to' the most advanced levels. This approach is modified accord­

ing . to the objectives of the course, the level, and the edu­

cational needs of the students. For example, at the beginning 

of the course, the teacher can use pattern drills in order to 

practice certain structures. However, these drills, which 

make the class very monotonous after some time, should not be 

used at an advanced level. On the other hand, the teacher 

who favors this approach can make use of the Reading Method 

for developing this particular skill more fully. Furthermore, 

by using the most effective aspect of the Cognitive Code Learn­

ing Approach, the instructor can give a deductive explanation 

of the rules of the foreign language. In this way, the most 

efficient aspect of each method and approach is adapted to 

the classroom. 

The Grammar-Translation Method, the Direct Method, 

the Reading Method, the Audio-Lingual Method, the Cognitive 

Code Learning Approach, and the Eclectic Method can all be 

referred to as the traditional approaches (Roberts, 95). 

Among these, the Audio-Lingual Method which puts emphasis on 

listening and speaking as basic to reading and writing belongs 

to activist teaching. The Cognitive Code Learning Approach 

in which learning of forms and their application is emphasized 

through deductive teaching is a formalist approach. 

In a structure-based course the target language is 

broken into separate grammatical structures which are present­

ed to the learners in a linear organization. The structural 

elements are graded according to certain criteria, such as 

simplicity, regularity, productivity, frequency of occurrence, 
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and learner's immediate needs. A new structural element is 

presented in each unit of this structure-based course. The 

learner is expected to recognize each structural element in 

order to use the target language. Synthesizing chunks of lan­

guage, he is expected to develop his competence of the lan­

guage. However, a mechanical analysis of the grammatical 

structure and vocabulary of the target language does not lead 

to functional competence in the language. The foreign language 

learner cannot develop mastery of the language with this system 

of language learning. 

2. After 1970's 

During the 1970' s it was recognized that methods .in 

use upto that time did not fulfill the needs of foreign lan­

guage learners and did not teach the target language as well 

as was hoped. Thus the Communicative Approach emerged as a 

reaction to early methods. It was a reaction against all 

methods which did not serve the aim of developing the communi­

cative aspect of language, that is, the ability to use the 

language. The Communicative Approach which is based on specif­

ic student needs emphasizes instruction of the language as 

a social tool. 

Wilkins played a great role in the development of the 

Communicative Approach. According to Wilkins (Roberts, 98), 

foreign language learners must learn "how to mean" in the tar­

get language. 

The Communicative Approach does not deny the importance 

of mastering the grammatical system of the language, nor does 

it abandon a systematic development of structural nastery in 
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the presentation of materials. However, a concern with the 

communicative purpose of language revives interest in discourse 

analysis and semantics. Emphasis on semantics offers the for­

eign language learners various behavioral, linguistic, and 

paralinguistic features, such as sounds and gestures, in ex­

pressing an idea. Humanistic psychology revives motivation 

and personal factors in language learning. As Finocchiaro (5) 

says, "The communicative approach integrates communication 

theory, attention to grammar, to semantic, to situation, to 

humanistic psychology." 

The Communicative Approach provides the learner with 

grammatical knowledge, fluency, and effective communication 

strategies in order to prepare him more efficiently to meet 

the demands of real communication. In this approach, the 

emphasis is on meaning and use of language. This characteris­

tic distinguishes it from structure-based methods which are 

concerned more with form than with function. Function is 

considered first and the structures which fulfill the function 

second. As Dobson (3) states, an interest is revived in using 

materials with communicative units. The aim of these communi­

cative units is to provide the learner with linguistic compe­

tence as well as with communicative competence. 

The primary goal of a structural syllabus is to build 

language competence through usage which is the acquisition of 

linguistic rules. On the other hand, the primary goal of a 

functional (notional) syllabus is to build language competence 

through use, that is, the ability to use the knowledge of these 

linguistic rules for effective communication (Widdowson, 247-

250) • 

\ 
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As Widdowson claims (248), the traditional approach 

which is based on structural syllabi fai~to teach communica­

tion directly. It prevents real participation; therefore, it 

is more difficult to acquire communicative abilities. In 

order to learn to communicate in real life situations, the 

learner should be exposed to real life language rather than 

to artificial phraseology. The functional syllabi are used 

for the teaching of everyday, real life language in sociocul­

tural situations in which items of phonology, lexicon, gram­

mar, and culture are selected and graded to serve the learner's 

communicative purpose. 

The lessons are not based on teacher presentations. 

All communicative teaching is learner-centered in that func­

tions and notions are selected and sequenced according to the 

needs, interests, and abilities of the learners. The teacher 

urges the students to communicate their own ideas. Each lesson 

is focused on a particular communicative function in which 

the exercises entail a genuine communicative act. 

Grammar is taught in a communicatively organized 

course. Grammatical form, which is taught as a means of car­

rying out communicative intent, is practiced for its value in 

developing the learner's ability to handle functions in the 

foreign language. The most important thing is to develop in 

the learner the competence to perform in real life and to sup­

ply the learner not only with grammatical knowledge but with 

fluency and effective communication strategies. 

The skill of reading, like all other language skills, 

is emphasized in the Communicative Approach. The text being 

the most effective medium in language learning, the writer con-
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veys his message directly to the learner. In this method, the 

students are trained to be independent, efficient readers. 

B. Reading 

1. What is Reading? 

A student can read aloud a piece of material and pro­

nounce the sounds which are represented by the printed marks. 

Though he can decode the written script, he may not understand 

even a word of it. He can conclude the reading of the mate­

rial without extracting any meaning from the text. Thus de­

coding is only one aspect of reading. In this respect, reading 

is a process of decoding a particular writing system into 

speech, that is, the transference from the written to the oral 
1 

form. 

Printed or written symbols are used as cues to con-

struct a representation of a spoken message in the written 

text. However, reading is not just a linguistic exercise but 

it is the getting of meaning out of a text for a certain pur-

pose. In this process, there is a transfer of meaning from 

mind to mind - a transfer of message from the writer to the 

reader. As Widdowson (174) states, reading is regarded as the 

interaction between the writer and the reader mediated through 

the text. 

Reading involves guessing, checking, asking oneself 

questions; therefore, it is considered an active process, not 

a receptive and passive process, in which the reader tries to 

make sense of the written m~ssage. The reader draws on his 
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interpretive skills to reconstruct the writer's presuppositions 

and appropriate implications. According to Rivers (216), for­

eign language learners should be able to get three levels of 

meaning out of the text: (i) Lexical meaning which is the 

semantic content of words and expressions, (ii) structural 

and grammatical meaning which can be derived from the inter­

relationships among words, or parts of words, or the word or­

der, (iii) sociocultural meaning which is the evaluation that 

people belonging to that culture attach to the words they are 

reading. 

Since reading is a uniquely individual process, people 

read whenever they can-some in their native language and 

others in a foreign language. One advantage of reading is 

that the reader can select the reading material himself and 

control the content and the rate of presentation of the mate­

rial. Through reading various materials on different topics, 

the reader can learn new vocabulary and ideas and combine this 

new information with what he knew before. 

2. What do Foreiqn Language Learners Read? 

The materials that a foreign language learner reads 

are not completely different from what a person reads in his 

mother tongue. However, the difference is at the level of 

these reading selections. For example, a foreign language 

learner cannot read a newspaper article during the first few 

weeks of his learning program. After a few months, he can 

start reading authentic texts that are appropriate to his lan­

guage level. 
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As Greenwood (81) claims, reading is a silent and 

individual activity. Most texts are read silently because 

reading is naturally a silent'. activity. However, there are 

some written texts that are written in order to be read aloud 

and listened to, such as news on the television and the radio. 

The foreign language learner very seldom faces a full 

length text or a paragraph with a complex sentence in real 

life. He may face isolated sentences or unconnected words, 

such as a sign or a notice on the bulletin board. He may come 

across a situation where he has to fill a form for a special 

purpose, such as for registration. In another case, he may 

read a timetable in order to learn the arrival of a train. 

genres: 

Reading materials can be grouped according to their 

- Novels, short stories, essays, plays, poems, reports, 
reviews, textbooks 

- Newspapers, magazines 

- Manuals, guides 

- Application forms, contracts 

_ Recipes, instructions, menus, regulations, signs 

_ Graphs, timetables, street maps, diagrams 

- Letters" telegrams, postcards 

- Price lists, telephone directories 

3. Why do Foreign Language Learners Read? 

Efficient reading is based on having a purpose for 

reading. The foreign language learner should know why he is 

reading that particular material. 

Some foreign language learners read either for specif-
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ic', information, such as looking up someone' s number in the 

telephone directory, or for significant information in a spe­

cific field, such as reading an article on Shakespeare's women 

characters. 

One may read poems for enjoyment. On the other hand, 

some material are read only for study purposes, such as the 

majority of high school students read history articles and 

textbooks only for this specific purpose. There are some peo­

ple who read only for social communication. 

As all readers of a language do, foreign language learn­

ers read because they want to get something from the reading 

material-facts, ideas, feelings, mainly the message the writer 

has expressed. Through reading, foreign language learners 

develop themselves by adding the newly acquired feelings and 

ideas to their other experience. 

4. How do Foreign Language Learners Read? 

Reading depends on the purpose and the type of text 

desired by the instructor and the student. A distinction 

among foreign language learners can be made according to their 

reading purpose: those who read for literary purposes and 

those who read for enjoyment. 

The purpose of the foreign language speaker reading 

a newspaper while waiting for a bus, whose eyes only pass over 

the printed text, is totally different from the purpose of 

another f~reign language speaker who reads a serious report 

in his office that will be niscussed in an international 

meeting. The approach of one foreign language speaker to 

reading material is completely different from any other. 
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The foreign language speaker who reads a newspaper cares only 

for the information he is particularly interested in. Though 

he misses a word or a phrase while looking over the newspaper 

very quickly, he can get the general idea of the printed mate­

rial. On the other hand, the foreign language speaker who 

reads a serious report needs to concentrate on the .material 

more fully. He must pay attention to each detail of the report. 

In this respect, familiar materials like newspapers and pro­

fessional articles are read at normal rate whereas unfamiliar 

materials like a legal document have to be read more slowly. 

To this pOint, what reading .is, what foreign language 

learners read, why and how foreign language learners read have 

been surveyed. These topics, especially how foreign language 

learners read, are discussed in detail in the following chap­

ters. 

In the following chapter, the aims of a reading pro­

gram,several criteria that need to be considered for text se­

lection, and basic reading skills with illustrative examples 

are discussed. 
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FOOTNOTE 

lIn this case, reading aloud and silent reading are 
both considered oral forms. 



II. READING IN AN EFL CLASSROOM 

A. Aims of a Reading Program for Advanced Students 

Upto the 1970's the general tendency in a reading pro­

gram was to decode the particular printed material and to com­

prehend the message the author tried to convey. There was no 

emphasis on training the learners to be effective independent 

readers. However, after the 1970's emphasis has been put on 

teaching the students how to deal with unfamiliar texts on 

their own in order to achieve full comprehension. 

NuttaLL (21) claims that the general aim of a reading 

program is "to enable students to read without help unfamiliar 

authentic texts, at appropriate speed, silently, and with ade-

quate understanding." He proposes the following three points 

in designing a reading program for advanced students: 

(i) Reading without guidance, (ii) authenticity of texts, 

(iii) reading at appropriate speed and silently. 

(i) Reading without guidance: This is reading a par-

ticular material independently without receiving much help 

from the instructor. At lower levels of foreign language 

learning, the students work on particular texts with the help 

of their teacher. However, outside the school, the students 

have to continue reading different articles by themselves, 

that is, they might not have guidance all the time. Therefore, 

the students have to be led towards reading with little help 

or even with no guidance. The major goal at an advanced level 

of foreign language teaching is to train the learner in spe­

cial ways, so that he can handle unknown origina~ ~~xts h~~~elf 
~ ~ , ' 
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and understand the text to suit his reading purpose, 

(ii) Authenticity of texts: At an advanced level of 

a reading program, authentic .texts which are structurally and 

lexically suitable to the levels of the students have to be 

presented. Authentic texts are favored rather than simplified 

texts because through simplification difficult words and new 

structures are removed and the message that is conveyed by the 

author is rewritten in more explicit terms. On the other hand, 

original presentation of the ideas is retained in authentic 

texts. If a student at an advanced level cannot handle an 

authentic text which is appropriate to his level, he cannot 

deal with unfamiliar original texts outside the reading pro­

gram. The authenticity of texts is discussed in detail in the 

following section of this chapter. 

(iii) Reading at ~appropriate speed and silently: 

Reading, basically, is a silent activity. Though at lower 

levels of a reading program the students can read aloud to 

practice pronounciation, at an advanced level, the learners 

have to read silently at appropriate speed in order to achieve 

full comprehension. The most important disadvantage of reading 

aloud is that it slows down the reading activity and, there­

fore, breaks down concentration of the students. Consequently, 

the readers are easily drawn away from the text. Reading 

slowly at a faster rate has the same disadvantage as reading 

aloud. Reading at inappropriate speed and aloud prevents the 

students from comprehending the content adequately. 

The following three general strands of the reading 

program have been recognized by Harris and Sipay (28). 
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(a) Developmental reading: This is the elementary 

stage in reading. The main goal is to develop and improve 

reading skills, that is, learning to recognize the written 

symbols. In this kind. of reading, the students develop the 

skill of word recognition, such as decoding. 

(b) Functional reading: Functional reading which 

deals with reading to learn is considered an advanced level 

in foreign language reading, At this phase, the learner devel­

ops his skill of extracting meaning from the text. This re­

quires identifying the main idea from supporting arguments, 

drawing inferences from the text, and evaluating content as a 

whole. This thesis is focused only on functional reading. 

(c) Recreational reading: This can be considered the 

development of interest in reading as a pleasure getting ac-

tivity~ 

At an advanced level, it is assumed that the students 

have mastered the skill of decoding during their previous in­

struction. Therefore, in a reading program for advanced stu­

dents, the learners have to concentrate more on functional 

reading, that is, they have to develop basic reading skills 

especially those directly related to comprehension. Recrea­

tional reading can take place as an outside activity in an ad­

vanced reading program. This thesis does not concern recrea­

tional reading. 

The aim of a reading program for advanced students is 

described as developing basic reading skills that will help 

the learners read authentic texts themselves with full or ade-

quate comprehension. 
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B. Text Selection 

One of the most important areas that have received 

special consideration in a reading program has been text selec­

tion. Foreign language learners develop their skills of 

reading by using texts which have a great effect on the learn-

ing opportunities of the students. Since text is the only me-

dium through which the writer conveys his message to the 

reader, the learners can be expected to expand their knowledge 

of the language through reading materials. 

Since text selection requires great care for each 

reading program at different levels, good material for an ad-

vanced level is that which is considered appropriate to the 

language level, needs and interests of the learners, and objec-

tives of the program. Therefore, it has commonly been agreed 

that the instructor should consider criteria in text selection. 

These criteria can be grouped as follows: 

1. Linguistic level 

a. Level of the vocabulary 

b. Level of the grammar 

2. content 

a. Suitability of content, needs and interests of 
the learners 

b. Simplified vs. Authentic texts 

c. Exploitability 

3. Objectives of the reading program 

a. Time restrictions 

b. Cost 
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1. Linguistic Level 

a. Level of the Vo'cabulary. 

The basic assumption is that the vocabulary level of 

the passages must be appropriate to the advanced level of the 

students. Yet the fact that a foreign language learner should 

always acquire new vocabulary has to be kept in mind. However, 

the amount of new vocabulary that should be introduced in the 

text is one of the main questions that has been raised with 

regard to this phase. According to one view (Bright and 

McGregor, 80), there should be no new words in the text for 

intensive reading. This approach holds that new vocabulary 

should be introduced in other texts that are used for extensive 

reading. It can be said that an extreme case is represented 

by this view. As will be discussed in Chapter III, there can 

be new words which are at different levels of difficulty in 

the text, so that some of these preliminary new lexical items 

can be introduced before reading. On the other hand, the stu­

dents can also be encouraged to understand the meaning of some 

of the unknown words from the context during the reading actiV­

ity. Furthermore, after a certain period of time at an ad­

vanced level, texts with particular lexical difficulty can be 

introduced to the'students to get them involved in linguis­

tically complex readin9 materials. 

b. Level of the Grammar. 

Besides the vocabulary level, the grammatical level of 

the text should suit the learner's linguistic competence, At 

an advanced level, it is assumed that the students have mas­

tered most of the grammatical structures. However, there might 
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be some problems in dealing with passages with complex sentence 

structures. This structural difficulty is a hindrance in the 

adequate comprehension of the text. If the grammatical level 

of the text is appropriate to the learner's knowledge of the 

grammar of the foreign language, then the students will have 

a better comprehension of the reading material. Therefore, 

structural difficulty has to be avoided to some extent. 

The style of the writer is another aspect of the 

reading passage that has to be kept in mind in text selection 

by the instructor. As Bright and McGregor point out (59), an 

old-fashioned style or strongly emphasized local dialect will 

be great trouble for the students in comprehending the text. 

These points relevant to the linguistic level are il­

lustrated with examples in Chapter III. 

2. Content 

a. Sui tabili tyof Content 'and Needsa!l92n.,!:erests of the 

Learners. 

Content of the reading material has been generally con­

sidered as one of the criteria in text selection. One of the 

topics for argument with regard to text selection is whether 

the material must be completely familiar to the students or 

whether it can be unfamiliar to some extent. 

With regard to suitability of content, it has been 

generally accepted that the materials should not be too heavily 

culture laden. Our personal experience indicates that when 

faced with culturally unfarniliar passages, one finds it dif­

ficult to synthesize meaning. This reduces motivation to 

read them. For example, for Turkish students at an advanced 
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level, except for those who are interested in anthropology, 
, 

a reading passage about Amerindians everyday life might be a 

weak selection. In such a passage, .there can be expressions 

and traditional concepts that are completely unfamiliar to the 

Turkish students. Even though the advanced students can get 

a general idea about the passage, depending on their linguis­

tic competence, they might miss several items that will pre7 

vent them from fully comprehending the passage. It is likely 

that the students will not enjoy it as much as someone else 

who has some background knowledge of Amerindians. 

However, another argument is raised with regard to 

text selection at this phase, that is, whether the motivation 

level of the materials has any effect on overcoming the prob-

lem of unfamiliarity of the content. It is often considered 

that interesting material is better understood than uninterest-

ing material (Joycey, 26). A lively reading material is one 

that always keeps the interest and the attention of the reader 

at the highest level and one that moves him along with the 

text. Furthermore, a foreign language learner reads a passage 

for a particular reason, such as to find a specific piece of 

information or to draw inferences from the text. Thus certain 

things relevant to the reading purpose are expected from the 

passage. Therefore, as the reader finds answers to his ques­

tions, he will be satisfied and drawn into the text. In ref­

erence to the previous example, those students who are really 

-interested in anthropology can overcome the problem of unfamil-

iarity of the text. Though the content is unfamiliar, their 

interest in this specific field and the motivation of the ar­

ticle would help them find answers to their specific questions 
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and comprehend the passage better. 

Since the students are not allowed to choose the 

reading passages in most reading programs, it is the responsi­

bility of the instructor to select texts according to the 

needs and interests of the students. The information required 

in the process of selection, such as the age, language ability, 

and educational background of the students can be gathered 

through questionnaires. In addition to this information, the 

instructor can also be provided with information about the 

competence of the learners in the target language. This spe­

cific information is either taken from the learners' previous 

instructors or by making use of cloze tests. 

One of the topics for argument is hO~l specific the 

reading will be, that is, whether it will meet the demands of 

the whole class or of individuals. There can be performance 

differences among the advanced students. Some of them might 

have developed particular reading skills more than others. 

Yet others have mastered different reading skills. Considering 

the fact that each learner cannot be at the same level, texts 

that suit the majority of the learners can be chosen. The 

major goal will be fulfilled if the reading materials cover 

the needs of the majority in an intensive reading program. 

As opposed to this fact that materials which are ap­

propriate to the majority should be chosen, we believe that 

the instructor has to prepare materials that can be used for 

the whole_class, for small groups, and for individuals. For 

example, if one of the essential needs of one group of learners 

is to improve the skill of prediction, then appropriate texts 

should be chosen which allow the students to develop this skill. 
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Materials that are appropriate for the whole class 

and for small groups can be used during the reading lesson in 

class. However, texts that are chosen according to individual 

needs are better assigned as extensive reading due to the com­

monly held view that teachers should avoid using class time 

for individual purposes unless absolutely necessary. In ad­

dition to arranging materials for the whole class, for groups, 

and for individuals, the instructor has to balance the amount 

of material that requires the guidance of the teacher and texts 

that need little or no help of the teacher in order to fulfill 

the main objective of the reading program for advanced students 

-to develop independent, efficient readers. 

b. Simplified vs. Authentic Texts. 

Another debatable subject is the use of simplified and 

authentic texts. A text with structural complexity might not 

suit the aims of the reading program and also the educational 

needs of the students in a foreign language teaching program. 

Translation or the explanation given in the first language can­

not be a solution to this problem because having the student 

translate passages j)revents the learner from acquiring the tar­

get language to some extent. 

Nuttall (32) claims that, if the teacher cannot find a 

suitable original text, simplification can be done according 

to the level of the students. In the process of simplifica­

tion, things that will appeal to the intelligence of the learn-

ers have to be kept and those that will cause a hindrance in 

their understanding, such as new vocabulary and complex sen­

tences, can be removed. Yet basic qualities of discourse and 
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textual quality should be kept as they are in the origina,l 

version. 

Although simplification is an alternative, it has been 

generally considered that unsimplified genuine material rele~ 

vant to the learners' level is the best solution to the prob~ 

lem of simplified vs. authentic texts (Grellet, 7). We a~ 

greewith the generally held view that in a reading program for 

advanced students using authentic and genuine texts whenever 

possible is important and helpful for the learners' develop~ 

ment in reading skills. For example, a newspaper article on 

a current event can be introduced in its original form (with 

its headlines and pictures) to the students at an advanced 

level. All these non~linguistic clues help the learner in ex~ 

tracting the meaning from the text. 

c. Exploitability. 

Choosing those materials that can be exploited is con~ 

sidered another criteriqn in text selection (Nuttal, 30). If 

the teacher and the students cannot exploit a text, though the 

majority of the learners may get pleasure in reading it, it 

means that particular text is not very efficient in teaching 

reading skills. If the text is exploitable it can facilitate 

learning. Therefore, in order to develop specific reading 

skills in an advanced reading program, texts that can be ex~ 

ploitable and that meet the demands of the readers for that 

specific purpose have to be chosen. For example, in developing 

the skill of recognizing presuppositions and drawing infer~ 

ences, the particular text that has been chosen should be ODen 

to exploitation in these respects. The advanced reader is 
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trained to recognize what .the author expects him to know or 

even to share with himself, depending on the features of the 

text. Achieving this particular purpose -drawing inferences 

from the text- facilitates learning. 

3. Obj~ctives of the Reading Program for Advanced Students 

Another criterion that has been emphasized in text 

selection is that the texts being chosen have to suit the ob-

jectives of the reading program. First of all, general objec-

tives of the program must be described exactly within the frame­

work of the course. Then objectives of each reading lesson 

have to be defined separately. For example, if one of the spe-

cific aims is to develop the skill of distinguishing fact from 

opinion, then the instructor has to choose appropriate texts 

in which the readers can practice this skill. 

The general objective of a reading program for ad-

vanced students is to develop basic reading skills that will 

help them in better comprehension. Considering this aim, the 

instructor has to design the course with relevant materials. 

We believe that selecting irrelevant texts generally hinders 

the fulfillment of the major goals in a language teaching 

program. 

a. Time Restrictions. 

The period of time that the students and the materials 
--

are together is another point that is closely related to objec-

tives of a reading program. The instructor must be careful in 

selecting the right amount of material for the time available. 

The amount of material has to be such that it can be covered 

durin a class eriod. Only if faced by unexpected emergen-
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cies, such as time runs out, might the teacher consider 

ass!gning the remaining part as homework. 

In addition to covering the reading text in each 

lesson, the instructor is also re?ponsible for covering the 

whole reading program at the end of the school year. In most 

cases, inadequate time is one of the essential deficiencies in 

language teaching programs. This problem can be ~litnessed in 

most of the high schools in Turkey. Most of the time, the 

last chapters of the book are studied very quickly or even, 

in some cases, they are left to be studied in the next school 

year. So lack of time prohibits the instructor from achieving 

the best results. However, the competent teacher, keeping in 

mind the objectives of the reading program, is capable of 

making the necessary modifications in adapting the course con­

tent to the classroom within the limited period of time. 

b •.. ~. 

A more serious problem that is not usually considered 

in the discussion of text selection is the cost of the reading 

material. Though it may seem to be a minor pOint, the finan­

cial capacities of the schools and the families, educational 

objectives of the·schools, and the expectations of the communitv 

should be kept in mind with regard to text selection. In 

Turkish system, the schools usually have limited financial ca­

pacities. Therefore, they cannot afford the high expenses of 

textbooks. At an advanced level, the students might be asked 

to buy several books which have high prices for families. In­

stead of using several books, the instructor can select one or 
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two textbooks that he will make the most of. In this wa,y, 

everything will be more economical for the students. 

A question arises with regard to the priority of the 

criteria considered. We believe that interest has to be con­

sidered in the primary position in text selection for the fol­

lowing reason. At lower levels, the students are asked to 

read what is given by the instructor. At an advanced level, 

they want to have the freedom of selecting their own reading 

materials. However, this freedom cannot be given most of the 

time due to strict programming. Therefore, the students have 

to be given the chance of expressing their personal interests 

in different topics. If topics are chosen for them, they will 

read the materials with great interest trying to find answers 

to those questions they have in mind. Though they face struc­

turally or lexically complex sentences, they will continue 

reading with their personal interest and the high motivation 

level of the material. 

On the other hand, when the students face reading pas­

sages which are linguistically appropriate to their level but 

that they are not interested in, they will not be motivated. 

When this personal interest fails, the students either lose 

concentration and, therefore, cannot comprehend adequately or 

they leave the passage unfinished. 

Another important point that has to be considered 

besides interest is the authenticity of the material. Genuine 

original texts have to be presented that will help the learners 

in acquiring certain notions about the culture of the target 

language. 
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As d~scussed earlier, ~nterest must be considered J?r~marily 

~n text select~on. However, ~t does not mean that l~ngu~st~c 

level and objectives of the program have to be forgotten com­

pletely. It means that l~nguisticlevel can be considered in 

the latter posit~on because~t is assumed that advanced stu­

dents have mastered the grammar of the language. In case of 

two texts, the instructor can select the more ~nteresting 

material which ~s linguistically more diff~cult rather than 

the uninterest~ng one that is exactly appropriate to the level 

of the students. Here, the instructor dec~des whether the 

text ~s ~nteresting or not depending on his knowledge about 

the general ~nterests of the students. As discussed, we be­

l~eve that ~nterest overcomes difficulty as ~n any other f~eld. 

C. Bas~c .Reading Skills 

The learner reads ~n d~fferent ways depending on the pur­

pose and the type of the text. If reading ~s to be considered 

the macro-skill, several m~cro-skills go into this process of 

reading efficiently. Reading a newspaper article may require 

recognition of presuppositions and drawing inferences out of 

~t. On the other hand, search~ng for the telephone number of 

a friend ~n the telephone directory might require only scan­

ning. Therefore, ~t is ~mportant that the right skill appro­

priateto the reading purpose should be chosen. The three major 

skills that have to be acquired by foreign language learners 

are sk~mming, scanning, and comprehending. Comprehens~on ~s 

further d~vided ~nto four subskills: (al Understanding rela-



39 

tions within and among sentences through lexical cohesion 

devices, (b) deducing the meaning of unknown lexical items, 

(c) distinguishing between the main idea and supporting argu­

ments, and (d) reading critically (evaluating content) . 

It is assumed that advanced students have been intro­

duced to these skills through simpler texts at lower levels. 

Yet they have to develop these basic reading skills by working 

on more complicated texts in order to become independent, ef­

ficient readers. 

In the following section, providing illustrative ex­

amples basic reading skills are discussed. 

1. Skimming 

Skimming, which has been accepted as one of the most 

effective reading skills, is one way of allowing eyes to trav­

el over a page very quickly and to stop at some points to 

get an idea of the text. In skimming, the reader should try 

to get the gist of the text -that is, the author's general 

aim- and try to follow the way he develops each paragraph 

(Spache and Berg, 30). 

Skimming is based on the technique of previewing which 

involves using the table of contents, the appendix, the pre­

face, and chapter and paragraph headings in order to discover 

the required information. It is mostly used to select reading 

texts according to their difficulty and the purpose of reading, 

for example, when buying a book. 

In an advanced reading program, when the student does 

not want to read the text completely he has to skim through 

the material paying attention to certain points in the fol-
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lowing order: 

(i) Read the title aml the author;'li> name. 

(ii) Read the first paragraph completely. 

(iii) Read the subheadings of each paragraph. 

(iv) Look over quickly for main ideas, clue words, 

direction words, italics. 

(v) Read the final paragraph if it is a summary. 

While preparing a research paper, an advanced student 

has to skim through several books in order to select those 

texts that are appropriate for his research. Through preview­

ing and skimming, the reader quickly decides on what he needs 

to read and avoids reading irrelevant information. 

The following is an example of what a student has to 

pick out in skimming a text (Fry, 54). The student should 

read the first paragraph and then the first sentences of each 

paragraph. He should let his eyes travel over the printed 

material, looking over it very quickly in order to recognize 

the signal words. These words are discourse markers, such as 

" I, " 1\ however, occasionally. Recognition of the signal words helps 

the reader in extracting the main idea which is usually con-

tained in the opening sentence of each paragraph. If it is 

necessary, the last paragraph can also be read. 

Usually the first paragraph will be read 
at average speed all the way through. It 
often contains an introduction or overview 
of what will be talked about. Sometimes, 
however the second paragraph contains the 

, f' introduction or overview. In the 1rst 
paragraph the author might be 'warming up' 
or saying something clever to attract at­
tention. 
Reading a third paragraph completely might 
be unnecessary ....... ····················· 
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""'~"""" ............. ,- ........... ".,. 
the ~ain idea is usually contained in the 
openlng sentence . " .................. ~., .. ,. 
top.l.C sentence""""",,"""""""""""""""""""""" .... " ................................ " ... . 

Besides the first sentence the 
reader should get some but not all the de­
tail from the rest of the paragraph .....•. 
names .••.•. dates ..••.. hence sometimes the 
main idea is in the middle or at the end of 
the paragraph. _ 

Some paragraphs merely repeat ideas 
, , , , , , , " " " , , , , , " , , , , , , , , , , , " " " , , , , , , , , , , , , 

Occasionally the main idea can't be 
found in the opening sentence. The whole 
paragraph must then be read. 

The ending paragraphs must be read 
more fully as often they contain a summary. 
The important thing is to get the author's 
ideas at a very fast speed. 

Previewing Exercise 

DIRECTION: Given Explorations in Applied Linguistics by H.G. 
Widdowson you want to get an idea about the book. Skim through 
the text on the back cover, the Table of Contents, and the 
first few paragraphs of the Introduction. Then answer the 
following questions. 

This book is a selection of papers that 
I have written over the past eight years 
for presentation at courses and seminars 
in various parts of the world. I am 
prompted to bring them together in one 
volume because the reactions they have 
provoked suggest that they touch on issues 
of interest to many people concerned with 
applied linguistics and language teaching 
pedagogy and although most of the papers 
have appeared in print before they have 
done so in publications which are not al­
ways very easily accessible. So they are 
presented here in the hope that they will 
stimulate wider interest and debate. 

Obviously I must believe that the 
papers have some mer~t an~ ma~e ~ome . 
contribution to applled Ilngulstlc studles: 
otherwise I would not have had them put 
into print in the first place: I do not 
want to try to disarm the reader with the 
customary coy apology for publishing them. 
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Explorations in Applied Linguistics 

In recent years there has been growing 
recognition of Professor Widdowson's 
major contribution to the study of 
communicative language teaching. This 
collection of papers, published together 
for the first time, shows the development 
of Widdowson's thinking. The papers, 
which range from the theoretical dis­
cussion to classroom practice, are not 
intended to be prescriptive, nor do they 
try to provide conclusive arguments. 
Rather they invite the reader to explore 
ideas to consider the practical implica­
tions of certain theoretical developments, 
and to examine his own assumptions more 
closely. 
This volume bridges the gap between the 
theoretical and practical aspects of com­
municative language teaching, and Professor 
Widdowson's clear and original treatment of 
the subject will appeal to both teachers 
and applied lingUists. 

SECTION ONE Prelude 
The teaching of rhetoric to students of 
science and technology 

SECTION TWO English for Science and 
Technology 

An approach to the teaching of scientific 
English discourse 
EST in theory and practice 
The description of scientific language 

SECTION THREE Exercise types 
Two types of communication exercise 
Gradual approximation 

SECTION FOUR Discourse 
Directions in the teaching of discourse 
The deep' structure of discourse and the 
use of translation 
Approaches to discourse 
Rules and procedures in discourse analysis 

SECTION FIVE Procedures of interpretation 
Interpretative procedures and the impor­
tance of poetry 
The authenticity of language data 
The process and purpose of reading 

SECTION SIX Simplification 
The simplification of. use.. . 
The significance of slmpllflcatlon 
Pidgin and babu 
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SECTION SEVEN Descriptions and applications 
Linguistic insights and language teaching 
principles 
The partiality and relevance of linguistic 
descriptions 

SECTION EIGHT Reprise 
Notional syllabuses 
The communicative approach and its appli­
cation 

1. What is the purpose of the author in writing this 

book? 

2. The book is based on 

a. theories b, exercises c. both of them 

3. Does the book contain a glossary or a bibliography? 

4. l'1ould this book most likely appeal to the linguis­

tically trained or the gener~l public? 

5. Wnat can you infer from the topics in the Table 

of Contents? 

Skimming Exercise 

DIRECTION: Skim the text "The Light l'lay" (Spache and Berg, 
·41-43) in Appendix I. Then answer the following questions 
without referring to the selection. 

1. Which of these is probably not a nroduct of eye 

strain? 

a. Visual discomfort b. Organic damage 

c. Backache d. Headaches 

2. For close work, where should the light source be 

placed? 

a. Above the work area b. In front of the work 

area c. Over the shoulder 
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What is the best lighting arrangement for comfor­
table reading? 

a. A single light over the shoulder b. A single 

fluorescent table lamp c. A single high inten­

sity table lamp d. A lighted room and an area 
light 

4. What lighting is most appropriate for television 
viewing? 

a. Only the TV screen should be lighted b. The 

room should have a soft, overall lighting 

c. A small light should be placed on the TV set 

d. The room should be well-lighted 

5. How much more light is needed by a sixty-year-old 

than by a twenty-year-old person? 

2. Scanning 

a. Twice as much b. Ten times as much c. Seven 

times as much d. No more 

Scanning is looking very quickly over a text to find 

an answer to a specific question. It is not reading in the 

ordinary sense, but allowing the eyes to go over the text to 

find a specific fact or idea. 

An advanced student has done scanning many times at 

his lower level of instruction. Besides students enrolled in 

a reading program, everybody does scanning, not being aware of 

it most of the time, such as while searching for a friend's 

telephone number in a telephone directory. For example, if the 

telephone-number of Mary C. Winston is needed what one does is 

just look over the material until one comes to this name. Then 

the telephone number that is written just near this name is 

read. The purpose of the activity is to find the telephone 

number. After this purpose is fulfilled, one does not read 
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further in the text, 

Winster, Joseph 58 35 322 
Queen Mary Ave, 20 
Winston, Mary C, 44 97 270 
James Sq, 27 
Winston, Paul 34 06 860 
Thompson Point 43 
Winstons, Christopher 21 31 490 
Fleet Str, 30 

A preliminary skimming can be done in difficult 

material in order to find that relevant part of the selection 

for the reader's own purpose, Scanning is not as thorough an 

activity as skimming; it is more limited in the sense that 

specific information is extracted from the text. An illustra-

tive scanning drill is as follows: 

Scanning through a Text 

DIRECTION: First read Question I. Then scan the text 
"Mechanical Vibrations" (Harris and Sipay, 54-55) in order to 
find the answer. After finding the answer mark the correct 
answer and then go on with the second question in the same way. 
DON'T read further on after finding the answer. 

1. The frequency of a vibration is described by-

a. its pitch b. its loudness c. the number of 

vibrations per second d. its speed 

2. Sound waves travel-

a. 900,000 feet per minute b. One thousandth of 

an inch per second c. 186,000 miles per second 

d. 1,075 feet per second 

Your telephone rings. You anwer it and 
the person calling speaks to you. As 
you converse you are faintly aware of the 
wind howling around the corner of your 
house and a street car rumbling past. 
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Some~here in the distance a train whistles 
and ~n another part of the house a door 
slams. 

Those sounds are vibrations _ 
mechanical vibrations- that set air waves 
to vibrating against your eardrum, which 
causes a message to be transmitted to 
your mind. Each of them has its own num­
ber of vibrations per second -that is 
called frequency. 

Sound waves do not travel very far 
or very fast, Actually they poke along 
at only 1,075 feet per second and the 
farther they travel the more faint they 
become. But when their electrical counter­
parts travel, as in a telephone circuit, 
their speed may be increased as much as 
900,000 times. 

In the above exercise, the student reads the first 

question. He has this particular item in mind, that is the 

frequency of a vibration. He goes over the sentences very 

quickly until he finds the answer at the end of the second 

paragraph. He does not continue reading but immediately 

returns to the questions and marks the correct answer which 

is c -the number of vibrations per second. Then he reads the 

second question and repeats the same steps. 

Scanning through a List 

DIRECTION: Suppose that you have problems in answering the 
following questions, so you have to consult a dictionary. 
See Appendix II, 

1. What is another word that can be used instead of 

~o~me? 

2: If you had to divide the word 'affectionate' 

when writing it, which of the following divisions 

would be correct? 

a. af-fect-ion-a-te b, af-fec-tio-nate 

c. af-fec-tion-ate d. affec-tion-ate 
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3. Which one is the noun form? 

a. advice b. advise 

4. Which of these words has different English and 

American pronounciations? 

a. affinity b. aeroplane 

Scanning through a Program 

DIRECTION: You want to watch a film on television after seven 
b~t before twelv7 o'clock at night. Looking over the program, 
f1nd out when th1s program . will be on. See the television 
program in Appendix III. 

3. Comprehending 

The third basic reading skill is comprehending which 

involves four subskills according to our categorization: 

a .. Underst·andinq Relations· within and~ amon,g Sentences 

through Lexical Cohesion Devic~. 

Though it is assumed that advanced students have mas-

tered the structure of the language, there might be cases 

where they face a structural difficulty. Consequently, they 

are often discouraged when they cannot get an immediate 

understanding of the sentence structure in an unfamiliar text. 

In order to solve this problem, they have to be trained to 

understand relations within and among sentences through lexical 

cohesion devices. In dealing with embedded sentences and com-

plex structures, such as relative clauses, the students must 

be aware of the reference and link words that will help them 

in getting textual cohesion. 

The following four strategies have to be developed in 

order to understand relations within and among sentences 

through lexical cohesion devj.ces: (i) Identifying reference and 

substitution, (ii) interpreting elliptical expressions, 
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(iii) interpreting lexical coheSion, and (iv) interpreting 

discourse markers. 

(i) Identifying reference and substitution 

This involves the identification of the meaning of 

words, such as it, he,~, then, ~,such, etc, which are 

used both to avoid repetition and to get a meaningful text. 

They either refer to something previously mentioned or to some-

thing that is 901ng to be mentioned. The following drill 

illustrates how this strategy can be developed. 

DIRECTION: In the following passage all the underlined words 
refer to something mentioned earlier or to something that will 
be mentioned later in the text. Read the passage (Johnson, 4) 
and complete the following table. 

1 
Novae 2are old sta3s which are slowly dying. 
As they do so, they let out huge clouds of 
materi~l/ sometimes as large as the earth, 
and these explode into space at a speed of 
about 8/000,000 kilometres per hour. When 
t~s happens, the hotter parts of the star 
become visible, and this is why novae are 
so bright. Although thehexplosions are 
huge on a human scale, ~ only consume a 
small part of the dying star's energy. The 
death is a slow one, and the star may con­
tinue to explode for thousands of yeats. 
Indeed/ there are even some stars which 
explode once a fortnight. 

refers to something what it refers to 

before after 

l. which )r pJ.aB Ie o {,j 
S-#.r .s 

2. they )( ",IJ Sj..,rf 

3. they ,c olJ 51-...... s 

4. these )C old fl·ar S 

5. this ,x 5pee d M 

I 
€':f flo ,S'I -",05 6. they X 

7. which X 5'o,M.{ ski 
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( ii) I nterpreting elliptical expressions 

Ellipsis is omitting certain information that can be 

understood from the surrounding text (Nuttall, 92). In order 

to deal with ellipsis, the reader has to find the incomplete 

information and then try to supply this necessary information 

from the text. A possible type of exercise is asking the 

learners to supply the incomplete information in the following 

paragraph. In order to supply it, the students first have to 

find what it is. Then using the surrounding information they 

have to complete the meaning. 

DIRECTION: Read the following sentences and supply the in­
complete information. 

1. The parents said to the boys that they could play 

snowball but their littl~_s~~E~~E~ld not. 

2. The rich man bought a new car but the poor man 

could not. 

3. John was looking for an antique table but he could 

not find one. 

(iii) Interpreting lexical cohesion 

Lexical cohesion is different from other cohesive 

devices, its role ,is to help students recognize two different 

words that have the same referent. One type of lexical cohesion 

is the use of synonyms to avoid repetition and provide variation 

in the text. The reader is asked to recognize those words that 

relate to the same referent. The following example is an 

exercise in which the students can develop this skill. 
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DIREC:ION: Read the following passage. What is ~nother word 
used ~nstead of endure having the same meaning. 

8 c. ""'r /-<>,.,<-
The campers had spent two days in the 
desert without water and food. Although. 
they were ,!ccustomed to live without' 
water and food for certain period of 
time, they could not endure the heat of 
the desert very long. Two more hours 
of such heat would finish them. So 
they left the desert at night not bearing 
it for a second longer. 

(iv) Interpreting discourse markers 

The students can handle the text more easily, recogniz­

ing the fact that a text is not only made up of independent 

clauses but that there is an interrelationship among the sen­

tences. Discourse markers signal the relationships between 

different parts of the discourse and imply the functional 

value of that sentence. By the help of these linking words, 

the reader can recognize the development of ideas and the ar-

gurnents in the text. 

Discourse markers can be classified into three groups 

according to their rhetorical value. One group of discourse 

markers are signals of sequence of events (ex. then, ~, 

at once, etc.); another group is signals of the writer's point 

of view (ex. similarly, in any case, however, etc), and yet 

another group is signals of discourse organization (ex. in 

conclusion, in short, for example, etc). 

DIRECTION: Read the following passage (Johnson, 42). What is 
the rhetorical value of each discourse marker? Replace them 
by other link-words. 

What are the causes that lead to inven­
tions being made? Very often they are 
quite simply the result of nothing more 
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th~n one individual's love of inventing 
th1ngs. Many of the inventions of the 
Greek inventor, Heron are for example . t· , , 
JUs amUs1ng toys. His machine for mani-
cally opening temple doors is a case in 
point. When a fire was lit on the altar 
this made water in a large hollow con­
tainer turn to steam and transfer through 
a tube into a bucket. When the bucket was 
full it would fall. Because the bucket 
w~s attached.to the temple doors by a 
system of ropes, this would make the doors 
open. This 'amusing toy' was in fact a 
steam turbine. In cases like this, the 
proverb that 'necessity is the mother of 
invention' is just not true. 

b. Deducing the Meaning of Unknown Lexi~ Items. 

The traditional way of learning the meaning of an un­

known word is to look it up in the dictionary. However, look­

ing up a new word in the dictionary stops a learner from read-

ing and makes him a less effective reader as well. It slows 

down' the reading speed and interrupts his concentration. 

Furthermore, the reader may not always have a dictionary and 

guidance. At lower levels, the students might have been intro-

duced to the skill of deducing the meaning of unknown words 

through contextual clues; however, they might not have mastered 

it thoroughly. It is assumed that at lO'der levels, they are 

allowed to use the dictionary to some extent. Therefore, at 

an advanced level,o instead of consulting a dictionary, the 

reader should be encouraged to make guesses at the meanings of 

new words. This fulfills the desired aim at an advanced level-

training the learners to be independent, efficient readers. 

The following example is an exercise in which the 

learners can practice the skill of deducing the meaning of the 

imaginary word muss~'. Reading from (i) to (iv), the students 

find some information about the unknovm word. 
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(i) The little girl bought a mussy from the store. 

(ii) Later, she divided it into two and gave one piece 

of it to her friend. 

(iii) Though her friend enjoyed eating it, she could 

not eat the mussy easily. 

(iv) The little girl removed the cream over the ~~ 

because she only likes the chocolate part. 

Though the reader may not understand the meaning in 

the first sentence, he learns that mussy is something edible 

in the second sentence. Later he gets information from the 

context and in the fourth sentence, he can tell that mussy is 

something which is chocolate with cream on top. This kind 

of exercise helps the readers understand how the context is 

used to deduce the meaning of unknown lexical items. 

DIRECTION: Read the following passages and try to guess the 
meaning of the underlined words. 

1. The coach said, "Tonight I am going to mention 

plenty of bad practices in yesterday's game by 

both coaches and players. I think we all ought 

to hit the sawdust trail together." (Spache and 

Berg, 172) 

a. a path of sawdust b. a way of repentance 

c. a church aisle d. the floor of a sawmill 

2. Zip was stopped during the war 
and only after the war did it 
become popular. What a differ­
ence it has made to our lives. 
It keeps people at home much 
more. It has made the remote 
parts of the world more real to 
us. Photographs shOW a country 
·but only ziE makes.us feel that 
a foreign country 1S real 
(Grellet, 32). 

a. cinema b. photography c. television 

d. telephone 
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Clues from affixes and roots are provided for 

deducing' meaning of unknown lexical items. In analyzing 

words, the root, the suffixes and the prefixes have to be dis­

tinguished exactly. If the student knows the meaning of the 

prefix or the suffix, he will be able to guess the meaning of 

the word. For example, the prefix ante-means preceding in 

time. When the student faces the 'word antedate, he can easily 

understand the meaning - to date earlier than the present. 

c. ~istinguising between the ~ain Ide~ __ aEcd __ ~he SunDorting 

Arguments. 

Finding the main idea of the text has been considered 

the basic comprehension skill. Extracting the ,main idea from 

the text requires careful reading with the purpose of dis­

covering the author's plan. If the reader cannot grasp the 

author's message, he will miss the whole pOint in the dis­

cussion of several ideas. 

The students are trained to comprehend what they read 

from the initial level of their foreign language learning. 

However, though they are at advanced level of instruction, 

some of the students might face comprehension problems having 

hard times in distinguishing the main idea of the passage. 

Therefore, the students have to develop the following strat­

egies in order to master this skill: (i) Recognizing the 

presuppositions underlying the text and making necessary 

inferences and (ii) anticipation. 

(i) In some articles we can easily understand the 

message the author tried to convey because the purpose of the 

text is stated explicity. On the other hand, in some cases, 

the author's idea is not stated overtly but the reader is 
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expected to infer some conclusion from what the author has 

said. In such a case, the author may expect the reader to 

have some knowledge and experience about that particular sub­

ject. Furthermore, as Nuttall (116) claims the author might 

even expect the reader to share some of his own ideas and 

feelings. Approaching the text as a whole helps the reader 

understand its message. Inferring conclusions is based on 

reasoning from the facts or ideas discussed in the text. An 

advanced student can use inferential reading to predict out­

comes, e.stablish cause and effect relationships, and ascertain 

the correct sequence of events. 

The aim of the following drill is to lead the students 

to understanding the underlying presuppositions in the text. 

The reader should get the necessary information that the author 

expects him to share from the passage and then he draws some 

inferences out of it. 

DIRECTION: Read this paragraph (Nuttall, 119) and then answer 
the following question. 

One of the Archaeopteryx specimens was 
at first wrongly catalogued as a small 
pterodactly, because its feathers were 
very difficult to discern. This shows 
how even the experts considered it a 
reptile. 

Which of the following are implied by the text? 

a. Archaeopteryx is a reptile b. Pterodactyls do not 

have feathers c. Pterodactyls are reptiles 

d: Pterodactyls are large compared with Archaeopteryx 

(ii) Predicting the forth~coming information has been 

considered one of the most important strategies that must be 

developed with regard to comprehension. 
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In reading a text, the student expects to find answers 

to several questions and special ideas he is especially in­

terested in. EXpectation is inherent in the process of 

reading. The idea of a dialogue between the reader and the 

writer is part of the process of predicting and anticipating. 

Anticipation starts after reading the title of the text. The 

reader starts to guess about the text and prepares himself 

actively. So from the first part of the text, the reader can 

predict the text; for example, what kinds of facts will be 

discussed and what type of organization will be used by the 

author. All these lead the students to the active involvement 

in the reading process. 

The following exercise is an example of practicing the 

skill of anticipation. 

DIRECTION: Read the passage paragraph by paragraph. Try to 
predict the opening sentence of the following paragraph. At 
the end of each paragraph, three choices are given as to what 
that sentence might be. Choose one of them. You will find 
the correct answer as you continue reading. 

Mary and John went shopping with their 
car this morning. They were busily 
talking together about some of their 
future plans. 
(:Here, the student reads the followj ng 
choices and tries to Dredict the next 
sentence. j 

a. They were talking about the weather b, They were 

/;l.iscussing the traffic c. They were talking about 

the party for which they were going to buy some food 

(After choosing one of the above, he 
continues reading,) 
They were talking about the party 
for which they were going to buy some 
food. Though Mary wanted to buy ready 
made food, John preferred to buy some 
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fresh food and prepare it at home. At 
that moment, they heard somebody blowing 
a whistle. 

a. It was one of their friends b. It was the 

policeman c. It was the driver of another car 

It was the policeman. 
stop promptly. Though 
understand the reason 
grasped the situation 

He wanted them 
John could not 
at first, Mary 
immediately. 

to 

a. They were on the wrong way b. The policeman 

wanted to check his licence c. The red light was on 

They were talking so busily that they 
did not even notice that the red light 
was on. 

Besides making use of these two strategies, it has 

been suggested that students should be familiar with paragraph 

organization in order to recognize the main idea in a reading 

selection. In most cases, the author gives the main idea in 

the first sentence of each paragraph. Then he adds details 

to support that argument throughout the paragraph. In another 

article, the author starts a paragraph with a minor point and 

then broadens out by inserting supporting arguments until he 

ends the paragraph with the main idea. 

In a reading passage, the main idea can be introduced 

either in the int+oductory or in the last paragraphs of the 

text. 

In the following drill, the students have to use their 

inference and predicting skills in order to recognize the main 

idea. 
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DIR~CTION: Given the first and the last paragraphs of an 
art1cle (Grellet, 71) can you tell what the article is about? 

Travis Walton disappears 
ONLY WEEKS after NBC had screened a 
programme on the Hill case in 1975, 
the strange tale surfaced of Travis 
Walton, an Arizona woodcutter who 
disappeared for five days in November 
1975 after his colleagues claimed to 
have seen him taken aboard a flying 
saucer. As the Express recounted on 
February 24: 

The moral is that UFOlogists 
should admit that there are two 
sides to even their best stories. 
And journalists should be more care­
ful about trusting them. 

The article tells us that 

a. T.Walton has never been found again b. T.Walton 

probably left in a .UFO c. T.Walton's friends killed 

him d. There is no doubt that T.Walton disappeared 

in a flying saucer e. T.Walton and his friends 

probably lied, and he never really disappeared 

DIRECTION: Read the following passage (Johnson, 10). 

Vagrancy has long been a problem in both 
Europe and America. Indeed, the first 
mention of the problem in Britain was 
made in A.D 368. Vagrants-people, that 
is, not living in one fixed place but 
moving from town to town-have ahlays 
been severely punished by the law; more 
severely in many countries than drunks 
or beggars. 'Everyone', the law says, 
'must have a bedroom.' 

Which of these best describes the writer's main idea? 

a. compares punishments for vagrancy, drunkenness, and 

beginning b. says that vagrancy has long been a 

problem c. gives a short history of vagrancy 

In distinguishing between the main and the supporting 

paints the student should make use of the paragraph organiza-
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tion. The student has to keep in mind that generally the main 

idea is mentioned in the f<rst t f • sen ence 0 the paragraph. 

After recognizing the main idea, the student will find it 

easier to identify supporting points; in this case, comparing 

punishments for vagrancy, drunkenness, and begging. Further­

more, a short history of vagrancy can also be considered 

another supporting point. 

d. Reading Cribt:ally. 

Another important subskill with regard to comprehension 

is reading critically: the ability to read with analysis and 

judgement. This might not have been mastered by advanced 

students during their previous instruction. Therefore, more 

emphasis has to be put on critical reading in advanced reading 

programs. 

Understanding the author's purpose in writing that 

specific text is an essential point in reading comprehension. 

Furthermore, in order to evaluate the text as a whole, the 

reader has to discriminate fact from opinion and judge the 

author's ideas, assumptions, and his inferences from the 

discussion~ 

An independent, efficient reader must be able to argue 

against the author,' s views with his own opinions and beliefs. 

Therefore, an advanced learner can be trained in comparing 

the author's views with his own ideas and pointing out 

similarities and differences. In order to evaluate the text 

as a whole, the reader has to pay attention to the choice of 

words, selection of facts, organization of the material, and 

the presentation of the writer's ideas in the text. 
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As Harris and Sipay .(345) point out, in order to read 

critically the reader should be able to think critically. 

Thinking critically requires some background knowledge and 

experience in that particular field. In addition to this, the 

reader should be open minded in accepting or at least in 

listening to several different views. Discussing a new con­

cept without completely accepting or rejecting it at first is 

great help in the reader's evaluation of the content. In order 

to develop the skill of reading critically, the reader should 

be neutral in evaluating the texts. 

The following drill aims at developing reading crit-

ically, that is, the reader should not accept or refuse a new 

concept immediately. 

DIRECTION: Read the following passage (Spache and Berg, 146). 
What is your criticism? Answer the questions underneath. 

Ladies and Gentlemen of the Jury: 
Just look at Mrs. James, my client. 
How could she have possibly committed 
this terrible crime? You can see she 
is a good, Christian mother with two 
lovely, healthy children. She has 
given these children and her poor dead 
husband the best years of her life. 
Happily married for twenty years, 
now she must face life without her 
helpmate. 

Do you believe that she has committed that crime or 

not? Does the lawyer's emotional speech have an effect 

on you? 

At an advanced level, the students might be introduced 

to texts that require one's own interpretation. For example, 

which is appropriate to their level the given a specific poem 
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students can be asked to make their own interpretations. 

Making interpretations which is essentially based on comprehen­

sion is considered one of the most advanced skills in foreign 

language learning. 

DIRECTION: Read the text "Self-Identification and Self-Expres­
sion" (Spache and Berg, 224-226) in Appendix IV. Do you agree 
with the writer's ideas? In what respects do you agree or 
d~sagree with the facts or opinions presented in the passage? 
D~scuss. 

Having discussed criteria that need to be considered 

in text selection and the basic reading' skills with illustra-

tive examples, we can proceed to analyze techniques and ap-

roaches in teaching reading in an EFL classroom. 



III. TEACHING READING IN AN EFL CLASSROOM 

A. Techniques and Approaches in Teaching Reading Skills 

Different types of texts require different methods of 

exploitation. Every reading lesson may not follow the same 

strict organizational pattern. In this section, some tech­

niques and approaches are discussed in teaching reading skills, 

focusing on the teaching of vocabulary, stucture, and meaning 

in the three phases of reading, namely, pre-reading, while­

reading, and post-reading. Suggestions are i.llustrated later 

in a sample text. 

1. Pre-reading 

It is generally accepted that the reading process has 

three phases. The initial stage which is basically the intro­

duction phase to the material is known as the pre-reading 

phase. 

Reading is an individual process; yet it should be 

considered also one part of language learning which requires 

team work to some extent. Considering the fact that language 

learning depends not only on the teacher but on the learner 

as well, the student is responsible for his own improvement 

to a great extent. 

As discussed in the first section of Chapter II, the 

aim of a reading program for advanced students is to lead 

them to reading authentic texts, with no guidance or with 

little help, silently at an appropriate speed with adequate 

comprehension. If our specific aim is to discuss techniques 
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and approaches in teaching reading skills in an EFL classroom, 

this discussion also has to fulfill the general aim of the 

reading program. One of the questions that has been raised 

is what kind of guidance can be given to the learners so that 

the whole purpose of the reading program is fulfilled. Another 

point that has to be kept in mind is how the teacher can help 

the advanced students in becoming effective, independent 

readers. 

Reading lessons are generally developed around a 

reading selection which varies from a short paragraph to sev­

eral .. pages of text. A traditional language teacher may just 

say, "Please turn to page 10 and read the selection about air 

pollution, then answer the questions at the end." However, 

this approach to a reading text cannot motivate the readers 

at all. As discussed in the second Chapter (B2), arousing 

interest in the text is the most important point that has to 

be taken into consideration in the introduction phase. There­

fore, the instructor should create a positive attitude towards 

the text by discussing several points of the selection and 

relating these to the reader's personal experiences. 

One way of starting a discussion is by showing pictures 

about the reading,passage. The students are asked to tell a 

story of their own about these pictures. The aim of this 

activity is to get the students involved in the text relating 

the discussion to the reader's experience. The teacher leads 

the learners by positing some questions relevant to this pic­

ture. 

Instead of showing pictures, the instructor can intro­

duce the text only by giving a list of key words. By making 
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use of these words, the students create a story of their own. 

Tho t 0 

1S S ory m1ght be completely different from what they are 

going to read. On the other hand, the students can bring out 

some of the points that are discussed in the passage (See 

Drill 1 in IIIB) • 

Another way of starting a discussion is just announcing 

topic and allowing the students to discuss it freely. In this 

way, the teacher can get information about the learners' know-

ledge of that topic and can decide how this knowledge can be 

used in further reading activities. Even though there may be 

students who are interested in a particular subject, introduc­

tion of the topic with its preliminary discussion can lead them 

in the right direction toward the text. 

At an advanced level, the students are assumed to have 

acquired mastery of the grammar of the foreign language to a 

great extent. However, they may face structural difficulties 

in some of the texts, Based on personal experience, it can 

be said that linguistic complexity can prevent the reader's 

comprehension of a text, Therefore, in such a case language 

preparation can be done, Language preparation does not mean 

to teach each lexical item and structure in the text, but it 

means giving adequate information about the new structures 

and unfamiliar lexical items in order to minimize problems 

that might prevent the learner's understanding of the text. 

The most suitable time for this preliminary vocabulary and 

grammar teaching is the pre-reading phase. 

In the area of vocabulary, content words that are 

vital to the understanding of the text should be taught 

(See the vocabulary list in lIIB). There can be some unim-
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portant words that need not be learned. On the other hand, 

the meaning of some of them might be drawn out of the text 

while reading. As Harris and Sipay (165-173) suggest, the 

reader can be given several cues which help him to exploit 

redundancies and demonstrate that meaning can be extracted 

even though one does not know each word. 

At the pre-reading phase, the teaching of those lexical 

items that will fulfill the immediate needs of the students 

takes place. It does not have the purpose of expanding the 

learners vocabulary knowledge as the general aim of the while­

reading phase. Over-emphasis on understanding individual 

words perpetuates the misconception that understanding depends 

totally on the knowledge of vocabulary. As discussion points 

out, knowing each word beforehand prevents the student from 

developing the skills of predicting. Furthermore, he cannot 

learn to proceed beyond the word or sentence which causes 

difficulty. The greatest disadvantage of knowing each word 

beforehand is that it prevents the student from becoming an 

independent, efficient reader which is the major goal of an 

advanced reading program. 

It has been generally considered that the aim of the 

reading program fo'r advanced students is not to teach grammar. 

However, as discussed earlier, complex structures are intro­

duced to the students to facilitate learning. The aim here 

is not to master the grammatical structure but to understand 

it so that it will not prevent the learners from comprehending 

the text adequately. As this is not a grammar lesson, there 

is no use in having intense structure drills. Instead of 

structure drills, transformational exercises can be planned 



65 

to familiarize the students with the structure. In transfor­

mational exercises, the students are aSked to rewrite the 

same sentence in another way. Rewriting the sentence in a 

different way helps the student comprehend the text better 

(See Drill 2). 

At this point a question can be raised about the em­

phasis on these new grammar patterns. What should the criteria 

be in selecting these new complex structures? New structures 

can be selected according to the needs of the learners and the 

frequency of occurrence. Interaction between the grammar and 

the reading teachers is suggested as a necessary activity at 

this phase. The reading teacher can contact the grammar 

teacher to pOint out the structural difficulties. In this 

way, a new structure which is introduced in the reading lesson 

can be discussed in detail and practiced more in the grammar 

lesson. 

As discussed in Chapter II, most of the time the 

students do not have the opportunity to select their own 

reading material. Taking this into consideration, the in­

structor of the reading program has to set a purpose for 

reading for the students to make the text more meaningful. 

In order to fulfill this purpose, general questions can be 

introduced to guide the students. These will help the students 

in focusing on certain parts of the text. Another function of 

these target questions is helping the students to become more 

interested in the reading passage. These sign-post questions 1, 

as referred to by Nuttall (158), can be given just before the 

introduction of the text. 'J.'hey are either Yes/No or True/False 

or Wh-type questions (See Drill 3). Therefore, the aim of the 
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general comprehension questions, as opposed to those at the 

while-reading phase, is to lead the learners to the right mood 

in order to get them involved in the reading passage and 

focused on the main points. 

Because the organization of the lesson cannot always 

be strict, a purpose for reading is set either at the end of 

pre-reading or at the beginning of while-reading phase. 

2. While-reading 

This phase which basically draws on the text has been 

generally regarded as the 'climax of the reading activity. In 

an advanced program, the aim is to help students understand 

the structure and content of the text. In order to fulfill 

the main objective of the reading program for an advanced 

level-to develop reading skills in order to become independent, 

efficient readers- the students have to be trained to read 

with little help or with no guidance. They can work in groups 

or in pairs for this purpose. 

Setting a specific purpose for reading gets the student 

involved in the text. If he knows why he is reading that 

particular text, he will be more interested and therefore, he 

will try to look for answers to his specific questions. These 

can be either asking him to read in order to find a specific 

piece of information or to find the main idea of the text. In 

some texts, two diferent tasks can be assigned at the same 

time. 

The general tendency is to deal with a text as a whole. 

Since interruptions which break down the communication between 

the writer and the reader will be a hindrance for the student's 
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comprehension, the text should be read as a whole. After the 

student reads the passage once, general questions that are 

assigned earlier can be discussed in the classroom. The 

instructor should be careful that all the students participate 

in this discussion. 

In case of comprehension problems, the following 

techniques of comprehensive reading can be tried: 

a. Vocabulary Recogni't'ion. 

Vocabulary recognition can be developed through inter­

preting reference terms and discourse markers, word analysis, 

guessing the meaning from the context or, as a last resort, 

looking up the unknown word in the dictionary. Interpreting 

reference terms and recognizing the rhetorical value of dis­

course markers help the students comprehend the text better 

(See Drills 4 and 5) • 

Besides interpreting reference terms and discourse 

markers, the students are asked to make use of affixes and 

roots in getting the meaning of an unknown lexical item (See 

IIIBa). On the other hand, as Steinberg (6) suggests, contex­

tual clues are used to deduce the meaning of an unfamiliar 

word. According 'to this view, the meaning of an unknown item 

is understood from the known. 

The aim here is beyond the purpose of vocabulary 

teaching, which is to introduce the content words that are 

vital to the understanding of the text, at the prE!-reading p.'1ase. 

The essential objective in vocabulary teaching at the while­

reading is to expand the vocabulary knowledge of the students, 

so that they will face no or little lexical difficulty. 
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Besides word analysis and deducing the meaning through 

context, sense and experience may also help the student to 

understand the meaning of an unfamiliar lexical item. The 

last solution is looking up the unknown word in the dictionary, 

but this should not be resorted to too frequently. 

b. Sentence Comprehension. 

Although a student understands each word in a sentence, 

sometimes he cannot get the meaning of the whole sentence. In 

such a case, sentence analysis is made by breaking the complex 

sentence into its components (See Drill 6). The core of the 

sentence, that is, subject-object-verb should be distinguished 

from the other parts, such as modifiers and relative clauses. 

In.this kind of sentence analysis, the aim is to 

analyze sentences that are vital in comprehending the text. 

In addition to this type of sentence analysis, word order and 

punctuation marks are contextual aids in sentence comprehension. 

Since punctuation helps to convey the writer's ideas, the 

reader who recogn~zes the significance of these marks can 

follow the author's points more easily. At this point, it is 

assumed the students do not have any problems with regard to 

the grammatical structures. 

c. paragraph Analysis. 

Though the reader understands all the sentences in a 

reading passage, sometimes he cannot get the overall message 

due to the fact that he does not know how the material is or­

ganized. Thus in order to understand the organization of the 

material, the reader has to practice the following points: 

finding the main idea, finding the supporting arguments, and 
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drawing inferences. These skills and strategies can be 

developed in certain ways as discussed in the second Chapter 

(See IIC). Furthermore, detailed comperehension questions 

are posited to help the students comprehend the text better. 

These questions make the students consider the text as a whole 

rather than think on each sentence. There can be questions 

whose answers are directly and explicity available. On the 

other hand, in some questions the students have to consider 

what is implied but not explicity stated. These are more 

difficult questions, compared to the general questions given 

at the pre-reading phase, because the learners have to 

understand the text well enough to answer these questions of 

inference and of detailed comprehension (See Drill 7). 

After discussing comprehension questions, another task, 

such as scanning the text to find a synonym for a particular 

word, can be set for the students. The learners must find the 

appropriate words for the given definitions (See Drill 8). 

The aim of this activity is to extend another reading skill 

and also to improve the vocabulary knowledge of the students. 

Another activity that can be held at the while-reading 

phase is that which asks the students to complete diagr~~s and 

maps which accompany the reading passage. The text should 

be appropriate for this activity. 

Activities in an EFL classroom can take place as a 

group or pair work which makes the lesson more enjoyable. 

Yet individual work has to be encouraged, too. Thus guidance 

of the teacher should be well balanced with the individual 

work. These suitable for these purposes are selected by the 

instructor of the reading program for advanced students. 



70 

3. Post-reading 

At this phase, the ultimate aim is masterin9 the skill 

of approaching the text with no guidance and getting the 

meaning fully. Specific aims are to consolidate what has been 

read and to relate the text to the learner's own knowledge, 

interests and views. Having read the selection global under­

sUmding of the material can be aChieved by evaluating the text 

as a whole. 

Instead of just answering the comprehension questions 

and then continuing the reading lesson with another selection, 

the instructor has to lead some post-reading activities that 

will keep the students' interests. Some activities along this 

purpose are as follows: 

a. Linking the Content to the Reader's Own Experience 

and Life. 

The students can be asked to relate the content of the 

reading selection to their own experiences. They are asked 

to judge the arguments presented in the text. They can 

express the points they agree with and other ideas they can­

not accept. Comparisons and contrasts can be drawn between 

facts and opinions. In this way, personal response from the 

reader is drawn (See Drill 9.1). 

b. Discussion of One Issue Relevant to the Content of 

the Passage. 

The students can work in groups for this activity. 

Picking up one issue relevant to the topic of the text, they 

can discuss it among themselves. Later, one student from 

each group reports their conclusions about that specific 
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issue to the other groups. This kind of activity involves 

the reader in making a judgement about the text in terms of 

what the writer is trying to do (See Drill 9.2). 

c. Application. 

Though it seems to be a bit ambitious, after reading 

an article which deals with theories and principles, these 

can be applied. Cause and effect relationships are recognized 

and pointed out in further discussions. 

d. Linking the Two Skills: Reading and Writin.,9.. 

In order to link the skills of reading and writing, 

the students can be asked to write one paragraph summary of 

the reading passage. This also helps the readers comprehend 

the text as a whole. Besides the summary, the students can 

also be asked to write a composition on a special topiC that 

is relevant to the reading passage (See Drill 10). 



72 

B. Sample Text 

The points that d' d are ~scusse in this chapter will be 

illustrated in the text "Being Seen, Heard, and Understood" 

(See Appendix VI) . 

Various drills for,different purposes are suggested 

at three phases of reading. These drills fulfill the main 

objective of the reading program for advanced students, tnat 

is, to develop independent, efficient readers. Objectives 

for activities are grouped' as follows: 

I. Comprehension 

II. Structure 

1. Lexical U ni ts 

2. Sentence 

3. Paragraph 

III. Application and Evaluation 

In order to fulfill the objective of comprehension, 

general questions and detailed comprehension questions are 

formulated. Transformational exercises have a structural 

objective, whereas interpreting reference terms, discourse 

markers, and finding the appropriate words for the given defi-

nitions have lexical objectives. Sentence analysis aims at 

fulfilling a sentential com~onent. The students are asked to 

write the main ideas of each paragraph to demonstrate their 

skill of comprehension. Furthermore, questions of personal 

response and of inference are asked the students to evaluate 

their comprehension of the text. They can be required tc write 

a composition on a relevant topic in order to apply what they 
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have read. 

At the pre-reading phase, the teacher hangs the car­

toon (See Appendix V) on the blackboard so that each student 

can see it easily. After letting them observe the picture for 

one or two minutes, the teacher asks the students what they 

can tell him about it. The students are guided by the fol-

lowing questions: 

Who do you think the man is? 

What might he be doing over there? 

Why do you think so many people are gathered? 

What do you think about the man's psychological mood? 

On the other hand, instead of presenting the cartoon, 

the teacher can merely introduce the topic of the text - "Being 

Seen, Heard, and Understood." The students are allowed to 

discuss the topic freely. The students might start talking 

about visual and auditory organs or mental process 0r speech. 

Yet another way of introducing the text is giving a 

list of key words. Given the following list, the students are 

asked to tell what these words mean to them. They try to 

create a story of their own by making use of these words. 

DRILL 1 

DIRECTION: Read the following list. Create a story by using 
these words. 

audience 

empathy 

communication 

mimicry 

vision 

attention 

tension 

adaptation 
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Discussions on the topic and the content of the 

selection E\houlliJ not take more than five minutes of the read­

ing lesson. 

After this introduction, which helns the students 
• 

create a positive attitude towards the text, the teacher 

continues with preliminary vocabulary teaching. In this read­

ing passage, the following content words are vital to the 

understanding of the text. Others are left to the students 

to be understood through contextual clues. 

Vocabulary List: 

gesture 

empathy 

belligerently 

mimicry 

converse 

painstakingly 

distract 

inherent 

intensify 

evoke 

phenomenon 

amplify 

The meaning of these words are either explained to the 

students by illustrations and gestures or the definitions are 

given explicitly. 

At the pre-reading stage, a new structure is introduced 

to the students. If the students do not know the "if ... then" 

structure, it will be presented to them with a relevant example, 

such as 

If you buy that car, you will enjoy dr.iving it. 

DRILL 2 

DIRECTION: Read the following sentences. Then rewrite them 
beginning with "unless .. ". 

If you come at six o'clock, we will go to the party. 

She will go for a walk, if the weather is fine. 

If I save that money, I will buy a new car. 
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These exercises which aim at getting the students 

involved in the new structure should not take more than five 

minutes, so totally pre-reading activities fill ten minutes 

of the lesson. In f bl case 0 pro ems with the structure, it is 

studied and practiced in more detail in the grammar lesson. 

At the end of the pre-reading phase, just before 

reading the text, three general questions are given to help 

the students focus on the most important points in the 

selection. 

DRILL 3 

DIRECTION: Read the text "Being Seen, Heard, and Understood", 
keeping in mind the following questions. 

1. What are those things that are significant in 

corrununication? 

2. Does action have a positive effect on the audience? 

3. Are gestures important in corrununication? 

Besides asking these three target questions, the in-

structor sets a purpose for reading the text, In this text, 

the student should develop his comprehension skill by under-

sUmding the main idea, distinguishing the major and the minor 

pOints, drawing ihferences, and understanding the author's 

organization of ideas. 

While-reading activities start with the reading of the 

passage which should not take more than seven minutes. After 

completing the reading of the material, the students discuss 

the three questions mentioned above. In case of comprehension 

problems, some practice in vocabulary recognition, sentence, 
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and paragraph analysis are done". These while-reading acti­

vities, except the discussion of comprehension questions, 

should be made in ten minutes. 

a. Vocabulary Recognition. 

Two examples that can be given for word recognition 

are conversatioha'list and torso. The student understands the 

meaning of conversationalist through word analysis. Converse-

means to talk informally; -tion is the noun suffix meaning 

"the action of talking"; -~ is the adjective suffix-commonly 

used in conversation; -ist is the noun suffix that refers to 

the person that performs the action of the root. The meaning 

is derived as the person who spends much time in conversation. 

Another example given for word recognition is torso. 

Being unaware of the meaning of the word, the students have 

to make use of the information provided in the paragraph. 

The author talks about various parts of the body and the 

stretching of torso. Here the learners have to infer the 

meaning as one part of the body. 

Besides vocabulary recognition through word analysis 

and context, interpreting reference terms and discourse mar-

kers helps the readers recognize the necessary information. 

DRILL 4 

DIRECTION: What do these underlined terms refer to in the text? 

Fourth paragraph line 6 - Their 

Eighth paragraph line 11- Those 

Tenth paragraph lir.e 5 - It 

Last paragraph line 13 - This 

Second paragraph line 4 - Its 
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DRILL 5 

DIRECTION: What is th h e r etorical value of each underlined 
discourse marker? 

Fifth paragraph line 6 - Yet 
Eighth paragraph line 1 - For examEle 
Ninth paragraph line 8 - Then 
Thirteenth paragraph line 6 - So 

b. Sentence Comprehension. 

Sentence analysis is made when the students face a 

complex sentence, such as the one in paragraph 16 line 4. 

DRILL 6 

If gesture comes so naturally to the 
good conversationalist that he cannot 
converse effectively without it, it 
will also be of value in the more 
important and larger conversations that 
the public speakers carries on with his 
audience. 

DIRECTION: Read the above sentence and distinguish the main 
verb, subject, object, and complement, 

Besides sentence analysis, emphasis needs to be put 

on punctuation in order to follow the author's ideas. The 

comma after it in the above example points out a sequence of 

events. 

c. Paragraph Analysis. 

At this point of the while-reading activities, the 

students are asked to write the main idea of each paragraph 

in one sentence. After asking the students to read their own 

sentences about the main idea of each paragraph, more detailed 

comprehension questions are posited to the students. 
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DRILL 7 

DIRECTION: Read the following questions and answer them 
comprehensively. 

1. What is the importance of the 'mind' in communica-
tion? 

2. What are the qualities of a good speaker? 

3. Why do conversationalists use 08stures? 

4. In what ways do the speaker's gestures affect the 

audience? 

5. What arguments does the author make about the 

belief that the gestures are an essential part 

of communication by speech? 

6. How does the author define 'thinking'? 

After discussing the comprehension questions which 

is an important while-reading activity in 12 minutes, another 

purpose for reading is set by the teacher. Working in pairs, 

the students are asked to scan the text in order to find the 

words that mean the following things. 

DRILL 8 

DIRECTION: Scan the text to find the words that have the 
following meaning: 

to go along 

choice 

interfering with 

an integr51 part of 

to reveal or display; open 

to draw away or divert as the mind or attention 

As a post-reading activity, the content is related 

to the reader's own experience and life. In the following 
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drill, there are questions of evaluation and of personal 

response. Post-reading activities should take ten minutes. 

DRILL 9 

DIRECTION: Read the following questions and answer them, 
comparing your ideas with the writer's. 

1. Do you agree with the author's definition of 

"t.hinking"? Support your answer with an example. 

2. Do you believe that gestures are extremely im­

portant in communication by speech? If they are 

important, why? If not, what is significant in 

communication? Support your arguments with 

examples. 

For the second question, the students are divided 

into two groups -one group which agrees with the author's 

ideas and the other which is against these views. First, each 

group discusses its argument, then the two groups put forward 

their opposing arguments supporting them with examples. 

In order to integrate the skills of reading and 

writing, the students are asked to write a one paragraph 

summary of the reading passage. Furthermore, the learners 

are also required to write a composition. 

DRILL 10 

DIRECTION: Write a composition on the following topic. 

Suppose that there will be elections for the president 

of the student council at your school. Being one of 

the candidates, you are asked to make a speech at the 

assembly. What would be your criteria in preparing 

yourself for this speech? In what ways would you 

plan to affect your audience if you were given such 

opportunity? 

an 
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The students are asked to start writing this com­

position in class. If they are not able to finish it during 

the class time, they are asked to continue writing it at home. 

In the next reading lesson, the teacher asks some of them to 

read aloud in class. Those compositions that are really 

moving are hung on the bulletin board. 

Various techniques and approaches in teaching reading 

to advanced students are discussed at three ?hases and 

illustrated in a sample text. Chapter IV presents improve­

ments that can be achieved in reading comprehension. 
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FOOTNOTE 

lSign-post questions are.those that lead the students 
to the most important points in the text. Their purpose is 
not to test but to lead the learners to comprehending the text 
adequately. 



IV. IMPROVEMENT IN READING COMPREHENSION 

A. Improvements Related to. the Students of the Program 

Learning a foreign language is a two-way process which 

depends not only on the instructor but on the students as well. 

In order to develop independent, efficient readers in a reading 

program, improvements should be made related to the students, 

the instructor, and the course activities. The course acti-

vities are not considered a separate section in this discus-

sion. These activies are mentioned within the discussion of 

improvements related to the students and improvements related 

to the instructor. 

As discussed earlier, reading comprehension involves 

the integration of visual, mechanical skills of recognition 

and comprehension. At an advanced level, the students are 

assumed to have mastered the .. skill of visua-l recog-

nit ion of words (i.e decoding) at their previous levels of 

instruction. Thus at an advanced level, emphasis should be 

put on mastering the skill of comprehension which involves 

several subskills that have been discussed in the second 

Chapter (See c3i. Apart from these activities the major 

improvements can be done in the following areas: 

1. vocabulary knowledge 

2. The skill of comprehension 

3. Text selection 

4. Development of other skills 
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1. Vocabulary Knowledge 

One of the main difficulties of a foreign language 

reader is his inadequate vocabulary. Although reading com­

prehension involves much more than simply knowing the meaning 

of individual words, an understanding of the author's words 

is a minimal essential for reading comprehension. The reader 

should at least know the meaning of words which are vital for 

adequate comprehension of the text. As discussed in the 

previous chapters, vocabulary is developed in various ways, 

such as deducing the meaning of an unknown word through word 

analysis or by using contextual aids or as a last resort, by 

looking up the unfamiliar lexical item in the dictionary. 

Besides these, the following practices are suggested for 

enlarging the student's vocabulary; 

a. Increasing Listening and Speaking Vocabulary. 

!ncreasing listening and speaking vocabulary helps 

the students decode the printed forms of these words. The 

students should not forget the fact that the spoken language 

cannot be separated from the written language. Therefore, 

paying more attention to the spoken language, the students 

make use of the vocabulary of spoken language during the 

reading activity. The student may have heard of the word 

"contemptuous" in one of the songs. Since he has a general 

idea of what the song is about, he extracts the meaning of 

this word. Later when the faces "contemptuous" in a reading 

he can make use of his previous knowledge of this passage, 

word. 
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b. Cloze Test. 

Cloze procedure may be used as a teaching device to 

train the students to extract meaning of unfamiliar words 

from contextual clues. Cloze exercise makes the learners 

realize how much the context can help them in determining the 

unknown lexical item. In the example (See Appendix VII), the 

students are given a passage and asked to figure out the 

missing words. The first two sentences are given to provide 

some background information about the story. 

c. Individual Word Study. 

The reader should be led into individual word study. 

He can be motivated to look up the meaning of unknown lexical 

items or predict their meaning and write them down. The 

learner should keep a notebook which includes the meaning of 

words and their different usages so that he can refer to them 

whenever he faces a lexical difficulty. Though it seems to be 

a time consuming activity, it has long-term effects on 

building up vocabulary. 

d. Word game. 

The students are provided with a word game that call 

for immediate responses. The students are divided into two 

groups. The instructor shows a card on which a word is written. 

The students are required to form a sentence with this word in 

a minute. The group which has the most comprehensive sentence 

in employ·ing the word deserves a point. This acti vi ty is 

followed until they reach ten points. If none of the groups 

use the word in a well-formulated sentence, no point is given. 
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2. The Skill of Comprehension 

As discussed earlier, the skill of compnehension is 

considered the basic reading skill. Insufficiency in grasping 

the meaning of word groups, sentences, and paragraphs prevents 

comprehending the text fully. Apart from developing subskills, 

such as interpreting the reference terms and discourse markers, 

distinguishing between the main idea and supporting arguments, 

drawing inferences, and evaluating content as a whole in the 

ways discussed in Chapter II, emphasis should be put also on 

reading with a specific aim. Setting a specific task for 

reading, such as scanning a text for a specific idea, helFS the 

students in getting involved with the text. This increases the 

comprehension level. Furthermore, as illustrated in the sample 

text (See Chapter III B), comprehension questions that require 

inferences from the text, the distinguishing of fact from 

opinion, and the judging of the author's ideas also guide the 

students into the right mood for comprehension. The most 

important pOint that has to be considered is that the purpose 

of comprehension questions should not be to test the students' 

reading comprehension, but to help them comprehend better what 

they read. Apart from these, emphasis should be put on the 

following pOints: 

a. Phrase Reading. 

First of all, the students have to be encouraged in 

phrase reading (Riley, 199). Basically, reading the phrase as 

a unit of meaning rather than as a perceptual unit should be 

emphasized. Without attaching meaning to a word or a word 

group, the student will not be able to deal with it. 
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Therefore, lists of words and phrases are prepared to direct 

the learners to read the items focusing on the vertical line 

drawn through the center. 
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b. Balancing Reading Rate with Comprehension. 

In order to improve reading comprehension, the student's 

reading rate of the material should be balanced with comprehen­

sion of the text. Some students have the tendency to read 

word-by-word which is, in fact, a sign of disability. These 

slow readers miss both grammar and vocabulary clues because 

their short-term memory is too short. On the other hand, 

there are students who read very fast, sacrificing com~rehen-

sion. Both slow readers and fast readers miss some items 

which will later prevent their comprehending the text ade­

quately. Considering these, reading activity should take place 

at such a rate that the students will be able to perceive the 

printed material as a chunk of visual information and compre­

hend it adequately. This reading rate is determined by the 

language level and the capacity of the learner. 
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c. Teaching ConVentions of the Writing System. 

In order to improve the skill of comprehension, con-

ventions of the writing systems of English have to be taught. 

Punctuation marks, capital letters, the significance of 

italics, type differences, and other signals in print should 

be acquired in order to comprehend the text adequately. 

d. PQnST Study Plan. 

PQRST study plan is suggested by Spache and Berg (79) 

in order to read efficiently. 

P. Preview the ~assage by reading the title, headings, 

first and last sentences of nara0raDhs, and 

introductory paragraph. 

Q. Question. Try to raise questions during previewing. 

R. Read the text carefully and anticipate what is 

to come next. 

S. Summarize the text by pointing out the main ideas. 

T. Test yourself by answering the questions you raised 

during previewing. 

e •. Role Playing. 

The students who are assigned to read a play, later 

they are asked to perform it in class. The dialogues may not 

depend totally on the original play. The instructor guides 

the students by giving them the key words at certain places 

throughout the performance. Through dramatization, the 

students are led to use the language to corrununlcate. They not 

only gain an understanding of the structures in context but 

use the language to influence others as well. 
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f. Activities by Using Facilities. 

Various technological developments can have a positive 

effect on reading comprehension. These facilities are overhead 

projectors, videos, and tapes. 

By using an overhead projector, the teacher gives five 

sentences in a mixed order and asks them to form a paragraph, 

putting them in the right sequence. Two or more balanced 

groups are formed for friendly rivalry. Each grou~ competes 

with the other to be the first with the correct paragraph. 

After three minutes, the teacher continues with another set 

of sentences, again assigning the same task. This activity 

helps the students develop the skill of reading at a faster 

rate, comprehending each sentence, and then formulating the 

sentences into a paragraph. 

g. Games. 

Games break the routine of classroom procedures, 

providing relaxation and adding fun and variety while remain­

ing within the framework of language learning. 

A game is played involving the recognition of the most 

important points of a reading passage. This game can be named 

When/What/Where. After reading a short passage, the instruc­

tor asks one of the students this question: "What happens 

in the story?" After answering this question, the student 

posits another question to his friend: "When does it happen?" 

Each student asks a question when his turn comes, such as 

"v,here does it take place?" Another student is obliged to 

This activity is sustained through reading 
give an answer. 

several short passages. 
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h. Other ActiVities. 

Given a passage with two/three irrelevant sentences, 

the students are asked to paint out the irrelevant parts. 

This activity takes place as a pair or individual work. 

Weeding out the irrelevant parts, the students write the 

original correct passage. 

1. Extens iVe Reading. 

Apart from these suggested activities, extensive 

reading which is reading outside the classroom is one of the 

most effective ways of improving reading comprehension. In 

extensive reading, books/magazines/articles are either assigned 

by the teacher or they are chosen by the students. In exten­

sive reading, the students do not have to put emphasis on each 

word or phrase. What is important is getting the general idea 

from the text. In this way, students also enlarge their 

vocabulary by deducing the meaning of unfamiliar words through 

contextual clues. Considering the fact that reading improves 

reading comprehension, the students not only develop their 

reading skills but also acquire wider knowledge of the target 

language. 

A class library can be established in the classroom 

for practical purposes. The teacher may ask comprehension 

questions about what they have read, or the students are 

required to write a composition on a given topic relevant to 

the subject of one of the books. For those who are really 

conscientJous in their work, a research or a project is 

assigned to read further on a special topic. This helps the 

student toward detailed readings on a particular subject. 
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In this way, he has the opportunity of developing his writing 

skill. 

3. Text Selection 

At an advanced level, the students can be asked to make 

their own text selections. Considering the fact that the aim 

of a reading program for advanced students is to enable the 

learners to read authentic texts independently, they have 

to be led towards choosing their own reading materials. After 

the instruction at their institutions, the learners are left 

with no guidance for their own studies. They should be able 

to make the right choice in text selection appropriate to their 

immediate needs, such as the need to read a professional article 

or to find a specific piece of information or even for pleas-

ure. Since the students have to select their reading mate-

rials in life, opportunity should also be given to them during 

their advanced levels of instruction. They should have some 

practice in text selection for their future successes. 

4. Development of other Language Skills 

Since the aim is to teach language as a means of 

communication, foreign language learners and instructors have 

to consider the fact that the skills of listening, speaking, 

writing, and reading are integrated skills that are all 

required for the effective use of the target language. 

Reading comprehension should not be considered separately from 

the other skills. Most of the time the learner relates what 

he has read to what he writes or talks about something he 

might have heard or read recently. 
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Reading and writing skills reinforce each other. 

Understanding the organization of main ideas and details in a 

text helps the learner later in writing a composition. Thus 

activities such as note-taking, summarizing, and outlining 

the text not only help the students comprehend the passage 

better, but link the two skills, namely, reading and writing. 

On the other hand, the written language is another form of the 

spoken language. Therefore, any improvement in the spoken 

language helps the students with the written language, too. 

Through discussions and follow-up activities, the learners 

develop their skills of using the language which help them 

comprehending the text better. Furthermore, developing the 

skill of listening has an effect on the reading skill. The 

student might read the same news which he has heard on the 

radio. This interrelatedness influences reading comprehension 

positively. 

B. Improvements Related to the Instructor of the Program 

In order to balance the teacher/learner centerec~ess 

of the program and basically cultivate in the students the 

reading skills of the English language, the instructor should 

go through several levels of instruction. Some of the ",ays of 

improving knowledge capacities, and proficiency levels of the 

teachers are as follows: 

1. pre-training 

2. In-service training programs 

3. Interaction between the reading teacher and the 

instructors of other skills. 
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1. Pre-training 

The teacher of a reading program should have a teaching 

certificate. During this preliminary education, the teachers 

have to take some courses in linguistics and education, such 

as Measurement and Evaluation, Curriculum Development, Guidance 

and Counseling, and the methodology of teaching English as a 

foreign language. Furthermore, in order to deal with all 

problems, the instructor should have some knowledge of the 

culture of the target language. 

Besides this thorough knowledge of the subject, another 

important point that should be considered is how the teacher 

conveys this knowledge. He must be aware of the fact that 

decoding alone does not mean reading and that extracting 

meaning from the text is the most important com?onent in the 

reading process. Considering this, a competent teacher makes 

use of his background knowledge about a particular topic and 

his ability in adapting methods and techniques to the class­

room situation providing material for group/pair work in order 

to quicken the students' basic reading skills. 

The teacher can prepare a questionnaire to be answered 

frankly by the students for the evaluation of the course 

(See Appendix VIII). The instructor can mOdify the program 

depending on the responses of the students. 

2. In-service Training Programs 

in service-training programs have to be provided for 

the teachers in order to help them follow the current devel-

opment in teaching reading. These programs have to fulfill 

h b
' d l.'mmediate needs of the participants who might be t e asl.C an . 
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specialized or inexperienced reading teachers. Apart from 

in-service training programs, seminars aiming at gathering 

instructors from different institutions to have them exchange 

ideas about practical experiences, should be organized. 

Reading programs are developed, depending on specified objec­

tives. These programs are later adapted by each instructor 

to his own institution. The papers which have been heard 

during the seminar are collected in a paperback. These copies 

are sent to other institutions which have reading programs, 

so that the majority of the people can benefit from the recent 

developments. 

3. Interaction between the Reading Teacher and the Instructors 

of other Skills 

Besides cooperation among instructors from various 

institutions, interaction between the reading teacher and the 

instructors of other skills in the same institution is also 

crucial. 

As discussed earlier, those grammar items that cannot 

be studied and practiced in detail in a reading lesson may be 

dealt with in a grammar lesson. Furthermore, problems the 

students face in a reading selection due to the style of the 

author or the organization of the facts/ideas may be explained 

clearly and illustrated in a sample composition during a 

writing lesson. The reading instructor should follow his 

students'- progress in other lessons, too. Consequently, 

t
' among the instructors helps the learners develop 

cooper a ~on -

their language skills and their effective use of the language. 



CONCLUSION 

Teaching a foreign language has been thought of as 

developing particular skills , namely writing in the Grammar-

Translation ~1ethod, listening and writing in the Direct Method, 

reading in the Reading Method, listening and speaking in the 

Audio-Lingual Method. After the 1970's, with the rise of the 

Communicative Approach emphasis has been put on all four 

skills in order to prepare the learner to meet the demands of 

real communication. Within this framevlork of language learn­

ing, reading is thought of as a process that underlies communi-

cative activity. 

This study concerned various techniques and approaches 

in teaching reading skills to advanced students. During this 

discussion, the objective of the reading program is defined 

as developing independent readers who can read unknown authen-

tic material with adequate comprehension. In a reading program, 

the text is the most important medium through which the writer 

conveys his message. As discussed in Chapter lIB, authentic 

texts which appeal to the interests of the students and which 

are also appropriate to their linguistic level have to be 

given priority. 

The foreign language learner reads in different ways 

depending on the purpose and the type of the text. Skimming, 

scanning, and comprehending are considered the three major 

reading skills that help the students comprehend the text 

adequately. At an advanced level, these skills with other 

subskills and strategies, which will enable the students to 

b . d endent efficient readers, are practiced in more ecome ~n ep , 
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complicated texts. 

Basic reading skills are taught through various tech­

niques and approaches in an EFL classroom. Different approach­

es to introducing a reading text, the necessity of teaching 

preliminary vocabulary' and structure at the pre-reading phase 

and the significance of target questions which are introduced 

just before reading the text have been shown. 

At the while-reading phase, various activities, such 

as word analysis and using contextual aids for vocabulary 

recognition, sentence analysis, paragraph analysis, and detail­

ed comprehension questions are pointed out for comprehensive 

reading. Follow-up activities are developed at the post-reading 

phase to relate the text to the learner's own ideas and ex­

perience by evaluating the text as a whole. These points dis­

cussed at the three phases of reading have been illustrated 

in a sample text with concrete examples. 

Apart from these activities, various suggestions have 

been made for improvement in reading comprehension. l'1ajor 

improvements concern the students and the instructor of the 

program. Improvements in the areas of vocabulary knowledge 

and the skill of comprehension can be achieved through games, 

cloze tests, role plays which may be carried out as a pair or 

group work in the classroom. Though it is not a class activ­

ity, extensive reading is sugge~ to improve reading comprehen­

sion based on the fact that reading improves reading. Emphasis 

is put on the fact that the learners should be given an oppor-

tunity to select their reading materials. In addition to 

these, development of other language skills have been discuss-

ed for improvement in reading comprehension. On the other 
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hand, the proficieny level of the teachers can be improved 

paying more attention to pre-training and in-service training 

programs and interaction among the instructors of various 

skills. 

Since this is a limited study, other aspects of read­

ing are not considered in this work. In a wider range of 

study, a case study can be made identifying the specific read­

ing comprehension problems of a particular group. The origin 

of these problems can be investigated and then possible reme­

dies sought. 

Another point that has not been discussed in this study 

is whether the Communicative Approach fulfills the desired 

objective of deVeloping independent, efficient readers. In 

another study, the concept of notional syllabus which is a 

practical matter and the issue of functional competence vlhich 

is more theoretical can be questioned within the framework of 

the Communicative Approach. 

Yet another issue on which further work can be done 

is the application of these exercises and the evaluation of 

the results. The exercises which are presented in Chapter II 

can be practiced and the sample text can be analyzed in the 

same way suggested in Chapter III in an EFL classroom. The 

results will need to be evaluated based on personal responses 

of the students and then conclusions can be drawn. Some 

modifications on the reading program can be made after this 

evaluation. 

Another aspect of reading is testing reading compre-

hension which requires a wider range of study. The instuctors 

of a reading program want to know how much the students have 
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mastered the skill of reading. Through examinations, not on~y 

the students are tested but also the course is evaluated. 



APPENDIX I 

The Light Way 

Enlightening tips on reducing eyestrain. 

Does reading, studying, or other close work make your 

back and neck muscles throb? Do your eyes water and your head 

ache by the end of a work day? If you can answer "yes" to any 

of these symptoms, you may be suffering from eyestrain. 

Although eyestrain doesn't cause any organic damage to 

your eyes, it does produce unnecessary discomfort and, thus, 

interferes with concentration. If you've been examined by an 

ophthalmologist or optometrist within the year and don't need 

eyeglasses or a change in your present prescription, it's 

possible that poor lighting is the culprit. According to the 

American Optometric Association, proper lighting is essential 

for visual comfort whether you're working at your desk or 

watching television, and it's also necessary if you want to 

avoid tripping down stairs or scorching your favorite shirt. 

Here are some suggestions for making your reading or 

studying time more enjoyable by making it safer and easier on 

your eyes • 
• The right lighting for a particular activity depends 

on three things: 1) the job at hand; 2) your immediate 

work area; and 3) your general surroundings. 

If you're working with small details that contrast 

poorly with their background-such as sewing with dark thread 

on dark cloth or reading something written in pencil on gray 

paper-you'll need more light than if you are working with 

large details that contrast well with their background (read­

ing a clean black-and-white page) • 
Another thing to remember is that light that's bright 

enough for a task taking only a few minutes to complete can 

cause eyestrain if you work on the same task for a longer 

period of time under the same lighting conditions. 

Once you've determined the amount of light you need 

to do a specific task-without squinting, tilting your head, 
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or moving your work closer to or farther from your eyes-turn 

your attention to how you're gOing to light your immediate 

work area. You'll need brighter light, for example, over the 

kitchen sink and counter work areas, where you'll be chopping 

vegetables or reading a recipe, than you do in your dinette, 

where soft lighting is more conducive to a relaxing meal. 

Dimmers-which lower the light level by reducing the flow of 

electricity to the fixture-achieve this effect and save energy 

as well. Another way to avoid overlighting an entire roo~ is 

to install an additional light over the work area, such as 

above the sink. Three-way bulbs, providing a choice of li,,~t­

ing levels, also save energy if you remember to use the t~=ee 

settings: high for detailed work; medium for less-demanding 

activities; and low for safe stepping in hallways and on 

stairs. The low setting also makes a good "night light" for 

young children. 

You'll see and work more efficiently if the light 

immediately surrounding your work area is positioned so '. 

doesn't cast shadows. This means that the light should cc~e 

from behind you, not toward you, when you're doing close ·,:ork. 

Also, it should come over your left shoulder if you're r~ght­

handed and vice versa if you're a southpaw. 

Although it's important to achieve the proper li"~ting 

condi tions in the area where you'll be doing the actual ·,:crk, 

it's just as important to consider the light in your gene=al 

surroundings. Your eyes will feel more comfortable if you 

adjust your desk lamp so it's no more than three times b=~ghter 

than the light in the rest of the room. If your surroun~ings 

are much brighter or darker than your work area, the pupils 

in your eyes will be constantly dilating and contracting to 

adapt to the various levels of light, possibly resulting in 

eye fatigue. So next time you're working at your desk or 

reading in bed, don't use only a small high-intensity la~? 

that's focused directly on your book; turn on an addi tio,.al 

light in another part of the room . 

• Some studies suggest thet fluorescent lights may be 

harmful to your eyes, but to date there has been no evidence 

substantiating this claim. Many people, however, feel less 
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comfortable under fluorescent light than they do under incande­

scent light, possibly because they find the "flicker" aspect 

of fluorescents disturbing, Another reason may be that light 

sources emit energy in selective wavelength bands, causing 

objects.to assume different colors. Because incandescent lamps 

(which produce a warm, white light that tends to be strong in 

red, orange, or yellow wavelengths) were widely used before 

fluorescents (which produce a cool, white light that's strong 

in blue a:ld green wavelengths), we're more familiar with the 

appearance of objects under incandescent light. But when it 

comes to energy conservation, the light output from an incan­

descent bulb is significantly less than that from a fluorescent. 

When watching television, most lighting engineers and 

vision specialists recommend that the room have soft overall 

lighting. If the room is totally dark, the contrast between 

the television screen and the surrounding area strains your 

eyes. Too much light, however, reduces the contrast on the 

screen and "washes out" the picture. Before settling in to 

watch your favorite program, adjust your light sources, making 

sure glare and reflections from windows and lamps aren't seen 

on or near the television screen. Then tune the brightness and 

contrast of the television picture to suit the room lighting. 

Are you in the habit of forgetting to take off your 

sunglasses once you're inside? Optometrists recommend that 

you don't wear sunglasses inside the house and especially while 

watching television since they block out too much light for 

good vision. Sunglasses worn unnecessarily make it difficult 

for your eyes to adapt promptly to normal light. If you're 

bothered by the brightness of the television, consult your 

eye specialist; he may be able to prescribe moderately tinted 

lenses or lenses more appropriate to the TV viewing distance . 

• Did you know that the average 60-year-old needs seven 

times as much light as the average 20-year-old to perform 

the same tasks? This need for more light is a direct result 

of changes in the eye due to aging, and it requires some altera­

tions in habits. Optometrists advise older persons to increase 

the amount of available light in the room whether they're read-
1 . cards Thye also p_oint out that since 

ing, cooking, or Pray~ng . 
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age yellows the eye lens, an elderly person may feel more 

comfortable under incandescent (yellowish) light than under 

fluorescent (blue) lights, an important thing to look for in 
a nursing home. 

Glare-an annoying and distracting brightness that 

reduces visibility-can usually be eliminated or controlled by 

adjusting the elements in your environment. For example, you 

can reduce direct glare from windows by using drapes, shades, 

or outside awnings. You can also minimize reflected glare 

from shiny surfaces by using matte (dull) finishes-which dif­

fuse rather than reflect the light-on walls, ceilings, and 

desks. 

And finally, remember that there is an energy crisis. 

Don't skimp on light when you need it, but rather than over­

lighting an entire .room, try adjusting your light sources. 

And when you leave a room, turn off the lights. 
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APPENDIX II 

ad.vice /ad'va~s/ n 1 (U) opinion given by one person 

to another on how that other should behave or act: 

I asked the doctor for his advice. 2 (C usu. pI.) (esp. 

in business) a letter, note, or other report, esp. 

from a distant place giving information about delivery 

of goods. 

ad.vLsab.le /~d'va~zdbal/ adj. that is advised or 

throught best to do; sensible; wise: It is advisable 

to leave now/that you leave now. 

ad.vise /ad'vatz/ 1 to tell (somebody) what one thinks 

should be done; give advice to (somebody): I advise 

waiting till the proper time. 2 fml to give notice to; 

inform: I have advised her that we are coming. 

. . . . . . . 

. . . . . . . 
aer.o.drome /'e~radr~um/ also (esp. ArnE) air field -

n esp. BrE a small airport. 

aer.o.dy.nam.ic /.e~rduda~'mzm~k/ adj. or about AERO­

DYNAMIC - oJ all adv. 

. . . . . . . . . . . . . . . . . . . . . . . . . 
aer.o.plane /'eoraplem/ (ArnE air plane)-n BrE a flying 

vehicle that is heavier than air, that has wings, and 

has at least one engine. 

• I' • • • • • • • • • 
. . . . . . . . . .. . 

af.fec.tion /~'fekJan/ n(U) gentle, lasting love, as 

of a parent for its child; fondness. 

af.fec.tion.ate /a'fekSan~t/ adj. showing gentle love 

_lVly adv: He signed the letter "Affectionately, your 

brother Bill" 

. . . . . . . . . . . . . . . . . . . . . . .. . . . 
af.fin.i.ty /a'f~n~ti/ n U;C (between, with) relation­

ship, close likeness, or connection; The French and 

Italian languages have many affinities. 
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APPENDIX III 

BBC 1 

5.10 

5.40 

6.40 
6.50 

8.30 

9.00 
9.25 

9.55 

11.10 

12.00 

Break Point. Part two of the 
serial. about junior tennis 
players (Ceefax titles page 
170 (r) 
Sixty Minutes includes news 
from Hoira Stuart at 5.40; 
weather at 5.54; regional 
magazines at 5.55; and news 
headlines at 6.38 
Cartoon: Torn and Jerry 
Film: The Wrong Box (1966) 
starring John mills, Ralph 
Richardson and Nanette 
Newman. Victorian comedy 
about two elderly brothers 
each of whom will receieve a 
large legacy on the death of 
the others. Superb comedy cast 
includes Peter Sellers and 
Tony Hancock. Directed by 
Bryan Forbes 
The Day of the Triffids. The 
final part of the serial based 
on the science fiction novel by 
John Wyndham 
News with Sue Lawley 
Q.E.D. in at the Deep End 
presented by Anthony Clare 
examines the world of the 
deep sea diver (Csefax titles 
page 170) (see Choice) 
Sportsnight introduced by 
Harry Carpenter includes 
International boxing from 
tonight's promotion at the 
Royal Albert Hall; the final 
of the Greyhound TV. Derby 
from Wimbledon and a portrait 
of United stat'es runner Mary 
Decker 
Remington Steele inves~igate 
the suicide of a plast1c 
surgeon 
News headlines and weather 
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CHANNEL 4 

6.30 

7.00 
7.50 

8.00 

8.30 

9.00 

10.50 

11.45 

Flashback. The final 
programme of the series 
examining film and television 
portrayal of the family reaches 
the 70s 
Channel Four News. 
Comment. The political siot 
this week is taken by John 
Cartwright, SDP member of 
parliament for Woolwich. 
Brookside. Damon and 
Gizzmo are still ensconced 
in Alan's bungalow despite 
Gordon's attempts to turf 
them out; Paul is looking forward 
to his old film's reunion; Terry 
hopes to be invited to stay with 
Michelle over the Easter 
holidays:, while property 
developer Bill Cummings 
discusses business matters 
with Sheila Grant over a 
bottle of whisky. 
Diverse Reports. This edition 
of the weekly current affairs 
programme includes socialist 
feminist Bea Campbell retracing 
George Orwell's footsteps to 
Wig an Pier 
Film: In for Treatment (1979). 
This moving story of two men 
sharing a room in a hospital, 
who slowly realize that they 
are suffering from a terminal 
disease. Dutch-made, it is 
directed by Erik van Zuylen 
and Marja Kok, based on an 
improvized screenplay by Ret 
Werkteater of Amsterdam, a 
cooperative company of Dutch 
actors. 
VoIces. The eighth programme 
in the senes and film-maker 
Laura Mulvey chairs a discus­
sion on Art After Modernism 
between cultural theorist 
Martha RosIer, Norman Rosenthal, 
exibition secretary at the Royal 
Academy of Arts, and art 
historian John Tagg. 
Closedown. 
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APPENDIX IV 

Self-Identification and Self-Expression 

People today have to a great extent lost their ability 

to identify with what they do. Few of us can point to our own 

contribution to society. Technology has made man a machine. 

The worker is often not a part of the planning or design of 

the product; the job no longer requires a skilled or able 

workman, but a rel'able employee. ~ In some instances, mecha-

nization of production has reached the point where the opera­

tors may neither see the product nor work on it directly. 

A study of the organization of the factory-an organization 

that made workers feel isolated, dominated, detached, and 

discontent-was made 91 Blauner (1964). His data show that 

this is not necessarily true of all occupations. Those that 

entail a good deal of craftsmanship and personal involvement 

have more satisfactions to offer to workers than mere money. 

But when work is only a means of survival, the rewards 

and satisfactions of life are sought in entertainment or diver­

sions. The questions "Who am I? Where am I going? What do 

I stand for?" become a serious dilemma. It is not only youth 

who are searching for identity. Although no one is happy to 

become a number, we are all rapidly becoming merely a series 

of numbers for the purposes of tax deductions, bank collec­

tions, vehicle identifications, insurance payment, licensing 

skills, and even hospitalization. In a democratic society it 

is essential that the individual be able to know what he 

thinks, say what he feels, and help remake the world around 

him. 
Our educational system has done little to change the 

increasing loss of identity with oneself. Rewards are given 

for neat papers, for correct answers, for recalling the proper 

information. Little is done to stimulate the child to find 

the rewards from within the learning process: To find satis­

faction in solving his own problems, to take pleasure in 

developing greater knowledge and understanding for its own 

sake, or to measure success or failure in areas of importance 

to the self. 



To 

toward one 

106 

a great extent our educational system 

phase of growth; intellectual growth. 

is geared 

Here learn-

ing can be measured easily, but this is defining learning 

in a very narrow sense. Learning does not merely mean the 

accumulation of knowledge; it also implies an understanding 

of how this knowledge can be utilized. We must be able to use 

senses freely and creatively and develop positive attitudes 

toward ourselves and our ne~rs for this learning to become 

effective. Children rarely have the opportunity to share 

ideas and develop attitudes about themselves and others. 

Although from the outside the school may look like a center 

of learning, this learning takes place in isolated cells, with 

fifth graders rarely seeing a kindergarten child except when 

passing in the halls. Adults are excluded, and except for the 

teachers, many children see no adults for hours at a time. 

For a fifth grader, the world is largely made up of other fifth 

graders. Bronfenbrenner (1970) has warned that, when children 

have contact only with their agemates, they have no opportunity 

to learn culturally established patterns of cooperation and 

mutual concern. He sees the likelihood of a very unfortunate 

outcome: Increased alienation, indifference, antagonism, and 

violence. 

No art expression is possible without self-identifica­

tion wtih the experience expressed. This is one of the basic 

factors of any creative expression: It is the true expression 

of the self. The art materials are controlled and manipulated 

by one individual, and the completed project is his. This is 

as true at a very young age as it is for the adult artist. It 

is the individual who uses his art materials and his form of 

expression according to his own personal experiences. Because 

these experiences change with growth, self-identification 

embraces the social, intellectual, emotional, and psychological 

changes within the child. 
There is also the need for the ability to identify 

To be a ble to identifywith those we fear, those with others. 
we do not understand, or those who appear strage to us, is 

f 1 soc iety that combines humans of differ­essential for a peace u 

ent heritages. Scientifically we have made great gains, but 
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socially we no longer know our immediate neighhors, and are 

unable to communicate with them peacefully. It is only through 

self-identification that we can begin to identify with others. 

As a child identifies himself with his own work, as he learns 

to appreciate and understand his environment by becoming in­

vOlved in it, he develops the spirit that helps him understand 

the needs of his neighbor. The process of creation involves 

incorporating the self into the activity; the very act of 

creation provides understanding of the process that others go 

through in facing their own experiences. To live cooperatively 

as well-adjusted human beings and to contribute creatively to 

such a society become most important objectives for education. 

The term "self-expression" has often been misunder­

stood. Self-expression is giving vent in constructive forms 

to the feelings, emotions, and thoughts of an individual at 

his own level of development. What matters is the mode of ex-

pression, not the content. 

because one of the greatest 

It is important to mention this, 

mistakes that tan be made in the 

use of the term "self-expression" is to think of it in terms 

of an unstructured or uncontrolled emotion, or, on the other 

hand, to consider it as mere imitation. 

The very young child expresses himself freely through 

babbling or crying. This may be a truer means of self-expres­

sion than a higher form of art, if that work of art is depen­

dent on others or upon imitations of a scene or content that 

is not relevant to the person producing it. Technical perfec­

tion bears little relationship to self-expression; the produc­

tion of technically excellent art products may be far removed 

from the real expressive needs of the producer. 

There is great satisfaction in expressing one's feel­

ings and emotions in art. Even the very young child who knows 

nothing about the technical difficulties in pencil rendering, 

or the various gradations of graphite hardness, can get great 

satisfaction from making a scribble with a soft pencil. He 

is expressing his own importance through his own means, and 

the satisfaction he derives from his achievement is self-

evident. The self-confidence that can develop from this type 

of expression provides the basis for more advanced levels of 

art. 
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The child who expresses himself according to his own 
level becomes encour d' h' . age 1n 1S own 1ndependent thinking and 

expresses his own thoughts and ideas by his own means. The 

child who imitates can become dependent in his thinking and 

rely for his thoughts and expression upon others. Because 

the imitative child cannot give e~pression to his own thoughts, 

his dependency upon others can lead to frustration. The in­

hibited and restricted child, accustomed to imitation rather 

than self-expression, leans on parents, teachers, or peers 

for direction. Art, through self-expression, can develop the 

self as the important ingredient in experience. Because nearly 

every emotional or mental disturbance is connected with a lack 

of self-confidence, it is easy to see how the proper stimula­

tion of the child's creative abilities can provide a safeguard 

against such disturbances. Autistic children have no capacity 

for self-identification, and in some cases seem unwilling to 

admit even their own existence. One method of therapy for them 

builds up self-respect, supports confidence, and gives a feel­

ing of worth in their own actions (Bettelheim, 1950). 

This area of discussion is closely related to the 

development of self-concept. The individual's own expression 

is of prime importance, and art probably contributes as much 

to this area of development as to any other. It has been 

recognized that young children need to see themselves as being 

worthy to deal with the complex envirolli~ent in which they find 

themselves. This is also true cf older children, although the 

self-concept of ability and attitudes toward achievement are 

much harder to change as the child grows older. One study 

attempted to change the self-concept of a group of ninth grade 

low achievers. Their parents were involved in helping to 

change that image; as the self-concept of the ninth graders 

improved, their academic achievement improved (Brookover, 1967). 
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APPENDIX VI 

Being Seen, Heard, and Understood 

A speaker is like a fish in a glass bowl. He is be­

fore everybody's eyes, and everything he does is magnified. 

The things we ordinary mortals do consciously or unconsciously 

may be pretty bad, yet we get by fairly well off the platform. 

On the platform it is another story; we've got to do now what 

we ought to do otherwise. The seeing-of-the-speaker by the 

audience is an inherent part of the speech itself. We cannot 

hide behind the miserable excuse that "how a speaker says it 

is not important; it is what he says that counts," because 

the audience cannot know what the speaker says except by how 

he translates it into light waves and sound waves. 

The Basis of Bodily Communication 

What do we think with? Only the brain? Hardly. The 

brain is like a telephone exchange. Without the lines running 

to it from the outside, it is useless. It is the switchboard 

but not the whole system. Its function, is to receive incom­

ing signals, make proper connections, and send the messages 

through to their destination. For efficient service, the 

body must function as a whole. 

We have spoken in the preceding chapter of the speak­

er's "mental attitude." A good phrase, but where is the 

"mind?" Is it in the brain? Or perhaps in the nervous system? 

After all, can we say that the mind is in any particular 

place? It is not a thing, like a leg, or even the brain. It 

is a function, an activity. Aristotle, twenty-three hundred 

years ago, observed that the mind was to the body what cutting 

was to the ax. When the ax is not in use, there is no cutting. 

So with the mind. "Mind," said Charles H.Woolbert, "is what 

the body is doing," We think, not with the cortex, with the 

brain, or even with the nervous system, but with the brain, 

the nerves, the glands, and the muscles, working together as 

a whole. 
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If this total activity is necessary for thinking, it 

is also necessary for carrying thought from one person to 

another. Observe how people go about the business o~ ordinary 

conversation. If you have never done this painstakingly, you 

have a surprise in store, for good conversationalists are al­

most constantly in motion. Their heads are continually nodd­

ing and shaking sometimes so vigorously that you wonder how 

their necks can stand the strain. The shoulders shrug; the 

torso stretches, bends, turns, swings, and droops-constantly 

changing position and attitude. Even the legs and feet are 

active. As for the hands and arms, they are seldom still for 

more than a few seconds at a time. 

These people, remember, are not making speeches. They 

are merely common folk trying to make others understand what 

they have in mind. They are not conscious of movement. Their 

speech is not studied. They are just human creatures in a 

human environment, trying to adapt themselves to a social 

situation. Yet they converse, not only with oral language, 

but with visible actions that involve practically every muscle 

in the body. 

In short, because people really think allover, a 

speaker must talk allover if he succeeds in making people 

think. 

Language Demands A Visible As Well As An Audible Code 

Visible, or sign, language is older than the spoken 

code. It is written more deeply into our organisms. It 

carries the basic or stronger impressions. Today, with all 

our refinement of spoken communication, the eye is still 

quicker than the ear. 
For example, before the speaker utters a word, he 

begins to carry meanings to all who see him: Does he stand 

in a timid, withdrawing attitude, or thrust out his jaw belli-

or smile with winning grace? The audience senses at gerenty, 
once the meaning conveyed by the approach. Throughout the 

spech he carries fine shades of meaning to the audience merely 

by movements of the body, shoulders, hands, and head; by the 
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laugh, the smile, the play of features. Even friendliness of 

manner and charm of personality are carried as much by what 

is seen as by what is heard. These communications directed 

to the eye are caught instantly by the audience, whereas those 

addressed to the ear unfold themselves more slowly. The eye 

is quicker than the ear. 

But the real use of visible signs is to supplement and 

to interpret words rather than to take their place. Many times 

words fail completely in conveying meaning unless accompanied 

by signs. "When you call me that, smile!" said. Owen Wister's 

character in The Virginian to a man who addressed him with an 

epithet. Some words are fighting words unless interpreted by 

a smile. Yet with a smile a friend may call me "an old crook" 

and make the words a term of affection. Then again, words take 

on added or stronger meaning if accompanied by certain move­

ments, such as a nod of the head or a stroke of the hand. One 

reason why conversationalists use gestures so freely is to 

intensify and amplify their processes of social adaptation. 

They do not have to be told to gesture; they do it instincti­

vely. At least, good conversationalists do. 

The Effect Of Action On The Audience's Attention 

Think back over your experience. Did you ever lean 

forward, muscles tense, while watching an athletic contest? 

Did you ever feel your muscles pulling and pushing as if to 

throw a ball, make a catch, shoot a basket, or do any of the 

things the players are doing? Whether you know it or not you 

assuredly have engaged in this sort of mimicry. It is the 

spectator's basis of'understanding and enjoyment. 

This phenomenon is known as empathy. It may be defin­

ed as feeling ourselves into whatever we perceive. All percep­

tion, in fact, involves this participation. "Je not only wind 

up with the pitcher, swing with the batter, and breast the 

tape with the sprinter, but also feel ourselves into static 

situations. When we see a painting or stand before a cathed­

ral, our like or dislike hinges largely on whether the object 

evokes pleasant or unpleasant stresses and tension in our 
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bodies. To be sure, we are unconscious of this participation, 

as we are of our breathing or our heartbeat. But it neverthe-' 

less influences~our behavior profoundly. 

a speech. Now apply this to the audience hearing 

Unconsciously they are imitating the speaker. The speaker has 

no option whatever on whether or not his gestures will affect 

the audience, for his gestures must affect them in one of three 
ways: 

1. If he uses too little action, empathy in the audi­

ence will be weak. Because of its weakness, the audience will 

not remain physically alert, but will relax more into physical 

(and therefore mental) inaction. But the more one relaxes, the 

less active the mind becomes, until 

goes to sleep-complete relaxation. 

in complete inactivity one 

So the speaker who does 

not gesture puts his audience into a state too near to sleep 

for them to follow alertly what he is saying. They will sit 

and half listen, but, when he is through, they will recall 

little of what he has said. 

2. If the. speaker uses uncontrolled gestures, gestures 

that he never intended to use and often does not know he is 

using, the audience will be drawn into fitful and distracting 

responses. We have all seen the speaker who buttons his coat 

and then unbuttons it, or twists a handkerchief in his hands, 

or rocks up and down on his toes, or moves an object on the 

table before him from one place to another then to another .•. 

and to another. "If he moves that watch again, I'll scream," 

whispered a woman after a speaker had put his watch in twelve 

or fifteen places over the table, She did not scream, but 

neither did she listen to what he was saying. She was waiting 

for his watch to be moved again. So with all people. They 

are distracted by their empathic reactions to a speaker's un­

controlled movements. 

3. If the speaker uses controlled and communicative 

action, the audience is aroused to an enjoyable participation. 

They are lifted to alert attention and find it easier to follow 

what the speaker is saying, 
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Shall The Speaker Use Gesture? 

We are now in a position to answer the question "Must 

I use gesture?" If people think allover, and if action is a 

part of the thinking process, the speaker who uses no action 

is inhibiting his own thinking. If gesture comes so naturally 

to the good conversationalist that he cannot converse effec­

tively without it, it will also be of value in the more impor­

tant and larger conversations that the public speaker carries 

on with his audience. If gesture is the means of arousing the 

listeners' attention, then surely it is a foolish speaker who 

would talk without action. 

The question should be restated: "Can I afford to try 

speaking without gesture-since it is so vital a part of the 

means of social adaptation?" The answer is "No!" The public 

speaker, in his capacity of leader, needs every possible means 

of effectiveness. He cannot afford to deny himself anything 

that will assist in getting the responses that he wants. If 

he would hold his place among his fellows, if he would justify 

his leadership, he must use every possible means of effective­

ness. He cannot afford to deny himself anything that will 

assist in getting the responses that he wants. If he would 

hold his place among his fellows, if he would justify his 

leadership, he must use every possible means of effectiveness, 

and this inevitably includes bodily action. 
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APPENDIX VII 

The owner of the theatre was worried. Attendances had 

been falling off and most of the people were not enjoying the 

play being performed. 

The director knew that they must change their 

and discover what really makes people in drama. 

After the war, people's sense of seemed to 

have changed. The new does not like what their 

parents have enjoyed twenty-five years ago. 
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APPENDIX VIII 

QUESTIONNAIRE 

1. Were the reading texts appropriate to your level? 

a. never 

b. sometimes 

c. always 

2. Did you receive preliminary lexical/structure teaching 

before reading the passage? 

a. very little 

b. some 

c. a lot 

3. Were you satisfied with the while-reading activities? 

a. very little 

b. quite 

c. satisfactory 

4. How well do you think the post-reading activities were 

prepared? 

a. very well 

b. well enough 

c. not well enough 

5. What do you think about the amount of material covered? 

a. too much material 

b. right amount of material 

c. little 

6. What do you think about the pace of the reading class? 

a. slow 

b. just right 

c, fast 
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7. How often did you participate in classroom activities, 

such as answering questions and discussions? 

a. always 

b. sometimes 

c. never 

8. Do you prefer to select your own reading material? 

a. yes 

b. maybe 

c. no 

9. Do you believe that you mastered most of the basic 

reading skills? 

a. yes 

b. no 

c, not sure 

10, What do you think about ;'0ur benefit from this !,roc;ram? 

a, too little 

b, sufficient 

c, too much 
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