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Thesis Abstract

Isik Sabirli Ozisikli, “A Study of Parent Involvement in the Bogazici University

Preschool Center”

The aim of this study was to reveal views of parents whose children enrolled in the
Bogazi¢i University Preschool Center regarding parent involvement, their
experienced barriers for participation and their suggestions for practice. Because data
was collected both from the mothers and the fathers, it provided the opportunity to
get an idea about the differences and similarities between the views of mothers and
fathers. Moreover, the collected data contributed to implications to program planning
for parent involvement. Qualitative and quantitative methodological approaches were
used together for this study. Fifteen parents participated in the interviews and 143
parents participated in the survey study. To investigate the subject of parent
involvement, Joyce Epstein’s classification of parent involvement which is formed
by the categories called ‘parenting, communicating, volunteering, learning at home,
desicion making and collaborating with the community’ was considered as the base
of this study.

According to the study, it was found that parents considered the center as
contributing to their parenting skills, and that although they suggested some aspects
be improved, they had reported positive views for the communication between
themselves and teachers, the administration of the center, and other parents. In terms
of volunteering, most of the parents were willing to volunteer in various ways if they
were directed and motivated by the center. Involvement in their children’s learning at
home was also an appealing aspect for the parents, and their reports show that any
attempt of the center to support them related to this aspect would be welcomed by the
parents. Regarding the participation of parents in the desicion making processes of
the center’s administration, almost all of the parents advocated that parents should
have a say in the administration of the center through ways like parent representative
groups. Lastly, regarding ‘communicating with the community’, most of the parents
expressed a need to be informed by the center about the exterior resources such as
psychological counseling services, health services, cultural events, educational

activities, etc.
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Tez Ozeti

Isik Sabirli Ozigikly, “Bogazici Universitesi Okul Oncesi Egitim Merkezinde Bir Aile

Katilim1 Caligmas1”

Bu ¢alismada, ¢ocuklar1 Bogazigi Universitesi Okul Oncesi Egitim Merkezi’ne
kayith anne-babalarin aile katilimina yonelik goriislerini, katilimda yasadiklar
engelleri ve uygulamaya dair 6nerilerinin ortaya ¢ikarilmasi amaglanmistir. Veriler
hem annelerden hem de babalardan toplandigi i¢in, bu durum anne ve babalarin
goriigleri arasindaki benzerlik ve farkliliklar hakkinda fikir sahibi olma imkamn
saglamigtir. Dahasi, toplanan veriler aile katilimi i¢in program planlamaya yonelik
cikarimlarda bulunulmasina katki saglamistir. Bu ¢alisma icin nitel ve nicel
yontembilimsel yaklasimlar birarada kullanilmistir. 15 anne-baba goriismelere, 143
anne-baba ise tarama calismasina katilmistir. Aile katilim1 konusunu incelemek i¢in
Joyce Epstein’in ‘cocuk yetistirme, iletisim kurma, goniilliilik, evde 6grenme, karar
verme, toplumla igbirligi’ kategorilerinden olusan aile katilimi siniflandirmasi temel
alinmustir.

Calismanin sonunda; anne-babalarin merkezin kendi anne-babalik bilgi ve
becerilerine katki sagladig goriisiinde olduklari, gelistirilmesi gereken yanlart
oldugundan soz etmis olsalar da kendileriyle 6gretmenler, idare ve diger veliler
arasinda olan iletisime dair olumlu goriis sahibi olduklari, goniilliiliikk konusunda,
cogunun, eger merkez tarafindan yonlendirilir ve motive edilirlerse ¢esitli yollarla
goniillii olmaya istekli olduklar1 bulunmustur. Bunlarin yaninda, aileler i¢in ilgi
cekici bir alan olan ‘evde 6grenme’ konusunda, anne-babalar merkez tarafindan
kendilerini bu konuda destekleyecek her tiir girisimi memnuniyetle karsilayacaklarim
bildirmislerdir. Anne-babalarin merkez yonetiminin karar alma siire¢lerine katilmasi
ile ilgili hemen hemen tiim anne-babalar merkez yonetiminde veli temsilci gruplar
yoluyla sz haklarinin olmas1 gerektigini savunmuslardir. Son olarak, ‘toplumla
igbirligi’ anlaminda, anne-babalarin ¢cogu, merkezin kendilerini psikolojik
danismanlik hizmetleri, saglik hizmetleri, kiiltiirel etkinlikler, egitim etkinlikleri gibi

dis kaynaklar hakkinda bilgilendirmesi ihtiyacinda olduklarini ifade etmislerdir.
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CHAPTER I

INTRODUCTION

In terms of development and socialization of the individual, family is the most
important structure in the early years of life. Therefore we cannot assume that family
and school are totally independent institutions from each other. Moreover, interest in
how the environment affects the child has resulted in a shift from a child centered to
an ecological approach in early childhood development programs (Bekman, 2000).

Thus, an approach which focuses on the importance of the interrelationships
between the child, the family and the social support systems (Bronfenbrenner, 1979)
and which acknowledges the vitality of the role of the immediate environment in the
care and development of the child becomes widespread in many programs (Bekman,
2000). Bronfenbrenner’s ecosystem model provides an accurate portrayal of the
interrelationships that exist among the child, the family, the school, the community,
and the society at large. This model helps the professional see his or her role within
the whole spectrum of system dynamics for the young child and the family.

A hundred years ago, involvement in and responsibility for the child’s
education was seen as ‘a revolutionary invasion of parental rights to children’
(Musgrove, 1960 cited in Smith, 1980, p.2). In the last hundred years, the changing
relationships between family and non-family institutions over the education and
socialization of the children occupied the world of education, and the level of
preschool education is no exception for that (Smith,1980). And now parent
involvement is seen as a necessity for a child to succeed in school (Flouri &

Buchanan, 2004; Smith, 1980).



The idea of parent involvement attracts attention from different areas of social
sciences like psychologists, sociologists, policy makers, community development
workers, adult educationalist, etc. Smith (1980) summarizes the ways of interpreting
parent involvement of those professionals as the following:

Psychologists, for example, are interested in the influence of parents

on cognitive development in early childhood; sociologists in the

relationship between parental attitudes, social class, and children’s

educational achievement; policy makers in the implications of parent

involvement for the provision of school services. For community
development workers and activists, involving parents in their

children’s education may be a catalyst to further community

involvement and organization. Adult educationalists suppose that

parents with young children are more likely to be positively interested

in education and so potentially open to new forms of learning (p.2-3).

According to the various reviews, Kagitcibasi (1997) concludes that programs

which target both the child and the family have greater impact than those focusing

only on the child (as cited in Bekman, 2000).

Purpose of the Study

The aim of this study was to reveal the views, suggestions and barriers of mothers
and fathers whose children enrolled in the Bogazi¢i University Preschool Center
regarding the existing parent involvement practices based on their perceived needs
and demands. Because the data were collected from both mothers and father, an
investigation of the differences and similarities between the views of mothers and
fathers was also aimed at.

For the purpose of this study, ‘parent involvement’ was studied according to
the classification of Joyce Epstein (1995) which is ‘parenting’, ‘communicating’,

‘volunteering’, ‘learning at home’, ‘decision-making’ and ‘collaborating with the
2



community’. The classification of Epstein was selected as the framework for this
study since the approach of Epstein when comparing that approach with other ones
provides a more detailed base to understand and investigate the parent involvement
issue.

As also stated in Chapter II, the expansion of each dimension is, briefly:
‘Parenting’ consists of helping families to establish a home environment that will
support children by assisting families with parenting skills, family support and
understanding child development. ‘Communicating’ enforces school-to-home and
home-to-school communication about school programs and student progress.
‘Volunteering’ focuses on recruiting and organizing parent help and support.
‘Learning at Home’ helps parents and families learn how to become involved with
their children’s academic learning at home. ‘Decision Making’ includes families as
participants in school decisions, governance, and advocacy activities. ‘Collaborating
with the Community’ involves coordinating community resources and services for

families, students, and the school (Epstein, 1995).



Significance of the Study

The studies show that when at least one person from the child’s family cooperates
with the school, it contributes to the child’s school achievement a great deal.

Parent involvement is important because parents are a child’s first teacher
(Cordry & Wilson, 2004) and the only teacher that will stay constant through the
child’s lifetime. Therefore, the parent will know more about his/her child’s interests
and needs than a teacher, and can help a teacher better understand his/her child in
order to provide the best curriculum possible (Levine, 2002).

According to Swap (1993), home-school partnership is very crucial rather
than being a luxury to support the academic and social success of children.
Moreover, schools and children are not only beneficiaries of partnerships. When
families and the educator work collaboratively, both experience new learning and
new sources of support.

In the light of the above facts, this study could help to collect data for
planning a parent involvement program which will be sensitive to various needs,
demands and participating opportunities of parents. Since data was also be collected
from fathers, too, the study provided implications that involve fathers also in their
children’s learning. Moreover because there is still a limited number of studies done
on the subject of parent involvement in Turkey, with the fact that there is an
increasing interest in recent years, this study may be a contribution to the research

literature of Turkey to some extent.



The Bogazi¢i University Preschool Center

This parent involvement study was carried out in the Bogazi¢i University Preschool
Center and the parents of children who were enrolled in the center participated in the
study. To get an idea about the case of the center, the following is some basic
information:

The Bogazi¢i University Preschool Center is a preschool education institution
which serves both academic and administrative staff of Bogazici University by
providing day care and preschool education for their children aged between 2-6. For
the educational year of 2007-2008, the center had 14 teachers, 13 caregivers, one
director, one educational counselor and one secretary as staff and 115 children were
enrolled in the center. The center is open between 8:30-17:30 and eleven months a
year (closed in August).

There is also an educational commision which is formed by the director, the
educational counselor and two academic staff from the faculty of education of
Bogazi¢i University. The educational commision serves to supervise the educational
program of the center and as a decision making channel for educational decisions of
the center.

Moreover, there is an executive committee for the managerial decisions of the
center which is formed by the dean of the faculty of education, the director and
academic staff from the faculty of education.

In terms of the educational program, the center prepares its program
according to the High Scope approach which has ‘active learning’ as its framework.
The framework of yearly and daily programs are prepared by the educational

commision. However the weekly educational activities are prepared by the teachers
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of the center, and the teachers share their plans during the weekly teachers meetings
carried out with the director and the educational counselor of the center.

Regarding the parent involvement activities, the center organizes parent
conferences in the beginning of each educational year. Those conferences are held in
two ways: one for all of the parents in the center and one for each classroom.
Moreover, the classroom teachers meet with the parents one by one at the end of
each semester. During the year, there are parent education seminars in various topics.

The center distributes weekly bulletins to the parents which inform them of
the educational activities of the center, news from the center, etc. The parent library
at the center serves as a resource for the parents with its children books and
educational books for adults.

There is also the ‘half day classroom’ visit practice of the center. For this
practice, in the second semester the parents of each child are invited to spend half a
day in the classroom of their children.

In terms of the parents’ participation in the administration of the center, the
center has a parent representative who attends the educational commision and
executive committee meetings when there are important decisions concerning other
parents. The parent representative is elected by other parents during the parent

representative election carried out once a year in September.



CHAPTER II

REVIEW OF LITERATURE

In this chapter, the subject of parent involvement is investigated with the contribution
of the related literature. Subtopics for this chapter are parent involvement with its

different types and models, the importance of parent involvement with its benefits on
children and on adults, views of parents on parent involvement and barriers to parent

involvement.

Parent Involvement

What is parent involvement? Parent involvement means different things to different
people. Many would probably think that parent involvement is composed of
checking and signing daily assigned homeworks and a school visit on parents-
teachers conference day, with little or no in-between communication (DeBruhl,
2006). However, parent involvement deserves a broader definition. Parent

involvement as defined by Cotton and Wikelund (1989) states the following:

Parents can support their children's schooling by attending school
functions and responding to school obligations (parent-teacher
conferences, for example). They can become more involved in helping
their children improve their schoolwork--providing encouragement,
arranging for appropriate study time and space, modeling desired
behavior (such as reading for pleasure), monitoring homework, and
actively tutoring their children at home. Outside the home, parents can
serve as advocates for the school. They can volunteer to help out with
school activities or work in the classroom. Or they can take an active
role in the governance and decision making necessary for planning,
developing, and providing an education for the community's children.
(-2)

7



Parent involvement can be looked at by dividing it into two categories; parent
involvement that occurs in the home and parent involvement that occurs at the school
(Sheldon, 2002).

Parent involvement at home is defined by Sheldon, 2002 “as parent-child
interactions on school-related or other learning activities and represents the direct
investment of a parent’s resources in her or his child’s education” (p. 302).

The second type of parent involvement which occurs at the school can
include -but is not limited to- volunteering at the school, attending Parent Teacher
Associations (PTA) meetings, attending parent teacher conferences, reading with
children in a classroom, helping with a fund raising event, or communicating
regularly with the child’s teacher (Sheldon, 2002).

Susan Swap (1993) addresses the models of home-school relationships. The
models are (a) the protective model, (b) the school to home transition model, and (c)
the curriculum enrichment model.

The ‘protective model’ is designed to separate the functions of school and
home. Assumptions that characterized this model are as follows:

e Parents delegate the responsibility of educating their children to the school.

e Parents hold the school responsible for the results.

e Educators accept this delegation of responsibility.
Although this model has been characteristic of both public and private school
situations, according to Swap (1993), it misses the reality that parents are their
child’s first and most significant teachers and that the parents know their child better
than anyone else does.

In the ‘school to home transition model’, efforts of parents in supporting the



objectives of the school are encouraged and sought. Assumptions are as follows:
e Children’s achievement is nourished by continuity of expectations and values
between home and school.
e School staff should identify the values and practices outside school that
contribute to school success.
e Parents should accept the significance of schooling, reinforce school
expectations at home, provide conditions at home that nurture development
and support school success.
The role of parents in supporting the school through holding bake sales, building
playgrounds, providing class materials, and preparing food for school parties may
describe this model. Two way communication is not actively sought or encouraged
(Swap, 1993).

The ‘curriculum enrichment model’ is representative of programs like Head
Start, that advocate developmentally appropriate practices for young children and the
view that parents are their children’s first and most important teachers. Assumptions
guiding this model are as follow:

e Parents and educators should work together to enrich curriculum objectives
and content.

¢ Relationships between home and school are based on mutual respect, and
both parents and teachers are seen as experts and resources.

This model provides many opportunities for schools to function without walls so that
parents and other community members share their knowledge, experinces, skills, etc.
with children and children start to give meaning to what they are learning in school

as they see its relationships to the outside world (Swap, 1993).



Lyons, Robbins and Smith (1982) divided parent involvement activities into
two categories: effective and indifferent. Effective activities were characterized by
active parents, well-organized projects or tasks, and facilitating staff. Effective

activities produce positive outcomes. Among the positive outcomes reported were:

improved student attitudes, conduct and attendance;

- improved classroom performance when parents tutored students;

- better understanding of student needs;

- increased self-confidence and personel satisfaction for participating parents;

- active parental support of the instructional program;

- increased instructional resources.
Indifferent practices were the results of situations where parent involvement was
viewed as a requirement rather than an opportunity. In these situations, parents were
regarded as passive receivers. Most often there was the attitude on the part of parents
as well as the staff that school personnel knew what they were doing and didn’t want
or need help from parents (Lyons & Robbins and Smith, 1982).

Spodek & Saracho (2005) mentions a model called ‘family centered child
care’. Family centered child care views parenthood as a stage in the adults life span
development. Families are seen as the client of the schools along with their children.
The family centered model sees teachers and parents as having expertise in different
aspects of children’s lives (Spodek & Saracho, 2005).

Gordon (1976) identified certain types of involvement. Gordon views
parental roles as ‘spokes on a wheel” (p.6). First, the parents’ most common role in
involvement is as an audience. Parents are informed by the school about its activities
or are asked to visit the school as observers. Second, the parent is involved as a direct

and active teacher of his or her own child. Third, parents are involved in active roles
10



in the school as aides and volunteers. Fourth, the parent is involved as paid workers.
Fifth, the parent participates and is involved in decision making. Gordon sees all five
spokes of the wheel as having equal weight rather than as hierarchical ones from low
to high. Gordon feels that ‘parents as genuine partners will be involved in all spokes
so that the wheel can turn’ (p.8). Individual parents, because of their own needs,
desires, skills, or personel situations, will find different spokes more attractive and
interesting to them (Gordon, 1976).
On the other hand, Henderson, Merburger & Ooms (1986) classified parent
involvement as such:
1) Partners: Parents performing basic obligations for their child’s education and
social development.
2) Collaborators and problem solvers: Parents reinforcing the school’s efforts
with their child and helping to solve problems.
3) Audience: Parents attending and appreciating the school’s (and their child’s)
performance and productions.
4) Supporters: Parents providing volunteer assistance to teachers, the parent
organization, and to other parents.
5) Advisors and/or co-decision makers: Parents providing input on school policy
and program through membership in ad hoc or permanent governance bodies.
Joyce Epstein, an expert in the area of parental involvement as well as director of the
Schools, Family, and Community Partnerships Program and the National Network of
Partnership Schools at Johns Hopkins University, has identified six types of parent
involvement (Epstein & Jansorn, 2004; Epstein & Salinas, 2004). Epstein (1995) has
classified them as (a) parenting, (b) communicating, (c) volunteering, (d) learning at

home, (e) decision making, and (f) collaborating. The following list describes
11



Epstein’s six types of involvement as defined by Epstein (1995), Epstein and Jansorn
(2004), and Epstein and Salinas (2004):

Parenting: This type of involvement consists of helping families to establish a
home environment that will support children as students by assisting families with
parenting skills, family support, understanding child and adolescent development,
and setting home conditions to support learning at each age and grade level. In
addition, it involves assisting schools in understanding families’ backgrounds,
cultures, and goals for children (Epstein, 1995; Epstein & Jansorn, 2004; Epstein &
Salinas, 2004).

Communicating: This type of involvement enforces school-to-home and
home-to-school communication by creating two-way communication channels
between school and home and communicating with families about school programs
and student progress. This allows families the ability to stay in touch with teachers,
administrators, and counselors as well as other staff members and families (Epstein,
1995; Epstein & Jansorn, 2004; Epstein & Salinas, 2004).

Volunteering: This type of involvement focuses on recruiting and organizing
parent help and support. Components of this type include recruitment, training,
activities, and schedules in order to involve families as volunteers and as audiences
at the school or in other locations. It enables educators to work with regular and
occasional volunteers who assist and support students and the school (Epstein, 1995;
Epstein & Jansorn, 2004; Epstein & Salinas, 2004).

Learning at Home: In this type of involvement, parents and families learn
how to become involved with their children’s academic learning at home. Parents
and families are provided with information and ideas about how to help students with

homework and other curriculum-related activities, decisions, and planning. It
12



encourages teachers to design homework that enables students to share and discuss
interesting work and ideas with their parents and other family members (Epstein,
1995; Epstein & Jansorn, 2004; Epstein & Salinas, 2004).

Decision Making: This type of involvement includes families as participants
in school decisions, governance, and advocacy activities through school councils or
improvement teams, committees, and various parent organizations such as Parent
Association (PA) and Parent Teacher Association (PTA)/Parent Teacher
Organization (PTO). In addition, it provides assistance for family and teacher
representatives in retrieving and disseminating information for those they represent
(Epstein, 1995; Epstein & Jansorn, 2004; Epstein & Salinas, 2004).

Collaborating with the Community: This last type of involvement involves
coordinating resources and services for families, students, and the school with
community groups, including businesses, agencies, cultural and civic organizations,
and colleges or universities. It enables all stakeholders to contribute their services to

the community (Epstein, 1995; Epstein & Jansorn, 2004; Epstein & Salinas, 2004).

The Importance of Parent Involment

Throughout history, the family has been the most important social setting for the
education of the child (Barbour, et al. 2005).

Bronfenbrenner’s ecological systems theory serves as an appropriate model to
justify and support the importance of families in children’s learning. The
interrelationship of the developmental process and the environment can be seen

clearly in the ecosystem model. In this approach, Bronfenbrenner views each
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person’s development with the help of a series of environmental systems that are all
interrelated (Springate & Stegelin, 1999).

The microsystem consists of individuals closest in one’s life; the basic
example is the family, with each person influencing and being influenced by other
members. Other microsystems are the child care setting, the school and the homes of
the extended family (Bronfenbrenner, 1979). Thus, the school and child care setting
are immediate resources for the family (Springate & Stegelin, 1999) and parent
involvement is significant because parents are a child’s first teacher (Cordry &
Wilson, 2004) and the only teacher that will stay constant through the child’s
lifetime. Therefore, the parent will know more about his/her child’s interests and
needs than a teacher, and can help a teacher better understand his/her child in order
to provide the best curriculum possible (Levine, 2002).

Powell (1989) summarizes the importance of parent involvement in four
outcome areas as the following:

Child Competence: Parent-teacher cooperation smooth a child’s separation
from home and entry into a new child care setting such as preschool. The underlying
assumption is that home-school continuity has positive effects on the child. Increases
in academic performance and cognitive skills, and reductions in the incidence of
child abuse and neglect are among the desired benefits of parent involvement.

Parents’ Self Developments: Parent participation has been viewed as a means
of nourishing the improvement and development of parents as people. It has been
expected that involvement in preschool programs would encourage parents’ feelings

of self concept.
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Human Service Institutions (including child care): Parent participation in
early childhood programs has been justified as a strategy for improving human
service institutions.

‘One of the early rationales for parent participation in Head Start was

that involvement in program decision making would be a beginning

political step toward changing human service institutitons. This idea

was part of a larger plan to eradicate poverty by giving the poor a

modicum of political power that eventually could be used to change

social institutions that perpetuated poverty by denying access to

resources such as jobs and adequate education. Thus, parent

participation has been viewed as a mechanism for social change’.

(Powell, 1989, p.8)

Program Resources: Lastly, parent participation has been supported as a means to
provide additional resources for early childhood programs through parents’ roles as

volunteers, as advocates for societal support of children’s programs, and as fund

raisers.

Benefits of Parent Involvement on Children

Parent involvement is important because of the benefits it provides for children who
have involved parents. Using home school relations as an example, Bronfenbrenner
proposed that children’s development will be improved when they participate in
home and school environments where interconnections are

characterized by more frequent interactions betweeen parents and
school personnel, a greater number of persons known in common by
members of the two settings, and more frequent communications
between home and school, more information in each setting about the
other, but always with the proviso that such interconnections not
undermine the motivation and capacity of those persons who deal
directly with the child to act in his behalf. This qualification gives
negative weight to actions by school personnel that degrade parents or
to parental demands that undermine the professional morale or
effectiveness of the teacher (Bronfenbrenner, 1979, p.218)
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The collaboration between schools and families is crucial to the academic success of
students. DeBruhl (2006) stated that students gain numerous benefits when parents
contribute to their educational lives. Children are less likely to fail academically and
less likely to drop out of school (DeBruhl, 2006).

According to Levine (2002), parent involvement at home and at school
should be encouraged because: (1) a positive message is sent to children about the
importance of their education; (2) the parents stay informed of the child’s
performance; (3) the school is able to accomplish more: (4) children’s self-esteem is
enhanced; (5) parent/child relationships are improved; (6) academic achievement is
improved; (7) parents develop positive attitudes towards schools; (8) children are
successful in school both academically and behaviorally.

Cotton & Wikelund (1989) synthesized information from fortyone documents
on different aspects of parent involvement. Their research shows that parent
involvement in children's learning is positively related to academic achievement.
Further, the research shows that the more intensively and actively parents are
involved in their children's learning and education, the more beneficial and effective
are the effects.

Their research also shows that the earlier parent involvement begins, the more
powerful the effects will be (Cotton & Wikelund, 1989). They also looked to the
researches studying the effects of parent involvement on student outcomes other than
achievement. These include attitude toward school or toward particular subject areas,
self-concept, classroom behavior, time spent on homework, expectations for one's
future, absenteeism, motivation, and retention.

Unutkan (1998) studied the effects of the “Socialization Program including

Parent Involvement for 5-6 years old children (5-6 Yas Grubu Aile Katiliml
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Sosyallesme Programi)” by using a control and an experiment group. The sub-
dimensions of the program are ‘aggressiveness, sharing-helping-cooperation,
courtesy, taking turns, decision making, and resposibility taking’. Data collected
from teachers and children shows that the program is more effective on socialization

of the child for all sub-dimensions of the program when the parents are involved.

Benefits of Parent Involvement on Adults

Parental involvement affects more than student academic achievement. Parents and
schools also benefit from this dual relationship. In his article, Byrd (2003) stated:

Parental involvement allows parents and teachers to reinforce skills

and provide an environment that has consistent learning expectations

and standards. Parents also become more knowledgeable about their

child's school, the school's policies, and the school staff. Most

importantly, parent involvement provides an opportunity for parents

and children to spend time together. During that time, a parent can

communicate a high value for education and the importance of effort

in academic achievement (p.1).
Although the main focus of Cotton & Wikelund’s report (1989) is the effects of
parent involvement on student outcomes, their research reveals also many benefits
for schools and parents themselves. School staff benefit from the improved
interaction that generally accompanies improved parental attitudes toward the school
and improved parent self-concepts when parents become involved in their children's
learning.

According to DeBruhl (2006), through school programs and activities, parents
are able to increase their parental and professional skills. In the process, parents build

self-confidence, further their education, become more qualified for job placement

and/or advancement, and become better parents and role models for their children.
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Parents become well informed on school issues and are able to help their children as
well as themselves to succeed. Schools form a partnership that improves teacher
morale, provides support from families, gives support to families, improves learning
environments and school climate, creates a positive attitude amongst all parties
toward one another.

Kuzu (2006) explored the effects of parent involvement activities in
preschools on mother attitudes and mothers’ views on preschool education. Control
and experiment groups of mothers were used in the study. In the school of control
group mothers, no parent involvement activities —except parent meetings- were
carried out. However in the school of experiment group mothers, a special parent
involvement program was applied by the researcher. Between the pre-test and post-
test results of the control group, there are no differences. However, between the pre-
test and post-test results of the experiment group, there are significant differences in
the mother’s knowledge about their children’s school program, their children’s
interests and development status and in mother’s democratic attitudes toward their
children.

In programs where parents and teachers work successfully together, teachers
report experiencing support and appreciation from parents and enthusiasm for
problem solving (Swap, 1993).

Teachers find that collaboration with families both broadens their perspective
and increases their sensitivity to various parent characteristics. Parents report positive
feelings for getting to know teachers closely, and they express an appreciation and
understanding for the skills of teachers, and experience an improvement in their own
parenting skills and self-confidence regarding their parenting abilities (Swap, 1987,

1990c, cited in Swap, 1993).
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For both parents and teachers, ‘collaboration reduces the characteristic
isolation of their roles. For parents, knowing that teachers share their concerns about
their children is very reassuring; for teachers, knowing that a parent recognizes the

complexity of their role in the classroom is comforting’ (Swap, 1993, p.10).

Views of Parents On Parent Involvement

According to the studies of Mcghee (2007), Crawford (2007) and DeBruhl (2006), it
was found that parents value the importance of parent involvement in education.

Based on a review of the literature and her own extensive research, Epstein
(1990, cited in Swap, 1993) maintains that parents from all backgrounds and
economic levels are willing to become involved in their children’s schooling. She
concludes that:

the evidence suggests that school policies and teacher practices are

more important than race, parent education, family size, marital status,

and even grade level in determining whether parents continue to be

parts of their children’s education (p. 109).

On the other hand, Yasa (1996) carried out research about the attitudes of
mothers towards parent involvement in preschool centers. She found that mothers
coming from the low education group gave more importance to parent involvement
than those in the high education group, especially regarding the ‘non-educational
school activities’ and ‘school management and policy making’.

Kaya (2002) explored the interests and participation of parents in preschool
education programs and the views of parents about the contribution of preschools to

parent education. According to the findings, mothers and fathers are willing to

participate and are open for cooperation in programs applied in preschool institutions
19



although their current participation is low. Moreover parents stated that they would
attend parent education activities if their schools organize such activities.

Celik’s (2003) study is about the views of mothers and fathers who have
mentally handicapped children regarding parent involvement at special education
school. Those parents reported that they give most importance to teachers meetings
when they seek solutions to their individual or general problems. However they
reported that they see volunteer work at school as insignificant and unnecessary and
that they won’t attend those activities.

Eroymak (1997) did research on participation of parents in school
management in elementary schools. According to the findings of the study, in terms
of school management, parents are more willing to participate in determining the
principles and criterion to increase student achievement, in developing ways to
inform parents about students (discipline, achievement, etc.). Moreover, Eroymak
stated that parents’ interest on managerial decisions are more than educational
decisions, and mothers are more interested in participating in school management
than the fathers.

Parents stated a desire to be involved in whatever ways they could be to
support their children (Hiller, 1998). However, parents need to feel welcomed and
wanted in the school and classroom. If the parent feels comfortable and respected at
school they are more likely to be there and be positively receptive to what the school

is saying (Ladner, 2003).
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Barriers of Parent Involvement

There are various barriers to parent involvement. These barriers are reported by
DeBruhl (2006) as such:

1. Teachers and parents having different beliefs about the meaning of parental
involvement.

2. Parents and visitors sense of unwelcome in school buildings and classrooms.

3. Negative, neutral, or untimely communication from schools.

4. Teachers’ inability to effectively reach out and communicate with parents.

5. Distance between teachers and parents.

6. Limited views of parental involvement and the public's perception of the school.
7. Low expectations or lack of commitment to parental involvement.

8. Confusion about the role of teachers. Confusion about role expectations and role
perceptions are a source for conflict (Owens, 2004, cited in DeBruhl, 2006).

9. Concerns about territories.

10. Schools assuming a passive role.

All of the above barriers may stem from the values, beliefs, attitudes, and
perceptions of teachers, parents, and administrators. According to Owens (2004,
cited in DeBruhl, 2006), it is our internal thoughts, feelings, perceptions, attitudes,
aspirations, needs, wants, beliefs, and values that drive us to do the things we do.

One problem with parent involvement is that teachers and parents have
different views or perceptions on what parent involvement is (Lawson, 2003); and
culture is a variable that can change ideas on parent involvement (DeMoss &
Vaughn, 2000 cited in Ladner, 2006). Because of the conflicting views on parent

involvement, teachers may feel that a parent is not involved in his/her child’s
21



schooling, but if you talk to the parent, he/she would say they were involved because
of items he/she is doing with his/her child that the teacher is not aware of or does not
personally consider parent involvement (Ladner, 2006).

According to Tizard, Mortimore and Burchell (1981), barriers to parent
involvement may have different reasons. For example, problems may arise from a
lack of resources like the lack of appropriate training in working with parents, the
lack of appropriate training in evaluation, the lack of resources, the lack of
appropriate role definition, the lack of adequate time, knowledge and resources to
make activities for parents appealing and the lack of adequate knowledge on how to
influence parents. Problems may arise for communication difficulties with parents
from a different culture and with parents from a different educational background.
Problems may arise from teachers’ and parents’ beliefs in professionalism. Other
problems may be from the parents’ point of view like the lack of time and energy and
the lack of power within the school setting.

Henderson, Marburger & Ooms (1986) reported that the main barrier to
parent involvement is the pressure of time. In many families both parents must work.
Many teachers themselves are working mothers or fathers. Moreover, young siblings
can be a tremendous obstacle to a parent’s participation at school.

According to McCaleb (1997), “some teachers are apprehensive about having
parents in their classrooms because their presence makes them uncomfortable and
forces them to be on “display”. Part of these feelings are a logical consequence of the
unrealistic expectations society places on teachers. Within the traditional paradigm, a
teacher should be all knowing and make no mistakes. Therefore, teachers would

prefer that parents not see them struggling or not having all the answers” (p.38).
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One finding of Cotton & Wikelund’s research (1989) is that programs with
extensive parent training components do not produce higher student achievement
than those with only basic training, since extensive components may have more time
and effort requirements which increase the probability that parents withdraw from
participation. Another finding of that study is that the schools with the most
successful parent involvement programs are those which offer a variety of ways
parents can participate since parents differ greatly in their willingness, ability, and
available time for involvement in school activities.

Although most parents believe involvement is beneficial, few have the time,
energy and/or self-confidence to assist at school (Upton, 1998). In order to promote
parent involvement effectively, parents must feel wanted, needed, respected, trusted,
heard, and welcomed by teachers and administrators; otherwise, parents are less
likely to get involved and are more likely to become detached from the school setting

(Epstein, 1995; Epstein & Jansorn, 2004; Epstein & Salinas, 2004).
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CHAPTER 111

METHODOLOGY

This section provides information about research questions of the study, design of the
study, sample of the study, sample selection, data collection instruments, data

collection procedures and analysis of the collected data.

Research Questions

The major concern of this study was to reveal the views, suggestions and barriers of
the parents based on their perceived needs and demands. Therefore, answers were

sought to the following research questions:

1) What are the views and suggestions of mothers and fathers of children who
enrolled in the Bogazici University Preschool Center regarding parent
involvement as defined by Joyce Epstein?

a. What are their views and suggestions regarding ‘parenting’ practices
of the center?

b. What are their views and suggestions regarding ‘communication’
practices of the center?

c. What are their views and suggestions regarding ‘learning at home’
practices of the center?

d. What are their views and suggestions regarding ‘volunteering’

practices of the center?
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e. What are their views and suggestions regarding ‘decision making’
practices of the center?
f.  What are their views and suggestions regarding ‘collaboration with

the community’ practices of the center?

2) What are the barriers of mothers and fathers regarding the existing parent

involvement practices of the center?

Research Design

This is a descriptive study and the Bogazici University Preschool Center was used as
a case. For this study, the qualitative and the quantitative research methods were
used together. According to Goodwin & Goodwin (1996), the achieved knowledge
through those two approaches and the measurement methods of each approach
complement each other.

To gather data, both qualitative and quantitative data gathering techniques
were utilized. Semi-structured interviews such as a qualitative data collection method
and a survey questionnaire as a quantitative data collecting instrument were used to

collect data from parents.
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Sample

The population and the sample of this study were the parents —mothers and fathers-
of children who enrolled in the Bogazici University Preschool Center. One of the
reasons why this center was selected as the case of this study was the convenience
that the researcher was working there as a teacher. Another reason was that because
the center serves as a preschool center to the academic and administrative/service
staff of the university, there are parents from different SES who may have different
needs, demands and views regarding parent involvement.

There are 115 children from five different age groups (2-6) enrolled in the
center in respect to the 2007-2008 educational year. Both the fathers and the mothers
of each child were targeted.

However, since there are a set of triples, three sets of twins, and eight
siblings, the number of the target group of parents (both mother and father)
decreased to 212. From those 212 parents, 143 parents participated in the survey
study, fifteen parents participated in the interviews, eight parents participated in the
pilot studies of the data collection instruments. The remaining 46 parents could not
be reached since 26 parents were on their annual leave, 16 parents were unwilling to
participate, and four parents could not answer a Turkish questionnaire since they
were foreign. The detailed demographic characteristics of the parents who

participated in the study will be presented in Chapter IV.

26



Sample Selection for the Interviews and Questionnaire

Fifteen parents were selected for interviews by making an attempt to provide equal
number of mothers and fathers. Seven fathers and eight mothers who were willing
and available for an approximately one hour interview were selected by the
researcher.

No sampling technique was used for the administration of the questionnaire
since all parents other than the ones who were interviewed and who participated in

the pilot studies for interviews and questionnaires were included for the survey study.

Instrument

To collect data for this study, a semi-structured interview guideline (Appendix A)

and a survey questionnaire form (Appendix B) were developed by the researcher

according to the following procedures.

Development of the Interview Guideline

The semi-structured interview guideline for parent interviews was prepared by the
researcher according to current parent involvement practices of the center. There was
an attempt to group the questions under Joyce L. Epstein’s classification for parent
involvement as ‘parenting, communication, volunteering, learning-at-home, decision
making, collaboration with the community’. The interview questions seek the views,

suggestions and barriers of parents regarding parent involvement issues mentioned
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above. Additionally, questions to get information for the demographic characteristics
of the interviewee parents were asked.

To test the clarity of the interview questions, a pilot study was carried out
with four parents from the center who were selected according to those parents’
availability and willingness to participate. Those four parents were excluded from the
questionnaire administration. After the pilot study for parent interview questions, the
necessary modifications were made.

The interview guideline gave the overall structure and points to emphasize
during the interviews but the questions were asked in any order which was
convenient depending on the nature of each interview and probing questions were
asked during the interviews to provide more in depth information regarding the

subject matter.

Development of the Survey Questionnaire

The questionnaire was constructed by the researcher according to the findings of the
interviews with parents and the previous studies related to the subject. A pilot study
for the questionnaire was conducted with four parents from the center to test the
clarity of the questions. After the pilot study of the questionnaire, the necessary
modifications were made.

The questionnaire form includes questions for demographic characteristics of
the parents (Questions 1-8) and to reveal the views, suggestions and barriers of the
parents about parent involvement practices of the center. There was an attempt to
group the questions according to Epstein’s classification of parent involvement. The

grouping of the questions was as the following: Questions about ‘Parenting’: 9-13;
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Questions about ‘Communication’: 14-25; Questions about ‘Volunteering’: 25-26;
Questions about ‘Learning-at-home’: 27-28; Questions about ‘Decision making’: 29-

32; Question about ‘Collaborating with the community’: 33.

Data Collection Procedure

After the researcher received consent from the Bogazi¢i University Committe on
Ethical Conduct in Research with Human Participants (Appendix C), interviews with
selected parents were carried out at the appropriate times for the parents according to
a schedule prepared beforehand with the consent of the parents. An audio recorder
was used during the interviews. Before the interviews, parents signed a consent form
to participate in the study (Appendix D). Each interview was carried out by the
researcher in a separate room and one-on-one with the participant. The duration of
interviews was approximately one hour for each.

Following the interviews, the questionnaire form was constructed by the
researcher. After the modifications of the questionnaire were done based on the pilot
study, the questionnaires in envelopes without names were distributed to the parents
one-by-one with a brief explanation about the study. The questionnaire forms of the
parents who were not working at Bogazici University were transmitted through their
spouses who were working at the university.

The parents brought the questionnaires back to the researcher in closed

envelopes without writing their names on it.
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Analysis of Data

Data analysis was done with the interview records and the data collected through the

questionnaires separately.

Analysis of Interviews and Questionnaire Data

After the completion of interviews with parents, recorded interviews were
transcribed and then coded depending on the content.Then these codes were grouped
under broader categories.

After collecting data with the questionnaires from the parents, the findings
were analyzed through descriptive statistics. A statistical software package for
Windows (SPSS 14.0) was used for the analysis. The views and suggestions of
parents regarding parent involvement practices at the Bogazici University Preschool
Center were revealed by frequency distributions and percentiles. To present the
differences and similarities between the views and suggestions of mothers and
fathers regarding parent involvement practices at the center, cross tabulation were

used.
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CHAPTER IV

FINDINGS

In this chapter, the results derived from analysis of the survey and the interviews
with parents are presented. First, findings about the demographic characteristics of
the sample in the survey and interview are provided. Second, for each of the
subtopics of the study, the survey results are given, and then the selected examples

from the interviews are quoted.

The names of the interviewees were kept anonymous to ensure the
confidentiality of the participants. Instead, they were assigned numbers (for instance,
Parent 1). In the same way, the children’s names mentioned in the interview quotes
were replaced with other names which were in fact carried by none of the children at
the center. To provide some basic personal characteristics of the participant quoted,
the age, gender and profession of each are provided in parenthesis after the English
translation. The Turkish originals of the interview quotes can be found in the

Appendix E.

Following the analysis of the interviews with parents, the major findings were
structured around the emergent discussion themes based on the research questions
and the analysis of the interview transcripts. In this way, the quantitative and

qualitative data are intended to complement each other.

The emerging discussion themes were organized under the following major
headings: Contribution to the parents in their parenting skills, communication

channels at the center, volunteering in the center, contribution to children’s learning
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at home, parents’ participation in decision making, the center’s use of the exterior

resources. Views, suggestions and barriers of parents for each topics are covered.
Although the interviews were carried out before the administration of the

questionnaires, survey results are presented before the interview findings in the text

for the easy reading and to give a general picture of each subject.

Demographic Findings of the Sample

Survey

In the questionnaire there were demographic questions concerning the following
characteristics of the parents: age, educational level, working status at Bogazici
University, occupational status and the number of children they have. The sample of
the questionnaire constituted of 74 mothers (%51.7) and 69 fathers (%48.3).

Age level: The majority of the parents fell in the range of 30 to 39 years of

age (%61.3). %29.9 of the parents were between 40-49 years of age (Table 1).

Table 1. The Sample by Age Groups

Mother Father Total
Age groups N o N o N Yo
20-29 9 12.9 1 1.5 10 7.3
30-39 43 61.4 41 61.2 84 61.3
40-49 18 25.7 23 34.3 41 29.9
50-59 2 3.0 2 1.5
Total 70% 100 67%* 100 137 100

*4 cases missing
*#*7) cases missing
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Educational Level: As for the educational level, %33.6 of the parents had bachelor
degrees, %28 of the parents had high school degrees. The minority of parents (%2.1)

had primary school and middle school degrees (Table 2).

Table 2. The Sample by Educational Level

Mother Father Total

N % N % N %
Primary School 1 1.4 2 2.9 3 2.1
Middle School 1 1.4 2 2.9 3 2.1
High School 22 29.7 18 26.1 40 28.0
Pre-Bachelor 8 10.8 4 5.8 12 8.4
Bachelor degree 24 32.4 24 34.8 48 33.6
Master’s degree 8 10.8 6 8.7 14 9.8
Doctor’s degree 10 13,5 13 18,8 23 16,1
Total 74 100 69 100 143 100

Bogazi¢i University Working Status: %60.2 of the parents were working at Bogazici
University (%44.1 as administrative staff, %16.1 as academic staff). %37.8 of the

parents were not working at B.U. (Table 3).

Table 3. The Sample by Working Status in terms of Bogazici University

Mother Father Total

N % N % N %
Academic staff 13 17.6 10 14.5 23 16.1
Administrative staff | 51 68.9 12 17.4 63 44.1
Not working at B.U | 7 9.5 47 68.1 54 37.8
Not working atall | 3 4.0 3 2.0
Total 74 100 69 100 143 100

Occupational status: At the end of the analysis, 26 diferent occupational statuses
were identified. The occupations (such as cook, nurse, psychologist, driver,
economist, printer, advertiser, etc.) which have a frequency of 1 are categorized as
‘Other’ (%9.0). %33.6 of the parents were civil servant, %18.9 of the parents were

academician (Table 4).
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Table 4. The Sample by Occupational Status

Mother Father Total

N % N % N %
Academician 15 203 12 17.4 27 18.9
Civil Servant 37 50.0 11 15.9 48 33.6
Engineer 3 4.1 10 14.5 13 9.1
Self-employed 8 11.6 8 5.6
Teacher 2 2.7 3 4.3 5 3.5
Manager 4 5.8 4 2.8
Bank employee 4 5.8 4 2.8
Accountant 1 1.4 3 4.3 4 2.8
Technician 1 1.4 3 4.3 4 2.8
House wife 3 4.1 3 2.1
Librarian 3 4.1 3 2.1
Architect 2 2.7 1 1.4 3 2.1
Doctor 2 2.7 2 1.4
Security 2 2.9 2 1.4
Other 5 6.8 8 11.6 13 9.0
Total 74 100 69 100 143 100

The number of children: %53.8 of parents had a child, %43.4 of the parents had two

children and only %?2.8 of the parents had three children (Table 5).

Table 5. The Sample by Number of Children the Parents Have

No. of children N %

1 77 53.8
2 62 43.4
3 4 2.8
Total 143 100
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Interview

The details of the demographic information of the interviewees are provided as the

following (Table 6):
Table 6: Demographic Characteristics of the Interview Sample
Gender Age Education Occupation* | Child(ren)
Parent 1 Mother 43 Doctor’s Academician | 4 year old
degree son
Parent 2 Mother 39 Doctor’s Academician | 4 year old
degree son
Parent 3 Mother 40 Doctor’s Academician | 6 year old
degree son
Parent 4 Mother 33 University | Librarian 5 year old
twins (boy
and girl)
Parent 5 Father 44 University | Civil 6 years old
engineer son
Parent 6 Mother 39 University | Librarian 4 year old
son
Parent 7 Father 36 University | Librarian 5 year old
daughter
Parent 8 Father 41 Doctor’s Academician | 5 year old
degree twins (boy
and girl)
Parent 9 Mother 33 Doctor’s Academician | 5 year old
degree son
Parent 10 Father 35 Pre- Civil servant | 4 year old
university daughter
Parent 11 Father 39 Doctor’s Academician | 4 year old
degree son
Parent 12 Mother 36 University | Civil servant | 4 year old
and 6 year
old
daughters
Parent 13 Father 35 University | Electronic 6 years old
engineer daughter
Parent 14 Father 33 Doctor’s Academician | 2 year old
degree son and 4
year old
daughter
Parent 15 Mother 34 Doctor’s Academician | 4 year old
degree son

* All the interviewed parents are working at Bogazi¢i University
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Contribution to the Parents in Parenting Skills

This major heading includes the following issues: Views for the contribution of the

center in parenting skills, preferences for parent education topic, preferences for

parent education activities.

Views for the Contribution of the Center in Parenting Skills

Survey

In the survey, contribution of the University Preschool Center to the parents in their
parenting skills were examined by questioning the contribution of the parent
education seminars, teacher meetings, meetings with the director of the center,
meetings with the educational counselor of the center, weekly bulletins,
announcement boards at the center, parent library and parent conferences.

Parent Education Seminars: %41 of the parents (%60.6 of mothers and %19
of fathers) reported that parent education seminars contributed to their parenting
skills whereas %33.6 of the parents (%16.9 mothers and %52.4 fathers) reported that
they didn’t have any idea about parent education seminars organized by the center.
%?20.1 of the parents reported that parent education seminars contributed to their
parenting skills partially and a minority of parents reported that parent education

seminars didn’t contribute to their parenting skills (Table 7).
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Table 7. Contribution of Parent Education Seminars on Parenting Skills

Contribution of parent Mother Father Total
education seminars N % N % N Yo
Yes 43 60.6 12 19.0 |55 41.0
Partially 14 19.7 13 20.6 |27 20.1
No 2 2.8 5 7.9 7 5.2
No idea (e.g. ‘never attended’) | 12 16.9 33 524 |45 33.6
Total 71*% | 100 63** 100 134 100

*3 cases missing
**6 cases missing

Meetings with Teachers: Majority of the parents (%65.7) (%74.6 of mothers and

%56.1 of fathers) answered that meetings with teachers contributed to their parenting

skills. %20.4 of the parents mentioned a partial contribution whereas %11.7 of the

parents (%2.8 of mothers and %?21.2 of fathers) had no idea about the contribution of

the teacher meetings. Only a minority of parents (%2.2) thought that teacher

meetings didn’t have any contribution to their parenting skills (Table 8).

Table 8. Contribution of Meetings with Teachers on Parenting Skills

Mother Father Total

N % N % N %
Yes 53 74.6 37 56.1 90 65.7
Partially 15 21.1 13 19.7 |28 20.4
No 1 1.4 2 3.0 3 2.2
No idea (e.g. ‘never attended’) | 2 2.8 14 21.2 16 11.7
Total 71*% | 100 66** 100 137 100

* 3 cases missing
**3 cases missing

Meetings with the Director: %24.6 of the parents (%31.9 of mothers and %16.4 of

fathers) reported that director meetings contributed to their parenting skills whereas

%39.2 of the parents thought that that contribution is partial. %?23.8 of the parents

had no idea about director meetings’ contribution (Table 9).
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Table 9. Contribution of Meetings with the Director on Parenting Skills

Mother Father Total

N % N % N %
Yes 22 319 | 10 164 |32 24.6
Partially 28 40.6 |23 377 |51 39.2
No 6 8.7 10 16.4 16 12.3
No idea (e.g. ‘never attended’) | 13 18.8 | 18 29.5 31 23.8
Total 69%* 100 | 61°%* 100 130 100
*5 cases missing **8 cases missing

Meeting with the Educational Counselor: %34.6 of the parents (%27.9 of mothers
and %41.9 fathers) had no idea about the contribution of the meetings with the
educational counselor of the center. %23.8 of the parents (%30.9 mothers and %16.1
fathers) thought that meetings with the educational counselor contributed to their
parenting skills whereas %24.6 of the parents reported ‘partial contribution” and
9%16.9 of the parents (%8.8 of mothers and %25.8 of fathers) ‘no contribution’

(Table 10).

Table 10. Contribution of Meetings with the Educational Counselor

Mother Father Total

N % N % N %
Yes 21 309 |10 16.1 31 23.8
Partially 22 324 |10 16.1 32 24.6
No 6 8.8 16 25.8 |22 16.9
No idea (e.g. ‘never attended’) 19 279 |26 419 |45 34.6
Total 68* | 100 | 62** 100 130 100
*6 cases missing **7 cases missing

Weekly Bulletins: The majority of the parents (%72.1) (%81.7 of mothers and %61.5
of fathers) considered weekly bulletins as contributing to their parenting skills.
%17.6 of the parents mentioned a ‘partial contribution’ and %8.8 (%2.8 of mothers
and %15.4 of fathers) of the parents had no idea about the contribution of the weekly

bulletins (Table 11).
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Table 11. Contribution of Weekly Bulletins on Parenting Skills

Mother Father Total

N % N % N %
Yes 58 81.7 | 40 61.5 |98 72.1
Partially 11 155 | 13 20.0 |24 17.6
No 2 3.1 2 1.5
No idea (e.g. ‘never attended’) 2 2.8 10 154 12 8.8
Total 71*% | 100 | 65** 100 136 100

*3 cases missing

**4 cases missing

Announcement Boards: %46.2 of the parents thought that the writings and excerpts
on the announcement boards contributed to their parenting skills. %31.1 of the
parents reported a ‘partial contribution’. %16.7 of the parents (%8.5 of mothers and

9%?26.2 of fathers) had no idea about the writings on the boards (Table 12).

Table 12. Contribution of the Announcement Boards on Parenting Skills

Mother Father Total

N % N % N %
Yes 40 56.3 | 21 344 |61 46.2
Partially 22 31.0 |19 31.1 41 31.1
No 3 42 |5 8.2 8 6.1
No idea (e.g. ‘never attended’) 6 8.5 16 26.2 |22 16.7
Total 71* | 100 | 61%** 100 132 100

*3 cases missing

**8 cases missing

Parent Library: %34.8 of the parents (%27.1 of mothers and %43.5 of fathers) had no
idea about the parent library. %31.8 of the parents (%40 of mothers and %22.6 of
fathers) evaluated parent libraries as contributing to their parenting skills whereas

%25 of the parents reported a ‘partial contribution’ (Table 13).
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Table 13. Contribution of the Parent Library on Parenting Skills

Mother Father Total

N % N % N %
Yes 28 40.0 | 14 226 |42 31.8
Partially 18 25.7 | 15 242 |33 25.0
No 5 7.1 6 9.7 11 8.3
No idea (e.g. ‘never attended’) 19 27.1 |27 43.5 46 34.8
Total 70% | 100 | 62** 100 132 100

*4 cases missing

**7 cases missing

Parent Conferences: The majority of the parents (%54.8) (%66.2 of mothers and
%42.2 of fathers) thought that parent conferences contributed to their parenting
skills. However %24.4 of the parents (%11.3 of mothers and %39.1 of fathers) had
no idea about the parent conferences. %15.6 of the parents reported that parent
conferences contributed to their parenting skills partially and only a minority of

parents (%5.2) mentioned of ‘no contribution’ (Table 14).

Table 14. Contribution of Parent Conferences on Parenting Skills

Mother Father Total

N % N % N %
Yes 47 66.2 |27 422 |74 54.8
Partially 12 169 |9 14.1 21 15.6
No 4 56 |3 4.7 7 5.2
No idea (e.g. ‘never attended’) 8 11.3 | 25 39.1 33 24.4
Total 71*% | 100 | 64** 100 135 100

*3 cases missing
*%5 cases missing

Interview

About the contribution of the center on the parenting skills of the parents, all of the
interviewees expressed their opinions. Eleven of the fifteen parents interviewed said

that there was such a contribution as an answer to the question if they think that the
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center conributes to their parenting skills.
Parent 1 said that with her child, she also got an education from the center
and she used the guidance of the center very much:

Personally, I think by bringing Osman here, I, myself, am also being
educated. Being a parent is really hard, especially when you are as old
as we are: your personality has stabilized, you have definite principles
which you cannot compromise. On one side, you feel this great love
(towards your child), on the other hand impatience, not knowing what
to do in some situations, seeing him as an adult instead of the child he
really is. [ cannot say that I corrected all these, I keep on making
mistakes; but till this day, whenever I felt stuck, I followed the path
this preschool outlined (for me). (Parent 1, mother, 43, academic staff)
(Appendix E.1)

Five parents said that the teachers’, the director’s and the educational counselor’s
help contributed to their parenting skills. Parent 15 summarized this help and the
effect of this help on her problem solving skills:

I also had one-on-one talks with both the school psychologist and Mrs.
Yelda (the director of the center), and any given time that I have
talked with them and asked for their advice on how to behave (with
the kids) was useful. Even now, I am getting lots of help from our
teachers. As an example, nowadays friends (of our kid) come to our
house, occasionally without their parents being present. The
approaches that I have perceived through our teachers are great to
resolve the disagreements between them. (Parent 15, mother, 34,
academic staff) (Appendix E.2)

As a new perspective, Parent 1 claimed that talking with other parents helped her to
overcome difficult times with her child.

Of course, there is also another good aspect, when you talk with other
mothers, you realize that -you always think the things you experience
happen only to you. When they say that they have been living through
something similar for a month, that is comforting. You see that
everbody goes through the same process and overcomes together.
(Parent 1, mother, 43, academic staff) (Appendix E.3)

41



Parent 12 spoke of the mothers’ feelings of obligation to be involved in the center’s
educational activities when their children attended that kind of center:

Actually, when children attend such centres, mothers also feel that
they have to participate: you become involved in the educational
system, which is good. You not only know what you can do, but also
various options about what you are supposed to be doing, you can
choose. That’s the beauty of it. (Parent 12, mother, 36, civil servant)
(Appendix E.4)

Parent 13 considered the ‘bringing the child to the center and taking the child from
the center’ and the weekly bulletins as the sources of the contribution of the center.
He also mentioned the differences between mothers and fathers in terms of child
rearing:

Certainly it is advantegous to bring the child here everyday. The part
that is most beneficial for me is your bulletin. Of course we may not
understand what we read (in it) as well as mothers do, it is not as easy
for us to take (the child) back and forth (to the school) as it is for the
moms. As a simple example, while dads struggle while changing the
diapers, mothers do it easily. The same is true when it comes to
bringing the child to the preschool. But certainly it (the preschool)
educated us one way or another. (Parent 13, father, 35, electronic
engineer) (Appendix E.5)

Three parents reported that they didn’t need a such a contribution. Only Parent 14
mentioned that there wasn’t a contribution of the center to his parenting skills. He
also touched on the fact that there was no attempt of the center to involve the fathers:

I do not think it contributes much. When I see your bulletin, I skim
through it; also there is interesting news on your message boards
which I glance at occasionally. I do not think that there is any
organized perk other than that. I do not think that anything is being
done explicitly for fathers, to inform them. There must be way to
develop a model that encompasses both parents. Whenever they ask
for a family member to be present at the preschool, it looks like
mostly passing the buck to the women. (Parent 14, father, 33,
academic staff) (Appendix E.6)
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Parent Education Seminars: When asking questions about the center’s contribution
on their parenting skills to parents, the parent education seminars organized by the
center were most mentioned, the parents reported their views and experiences about
it. Except four of the parents, all of the parents said that they tried to attend the parent
education seminars when they found the time.

Parent 4 considered the seminars a tool which reminds you what you, in fact,
already knew:

When chaos reigns in the house, of course we lose our temper. We
scream and shout, ‘don’t do it!’. Once you start to attend the seminars
continuously, in a way you go back to the point where we all started
from: where you can stop and think: ‘s/he is just a child, I need to be
more patient and understanding’. This is what the seminars are
encouraging us to consider. As a matter of fact, you know a lot of
things, but someone needs to remind you again about them. (Parent 4,
mother, 33, librarian) (Appendix E.7)

Parent 7 said that he attended almost all the parent education seminars organized by
the center. However, he had some criticism about the dilemma that what was told in
the seminars sometimes didn’t fit with the practise of child rearing:

I have attended all of them. I’ve missed at most one, or two. All they
talk about in those seminars are strict rules. Theory never matches the
practice exactly, the same is true for social topics and for raising a kid
as well: it is different for each and every child. They talk about 51
percent, not the remaining 49 percent. They helped me in general, but
there are a lot of parts I would criticize. (Parent 7, father, 36, librarian)
(Appendix E.8)

Parent 13 thought that parent education seminars were useful to learn easy ways to
cope with the problem of child rearing:

The most interesting part (of the seminars), as I also mentioned to my
spouse, is that the things they talk about are so basic, while you listen,
you can’t help but think that you can easily figure these out by
yourself. In reality, what I know is that we never did see the most
basic things on our own, and once they tell you, ‘you should do this
like...”, you know that it is obviously easy, but you’ve never thought
of it yourself even though/because of it is so simple. This is what I
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observed in those seminars. I am not at a position to say if they are
adequate, or not. Still did they work for me? Yes, they did. (Parent 13,
father, 35, electronic engineer) (Appendix E.9)

However, Parent 2 claimed that she could learn by experiencing the parenting not
with seminars etc., and that attenting seminars was not among her priorities:

I could not attended any of the seminars. In fact I have not ever
seriously considered attending. When my baby was born, I had not
had any experience with children before. I was skimming a lot of
books, and was thinking that this must be the way to learn. Apparently
people learn through experience as well, so I do not think that I should
be going to the seminars, I learn as I experience. With all the other
things that [ have to do, the seminars do not have priority. (Parent 2,
mother, 39, academic staff) (Appendix E.10)

Parents’ Preferences for Parent Education Subjects

Survey

As different from the interview, in the survey, before asking for their preferred
subjects for parent education, respondent parents were requested to evaluate
themselves in terms of the adeqaucy of their knowledge about the following child
related topics: child health and nutrition, child and parent relationships, the child and
discipline, the child and social development, the child and cognitive development,
the child and physical development, the child and emotional development, the school
readiness, home activities with children.

Child Health and Nutrition: The majority of the parents (%63.8) (%71.6 of
mothers and %355.2 of fathers) reported that they were ‘adequate’ on ‘child health
and nutrition’. %34 of the parents reported that they were ‘somewhat adequate’ and

only %2.1 of the parents reported that they were ‘inadequate’ (Table 15).
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Table 15. Parents’ Perception of Their Knowledge on Child Health and Nutrition

Mother Father Total

N % N % N %
Adequate 53 71.6 37 55.2 |90 63.8
Somewhat adequate 20 27.0 28 41.8 |48 34.0
Inadequate 1 1.4 2 3.0 3 2.1
Total 74 100 67* 100 141 100

*2 cases missing

Child and Parent Relationships: The majority of the parents (%72.5) evaluated

themselves ‘adequate’ on ‘child and parent relationships’. %?26.1 of the parents

evaluated themselves ‘somewhat adequate’ and only %1.4 of the parents evaluated

themselves ‘inadequate’ (Table 16).

Table 16. Parents’ Perception of Their Knowledge on Child and Parent Relationshi

Mother Father Total

N % N % N %
Adequate 57 77.0 46 67.6 | 103 72.5
Somewhat adequate 15 20,3 22 324 |37 26.1
Inadequate 2 2.7 2 1.4
Total 74 100 68* 100 142 100

*1 case missing

Child and Discipline: %51.8 of the parents evaluated themselves ‘somewhat

adequate’ on ‘child and discipline’. %43.9 of the parents evaluated themselves

‘adequate’ and only %4.3 of the parents evaluated themselves ‘inadequate’ (Table

17).
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Table 17. Parents’ Perception of Their Knowledge on Child and Discipline

Mother Father Total

N % N % N %
Adequate 29 39.2 32 49.2 |61 43.9
Somewhat adequate 42 56.8 30 462 |72 51.8
Inadequate 3 4.1 3 4.6 6 4.3
Total 74 100 65%* 100 139 100

*4 cases missing

Child and Social Development: The majority of the parents (%65.5) evaluated
themselves ‘adequate’ on ‘child and social development’. %29.5 of the parents
evaluated themselves ‘somewhat adequate’ and %5 of the parents evaluated

themselves ‘inadequate’ (Table 18).

Table 18. Parents’ Perception of Their Knowledge on Child and Social Development

Mother Father Total

N % N % N %
Adequate 49 66.2 42 64.6 |91 65.5
Somewhat adequate 21 28.4 20 30.8 |41 29.5
Inadequate 4 5.4 3 4.6 7 5.0
Total 74 100 65%* 100 139 100

*4 cases missing

Child and Cognitive Development: The majority of the parents (%67.1) evaluated
themselves ‘adequate’ on ‘child and cognitive development’. %27.9 of the parents
evaluated themselves ‘somewhat adequate’ and %35 of the parents evaluated

themselves ‘inadequate’ (Table 19).
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Table 19. Parents’ Perception of Their Knowledge on Child and Cognitive
Development

Mother Father Total

N % N % N %
Adequate 51 68.9 43 65.2 |94 67.1
Somewhat adequate 21 28.4 18 273 139 279
Inadequate 2 2.7 5 7.6 7 5.0
Total 74 100 66* 100 140 100

*3 cases missing

Child and Physical Development: The majority of the parents (%66.2) evaluated
themselves ‘adequate’ on ‘child and physical development’. %31.7 of the parents
evaluated themselves ‘somewhat adeqaute’ and only %?2.2 of the parents evaluated

themselves ‘inadeqaute’ (Table 20).

Table 20. Parents’ Perception of Their Knowledge on Child and Physical
Development

Mother Father Total

N %o N %o N %o
Adequate 49 66.2 43 66.2 |92 66.2
Somewhat adequate 24 324 20 30.8 |44 31.7
Inadequate 1 1.4 2 3.1 3 2.2
Total 74 100 65* 100 139 100

*4 cases missing

Child and Emotional Development: The majority of the parents (%61.4) (%71.2 of
mothers and %50.7 of fathers) evaluated themselves ‘adequate’ on ‘child and
emotional development’. %32.9 (%26 of mothers and %40.3 of fathers) of the
parents evaluated themselves ‘somewhat adeqaute’ and %5.7 of the parents evaluated

themselves ‘inadequate’ (Table 21).
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Table 21. Parents’ Perception of Their Knowledge on Child and Emotional
Development

Mother Father Total

N % N % N %
Adequate 52 71.2 34 50.7 |86 61.4
Somewhat adequate 19 26.0 27 40.3 |46 32.9
Inadequate 2 2.7 6 9.0 8 5.7
Total 73% 100 67** 100 140 100
*1 case missing **7) cases missing

School Readiness: %44.7 of the parents evaluated themselves ‘adequate’ on ‘school
readiness’. %41.7 of the parents evaluated themselves ‘somewhat adequate’ and

9%13.6 of the parents evaluated themselves ‘inadequate’ (Table 22).

Table 22. Parents’ Perception of Their Knowledge on School Readiness

Mother Father Total

N % N % N %
Adequate 33 47.8 26 413 |59 44.7
Somewhat adequate 27 39.1 28 444 |55 41.7
Inadequate 9 13.0 9 14.3 18 13.6
Total 69* 100 63%* 100 132 100
*5 cases missng **6 cases missing

Home Activities with Children: %49.6 of the parents evaluated themselves
‘somewhat adequate’ on ‘home activities with children’. %44 of the parents
evaluated themselves ‘adequate’ and %6.4 of the parents evaluated themselves
‘inadequate’ (Table 23).

Table 23. Parents’ Perception of Their Knowledge on Home Activities with
Children

Mother Father Total

N % N % N %
Adequate 32 43.2 30 448 |62 44.0
Somewhat adequate 38 51.4 32 47.8 |70 49.6
Inadequate 4 5.4 5 7.5 9 6.4
Total 74 100 67* 100 141 100

*2 cases missing

In the questionnaire, after they evaluated themselves in terms of child related topics,
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parents were asked to rank the topics that they wanted to get education in as first,
second and third. Parents had the chance to choose from a list of topics or to write
their own preferences.

Subjects ranked as the first choice: %26.6 of the parents ranked ‘child and
discipline’ as the first. %15.6 of the parents ranked ‘child and cognitive
development’ and %14.1 of the parents ranked ‘child and parent relationships’.

Subjects ranked as the second choice: %21.8 of the parents ranked ‘child and
cognitive development’ as the second. %13.7 of the parents ranked ‘child and
emotional development’, and %13.7 of the parents ranked ‘child and social
development’ as the second.

Subjects ranked as the third choice: %21 of the parents ranked ‘child and
emotional development’ as the third. %15.1 of the parents ranked ‘home activities
with children’, and %13.4 of the parents ranked ‘school readiness’ as the third (Table

24).
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Table 24. Parents’ Top Three Preferences for Parent Education Subjects

Mother Father Total
1. 2. 3. 1. 2. 3. 1. 2. 3.
choice choice choice choice choice choice choice choice choice
* skek skskok

Child and 20 8 5 14 7 2 34 15 7
discipline (%29.4) | (%11.8) | (%7.7) | (%23.3) | (%12.5) | (%3.7) | (%26.6) | (%12.1) | (%5.9)
Child and 13 13 3 7 14 5 20 27 8
cognitive (%19.1) | (%19.1) | (%4.6) | (%11.7) | (%25.0) | (%9.3) | (%15.6) | (%21.8) | (%6.7)
development
Child and 11 8 7 7 5 6 18 13 13
parent (%16.2) | (%11.8) | (%10.8) | (%11.7) | (%8.9) | (%11.1) | (®14.1) | (%10.5) | (%10.9)
relationship
Child health | 7 4 5 8 5 3 15 9 8
and nutrition | (%10.3) | (%5.9) | (%7.7) | (%13.3) | (%8.9) | (%5.6) | (%11.7) | (%7.3) | (%6.7)
Child and 6 8 12 7 9 4 13 17 16
social (%8.8) | (®11.8) | (%18.4) | (%11.7) | (%16.1) | (%7.4) | (%10.2) | (%13.7) | (%13.4)
development
Child and 4 10 14 8 7 11 12 17 25
emotional (%5.9) | (P14.7) | (%21.5) | (%13.3) | (%12.5) | (%20.4) | (%9.4) | (%13.7) | (%21.0)
development
School 5 6 8 5 6 8 10 12 16
readiness (%7.4) | (%8.8) | (%12.3) | (%8.3) | (%10.7) | (%14.8) | (%7.8) | (%9.7) | (%13.4)
Home 2 4 8 4 2 10 6 6 18
activities (%2.9) | (%5.9) | (%12.3) | (%6.7) | (%3.6) | (%18.5) | (W4.7) | (%4.8) | (%15.1)
with
children
Child and 0 7 3 0 1 5 0 8 8
physical (%10.3) | (%4.6) (%1.8) | (%9.3) (%6.5) | (%6.7)
development

*15 cases missing
**19 cases missing
*#%%24 cases missing

Interview

As different from the survey study, during interviews, parents were asked on which

topics of parenting skills did they get contribution from the center. Nine parents

stated their views on that question.

Four parents reported that the center contributed in terms of children’s

behavior and parents’ reactions to those behavior. Three parents said that they got

answers from the center on their questions about different needs of the children in
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different age groups. Parent 1 told of the difficulties she faced during different age

stages of her child:

It is different in every stage: why he didn’t eat when he was a baby.
How he walks, what he does later on. When the kid starts to socialize,
how he treats his friends or why he uses a specific phrase at home. Or,
what I should do. During a period around when he was two years old,
we had an experience of never ending ‘me-me-me!’ stubbornness, and
I absolutely didn’t know what to do. It would have been really hard if
there hadn’t been any guidance (from the preschool). (Parent 1,
mother, 43, academic staff) (Appendix E.11)

Parent 15 thought that she got the contribution from the center most in ‘problem
solving’. She also mentioned the benefits of the children’s books that she borrowed
from the center:

To resolve the disagreements between children, even between Fikret

(our child) and ourselves. What should I do when he is being

stubborn? In reality, your books were also helpful. But above all, the

children’s books: from time to time, the way the parents in the

children’s book behave gives good pointers. We benefited mostly

when it comes to problem solving. (Parent 15, mother, 34, academic

staff) (Appendix E.12)
According to Parent 12, the center contributed most to having good times at home
with her children:

How to have a good time with my kids: that is the part I benefited

most from. How I can support them alongside the care given by the

preschool and how I can take part and enjoy doing it. (Parent 12,

mother, 36, civil servant) (Appendix E.13)
Parents interviewed mentioned various topics that they got information about
through educational activities organized by the center. Those topics were
communication with the child, anger control for the parents, activities for children

which can be carried out at home, school readiness, problem solving, nutrition,

information about different age groups, child psychology, creativity, discovering the
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tendencies of the children, the changing world and children, technological tools and
children.

Parent 1 said that she had some problems getting nervous quickly and that it
would be good if there was a parent education activity about anger control:

How to communicate with our children, how to treat them... I guess, I
would especially benefit from pointers on ‘how to control my anger’.
How can I deal with my kid when I am really angry in an instructive
way without hurting him? Either with job related stress, or maybe it is
due to my own character, I easily loose control and start shouting
when I am angry. I think it would be excellent to learn about these.
(Parent 1, mother, 43, academic staff) (Appendix E.14)

Parent 3 requested an activity about improving the abilities of children and about
what parents can do at home with their children:

It could be about how we can help them develop manual and social
skills. I would opt to follow your way of teaching them, painting for
example. What I can apply at home as well. (Parent 3, mother, 40,
academic staff) (Appendix E.15)

Parent 7 wondered about the limits of using technological tools for children:

Raising children is tough. The possibilities through technology are
endless. How can we incorporate the classical education system in the
modern era? What should be the age of children for the initiation to
computers? My daughter is delighted whenever she sees violence on
the news. What should be the age restriction for television
programming? (Parent 7, father, 36, librarian) (Appendix E.16)

Parent 12 said that she needed information about discipline for children:

One of the things that I am really pressed is discipline. My kids are
great now, but still I feel that we do not act according to the rules,
behave over-independently, freely. I would like to learn about what
the proper limits should be. (Parent 12, mother, 36, civil servant)
(Appendix E.17)

She also requested information about school readiness (primary school):

I would also like to learn about preparation for the elementary school.
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We won’t have enough time again in all the daily hassle. I want to
receive direction from the teachers. In the latest education system
there are homework, projects etc., which the parents themselves do in
reality. I would like to have support about these. (Parent 12, mother,
36, civil servant) (Appendix E.18)

Unlike the other parents interviewed, Parent 8 hesitated to pronounce specific topics
and made an explanation for it:

We do not see the kids as projects that can be attained. More like
another person living in the house. If there is not a big problem, no
need to delve into it. The differences between children are extensive,
hence I do not embrace the methods that stereotype them. This is
easily observable for me since we have twins. Even though they live
in the same household, they have different development paths from
each other, which is nothing like in the schemes. (Parent 8, father, 41,
academic staff) (Appendix E.19)

Parents’ Preferences for the Type of Educational Activities

Survey

%45.8 (%55.4 of mothers and %35.3 of fathers) of the parents reported ‘seminars’
among the most preferred type of educational activity. The second most preferred
educational activity type reported by %37.3 (%40.5 of mothers and %33.8 of
fathers) of the parents was ‘conversation meetings’ and the third was ‘written

material’ (%31.7) (%24.3 of mothers and %39.7 of fathers) (Table 25).

53



Table 25. Preference of Parents for the Educational Activities

Mother Father Total

N % N % N %
Seminar 41 55.4 24 35.3 65 45.8
Written material 18 24.3 27 39.7 45 31.7
Conversation meetings | 30 40.5 23 33.8 53 37.3
Workshops 20 27 13 19.1 33 23.2
Total 74 68 142

The total is more than 100 per cent because respondents gave more than one reply.
*1 case missing

Interview

In terms of the most preferred educational activities, three parents stated that they
prefer written material. Parent 2 and Parent 8 claimed reasons for this:

For me, the written material has more appeal. I can read it whenever I
want. (Parent 2, mother, 39, academic staff) (Appendix E.20)

I prefer them to be given in writing, so that we (mother/father) can sit
down, read and discuss together. (Parent 8, father, 41, academic staff)
(Appendix E.21)

However, Parent 7 expressed a negative opinion towards the written material.

I do not think that giving written instructions is applicable. They give
flyers from all over, which mostly end up ignored. (Parent 7, father,
36, librarian) (Appendix E.22)

Twelve parents said that they prefer interactive and small discussion groups as
educational activity. Parent 14 suggested that learning might occur in interactive
settings:

When it comes to education, I do not belive that a single seminar will
cause a significant, apparent difference in my life; some things take a
long time to accumulate. For that reason, I would like to participate in
small groups where families get together to discuss and share in a
social gathering interactively, learning through interaction, which
would be more productive. (Parent 4, mother, 33, librarian) (Appendix
E.23)
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Four of the parents interviewed said that they would prefer conferences and seminars
as well. Parent 9 preferred conferences as well as interactive activities depending on
the topic of the activity:

Both interactive activities and seminars have their own place in this.
Instead of talking about a subject that I have no idea about, I prefer to
listen to an expert, of course. We need both approaches depending on
the subject. (Parent 9, mother, 33, academic staff) (Appendix E.24)

Parent 4 expressed her hesitation about the interactive educational activities:

Interactive instruction has a disadvantage: you know that parents
always think that their kids are the best. We experience this in parent
meetings as well. People keep talking about their children, my son
this, my daughter that, regardless of this being a common platform to
talk about common problems, some parents use this time to praise
their children. I do not believe that any of these discussion groups are
enlightening. (Parent 4, mother, 33, librarian) (Appendix E.25)

Barriers and Reasons for Nonparticipation

Survey

%74.3 of the parents (%66.2 of mothers and %83.3 of fathers) reported that they
couldn’t attend the parent education activities organized by the center because of
‘work’. %20.7 of the parents reported that they weren’t aware of the activities and
%?20.7 of the parents (%32.4 of mothers and %7.6 of fathers) reported that they

didn’t face any barriers (Table 26).
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Table 26. Barriers and Reasons for Nonparticipation in Parent Education Activities

Mother Father Total

N % N % N %
Because of work 49 66.2 55 83.3 104 74.3
I don’t face any barriers | 24 32.4 5 7.6 29 20.7
I’m not aware of the 16 21.6 13 19.7 29 20.7
activity
Other 3 4.1 4 6.1 7 5.0
Because the topic of the | 3 4.1 2 3.0 5 3.6
activity is not
interesting
I think that my 1 1.4 3 4.5 4 2.9
knowledge of the topic
of the activity is
adequate
Because I'm too shy to 2 3.0 2 1.4
attend that kind of an
activity
Total 74 66* 140

The total is more than 100 per cent because respondents gave more than one reply.
*3 cases missing

Interview

Twelve parents showed ‘time conflict with work’ as the reason of nonparticipation in
parent education activities. Parent 1 thought that the reason of nonparticipation was
the working hours. However she added that spending the lunch break for those kind

of activities might also be a burden for parents:

I cannot say that the workshops are not advertised enough; they send
emails, put notices on the boards. To be honest, here (the school) does
everything that it is supposed to be doing, short of sending text
messages to the cellphones. If you look at it, of course we have lunch
breaks at noon, we can drop by after a hurried 15 minute lunch. But if
you are tired, and have only one hour to rest, it is something extra,
even though you think that this may be important to attend for you and
your child. (Parent 4, mother, 33, librarian) (Appendix E.26)
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Parent 1 saw parents’ lack of interest as the reason for nonparticipation:

No matter what you do, if there is no interest, nobody would attend I
presume. In general, the parents take more action if there is a problem,
thinking ‘Gosh, I need to do something about this.” The more negative
the problem, the more they pay attention. (Parent 1, mother, 43,
academic staff) (Appendix E.27)

Parent 1 reported that not facing ourselves about faults and needs and shyness might
be reasons for nonparticipation:

Most people, including all parents, think that they do their best for
their children. When there is a problem with the kids, they do not look
for the source in themselves. Instead they either focus on the teachers,
school, or the kid herself/himself. In my opinion, the biggest difficulty
for parents is to be able to face themselves openly and honestly, and
say that whatever I am, here I see mirrored in this child. When they
cannot do this, they inevitably find themselves unrelated. And when it
comes to social activities such as these, they experience feelings of
reluctance, timidness, unable to share and express the problems with
their kids, or thinking that if they do, this will be regarded as being
unacceptable. (Parent 1, mother, 43, academic staff) (Appendix E.28)

Parent 12 thought that neglect was also among the reasons for nonparticipation:

We say it's the struggle to earn a living: you go to work, come back
home with even more things that you have to handle. I am talking with
respect to the mother's contribution mostly. Even though they (the
kids) are our most precious things, we often leave them at the end of
the list of things we need to deal with. (Parent 12, mother, 36, civil
servant) (Appendix E.29)

Suggestions from Interviews

Eleven parents suggested using e-mail to inform the parents about the parent
education activities of the center. Parent 1 shared a practice they had as the parents of
her children’s classrom to make a suggestion about how to motivate the parents to

participate in educational activities:
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One option may be for those who attend the parent participation (day)
to share with the other parents how much they benefitted from this via
e-mail. For example, in our class we started an e-mail group in which
parents, especially the first-timers at the parent day, write an email
about their experiences, how pleasant and beneficial it was etc. This
was a good motivation; afterwards everybody started to write about
what they did together and shared with their kids. You can do
something like this. (Parent 1, mother, 43, academic staff) (Appendix
E.30)

Almost all of the parents suggested having weekend activities for parents who had
problems in attending the parent education activities organized by the center because

of the time conflict with work, as Parent 8 and Parent 10 stated:

There may be activities outside regular working hours, such as
weekends, in which children can have a picnic, while we attend a
seminar. It is hard to arrange such outings during working days, it is
so for me. (Parent 8, father, 41, academic staff) (Appendix E.31)

If it is at all possible, they can put weekends to good use. People work
during the weekdays, they get tired and fed up, but we can get
together on the weekend once every two months. It can even be once
every three months, or four times in a year. One of these weekends
may be dedicated to education, the other just a social gathering with
tea and crumpets. Different things can be tried for the others. People
would join for the sake of their children, if you ask me. (Parent 10,
father, 35, civil servant) (Appendix E.32)

Three parents required more informal meetings where parents share their experiences

on certain subjects with the other parents, as Parent 9 reported:

Maybe we should arrange parent get-togethers to initiate exchange of
ideas between parents, to know who is doing what in a given situation.
There may be an exchange of ideas, or if someone is having difficulty
at one point that s/he finds impossible to deal with, s/he can ask how
the others are managing under such circumstances. We do not need an
expert to attend all the time. It can be more informal: just exchanging
ideas together over a cup of tea or coffee. (Parent 9, mother, 33,
academic staff) (Appendix E.33)
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Parent 1 emphasized the message which should be given to the parent, that they are

not alone, and that every parent experiences problems:

To get over this, you should give the message that you are not alone.
Every parent goes through this; everybody makes mistakes, but we
also learn from these mistakes etc. This must be stressed frequently. In
all mother-father-child relationships, there are some problems,
difficulties, but let us outline these and aim for a solution. One or two
principal families may be chosen to propagate this message. (Parent
1, mother, 43, academic staff) (Appendix E.34)

Parent 5 and Parent 6 suggested that the center make an attempt to make the fathers

attend the activities:

Fathers do not participate as much. Maybe if they were to be called
specifically to attend, one-on-one, via phone or e-mail, this would
change. (Parent 5, father, 44, civil engineer) (Appendix E.35)

Maybe you should focus more on the fathers. This is a very mother-
centered preschool. You should be communicating with the fathers
more, since they feel left behind next to mothers. (Parent 6, mother,
39, librarian) (Appendix E.36)

Parent 12 complained about the problem of getting permission from the bosses to
attend parent education activities when it conflicts with working hours and made her

suggestions to solve this problem:

Actually, this is my dream: I wish the attendance was mandatory,
together with sending the superiors letters and everything. Because 1
do not believe that the only educator is the teacher: mother is also one,
for life. So this must be compulsory. We should be on leave from our
other responsibilities, just like having a lunch break. It must be a given
right. It would be great to have such an awareness. We are
volunteering instructors, we are raising the future generations; we
need to be social, and not behave like civil servants working day-in
day-out and not being concerned with anything else. It must be
compulsory. This may even increase one’s personel development, and
boost the turnout. (Parent 12, mother, 36, civil servant) (Appendix
E.37)
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Other suggestions to solve the problem of nonparticipation in educational activities
which were obtained from interviews were the following: making need assessment
for prefered subjects, distributing materials like CD’s after the parent education
activities, organizing seminars considering the different age groups, announcing the
topic of the activity more effectively, choosing interesting titles when announcing the
event, and letting the parents (especially the academic ones) fill a ‘free times’
schedule form in the beginning of each semester to be able to find the best days and

times for educational events which are suitable for the majority of parents.

Communication Channels at the Center

In this section communication channels are reviewed as the following: knowledge

about the educational program, parent conferences, weekly bulletins, announcement

boards, communication with the teachers, communication with the administration,

and communication with other parents.

Knowledge About the Educational Program

Survey

%72.5 of the parents reported that they received information about the educational
program of the center via weekly bulletins, %51.4 received information got the
knowledge from the teacher (%68.9 of the mothers and %32.4 of the fathers). %33.8

of the parents received information about the educational program from the child.
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Announcement boards (%?28.9) (%37.8 of mothers and %19.1 of fathers), parent
conferences (%?22.5) (%32.4 of mothers and %11.8 of fathers) were among the other
means of receiving information about the educational program of the center (Table
27).

%83 of the 18 parents (14 fathers and 1 mother) who signed the ‘other’ option
for this question said they got the information about the educational program of the
center from their spouses. The remaining %17 of 18 parents didn’t report any

alternatives.

Table 27. Ways of Receiving Information about the Educational Program of the
Center

Mother Father Total

N % N % N %
Weekly bulletins 58 78.4 45 66.2 103 72.5
From the teacher 51 68.9 22 32.4 73 51.4
From the child 23 31.1 25 36.8 48 33.8
Announcement boards | 28 37.8 13 19.1 41 28.9
Parent conferences 24 32.4 8 11.8 32 22.5
Other 2 2.7 16 23.5 18 12.7
Classroom observations | 10 13.5 5 7.4 15 10.6
I’m not informed 2 2.7 6 8.8 8 5.6
Total 74 68%* 142

The total is more than 100 per cent because respondents gave more than one reply.
*1 case missing

Interview

Ten of the parents reported that they received information about the educational
program of the center through the parent conferences carried out in the beginning of
the school year. However only four of the parents thought they had adequate
knowledge about the program. The general view was that the parents were told about

the educational program but they felt incapable of telling about the program if they
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were asked. What Parent 4 and Parent 7 said described that feeling:

Our teacher informed us, in general, at the parent meeting discussions.
From the beginning, they stressed the importance of ‘high scope’
curriculum; I also read about it in the bulletins. Other than that, I saw
a book at the library on this subject. Ok, our teacher keeps on
mentioning the high scope education system. They talk about what
kind of instruction they use. I also read about it; but I keep on
forgetting. It is not something I always find at the tip of my tongue, in
my thoughts. (Parent 4, mother, 33, librarian) (Appendix E.38)

Yes, I’ve heard about it every year at the opening ceremony. They
explained it prettty straight forwardly. But still I cannot say that I
know the education program. I observe that it is amazing through its
effects (on the kids). But if you ask me what it is, I cannot answer.
(Parent 7, father, 36, librarian) (Appendix E.39)

Parent 2 talked about the worries she felt in the previous year when her child was
attending the ‘baby class’ (1-2 year old group). She had felt uninformed about what

was going on in the center in terms of education:

It happened at the first meeting. I didn’t have much information on it
last year. Still it felt as if they were not applying it very much. In the
meeting, they outlined the curriculum in detail, and mentioned it in the
bulletins as well. I learned more about it from the dialogues with the
teacher, and Baran talks about it. I felt uneasy about not knowing what
was done during the last year. I was thinking they do not do anything.
I had no clear idea about the details. You don’t read much about the
baby class in the bulletins, either. The parents should be informed
about what takes place (in the baby class). Even when the program
was being explained, I would become suspicious if it was really being
applied. But this year, I feel at ease. (Parent 2, mother, 39, academic
staff) (Appendix E.40)

Parent 9 required more knowledge about the program, especially the daily routine of
the center for the children:
I would like to learn more about the education program. What I know

is only in general terms. I do not know exactly how they spend a given
day. You point and say: this corner; what does it mean, how does it
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work, what do they do there? I have no idea. More examples can be
given. The program takes place around the daily events. Hence it is

important to know the details. (Parent 9, mother, 33, academic staff)
(Appendix E.41)

Parent 5 wondered about the center’s system of discipline and needed some clues to
how to apply that system at home:

I don’t think there exists a punishment system. I guess I can have
more information about the discipline system: no shouting, no
screaming, no hitting. And still the children refrain (from unwanted
behaviour) and behave. How come? How can we apply these rules at
home? (Parent 5, father, 44, civil engineer) (Appendix E.42)

Parent 9 made a suggestion which might make the parents contribute to the program
more:

You do follow subjects. So maybe, we can be notified about the
annual schedule, and know what will be covered each week. This way,
if we know what is coming, and have source material about the
subject, we can share it with you (and the kids) before hand. As an
example, if I know someone who can visit (the preschool) to talk
about the topic, I can be a go-between. (Parent 9, mother, 33,
academic staff) (Appendix E.43)

Parent Conferences

Survey

9%54.2 of the parents (%36.5 of mothers and %73.5 of fathers) reported that
they didn’t attend general parent conference carried out in the beginning of the first
semester. %26.8 of the parents found that parent conference adequate, %17.6 of the

parents found it partially adequate and only a minority (%]1.4) found it inadequate

(Table 28).
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%27 of the 77 parents (20 fathers and a mother) who didn’t attend that parent
conference defined the reason for nonparticipation as ‘their spouse attended’. %32
(10 mothers and 15 fathers) defined it as ‘because of work’. Eight parents (%10)
claimed that they weren’t aware of that conference. %31 of 77 parents didn’t report

any reason for their nonparticipation.

Table 28. Adequacy of the General Parent Conference

Mother Father Total

N o N % N %
Yes 32 432 6 8.8 38 26.8
Partially 14 18.9 11 16.2 25 17.6
No 1 1.4 1 1.5 2 14
I didn’t attend 27 36.5 50 73.5 77 54.2
Total 74 100 68* 100 142 100

*1 case missing

%44.7 of the parents (%24.3 of mothers and %67.2 of fathers) reported that they didn’t
attend the classroom parent conference carried out in the beginning of the first semester.
%35.5 of the parents found that parent conference adequate, %17.7 of the parents found it
partially adeqaute and only a minority (%2.1) found it inadeqaute (Table 29).

%25 of the 63 parents (15 fathers and a mother) who didn’t attend that parent
conference defined the reason for nonparticipation as ‘their spouse attended’. %35 (6
mothers and 16 fathers) defined it as ‘because of work’. Three parents (%4.7)
claimed that they weren’t aware of that conference. %37 of those 63 parents didn’t

report any reason for their nonparticipation.
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Table 29. Adequacy of the Classroom Parent Conference

Mother Father Total

N % N % N %
Yes 42 56.8 8 11.9 50 35.5
Partially 13 17.6 12 17.9 25 17.7
No 1 1.4 2 3.0 3 2.1
I didn’t attend 18 24.3 45 67.2 63 44.7
Total 74 100 67* 100 141 100

*2 cases missing

Interview

Eight of the parents who told their opinions about the parent conferences carried out
in the beginning of the school year thought that those conferences were satisfying

and adequate:

I have attended a general parent meeting. It was adequate, fulfilling,
warm and satisfying. The program included sections where parents
could pose the questions they had, and receive answers. (Parent 8§,
father, 41, academic staff) (Appendix E.44)

Parent conferences were not sufficient for Parent 7 and he had some suggestions for
it:

The meetings may be enhanced via visual cues: they can present the
classroom activies through photos and video clips, saying ‘this is what
we do, it is not only in theory, but also is a part of our life. This is a
visual proof about the realities for this unit, and not one in the States.’
(Parent 7, father, 36, librarian) (Appendix E.45)
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Weekly Bulletins

Survey

The majority of the parents (%65.7) (%74.3 of mothers and %56.5 of fathers)
thought that the weekly bulletins prepared by the center was adequate and %23.1
thought that those were partially adequate. %7 of the parents (%1.4 of mothers and
%13 of fathers) reported that they didn’t read the bulletins, and %4.2 of the parents
found the weekly bulletins inadequate (Table 30).

Four parents (fathers) who reported that they didn’t read the bulletins defined
the reason ‘their spouses read them’ . Three parents wrote that they didn’t get the

bulletins.

Table 30. Adequacy of the Weekly Bulletins

Mother Father Total

N % N % N Y0
Yes 55 74.3 39 56.5 94 65.7
Partially 16 21.6 17 24.6 33 23.1
No 2 2.7 4 5.8 6 4.2
I don’t read the bulletins | 1 1.4 9 13.0 10 7.0
Total 74 100 69 100 143 100

Interview

Ten of the parents viewed the weekly bulletins as sufficient. In addition to his

positive view toward the bulletins, Parent 5 mentioned the content of the bulletins:
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In my opinion, the bulletins are adequate. At least, we learn what has
been covered that week at the school, what the plan is for the next
week, and upcoming day trips. We also see what the other children do.
(Parent 5, father, 44, civil engineer) (Appendix E.46)

Parent 8 viewed the bulletins’ regularity as the most important quality:

Through the bulletins, we realize what (the children) are doing at
school, and what we should be doing to complement this. I read the
bulletins. The seminars are good, but how many times can one attend
them, anyway? The bulletins provide regularity, and in my opinion,
that is the most important element. (Parent 8, father, 41, academic
staff) (Appendix E.47)

Parent 15 was pleased that the rules and the order of the center were repeated since -
according to her- parents might have the tendency to forget or neglect those:

You keep mentioning a lot of stuff, but we either forget or neglect
most of them: what (not) to make them wear, not to be late etc. The
bulletin is good in this respect. It is really useful to repeat such rules in
writing from time to time. I find the content very good. (Parent 15,
mother, 34, academic staff) (Appendix E.48)

As a father, Parent 11 stated that he didn’t read the bulletins but gave them to his
spouse. He said that he didn’t feel any discomfort about it since he trusted the

educational team of the center and his spouse:

We receive the weekly bulletins. I do not read them that frequently,
but my spouse does so methodically. Even though she is outside the
field, she constantly follows the bulletins. I know that a professsional
team prepares the educational program, and I trust them. That’s one of
the reasons why I feel at ease. I trust both the staff here, and my
spouse for checking on the process. (Parent 11, father, 39, academic
staff) (Appendix E.49)
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Suggestions from Interviews

Interviewee parents made suggestions for the weekly bulletins like sending the
bulletins to parents via e-mails, making it more legible by not using small letter
fonts size, being careful about the consistency of writings added in different
times, and preparing bulletins separately for each age group or classrooms.

Parent 14 mentioned the importance of visuality on the bulletins and strongly
suggested that the center informs the parents about the function of the bulletins in

order to increase the interest for reading those.

I would like to see more pictures (in the bulletins). There is too much
writing, like an academic article. It is not visually pleasing. The
distribution can be a little different as well; sometimes I find it in
between the kid’s bed sheets. There may be a distribution method that
stresses its importance. Nobody told us about its existence, and
suddenly we started to spot them in boxes or in the bags. What I mean
is that, somebody should remind us why this is important, why it is
important that we should read this, what you try to say in this
document. Because, we do not have a reading custom, it is not part of
our life. Hence, I do not think that people care that much. If children’s
pictures would be included, as an example, the parents would skim
through it even if just to see if their kid’s picture is there. (Parent 14,
father, 33, academic staff) (Appendix E.50)

Announcement Boards

Survey

%46.9 of the parents thought that the boards on the center’s walls were partially
adequate and %32.2 (%40.5 of mothers and %?23.2 of fathers) thought that they were
adequate. %18.2 (%9.5 of mothers and %27.5 of fathers) of the parents reported that
they didn’t take a look at the boards, and only %?2.8 of the parents found the boards

inadequate (Table 31).
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%54 of the 26 parents (11 fathers and 3 mothers) who reported that they

didn’t look at the announcement boards defined the reason as ‘because of the hurry

to go to work’. %23 (three mothers and three fathers) said that their spouses look at

the announcement boards. The remaining %23 of those 26 parents didn’t report any

reason.

Table 31. Adequacy of the Announcement Boards

Mother Father Total

N % N % N %o
Yes 30 40.5 16 23.2 46 32.2
Partially 34 459 33 47.8 67 46.9
No 3 4.1 1 14 4 2.8
I don’t look at the 7 9.5 19 27.5 26 18.2
announcement boards
Total 74 100 69 100 143 100
Interview

Seven of the parents interviewed said that they found the announcement boards on

the wall of the center adequate, as Parent 7 stated:

I am so happy with the class boards. It has parts on the topics. The one
outside, that one is nice as well. I look at them definitely whenever I
pass by, to see if there is anything new posted. (Parent 7, father, 36,
librarian) (Appendix E.51)

Four parents said that they didn’t follow the announcement boards much. Parent 1

stated that the reason was the quick arrival to and departure from the center as well

as her own fault:

I would be lying if I say that I follow the postings on either the
enterance or in front of the classrom (boards). Since dropping off and
picking up (the kid) is so quick most of the time, I do not look in
detail for the contents. But this is my fault. Sometimes the teacher
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reminds me to do so, if there is something I need to see, such as an
upcoming day trip. (Parent 1, mother, 43, academic staff) (Appendix
E.52)

Parent 8 stated his concern about the credibility of the writing hanged on the

announcement boards:
I do look over the boards. It is important that they should contain
reliable information. Sometimes you read things in the health sections
of some newspapers: I do not trust them much. I should be certain that
anything that is posted on the message boards at the preschool should
have passed the checks and approved by an expert on the subject.
(Parent 8, father, 41, academic staff) (Appendix E.53)

Two parents thought that the announcement boards on the walls of the center were

insufficient. Moreover, Parent 2 asked a question which summarized her view:
Is there anything other than signatures on it? It looks like I never even

noticed the one in front of my classroom. (Parent 2, mother, 39,
academic staff) (Appendix E.54)

Parent 9 suggested a more regular updating of the announcement boards:

More rapid turnaround can be provided, and I do not mean only just to
hang something on the wall. If there is anything new, that can be
hanged. (Parent 9, mother, 33, academic staff) (Appendix E.55)

Communication With the Teachers

Survey

In the questionnaire, the topics that the parents talk about with the teachers about
their children’s state at the school, the adequacy of the knowledge the parents have
about their children’s state at the school, the topics that parents tell the teachers about

their children and the family and the adequacy of the communication with the
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teachers were asked.

The majority of the parents (%61.5) (%75.7 of mothers and %46.4 of fathers)
reported that they talked with the teachers of their children about their children’s
behavior at school. %51.7 of the parents considered the social relations of their
children, %46.2 of the parents considered eating habits, and %35 of the parents
considered their children’s participation in the school activities among the topics
talked about with the teachers. %18.9 of parents (%?2.7 of mothers and %36.2 of
fathers) stated that they didn’t meet with the teacher. (Table 32).

17 parents (all fathers) from 27 parents who reported that they didn’t meet
with the teacher stated that their spouses met with teachers. Eight parents (all fathers

again) reported that they couldn’t meet the teacher because of ‘work’.

Table 32. Topics Talked About with Teachers about the Child’s State at the School

Mother Father Total

N % N % N %
Behavior at the school | 56 75.7 32 46.4 88 61.5
Social relations 44 59.5 30 43.5 74 51.7
Eating 42 56.8 24 34.8 66 46.2
Participation in the 34 459 16 23.2 50 35.0
activities
Areas in which the 23 31.1 18 26.1 41 28.7
child is talented
Sleeping 19 25.7 16 23.2 35 24.5
Areas which need to be | 20 27.0 14 20.3 34 23.8
improved
I don’t meet with the 2 2.7 25 36.2 27 18.9
teacher
Other 2 2.7 1 1.4 3 2.1
Total 74 69 143

The total is more than 100 per cent because respondents gave more than one reply.
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%49 (%56.8 of mothers and %40.6 of fathers) of the parents thought that their
knowledge about their children’s state at the school was adequate whereas %39.2 of
the parents thought that it was partially adequate. %11.9 of the parents reported that
they didn’t have adequate knowledge about their children’s state at the school (Table
33).

Table 33. Adequacy of the Knowledge of the Parents about Their Children’ State in
the School

Mother Father Total

N Y% N Y% N Y%
Yes 42 56.8 28 40.6 70 49.0
Partially 24 324 32 46.4 56 39.2
No 8 10.8 9 13.0 17 11.9
Total 74 100 69 100 143 100

The majority of parents (%62.7) (%77 of mothers and %47.1 of fathers) reported that
they informed the teachers of their children about illnesses and drug usage of their
children. %51.4 of the parents (62.2 of mothers and 39.7 of fathers) considered
‘behavior in the house’ and %29.6 of the parents considered ‘school absence of their
children” among the topics that they informed the teachers about (Table 34).

%52 of 29 parents (14 fathers and a mother) who stated that they didn’t
inform the teacher, reported that their spouses inform the teachers about their
children. %20 defined the reason of not informing the teachers as ‘because of work’.

The remaining %28 of those 29 parents didn’t report any reason.
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Table 34. Topics Reported to Teachers by Parents About their Children

Mother Father Total

N % N % N %
Illness and drug use 57 77.0 32 47.1 89 62.7
Behavior in the house 46 62.2 27 39.7 73 514
Absence 26 35.1 16 23.5 42 29.6
I don’t inform the 4 5.4 25 36.8 29 20.4
teacher
Changes in the house 20 27.0 7 10.3 27 19.0
Routine in the house 19 25.7 8 11.8 27 19.0
Changes in the family 13 17.6 4 5.9 17 12.0
Other 5 6.8 3 4.4 8 5.6
Total 74 68%* 142

The total is more than 100 per cent because respondents gave more than one reply.
*1 case missing

The majority of the parents (%60) (%75 of mothers and %44.1 of fathers) thought
that they had adequate communication with the teachers of their children. %27.1
(%19.4 of mothers and %35.3 of fathers) of the parents thought that that
communication was partially adequate and %12.9 (%5.6 of mothers and %20.6 of

fathers) of the parents thought that that communication was inadequate (Table 35).

Table 35. Adequacy of the Communication with the Teacher

Mother Father Total

N % N % N %
Yes 54 75.0 |30 44.1 84 60.0
Partially 14 19.4 | 24 35.3 38 27.1
No 4 5.6 14 20.6 18 12.9
Total 72% 100 | 68%** 100 140 100

*2 cases missing
**] case missing

Interview

During interviews, the frequency of conversations with the teacher, and the adequacy

of those conversations as perceived by parents, the topics that they talk with the
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teachers about their children, and the topics that they inform the teachers about their
children were asked.

Nine of the parents interviewed thought that the frequency of meetings and
the communication with the teacher was adequate. They reported that they talked
with teachers when they brought and took the child from the center. They also had a
longer one-by-one meeting with the teachers at the end of every semester.

Parent 5 and Parent 3 stated that they found the communication with the
teacher adequate and that they knew that they would be responded to when they
asked something:

I find the meeting frequency sufficient. I do not like to talk that much,

but I know that if I talk and/or ask something, I will always receive a

response/ answer. There is no problem at this point. For instance, I see

some parents. If they think that they experience a problem with the

child, they feel in trouble, they are able to talk about it. (Parent 5,
father, 44, civil engineer) (Appendix E.56)

I ask while dropping/picking up, if I have any questions. I never
specifically make an appointment. There is a regular meeting hour,
which has adequate frequency, in my opinion. Even though I know
that I can always get an appointment, I also know that I can talk with
them at noon. (Parent 3, mother, 40, academic staff) (Appendix E.57)

Six of the parents reported that they needed more and detailed meetings with the
teachers. Parent 14 complained about the superficiality of the give and take with the
teachers:

When I am here, I ask the teachers: how Mahmut was; how Fatma

was; if there was any problem during the day; if s/he ate her/his meal;

how s/he got along with others. They reply, saying everything was

fine, and that’s the end of it. Hence I assume that everything is

normal, and there is nothing more to it. (Parent 14, father, 33,
academic staff) (Appendix E.58)
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Parent 2 reported her need to have regular notes of observations about her child:

What I find most advantageous is one on one meetings. I wish they
were more frequent. If they could write one or two sentences for
everyone, that would be great. They may even be some general
observations. It doesn’t matter. You cannot meet with everybody all
the time. That is impossible. But at least if they’d share the last week’s
or month’s observations in writing, we would have something tangible
at hand. (Parent 2, mother, 39, academic staff) (Appendix E.59)

Parent 4 complained about the inadequacy of the opportunities to talk with the

teacher when there was something important:

Naturally, if something extraordinary had happened during the day,
the last minute talks while picking up the kid is not enough. Since it’s
a big hassle, especially in the evening hours: the corridors are so
narrow, full of parents and children with all the hustle and bustle; it is
impossible. I ask the teacher: how was Taner today? He was fine. But
at the same time, you need to talk about an important event, for
example there was a fight. Hikmet’s face was scratched. He pulled
someone else’s hair etc. You want to learn what caused all these from
the teacher, but it is not possible. I am not alone in this. All parents
want to know. They may invite the parent at noon to explain such
happenings and address their concerns. (Parent 4, mother, 33,
librarian) (Appendix E.60)

Nine of the parents mentioned ‘the social behavior of their children in school’ as the
topic they asked the teachers most. Two parents mentioned their children’s ‘eating’
and ‘sleeping’ habits in the school as the topics they asked most. Four parents just
said that they talked with the teachers about every subject related to their children:

Before all else, 1 talk about her/his behavior, towards his environment,

with friends, teachers, sitters. We also discuss discipline issues: does

he sleep during the naptime, refuse to eat, was restless etc. (Parent 1,

mother, 43, academic staff) (Appendix E.61)

He is not an active child physically, unable when it comes to

somethings. That’s what I wonder about mostly. I have some

obvervations, but [ inquire if they are valid when he is here as well.

Or, does he play with other children? Also, I have questions about
meal times. (Parent 2, mother, 39, academic staff) (Apendix E.62)
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In terms of the topics that the parents inform the teachers about, nine parents stated it
specifically.
For example, Parent 1 said that she confessed to the teacher when she shouted

at her child the previous night:

Sometimes I lose my temper in the evenings and start to scream and
shout, which I feel terrible about later laying in bed. Come the
morning, [ confess all these here, letting you know about the things
that took place the night before, to see if it is going to reflect in his
behavior during the day. (Parent 1, mother, 43, academic staff)
(Appendix E.63)

Three parents said that they informed the teachers only when there was a change in
the life of their children, as Parent 3 and Parent 15 reported:
I mention the changes, for example we moved house. But other than

that, I do not share in detail. I’ve never felt that such a thing was
expected. (Parent 3, mother, 40, academic staff) (Appendix E.64)

[ travel a lot. I know that this affects Erhan very much, not only
directly, but indirectly as well since he knows that it also affects me.
So I let them know that I will be away between such and such dates, if
I am traveling. (Parent 15, mother, 34, academic staff) (Appendix
E.65)

Two parents stated that they informed the teachers about the illnesses and
absenteeism, as Parent 9 said:
They never asked for it specially, but we do share it with the teachers
if there are any health issues. Or I let them know if he won’t be able to
attend for, say, ten days. Still, there were times when I wished to talk
about something, but was unable to do so due to time constraints.
(Parent 9, mother, 33, academic staff) (Appendix E.66)

Two parents said that they told the teachers when their children were bad-tempered

that morning. As Parent 4 says:
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If he is cranky in the morning and has a negative disposition, I say: he
woke up on the wrong side of the bed this morning. Godspeed!
(Parent 4, mother, 33, librarian) (Appendix E.67)

Parent 11 reported that he talked with the teacher about the at-home-behavior of his
child:

Whenever we talk about some points, or her/his behavior, I also
mention her/his attitude at home. (Parent 11, father, 39, academic
staff) (Appendix E.68)

Parent 13 answered this question by making an interpretation of mother and father
difference:

At this point, men and women react differently. We (men) do not
know how to express ourselves, maybe have a tendency to run away. [
do not talk much (with the teachers), but I see other parents do it:
mostly always mothers, never fathers. Mothers inform the teacher. If
men do not do so, it has nothing to do with them keeping their
distance from a female teacher, it is the their own kid that they keep
apart from themselves. (Parent 13, father, 35, electronic engineer)
(Appendix E.69)

Suggestions:

Most of the parents interviewed reported that they would be happy if they got
written evaluation reports about their children monthly or once in a semester.
Additionaly, some parents mentioned their hesitation to take the time of
the teacher for meetings. So they suggested that those channels should be
formalized:
On the one hand, we have such discussions. On the other hand I
experience uneasiness thinking you may be inconvenienced by this. I
didn’t receive any complaints from the teachers, but still, if such
arrangements can be more formalized, one can reach out without

feeling reluctant. (Parent 2, mother, 39, academic staff) (Appendix
E.70)
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Parent 14 pointed the importance that the teachers know the routine of the child at

home to be able to provide a continuity between home and school:

They may learn about the children’s daily routine at home (the school
can give out a simple form): S/he sleeps at this hour, wakes up that
hour, we do such activities together etc. For instance, if the child
mostly paints at home, the teacher may guide her/him to to something
different at the school. (Parent 14, father, 33, academic staff)
(Appendix E.71)

Moreover, he went on with a request that the center informs parents about the sitters

since they also were a channel of communication in the center as is the teacher:

I learn part of the stories about the day from the sitters. But I do not
know in detail. For example, what the management expects from the
sitters, or what kind of participation they have in the classroom, and
there is no way to observe these personally. The directors themselves
should explain these details and their observations about the sitters,
such as what is the level of their contribution to the education of the
children. I even wonder how they (the sitters) feed the kids at school.
(Parent 14, father, 33, academic staff) (Appendix E.72)

Communication With the Administration

Survey

%49.3 of the parents thought that they had a partially adequate
communication with the administration of the center. %31.4 of the parents (%45.8 of
mothers and %16.2 of fathers) thought that that communication was adequate and
9%19.3 of the parents (%6.9 of mothers and %32.4 of fathers) thought that that

communication was inadequate (Table 36).
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Table 36. Adequacy of the Communication with the Administration

Mother Father Total

N % N % N %
Yes 33 45.8 | 11 16.2 44 31.4
Partially 34 47.2 |35 51.5 69 49.3
No 5 6.9 22 32.4 27 19.3
Total 72% 100 | 68** 100 140 100

*2 cases missing
**] case missing

Interview

Eleven of the parents reported that they had adequate communication with the

administration of the center. One parent stated that he didn’t need to have a

communication with the administration.

Parent 15 thought that the communication with the administration was

sufficient. However she underlined the importance of their presence during the

beginning and the end of the school day:

In general, they are pretty open. If they are present during our arrival
times, we talk more often. Over all, there is nothing important to talk
about that may require us to get an appointment. It is possible to ask
your questions on the go. Up till now, the administration gave us
countless pointers, which affected us positively. (Parent 15, mother,
34, academic staff) (Appendix E.73)

Parent 12 saw the center as a family and part of her family:

They attend to (everybody) here. I shouldn’t say that asking more than
that would be considered ungrateful, but still... The preschool is part
of our family. They treat us as part of the family. If I can discuss my
private life not only with my daugthers’ teacher, but also with the
director of the preschool, as if they are part of my family, which they
are, this indicates well established communication. (Parent 12, mother,
36, civil servant) (Appendix E.74)
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Three parents stated that there were some problems in communication with the
administration as stated by Parent 2 and Parent 4:

There were times when I thought that it was not possible to
communicate with the administration. Most probably due to not being
able to express the questions in my mind properly at the time, I felt
that they misunderstood me and the dialogue was broken. (Parent 2,
mother, 39, academic staff) (Appendix E.75)

I feel a little suspicious about the management. They keep behaving as
if they know what they are doing, and doing everything necessary,
which arouses such a feeling. (Parent 14, father, 33, academic staff)
(Appendix E.76)

Parent 6 claimed that there was discrimination in terms of the status of the parents
(like academic staff or administrative staff):

Even though they would deny this, here, at preschool, there is
discrimination amongst parents, teaching and regular staff members.
They say it does not exist, but it is true. It may be psychological, but
even some teachers make you feel this way. Just look at the sitters, all
subserviant and obedient. There is definitely a differentiation. If you
have a little trouble at expressing yourself, you may be treated as if
you are nobody. One needs to show her/his dominance. It is very
common here. (Parent 6, mother, 39, librarian) (Appendix E.77)

Suggestions:

To improve the communication between parents and the center’s
administration, Parent 1 suggested that the center should give a message of
‘equality’:

But this is also how it is perceived around the university.
Consequently, the parents may be feeling that they should pull
themselves back into the background, this is the case in all possibility.
Something needs to be done to pull them back inside the decision
process. As I said, the administration has no reservations against the
parents. I even heard stories that relate to the fact that they (the
parents) thought that nobody would value their ideas, but that they had
received attention (from the administration). This message should be
advertised. (Parent 1, mother, 43, academic staff) (Appendix E.78)
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Moreover, she added that parents also carry a responsibility to build good
communication with the administration of the center:

Also parents may try to be in a closer relationship (with the
preschool). Nothing is one hundred percent perfect, neither the school
you attend, nor your work place. It is important to find a common
ground, which both sides should aim to reach. It doesn’t pay off to
come and complain about things that do not work out. Instead one
should inquire about what can be done to overcome such
predicaments, without waiting for the otherside’s move. Such an
approach feels more appropriate. (Parent 1, mother, 43, academic
staff) (Appendix E.79)

Communication With the Other Parents

Survey

%52.9 of the parents thought that they had partially adeqaute communication
with the other parents of the center. %23.9 (%11.1 of mothers and %37.9 of fathers)
of the parents thought that that communication was indequate and %?23.2 (%33.3 of
mothers and %12.1 of fathers) of the parents thought that that communication was

adequate (Table 37).

Table 37. Adequacy of the Communication with the Other Parents

Mother Father Total

N % N Y% N %
Yes 24 333 |8 12.1 32 23.2
Partially 40 55.6 | 33 50.0 73 52.9
No 8 11.1 |25 37.9 33 23.9
Total 72% 100 | 66** 100 138 100

*2 cases missing
*#*3 cases missing

Interview

Five parents found the communication with other parents adequate and good without

giving a detailed explanation for it. Five parents thought that there was not much
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communication with other parents. However they were not sure of the need for it, as

Parent 1 stated:

There are no barriers among parents, but there is no meeting outside
school, either. I am not even sure if it is necessary. Maybe, through
extra effort on the parents part, we may arrange some common
weekend activities; but I am not sure if this is needed. (Parent 1,
mother, 43, academic staff) (Appendix E.80)

Parent 11 was also against forcing much communication with other parents, and

according to him being mothers and fathers effected those kinds of relationships:

There isn’t much interaction. And I don’t think this should be
regulated, either. The parents who feel such a need would do so by
getting together anyway. It would matter to mothers and fathers in
different ways as well. I know from my spouse that, when we meet
with friends who have children in a similar age group, the topic of
kids are really important among mothers. When we (fathers) speak,
our kid’s affairs do not dominate the conversation. (Parent 11, father,
39, academic staff) (Appendix E.81)

Five parents reported that the communication with other parents was very important

and as Parent 3 stated, should be improved:

In my opinion, it would be nice if this is implemented. But I am not
sure if everbody can spare time for it. If we and the children get
together more often, it will make children happier as well. Of course
you cannot force anybody. Everybody should arrange their schedule
and put aside free time for this. More frequent parent meetings can be
arranged. (Parent 3, mother, 40, academic staff) (Appendix E.82)

82



Volunteering in the Center

In terms of volunteering, attendance of the parents in the half-day classrom visit
practice of the center was asked both in the questionnaire and interview. Beyond the
half-day visits, the preferences of the parents for the volunteer activities to be
organized in the center were asked in the questionnaire and the suggestions for

volunteering activities were asked during the interviews.

Half-Day Classroom Visit

Survey

The majority of the parents (%63.1) (%37.5 of mothers and %89.9 of fathers) didn’t
attend the half-day classroom visits, and %36.9 (%62.5 of mothers and %10.1 of

fathers) of the parents attended the half-day classroom visits. (Table 38)

Table 38. Attendance in Classroom Visit

Mother Father Total

N % N %0 N %
Yes 45 62.5 |7 10.1 52 36.9
No 27 37.5 |62 89.9 89 63.1
Total 72% 100 | 69 100 141 100

*2 cases missing

In the survey study, %29 of 89 parents (24 fathers and two mothers) who didn’t
attend classroom visits stated that their spouses had attended. %24 (16 fathers and
five mothers) reported that they couldn’t attend because of work. %16 (seven
mothers and seven fathers) reported that they were unaware of the visits. %10 stated

that there is no such practice in their children’s age group. %21 of those 89 parents
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didn’t report any reason for nonparticipation in the classroom visit.

%350 of 52 parents who attended the classroom visit reported that they had the
chance to observe their children’s daily routine at the center. %46 parents reported
that they observed their children’s social behaviors. %8 mentioned their pleasure in
sharing more time with their children. Another %8 said that they used this
opportunity to observe the teachers and to learn the educational program of the

center.

Interview

Seven parents said that they attended half-day classroom visits. Parent 1 stated that
the tasks of the teacher were really difficult and that she was pleased to observe her

child’s social behavior in the classroom:

I realized once more, that the teacher’s and caregiver’s jobs are really
hard. I loved them all over again, I should say. I am convinced once
more that (my kid) is in good hands. In the previous years, his peer
interaction was limited. He would always play in a corner with his
own toy, alone. I observed them all together talking/playing for the
first time, and that was fun. (Parent 1, mother, 43, academic staff)
(Appendix E.83)

Parent 2 requested attending more classroom visits. However she had some

hesitations about the attitude of the center about it:

I brought batteries to supplement the topic of the week (energy). Of
course, this happened according to the teacher’s suggestion. I made
(my kid) happy also, I assume me being with him. The other childern
show interest as well. I feel as if the preschool does not want to over-
encourage this; [ would like to come around here more often. But it
could disrupt the system of the preschool, or children would come to
expect to see us around more. I do not know. For example, I would
love to bring something during the breakfast hour and sit around with
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them. I would like this to happen not only once a year, but a couple of
times at least. (Parent 2, mother, 39, academic staff) (Appendix E.84)

Parent 15 stated that during the visit she learned much from the teacher:

That day, I learned a lot from the teacher myself. I saw how things
work over there. (Parent 15, mother, 34, academic staff) (Appendix
E.85)

Eight parents said that they didn’t attended that practice. Parent 5 was planning to

attend the visit and he had some plans about what to share with the children:

I haven’t attended one yet, but [ am planning to. I procrastinated. In
the mean time thought about what I can do, how I can be of help.
During out theater workshops, they gave us tongue twisters etc. |
thought, maybe, we can do something like that (together). (Parent 5,
father, 44, civil engineer) (Appendix E.86)

Parent 14, one of the parents who didn’t come for the half-day visit, criticised the

center for not preparing a background of this practice for the parents:

If there is no guidance given to the parents to implement an awareness
of how to raise children, it does not matter how much you insist on
inviting parents to the preschool. Without preparing the foundation,
coaching the parents to feel at ease here, creating the social
interaction/communication environment, open dialogue with
teacher(s)... everything is connected here, nothing is seperate. When
one comes here, it is a totally different social existence, in a way.
(Parent 14, father, 33, academic staff) (Appendix E.87)
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Preferences of the Parents for the Volunteer Activities

Survey

%50 of the parents reported that they would volunteer to support the campaigns

organized for the children in need. %48.5 of the parents mentioned ‘preparing

educational materials for the center’ among what they can do as volunteer. Giving
information to children about their professions and hobbies (%35.3), cooking for the
children in the center (%34.6) (%51.4 of mothers and %15.6 of fathers) and ‘helping

in field trips’ (%27.2) were also in ‘activities to be involved in as a volunteer’ lists of

the parents. (Table 39)

Table 39. Prefered Vounteering Activities

Mother Father Total

N % N % N %
Campaigns for children | 40 55.6 28 43.8 68 50.0
in need
Educational materials 40 55.6 26 40.6 66 48.5
Giving info. about the 23 31.9 25 39.1 48 35.3
professions
Cooking 37 51.4 10 15.6 47 34.6
In field trips 23 31.9 14 21.9 37 27.2
I don’t think that 6 8.3 11 17.2 17 12.5
parents should
volunteer
Other 4 5.6 3 4.7 7 5.1
Total 72% 64%* 136

The total is more than 100 per cent because respondents gave more than one reply.

*2 cases missing
*%5 cases missing
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Interview

Nine parents reported that they would give support by sharing knowledge about their
professions or hobbies with children when there is a demand from the center. Five
parents said that they would support the center by cooking some food for children.
Seven parents stated that they were bringing some disposal materials to the center.

Parent 15 stated that she internalized doing something for the center:

For example, I go to the bookfair, and try to collect hand-outs not only

for ourselves, but also for here (the preschool), thinking I browse

around for you as well. I assign myself for this duty. (Parent 15,

mother, 34, academic staff) (Appendix E.88)
Parent 2 suggested administering a questionnaire to parents to learn their
qualifications in terms of hobbies and profesions:

Not every parent may be able to do so, but there may be some parents

who may contribute in more applied aspects, such as music, painting

etc. Maybe, a contribution like this can be implemented by polling

parents every year about their strong points. These can be collected in

the suggestion boxes as well. (Parent 2, mother, 39, academic staff)

(Appendix E.89)
There were suggestions of parents for volunteer activities to help the teachers, the
administration of the center and other parents. Parent 7 and Parent 12 made
suggestions to help teachers as volunteers:

They can volunteer for classroom activities, such as preperation,

cutting, kneading the dough, or picking up after the children while

they are busy working on the activities. (Parent 7, father, 36, librarian)
(Appendix E.90)

Ingenuity and simplicity goes hand in hand. Even a simple idea from a
mother can open new horizons for the teachers. That would be great
participation. No one can guess the outcomes beforehand. Such
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gatherings can be organized. (Parent 12, mother, 36, civil servant)
(Appendix E.91)

Parent 1 and Parent 10 talked about what parents can do to help the administration of
the center as volunteers:

Parents can support (the preschool) through various obstacles. It does
not always take a very high level person to be able to do so. As an
example, for the first time ever, this year the roads were cleaned
properly when it snowed, because Hrant’s father arranged it himself
and worked together with his team on it. When I saw him later on,
thanked him personally, he said ‘Oh, I enjoyed it’. For instance, every
year they were calling maybe 50 times, asking for salt to put on the
roads. Nobody would bring even one bag. (Parent 1, mother, 43,
academic staff) (Appendix E.92)

We can support the management through their demands about their
needs. The management knows their difficulties and shortages,
whereas the parent may have no idea. (Parent 10, father, 35, civil
servant) (Appendix E.93)

Parent 1, Parent 12 and Parent 15 made suggestions about helping other parents as

volunteers:

I guess, parents of older age groups have a lot to say to the parents of
younger-age groups, such as you’ll go through this, you’ll experience
that. Once each semester, all groups (of parents) might be brought
together to share. (Parent 1, mother, 43, academic staff) (Appendix
E.94)

Aside from this, some parents might be of more limited-means than
others. For example, there are people who would like to take their kids
to a weekend activity, but are unable to do so. Either financial or other
impossibilities get in the way. Such families in need would be
notified, saying there may be other families that can offer help with
that, taking 3 kids to the theater on the weekend. I would easily do
that. (Parent 1, mother, 43, academic staff) (Appendix E.95)

Now that they (the children) can go (stay) other places alone as well, it
would be beneficient to look after each other’s kids for an hour or so
in case of emergencies. Not everybody has a grandmother living close
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by to deal with situations like this. (Parent 15, mother, 34, academic
staff) (Appendix E.96)

We do not know what other people go through. Here we always stress
the importance of reaching the children psychologically, since it is so
important. But we need to know their material needs, who are in need.
I came up with this for myself, but in all possibility, there are other
people who are worse off than myself. Here there are some parents
who would consider it a small donation that in fact may cover the
tution for two to three students. Such support would be great. (Parent
12, mother, 36, civil servant) (Appendix E.97)

Contribution to ‘Learning-at-Home’

Contribution to ‘Learning-at-home’ were investigated by getting information about

the most effective means the center uses to contribute to children learning at home as

perceived by parents, and the topics that parents want to get more information on

from the center to be able to support their children’s learning more.

The Means that Contribute to Learning at home

Survey

%54 of the parents considered ‘teachers’ suggestions’ as contributions for the home
learning process of their children. Weekly bulletins (%41.6) (%51.4 of mothers and
%30.8 of fathers) were also among the most selected means which contributed to

home-learning. (Table 40)
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Table 40. Means of Contribution to Learning-at-Home

Mother Father Total

N % N % N %
Teacher’s suggestions | 41 56.9 33 50.8 74 54.0
Weekly bulletins 37 51.4 20 30.8 57 41.6
Homework 19 26.4 16 24.6 35 25.5
Parents’ library 14 19.4 3 4.6 17 12.4
I don’t think that there | 6 8.3 10 154 16 11.7
is such a contribution
Boards 12 16.7 3 4.6 15 10.9
Other 5 6.9 6 9.2 11 8.0
Total 72% 65°%* 137

The total is more than 100 per cent because respondents gave more than one reply.
*2 cases missing

**4 cases missing

Eleven parents signed the ‘other’ option for the means of contribution to learning-at-
home. Among those, eight parents considered the activities, games, songs, etc.
contributing to their children’s further learning at home. Two parents reported that
socialization of their children with the help of the school helped them when they

tried to do some educational activities with their children. A parent considered ‘the

discipline that the child gets from the school’ as a contribution.

Interview

Six of the parents reported that they got support from the teachers about what to do at
home to make a contribution to their children’s learning.

Parent 11 mentioned that he consulted the teacher of his child but also he
didn’t want his child to get bored with lots of educational activities at home:

I consult with the teacher about the best way to easily instruct (my

child). I also do not want to over-goad him around to educate this or
that way. I would like him to have an enjoyable childhood. For that
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reason, most of the activities we arrange around home is mixed with
play. (Parent 11, father, 39, academic staff) (Appendix E.98)

Four parents reported that they got support from the weekly bulletins most as Parent

2 and Parent 15 state:

Since the subject of the day is also posted in the bulletins, I brush up
at home as well. For example, if the topic is the colors, I check if he

can tell primary colors, but how about the secondary colors? I check
to see if he can distinguish grey, for instance. (Parent 2, mother, 39,

academic staff) (Appendix E.99)

Our teacher did not give such directions. Still we try the suggestions
on the bulletins such as weekly game plans, provided that they are
suitable for our age group. Some weeks they are more applicable for
older kids. Then we simplify the instructions a bit. (Parent 15, mother,
34, academic staff) (Appendix E.100)

Five parents considered the educational activities carried out in the center and the
habits the children got through the center as supportive to the time periods when the
children and parents were together.

Parent 1 compared his child to other children who were not attending the
center:

Also there are the habits that he picks up at the preschool, such as

reading a book. He always takes a book and starts browsing while

sitting; none of my friends’ kids are like this. This prompts us to

follow his steps (through such habits). (Parent 1, mother, 43, academic

staff) (Appendix E.101)
Parent 7 claimed that the socialization of his child through the center contributed to
their relationship as father and child.

I can declare easily that the socialization of my kid made the

relationship between my kid and myself as a father stronger. She is

sharing the things she learned from preschool with me, we sing
together. Asking me to do activities together, she even corrects me
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along the way asking to proceed in a specific way; she directs me.
(Parent 7, father, 36, librarian) (Appendix E.102)

Twelve parents viewed the parent library in the center as also supportive to at home
learning. Nine of twelve parents thought that the library was adequate. Parent 1 and

Parent 5 stated:

We bought some just once. I thought it was enough. There are an
adequate number of books in the classrooms, anyway. The idea of a
library is nice. The habit of borrowing books from the library and
returning them is a good thing to plant in the kids’ lives. (Parent 1,
mother, 43, academic staff) (Appendix E.103)

I borrow children’s books. In my opinion, the library is adequate, but
the parents’ do not put it into good use. The teachers may also point
this out to the parents, since sometimes even if you know that
something is there, we neglect it. One always thinks getting a book on
loan, then says: maybe, later. (Parent 5, father, 44, civil engineer)
(Appendix E.104)

Three of twelve parents who viewed the parent library as supportive reported that the
number of books might be increased:
We may try to increase the number of the books (on the shelves). We
(parents) can assist this process. Another thing I had on my mind was
to send the books (at the library) for binding. (Parent 6, mother, 39,
librarian) (Appendix E.105)
Three parents reported that they didn’t use the parent library and moreover they
didn’t know how parents use it. Parent 2 stated:
I looked into (the library) a couple of times when I came (to pick
him), but I could not figure out how exactly it all worked out. Should
we select (the books) from a catalogue, or can we pick one up while

browsing through them, I do not know. (Parent 2, mother, 39,
academic staff) (Appendix E.106)
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A different perspective, Parent 8 underlined the fact that the children didn’t have
much time to be involved with educational activities at home since thay attended a
full day school:

We try to implement in this age group such activities that cannot only

be educational, but also in which (the children) can also have a good

time. There are things they learn at school, like how to use scissors;

when we see this, we sample similar materials for home and attempt

similar activities in the house. The children do not have that much

spare time anyway. They come back home at five in the evening, have

dinner, evening baths, followed by playtime and/or a movie, then they
sleep. (Parent 8, father, 41, academic staff) (Appendix E.107)

Support Topics for Home-learning

Survey

%51.8 of the parents demanded support about ‘songs, rhymes, stories, etc.. %51.1 of
the parents preferred support about music and movement activities. Preparing
materials (%48.2), art activities (%43.9) and waste materials usage (%33.1) (%41.1
of mothers and %?24.2 of fathers) were also among the most preferred topics on
which parents need support. Only %6.5 of the parents (%1.4 of mothers and %12.1
of fathers) reported that they didn’t need any support from the center in terms of

home-learning. (Table 41)
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Table 41. Support Areas for Learning-at-Home

Mother Father Total

N % N % N %
Songs, rhymes, stories, | 42 57.5 30 45.5 72 51.8
etc.
Music and movement 41 56.2 30 45.5 71 51.1
activities
Preparing materials 37 50.7 30 45.5 67 48.2
Art activities 34 46.6 27 40.9 61 43.9
Waste Material use 30 41.1 16 24.2 46 33.1
Math-science activities | 18 24.7 18 27.3 36 259
I don’t need such 1 1.4 8 12.1 9 6.5
support
Other 1 1.4 3 4.5 4 2.9
Total 73% 66 139

The total is more than 100 per cent because respondents gave more than one reply.
*1 case missing
*#*3 cases missing

Interview

Four parents complained that their children didn’t listen to them and pay attention
when they were trying to do something with them, and they said that they needed
support to solve this problem. Parent 7 stated:

It is hard to be with Tiirkan. She cannot concentrate, finds it hard to

focus. We lament this fact. Support may be given in this respect.

(Parent 7, father, 36, librarian) (Appendix E.108)
Parent 15 needed a strategy about how to transfer what her child can do at school to
home:

For example, I would like him to take off his own pyjamas. I know

that he does so here. He should be able to put on his shoes. I would

like to learn how we can manage this at home. I would like to talk

about him doing the errands belonging to him around the house.
(Parent 15, mother, 34, academic staff) (Appendix E.109)
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Parent 9 suggested that the teachers give them homework which the parents would
do with their children:

As an example, you can try giving homework, such as go and look at
these pictures with your mom and expect a feedback. This is also
homework for us, since otherwise, it is easy to neglect (such
activities). Hence if you sent it out as compulsory, we may feel that
we have to, and it motivates the family. Or, you may give something
specifically for the father, not the mother. (Parent 9, mother, 33,
academic staff) (Appendix E.110)

Parent 15 reported that she needed the support of the center in terms of home

activities with children mostly during winter when the families had to be more at

home rather than outside:
It would be great if you could offer activities for home in the winter
time. For example, we do a lot together in the kitchen: pizza, cake etc.
That could be start. Or simple experiments, natural sciences activities.
You can supply us with tips about what we should discuss during
these activities. If someone can demonstrate these in a small workshop
as if we are the kids, I believe we would easily turn into micro-
teachers. It would be easier for us to learn. This would interest
mothers as well. If they say that they will teach us the experiments

that we can do with our kids, I am sure the attendance would be high.
(Parent 15, mother, 34, academic staff) (Appendix E.111)

Parents’ Participation in Decision Making

In this section, the preferred ways parents may participate in decision making

processes of the center, parents’ attendance at the parent representative election and

their awareness of the parent representative’s tasks were examined.
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The Ways to Participate in Decision Making

Survey

%41.6 of the parents thought that parents might participate in the
administration of the center in commisions organized for specific topics (meal, field
trips, budget, etc.). %32.8 of the parents (%40.8 of mothers and %?24.2 of fathers)
thought that parents might form representative groups organized according to the age
groups of the children in the center. %32.1 of the parents mentioned ‘parent
representation’ as the way to participate in the administration. %16.1 considered

parents’ participation in the administration of the center as unnecessary. (Table 42)

Table 42. Parents’ Preferences on How to Participate in Decision Making

Mother Father Total

N % N % N %
Commisions for specific 32 1451 25 37.9 57 41.6
topics
Representative groups by | 29 | 40.8 16 24.2 45 32.8
age groups
Parents representative 22 | 31.0 22 33.3 44 32.1
I don’t think participation |9 12.7 13 19.7 22 16.1
is necessary
Other 2 3.0 2 1.5
Total 71* 66** 137

The total is more than 100 per cent because respondents gave more than one reply.
*3 cases missing

*#*3 cases missing

Question 30 in the survey questionnaire was an open question which investigated the
parents’ views about in which subject may parents participate in the administration
of the center. To respond to that question, 19 parents reported that parents may be

involved with deciding on ‘meals and foods’ their children were eating. 13 parents

suggested that parents may organize field trips for children. 12 parents answered that
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parents may be involved in every subject which is related to their children. Nine

parents suggested that parents may work on ‘creating resources’ for the center.

Interview

Five parents interviewed thought that having a parent representative was sufficient
for parents’ participation in decision making. However seven parents reported that
having only one representative was not adequate. Those parents advocated having
representative groups formed according to age groups of children, specific topics like
meals, field trips, financial resources, etc., and also the status of parents like being
academic staff or administrative staff.

Parent 2 required information about the current system of parent
representatives but also suggested that every age group had to have its own
representative:

If the parent representative works effectively, that is enough. But the
limits of his duties should not be determined solely by the
representative himself: we should do it all together. We should be
informed about the existing norms to begin with. Each age group
should have its own representative, since the necessities are different
at every age. I didn’t know that there is only one representative, for
example. I really needed such an institution during the baby class.
(Parent 2, mother, 39, academic staff) (Appendix E.112)

Parent 9 strongly recommended more than one parent representative:

There may be more than one representative, each for a different aspect
such as meals, activities, day trips, financial etc. Different people
attending each commitee may be more beneficiant. Or we may do this
according to age groups (of children), like infant class etc. But there
must be more than one representative; at least five parents that can get
together and interact to organize some activities. (Parent 9, mother,
33, academic staff) (Appendix E.113)
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Parent 7 suggested representatives according to working status of the parents:

Here, there should also be representatives for each bracket of society
according to the participatory democracy: academic staff,
administrative staff, 4Bs etc. Since there is such a demarcation within
the administration. I don’t believe that the concept of parent
representative is working. Or at least instead of a single representative,
we can increase the number to four or five, which can agree on a
leader amongst themselves. (Parent 7, father, 36, librarian) (Appendix
E.114)

Two parents reported that parents shouldn’t participate in the administration of the
center. Parent 15 stated that parents might have only the right to speake but not to
vote:

Depending on the attendance at the time, the decisions change
direction easily. Our people have a tendency to claim black is white,
and vote in an unexpected way provided that someone influential
speaks for it. Democracy should not be the norm under such
conditions. People consider only themselves in some decisions.
Maybe we should not even be talking about voting, but the right to
speak at the meetings. (Parent 15, mother, 34, academic staff)
(Appendix E.115)

Parent 4 was also against the participation of parents to the administration of the

center:
The parents should not participate in the administration. Everybody’s
environment, way of life, and education level is different. This would
cause more trouble than benefit. (Parent 4, mother, 33, librarian)
(Appendix E.116)

Parent 1 thought that much parent participation in administration might have

negative effects. However she underlined that listening to what the parents say and

sometimes being flexible had to be among the characteristics of the administration:
Frankly speaking, I do not think that parents do participate in
administration. When they reach a decision, they notify the parents to

let them know. Over-cooperation may be detrimental, but at least
people should be encouraged to partake in the decisions regarding
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their own classes. I understand that there must be some strict rules,
since the aim here is not to make everybody happy, but satisfy the
majority. In other words, it is not to approve every demand. But
sometimes it would be better to at least seem like listening to every
woe. Occasionally, the administrative board looks uncompromising:
saying at the last meeting we reached such a decision, and that is final.
(Parent 1, mother, 43, academic staff) (Appendix E.117)

As a different perspective, Parent 8 put forward that he didn’t need a mediator like a
parent representative to reach the administration of the center:

In the current congifuration, instead of talking with the parent
representative initially, I can discuss matters with her/his teacher or
even with the director. In such an atmosphere where I can talk with
everybody directly, I do not think it is necessary to introduce a new
layer of conduct. There is straightforward communication already.
(Parent 8, father, 41, academic staff) (Appendix E.118)

Moreover he was against parents interfering in the administration of the center too
much:

But I do not like the idea of a parent making demands about
everything s/he learns from unknown sources which may have no
basis, not knowing if it is even sound or not. I don’t support
overinterfering with the system here, which has a scientific
methodology. Everything is laid out in detail: from classroom
arrangements, to activities, selection of topics, and scheduling, there is
well-defined system. Parents should not be taken for an inspector.
(Parent 8, father, 41, academic staff) (Appendix E.119)

Parent Representative Election

Survey

A great majority of the parents (%86.4) didn’t vote in the parent
representative election. Only %13.6 of the parents (%19.4 of mothers and %7.4 of

fathers) reported that they voted in the election. (Table 43)
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Table 43. Attendance in the Parent Representative Election

Mother Father Total

N % N % N %
Yes 14 194 |5 7.4 19 13.6
No 58 80.6 | 63 92.6 121 86.4
Total 72% 100 | 68** 100 140 100

*2 cases missing

**] case missing

%16 of 121 parents (11 mothers and eight fathers) who didn’t attend the parent
representative election reported that they couldn’t attend because of work. %8 (six
mothers and four fathers) stated that they were not aware of the election. %7 (six
mothers and 3 fathers) wrote that their spouses attended the election. %12 couldn’t
attend because their children were not enrolled in the center when the election was
held. The remaining %57 of those 121 parents didn’t report any reasons for their
nonparticipation in the election..

%46.8 of the parents (%35.6 of mothers and %58.8 of fathers) reported that
they didn’t know the tasks of the parent representative. %38.3 of the parents (%45.2
of mothers and %30.9 of fathers) reported that they knew the tasks partially, and
%14.9 of the parents reported that they knew the tasks of the parent representative.

(Table 44)

Table 44. Parents’ Awareness about the Tasks of the Parent Representative

Mother Father Total

N % N % N %
Yes 14 19.2 |7 10.3 21 14.9
Partially 33 452 |21 30.9 54 38.3
No 26 35.6 |40 58.8 66 46.8
Total 73%* 100 | 68** 100 141 100

*] case missing
*#*] case missing
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Interview

Four parents reported that they attended to the election of the parent representative.

Parent 10 stated how he supported the candidates:

Of course I participated. I wasn’t a candidate, but I talked for people
who should have been, to endorse them. Since I knew that there were
other people who would be more proficient than I am when it comes
to expressing our concerns to the preschool administration, I
supported them. I did good. (Parent 10, father, 35, civil servant)
(Appendix E.120)

Eight parents said that they didn’t attend the election although they were informed
because of conflict with other important things.
Parent 1, one of the parents who didn’t attend the election, expressed that he
was uninformed about the election procedure:
I didn’t participate even though I was aware of it. I haven’t thought
about becoming a candidate. I am not even sure if one is supposed to
announce her/his candidacy, or needs to be endorsed by someone else.
(Parent 1, mother, 43, academic staff) (Appendix E.121)
Three parents reported that they didn’t have any information about the parent
representative elections and the tasks and responsibilities of the parent representative.
Parent 2 reported:
I have no idea. I don’t even know when the election for the parent
representative took place. I don’t know his duties. As a matter of fact,
I even missed the general meeting; but maybe you can talk about such
communication layers and how they function during initial meetings,
next to the school’s education philosophy. We need to know who
these people are and how to reach them. We must know in what

matters they will be representing us, and what their boundaries are.
(Parent 2, mother, 39, academic staff) (Appendix E.122)
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As different from the questionnaire, the expectations of the parents from the parent
representative were asked.

Nine parents who expressed their views about their expectations from the
parent representative uttered the need for regular and irregular meetings with the
parent representative to be able to convey their opinions to him/her.

Parent 1 saw the parent representative as a bridge between the parents and the
administration of the center:

The parent representative should be able to speak for us in the
administrative board meetings, when a decision is being made, should
be able to outline other parents opinions. To be able to do so, s’he
must know our opinions. It works both ways, of course. S/he must
share the board’s demands and ideas with the parents, working as a
go-between. (Parent 1, mother, 43, academic staff) (Appendix E.123)

Parent 2 complained about the absence of communication with the parent
representative except for voting for him/her:

After voting for her/him, we do not hear much from her/him. The
representative also must talk at the meetings, make her/his statement
about the position s/he supports in representing us. We should be
notified about the details of the meeting s/he attended. Ideally, there
must be parents-only meetings, once or twice a year; we may get
together more often under special conditions. Otherwise, it is just
make-believe to think that s/he will be able to represent the parents
without actually knowing our points of view. (Parent 2, mother, 39,
academic staff) (Appendix E.124)

Parent 12 explained what qualities a parent representative had to have according to
her:

S/he must be able to represent me. To be honest, there is a class
distinction amongst us: we are mostly people who work in the
administrative side, unable to present our demands in a proper way (to
the university), we lack this quality. Hence the person who knows our
worries and collects our demands should be able to represent us to the
governing body of the university befittingly. Consequently, I do not
belive that the parent representative should be someone from the
administrative staff; that would be inadequate. Instead, I opt for
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someone from academics: that way, s/he would have both the capacity
to understand (the rest of the) parents and the ability to stand for us at
higher level administration. And this covers all the bases in describing
a parent representative. (Parent 12, mother, 36, civil servant)
(Appendix E.125)

Collaborating with the Community

‘Collaborating with the community’ practices of the center were investigated in the
survey study by asking parents a question (Question 33 in the survey questionnaire)
about their perception for the necessity of the information that the center provides
them about various exterior resources, and in interviews by asking questions about
the parents’ evaluation of the center’s practice of information giving and their needs
and preferences about getting information of exterior resources. Moreover, in the
interviews, parents’ perception of the adequacy and efficiency of using the resources
in the University and the neighbourhood by the center and their suggestions about it

were asked.

Informing Parents About the Exterior Sources

Survey

As it can be seen from the Table 45, the responses of parents were not very different
from each other in terms of their perception for the necessity of the information that
the center provides for them about the exterior resources. More than half of the
parents (except Book, Journals, etc., %47.6) stated that they considered the center
informs them about the psychological counseling services, health services,

educational services for children, culture and art activities and scholarship
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opportunities as ‘very necessary’. Only very few parents reported that it was

unnecessary, that the center informs them about the services and resources other than

the ones the center provides itself (Table 45).

Table 45. Parents’ Perception for the Necessity of Getting Information on Exterior

Resources Through the Center

Very Necessary Necessary Unnecessary
Mother | Father Total Mother | Father Total Mother | Father | Total

Psychological | 47 33 80 22 29 51 0 1 1
counseling (%68.1) | (%52.4) | (%60.6) | (%31.9) | (%46.0) | (%38.6) (%1.6) | (%0.8)
services
Parent 45 30 75 22 27 49 1 2 3
education (%66.2) | (%50.8) | (%59.1) | (%32.4) | (%45.8) | (%38.6) | (@1.5) | (%3.4) | (%2.4)
activities
Health 41 35 76 22 26 48 2 3 5
services (%63.1) | (%54.7) | (%58.9) | (%33.8) | (%40.6) | (%37.2) | (%3.1) | (%4.7) | (%3.9)
Educational 41 30 72 25 28 53 1 1 2
services for (%61.8) | (%50.8) | (%56.7) | (%36.8) | (%47.5) | (%41.7) | (@1.5) | (%1.7) | (%1.6)
children
Culture and 38 33 71 27 28 55 1 1 2
art activities (%57.6) | (%53.2) | (%55.5) | (%40.9) | (%45.2) | (%43.0) | (%1.5) | (%1.6) | (%1.6)
Scholarship 40 24 64 18 33 51 4 2 6
opportunities | (%64.5) | (%40.7) | (%52.9) | (%29.0) | (%55.9) | (%42.1) | (%6.5) | (%3.4) | (%5.0)
Book, 34 25 59 28 32 60 2 3 5
journal, etc. (%53.1) | (%41.7) | (%47.6) | (%43.8) | (%53.3) | (%48.4) | (%3.1) | (%5.0) | (%4.0)

Interview

Seven parents stated that there was no systematic sharing of information but the

center canalized you to a resource when you asked. Parent 1 and Parent 9 stated:

I receive answers whenever I ask a question. I am being guided. There
is similar information on the boards from time to time, but they are not
maintained systematically, I guess. (Parent 1, mother, 43, academic

staff) (Appendix E.126)

There is no direct instruction, in my opinion; but they show you the
way if you ask for it. For instance, I remember needing to talk with a
pedagogue, and when I consulted you to ask for a recommendation, I
was able to get referral for a couple of names. (Parent 9, mother, 33,
academic staff) (Appendix E.127)

All of the interviewed parents suggested a more effective use of e-mail circulation
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through an e-mail group, and effective use of announcement boards in order to
inform parents about the cultural events like cinemas, theaters, concerts, etc.. Again,
all of the parents recommended that the center encourages parents to share those
kinds of information with the center. Parent 1 summarized the above mentioned
views in her answer:

The message boards may be used more effectively. They can add a
small two line paragraph to the bulletins titled weekend activities.
They can quote the relevant web pages’ links, or ongoing festivals etc.
Also, when it is summer break here (at the preschool), we do not go
on holiday for a month; there may be information provided
alternatively on how to spend the summertime better (with/for the
kids), like camping, and other options. The parents can relay such
information, through an actively managed website, for example, and
everybody can add/read messages and follow the information. (Parent
1, mother, 43, academic staff) (Appendix E.128)

Parent 15 put into words her difficulty in finding health professionals who are

specialists for children like dentist, pediatric, etc.:

It can be about health. As an example, [ want to take Fikret to a
dentist, but I have no idea where I can take him. (I need references
for) a good pediatric dentist, or optometrist. They say that at two
years, every child needs to be checked by an optometrist: finding a
doctor who would undertake such an appointment is tough. The same
is true for a psychologist: I was referred to BUPAM, which I was not
happy with in the end. After that, they were reluctant to give another
referral; which does not make sense, we need your direction and
experience. You may contain and process a lot of information, but I do
not think that you are good at distributing such knowledge. (Parent 15,
mother, 34, academic staff) (Appendix E.129)

Parent 12 spoke of her wish to find a scholarship for her child:
I wish there was a school that I could send my child to on scholarship,
or a foundation that can offer it. I would like to know how to get in

touch with such institutions. (Parent 12, mother, 36, civil servant)
(Appendix E.130)
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Using the Sources of the University and Neighbourhood

Interview

Different from the questionnaire, during interviews parents were asked if they
thought that the center used the resources of the university and the neighbourhood
efficiently.

Five parents reported that the center used the resources of the university
adequately. However eight parents recommended that the center use the resources

more. Parent 1, Parent 4, Parent 15 and Parent 13 stated:

I do not think that it is utilized enough. It could be possible to make
better use of it. One needs to be demanding. The role of the parent
representative is very important. S/he can use her/his relations with
the university to ask for more resources. (Parent 1, mother, 43,
academic staff) (Appendix E.131)

There are lots of social clubs (at the university): folklore, music etc,
and our kids may wonder about their activities. There are sports
competitions. They should at least observe what it is, how entertaining
it can be. I’d like them to know about these activities. We do not
participate in such exercises, and nobody in the preschool talks about
them. (Parent 4, mother, 33, librarian) (Appendix E.132)

In fact, there are a lot of activities in the university, such as music
bands; we can call upon them. If it would be put in the schedule, you
can find more than enough numbers of groups that may come and play
(for the kids) till August. The same is true for the theater folks. It
would be great if you could take (the kids) to the ceramic studio for
them to observe the work and maybe practice there as well. These
may interest the children immensely, and all can be performed within
the university limits for free. (Parent 15, mother, 34, academic staff)
(Appendix E.133)
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I suppose it is not utilized adequately. I think, they could have found
support from the university about English language education: For 3-4
days a week, 2 hours a day tutoring in the preschool, the university
could offer scholarships to the university students, especially to those
from the department of English education. It does not serve us as well,
but we, parents could provide financial support to this end, engaging a
university student to tutor at least for two days a week for a couple of
hours. (Parent 13, father, 35, electronic engineer) (Appendix E.134)

In terms of using the resources of the neighbourhood, six parents thought using those
resources was adequate. Parent 11 compared the opportunities children had through
the center to his childhood:

Let me compare my child to myself: When I was his age, [ hadn’t
been to either a movie complex or the theater; Nikos attended both.
He even went to a classical music concert. In that respect, they are
pretty active here. Day trips are being arranged: They went to the
Emirgan forest, the university library. The first time I ever saw a
library was when I was in junior-high. From this respect, they utilize
the facilities of both the university and the environment. (Parent 11,
father, 39, academic staff) (Appendix E.135)

As a different perspective, Parent 1 requested more field trips for the children.

However she stated the limitation of activities for the early childhood period:

The number of (day-out) field trips should be increased. I can’t think
of many examples. It is hard to find kid-friendly activities in Turkey.
As an example, we wanted to visit the zoo in May, when we were in
the States, and when we were there, saw a great number of students,
on a field trip, there also as a part of their natural sciences class work.
Turkey is a kind of wasteland in this respect. For instance, when we
visited the Istanbul Museum of Modern Art with Osman, and asked to
attend the workshops there together, they refused since he is younger
than 6. (Parent 1, mother, 43, academic staff) (Appendix E.136)
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CHAPTER V

DISCUSSION AND CONCLUSION

This chapter begins by providing a summary of the study as a whole. Then, the
summary and the discussion of the findings of the study are presented. Lastly,
implications of the study for program planning, limitations of the study and

suggestions for further research are presented.

Summary

Using Epstein’s model of family-school partnership, the focus of this research was to
reveal the views, barriers and suggestions of parents whose children enroll in the
Bogazi¢i University Preschool Center regarding parent inolvement practices of the
center. Because the data were collected both from the mothers and the fathers, it
provided the opportunity to get an idea about the differences and similarities between
the views of mothers and fathers. Moreover, with the help of the views, barriers and
suggestions of the parents regarding parent involvement issues, the collected data
contributed to implications for program planning for a parent involvement program.

Both qualitative and quantitative methodological approaches were used for
this research. Fifteen parents participated in the interviews and 143 parents
participated in the survey study.

The two data collection methods were semi-structured interviews and a

survey questionnaire. The semi-structured interview guide was developed by the
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researcher. After the interviews were transcribed, the survey questionnaire was
developed by the research according to the finding of the interviews. The findings of
the survey were analyzed through a statistical software package for Windows (SPSS
14.0).

The overall findings of the study was that parents consider the center as
contributing to their parenting skills through various ways such as weekly bulletins,
parent education seminars, meetings with teachers, etc. Although they suggested
some aspects be improved, they had positive attitudes for the communication
between themselves and the teacher, the administration of the center, and other
parents. In terms of volunteering, most of the parents were willing to volunteer in
various ways if they were directed and motivated by the center. Involving themselves
in their children’s learning at home was also an appealing aspect for the parents, and
it seemed, according to their reports, that any attempt of the center to support the
parents related to this aspect would be welcomed very much by the parents. In terms
of the participation of parents in desicion making processes of the administration of
the center -as another appealing area for the parents-, almost all of the parents, except
for a few advocated that parents should have a say in administration through ways
like parent representatives groups. Lastly, regarding ‘communicating with the
community’, most of the parents expressed a need to be informed by the center about
the exterior resources such as psychological counseling services, health services,

cultural events, educational activities, etc.
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Summary of the Finding and Discussion

This section was divided into three parts for the easy reading: demographic
characteristics of the participants, views, and barriers. In each part, except the
demographic characteristics, the findings of the study are discussed according to
Epstein’s model for family-school partnership and the related literature. However,
since a great deal of data in terms of various aspects of parent involvement practices
were collected, only the findings which make more sense in terms of the study’s
purpose are discussed. Suggestions collected from the parents by interviews
regarding parent involvement practices were interpreted to have implications for
program planning.

Before starting to discuss the findings, giving a short description about the
parent involvement practices of the Bogazici University Preschool Center may help
to understand the context of the study better.

Regarding the parent involvement activities, the center organizes parent
conferences in the beginning of each educational year. Those conferences are held in
two ways: one for all the parents of the center and one for each classroom. Moreover,
the classroom teachers meet with the parents one by one at the end of each semester.
During the year, there are parent education seminars in various topics.

The center distributes weekly bulletins to the parents which inform them
about the educational activities of the center, news from the center, etc. The parent
library at the center serves as a resource for the parents with its children books and

educational books for adults.
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There is also the ‘half day classroom’ visit practice of the center. For this
practice, in the second semester the parents of each child are invited to spend half a
day in the classroom of their children.

In terms of the parents’ participation in the administration of the center, the
center has a parent representative who attends the educational commision and
executive committee meetings when there are important decisions concerning other
parents. The parent representative is elected by other parents during the parent

representative election carried out once a year in September.

Demographic Characteristics of the Sample

In the survey study, the majority of the parents fell into the range of 30 to 39 years of
age (%61.3). %29.9 of the parents were between 40-49 years old. As for the
educational level, %59.5 of the parents had bachelor and higher degrees, %28 of the
parents had high school degrees. Only a minority of parents (%2.1) had primary and
middle school degrees. This shows that the majority of the parents of the center are
well educated. When we consider the majority, there are not great distances between
the educational levels of parents.

In terms of the parents’ working status, the results showed that %60.2 of the
parents were working at Bogazici University (%44.1 as administrative staff, %16.1

as academic staff), %37.8 of the parents were not.
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Views

Epstein’s ‘Parenting’ type of parent involvement was studied in this research by
investigating how the center contributed and may contribute to the parenting skills of
the parents.

Parents who participated in the survey study reported that parent education
seminars, meetings with the teachers, weekly bulletins, announcement boards and
parent conferences contributed to their parenting skills most.

In addition, %33.6 of parents (%16.9 mothers and %52.4 fathers) didn’t have
any idea about parent education seminars. It seems that mothers participated more in
the parent education seminars than the fathers.

The interviews showed that when it comes to the contribution of the center to
their parenting skills, all the parents mentioned the parent education seminars.
Gordon (1976) explains that parents’ most common role in involvement is as an
audience. Moreover, parents reported the contributions of the teachers, director and
weekly bulletins on their parenting skills. They considered themselves as also
getting educated with their children which is as in the model of family centered child
care of Spodek & Saracho (2005). The family centered child care approach views
parenthood as a stage in the adults life span development and according to that
approach, families are seen as the client of the schools along with the children.
Additionally, ‘other parents’ were also referenced by the interviewed parents as
contributing to their parenting skills.

When parents’ perceived knowledge about various child development related

issues were asked in the survey study, almost all parents -regardless of whether they
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were a mother or father- evaluated themselves as being adequate or partially
adequate. However, when parents were asked to rank their top three topics for parent
education, ‘child and discipline’ was at the top of the list, ‘child and cognitive
development’ the second, and ‘child and emotional development’ the third. It seemed
that there was not a big difference between the subject preferences of the mothers
and the fathers.

Interviewed parents also reported a need to get education regarding discipline,
how to improve the skills of children and communication between the child and
parents.

When the parents’ preference for the educational activities were asked in the
survey study, %45.8 (%55.4 of mothers and %35.3 of fathers) of the parents reported
‘seminars’ among the most preferred type of educational activity. The second most
preferred educational activity type reported by %37.3 (%40.5 of mothers and %33.8
of fathers) of the parents was ‘conversation meetings’ and the third was ‘written
material’ (%31.7) (%24.3 of mothers and %39.7 of fathers).

It seems that mothers prefer seminars and conversation meetings more than
the fathers. In addition, fathers prefer written materials more than mothers do.
Although it is not apparent that there is such a difference between mothers and
fathers in the interviews, it can be interpreted according to the reports of the
interviewed fathers that they are not willing to take part in social gatherings like
seminars or more informal conversation meetings. This may be the reason why they
prefer written materials more.

The ‘Communication’ type of parent involvement was studied by

investigating how parents were informed about the educational program of the center
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and how they evaluated the parent conferences, weekly bulletins, announcement
boards, communication with teachers, administration of the center and other parents.

In the survey study, %72.5 of the parents reported that they received
information about the educational program of the center via weekly bulletins, %51.4
received information from the teacher (%68.9 of the mothers and %32.4 of the
fathers). Different from survey results, interview findings showed that the parents in
the interview received information about the educational program through the parent
conferences most.

From those results, we see that weekly bulletins and teachers were strong
communication channels to inform parents about the educational program of the
center and that mothers reported more than the fathers that they got the information
about the educational program from the teachers. Interview results proved this
implication since most of the fathers interviewed reported that they didn’t prefer to
talk with the teachers very much. They said that mostly their spouses (mothers) built
this interaction with the teacher.

As to parent conferences, there was a problem of nonparticipation observed in
the findings of the survey study. %54.2 of the parents (%36.5 of mothers and %73.5
of fathers) didn’t attend the general parent conference and %44.7 of the parents
(%24.3 of mothers and %67.2 of fathers) reported that they didn’t attend the
classroom parent conference carried out in the beginning of the first semester. Again
we see that nonparticipation of fathers was more than mothers. It was not the case for
the interviews however. Most of the parents reported that they attended parent

conferences and by making a few suggestions they considered those satisfying.
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As a strong communication channel mentioned above, weekly bulletins of the
center were evaluated by the majority of the parents (%65.7) (%74.3 of mothers and
%56.5 of fathers) as adequate which is also the case for the findings of the
interview.

However this is not the case for the announcement boards of the center. Only
9%32.2 (%40.5 of mothers and %23.2 of fathers) thought that those were adequate
(half of the parents in the interview). Moreover %18.2 (%9.5 of mothers and %?27.5
of fathers) of the parents reported that they didn’t take a look at the boards (%25 of
the parents in the interview).

In terms of communication with teachers, administration and other parents,
the majority of the parents (%60) (%75 of mothers and %44.1 of fathers) thought
that they had adequate communication with their children’s teachers. %31.4 of the
parents (%45.8 of mothers and %16.2 of fathers) thought that the communication
with the administration of the center was adequate. However %19.3 of the parents
(%6.9 of mothers and %32.4 of fathers) thought that that communication was
inadequate. %23.9 (%11.1 of mothers and %37.9 of fathers) of the parents thought
that the communication with other parents was indequate and %?23.2 (%33.3 of
mothers and %12.1 of fathers) of the parents thought that that communication was
adequate.

We again see that the fathers had less communication with teachers, the
administration, and other parents in the center.

Epstein’s ‘Volunteering’ type of involvement was studied by investigating
the parents’ attendance in classroom visits, and their preferences for the volunteer

activities in the center.
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Half-day visits once a year was maybe the only volunteering activity of the
center. However the participation was really low: The majority of the parents
(%63.1) (%37.5 of mothers and %89.9 of fathers) didn’t attend the half-day
classroom visits. When considering the positive outcomes of the visits as reported by
the parents from interviews and survey study, this practice should be strongly
encouraged and advertised for the parents.

For the results of the interviews, most of the interviewed parents said they
attended the half day classroom visits and they stated that they benefit alot such as
observing their children in a social setting, observing the teacher’s strategies to solve
problems, etc.

Comer & Haynes (1997) interpret the apparent impassable borders between
the parents and school as the following:

In many communities, parents are discouraged from spending time in

classrooms and educators are expected to consult with family

members only when a child is in trouble. The result, in too many

cases, is misunderstanding, mistrust, and a lack of respect so that

when a child falls behind, teachers blame the parents and parents

blame the teachers.

When we think beyond the half-day visits in terms of volunteering at the
center, %50 of the parents stated that they would be volunteers to support the
campaigns organized for the children in need. %48.5 of the parents suggested
‘preparing educational materials for the center’ among what they can do as volunteer.
Giving information to the children about their professions and hobbies (%35.3), and
cooking for the children in the center (%34.6) (%51.4 of mothers and %15.6 of
fathers) were among other volunteer activities.

For the preferred volunteer activities, mothers and fathers didn’t differentiate

except in ‘cooking for children’.
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‘Learning-at-home’ type was investigated by asking parents about the
contribution of the center in their children’s learning at home and their needs in
getting support in that subject.

%54 of the parents considered ‘teachers’ suggestions’ as contributing to the
home learning process of their children. Weekly bulletins (%41.6) (%51.4 of mothers
and %30.8 of fathers) were also among the most selected means which contributed to
home-learning. Parents interviewed reported that the teachers, weekly bulletins and
the parent library were supporting them in terms of their children’s learning at home.

%51.8 of the parents demanded support in ‘songs, thymes, stories, etc..
%51.1 of the parents preferred support about music and movement activities.
Preparing materials (%48.2), art activities (%43.9) were also among the most
preferred topics in which parents need support. In the survey study, the preferences
of mothers and fathers for the support topics were almost similar except for a few
options. During interviews, the difference was the support request by the parents to
solve the attention problems of their children.

‘Decision making’ type of involvement was investigated by revealing the
views of parents about the ways the parents may participate in the administration of
the center and their attendance in the parent representative election.

%41.6 of the parents thought that parents might participate in the
administration of the center in commisions organized for specific topics (meals, field
trips, budget, etc.). %32.8 of the parents thought that parents might form
representative groups organized according to the age groups of the children in the
center. %16.1 of the parents considered parents’ participation in the administration of
the center as unnecessary. In the interviews, most of the parents stated that only one

representative was inadequate and that there should be at least four or five people to
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represent parents.

When the attendance of the parents at the parent representative election were
asked, again, a great deal of nonparticipation appeared: A great majority of the
parents (%86.4) didn’t vote in the parent representative election. Only %13.6 of the
parents (%19.4 of mothers and %7.4 of fathers) reported they voted in the election. It
was also the case for the interview results. 11 of the 15 parents reported they didn’t
participated in the election.

Studying the ‘Collaborating with the Community’ type of involvement in this
research was limited to getting information about the exterior resources through the
center and the use of the University and the neighbourhood by the center since there
were limited practices in the center in terms of that type of involvement.

In the survey study, the responses of parents were not very different from
each other in terms of their perception for the necessity of the information the center
provides for them about exterior resources. More than half of the parents stated that
they considered that the center informing them about the psychological counseling
services, health services, educational services for children, culture and art activities
and scholarship opportunities as ‘very necessary’.

Different from the questionnaire, during interviews parents were asked if they
thought that the center used the resources of the university and the neighbourhood
efficiently. Eight of the fifteen parents suggested that the center use the resources of
the university more and nine of the fifteen parents suggested that the center use the
resources of neighbourhod more.

To sum up, the whole study showed that one way or another all the parents

attached importance to parent involvement, as found in the studies of Mcghee
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(2007), Crawford (2007) and DeBruhl (2006), Epstein (1990) (cited in Swap, 1993),

Kaya (2002).

Barriers

According to the survey study, %74.3 of the parents (%66.2 of mothers and %83.3
of fathers) reported that they couldn’t attend the parent education activities organized
by the center because of ‘work’ which is consistent with the interview results. %20.7
of the parents reported that they weren’t aware of the activities.

It seems that to be able to attend the parent education activities, fathers had
more barriers related to work than the mothers. Moreover the number of parents who
reported they weren’t aware of those activities seems quite a lot and pointed to a
problem of reaching parents in terms of announcing the activities.

The ‘work’ barrier is valid for the parent conferences as well. From the
survey study, 22 parents (6 mothers and 16 fathers) who didn’t attend the
conferences declared it ‘because of work’. We see that fathers had more problems
with the ‘work’ barrier than the mothers as it is the case for the announcement boards
as well: 14 parents from the survey study (11 fathers and 3 mothers) who reported
that they didn’t look at the announcement boards defined the reason as ‘because of
the hurry to go to work’. ‘Work’ is also a barrier in meeting with the teacher, mostly
reported by fathers, again. However most of the fathers didn’t feel uneasiness for
that their spouses (mothers) had the necessary interactions with the teachers as

reported by them.
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For the communication with parents, the administration and other parents, the
biggest barrier for the parents who were not working in Bogazi¢i University was
being away from the center and having little opportunity to come to the center during
the work day. A barrier which some parents expressed as obstructing communication
with the teachers was the hustle and bustle of the mornings and evenings.

‘Work’ is also a barrier for parents to be involved in volunteer activities like
classroom visits as guests. In the survey study, 21 parents (16 fathers and five
mothers) reported that they couldn’t attend the visits because of work. For some
parents, being uninformed was a barrier in participating as 14 parents (seven mothers
and seven fathers) reported that they were unaware of the visits.

19 parents (11 mothers and eight fathers) who didn’t attend the parent
representative election reported that they couldn’t attend because of work. Ten
parents (six mothers and four fathers) stated that they were not aware of the election.

To sum up, the whole study showed that the biggest barriers for
nonparticipation in parent involvement activities were time conflict with ‘work’ -
Henderson, Marburger & Ooms (1986) defined it as the pressure of time-, and ‘being

uninformed’ about the activity.

Conclusion and Implications for Program Planning

The role of the family in educating the child and in serving as the child’s first teacher
is crucial, and schools must work to encourage the families to make them fulfill that
role with their best efforts. School, families and communities have a common goal:

to guide their children to adulthood. Parent involvement in education was thus seen
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as crucial, not as a method of enabling parents to learn from the teacher, but as a way
of establishing links between the school and the community, and enabling parents to
make a contribution to the school. The early childhood field has been a pioneer in
building partnerships with parents.

Children learn best when the significant adults in their lives -parents,
teachers, and other family and community members- work together to support them.
This basic fact should be a guiding principle when answers are sought to the
questions of how schools should be organized and how children should be taught
(Comer & Haynes, 1997).

In conclusion to this study, suggestions of the parents regarding parent
involvement practices which were revealed from the interviews were used to
construct the following section. With the contribution of the suggestions of the
parents, implications for planning a parent involvement program are presented

below.

Implications for Program Planning

Since the main barrier of the parents in attending parent involvement activities was
the time conflict with work, the timing of those kinds of activities is very significant.
Beyond the times which address the majority, activities may be organized for the
exceptional times like evening, weekends, etc. In addition, because different group of
parents may have different interests and needs, those should be considered when
planning the content of the activities. A needs assesment study which may be carried

out beforehand may function for this purpose. Moreover the quality and variety of
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the announcements of those kinds of activities is important to attract the attention of
the parents. Various ways may be tried at the same time such as announcement
boards, bulletins, handouts, e-mail and telephone calls. Since the participation of
fathers is quite low, extra effort should be made to involve fathers in the school.

In terms of sharing the information about the educational program of the
children with the parents, again various ways should be used like parent conferences,
classroom visits, broshures, bulletins, etc. which focus on the daily routines of the
children at the school since a daily program is the best resource which reflects the
eductional program and philosophy of the school. In order to make the parents more
aware of their children’s developmental progress, written reports of child
observations may be given to the parents and the teachers also may request a written
report about their children’s daily routine at home to provide a continuity between
the school and home.

To improve the communication channels in the school, the teachers and the
administration should give a message to the parents that they are welcomed when
they need to meet with teachers and the director. If needed there may be a ‘teacher
office hour’ practice for the parents who have hesitations about distracting the
teachers with the meetings through or without appointments. Moreover, social
gatherings to bring parents together may be organized to improve the communication
between the parents.

So as to provide the volunteer efforts of parents, parents may be encouraged
to share their knowledge on certain issues, hobbies, talents, etc. with teachers and
children which will in turn enrich the educational program of the school. In addition,
the school should share its needs with parents so as to get help and support from

them since most of the parents are willing to volunteer for the school they need
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direction and motivation from the school to act. Moreover, the school may be a
mediator in organizing parent-to-parent support activities like looking after one’s
child when there is an emergency, making campaigns for children in need, etc. which
is in fact very crucial because at the present time the majority of the parents are
nuclear families.

To support the parents in involvement in their children’s learning better and
efficiently at home, a collaborative effort should be made at school: The teachers
may support parents with their suggestions and homework. Educational resources
like books, CD’s, materials may be provided to the parents through parent libraries.
Besides, workshops for parents may be organized to provide them with the necessary
and appealing information and experiences which they can transmit home for the
time they share with their children.

For the parents’ participation in the decision making processes of the school,
parents’ preferences about how to participate should be considered when forming a
parent representation system. Then, there should be an effort to provide all the
parents’ awareness and interest for that system. More importantly, the school should
give a message of ‘equality’ so that all the parents regardless of their socio economic
statuses feel comfortable when communicating with the school administration.

In addition to their various functions, schools should function as information
sharing channels. With various means like announcement boards, e-mail groups,
bulletins, etc., the schools may inform parents about the exterior resources like health
services, cultural and educational events, etc.. The school may also encourage the
parents to share the information about exterior resources with the school. Then the

school may transmit that information to the other parents.
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Limitations of the Study

Although the parents who participated in the interviews and in the survey study
seemed to report their views honestly, the researcher had some hesitations about this
aspect because she was a teacher at the center and all the parents who participated in
this study knew her. Though not much, there might be some hidden or manipulated
data reported by the parents. This should be kept in mind when evaluating the results
of the study.

The second limitation of the study was the lack of chi square analysis to see
the relationship between the views of fathers and mothers regarding parent
involvement because of the impropriety of the collected data for that kind of an
analysis.

Another limitation of the study was that the interviews were carried out only
with parents who were working at the University and who had higher education
because of the availability. Therefore, detailed views of the parents who were

working outside and who were less educated weren’t possible in this study.
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Suggestions for Further Research

This study tried to draw a general picture of the views, barriers and suggestions of
parents regarding parent involvement issues by using Bogazi¢i University Preschool
Center as a case. Epstein’s six type parent involvement model was investigated by
using only the practices of the center. So, in further studies, Epstein’s model may be
studied in different schools which have different characteristics to be able to compare
and contrast different practices.

By controlling the sample size and diversity and the data collecting
instruments, relationships between SES and parent involvement and between gender
and parent involvement may be studied.

Among those most active in parent involvement, a study may be designed for
teachers to get their attitudes and views regarding the subject.

Lastly, starting from the implications of this study, a program planning study
may be carried out with its application and evaluation processes including the

parents, teachers and children.
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APPENDIX A

Interview Guide in English & Turkish
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INTERVIEW QUESTIONS

DEMOGRAPHIC INFORMATION

1. Your age?

2. Level of education? (What is the highest level of education you have completed?)
3. Your occupation?

4. Your affiliation and position?

5. How many children do you have?

6. Your child(ren)’s age and gender?

7. What is the age and gender of your child(ren) who are currently registered at the
preschool?

8. For how many years have you been working with this preschool?

‘PARENTING’ QUESTIONS

9. Do you think that the preschool assists you as a mother/father in terms of parenting
knowledge and skills?
- In which topics?
10. Have you ever attended any of the educational seminars the preschool organizes?
- (If not) Why not?
- How did it affect you?
11. What other kinds of support would you like to receive from the preschool?
- What topics would you like to see covered in the further parent education
programs the preschool may arrange in the future?
- What type of educational activities would you prefer? Conferences, discussions,
bulletins, booklets etc.
12. What would you suggest to boost attendance in the parent education activities?
- In your opinion, what are the roadblocks the families face?

- What type of arrangements can help us overcome these obstacles?
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‘COMMUNICATION’ QUESTIONS

13. Do you have any knowledge about the educational program the preschool applies for
your child(ren)’s care?
- If your answer is yes, how did you acquire this knowledge?
14. Do you think you have adequate knowledge about the educational program at the center?
- What else would you like to learn about the program? In what way?
15. Have you attended the general and age class parent meetings at the beginning of the year?
- (If not) Why not?
- What were the topics covered in these meetings? Do you think these were
sufficient? - What else could have been covered?
16. Do you read the weekly bulletins?
- (If not) Why not?
- Do you think you benefit from these?
- In your opinion, are the bulletins satisfactory? What other information should
be included the bulletins?
17. Do you look at the announcement boards which are at the entrance and in the front of the
classrooms regularly? - (If not) Why not?
- Do you think these are satisfactory?
- What kinds of information and news would you like to see on these boards?
18. What is your means of learning about your child(ren)’s condition at the preschool?
- How frequent do you talk with your child(ren)’s teacher? In what way?
- What are the main subjects you discuss? Do you think it is adequate?
- What kind of information would you like to receive about your child(ren)? In what
way?
19. How do you notify the preschool about your child(ren)’s condition at home?
- Do you experience any obstacles in this respect?
20. Do you think that you are able to communicate with the teacher/ administration/ sitter/
other parents sufficiently?
- Are there any obstacles? -What can be done to overcome these?
21. What would you suggest to reinforce the preschool-family communication?
- What are your expectations from the preschool? (Administration/teacher)

- What can you do?
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‘VOLUNTEERING’” QUESTIONS

22. Have you ever volunteered at the preschool? If your answer is yes, please elaborate.
- Have you ever attended the half-day classroom visits that take place in the
second semester? If so, how did it affect you?
- Have you ever contributed to the special day celebrations (birthdays, 23rd of
April, end of semester etc) in any way?
- Have you ever shared your occupational and/or recreational
skills and knowledge with the children?
- Have you ever contributed to the materials being used by the preschool?
23. Are there any obstacles you experience/have experienced about volunteering? What can
be done to overcome these obstacles?
24. What types of activities involving volunteering opportunities for parents should be
organized at the preschool?
- How/in what way can you support the teachers?
- How/in what way can you support the children?
- How/in what way can you support the administration?

- How/in what way can you support the other parents?

‘LEARNING AT HOME’ QUESTIONS

25. Do you think the preschool aids your kids not only at the center, but also helps her/him to
learn at home as well? In what way?
- Have you ever utilized the parent library? What kinds of books have you
borrowed?
- Do you think the library is adequate? What can be done to improve it?
- Does the teacher advise you about things you can do together with your
child(ren) at home?
26. Do you encounter any obstacles about teaching your child(ren) something at home?
- What kind of support would you like to receive from the preschool? On which
topics?

- In what way would you like yo receive such support?
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‘DECISION MAKING’ QUESTIONS

27. In your opinion, do you think the parents are able to participate in the administration?
How?
28. Have you attended the parent representative elections? (If not) Why not?
- Were you a candidate? Did you think about running for the representative?
- Do you know the responsibilities of the parent representative? Do you think
these are appropriate?
- What would you expect from the parent representatvive? What should be
included in the job description?
29. Other than the position of the parent representative, what do you think about parents
participating in the preschool administration? What would you suggest?
- Do you think the parent should be part of the administration? (If not) Why not?
- In what subjects must this participation be valid?
- What should be the means and channels for the parents to participate in the

administration?

‘COLLABORATING WITH THE COMMUNITY’ QUESTIONS

30. Are you being informed by the preschool about the outside sources that you can utilize
for your child(ren)?
- In what subjects are you being informed? In what way?
- Do you find this adequate?
- What other subjects would you like to receive information about? In what way?
31. Do you think the preschool is employing the resources made available by the university
and the environment it is located in properly (human resources, location, material etc.) ?
- How can we benefit more from the university?
- In what subjects? In what way?
- How can we befefit more from the resources in the vicinity (social, cultural,
economic etc)?

32. What can the families do about this?

33. Do you have any other ideas/suggestions about parent participation/involvement in

preschool?
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GORUSME SORULARI

DEMOGRAFIK BILGILER

1. Yagimz?

2. Egitim Durumunuz (en son bitirdiginiz okul)?

3. Mesleginiz?

4. Calistiginiz birim ve pozisyon?

5. Kag cocugunuz var?:

6. Cocuk(larimizin) yas1 ve cinsiyeti nedir?

7. Yuvaya su anda kayith ¢ocuk(larinizin) yasi ve cinsiyeti nedir?

8. Kag yildir yuvadan hizmet aliyorsunuz?:

“COCUK YETISTIRME” iLE ILGILi SORULAR

9. Yuvanin anne/baba olarak size, anne/babalik bilgi ve becerileri konusunda katkis1
oldugunu diisiiniiyor musunuz?
- Hangi konularda?
- Bu katki hangi yollarla saglandi?
10. Yuvanin diizenledigi egitim seminerlerinden katildigimiz oldu mu?
- (Katilmadiysa) Neden katilmadiniz?
- Nasil bir katki sagladi?
11. Yuvadan bu konuda daha baska nasil bir katki beklersiniz?
- Yuvamin diizenleyebilecegi anne-baba egitimi ¢alismalarinin hangi
konularda olmasin tercih edersiniz?
- Ne tiir egitim etkinliklerini tercih edersiniz? Konferans, tartisma,
brosiir, kitapgik, vb.
12. Anne-baba egitimi etkinliklerine katilimin daha ¢ok olmasi i¢in ne gibi
Onerileriniz olabilir?
- Sizce ailelerin yasadiklari engeller neler olabilir?

- Bu engeller ne tiir diizenlemelerle asilabilir?
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“ILETISIM” ILE ILGILI SORULAR

13. Yuvada ¢ocugunuzun egitiminde uygulanan egitim programiyla ilgili bilgi sahibi misiniz?
- Ne sekilde bilgi sahibi oldunuz?
14. Egitim programiyla ilgili yeterli bilgi sahibi oldugunuzu diisiiniiyor musunuz?
- Programla ilgili baska neleri 6grenmek istersiniz? Ne sekilde?
15. Sene basinda yapilan genel ve sinif veli toplantilarina katildiniz mi?
- (Katulmadiysa) Katilmama nedenleriniz neydi?
-Toplantilarda deginilen konular neydi? Sizce yeterli miydi?
-Baska nelerden bahsedilebilirdi?
16. Haftalik biiltenleri okuyor musunuz?
- (Okumuyorsa) Okumama nedenleriniz nedir?
- Size nasil katkist oluyor?
- Biiltenlersizce yeterli mi? Biiltenlerin baska ne tiir bilgiler icermesini istersiniz?
17. Giristeki panoyu ve siifinizin panosunu diizenli olarak inceliyor musunuz?
- (Incelemiyorsa) Neden incelemiyorsunuz?
- Yeterli buluyor musunuz?
- Panolarda ne tiir bilgi ve haberler gormek istersiniz?
18. Cocugunuzun okuldaki durumuyla ilgili ne sekilde bilgi aliyorsunuz?
- Cocugunuzun ogretmeniyle hangi siklikta goriisiiyorsunuz? Ne sekilde?
- Genellikle hangi konularda goriisiiyorsunuz? Sizce yeterli mi?
- Cocugunuzla ilgili ne gibi bilgilere ulasmak istersiniz? Ne sekilde?
19. Cocugunuzun evdeki durumuyla ilgili okulu ne sekilde bilgilendiriyorsunuz?
- Bu konuda yasadiginiz engeller var mi?
20. Ogretmeniyle/idareyle/bakici hamimla/diger velilerle yeterince iletisim kurulabildigini
diistiniiyor musunuz?
- Yasanan engeller var mi?
- Bu engeller nasil asilabilir?
21. Okul-aile iletisimini giiclendirmek i¢in neler 6nerebilirsiniz?
- Okuldan beklentileriniz? (Idare/Ogretmen)

- Sizin yapabilecekleriniz?
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“GONULLULUK” ILE ILGILI SORULAR

22. Yuvada katildiginiz/yaptigimiz goniillii isler oldu mu? Olduysa neler?
- Ikinci donem yapilan yarum giin sumif ziyaretlerine katildiniz mi?
Size nasil bir katkt sagladi?
- Ozel giin kutlamalarinda (dogumgiinii, 23 Nisan, sene sonu, vb.) herhangi bir
katkida bulundunuz mu?
- Mesleki ve/veya genel bilgi ve becerilerinizle ilgili cocuklarla bir paylasiminiz
oldu mu?
- Yuvada kullanilan malzemelerle ile ilgili bir katkiniz oldu mu?
23. Goniilliiliik ile ilgili yasanan/yasadiginiz engeller var mi1? Nasil agilabilir?
24. Yuvada anne-babalarin katilabilecegi ne tiir goniillii etkinlikler diizenlenmeli?
- Ogretmenlere hangi konularda/ne sekilde destek olabilirsiniz?
- Cocuklara hangi konularda/ne sekilde destek olabilirsiniz?
- Yonetime hangi konularda/ne sekilde destek olabilirsiniz?

- Diger velilere hangi konularda/ne sekilde destek olabilirsiniz?

“EVDE OGRENME” ILE ILGILI SORULAR

25. Cocugunuzun yuvanin yani sira evde de birseyler 6grenmesine yuvanin katkisi oluyor mu?
Ne sekilde?

- Veli kiitiiphanesinden yararlandiniz mi? Ne tiir kitaplar aldiniz?

- Sizce kiitiiphane yeterli mi? Nasil gelistirilebilir?

- Ogretmen evde cocugunuzla yapabileceklerinize dair yonlendirmede bulunuyor

mu?

26. Evde ¢ocugunuza bir seyler 6gretme konusunda yasadiginiz engeller var mi1?

- Yuvadan nasil bir destek almak istersiniz? Hangi konularda?

- Bu destegin hangi yollarla saglanmasini tercih edersiniz?
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“KARAR VERME” ILE ILGILI SORULAR

27. Sizce su anda aileler yuva yonetimine dahil olabiliyorlar m1? Nasil?
28. Veli temsilciligi se¢imine katildimiz m1? (Katilmadiysa) Neden katilmadiniz?
- Aday oldunuz mu? Olmay: diisiindiiniiz mii?
- Veli temsilcisinin gorevlerini biliyor musunuz? Sizce yeterli mi?
- Veli temsilcisinden beklentileriniz nelerdir, ne gibi gorevleri olmali?
29. Veli temsilciligi disinda ailelerin yuvanin yonetimine katilmasiyla ilgili neler
diisiiniiyorsunuz/6nerebilirsiniz?
- Sizce aileler yonetime katilmali mi? (Hayirsa) Neden katilmamali?
- Aileler hangi konularda yuva yonetimine katilmali?

- Aileler ne sekilde/hangi yollarla yuva yonetimine katilmali?

“TOPLUMLA ISBIRLIGI” iLE ILGILi SORULAR

30. Cocugunuzla ilgili yuva disinda kullanabileceginiz kaynaklar konusunda yuva
tarafindan bilgi sahibi ediliyor musunuz?

- Hangi konularda bilgilendiriliyorsunuz? Ne sekilde?

- Bu bilgilendirme sizce yeterli mi?

- Hangi konularda bilgi sahibi edilmek istersiniz? Ne sekilde?
31. Sizce yuva, i¢cinde bulundugu iiniversitenin ve ¢evresinin kaynaklarini yeterince
kullaniyor mu? (Insan kaynagi, mekan, materyal, vs.)

- Universiteden nasil daha fazla katki saglanabilir?

»  Hangi konularda? Hangi yollarla?

- Cevredeki (sosyal, kiiltiirel, ekonomik, vs.) kaynaklardan nasil

faydalanilabilir?

32. Bu konuda ailelerin yapabilecekleri nelerdir?

33. Ailenin okula katilimiyla ilgili séylemek istediginiz baska goriis ve Onerileriniz

var mi?
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B.U Preschool Education Center
Parent Involvement Questionnaire Form

This study, as the requirement of my master’s thesis, aims to collect data from the parents
whose children are registered in the Bogazici University Preschool Education Center about their views
and suggestion on the parent involvement practices in the center. The data which I’ll collect from you
as mothers and fathers will contribute to develop a parent involvement program according to your
demands and needs. Your responses won’t be shared with anybody. It’s very important for my research
that your responses are your actual opinions. After the research has ended, the findings will be shared

with you. Thank you for your support.

Istk SABIRLI OZISIKLI
Bogazici University
Adult Education Master’s Program

*#%%* Please sign the option which is proper for you like (x).

1) Mother ( ) Father ( ) 2) Your Age:

3) Your Educational State (the level that you last completed):

4) Your Occupation:

5) Do you work at Bogazi¢i University?
Yes () Faculty () Staff ()

No ()

6) How many children do you have?

7) Your child(ren)’s Birth Date: Sex:
Birth Date: Sex:
Birth Date: Sex:
8) Your child(ren)’s who is/are registered to the center Birth Date: Sex:

Birth Date: Sex:
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9) Do you think that the center contributes to you, as a mother/father in terms of parenting knowledge

and skills, with the following ways below?

Yes Partially  No No idea (eg. I never attended)
Parent Education Seminars () () () ()
Talks with the teacher () () () ()
Talks with the director of the center () () () ()
Talks with the educational counselor () () () ()
Weekly bulletins () () () ()
Writings on the boards () () ) ()
Parent library () () () ()
Parent conferences () () () ()

10) How do you describe your knowledge level in the topics below? (Please think about the

knowledge that you have in the topics, not your child’s state on the topics.)

Adequate Partially adequate ~ Inadequate

Child’s health and nutrition () () ()
Child and parent relationship () () ()
Child and discipline () () ()
Child and social development () () ()
Child and cognitive development () () ()
Child and physical development () () ()
Child and emotional development () () ()
School readiness () () ()
Home activities with children () () ()

11) Please write down three of the above topics (10. question) about which you want to get more

information through an educational activity according to the importance order. (If there is a topic

which is important to you but is on the list above, you can write it providing that it’s in the ordering

below.)
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12) Which type of educational activities do you prefer most?
( ) Seminar
() Written material (bulletin, brochure, boards etc.)
() Conversation meetings
( ) Workshop
() Other = Please define:

13) What are the barriers that you are facing most in attending the parent education activities organized
by the center? (you may sign more than one options if you need)

( ) Iam not faced with any barriers

() Because of work (time)

() The subject of the activities are not interesting

( ) Being too shy to attend those kind of activities

( ) Thinking that my knowledge relating to the subject of the activity is adequate

( ) I'm unaware of the activities

() Other = Please define:

14) Through which ways did you get information most about the educational program being applied

in the center for your child’s education? (you may sign more than one options if you need)

( ) 'm not informed () Parent conferences

() Weekly bulletins ( ) Announcement boards

() From the teacher ( ) From the classroom observations
() From what the child tells us () Other = Please define:

15) Did you find the general parent conference carried out in the beginning of the school year (which

aimed at all the parents of the center) adequate in terms of your interests and needs?

() Yes () Partially ( )No

( ) Ididn’t attend -> Please define your reason of nonparticipation

16) Did you find the classroom parent conference carried out in the beginning of the school year

adequate in terms of your interests and needs?

() Yes () Partially ( )No

( ) Ididn’t attend -> Please define your reason of nonparticipation
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17) Do you find the weekly bulletins adequate in terms of your interests and needs?

() Yes () Partially ( )No

() I'don’t read the bulletins > Please define your reason of not reading:

18) Do you find the content of the announcement boards which are in the entrance and in front of the

classrooms adequate in terms of your interests and needs?

() Yes () Partially ( )No

( ) Idon’tlook at the boards —> Please define your reason of not looking:

19) On which topics related to your child’s state in school do you talk with his/her teacher most? (you
may sign more than one options if you need)

( ) I don’t meet with the teacher = Please define the reasons:

() His/her eating habits ( ) His/her Sleeping habits
( ) His/her behaviour at the school () His/her social relations
() His/her participation in activities () His/her talents

() Domains which should be improved () Other = Please define:

20) Do you think that you have adequate infomation about your child’s state at school?

() Yes () Partially ( )No

21) About which topics related to your child do you inform the teacher most? (you may sign more
than one options if you need)

( ) I don’t present such briefings to the teacher = Please define the reasons:

( ) School absence

( ) llness and drug use

( ) Changes at home (guest, moving, etc.)

() Changes in the family (sibling, divorce, death, etc.)

() The routine in the house (meal, nap time, etc.)

( ) Child’s behavior at home

() Other > Please define:
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22) Do you think that the communication between you and your child’s teacher is adequate?
() Yes () Partially () No
(If applies) What kind of problems do you experience?

23) Do you think that the communication between you and the preschool administration is adequate?
() Yes () Partially () No
(If applies) What kind of problems do you experience?

24) Do you think that the communication between you and the other parents is adequate?
() Yes () Partially () No
(If applies) What kind of problems do you experience?

25) Have you ever attended the half-day classroom visit at the preschool before?

() Yes = Please, list your impressions, benefits etc:

() No > Please, indicate your reasons for not attending:

26) On which of the following topics would you be most willing to offer your support voluntarily?
(you may sign more than one options if you need)

() I do not think that parents should volunteer for such activities.

() Supplying various educational material, and preparation

() Preparing various foods for the children

() Informing children about the parents’ occupations and hobbies

() Supporting the teachers during field trips

() Campaigning for children in need.

() Other - Please list:

27) In what ways do you think that the preschool contributes_meost to the time spent with your child at

home doing educational activities? (You may choose more than one option in the following.)
() I do not think such a contribution exists
() The teacher’s suggestions and directions
() Homework
() Weekly bulletins
() Announcement boards
() Parent library
() Other - Please, list:
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28) In what subject(s) do you think that the preschool should offer information about the time you
spend with your child at home doing educational activities? (You may choose more than one option in

the following.)

() I do not need such support.

() Art activities

() Natural sciences-mathematics activities

() Music-movement games

() Scrap-material usage

() Songs, tongue twisters, stories etc.

() Preparing materials (playdough, finger paint, simple toys etc.)
() Other - Please, list:

29) How should the parents participate in the preschool administration, in your opinion?

() I do not think it is necessary for parents to participate in the preschool administration
(please, jump to Question 31).

() Parent representative

() A representatives group, with members from each age class.

() Commissions devoted to specific subjects (food, finding resources, day-trips etc).

() Other - Please, list:

30) In what aspects should the parents participate in the preschool administration, in your opinion?

Please explain:
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31) Have you ever attended the parent representative election at the preschool?

()Yes () No - Please, explain why not:

32) Do you know the duties of the parent representative?

() Yes () Partially () No

33) How would you evaluate the preschool informing you about the following outside services?

Very important Important Not

Necessary

Psychological counselling services () ()
Health Services () ()
Educational services (tutoring, activities etc.) () ()
Culture-arts activities (movies, theather, concerts etc). () ()
Publications, such as books, magazines. () ()
Scholarship opportunities () ()
Parent education activities () ()

)
)
)
)
)
)
)

34) Please write what you want to add and suggest in subjects about parent involvement.

Thank you very much for your time and the views that you shared...
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B.U Okul Oncesi Egitimi Uygulama Birimi
Aile Katilimi Anket Formu

Yiiksek Lisans tezim kapsamindaki bu calisma, cocuklar1 Bogazici Universitesi Okuldncesi
Egitimi Uygulama Birimi’ne kayitli anne-babalarin, yuvada uygulanmakta olan aile katilim1
uygulamalanyla ilgili goriisleri ve Onerileri iizerine bilgi toplamayi amaclamaktadir. Anne-babalar
olarak sizlerden toplayacagim bu bilgiler, istek ve ihtiyaglarimz dogrultusunda bir aile katilimi
programinin gelistirilmesine katki saglayacaktir. Cevaplarimiz hi¢ kimseyle paylasilmayacaktir.
Cevaplarimzin kendi samimi fikirleriniz olmasi1 arastirmam igin ¢ok Onemlidir. Arastirma

tamamlandiginda, sonuglar sizlerle de paylasilacaktir. Desteginiz icin simdiden tesekkiirler.

Isik SABIRLI OZISIKLI
Bogazici Universitesi
Yetiskin Egitimi Yiiksek Lisans Programi

#%% Liitfen ( ) ifadeli yerlerde size uygun olan segenegi ( x ) seklinde isaretleyiniz.
1) Anne ( ) Baba () 2) Yasiz:

3) Egitim Durumunuz (en son bitirdiginiz derece):

4) Mesleginiz:

5) Bogazici Universitesi’nde mi ¢alisiyosunuz?

Evet () Akademik ( ) Idari ()

Hayir ( )

6) Kag¢ cocugunuz var?:

7) Cocuk(larinizin): Dogum Yili: Cinsiyet:
Dogum Yili: Cinsiyet:
Dogum Yili: Cinsiyet:
8) Yuvaya su anda kayith ¢ocuk(larinizin): Dogum Yili: Cinsiyet:
Dogum Yili: Cinsiyet:
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9) Yuvanin anne/baba olarak size, anne/babalik bilgi ve becerileri konusunda asagidaki yollarla katkida

bulundugunu diisiiniiyor musunuz?

Evet  Kismen Hayir  Fikrim yok (6rn. hi¢ katilmadim)

Anne-baba egitimi seminerleri () () () ()
Ogretmenle goriismeler () () () ()
Yuva miidiiriiyle goriismeler () () () ()
Yuva egitim danigsmaniyla goriigmeler () () () ()
Haftalik biiltenler () () () ()
Panolardaki yazilar () () () ()
Veli kiitiiphanesi () () () ()
Veli toplantilart () () () ()

10) Asagidaki konu bagliklarinda _kendi bilgi diizeyinizi nasil tanimlarsiniz? (Liitfen cevaplarken

kendi ¢ocugunuzun durumunu degil, konulara dair sahip oldugunuz bilgiyi diisiiniiniiz.)

Yeterli Biraz yeterli Yetersiz
Cocuk sagligi ve beslenme () () ()
Cocuk ve anne/baba iligkisi () () ()
Cocuk ve disiplin () () ()
Cocuk ve sosyal gelisim () () ()
Cocuk ve zihinsel gelisim () () ()
Cocuk ve fiziksel geligim () () ()
Cocuk ve duygusal gelisim () () ()
[lkokula hazirlik () () ()
Cocukla evde yapilabilecek etkinlikler () () ()

11) Yukandaki (10. soru) konu basliklarindan, bir egitim etkinligi araciligiyla daha ¢ok bilgi sahibi

olmak istediginiz ii¢ tanesini onem sirasina gore liitfen yaziniz. (Sizin i¢in 6nemli olan fakat

yukaridaki listede yer almayan bir konu varsa, bu siralama icinde olacak sekilde yazabilirsiniz)
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12) En c¢ok hangi tiir egitim etkinliklerini tercih edersiniz?
( ) Seminer
() Yazili materyal (Biilten, brosiir, panolar vs.)
() Sohbet toplantilari
() Atdlye calismasi (workshop)
() Diger > Liitfen belirtiniz:

13) Yuvada diizenlenen anne-baba egitimi etkinliklerine katilmada en cok karsilastiginiz engeller ve
katilmama sebepleri nelerdir? (dilerseniz birden ¢ok se¢enek isaretleyebilirsiniz)

( ) Herhangi bir engel yasamiyorum

( ) Is nedeniyle (Zaman)

() Etkinligin konusunun ilgi ¢ekici olmamasi

() Bu tiir etkinliklere katilmakta ¢ekingenlik

( ) Etkinlik konusuna dair bilgimin yeterli oldugunu diisiinmek

( ) Haberimin olmamasi

( ) Diger - Liitfen belirtiniz:

14) Yuvada ¢ocugunuzun egitiminde uygulanan egitim programiyla ilgili en ¢ok hangi yollarla bilgi

sahibi oldunuz? (dilerseniz birden ¢ok secenek isaretleyebilirsiniz)

() Bu konuda bilgi sahibi degilim ( )Veli toplantilar

( ) Haftalik biiltenler ( ) Panolar

( ) Ogretmenden () Sif gozlemlerinden

() Cocugun anlattiklarindan () Diger - Liitfen belirtiniz:

15) Sene basinda yapilan genel (yuvadaki tiim velileri kapsayan) veli toplantisini kendi ilgi ve
ihtiyaglarimiz bakimindan yeterli buldunuz mu?
() Evet ( ) Kismen ( )Hayir

() Toplantiya katilmadim -> Liitfen katilmama sebebinizi belirtiniz:

16) Sene basinda yapilan simif veli toplantisini kendi ilgi ve ihtiyaglariniz bakimindan yeterli buldunuz
mu?

() Evet ( ) Kismen ( ) Hayir

() Toplantiya katilmadim - Liitfen katilmama sebebinizi belirtiniz:
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17) Haftalik biiltenleri kendi ilgi ve ihtiyag¢lariniz bakimindan yeterli buluyor musunuz?
() Evet ( ) Kismen ( ) Hayir

() Biiltenleri okumuyorum - Liitfen okumama sebeplerinizi belirtiniz:

18) Yuvada giriste ve siniflarin 6niinde yer alan panolarin igerigini kendi ilgi ve ihtiyaglariniz
bakimindan yeterli buluyor musunuz?
( ) Evet ( ) Kismen ( ) Hayir

( ) Panolar1 incelemiyorum —> Liitfen nedenleri belirtiniz:

19) Cocugunuzun okuldaki durumuyla ilgili 6gretmeniyle en ¢ok hangi konularda goriisiiyorsunuz?
(dilerseniz birden fazla secenek isaretleyebilirsiniz)

( ) Ogretmenle goriisme yapmiyorum => Liitfen nedenleri belirtiniz:

( ) Yemek yeme durumu ( ) Uyku durumu

( ) Okuldaki davranislar1 ( ) Sosyal iliskileri

( ) Etkinliklere katilimi1 () Yetenekli oldugu alanlar
() Gelistirilmesi gereken alanlar () Diger - Liitfen belirtiniz:

20) Cocugunuzun okuldaki durumuyla ilgili yeterli bilgi sahibi oldugunuzu diisiiniiyor musunuz?

() Evet ( ) Kismen ( ) Hayir

21) Cocugunuzun dgretmenini, cocugunuzla ilgili en ¢ok hangi konularda bilgilendiriyorsunuz?
(dilerseniz birden ¢ok secenek isaretleyebilirsiniz)

( ) Ogretmene boyle bir bilgilendirmede bulunmuyorum = Liitfen nedenleri belirtiniz:

( ) Okula devamsizlik

( ) Hastalik ve ilag¢ kullanimi1

() Evdeki degisiklikler (misafir, taginma, vs.)

() Ailedeki degisiklikler (kardes, bosanma, vefat, vs.)

() Evdeki rutin (yemek, uyku saatleri, vs.)

( ) Evdeki davraniglari

() Diger - Liitfen belirtiniz:
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22) Cocugunuzun dgretmeniyle sizin aranizda yeterli bir iletisimin oldugunu diisiiniiyor musunuz?
( ) Evet ( ) Kismen ( ) Hayir

(Varsa) Yasanan zorluklar nelerdir?

23) Yuva yoOnetimiyle sizin aranizda yeterli bir iletisimin oldugunu diistiniiyor musunuz?
() Evet ( ) Kismen ( ) Hayrr

(Varsa) Yasanan zorluklar nelerdir?

24) Diger velilerle sizin aranizda yeterli bir iletisimin oldugunu diisiiniiyor musunuz?
( ) Evet ( ) Kismen ( ) Hayir

(Varsa) Yasanan zorluklar nelerdir?

25) Daha once hi¢ yuvada uygulanan yarim giin sinif ziyareti uygulamasina katildiniz mm?

( ) Evet: > Liitfen size sagladigi katkilar1 belirtiniz:

( ) Hayir: - Katilmama sebebinizi liitfen belirtiniz:

26) Asagidaki konulardan en ¢ok hangilerinde yuvaya goniillii desteginizi sunmay1 diistiniirsiiniiz?
(dileseniz birden fazla secenek isaretleyebilirsiniz)

() Velilerin goniilli etkinliklerde bulunmasini gerekli gormiiyorum

() Cesitli egitim materyallerinin yapiminda ve saglanmasinda

() Cocuklarin yiyecegi cesitli yiyeceklerin yapiminda

() Velilerin meslekleri ve yan ugraslar ile ilgili cocuklara bilgi vermesi konusunda

() Gezilerde 6gretmenlere destek olunmasi konusunda

() Ihtiyag sahibi ¢ocuklar icin kampanya yiiriitiilmesinde

() Diger - Liitfen belirtiniz:
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27) Cocugunuzla evde, birlikte egitici birseyler yaparak gecirdiginiz zamana yuvanin en ¢ok hangi
yollarla katkis1 oldugunu diisiiniiyorsunuz? (dilerseniz birden fazla secenek isaretleyebilirsiniz)

() Boyle bir katki saglandigini diistinmiiyorum

( ) Ogretmenin yonlendirmeleri ve onerileri

( ) Eve verilen 6devler

( ) Haftalik biiltenler

( ) Panolar

() Veli kiitiiphanesi

() Diger - Liitfen belirtiniz:

28) Cocugunuzla evde birlikte gecirdiginiz zamanla ilgili yuvanin size en ¢cok hangi konularda bilgi
destegi sunmasini istersiniz? (dilerseniz birden fazla secenek isaretleyebilirsiniz)

( ) Boyle bir destege ihtiya¢ duymuyorum

() Sanat etkinlikleri

( ) Fen-Matematik etkinlikleri

() Miizik-hareket oyunlari

() Artik materyal kullanimi

() Sarkilar, tekerlemeler, hikayeler, vb.

() Materyal hazirlama (oyun hamuru, parmak boyasi, basit oyuncaklar, vb.)

( ) Diger - Liitfen belirtiniz:

29) Sizce aileler ne sekilde yuva yonetimine katilmali?
() Ailelerin yuva yonetimine katilmasini gerekli gormiiyorum (31. soruya geciniz)
( ) Veli temsilciligi
( ) Her yas grubundan bir tane temsilcinin oldugu temsilciler grubu

( ) Konular 6zelinde komisyonlarla (yemek, kaynak yaratma, geziler, vs.)

( ) Diger - Liitfen agiklayiniz:

30) Sizce aileler hangi konularda yuva yonetimine katilmali? Liitfen belirtiniz.
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31) Daha 6nce yuvada veli temsilciligi se¢imine katildiniz mi?

( ) Evet ( ) Hayir - Liitfen katilmama sebebinizi belirtiniz:

32) Veli temsilcisinin gorevlerini biliyor musunuz?

() Evet ( ) Kismen ( ) Hayir

33) Yuvanin, sizleri disaridaki kurumlarin sundugu asagida belirtilen hizmetlerle ilgili

bilgilendirmesini nasil degerlendirirsiniz?

Cok gerekli Gerekli
Gereksiz
Psikolojik danismanlik hizmetleri () ()
Saglik hizmetleri () ()
Egitim hizmetleri (kurs, etkinlik, vs.) () ()
Kiiltiir-sanat etkinlikleri (sinema, tiyatro, konser, vs.) () ()
Kitap, dergi, vb. yayinlar () ()
Burs imkanlan (ilkokul, vs.) () ()
Anne-baba egitimi etkinlikleri () ()

34) Aile katilimiyla ilgili konularda eklemek ve 6nermek istediginiz seyleri liitfen yazimz.

Zamammzi aywrdiginiz ve goriislerinizi paylasaginiz icin ¢ok tesekkiirler...
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~ Bogazigi Universitesi
Insan Arastirmalari Etik Kurulu

14 Mart 2008

Sn. Isik Sabirli-Ozigikli
Bogazii Universitesi
Egitim Bilimleri Bolimu
Bebek - istanbul

S, Sabirli-Ozisikli,

“Bir Universite Okul Oncesi Egitim Merkezinde Aile Katilimi Galismast: Program Planlama gin
Cikarimlar” baglikli projeniz ile ilgili olarak Bogazigi Universitesi Insan Aragtirmalari Etik Kurulu'na
yapmis oldugunuz bagvuru (Protokol no: 2008/02) kurulumuzun 14 Mart 2008 tarih ve 2008/01 sayili
toplantisinda degerlendirilerek uygun bulunmustur. Bilgilerinize sunariz.

Dog. DrAli I. Tekcan, Bagkan

Bogazigi Universitpsi ) Bogazici Universitesi

Psikoloji Bélimu Ogretim Uyesi Biyomedikal Miihendisligi Enstitist Madurd
7

Prof. Dr. Diane Sunar, Uye Dog. Dr. Semsa Ozar, Uye

Istanbul Bilgi Universitesi Bogazici Universitesi :

Psikoloji Bélimu Bagkan! Ekonomi Bélimii Ogretim Uyesi (izinli)

Dog. Dr. Yesim Atamer; Uye
Istanbul Bilgi Universitesi
Hukuk Fakiiltesi Ogretim Uyesi
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APPENDIX D

Informed Consent Form for Parents in English & Turkish
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Informed Consent Form

Title of Research: A Study of Parent Involvement in a University Preschool Center
Investigator: Isik SABIRLI OZISIKLI

Address: Bogazici University Preschool Center, Bebek/ Istanbul

Phone: 0212 359 6551-6552

Dear parent,

I am a master’s candidate at the Bogazi¢i University, Faculty of Education on adult education. My thesis
topic is called ‘A study of Parent Involvement in a University Preschool Center’. The object of this research is to
investigate the opinions and suggestions of the parents on parent involvement at the preschool, aiming to use the
accumulated information to construct a parent involvement plan at preschools in general. During this
investigation, a given number of parents will be interviewed one on one. The interviews will be fourty minutes
on average, and will be using a voice recorder in full to warrant no information loss. The records will not be
disclosed to anybody. The actual names of the parents who participate in the survey will not be used in any
portion of the finished thesis. This is a scientific study and the full confidentiality of all the participants will be
maintained to the extent allowed by the law.

Participating in this study is absolutely voluntary. If you chose to do so, you have the right to pull your
contribution out of the study at any level of development without further explanation. If you wish to receive
detailed information about this thesis study, please contact Isik SABIRLI OZISIKLI. (Phone: +902123596551,
Address: BogaziciUniversity Preschool Center)

If you accept participation in this study, please send this form back to us in a closed envelop after
signing.

I, (participant’s NAME).........cccceveeruvervennnenne , have read the information provided above, do understand the scope
and aim of the proposed study and the responsibilities I accept through volunteering to participate in this study. I
have had the opportunity to ask questions about the study. I was informed and acknowledge the fact that I can
leave this study anytime I wish with no explanation necessary and without any repercussions.

Under these conditions, I accept participating in this study voluntarily, without any external pressure or coercion.
I received a copy of this signed document.
Participant’s Full Name:

Signature:
Address (if applicable Phone, Fax )

Date (day/month/year)
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Bilgilendirilmis Olur Formu

Arastirmamin adi: “Bir Universite Okul Oncesi Egitim Merkezinde Aile Katilimi Calismas1”
Arastirmacimin adi: Isik SABIRLI OZISIKLI
Adresi: Bogazici Universitesi Okuloncesi Egitimi Uygulama Birimi, Bebek, Istanbul

Telefonu: 0212 359 6551-6552

Sayn veli;

Bogazici Universitesi Egitim Bilimleri Anabilim Dal1 Yetiskin Egitimi Yiiksek Lisans Programi tez
ogrencisiyim, “Bir Universite Okul Oncesi Egitim Merkezinde Aile Katilimi1 Calismas1” adi altinda bir tez
caligmasi yiiriitmekteyim. Bu ¢calismanin amaci, anne-babalarin, ailenin okula katilimi hakkindaki goriis ve
Onerilerini 6grenip, okuloncesi kurumlarinda uygulanmak iizere hazirlanacak bir aile katilimi programina faydali
olacak bilgileri elde etmektir. Calisma kapsaminda belirli sayida anne-babayla birebir goriismeler yapilacaktir.
Goriismeler ortalama 40 dakika siirecek, goriismeler sirasinda herhangi bir bilgi kayb1 olmamasi icin ses kayit
cihazi kullanilacaktir. Kayitlar kimseyle paylagilmayacaktir. Calismaya katilan anne-babalarin gercek isimleri
tezin hicbir bolimiinde gegmeyecektir. Bu arastirma bilimsel bir amagla yapilmaktadir ve katilimci bilgilerinin
gizliligi esas tutulmaktadir.

Bu aragtirmaya katilmak tamamen istege baglidir. Katildiginiz takdirde ¢aligmanin herhangi bir
asamasinda herhangi bir sebep gostermeden onayinizi ¢cekmek hakkina da sahipsiniz. Tez ¢alismasi hakkinda ek
bilgi almak istediginiz takdirde liitfen Istk SABIRLI OZISIKLI ile temasa geciniz (Telefon: 0212 359 6551
Adres: Bogazici Uni. Okuloncesi Egitimi Uygulama Birimi)

Eger bu ¢alismaya katilmayi kabul ediyorsaniz, liitfen bu formu imzalayip kapali bir zarf icerisinde bize

geri yollayin.

Ben, (katilmcinin adt) .......occeeveieenieenieennns , yukaridaki metni okudum ve katilmam istenen calismanin
kapsamini ve amacini, goniillii olarak iizerime diisen sorumluluklari tamamen anladim. Calisma hakkinda soru
sorma imkan1 buldum. Bu ¢alismayi istedigim zaman ve herhangi bir neden belirtmek zorunda kalmadan
birakabilecegimi ve biraktigim takdirde herhangi bir ters tutum ile karsilagsmayacagimi anladim.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, hicbir baski ve zorlama olmaksizin katilmay1 kabul
ediyorum.

Formun bir 6rnegini aldim
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1- Ben bir kere Osman’1 buraya getirerek, ben kendim de bir egitimden gectigimi
diisiiniiyorum. Anne-baba olmak ¢ok zor bir sey hele de bizim gibi gec yasta, bir
takim prensipleriniz ve kisiliginiz cok fazla oturmus oluyor ve onlardan
vazgecemiyorsunuz, bir taraftan ¢ok biiyiik bir sevgi, Obiir taraftan da
tahammiilsiizliik, hangi durumda ne yapacagini bilememek onu ¢ocuk gibi gormeyip
biiyiik gibi gérmek ki bunlar diizelttigimi sdyleyemem hala yapiyorum ama, her
takildigimda ben geldim, hep bu giine kadar yuvanin yonlendirmeleriyle ben
birseyler yaptim.

2- Teke tek konugmalarda da psikologunuz olsun Yelda Hn. olsun, herhangi bir
konuda konusup da nasil davranayim diye hep fikirlerini aldim ve simdi sunu
deneyin bakalim diyip soyledikleri seylerin hep ¢ok faydasini gordiim. Su anda da
O0gretmenimizden ¢ok yardim aliyorum, su anda artik bizim evimize de arkadaslar
geliyor, annesi babasi olmadan arkadaslar da artik geliyorlar, aralarinda ¢ikan
anlagsmazliklar ¢6zmek i¢in de mesela hep bu 6gretmenimizle gozlemlediklerim
benim ¢ok isime yariyor.

3- Bir de tabi soyle iyi bir yan1 var, baska annelerle de konustugunuz zaman, insan
hep kendi yasarken sirf kendisinin bagina geldigini zannediyor. Onlar da aa biz de
bunun benzerini bir aydir yasiyorduk dedikleri zaman o da rahatlatic1 bir sey.
Goriiyorsunuz ki hepsi birden aym siirecten gegiyorlar ve birlikte atlatiyorlar.

4- Aslinda bu tiir merkezlere gidince ¢ocuklar, anne katilima bir sekilde kendini
mecbur hissediyor. Egitim sisteminin i¢ine giriyorsunuz, bu ¢ok giizel,
yapabildiginizi hi¢ degilse yapiyorsunuz, ya da yapmaniz gerekenleri biliyorsunuz
onlar icinden se¢iyorsunuz, o agidan giizel.

5- Cocugu gotiiriip getirmenin muhakkak bir katkis1 var. Bana katkis1 konusunda bu
biiltenlerinizin muhakkak katkist oldu. Tabi biz anneler kadar okudugumuzu ¢ok
anlamiyor olabiliriz, gotiiriir getirirken bir anne kolaylig1 yok bizde, en basitinden
bebekken altin1 degistirirken babalar daha zorlanir, anneler yatkindir, kadinlar daha
yatkin yuvaya da ¢ocugu getirip gotiirme konusunda da, ama bizi de muhakkak bir
sekilde egitti burasi.

6- Pek fazla oldugunu diisiinmiiyorum, biiltenlerden falan bakinca soyle bir goz
atryorum, birazcik da panolarda falan ilgi ¢ekici haberler konuyor, 6yle gdziime
carparsa o sekilde, onun disinda 6yle pek programli bir katkinin oldugunu
diisiinmiiyorum. Babalar i¢in 6zel bir sey yapildigini, bilgilendirildigini
diisiinmiiyorum. Hem anneleri hem babalar1 icine alan bir model gelistirilebilir.
Aileden birisinin gelmesi denince biiyiik oranda kadinlara topun atilmasi gibi oluyor
ciinkdi.

7- Evde kaos ortami1 oldugu zaman tabi ki hi¢cbir zaman sinirlerimize hakim
olamiyoruz. Bagiriyoruz ¢agiriyoruz, yapma etme, bunlara boyle periyodik olarak
aslinda, katildigimiz vakit o seminerlere bir yerde tekrar o geri noktaya doniiyoruz,
basladigimiz noktaya, o daha ¢ocuk biraz daha sabirli olmam lazim, biraz daha
anlayish olmam lazim, o seminerler bize baz1 seyleri telkin ediyor. Aslinda bir¢ok
seyi biliyorsunuz ama birilerinin her zaman size hatirlatmasi gerekiyor.
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8- Hepsine katildim. Atladigim belki bir iki tanesidir. O seminerlerde genel kati
kurallar anlatiliyor. Teoriyle pratik hayatta birbirine uymaz, sosyal konularda da
boyle, cocuk yetistirmede de boyle, cocuktan cocuga degisiyor, onlar yiizde 51’1
anlatiyorlar, ylizde 49’u anlatmiyorlar, ¢cok katkisin1 da gérdiim, ama elestirecegim
de ¢ok seyler var.

9- Onlarda enteresan olan, esime de anlattim hep, anlatilanlar aslinda ¢ok basitti,
diisiiniince bile bulabiliriz gibi geliyor dinlerken, ama ¢ok basit olan seyleri biz
farketmemisizi gordiim, sunu soyle yapmalisiniz seklinde anlatilinca, aaaa bunun ne
kadar kolaymis ¢6ziimii gibi ipuclar yakaladim, hem basit hem de basit oldugu i¢in
de gdormemizi zorlastiran seyleri o seminerlerde cok gordiim. Yeterli ya da yeterli
degil diyecek bir pozisyonda degilim acik¢asi, ama isime yaradigi konusunda, evet
isime yaradi.

10- Seminerlere katilamadim, aslinda ¢ok ciddi katilmay1 diisiinmedim, ¢ocugum
dogdugunda, hi¢ cocuk gérmemistim, ¢ok kitap karistirtyordum, iste bu is boyle
Ogrenilir gibi diisiiniiyordum, ama biraz insan tecriibesiyle de 6greniyor, aman
seminerlere gideyim diye bir diisiincem yok, yasayarak ogreniyorum. Yapmam
gereken bir siirii seyin yaninda, seminerler oncelikli olmuyor.

11- Her doneminde farkli, bebekken niye yemedi? Nasil yiiriidii ne yapt1? Ondan
sonra sosyallesmeye basladiginda, arkadasina nasil davrandi veya evde niye Oyle bir
s0z soyledi. Ben ne yapmaliyim gibi. Bir ara bu iki yas sirasinda hep ben ben ben
inatlagmalar1 vardi, o donem hi¢ gegmeyecekmis gibi geldi ve hakikaten o donem ne
yapacagimi bilemiyordum, burda yonlendirme olmasaydi ¢ok zor olurdu herhalde.

12- Cocuklar arasindaki problemleri ¢cozme, Fikret’le kendi aramizda da problem
¢ozme. Tutturdugu zaman ne yapayim? Kitaplarinizdan da faydalandik aslinda.
Cocuk kitaplarindan daha ¢ok faydalandik aslinda. Cocuk kitabindaki ebeveynin
davranisi da yol gosterici oluyor kimi zaman. En ¢ok problem ¢cdzmede katkisini
gordiik.

13- En fazla katkisi, ¢cocuklarimla iyi zaman gecirme konusunda oldu. Cocuklarima
yuvanin verdigi hizmetin yaninda nasil destek olabilirim, nasil ilgilenebilirim.

14- Cocuklarimizla iletisimimiz, nasil davranacagimiz. Biraz sey ¢ok faydali olurdu
benim icin herhalde “sinirimi kontrol edebilmek”, ¢ok sinirlendigimde ¢ocuga da
zarar vermeden ama Ogretici olacak sekilde nasil basedebilirim. Ciinkii is stresiyle,
biraz da herhalde karakter yapimla ilgili, ben sinirlendigimde bazen bagiriveriyorum.
Onu dgrenmek iyi olurdu diye diisiiniiyorum.

15- El becerileri olsun, sosyal becerileri olsun, nasil gelistirebilecegimizle ilgili
olabilir. Cocuklara neyi nasil 6grettiginizi tercih ederim, resim yapmak mesela, evde
de benim uygulayabilecegim ne yapabilirim gibi.

16- Cocuk yetistirmek bir problem. Teknolojik imkanlarin cok cok fazla olmasi.
Klasik egitim sistemi ve modern ¢agda yasanan ortiismenin ne sekilde olacagi.
Cocuklarda bilgisayarin yasi ne olmali, veya nereye kadar faydalanmali. Benim
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kizim haberlerde siddet goriince bayiliyor. Televizyon programlarindaki yas
sinirlamalari neler olabilir.

17- Benim en fazla zorlandigim konulardan birisi de disiplin, ¢ocuklarimda su an ¢ok
iyiler aslinda ama yine de kurallarin disinda hareket ediyoruz, biraz fazla dzgiirce
hareket ediyoruz gibi diisiiniiyorum. O sinirlarin ne olmasi gerektigini dgrenmek
isterim.

18- ilkokula hazirlik konusunda istiyorum. Yine fazla bir vaktimiz olmayacak, bir
kosusturma olacak. Ogretmenlerden, boyle bir calisma istiyorum. Bu son egitim
sisteminde ddevler, projeler falan var, veliler yapiyorlar aslinda bunlari. Bu anlamda
bir destek isterim.

19- Cocuga ulasilabilecek bir proje gibi bakmiyoruz, o da evin bir yasayani, cok da
biiyiik bir problem yoksa kurcalamaya ¢ok gerek yok. Cocuklar arasi farkliliklar da
cok fazla, ben onlar bir kaliba sokmaya caligan yontemleri pek kabul etmiyorum.
Ikiz olduklar1 i¢in de bunu ¢ok farkediyorum. Iki cocugun gelisimi cok degisik aym
evde olmasina ragmen, ikisi de gelisiyor, ama tablolardaki gibi olmuyor bu gelisme.

20- Benim i¢in yazili malzemenin cazip bir taraf1 var, istedigim zaman alip
okuyabiliyorum.

21- Benim tercihim yazil olarak verilmesi, anne baba oturup okuyup kendi aramizda
da tartigsma imkan1 bulabiliriz.

22- Yazil verilmesini ¢ok gecerli gébrmiiyorum. Her taraftan elimize bir seyler
tutusturuluyor, o da gegistirilebilir.

23- Ben egitimde suna inanmiyorum. Bazi seyler uzun vadeli bir birikimle olur, ben
bir seminerlik bir seyin hayatimda bir degisiklik, gdzlerimi agan bir sey olacagini
diisiinmedigim i¢in hani boyle daha c¢ok ailelerin birbiriyle konustugu, paylastig
daha cok sosyal etkilesimin oldugu kii¢iik gruplar seklinde olmasi, o etkilesimli
ortamda 6grenilmesini belki de birazcik daha saglar.

24- Konferansin da interaktifin de yeri ayri. Hig bilgi sahibi olmadigim bir konuda
bosu bosuna tartismaktansa bilgili uzman birisinden bisiler dinlemeyi tercih
edebilirim tabi ki, ona da ihtiya¢ vardir digerine de, konusuna gore degisir.

25- Interaktif oldugu zaman bir dezavantaji var, anneler ve babalar biliyorsunuz ki
cocuklarinin her zaman en iyisi olduguna inanirlar, yani biz veli toplantilarinda da
yastyoruz bunu, siirekli cocugundan bahsetmek, benim oglum s6yle boyle, ama
burasi ortak bir platform, biz burada ortak sorunlarimizi tartismaya geldik, ama bu
tartisma ortamlart da ¢ocuklarin1 vmek isteyen veliler i¢in ¢ok iyi bir zemin, ben
tartisma platformlarinin egitici olacagina inanmiyorum.

26- Yeterli duyurusu yapilmiyor diyemem, e-maillerimize de geliyor, duyurusu
asiliyor, aslinda burasi iistiine diiseni yapiyor, bir cep telefonlarimiza mesaj atmadigi
kaldi, 6gle saatleri aslinda bizim yemek saatimiz, 0yle bakarsamz 15 dakikada ¢abuk
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cabuk yiyip de gelmek, onun i¢in gercekten bir caba sarfetmek gerekir, ama
yorgunsaniz, bir saat dinlenme hakkiniz varsa, onda da evet cocugum icin ve benim
icin 6nemli olan bir sey gitmem lazim diyebilirsiniz ama extra oluyor.

27- Siz ne yaparsaniz yapin, ilgi yoksa katilmazlarmig gibi geliyor. Genelde anne
babalar bir sorun varsa daha cok ilgileniyorlar, eyvah bir sey yapmam lazim gibi.
Negatif durumlarda daha ¢ok ilgileniyorlar sanki.

28- Bir ¢ok insan, her anne baba ¢ocugu i¢in en iyiyi yaptigina inaniyor, cocugunda
bir sorun oldugunda kendinde aramiyor hatayi, ya 6gretmende buluyor ya okulda
buluyor, ¢cocugun kendinde buluyor, bence en biiyiik zorluk anne babanin kendi
kendiyle yiizlesememesi, yani ¢ok acik bir sekilde ve diiriist bir sekilde ben neysem
benim aynam da bu ¢ocuk diyebilmek, bunu kabullenemeyince belki soguyor ve
disarda goriiyor kendini. Ve bdyle bir takim aktivitelere geldiginde de belki
cekingenlik, utangaclik, paylasamama, kendi cocuguyla olan sorunlar dile
getirememe veya bu sorunu sdylerse bunun ayip karsilanacagi gibi cekinceleri
olabilir.

29- Ekmek kavgasi diyoruz, iste ise gidiyorsun eve geliyorsun, evde islerin var, daha
ziyade anne katilimi olarak konusuyorum, biraz sona birakmak aslinda, en 6nemli
varliklarimiz olmasina ragmen.

30- Katilan velilerin bir e-mail ortaminda falan digerleriyle ne kadar
faydalandiklarini ne kadar 6grendiklerini paylagsmalari. Biz sey baslattik mesela
bizim sinifta, sinifa veli katiliminda her katilan veli, 6zellikle ilk katilan veli cok
giizel bir e-mail yazdik, dedik ki su kadar faydali oldu, sdyle giizeldi falan gibi. Bu
¢ok giizel bir motivasyon oldu, sonra herkes tek tek gitti, cocuklarla ne yaptigini, ne
paylastigin1 yazdi. Belki dyle bir sey olabilir.

31- Mesai saatlerinin disinda drnegin hafta sonu olabilir, ¢ocuklar bir yerde piknik
yapiyor, biz de seminere giriyoruz baska bir tarafta. Mesai saatleri i¢inde zor geliyor
insana, bana zor geliyor.

32- Miimkiinse hafta sonlarimi degerlendirebilirler. Bu insanlar hafta ici ¢calisiyorlar
bikkin oluyorlardir ama iki ayda bir bir hafta sonu bir araya gelinebilir. U¢ ayda bir
olabilir ya da senede dort kere. Bir tanesinde egitim olur, bir tanesinde ¢ay giinii olur,
farkli seyler yapilabilir. Insanlar ¢ocuklari icin gelir bence.

33- Belki ailelerin birlikte olup fikir aligverisinde bulunduklari, biz su durumda sunu
yapiyoruz gibi. Fikir aligverisi olabilir. Ya da zorlanilan bir nokta varsa yakindigi, bir
tiirlii basa ¢ikamiyorum siz ne yapiyorsunuz gibi, kisiler kendi deneyimlerini
paylasabilir belli temalar cercevesinde, illa uzman birisinin gelmesi degil de su
konuda biraraya geliyoruz ¢ay kahve var falan, 6yle daha informal bir ortamda, fikir
aligverisi yapiyoruz.

34- Bunu agmak i¢in, yalmiz degilsiniz mesajin1 vermek, her anne baba bunu yasiyor,
hepimiz hata yapiyoruz ama hatalarimizdan 6grenecegiz gibi. Bunu sik sik
vurgulamak. Her anne ¢ocuk veya anne baba ¢ocuk iliskisinde problemler yasaniyor
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ama bunu ortaya koyup c¢ozelim. Belki bir iki 6nder aile se¢ip onlarin da bu yaygin
etkiyi saglamalari.

35- Baba zaten az, birebir telefonla aranip mutlaka gelin denebilir, e-maille
cagrilabilir, etkili olabilir.

36- Belki babalara biraz yonelebilir. Burda ¢ok anne agirlikli bir yuva. Babalarla
olabilir iletisim kurulma. Ciinkil biraz disarda kaliyorlar, hep anneler anneler oluyor.

37- Aslinda boyle bir hayalim var. Ornegin katilimlar keske mecbur tutulsa. Hatta
amirlere yaz1 gonderilse. Ciinkii ben suna inantyorum, tamam dgretmen egitimcidir,
ama anne de bir egitimcidir, Omiir boyu siirecek bir egitimcidir, bu bir sart olmali
bence, o egitim sirasinda izinli gibi, nasil 6gle yemegine gidiyoruz o hak bize
verilmis, oyle bir biling olsa ¢ok giizel olur. Biz de egitim goniilliisiiyiiz, biz gelecek
nesilleri yetistiriyoruz, bir de sosyal olmak, devlet memurlugu git gel calis hani
hicbir seyle ilgilenme. Zorunluluk olmali. Bu senin kisisel gelisimini de artiracak,
verimini de artiracak belki.

38- Ogretmenimiz genelde bizi bilgilendirdi. Veli toplantilarinda bahseder kendisi.
[k basladigimizdan beri high scope egitim programi, bunu hep anlattilar, biiltenlerde
de okumustum, onun disinda kiitiiphanede gordiim iistiinde high scope yazan bir
kitap. High scope egitim yontemini tamam 6gretmenimiz anlatiyor, nasil bir egitim
verdiklerini anlatiyorlar, okudum da ama unutuyorum, siirekli her daim aklimda olan
bir yontem degil.

39- Evet. Her y1l acilista, hepsini dinledim. Program c¢ok giizel anlatildi. Cok ¢ok da
egitim programini bildigimi sdyleyemem. Ama yansimalariyla cok ¢ok giizel
oldugunu gorityorum. Ama sorarsaniz cevaplayamam.

40- Gegen sene pek bilgi sahibi degildim. Ama pek de uygulanmiyor gibi bir his
vardi. Toplantida bayag bir programi anlattilar, biiltenlerle de, ayrica da
Ogretmeniyle konusmaktan, Baran da anlatiyor. Gegen sene ne yapildigini bilmemek
beni huzursuz etti, hi¢cbir sey yapilmiyor duygusu, net bir fikrim olmuyordu.
Biiltende de bebek sinifiyla ilgili bir sey yazmiyor. Yapilan seyler varsa veliye
aktarilmali (bebek sinifinda). Program anlatildiginda dahi acaba uygulaniyor mu diye
bir siiphe duyuyordum ama bu y1l rahatladim.

41- Daha fazla bilgi sahibi olabilirim egitim programi hakkinda. Cok genel olarak
biliyorum. Bir giin nasil geciyor tamamen bilmiyorum, su kdse diyorsunuz, ne ise
yariyor o kose, orda neler yapiliyor, birazcik daha drneklendirilerek anlatilabilir,
giinliik akis olusturuyor sonucta programin ¢ercevesini, giinliik akisi bilmek 6nemli o
yiizden.

42- Ceza sistemi yok herhalde. Disiplin sistemine dair daha fazla bilgi sahibi

olabilirim. Bagirma yok ¢agirma yok vurma yok, ama ¢ocuklar yine de ¢ekiniyorlar
dinliyorlar nasil oluyor? Bu kurallar eve nasil doniistiiriilebilir, evde nasil uygulanir?
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43- Uniteleri takip ediyorsunuz, yillik plan 6nden goriilebilir belki, hangi hafta ne
yapilacak gibi, belki biz 6nden goriirsek biz o konuya dair bir kaynagimiz bilgimiz
varsa onu daha dnceden paylasabiliriz, benim soyle tanidigim birisi var gelip
konusabilir gibi.

44- Genel veli toplantisina katilmistim. Yeterliydi, doyurucu, sicak, tatmin ediciydi,
velilerin de kendi akillarina gelen sorular1 aktardiklari, yanit aldiklar1 bir program
vardi.

45- Toplanti, gorsel seylerle donatilabilirdi, siniflarda yapmis oldugunuz seyleri,
fotograflar ve kamera goriintiileriyle gosterebilirlerdi. Biz bunu yapiyoruz, teoride
kalmiyor, hayatimizin bir parcasi, o birime ait gorsel seyler, gidip de amerikadaki
degil.

46- Biiltenler yeterli bence, en azindan o hafta neler yapildi, niimiizdeki hafta neler
yapilacak, geziler hakkinda bilgi sahibi oluyoruz. Diger ¢ocuklarin yaptigi seyleri de
goriiyoruz.

47- Biiltenlerle, hem ne yaptiklarinin farkina variyoruz, hem de biz tamamlayici
oluyoruz. Biilteni okuyorum. Seminer tamam giizel ama kag kere katilabilir ki insan.
Biilten diizenli bir sey sagliyor. En 6nemli kismi1 o bence.

48- Bir cok seyi hep sdylilyorsunuz da biz unutuyoruz ya da ihmal ediyoruz. Iste ne
giydirin, ge¢ getirmeyin gibi. Biilten ¢ok faydali o yiizden. O kurallar biiltende
zaman zaman tekrar etmek cok ise yariyor. Icerigi gayet iyi buluyorum.

49- Bize haftalik biiltenler geliyor. Onu ben okumuyorum ama esim diizenli olarak
okuyor ve takip ediyor. Disarda olmasina ragmen o daha cok takip ediyor. Ben de
burada profesyonel bir kadro tarafindan egitim hazirlandigini biliyorum ve
giiveniyorum. Biraz da o yiizden rahat davraniyorum. Hem buradaki kadroya giiven
hem de esimin takip ettigine giiven.

50- Birazcik resim falan olsa, ¢ok yazi var, makale sayfalar1 gibi, gorsellik agisindan.
Dagitim sekli biracik farkli hale getirilebilir, mesela gidiyorum bakiyorum ¢ocugun
carsafinin arasindan ¢ikiyor, onun 6nemini vurgulayacak bir dagitim modeli olabilir.
mesela onunla ilgili biz hi¢ bilgilendirilmedik birdenbire kutularin i¢inde ya da
torbalarin icinde gérmeye basladik. Yani neyi anlatiyoruz burda, ni¢in yapiyoruz,
nicin 6nemli okumaniz falan gibisinden bir hatirlatma. Ciinkii bizin bdyle bir okuma
aliskanligimiz yok. Bizim hayatimizin bir pargas1 degil. Dolayisiyla insanlarin pek
aldirdigin1 sanmiyorum. Cocuklarin resmi falan olursa daha ¢ok goz atabilirler ah
benim ¢ocuumun resmi de ¢ikt1 m1 gibi.

51- Sinif panomuzdan ¢ok ¢cok memnumun. Konuyla ilgili seyler var. Disardaki
pano, o da cok giizel. Gecerken kesinlikle bakiyorum, ne var ne yok diye.

52- Sinifin 6niindekini de giristekini de ¢ok fazla takip ediyorum desem yalan olur.
Giris cikiglar ¢cok hizli oldugu i¢in ¢ok detayli bakmiyorum ama o benim hatam.
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Bazen 6gretmen hatirlatiyor bakmam gereken bir sey oldugu zaman mesela geziyle
ilgili falan.

53- Panolar1 inceliyorum. Giivenilir bilginin olmas1 dnemli. Baz1 gazetelerin saglik
sayfalarindan oluyor, ben ¢ok giivenemiyorum gazetelere, ben sunu bilmeliyim ki,
yuvada panoya asilmis bir yazi mutlaka cok iyi kontrol edilmis ve bir uzman
tarafindan onaylanmis bir bilgi olmasinda fayda var.

54- imza disinda bir sey oluyor mu? Sinifimin 6niindekini pek farkedememisim gibi
goruniiyor.

55- Doniisiim daha ¢ok saglanabilir. Illa da buraya bir sey asalim diye degil de. Yeni
bir sey varsa asilabilir.

56- Goriigme sikligini yeterli buluyorum. Ben zaten ¢ok sevmiyorum konusmay1 ama
biliyorum ki bir sey sorsam veya konugsam her zaman cevap alabilirim. O konuda
bir sikint1 yok. Mesela bazi anne babalar1 goriiyorum, problemli de goriiyorlarsa
cocuklarini, bir sikintilar1 varsa onlar siirekli konusabiliyorlar.

57- Giris cikislarda soracagim bir sey oldugunda soruyorum. Ozel randevu alip
gelmedim. Diizenli yaptig1 bir randevu var. Goriisme sikligini yeterli buluyorum
clinkii ne kadar randevu almasam da biliyorum ki randevu alsam 6glen
konusabilirim.

58- Geldigim zaman dgretmene Mahmut nasildi Fatma nasildi, herhangi bir problem
var mi1, yemegini yedi mi, uykusu nasildi, uyumu nasildi, diye soruyorum, hersey
giizeldi iyiydi deniyor ve bitiyor, ben de herseyin normal oldugunu varsayiyorum,
onun disinda ayrintili bir sey yok.

59- Esas cok faydali buldugum birebir olan toplantilar. Keske daha sik olsa. Herkes
icin haftalik bir iki ciimle yazilsa giizel olurdu. Cok genel birtakim gdzlemler
olabilir. Herkesle siirekli toplanti, olmayacak bir sey. Ama en azindan yazili olarak
haftanin veya ayin gozlemleri paylasilsa somut birsey olurdu elimizde.

60- Eger 6zel bir durum olmussa o giin i¢in yeterli olmuyor tabi ki, ¢iinkii cok
biiyiik bir hengame oluyor hele aksam saatleri, koridorlar ¢cok dar, cocuklar
veliler, bir itis kakis, olmuyor, Taner nasild1 6gretmenim, iyiydi, halbuki o
sirada cok onemli bir sey konusmak lazim, diyelim ki kavga olmus Hikmet’in
yiizil ¢izilmis, Hikmet bagka bir cocugun sag¢in1 ¢ekmis, niye bdyle bir sey oldu
onu konugmak istiyorum 6gretmenle pek miimkiin olmuyor. Aksam saatleri
cok uygun degil, her veli konusmak istiyor. Oglen ¢agirilabilir veli, bugiin
sOyle soyle bir olay oldu, merak etmeyin, diye bir agiklama yapilabilir.

61- Ben davranislariyla ilgili 6ncelikle, genel olarak ¢evresiyle, arkadaslarina kars,
Ogretmeniyle, bakici teyzesiyle, bunun icerisinde uyumadi, yemek yemedi,
huysuzluk yapt1 gibi disiplinsiz hareketleri olduysa onlar1 da konusuyoruz tabi.

62- Fiziki olarak aktif bir cocuk degil, baz1 seyleri yapamiyor, onlar1 merak
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ediyorum. Benim baz1 gozlemlerim var, burda da benzer mi degil mi merak
ediyorum, baska cocuklarla oynuyor mu. Bir de yemek konusunda aklima
takilan seyler oluyor.

63- Bazen ben aksam ¢ok sinirlenip bagirip cagirmis oluyorum gece yatinca
pisman oluyorum, sonra sabah gelip burda itiraf ediyorum, iste diin gece boyle
bir sey oldu, bakalim bugiinkii davraniglarina yansiyacak mu diye.

64- Degisikliklerden bahsediyorum, tasindik mesela. Ama onun disinda
bahsetmiyorum, dyle bir sey beklendigini hissetmedim.

65- Eger bir seyahat varsa, ben ¢ok sik bir yerlere gidip geliyorum, bunun
Fikret’i ¢cok etkiledigini, beni ¢ok etkiledigi icin onu etkiledigini biliyorum.
Onu haber veriyorum su giinler aras1 olmayacagim gibi.

66- Oyle bir talep gelmedi ama yani bir hastalik bir sey varsa onu 6gretmenle
paylasmak seklinde. Veya 10 giin gelmeyecek onu bildiriyorum. Vakit
sinirlamasindan dolayi, bir sey sdylemek isteyip de sdyleyemedigim olmustur.

67- O sabah ¢ok huysuzsa, herseye negatif bakiyorsa, bu sabah ters tarafindan
kalkt1 allah sabir versin diyorum.

68- Bazi konular konusulduk¢a, davraniglarindan bahsedildikge, evde de ne
sekilde davrandigini anlatabiliyorum.

69- Buralarda erkeklerle kadinlar birazcik ayriliyor. Biz belki yansitmasin pek
bilmiyoruz. Birakip kacma egiliminde oluyoruz belki. Ben ¢ok anlatmiyorum
ama bagska anneleri goriiyorum babalar1 degil, onlar daha ¢ok bilgilendiriyor,
erkeklerin bayan 6gretmene mesafesi degil de, erkeklerin ¢ocuklarina olan
mesafesinden.

70- Bir yandan bdyle konusmalar gegiyor, bir yandan da rahatsizlik veriyor
muyum gibi kaygilar yasayabiliyorum. Ogretmenden boyle bir mesaj almadim
ama sonucta, o tip kanallar daha formalize edilirse, insanlar daha ¢cekinmeden
iletisim kurabilir.

71- Cocuklarin evde giinliik rutinlerinin ne oldugu 6grenilebilir, okuldan boyle
basit bir form verilebilir. Cocugum su saatte yatiyor, su saatte kalkiyor, sunlari
yapiyoruz, etkinliklerimiz bu, mesela evde siirekli olarak boya yapiyorsa
cocuk, okulda baska seye yonlendirebilir 6gretmen.

72- Giin i¢inde neler oldu bilgisinin bir kismin1 da bakic1 hanimlardan
aliyorum. Ama mesela yonetimin beklentisi nedir bakicilardan, nasil bir
paylasim oluyor sinifta tam anlamiyla bilmiyorum, gézleyemiyoruz da isin
acikcasi, yoneticiler kendileri bizimle paylasirsa sdyle beklentilerimiz var
bakicilardan, giin icinde gézlemlediklerimiz bunlar derlerse iyi olur. Ne
seviyede egitimine katkida bulunuyorlar, yemek yedirirken bile nasil
yedirdigini merak ediyorum.
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73- Normalde ¢ok agiklar. Bizim gelis gidis saatlerimizde ortada olduklar
zaman daha ¢ok konusuyoruz, randevu alacak kadar 6nemli bir konunuz
olmuyor belki ama onlara ayakiistii birka¢ sey sorabiliyorsunuz. Bugiine kadar
bir siirll tavsiyelerde bulundular, bizi olumlu yonde etkiledi idare.

74- Cok giizel bir sahiplenme var daha fazlasini istemek de acikg¢asi biraz
nankorliik demeyeyim de... Burasi bizim bir ailemiz. Bize aileden bir birey
olarak yetisebiliyorlar. Biz de ailemiz gibi gidip konusabiliyorsak zaten ki dyle
de oluyor, yani 6zel bir problemimi bile ben paylasabiliyorum birakin
kizlarimin dgretmenlerini, yuvanin miidiiriiyle bile ben paylasabiliyorsam,
birseyler oturmustur.

75- Ben orda ¢ok kurulabildigini diisiinmedigim zamanlar oldu aslinda. Birkag
kafami kurcalayan seyde ya ben o sorular iyi ifade etmeyi basaramadim, o sorulari
sormus olmamin ters bir sekilde algilandigini ve boyle bir diyaloga zarar verdigini
hissettigim zaman oldu.

76- Yonetimle ilgili bazi siiphelerim var, yani biz isimizi biliyoruz, herseyi yapiyoruz
gibi bir his uyandiriyor bende.

77- Burda her ne kadar yok deniyorsa da yuva i¢in, veliler arasinda, 6gretim
tiyeleriyle normal personel arasinda bir ayrim da s6z konusu, buna yok deseler de
boyle bir sey var, belki de psikolojik olarak dyle hissediliyor, mesela bazi
ogretmenler de yapiyor bunu, bakicilar zaten el pence divan seklinde, kesinlikle
boyle bir ayrim var. Eger biraz kendinizi ifade etmezseniz, hi¢ gibi bir tavir
gorebiliyorsunuz. Biraz baskinliginizi uygulamamz gerekiyor. Bu ¢cok yaygin burda.

78- Ama iiniversitenin genelinde bdyle bir alg1 var, akademik idari haliyle var,
idarinin kendi i¢inde de var. Dolayisiyla belki o veliler o hissiyattan dolay1
kendilerini geri plana cekiyor olabilirler, biiyiik ihtimalle dyle, onlar1 biraz daha iceri
cekmek i¢in bir sey yapmak lazim. Dedigim gibi yonetimin 6yle bir seyi yok. Hatta
sOyle seyler duydum. Aa ¢ok sasirdim bizim s6ziimiiz dinlenmez sandim ama
soyledim dinlediler gibi. O mesaji vermek gerekiyor.

79- Aileler de daha acik bir sekilde daha yakin iliski i¢erisinde olmak i¢in caba
sarfedebilirler. Bir de gittigimiz okul ¢alistigimiz igyeri yiizde 100 miikemmel
olamaz, hani burda bir ortak mutabakati bulabilmek 6nemli, onun i¢in de her iki
tarafin da gayret sarfetmesi gerekiyor. Gelip hep o olmuyor bu olmuyor gibi sikayet
etmek degil, sen napabilirsin sikayet etmek yerine begenmedigin bir seyi diizeltmek
icin, hep kars1 taraftan beklemek yerine. Boyle bir davranis bicimi sanki daha dogru
geliyor.

80- Velilerle bir engel yok ama su da yok, okul disinda herhangi bir goriigsme yok.
Gerekli mi onu da bilmiyorum. Belki velilerin de gayretiyle hafta sonu ortak aktivite
yapilabilir ama gerekli mi degil mi tam emin degilim.

81- Fazla yok. Bunu zorlamaya gerek yok bence. Thtiya¢c duyan veliler zaten birarada
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sey yapacaklardir. Anne olma baba olma da etkiliyordur bence. Esimden biliyorum,
bizim arkadaslarimizdan benzer yasta cocuklar1 olanlar var, biraraya geldigimizde
cocuklar cok onemli bir konu onlar arasinda, biz konusurken o kadar konu ¢ikmiyor
cocukla ilgili.

82- Aslinda bence gelistirilse iyi olur. Ama herkesin zaman1 uygun mu bilemiyorum.
Biz ve ¢ocuklar bir araya daha sik gelsek cocuklar da mutlu olacak. Kimseyi de
zorlayamazsiniz tabi. Herkesin vaktini ayarlamasi ve zaman ayirmasi gerekir. Daha
sik toplu veli toplantisi olabilir.

83- Bir kez daha gordiim ki 6gretmenin ve bakicinin isi gercekten ¢ok zor. Bir kez
daha onlar1 sevdim, dyle sdyleyeyim. Bir kez daha emin oldum emin ellerde
oldugundan. Daha 6nceki yillarda arkadas iletisimi sinirliydi, hepsi bir kosede kendi
oyuncagiyla oynuyordu. Ik defa hepsini birarada oynarken konusurken gordiim o
cok zevkliydi.

84- Haftanin konusuyla ilgili (enerji), pil getirmistim. Ogretmenin de dnerisiyle oldu
tabi bu. Onunla beraber olmak da onu mutlu etmistir. Diger ¢cocuklar da ilgi
gosteriyor. Bunu yuva ¢ok istemiyor gibi geliyor, ben daha ¢cok gelmek isterdim, ama
diizenini mi bozuyor yuvanin, cocuklar daha ¢cok mu beklentiye girer bilemiyorum.
Mesela kahvalt1 saatinde bir sey getirip onlarla oturmak isterim, yilda bir kere degil
de birkag kere olmasini isterim.

85- Ben dgretmenden kendim ¢ok seyler 6grendim o giin. Islerin orda nasil
yiiriidiigtinii 6grendim.

86- Heniiz katilmadim, ama katilmay1 diisiiniiyorum aslinda. Ihmal oldu bir de, ne
yapabilirim nasil yardimci olabilirim diye diisiindiim. Biz tiyatro egitimi alirken orda
tekerlemeler falan, belki o sekilde bir sey olabilir diye diisliniiyorum.

87- Cocuk yetistirmeyle ilgili bir biling olusturulamiyorsa siz istediginiz kadar davet
edin, zemini hazirlamadan, kiginin burda rahat hissetmesini saglamadan, o sosyal
iletisim ortam1 olusturulmadan, 6gretmenle daha acik iletisim ortami olusturulmadan,
bunlar yumak yumak gidiyor sanki birbirinden bagimsiz seyler degil, farkli bir sosyal
ortama gelmis gibi olacak ¢iinkii gelen.

88- Mesela kitap fuarina gidiyorum sadece kendimiz icin degil de burasi icin de
gezdigimi diisiiniip brosiir falan toplamaya calistyorum. Kendi kendimi atayaraktan
boyle bir goreve.

89- Her anne baba belki olamaz, ama iste miizik, resim, vs. gibi daha gorsel seylerde
katkida bulunabilecek veliler olabilir. Belki sOyle bir sey yapilabilir her y1l soyle bir
ankette insanlarin giiclii olduklar1 yonleri yazmalari istenebilir, yine o 6neri
kutularina da atilabilir bu oneriler.

90- Simif i¢i etkinliklerinde goniillii olabilirler. Etkinliklerin hazirlanmasinda,
kesmek olabilir, hamur hazirlanmasi, veya ¢cocuklar yaparken daginiklig
toparlayacak yardimci olarak cagirilabilir.
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91- Bir annenin de ki bu da bir vasif, hani basitlikte deha vardir diye diisiiniirsek
basit bir fikri bile giizel ufuklar acabilir, giizel bir katilim olur neler ¢ikabilecegini
bilemeyiz, bu tiir toplantilar organize edilebilir.

92- Buranin Oniine cikabilecek engellerde cesitli veliler destek olabilir, dyle iist
diizey birilerinin de olmas1 gerekmiyor, mesela ilk defa bu sene, kar yagdiginda
buranin yollar1 mitkemmel acildi, ¢iinkii Hrant’1n babasi1 bizzat kendi, ekibini de
toplayarak calisti. Ben de goriince tesekkiir ettim, aa seve seve yaptim dedi. Mesela
her sene 50 defa telefon agiliyordu burdan, bir torba tuz getirmiyorlardi.

93- Yonetimin Onerecegi, kendilerine destek olunmasi konusunda onerebilecegi
seylere destek olunabilir. Yonetim sikintisini kendisi bilir. Yuvanin i¢indeki sikintiy1
bilemeyebilir veli.

94- Belki daha biiyiik yas grubundaki veliler, daha kiiciik yas grubundaki velilere
bakin siz de bunlardan gececeksiniz, basiniza bunlar gelecek gibi bir sey olabilir.
Donemde bir kere o gruplar biraraya getirerek bir paylagim olabilir.

95- Mesela daha imkanlar1 kisith aileler olabiliyor, mesela hafta sonu bir etkinlige
gotiirmek isteyip de gotiiremeyenler olabiliyor, maddi manevi imkansizliklar
olabiliyor, belki dyle ihtiyaci olan aileler tespit edilip, belki denebilir ki su ti¢ cocugu
hafta sonu tiyatroya giderken gotiirmek ister misiniz gibi, mesela ben rahatlikla
gotiririm.

96- Biraz biraz simdi yalniz da gidebildikleri icin bir yerlere, birbirimizin ¢ocuguna
birer saatlik bakip da digerinin gercekten acil bir isi oldugu zaman yardimci olmak,
ciinkii cogu ailenin yakinda bdyle bir anane babane seysi yok.

97- Insanlarin neler yasadigim bilmiyoruz, burda manevi olarak bu ¢cocuklara
yetisilebiliyor belki biz hep onun iistiinde duruyoruz bu ¢ok 6nemli ¢iinkii, ama
maddi olarak da bilmeliyiz ihtiya¢ sahiplerini, ben bunu kendim i¢in diisiindiim, ama
benden daha kotii durumda olan insanlar da vardir belki, burda hakkaten ufak birkac
bagisiyla yilda iki ii¢ 6grenci okutabilecek velirlerimiz var. Boyle bir destek giizel
olurdu.

98- Ne sekilde en kolay 6gretirim diye 6gretmenine danistyorum. Cok fazla da aman
sOyle egitimini yapalim bdyle egitimini yapalim diye ¢ocugun iizerine diismek de
istemiyorum, keyifli bir ¢ocukluk gecirmesini de istiyorum, o yiizden evde
yaptigimiz hersey aslinda oyunla karistirilmis olarak yapiliyor.

99- Biiltenlerde haftanin konusu yazildig: i¢in, evde de deginiyorum, mesela konu
renklerse, iste renkleri biliyor ama ara renkleri biliyor mu, iste griyi biliyor mu diye
soruyorum.

100- Ogretmenimizden boyle bir yonlendirme gelmedi ama, biiltenlerde yazilan bu
hafta da sunu oynayabilirsiniz gibi, veya ona benzer seyleri yasimiza uygunsa,
bazilan biiyiik ¢cocuklar icin oluyor o hafta, veya biraz daha basitlestirerek falan
yapiyoruz.
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101- Bir de yuvada edindigi aliskanliklar, mesela kitap okumak, hemen bir kitap alip
oturuyor mesela, diger arkadaslarimin ¢ocuklarinda bu yok mesela, bize de 6gretiyor
aliskanliklarini.

102- Cocugumun sosyallesmesi, bir baba olarak benimle ¢cocugumun iliskisini daha
da saglamlastirdigini sdyleyebilirim. Yuvadan kazandig1 seyleri bana aktariyor,
sarkisina eslik ediyorum, hadi baba sunu yapalim, onunla bir etkinlik yaptigimizda
baba Oyle degil soyle yapalim diyor. O beni yonlendiriyor.

103- Bir kere aldik. Yeterli gibi geldi bana. Siniflarimizda da zaten yeterli kitap var.
Kiitiiphane fikri giizel. Kiitiiphane aliskanligy, kitap alinir geri getirilir, o aligkanlik
icin bile yeterli bence.

104- Cocuk kitaplar1 aliyorum. Bence kiitiiphane yeterli de sanki velilerin kullanim
¢ok yeterli degil. Ogretmenler de soyleyebilir velilere, ¢iinkii bazen bilsek de ihmal
ederiz. Insan alayim alayim diyor sonra ihmal ediyor.

105- Biraz daha kitap sayisini1 cogaltabilirsiniz, bu konuda biz de yardimci olabiliriz
aslinda, benim sey gelmisti aklima biz bunlari ciltlettirebiliriz.

106- Bir iki geldigimde bakindim, ama onun tam nasil isledigini anlamadim, listeden
mi secmemiz gerekiyor, kitaplara bakarak da segebiliyor muyuz mesela bilmiyorum.

107- Biz simdi bu yas grubunda egitim olsun diye degil de zamanlarin1 hos
gecirebilecekleri etkinlikleri uygulamaya calistyoruz. Onlarin yuvada 6grendikleri
seyler oluyor, bakiyoruz makas kullaniyor, biz de buna benzer malzemeler alip, evde
benzer sekilde etkinlikler yaptirabiliyoruz. Zamanlar1 yok zaten cocuklarin 5’te eve
gelip yemek yiyip banyolarin1 yapip oynayip ardindan bir film seyredip uyuyorlar.

108- Tiirkan’la birarada olmak ¢ok zor. Tiirkan konsantre olamiyor.
Yogunlagamiyor. O konuda ¢ok muzdaripiz. Bu konuda destek olunabilir.

109- Mesela ben isterim ki pijamalarini1 kendi ¢ikarsin evde, burda yaptigim
biliyorum, ayakkabilarini1 kendi degistirsin, evde bunu nasil saglariz onu 6grenmek
isterim. Evde kendi isini kendi yapmasiyla ilgili konusmak isterim.

110- Mesela sey olabilir belki, 6dev gibi birseyler, evde de anneyle oturup su resme
bakin gibi iste bir sey verilebilir ve bir doniit beklenebilir. Bize de bir 6dev gibi
ciinkii bazen insan es gecebiliyor belki boyle gelirse daha mecburi hissedebilir ve
daha sistematige binebilir o, boyle de bir vakit ayirmam gerekiyor diye motive
edebilir aileyi sanki. Mesela anne degil de babaya 6zel birseyler verilebilir.

111- Kis i¢in evde yapilabilecek aktiviteler Onerilirse iyi olur. Biz mesela mutfakta
¢ok aktivite yapiyoruz, pizza yapiyoruz, kek yapiyoruz falan, o tip seyler olabilir.
Basit deneyler, fen etkinlikleri olabilir. yaparken ne konusmamiz gerekiyor gibi
bilgileri de vererek. Ufak bir workshopla demosuyla, cocuga yaparmis gibi birisi bize
bir kez yaparsa eminim ki biz de minik 6gretmenler oluruz ondan sonra, 6grenmemiz
cok kolay olur, boyle bir konugma da annelerin ilgisini ¢ok ¢eker. Cocuklarla
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yapilacak olan deneyleri size 6gretiyoruz falan dense eminim ki katilim da yiiksek
olur dyle bir seyde.

112- Veli temsilcisi etkin ¢calisirsa yeterli gibi ama veli temsilcisinin belirledigi
sinirlarla olmamali bu gorevler, hep beraber belirlenmeli. Su an varolan durumla
ilgili bir bilgilendirilme yapilmali bence 6nce. Her yas grubunun bir temsilcisi
olmali, ben bir kisi oldugunu bilmiyordum mesela. Bebek sinifinda ben ¢ok ihtiyag
duydum mesela buna. Thtiyaclar farkli ¢iinkii her yasta.

113- Birden fazla da olabilir temsilci. Belki yemekle ilgili, faaliyetlerle ilgili,
gezilerle ilgili, maddi konularda ilgili gibi. Degisik komitelerle degisik kisilerin daha
cok katkis1 olur, kisi sayis1 ne kadar fazla olursa katki da o kadar fazla olur. Ya da
seviye gruplari olabilir. bebek grubu vs. gibi. Ama birden fazla olmali. En azindan
bes tane falan veli gibi diistiniip, onlar da kendi aralarinda etkilesimde bulunup baz
seyler organize edebilirler.

114- Burda sinifsal olarak da temsilcilerin olmasi gerekiyor, akademik personel, idari
personel, 4b’liler, katilimc1 bir demokrasi anlayisina gore. Yonetimde boyle bir
ayrim var ¢iinkii. Veli temsilcisi kavraminin isledigine inanmiyorum. Ya da bir
temsilci degil de 4-5’e ¢ikarip, onlar da aralarinda bir bas temsilci gibi belirleyip
uygulanabilir.

115- O andaki katilima bagli olarak ¢ok kolay yon degistirebilen kararlar olabiliyor,
insanlarimiz etkili birisi konustugu zaman karaya ak deyip baska bir oy kullaniyor
falan. Demokrasinin fazlasi ziyan boyle yerlerde, insan sadece kendini diisiinebilir
bazi kararlarda. Oy kullanmak olarak degil ama s6z hakki olabilir.

116- Aileler yonetime katilmamali. Yetistiginiz cevre, aldiginiz egitim ¢ok farkli
farkli. Bu, katkidan cok zarar da getirebilir.

117- Agikgasi yonetime ailelerin ¢ok katildigini diisiinmiiyorum, bir karar
alindiginda ailelere bilgi mahiyetinde iletiliyor, cok katilimciliginin da zararlari
olabilir belki ama herhalde kendi sinifin etkileyen konularda olabilir. Sunu
anliyorum, bir takim kurallar olmak zorunda ve o kurallarda kat1 olmak zorunda
ciinkii herkesi memnun etmek degil burda amag, geneli memnun etmek. Yani
herkesin dedigine de evet demek degil. Ama bazen de dinliyormus gibi gériinmek
bile iyi olabilir. Bazen ¢ok kat1 olunabiliyor yonetim kurulumuz topland1 boyle bir
karar aldi, bitti gibi.

118- Ama iste dyle bir yap: var ki ben veli temsilcisine gidip sOyleyecegime
Ogretmeniyle ya da miidiirle konusabilirim. Herkesle konusabildigim bir ortamda
araya yeni seyler sokmak gerekmiyor. Dogrudan bir iletisim var zaten.

119- Ben seye de ¢ok sicak bakmiyorum, velinin nerden 6grendigi belli olmayan ¢ok
saglikli m1 degil mi, gelip her 6grendigini okula dayatmasi, ¢ok miidahale
etmesinden de taraf degilim, sonucta orda bir sistem var, bunun bir bilimi var,
diisiiniiliip taginilip orda uygulanan yontemler var, sinifin diizenlenisinden tutun da,
orda uygulanan etkinliklerin, konularin se¢imine kadar, neyin hangi saatte
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yapilacagina kadar, tasarlanmis bir sistem var. Veli miifettis yerine konmamali.

120- Katildim tabi ki. Aday olmadim. Olmasi gerekenler i¢in bir konugma
yaptim. Benden daha iyi ifade edecek yuvanin iizerindeki yonetime sesini daha
iyi duyuracak insanlarin oldugunu gordiigiim i¢in onlar1 destekledim, iyi
yaptim.

121- Katilmamistim. Haberdardim. Aday olmay1 diisiinmemistim. Aday da kendimiz
mi oluyoruz, yoksa sen ol iyi olur mu deniyor bilmiyorum agikcast.

122- Higbir bilgim yok. Veli temsilcigi se¢iminin ne zaman yapildigin bile
bilmiyorum. Gorevlerini de bilmiyorum. Aslinda genel toplantiya gelmemistim ama
bu tiir toplantilarda okulun egitim felsefesinin yaninda bu tiir diyalog kanallar1 ve
nasil isledigi de anlatilmali. Onlarin kim oldugunu nasil ulasabilecegimizi bilmeliyiz,
hangi konularda temsil edecekler bizi, sinirlar ne bilmeliyiz.

123- Veli temsilcisi yonetim kurullarinda bizi temsil edebilmeli, bir karar alinirken
velilerin de goriisleri soyle soyle diyebilmeli. Ama bizim gorslerimizi bilmeli bunun
icin de. Koprii tek tarafli degil tabi, yonetim kurulunun da isteklerini de bu tarafa
anlatmakla ilgili, bu tarafin yanlis anlayabilecegi seyleri anlatmakla yiikiimlii
olabilir.

124- Se¢mek disinda bizim diyalogumuz olmuyor, toplantilarda o da konusmali,
bunun ne anlama geldigi falan. Nerelerde hangi konularda bizi temsil ettigini
bilmeliyiz. Katildig1 toplantilarda neler oldugu konusunda haberdar edilmeliyiz.
Ideal olarak bence; sadece velilerin toplandig bir sey de olmali sadece veli
temsilcisinin oldugu, senede bir iki, 6zel durumlarda ayrica da toplanilabilir, yoksa
temsil sanal bir sey bizim goriislerimizi almazsa bizi temsil edecegi toplantilara
katilmadan 6nce.

125- Beni temsil edebilmeli, simdi agik konusmak gerekirse belli bir simif farki var,
idari kesimde calisan insanlariz cogunlukla biz burda ve taleplerimizi ¢ogu zaman
diizgiin bir sunumla yapamiyoruz, yani bunun bir eksikligi var, dolayisiyla
sorunlarimiz: bilip, talepleri alacak kisinin uygun bir tarzda yonetime gotiirmesi
lazim. Dolayisiyla ben asla, bir veli temsilcisi idariden biri olsun demiyorum,
yetersiz kalir, akademik birisi olmali, yani hem bizi anlayabilecek bize ulasabilecek
kapasitede olmal1 hem de bizi bir iist yonetime sunabilecek de vasfa sahip olmali.
Zaten bu gorev tanimin1 bir yerde bitiriyor.

126- Sordugum zaman cevap aliyorum, yonlendiriliyorum da. Panolarda da zaman
zaman bu tarz bilgiler oluyor ama ¢ok sistematik yapilmiyor sanirim.

127- Bilgilendirme olmuyor bence ama soruldugunda bir yerlere
yonlendiriliyorsunuz. Seyi hatirhyorum bir keresinde bir pedagogla goriismek
istemistim, o zaman sizin tanidiginiz yonlendirebileceginiz biri var m1 dedigimde
birkag isim verilebilmisti.

128- Panolar biraz daha etkin kullanilabilir. Biiltenlerde bu haftanin hafta sonu
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etkinlikleri diye iki satirlik bir paragraf eklenebilir. Web sitelerinin linkleri
verilebilir. Festivaller falan. Bir de yazin tatil oldugumuzda, alternatif olarak, bir ay
tatile gidilmiyor burasi kapaliyken nasil daha iyi degerlendirilebilir yaz1 gibi bilgiler
verilebilir. Kampvari seyler, alternatif yerler. Veliler iletebilir bu tiir bilgileri, belki
bir web sitemiz olabilir aktif kullanilacak, ordan takip edilebilir, oraya mesajlar
eklenebilir bu sekilde.

129- Saglikla ilgili olabilir. Mesela ben Fikret’i dis¢iye gotiirmek istiyorum ama
nereye gotiirebilecegim konusunda bilgim yok. Iyi bir cocuk dis doktoru, ¢ocuk goz
doktoru falan. Mesela iki yasinda g6z muayenesine gotiiriin diyorlar hadi bulun
bakalim iki yasindaki ¢ocugu muayene edecek birini. Ayni sekilde psikolog i¢in,
mesela Biipam’a yonlendirilmistim memnun kalmadim, ondan sonra bagka bir yere
yonlendirme konusunda ¢ok tereddiit ettiler, biz bir yeri tavsiye etmeyelim gibi, edin
ama, bizim ihtiyacimiz var buna, denenmis seylere. Cok iyi bir enformasyon basi
olabilirsiniz, ama onu ¢ok iyi dagitmiyorsunuz.

130- Burslu ¢ocugumu verecegim bir okul isterdim, burs alabilecegim bir vakif
isterdim, bu anlamda irtibat kurabilecegim yerleri 6grenmek isterdim.

131- Bence yeterince kullanmiyor. Daha da iyi kullanabilir. Talepkar olmak
gerekiyor. Veli temsilcisinin rolii cok 6nemli, kaynak isteme konusunda {iniversiteyle
iliskilerini kullanabilir.

132- Bir siirii kliiplerimiz var, folklor klubii var, miizik klubii var, bizim de onlarin
neler yaptiklarin1 merak eden ¢cocuklarimiz var, spor miisabakalari, en azindan ne
oldugunu gorsiinler, bunun zevkli bir sey oldugunu, bu tiir etkinlikleri de tanimalarini
istiyorum, bu tiir etkinliklerde biz yokuz, yuvada da hi¢ konusulmuyor.

133- Cok fazla aktiviteler var aslinda iiniversitede, miizik gruplar1 var, onlar
cagirilabilir. Soyle bir siraya konsa, agustosa kadar size birseyler ¢alacak birilerini
bulabilirsiniz, tiyatroculardan da ayn1 zamanda faydalanabilirsiniz. Seramik
atdlyesine falan gitseniz de onlar orda calisirken gorseler, ¢aligsalar. Bunlar
cocuklarin ¢ok ilgisini cekebilecek seyler, liniversite iginde ve iicretsiz
yapabileceginiz seyler.

134- Muhtemelen kullanmiyor yeterince. Ingilizce konusunda okulun iginde bir
kaynak bulunabilirdi diye diisiiniiyorum, 6zellikle ingilizce 6gretmenliginde okuyan
ogrencilerden, iiniversite bir sekilde burslarin1 veremez miydi, yuvada haftada 3 giin
4 giin ikiser saatten dersler seklinde. Isimize gelmiyor ama buna biz de simif icinde,
para ile destek olup haftada iki giin olsun birkag saatlik, bir 6grenciyi
ayarlayabilirdik.

135- Ben kendi ¢ocuklugumla karsilagtirayim, ben onun yasindayken tiyatroya da
sinemaya da gitmemistim, Nikos ikisine de gitti, klasik miizik konserine de gitti.
Yani oldukga aktifler aslinda burda, geziler diizenliyorlar, Emirgan parkina gittiler,
iniversitenin kiitiiphanesine gittiler, ben ortaokulda gormiistiim ilk kiitiiphaneyi. O
yiizden, hem iiniversitenin hem ¢evrenin imkanlarindan faydalaniyorlar.

170



136- Disartya yapilan geziler daha fazlalastirilabilir. Cok da aklima gelmiyor. Simdi
sOyle bir sey de var Tiirkiye’de ¢ocukla yapilacak aktivite cok kisitli, bir hayvanat
bahgesine gotiireyim diyorsunuz yok, mayista amerikadaydik, hayvanat bahgesine
gittik bir siirii 6grenci, field tripe geldik dediler, biitiin giin orda fen tabiat bilgisi gibi
derslerini orda yapiyorlar, burda cok kisir, mesela istanbul moderne gidiyoruz
Osman’la, workshoplara girmek istiyoruz, 6 yas alti olmaz diyorlar.
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