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ABSTRACT
The Role of Reappraisal and Suppression in the Relationship between

Maternal Warmth and Adolescents’ Self-Esteem

This thesis examines the underlying mechanism of the relationship between maternal
warmth and self-esteem in Turkish adolescents while considering gender and self-
construal characteristics. Two commonly used emotion regulation strategies were
examined as potential mediator variables: cognitive reappraisal and expression
suppression. The sample consisted of 310 Turkish mothers (Mage = 43.35, SDage = 5.59)
and their adolescent-aged children (121 boys, 189 girls; Mage = 15.61, SDage = .49).
Mothers completed a family demographics form and a parenting behavior scale.
Adolescents evaluated their mothers’ parenting behaviors and their own self-esteem,
attachment quality, and use of emotion regulation strategies, as well as their self-
construal. Analyses revealed that maternal warmth was significantly and positively
related to adolescents’ self-esteem. Furthermore, adolescents who used more reappraisal
when distressed were more likely to have greater self-esteem. Maternal warmth was also
significantly and positively correlated with adolescents’ reappraisal use. Suppression,
however, was related neither to self-esteem nor to maternal warmth. The results also
revealed that reappraisal mediated the relationship between maternal warmth and self-
esteem, but suppression did not. Furthermore, adolescents’ gender moderated this
explanatory mechanism such that the mediational role of reappraisal between maternal
warmth and self-esteem was significant only among boys. Adolescents were grouped
into three clusters based on their two self-construal scores: psychological-

interdependence, independence, and interdependence. The mediational role of
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reappraisal between warmth and self-esteem was significant for psychological-
interdependence and interdependence clusters, but the mediational role of suppression in

this relationship was significant only for the interdependence cluster.



OZET
Ergenlerde Bilissel Yeniden Yapilandirma ve Baskilamanin

Anne Sicaklig1 ve Ergenlerin Benlik Saygis1 Arasindaki Rolii

Bu tez ¢alismasi, anne sicakligi ile Tiirk ergenlerinin benlik saygis1 arasindaki iligkinin
altinda yatan agiklayict mekanizmayi katilimeilarin cinsiyeti ve benlik kurgusunu da
dikkate alarak incelemektedir. Bu nedenle, iki ayr1 duygu diizenleme stratejisine
odaklanilmistir: bilissel yeniden yapilandirma ve baskilama. Toplam 310 Tirk anne
(Ortalamayag = 43.35, SS = 5.59) ve ¢ocuklar1 (121 erkek, 189 kiz; Ortalamay,s = 15.61,
SS = .49) ¢alismanin 6rneklemini olusturmaktadir. Anneler aile demografik formu ve
ebeveyn davraniglar1 6l¢egini doldurmuslardir. Ergenler ise ebeveyn davraniglar1 ve
baglanma stillerini, kendi benlik saygilarini, duygu diizenleme stratejileri kullanimlarini
ve benlik kurgularmi degerlendirmislerdir. Analiz sonuglari, anne sicakliginin ergenin
benlik saygisi ile anlamli ve olumlu iliski i¢erisinde oldugunu gostermistir. Daha fazla
bilissel yeniden yapilandirma kullanan ergenlerin daha yiiksek benlik saygisina sahip
oldugu bulunmustur. Anne sicaklig1 ile ergenlerin biligsel yeniden yapilandirma
kullanimi arasinda da anlamli ve olumlu iligski vardir. Ancak, baskilama ne benlik
saygisi, ne de sicaklik ile iligki igerisinde bulunmustur. Test edilen modeller, biligsel
yeniden yapilandirmanin sicaklik ile benlik saygis1 arasinda araci roliinii ortaya
koyarken, aynit model baskilama i¢in anlamli ¢ikmamustir. Ek olarak, bilissel yeniden
yapilandirmanin aract rolii sadece erkekler arasinda anlamli ¢ikmustir. Bununla birlikte,
iki farkli benlik kurgularma gore ergenler ii¢ grupta kiimelenmislerdir: 6zerk-iliskisel,
Ozerk ve iligkisel benlik. Bilissel yeniden yapilandirmanin sicaklik ve benlik saygist

arasindaki araci rolii 6zerk-iligkisel ve iligkisel benlik grubu i¢in anlamli ¢ikarken,
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baskilamanin bu baglamdaki araci rolii sadece iligkisel benlik grubu i¢in anlaml

bulunmustur.
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CHAPTER 1

INTRODUCTION

How youth evaluate themselves as they move across adolescence has been a central
question considering self-development in adolescence (Birkeland, Melkevik, Holsen, &
Wold, 2012; Dusek & Mclntyre, 2003). In this period, adolescents start to develop more
abstract characterizations of themselves and start to view themselves in terms of
personal beliefs and standards with a more conscious and self-directed mind (Steinberg,
2005; Steinberg & Morris, 2001). At the same time, adolescence is characterized by an
increased need to regulate affect, and school-age children and adolescents regulate their
emotions in a wide variety of ways, including cognitive strategies (Bridges, Denham, &
Ganiban, 2004). Thus, identity development and increasing use of more cognitively-
oriented emotion regulation strategies are two major accomplishments of the
adolescence period.

The overall goal of the current study is to examine the impact of maternal
warmth on adolescents’ self-esteem and to explore potential underlying mechanisms in
this relation. Of particular interest to the current study were emotion regulation
strategies, specifically reappraisal and suppression, as potential mediators of the
relationship between maternal warmth and self-esteem. The role of gender and self-

construal in this mediating mechanism was also examined.



CHAPTER 2

LITERATURE REVIEW

2.1 Self-esteem

Self-esteem refers to a person’s general sense of worth and acceptance (Harter, 1990). In
other words, self-esteem is a perception of how much individuals value themselves
(Blascovish & Tomaka, 1991). In a similar way, Rosenberg (1965) defined global self-
esteem as “positive or negative attitude toward a particular object, namely, the self” (p.
30). High self-esteem refers to a favorable global evaluation of the self, whereas low
self-esteem refers to a negative sense of one’s value as a person (Baumeister, Campbell,
Krueger, & Vohs, 2003). Developmental factors that are related to self-esteem are
examined in this section. Self-esteem plays a major role for a number of important life
outcomes. For example, it is considered to be a crucial indicator of adolescents’
subjective well-being and psychological health (Erol & Orth, 2011). Also, it has been
found to be positively related to physical health, improved academic performance, and
resistance to peer pressure (Torres, Fernandez, & Maceira, 1995; Zimmerman,
Copeland, Shope, & Dielman, 1997). Specifically, high self-esteem is related to parental
approval, peer support, adjustment, success in school, and positive sense of self-
attractiveness (Chubb, Fertman, & Ross, 1997; DuBois, Bull, Sherman, & Roberts,
1998; Luster & McAdoo, 1995), whereas low self-esteem has been associated with
various negative outcomes in important life domains among adolescents such as poorer
mental and physical health, worse economic well-being, and higher levels of criminal

activity (Trzesniewski et al., 2006) as well as depression, suicidal ideation, antisocial



behavior, and eating disturbances (Donnellan, Trzesniewski, Robins, Moffitt, & Caspi,
2005; McGee & Williams, 2000; Orth, Robins, & Roberts, 2008).

In the transition from childhood to adolescence, individuals encounter various
physical, psychological, and contextual changes and transitions. They typically begin to
change their self-evaluations from overly positive and holistic self-view (“I am a good
kid”) in childhood to a more critical and differentiated self-view (Harter, 1999).
Specifically, adolescents start to develop more abstract characterizations of themselves
and start to view themselves in terms of personal beliefs and standards with an
attainment of a more fully conscious, self-directed and self-regulating mind (Steinberg,
2005; Steinberg & Morris, 2001). They also begin to question and examine
psychological characteristics of the self to discover who they really are and how they fit
in the social world they live in (Steinberg & Morris, 2001). All in all, the developmental
transitions have a significant impact on adolescents’ development of the self and
indicate how adolescents face and manage the challenges (Birkeland, Melkevik, Holsen,
& Wold, 2012). A successful achievement in the challenging developmental tasks leads
to happiness and better understanding of the self, while subjective failure experiences
such as being excluded or laughed at in a social group, failing an exam, losing a
competition are associated with lower self-esteem (Simmons & Blyth, 1987).

Research has also examined the role of gender as an individual level variable that
may contribute to self-esteem. Although there is no gender difference in childhood
(Robins, Trzesniewski, Tracy, Gosling, & Potter, 2002), research suggests that a
differentiation occurs during adolescence such that boys have higher self-esteem than
girls in this developmental period (Block & Robins, 1993; Dusek & Mclntyre, 2003;

Kling, Hyde, Showers, & Buswell, 1999; Raymore, Godbey, & Crawford, 1994). It was
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argued that adolescents suffer through stress, rebelling against their parents and peers,
radical shifts in identity, and physical changes that lead to decreases in self-esteem
(Twenge & Campbell, 2001). For instance, the transition to high school is a source of
stress in itself (Twenge Campbell, 2001). Thus, adolescents experience a decrease in
their self-esteem, specifically adolescent girls suffer more than boys (Carlson, Uppal, &
Prosser, 2000; DuBois, Burk-Braxton, Swenson, Tevendale, & Hardesty, 2002;
Galambos, Berenbaum, & McHale, 2009; Perry & Pauletti, 2011). American
Association of University Women (1990) conducted a study of approximately 3,000
adolescents to examine the factors that might contribute to gender differences in self-
esteem. The study concluded that the gender difference is a result of sexist socio-cultural
attitudes in the society such as at the school environment. It was suggested that teachers
give boys more helpful feedback, interact with them more frequently (Sadker & Sadker,
1994) and tend to attribute girls’ academic failures to lack of ability and boys’ to
motivational problems (Dweck, Davidson, Nelson, & Enna, 1978). Thus, it was
suggested that this subtle pattern gradually decreases girls’ sense of competence and
self-esteem which will never recover (DeFazio, 1994). Another explanation for the
gender difference in self-esteem is the impact of puberty on physical development
(Kling, Hyde, Showers, & Buswell, 1999). Perceptions of their own body and
attractiveness diverges during puberty since girls gain more body fat that they draw
away the ideal thin body, whereas boys gain more muscle mass that brings them closer
to their ideal (Kling et al., 1999; Mendelson, White, & Mendelson, 1996). Indeed, it is
well documented that girls tend to present lower self-esteem than boys in adolescence
(Greene & Way, 2005; Morin, Maiano, Marsh, Nagengast, & Janosz, 2013; Rhodes,

Roffman, Reddy, & Fredriksen, 2004; Way, Reddy, & Rhodes, 2007).
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In previous research, interpersonal factors that contribute to self-esteem have also
been investigated. One line of research has demonstrated the link between maternal
warmth and adolescents’ self-esteem. Most theorists agree that parental acceptance and
positive regard are essential pre-requisites for greater self-esteem (Dekovi¢ & Meeus,
1997). A parent who is affectionate, sensitive and provides emotional support discloses a
feeling of value which is the basis of self-esteem (Dekovi¢ & Meeus, 1997). In other
words, children who perceive their parents as accepting, sensitive, and supportive are
more likely to believe that other relationships will have similar characteristics, and that
they are themselves worthy of acceptance and support (Bean & Northrup, 2009).
Parental support and acceptance also reassure children to explore personal limits and
discover competencies that are important for the development of self-concept (Dekovié¢
& Meeus, 1997).

Indeed, many studies have demonstrated the link between parenting support and
children’s self-esteem. For example, in one of the earliest study of its kind, it was found
that 5"and 6™ grade boys with high self-esteem perceived their parents as warm,
supportive, and accepting (Coopersmith, 1967). They described their family
environments as tolerant and understanding with clear rules and fair punishment as well
as mutual respect between family members. On the other hand, parents of boys with
lower self-esteem were reported as permissive, neglectful, or as harsh disciplinarians.
Similar results were also reported in studies with a sample of 5th through 9th grade
adolescents (Felson & Zielinski, 1989; Litovsky & Dusek, 1985; Parker & Benson,
2004). In addition, Hoelter and Harper (1987) indicated that, among various family
variables (e.g., family size and type, family conflict), perceived family support showed

the largest effect on the self-concept of both girls and boys in adolescence. Additionally,

5



the link between perceived support and self-esteem has also been shown with samples in
different nations including Turkish samples (Goodwin, Costa, & Adonu, 2004; Ozdemir,
Vazsonyi, & Cok, 2017; Siyez, 2008; Sunar, 2009) as well as among different ethnic
groups (Harter, 1990; Leiderman, Meldman, & Ritter, 1989). Furthermore, several
studies have investigated the relationship between self-esteem and parenting style.
Authoritative parenting has been related to higher self-esteem and life-satisfaction and
lower depression in adolescence compared to permissive mothering (Lamborn, Mounts,
Steinberg, Dornbusch, 1991; Martinez & Garcia, 2007; Milevsky, Schlechter, Netter, &
Keehn, 2007). In short, as Dusek and Mclntyre (2003) reported, authoritative parenting
exhibits warmth and acceptance which are associated with a sense of being valuable
among adolescents and positive self-esteem.

Another line of research has investigated adolescents’ self-esteem in relation to
their attachment security. Attachment theory (Bowlby, 1977) argued that children form
internal mental representation and a model of self and others through their experiences
with their parents. Secure attachment fosters the construction of others as available and
trusting and self as worthy of care, love and attention (Dekovi¢ & Meeus, 1997). On the
other hand, insecure attachment fosters the construction of others as unavailable or
hostile and self as unworthy and unlovable (Dekovi¢ & Meeus, 1997). Attachment
theory postulated that attachment is formed in infancy, but suggests that it is integral to
human behavior throughout the lifespan of the individual (Bowlby, 1977). There is
evidence for direct effects of parental attachment on self-esteem for adolescents and
college students (Kobak & Sceery, 1988; Laible, Carlo, & Roesch, 2004; Wilkinson,
2004). Similar results were also documented with a sample of male and female Turkish

adolescents (Bayraktar, Sayil, & Kumru, 2009). Furthermore, Siimer and Sendag (2009)
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examined the link between secure attachment to parents and children’s self-perception in
different domains with a sample of 5" and 6™ graders. Results revealed that young
adolescents who reported secure attachment to both of their parents have the highest
level of global self-worth compared to those with secure attachment to one parent only
or those with insecure attachment (Simer & Sendag, 2009). Similarly, a longitudinal
study demonstrated that children (aged 7 to 12 years) who reported higher insecurity
with their mothers exhibited lower self-esteem, regardless of whether they had been
maltreated or not (Kim & Cicchetti, 2004).

In summary, research supports a link between self-esteem and maternal warmth.
Going beyond the existing research, the aim of the current study will be to examine the
underlying mechanism in the relation between self-esteem and maternal warmth. We
focused on adolescents’ use of different emotion regulation processes as potential
explanatory mechanisms. Emotion regulation in adolescence is reviewed in the

following sections.

2.2 Emotion regulation

Emotions are important sources of information that serve communicative functions for
children about themselves, their environment and their relationship with the environment
(Campos, Campos, & Barrett, 1989). The ability to understand and identify one’s own
emotions, and adjust emotions as well as manage behavioral change in relation to
environmental demands are essential for emotion regulation (Zeman, Cassano, Perry-
Parrish, & Stegall, 2006). In return, emotion regulation contributes to successful
relationships with peers and family, as well as academic success, and mental health

(Morris, Criss, Silk, & Houltberg, 2017).



Emotion regulation involves the management and organization of diverse
systems (Zeman, Cassano, Perry-Parrish, & Stegall, 2006). Internal systems, behavioral
systems, and external/social systems are all involved in emotion regulation as three
emotion components. First, internal components encompass neurophysiology (e.g., vagal
tone, cortical inhibition, prefrontal cortical processing), cognition (e.g., managing
attention, changing encoding of emotion stimuli, generating response options), and
subjectivity (e.g., labeling subjective feeling, maintaining sense of control). Secondly,
behavioral components include facial expressions (e.g., modifying, masking or
substituting facial expression), and actions (e.g., seeking out external coping resources
and changing environmental demands). Lastly, external/social components involve one’s
culture and social environment (e.g., parents, peers) (Zeman, Cassano, Perry-Parrish, &
Stegall, 2006). Children’s ability to regulate their emotions depends on their
developmental status and previous interactions with their social environment such as
their relationships with caregivers and peers. Thus, emotion regulation is a
developmental process that take place in biological, cognitive, and social domains, and
includes different expectations from the environment in every period of childhood.

Adolescence is characterized by an increased need to regulate affect and behavior
(Steinberg, 2005). During early adolescence, improvement in reasoning and information
processing are salient, and individuals become more capable of abstract,
multidimensional, hypothetical and planned thinking (Steinberg, 2005). By adolescence,
individuals are better able to regulate their emotions by developing cognitive appraisal
ability (Choudhury, Blakemore, & Charman, 2006). Hence, they become more capable
of cognitively sophisticated emotion regulation strategies such as cognitive reframing

and taking others point of view (Galambos & Costigan, 2003). As a result of these
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changes in cognitive abilities from middle childhood to adolescence, children’s ability to
regulate emotions increases, and they begin to develop emotion regulation strategies for
different emotion types and socio-contextual factors (Gnepp & Hess, 1986; Zeman &
Garber, 1996).

To conclude, self-development and development of emotion regulation strategies
are two milestones of adolescence period. Thus, in the present study, adolescents’ self-
esteem will be examined in relation with maternal warmth (i.e., supportive presence) and
two specific emotion regulation strategies; reappraisal and suppression. The process
model of emotion regulation and emotion regulation strategies are discussed in the next

section.

2.3 Process model of emotion regulation and emotion regulation strategies

As emotions arise from a diverged and coordinated set of responses, emotion regulation
strategies are varied in terms of when they have their primary impact on the emotion
generation (John & Gross, 2004). The process model of emotion regulation (Gross,
1998a, 1998b) distinguishes five temporal dimensions of emotion regulation processes
that determine when each one is deployed (see Figure 1). Antecedents-focused strategies
represent ways of responses prior to the emotional experiences and include four
processes before the emotional response execution: situation selection, situation
modification, attentional deployment, and cognitive change. On the other hand,
response-focused strategies stand for the processes after the emotional response is

generated.



Simation Situarion Attentional Cognitive Response
selection medification deployment change modulation
(distraction, (reappraisaly {suppression)
concentration)
@ ] L] e

Situation Attention Appraisal Response
Antecedent-focused Response-

strategles focused
strategies

Figure 1 The process model of emotion regulation
Source: (John & Gross, 2004)

Instead of studying all strategies at once, for the present study, two emotion
regulation strategies were chosen deliberatively: cognitive reappraisal and expressive
suppression. To select strategies for the study, several criteria were considered. Firstly,
these two strategies are commonly used in everyday life (Gross & John, 2003).
Secondly, one strategy from antecedent-focused and one strategy from response-focused
category will make the study more comparable compared to two strategies from the
same category. Thirdly, experimental studies have mostly referred to these two strategies
and examined how individuals regulate their emotions using these strategies (Webb,
Miles, & Sheeran, 2012).

Cognitive reappraisal implies a cognitive change of the meaning and emotional
impact that is attached to the emotion-eliciting situation (Gross, Richards, & John, 2006;

Lazarus & Alfert, 1964). For reappraisal, adolescents might interpret the focal emotion
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in a particular manner. For example, they may come to think that the emotion is normal
and they may accept and not judge the emotional experience. They might also reinterpret
the emotional stimulus (i.e., the context or the cause of the emotion) and imagine that a
negative event had a positive outcome. Along similar lines, they might alter the
influence of the emotional stimulus by adopting third-person perspective. Since
reappraisal is an antecedent-focused strategy, it occurs early and interferes before the
emotional response is fully generated; which means it has opportunity to have an impact
on the entire process through emotional response (Gross & John, 2003). As an
illustration, to reappraise a negative emotion one should successfully alter and down-
regulate the experiential and behavioral components of the negative emotion.

On the other hand, expressive suppression is a form of response modulation that
refers to attempts to determine emotion response tendencies after they are already
elicited and inhibit ongoing emotion-expressive behavior (Gross, 1998b; Gross,
Richards, & John, 2006). For suppression, subjects might choose to hide the way they
are feeling (e.g., not to laugh or cry) or control and not allow themselves to experience
the emotion. Since suppression is a response-focused strategy, it comes relatively late in
the entire subsequent emotion trajectory and primary alter the behavioral aspect of the
emotion response. Therefore, because of the late deployment in the emotion-generative
process, individuals require more effort to manage the response for suppression (Gross
& John, 2003). In addition, suppression might generate incongruence between inner
experiences and outer expressions (Gross & John, 2003). This discrepancy between
inner feelings and inhibited outer expressions, and a sense of not being true to oneself
might lead to more negative feelings about the self and alienate both from self and others

(Gross & John, 2003). Frequent use of suppression relates to inauthenticity, where
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authenticity refers to the extent to which one behaves in ways that are congruent with
his/her inner feelings, attitudes, and beliefs, rather than engaging in knowingly false self-
presentations (Sheldon, Ryan, Rawsthorne, & Ilardi, 1997). For example, English and
John (2013) indicated that the costs of suppression are not due to reduced positive
emotion expression but rather due to the incongruence between inner-self and outer-

behaviors.

2.4 The role of parenting on emotion regulation

Although some researchers suggest that the importance of parents may weaken in
adolescence as adolescents’ need for independence and emotional and behavioral
autonomy intensify, and as the impact of peer relations (e.g., peer acceptance-rejection,
being popular, romantic relationships) become more prominent, emotional closeness and
positive affect towards parents remain unchanged (Holmbeck & Hill, 1991;
Montemayor, Eberly, & Flannery, 1993). Steinberg (1990) argued that this period
continues with a less contentious, more egalitarian, and less volatile parent-adolescent
relationship. The decline of parental reliance might occur because older children are
more likely to have internalized parental expectations and values regarding emotion
expression (Larson, Richards, Moneta, Holmbeck, & Duckett, 1996; Steinberg &
Silverberg, 1986). Thus, although direct or explicit support might not be needed for
older children compared to younger ones, parental support and guidance still aid
adolescent’s emotion regulation development. For example, in one study (Waller, Silk,
Stone, & Dahl, 2014), adolescents were asked about their expectations of parental and
peer support for dealing with their emotions in negative events or problems. Both

depressed and healthy adolescents reported that parents help them in their emotion
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management more than peers. This result reveals that adolescents still benefit from their
parents’ guidance and assistance in regulating their emotions. In addition, parental
support and emotional security does not decrease in intensity over the years according to
child’s age, instead adolescents’ expectations of support might change (Zeman &
Shipman, 1997).

Morris, Silk, Steinberg, Myers, and Robinson (2007) revealed a tripartite model
which discusses the impact of the family on children’s emotion regulation and
adjustment. They suggested that family environment influences emotion regulation
development, which in turn affects child and adolescent adjustment outcomes. Gottman
and colleagues (1996) posited two parenting behaviors that are linked to child’s emotion
regulation, under the theory of meta-emotion philosophy. First, parents, who are
responsive, warm and display specific emotion-coaching behaviors, are related to
children with better emotion regulation abilities. Those parents are aware of their child’s
emotion, see emotions as an opportunity for intimacy and teaching, and provide help for
coping with difficult emotions. On the other hand, parents, who display emotion-
dismissing parenting behaviors, tend to discourage emotion expressivity, and they are
more uncomfortable with emotions, which in turn is associated with poorer emotion
regulation of their children (Gottman, Katz, & Hooven, 1996). Thus, children’s emotion
regulation abilities develop in the family setting and the presence of a supportive and
nurturing caregiving environment provides children the resources to develop adaptive
emotion regulation strategies (Jaffe, Gullone, & Hughes, 2010).

Existing developmental research has documented that maternal support as an
optimal parenting behavior that promotes the development of adequate emotion

regulation (Tani, Pascuzzi, & Raffagnino, 2018). Based on the Kagitcibasi’s family
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model (2005), parents from psychologically interdependent cultures such as in Turkey
provide socialization of children’s emotions by balancing control of negative emotions
with some encouragement of emotion expression (Corapgi et al., 2018; Raval, Raval,
Salvina, Wilson, & Writer, 2013). For example, Indian mothers prefer to report more
explanation-oriented behaviors by not threatening the autonomous agency of the child
(Raval et al., 2013). Adolescents whose mothers do not accept positive affect display
more emotionally dysregulated behaviors and use maladaptive emotion regulation
strategies more frequently than adolescents whose mothers respond in a validating
manner (Yap, Allen, & Ladouceur, 2008). For example, in a longitudinal study, the
relationship between perceived maternal autonomy-supportive parenting and
adolescents’ use of emotion regulation strategies was examined. This study found that
carly adolescents’ perception of their mothers as autonomy-supportive was associated
with decrease in suppression and increases in adaptive emotion regulation strategies
such as emotional integration which is defined as experiencing emotions in full
awareness without trying to hide them (Brenning, Soenens, Van Petegem, &
Vansteenkiste, 2015). That is to say, greater utilization of positive emotion socialization
practices is linked with greater use of reappraisal and less use of suppression in
adolescence (Hughes & Gullone, 2010).

In addition to specific parental emotion socialization responses, research suggests
that attachment quality also predicts emotion regulation competence of adolescents. In
one study, for example, in a sample with 5th grades, secure attachment was associated
with successful emotion regulation (Contreras, Kerns, Weimer, Gentzler, & Tomich,
2000). In adolescence, a similar relationship was demonstrated by Kobak and Sceery

(1988) such that securely attached adolescents had better emotion regulation competence
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compared to insecurely attached adolescents. Also, it was found that higher levels of
attachment security were liked with greater levels of emotion regulation in adolescence
(Murphy, Laible, Augustine, & Robeson, 2015). Similarly, Gresham and Gullone (2012)
depicted that secure attachment predicted more reappraisal and less suppression use
while insecure attachment predicted less reappraisal and more suppression use in
adolescents. Therefore, maternal warmth and secure attachment have a positive link to
the development of emotion regulation in adolescence.

In previous research, there are small number of studies which have examined the
role of parenting both on adolescents’ emotion regulation strategies and self-esteem. In a
longitudinal study with college students, the roles of perceived social support and
disengagement coping were examined on the association between self-esteem and
depressive symptomatology (Lee, Dickson, Conley, & Holmbeck, 2014). Bidirectional
associations between self-esteem and perceived social support were reported. Results
also revealed that self-esteem predicts depressive symptomatology via perceived social
support and disengagement coping. In Turkish context, Arslan (2009) investigated the
associations between perceived social support from family, self-esteem and anger
expression in Turkish adolescents. A positive relationship between self-esteem and
anger control, and a positive relationship between self-esteem and the social support

received from family were identified.

2.5 The role of gender in emotion regulation
Two important factors that might affect the emotion regulation process are gender and
culture that both act to shape how adolescents regulate their emotions (Hsieh & Stright,

2012; Park, Kim, Cheung, & Kim, 2010). When the role of gender is examined as an
15



individual level variable in emotion regulation, women are viewed as the “more
emotional sex,” whereas men are viewed as more likely to suppress their emotions
(Nolen-Hoeksema, 2012; Papini, Farmer, Clark, Micka, & Barnett, 1990; Rose &
Rudolph, 2006). Girls have greater tendency to experience and express more emotions
than boys, whereas boys have greater tendency to suppress or avoid both the experience
and expression of emotion (Chervonsky & Hunt, 2017; Gross & John, 2003; Haga,
Kraft, & Corby, 2009). In general, women tend to focus more on their emotional
experience, acknowledge and discuss emotions more openly, seek more social support
for emotional reasons and ruminate more than men do (Duarte, Matos, & Marques,
2015; Hoar, Crocker, Holt, & Tamminen, 2010; Rose & Rudolph, 2006). It was
illustrated that in adolescence, males suppress more than females (Gullone, Hughes,
King, & Tonge, 2010; Gullone & Taffe, 2012; Lantrip, Isquith, Koven, Welsh, & Roth,
2016, Larsen et al., 2012; Zimmermann & lwanski, 2014), whereas no gender difference
has been documented for reappraisal (Duarte, Matos, & Marques, 2015; Lantrip et al.,
2016). For the present study, gender differences in emotion regulation strategies will be

examined in Turkish adolescents.

2.6 The role of emotion regulation on developmental outcomes across cultures

The frequency in the usage of different emotion regulation strategies differ across
cultures. One reason for such differences is the role of culture on the prevailing self-
construal. Self-construal, which refers how separate or connected one feels in relation to
others is an important factor of emotion expression and regulation (Markus & Kitayama,
2010). Research has mainly focused on the independent and interdependent self-

construals and their link to emotion expression as well as regulation. Independent self-
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construal implies that individuals define themselves as agentic with clearly defined self-
boundaries and organize self-directed acts primarily around personal goals.
Interdependent self-construal implies that individuals define themselves by social
responsibilities and perceive permeable self-boundaries that overlap with those of others
(Markus & Kitayama, 2010).

Research suggests that Americans are more open to express their positive
emotions because Western culture encourages independent self-construal. On the other
hand, individuals from Eastern cultures (e.g., Asians) tend to suppress both positive and
negative emotions because interdependent self-construal is encouraged in non-Western
societies and expressing emotions could interrupt social and relational harmony in their
cultural environment (Markus & Kitayama, 1991; Tsai, Knutson, & Fung, 2006).
Therefore, individuals from Asian and Asian-American culture have a stronger belief
that one should control their emotions (Mauss, Butler, Roberts, & Chu, 2010; Tsai,
Knutson, & Fung, 2006), and they tend to rate emotion expression as less appropriate
(Gross & John, 2003), and think that it is more important to suppress emotions (Chia,
Moore, Lam, Chuang, & Cheng, 1994) than those from Western culture. On the other
hand, people from Western culture encourage less emotion suppression (Park et al.,
2011). Thus, suppression is used more frequently in collectivistic cultures including
Latinos, Asians, and African-Americans than individualistic cultures such as European-
Americans (Cheung & Park, 2010; Drummond & Quah, 2001; Matsumoto, 2006;
Mauss, Butler, Roberts, & Chu, 2010; Ramzan & Amjad, 2017; Suchday & Larkin,
2004), while reappraisal usage does not differ from culture to culture (Kwon, Yoon,

Joormann, & Kwon, 2013).
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When the relationship between reappraisal and developmental outcomes are
examined, it is documented that the use of reappraisal relates to positive outcomes, both
with samples from Western and Eastern cultures. Research with both Western and
Eastern samples of adolescents who habitually use reappraisal has shown that these
youths have greater life satisfaction, better psychological health, and better quality of
life (De Ven, Engels, Sawyer, Otten, & Van Den Eijnden, 2007; Mitrofan & Ciuluvica,
2012; Verzeletti, Zammuner, Galli, & Agnoli, 2016). Besides, reappraisal has also been
associated with better interpersonal functioning, positive well-being, life satisfaction,
self-esteem and fewer depressive and anxiety symptoms, internalizing problems with
samples of Western adolescents (Eastabrook, Flynn, & Hollenstein, 2014; Freire &
Teixeira, 2018; Garnefski & Kraaij, 2006; Lanteigne, Flynn, Eastabrook, & Hollenstein,
2014; Tahmouresi, Bender, Schmitz, Baleshzar, & Tuschen-Caffier, 2014; Verzeletti,
Zammuner, Galli, & Agnoli, 2016) and lower depressive symptoms (Sai, Luo, Ward, &
Sang, 2016; Zhao & Zhao, 2015), higher school connectedness among Chinese
adolescents (Zhao & Zhao, 2015) as well as lower externalizing and internalizing
problems among Iranian adolescents (Tahmouresi, Bender, Schmitz, Baleshzar, &
Tuschen-Caffier, 2014). Individuals who tend to use reappraisal have more positive
experience and expression as well as less negative emotions compared to those who tend
to use suppression (Gross & John, 2003). Also, in experimental studies, it was
demonstrated that reappraisal acts to diminish negative emotion experiences without any
increase in physiological activity (Brans, Koval, Verduyn, Lim, & Kuppens, 2013;
Mauss, Levenson, McCarter, Wilhelm, & Gross, 2005). Moreover, in her review based
on both experimental and individual findings, Cutuli (2014) concluded that reappraisal

has a healthier profile of short-term affective, cognitive, and social consequences than

18



suppression. It was also found that adverse life events are associated with adolescent
problem behaviors only when they have low reappraisal scores, suggesting that
reappraisal acts as a protective factor in adolescence (Flouri & Mavroveli, 2013). Only
one study conducted in Taiwan documented that reappraisal was positively related to
higher self-blame and internalizing problems for female adolescents (Yeh, Bedford, Wu,
Wang, & Yen, 2017). Overall, with few exceptions, available evidence suggests that
reappraisal has been associated with positive developmental consequences in both
cultures.

On the other hand, evidence is more contradictory for suppression and its role on
developmental outcomes in different cultures. It was suggested that suppression serves
different functions in different cultures, namely an effort to protect the self in Western
cultures, and an effort to preserve the relationship in non-Western cultures (Butler, Lee,
& Gross, 2007). In Western cultures, individuals who habitually use suppression had
less social support, worse coping skills, lower life satisfaction and self-esteem (Cutuli,
2014; John & Gross, 2004; Sheldon, Ryan, Rawsthorne, & llardi, 1997). Research also
suggests that suppressors both experience and express less positive emotions and more
negative emotions with enhanced physical activation (Brans, Koval, Verduyn, Lim, &
Kuppens, 2013; Mauss, Levenson, McCarter, Wilhelm, & Gross, 2005). Suppression has
also been associated with worse interpersonal functioning and well-being (Gross &
John, 2003), whereas emotion expression was positively related with prosocial behaviors
(Rueth, Lohaus, & Vierhaus, 2018). The results are similar when the participants
consisted of samples of adolescents (Gullone & Taffe, 2012; Hu et al., 2014; Kaplow,
Gipson, Horwitz, Burch, & King, 2014; Verzeletti, Zammuner, Galli, & Agnoli, 2016).

For example, it was found that emotion suppression leads to increased depressive
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symptoms and worsened peer relationships among European Americans adolescents
(Tsai et al., 2017). Similarly, suppression was associated with lower life satisfaction and
higher emotional loneliness for Italian adolescents (Verzeletti et al., 2016) and suicidal
ideation and adverse life event for American adolescents (Kaplow et al., 2014).

On the other hand, there are inconsistent results about the association between
suppression and developmental outcomes in non-Western cultures. Although research
was mostly conducted with college students and young adults, some studies reported a
positive link between suppression and negative outcomes for adolescents (Sai, Luo,
Ward, & Sang, 2016; Yeh, Bedford, Wu, Wang, & Yen, 2017; Zhao & Zhao, 2015). On
the other hand, some studies reported no significant associations between suppression
and positive outcomes for adolescents (Mitrofan & Ciuluvica, 2012; Tsai, Nguyen,
Weiss, Ngo, Lau, 2017). For example, two studies documented that suppression was
positively related to depression symptoms for Chinese adolescents (Sai et al., 2016;
Zhao & Zhao, 2015). Also, it was documented that suppression was positively
associated with self-blame and internalizing problems among Taiwanese adolescents
(Yehet al., 2017). However, some studies have documented that the associations
between suppression and some developmental outcomes were either non-significant or
less significant for Vietnamese American adolescents than those for the European
Americans (Tsai, Nguyen, Weiss, Ngo, & Lau, 2017). Similarly, Mitrofan and Ciuluvica
(2012) reported no relationship between suppression and life satisfaction for Romanian
adolescents. They explained this discrepancy that the relation between suppression and
outcomes may change with development. Suppression may be a risk factor when
children fail to develop mature emotion expression and adequate skills in the transition

to late adolescence or young adulthood (Tsai et al., 2017). Also, it was suggested that the
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discrepancy might occur because emotion regulation strategies may be context-
dependent that some strategies are more adaptive in certain situations (Yeh et al., 2017).
Also, in a study with Turkish adolescents, it was significantly demonstrated gender-
specific differences for suppression and developmental outcomes (Ozgiile & Siimer,
2017). It was found that fathers associated their boy adolescents’ suppression with
negative consequences and girls’ with positive consequences (Ozgiile & Siimer, 2017).
These findings emphasized the gender-specific patterns for suppression and
developmental outcomes.

To conclude, reappraisal is generally linked with positive outcomes both in
Western and Eastern cultures. In Western cultures, suppression has negative
consequences such as more depressive symptoms and emotional loneliness symptoms,
lower life satisfaction and worse peer relationships. On the other hand, in Eastern
cultures, there are inconsistent results showing no relationship or a positive relationship

between suppression and psychological problems and distress.

2.7 Cultural context of the present study

Due to cultural variations in the relationship between reappraisal and suppression and
outcomes, the present study will examine this link at the intracultural level with a sample
of Turkish adolescents. Although Turkey is considered as closer to the collectivistic
culture (Hofstede, 1980), it is not always easy to describe the Turkish culture’s on the
Western-Eastern dichotomy due to its diversity in cultural fabric (Goregenli, 1997). The
family change model (Kagitcibasi, 2005) and cultural fit theory (Lu, 2006) also suggest
that individuals in a culture harbor cultural values or norms at differing degrees.

Kagitcibasi (2005) clustered Turkish families into three prototypical models based on
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the socio-demographic and parenting variables of families. These family models are also
assumed to foster the development of particular self-construals of the offspring
(Kagitgibasi 2007). In the independence family model, parents encourage emotion
expression and emphasize individual agency which leads to a construction of
autonomous self among offspring. In the interdependence family model, parents
emphasize relatedness giving particular importance to group harmony, which leads to
autonomous self among offspring. Apart from the independence and interdependence
family models, educated, urban, middle class Turkish parents are characterized within
the psychological interdependence family model (Kagitcibasi, 2005; Sunar & Fisek,
2005). In this family model, parents socialize their children to be autonomous and but
also emphasize emotional proximity by relying on close-knit family relations. Thus, an
autonomous-related self-construal is assumed to emerge among offspring.

Research on child socialization of Turkish families has revealed that Turkish
mothers frequently express their affection to their children and encourage them to
reciprocate (Kagitcibasi, Sunar, & Bekman, 2001). Thus, warmth, responsiveness and
supportive parenting are observed as typical Turkish mother practices (Corapg et al.,
2018; Kumru, Edwards, & Carlo, 2004; Sen, Yavuz-Muren, Yagmurlu, 2014) and have
been associated with positive child outcomes (Giilseven et al., 2018; Orta, Corapgi,
Yagmurlu, & Aksan, 2013; Yagmurlu & Sanson, 2009). There is also growing emphasis
on autonomy granting in child socialization (Corapg¢i et al., 2018; Yagmurlu, Citlak,
Dost, & Leyendecker, 2009). Based on the family change model and research with
Turkish families, we wanted to explore how Turkish adolescents would describe their

self-construals regarding these family models.
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2.8 The study goal and hypotheses

The current study combines the tripartite model (Morris, Silk, Steinberg, Myers, &
Robinson, 2007) with the process model of emotion regulation (Gross, 1998a, 1998Db).
We aim to expand the literature by examining the underlying pathways from parenting
style, specifically mothers’ warmth (i.e., supportive presence) to self-esteem via
different emotion regulation processes (i.e., reappraisal, suppression) among
adolescents. Given the research interest in self-esteem, adolescence period has been
chosen to investigate the role of adolescents’ parenting behaviors and use of emotion
regulation strategies. Only 10" graders (i.e., 15-16 years-olds) were chosen because
younger adolescents such as 9" graders may have some adaptation problems about
starting high school (Chmelynski, 2004). Also, we did not extend age groups to 11% or
12™ graders due to their intensive hardworking schedule for the university entrance
exam.

The following hypotheses were investigated:

Hypothesis 1: The link between maternal warmth/supportive presence and self-esteem:
In light of the literature review, it is expected that adolescents who report greater
perceived maternal warmth/supportive presence would report higher self-esteem,
whereas adolescents who report lower perceived maternal warmth/supportive presence
would report lower self-esteem.

Hypothesis 2: The link between emotion regulation processes and self-esteem: It is
expected that adolescents’ use of reappraisal would be associated with higher self-
esteem. On the other hand, the relationship between suppression and self-esteem will be

explored given inconsistent findings in the literature.
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Hypothesis 3: The link between maternal warmth/supportive presence and emotion
regulation processes: In light of the emphasis on supportive presence in the tripartite
model (Morris, Silk, Steinberg, Myers, & Robinson, 2007), it is expected that
adolescents’ perceived maternal warmth/supportive presence would be associated with
more reappraisal and with less suppression.

Hypothesis 4: The role of emotion regulation strategies in the association between
perceived maternal warmth/supportive presence and self-esteem: It is expected that the
relationship between maternal warmth/supportive presence and self-esteem would be
mediated through emotion regulation processes (see Figure 2). Adolescents who
perceive greater warmth from their mothers would be more likely to use reappraisal,
which in return is expected to lead to greater self-esteem. Also, the relationship between
maternal warmth, suppression and self-esteem will be explored.

Hypothesis 5: Gender differences: In light of previous research, it is expected that girls
would report lower self-esteem than boys. Also, boys would use more expressive
suppression than girls, while there would be no gender difference for reappraisal.
Hypothesis 6: Self-construal differences: Based on the family change and self models
(Kagitcibasi, 2007), adolescence self-construal scores would cluster into three groups
corresponding to each of the family models. Due to the urban and educated family
background of our participants, we expected highest frequency on psychological-
interdependence cluster. The moderator effect of self-construal clusters on the proposed

mediation model will be also explored.
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Reappraisal

a b
Warmth - —»  Self-Esteem
armt Direct effect (c)
Indirect effect (c’)
Suppression
a b
Warmth >  Self-Esteem

Direct effect ()

Indirect effect (c’)
Figure 2 The proposed mediational model: emotion regulation as a mediator explaining the
relationship between maternal warmth and adolescents’ self-esteem

Note: a pathway = relationship between perceived supporter presence and mediator
[reappraisal/suppression]. b pathway = relationship between mediator [reappraisal/suppression]
and self-esteem. ¢ pathway = relationship between warmth and self-esteem [direct effect]. ¢’
pathway = relationship between warmth and self-esteem after controlling for model variables
[indirect effect].
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CHAPTER 3

METHOD

3.1 Participants

Participants were 310 tenth graders (121 of boys, 189 of girls, aged 14 to 17 years) and
their mothers. Adolescents were recruited from ten high schools (eight public schools
and two private schools) from various socio-economic regions in Ankara. Different
status (public and private) and different socio-economic regions were selected to
increase demographic variability of the students. Convenience sampling was used to
recruit the participants from these schools. Child and family characteristics are presented

in Table 1.

Table 1. Child and Family Characteristics

School Type (% of public) 86.7%
Gender (% of male) 38.8%

Age 15.61 (.50)
Number of siblings 1.20 (.87)
Maternal age (years) 43.37 (5.63)
Maternal occupation status (% full time) 40.1%
Maternal marital status (% married) 88.7%
Maternal education (% with at least high school degree) 74.4%
Paternal age (years) 47.02 (6.11)
Paternal occupation status (% full time) 81.9%
Paternal marital status (% married) 91.2%
Paternal education (% with at least high school degree) 78.6%
Income (% with at least 3000 TL) 69.9%
Independent self-construal 4.93 (.67)
Interdependent self-construal 4.75 (.81)

Note: Values represent means and standard deviations (in parentheses), unless
otherwise indicated.
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There were significantly fewer male than female adolescents in the sample. The
similar ratio can be observed from the class lists of the sample schools that the number
of the girls was higher than the boys, in general. The mean age of children was 15.61
(SD =.50), and 54.1% of the children had only one sibling. The mean age of mothers
was 43.37 (SD = 5.63), and the mean age of fathers was 47.02 (SD = 6.11). Seventy-four
percent of the mothers and 79% of the fathers had at least high school degree, and 69.9%
of parents had at least 3000 TL income. Mothers’ and fathers’ education were positively
correlated with each other (r =.70, p < 0.01) as well as correlated with income level (r =
.60 and r = .58, p < 0.01, respectively). Thus, these three scores were aggregated to
obtain a total socio-economic status (SES) score. About half of the mothers (51.8%)
were not working, whereas most fathers (81.9%) were employed as full time. Most
children (89%) came from intact families. Finally, adolescents’ independence self-
construal scores (M = 4.93, SD = .67) were greater than interdependence self-construal

scores, (M =4.75, SD = .81), t = 3.334, p < .005.

3.2 Procedure

Several visits were made to public and private high schools in order to collect data from
adolescents. After getting permission from the Ministry of Education and the school
administration, consent forms and a questionnaire package that included a family
demographic form and the parent form of s-EMBU were (see Appendix A and Appendix
B for consent forms) were distributed to adolescents in an envelope. Adolescents whose
families gave consent were selected as participants of the study. Times for the
administration of adolescents’ questionnaires were scheduled with the class teacher.

Mostly, counseling or physical education courses were selected to administer the
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questionnaires. Consenting adolescents were taken to an available and quiet room to fill

out all questionnaires. The assessment was completed within one class hour.

3.3 Measures

3.3.1 Family demographic information form

After obtaining the consent forms, mothers were sent a demographic form in order to
have information about their child’s age, gender, family income and caregivers’
education level, the number of people in the household, as well as the number of siblings

(see Appendix C).

3.3.2 Maternal child rearing behaviors

The Egna Minnen av Barndoms Uppfostran-My memories of Upbringing (EMBU) was
used to assess mothers’ perceptions about their own child rearing behaviors (see
Appendix D). The parent form of s-EMBU had 29 items in total and four subscales.
Nine items measured emotional warmth (e.g., “l pay my child compliments”), eight
items measured rejection (e.g., “l punish my child a lot, even for little things”), five
items measured comparison (e.g., “l give my child preferential treatment compared to
her/his brother(s) and sister(s)”), and seven item measured overprotection (e.g., “l am
overscared that something will happen to my child’’). Mothers were asked to complete
the items of this questionnaire on a 6-point Likert scale (1 = Never to 6 = Always). For
the parent version, the internal consistency reliability coefficients (Cronbach’s alpha)
ranged from .75 to .82 (Siimer, Sel¢uk, & Glinaydin, 2006). In the current study, alpha

coefficients for the parent form of EMBU were.76 for the Warmth subscale, .67 for the
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Rejection subscale, .77 for the Comparison subscale, and .79 for the Overprotection

subscale.

3.3.3 Self-esteem
Two different questionnaires were used to measure self-esteem. First, adolescents were
asked to complete the 10-item Turkish version of the Rosenberg Self Esteem
Questionnaire (RSES; Rosenberg, 1965) as adapted by Cuhadaroglu (1986) (see
Appendix E). They provided positive (e.g. “I feel that | have a number of good
qualities”) and negative (e.g. “All in all, I am inclined to think that | am a failure”)
evaluations of themselves on a 4-point Likert scale ranging from 1 (strongly disagree) to
4 (strongly agree). Satisfactory reliability and validity of this scale was established with
a sample of Turkish adolescents (Cuhadaroglu, 1986). In the current study, the alpha
coefficient for the Rosenberg Self Esteem Questionnaire were .89.

Secondly, adolescents were asked to complete the 12-item Self-Perception
Profile for Children (SPPC; Harter, 1982). This scale was adapted to Turkish by
Sekercioglu and Kog (2017). This scale consisted of five subscales, but only two
subscales were selected for the present study that consisted of the six-item Scholastic
Competence and the six-item Social Acceptance subscales (see Appendix F). First,
adolescents were asked to read the characteristics of children described at the two sides
of the page (e.g., “Some kids often forget what they learn” BUT “Other kids can
remember things easily”). Then, they were asked to indicate which of these children they
were alike. They also evaluated whether this child was similar to them on a scale
ranging from it is very similar to me to it looks a little like me. High scores represented

higher self-esteem. The internal consistency reliability coefficient (Cronbach’s alpha) of
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the scholastic competence subscale was .74 and the social acceptance subscale was .60
(Sekercioglu & Kog, 2017). In the current study, alpha coefficients of these two

subscales were .72 and .69, respectively.

3.3.4 Percieved maternal child rearing behavior

The Egna Minnen av Barndoms Uppfostran-My memories of Upbringing (EMBU) was
used to assess adolescents’ perception about their mothers’ child rearing behavior. The
child version of the EMBU was created by Castro, Toro, Van Der Ende, and Arrindell
(1993), and a short form of the EMBU (s-EMBU) was developed by Arrindell and
colleagues (1999) for use with adolescents in cross-cultural research. This short form
consisted of 22 items with 3 subscales: emotional warmth, rejection, and (over)
protection.

The Turkish version of s-EMBU was developed by Stiimer and colleagues (2006)
and has 27 items with four subscales (see Appendix G). Nine items measured emotional
warmth (e.g. “Do you feel that your mother is proud of you if you do something really
well?”), seven items measured rejection (“Does your mother strike you more than you
deserve?”), five items measured comparison (“Does your mother give you preferential
treatment compared to your brother(s) and sister(s)?”), and six items measured
overprotection (e.g. “Does your mother forbid you to do things that your class-mates are
allowed to do because she is afraid that something will happen to you?”). Items were
rated on a 4-point Likert scale ranging from 1 = No, never to 4 = Yes, always. The
internal consistency reliability coefficient (Cronbach’s alpha) of emotional warmth,
rejection, comparison, and (over) protection were .69, .49, .60, and .54, respectively

(Stimer, Selguk, & Giinaydin, 2006). In the current study, alpha coefficients for the child
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form of EMBU were .85 for the Warmth subscale, .66 for the Rejection subscale, .85 for

the Comparison subscale, and .71 for the Overprotection subscale.

3.3.5 Attachment security

The Kerns Security Scale (KSS; Kerns, Klepac, & Cole, 1996) as adapted to Turkish by
Stimer and Sendag (2009) was used to measure adolescents’ perceived attachment
quality to their mothers (see Appendix H). This scale consisted of 15 items. First,
adolescents were asked to read the characteristics of children described at the two side of
the page (e.g. “Some kids find it easy to trust their mom BUT other kids are not sure if
they can trust their mom”). Then, they were asked to indicate which of these children
they were alike. They evaluated whether this child was similar to them on a scale
ranging from “It is very similar to me” to “It looks a little like me.” Higher scores
represented secure attachment to the mother. The reliability and validity of this scale
were evaluated with Turkish samples of school-age children and adolescents. The
Cronbach alpha was .84 (Stimer & Sendag, 2009). In the current study, internal

consistency of the scale was satisfactory with an alpha coefficient of .88.

3.3.6 Adolescents’ emotion regulation processes

Two emotion regulation questionnaires were distributed to measure both emotion
reappraisal and suppression. For the measurement of emotion reappraisal, the Cognitive
Emotion Regulation Questionnaire (CERQ; Garnefski, Kraaij, & Spinhoven, 2001) was
used as adapted to Turkish by Onat and Otrar (2010). Six subscales with four items each
were selected (see Appendix I). These included: (1) Rumination (e.g., ’I dwell upon the

feelings the situation has evoked in me”), (2) Catastrophizing (e.g., “I keep thinking
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about how terrible it is what I have experienced”), (3) Positive Refocusing (e.g., “I think
of something nice instead of what has happened”), (4) Refocus on Planning (e.g., “I
think about how I can best cope with the situation™), (5) Positive Reappraisal (e.g., “I
think that I can become a stronger person as a result of what has happened”), and (6)
Putting into Perspective (e.g., “I think that it all could have been much worse”).
Adolescents rated each item on a scale ranging from 1 (strongly disagree) to 5 (strongly
agree). The internal consistency reliability coefficient (Cronbach’s alpha) of these
cognitive reappraisal subscales ranged from .43 to .72 (Onat & Otrar, 2010). In the
current study, alpha coefficients for the subscales ranged from .64 to .86.

In order to measure suppression, the expressive subscale from the Emotion
Regulation Questionnaire (ERC; Gross & John, 2003) was used as adapted to Turkish by
Ulasan Ozgiile (2011). Each of the three suppression items were repeated for anger,
sadness and fear (e.g., “I keep my anger/sadness/fear to myself”) (see Appendix ).
Adolescents were asked to rate each item for each emotion on a scale ranging from 1
(strongly disagree) to 5 (strongly agree). The internal consistency reliability coefficient
(Cronbach’s alpha) of suppression was .89 (Ulasan Ozgiile, 2011). In the current study,

alpha coefficients for the three subscales ranged from .82 to .85.

3.3.7 Self-construal

The Self-Construal Scale (Singelis, 1994) was used to measure how much adolescents
rated themselves as independent and as interdependent in their self-construal (see
Appendix J). This 24-item scale was adapted to Turkish by Kumru, Edwards and Carlo
(2004). Twelve items measured independent characteristics (e.g., “My personal identity

independent of others, is very important to me”), and 12 items measured interdependent
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characteristics (e.g., “It is important for me to maintain harmony within my group”).
Adolescents were asked to rate each item on a scale ranging from 1 (strongly disagree)
to 7 (strongly agree). The internal consistency reliability coefficient (Cronbach’s alpha)
of the Independence subscale was .54 and the Interdependence subscale was .74 (Kumru
et al., 2004). In the current study, alpha coefficients for these subscales were .52 and .69,

respectively.
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CHAPTER 4

RESULTS

4.1 Descriptive statistics

Descriptive statistics for the study variables are presented in Table 2. Linearity,
normality and homoscedasticity assumptions were examined before testing the
hypotheses of the study. Scores on all study variables were all found to be normally

distributed.

Table 2. Descriptive Statistics for Study Variables

Variables Mean SD Min Max
PARENTING QUALITY

Warmth (mother-rated) 524 .63 256  6.00
Rejection (mother-rated) 1.71 .57 1.00 375
Comparison (mother-rated) 222 100 1.00 6.00
Overprotection (mother-rated) 311 106 114 6.00
Warmth (child-rated) 3.18 .56 1.33 4.00
Rejection (child-rated) 1.44 .36 1.00 3.17
Comparison (child-rated) 1.83 .72 1.00 4.00
Overprotection (child-rated) 221 .64 1.00 4.00
Attachment security (child-rated) 3.07 .56 1.20 4.00
SELF ESTEEM

Scholastic competence 283 .57 1.17  4.00
Social acceptance 281 .62 1.33  4.00
Self esteem 195 61 0 3.00
COGNITIVE STRATEGIES

Rumination 3.42 .89 1.25 5.00
Catastrophizing 241 .72 1.00 5.00
Positive refocusing 2.61 .98 1.00 5.00
Refocus on planning 3.72 .85 1.00 5.00
Positive reappraisal 3.20 .86 1.00 5.00
Putting into perspective 3.07 .88 1.00 5.00
Anger suppression 280 115 1.00 5.00
Sadness suppression 334 112 100 5.00
Fear suppression 328 1.10 1.00 5.00
Note: N = 310.
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4.2 Intercorrelations among study variables

Parenting variables (hypothesized predictor variable). Table 3 presents the correlations
among the mother- and child-ratings of parenting variables and child-ratings of
attachment security. Mothers who described their parenting behavior as warm were
more likely to be perceived as warm by their children (r = .53, p <.01), and more likely
to have secure attachment as reported by their children (r = .43, p <.01). Hence, mother-
and child-ratings of warmth and child-ratings of attachment were aggregated to obtain a

total Warmth score.

Table 3. Correlations Among Mother- and Child Rated Parenting Variables and Attachment Security

Variables 1 2 3 4 5 6 7 8 9
1 Warmth (mother-rated) C4B*x 17%% .10 B3 2g%% .10 -.05 43%
L4 36Rx - 37 41%% 0% (1% - 30%

L 34rr L 13% 4% G2 10% - 14%
- .08 .09 .11 53** -06

L LBgEE.QGRx 10 72%

- 36%% 1% -5Q%*

L 1g%x g%

- 19%*

2 Rejection (mother-rated)

3 Comparison (mother-rated)

4 Overprotection (mother-rated)
5 Warmith (child-rated)

6 Rejection (child-rated)

7 Comparison (child-rated)

8 Overprotection (child-rated)

9 Attachment security (child-rated)

Note: *p <.05**p <.01

In addition, mothers who reported using rejection towards their adolescents were
more likely to have children who perceived rejection from their mothers (r = .41, p <
.01). Hence, mother- and child-ratings of rejection were aggregated to obtain a total

Rejection score. Also, mothers who reported using comparison as a parenting variable
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were more likely to be reported using comparison by their adolescents (r = .62, p <.01).
Thus, mother- and child-ratings of comparison were aggregated to obtain a total
Comparison score. Similarly, mothers who reported using overprotection were more
likely to have adolescents who also perceived overprotection from their mothers (r = .53,
p <.01). Mother- and child-ratings of overprotection were aggregated to obtain a total
Overprotection score.

Self-esteem variables (hypothesized outcome variable). Table 4 presents the
correlations among self-perception and self-esteem scores. Scholastic competence and
social acceptance were two subscales of the Harter Self-Perception Scale. These two
scores were significantly and positively correlated with each other (r = .37, p <.01).
Moreover, adolescents who reported high self-esteem were more likely to report
scholastic competence (r = .58, p <.01), and social acceptance (r = .47, p <.01). Hence,
self-perception scores and self-esteem scores were aggregated to obtain a total Self-

Esteem score.

Table 4. Correlations Among Self-Perception and Self-Esteem Scales

Variables 1 2 3 4
1 Scholastic competence - 37F* 81+ 58**
2 Social acceptance - 84** AT**
3 Harter self-perception - B63**
4 Rosenberg self-esteem -

Note: **p < .01.

Emotion regulation strategy variables (hypothesized mediator). Table 5 presents
the correlations among the emotion regulation strategies. Adolescents who reported
more rumination were more likely to use catastrophizing (r = .36, p <.01). Furthermore,

adolescents who used positive refocusing were more likely to use refocus on planning (r
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=.11, p <.01), positive reappraisal (r = .52, p <.01) and putting into perspective (r =
.38, p <.01). Also, adolescents who used more positive reappraisal were more likely to
use more refocus on planning (r = .41, p <.01), and putting into perspective (r = .42, p <
.01). In addition, adolescents who suppressed their anger were more likely to suppress
their sadness (r = .39, p <.01), and fear (r = .26, p <.01). Also, adolescents who

suppressed their sadness were more likely to suppress their fear (r = .66, p <.01).

Table 5. Correlations Among Emotion Regulation Strategies

Variables 1 2 3 4 5 6 7 8 9
1 Rumination - .36** -24** 12* -11 .07 .09 .09 .05
2 Catastrophizing - -19%* -10 -.23** 16** .04 .05 .02
3 Positive Refocusing - 1% 52**  38** 20** .07 .07
4 Refocus on Planning - 41** 04 -01 -02 .07
5 Positive Reappraisal - A2FF 19%* 17** 15%*
6 Putting into Perspective - .18** 12* 01
7 Anger Suppression - .39%* 26**
8 Sadness Suppression - .66**

9 Fear Suppression
Note: *p <.05**p <.01

A Principle Component Analysis with VVarimax rotation was also conducted on
these nine emotion regulation strategies subscales to obtain aggregated scores. Four
factors were extracted, on basis of the eigenvalue > 1 criterion, with a total variance
explained of 72.8%. The first factor reflected three strategies: putting into perspective,
positive refocusing, and positive reappraisal. Factor loadings of the variables were .84,
.76, and .66, respectively. The second factor derived reflected three strategies with the
high loadings on sadness, fear and anger suppression. Factor loadings of these variables

were .89, .85, and .59, respectively. The third factor reflected two strategies:
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catastrophizing and rumination. Factor loadings of these variables were .81 and .80,
respectively. Refocus on planning loaded on the fourth factor with .94 factor loading.
The first factor was positively correlated with the second factor (r = .20, p <.01) as well
as with refocus on planning (r = .23, p <.01), and negatively correlated with the third
factor (r =-.14, p < .05).

In previous literature, four reappraisal-focused emotion regulation strategies
(putting into perspective, positive refocusing, positive reappraisal, and refocus on
planning) were positively correlated with each other and loaded on one factor
(Garnefski, Hossain, & Kraaij, 2017; Garnefski, Kraaij, & Spinhoven, 2001; Garnefski,
van Rood, de Roos, & Kraalij, 2017). Thus, based on theoretical background, and
positive intercorrelation of these scores and factor structure in past research, these nine
emotion regulation strategies subscales were forced to a three-factor structure in the
Principle Component Analysis with Varimax rotation. Three factors explained 60.4% of
total variance, on basis of the eigenvalue > 1 criterion (see Table 6). The first factor
reflected worry-focused strategies: rumination and catastrophizing. Factor loadings of
these variables were .80 and .81, respectively. Four emotion regulation strategies were
loaded on second factor: positive refocusing, refocus on planning, positive reappraisal,
and putting into perspective. Factor loadings of these variables were .71, .48, .82, and
.72, respectively. The third factor derived labelled as suppression with high loadings on
anger, sadness, and fear suppression. Factor loadings of these variables were .60, .89,

and .85, respectively.
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Table 6. Factor Analysis for Emotion Regulation Strategies

Loadings
F\jl\;:tor 1: RFactor_2: | Factor 3:
orry- eappraisal- :

focusgd foF::Fl)Jsed Suppression
Rumination 197
Catastrophizing 810
Positive refocusing .709
Refocus on planning AT7
Positive reappraisal 821
Putting into perspective 124
Anger suppression .604
Sadness suppression .893
Fear suppression 847
Eigenvalue 2.340 1.763 1.336
% of Total Variance 26.004 19.584 14.845
Total Variance 60.434%

In conclusion, rumination and catastrophizing scores were aggregated to obtain
total Worry-Focused Strategies score. Items loaded into positive refocusing, refocus on
planning, positive reappraisal, and putting into perspective were aggregated to obtain a
total Reappraisal-Focused Strategies score. Anger, sadness, and fear suppression scores
were aggregated to obtain a total Suppression score.

Reappraisal-focused strategies were positively correlated with suppression (r =
.18, p <.01) and negatively correlated with worry-focused strategies (r = -.11, p <.05)
(see Table 7). Suppression and worry-focused strategies were not significantly correlated

(r=.07, p=.20).

39



Table 7. Correlations Among Emotion Regulation Strategy Factors

Variables 1 2 3
1 Reappraisal-focused - 18** -11*
2 Suppression - .07

3 Worry-focused -
Note: *p <.05 **p <.01

4.3 Correlations of study variables with demographic variables

First of all, the relationship between study variables and demographic variables were
examined. With respect to parenting variables, warmth did not correlate with child
gender (r =-.02, p=.70). Yet, as the number of siblings in the family increased, total
warmth scores decreased (r = -.22, p <.01). Furthermore, SES was significantly and
positively correlated with the total warmth score (r = .16, p <.01), and negatively
correlated with the rejection (r = -.15, p <.01) and overprotection (r = -.21, p <.01)
scores.

For supplementary analyses, the relationship between the other parenting
behaviors, emotion regulation strategies and self-esteem variables were examined (see
Table 8). It was found that rejection was significantly and positively related to worry-
focused strategies (r = .23, p <.01), whereas negatively correlated with self-esteem (r =
-.17, p <.01). Also, overprotection was significantly and positively related to worry-
focused strategies (r = .20, p <.01). Adolescents who used more worry-focused

strategies were more likely to have lower self-esteem (r = -.26, p < .01).

4.4 Correlations among hypothesized predictor, mediator, and outcome variables
Before testing the mediation models, bivariate correlations among study variables were

initially examined (see Table 8). With respect to the first model, maternal warmth
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(hypothesized predictor) was significantly and positively related to the hypothesized
outcome of adolescents’ self-esteem (r = .31, p <.01). Furthermore, adolescents who
used more reappraisal (hypothesized mediator) were also more likely to have greater
self-esteem (r = .35, p < .01). Finally, warmth (hypothesized predictor) was significantly
and positively correlated with the hypothesized mediator of adolescents’ reappraisal use
(r=.19, p<.01). With respect to the second model, suppression (hypothesized
mediator) was neither related to self-esteem (r = -.09, p =.13) nor to warmth (r =-.03, p

= .62).

Table 8. Correlations Between Test Variables

Variables 1 2 3 4 5 6 7 8
1 Warmth - -B1** -24*%* - 13* 19** -03 -12* 31**
2 Rejection - A2%* 23**  -08 -.02 .23** -17**
3 Comparison - 24**  -09 -01 .08 -.01
4 Qverprotection - -04 -04 .20** -.10
5 Reappraisal-focused - A18** - 11* . 35**
6 Suppression - .07 -.09
7 Worry-focused - -.26%*
8 Self-esteem -

Note: *p <.05 **p <.01

4.5 Mediation model analyses

The mediating role of emotion regulation strategies on the relation between warmth and
self-esteem was examined using the Process macro of the SPSS utility with Model 4
(Hayes, 2013). The significance of indirect effect was tested using bootstrapping
procedures. Unstandardized indirect effects were computed for each of 5000
bootstrapped samples, and the 95% confidence interval was computed. In addition,
gender was included into analysis as a covariate to control its effect on the pattern due to
the significant relation between gender and self-esteem.
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First, the mediating role of reappraisal-focused strategies on the relationship
between warmth and self-esteem was examined (see Figure 3). The results indicated that
warmth increased reappraisal-focused strategies, b = .14, p <.005 (path a). Reappraisal-
focused strategies predicted higher self-esteem, b = .43, p <.001 (path b). The direct
effect of warmth on self-esteem was significant, b = .25, t = 4.48, p <.001 (path c).
More importantly, the indirect effect of warmth on self-esteem through reappraisal was

also significant, b = .06, 95% CI [.02, .12] (path ¢’).

Reappraisal

b=.14, p<.005 b=.43, p<.001

Self-Esteem

A\ 4

Warmth Direct effect, b = .25, p <.001

Indirect effect, b =.06, 95% CI [.02, .12]

Figure 3 The mediating role of reappraisal on the relation between warmth and self-esteem

Second, the mediating effect of suppression on the relationship between warmth
and self-esteem was examined (see Figure 4). The results indicated that the relationship
between warmth and suppression was not significant, b = -.05, p = .40 (path a), and
suppression marginally decreased self-esteem, b =-.11, p = .05 (path b). The direct
effect of warmth on self-esteem was significant, b = .31, t = 5.33, p <.001 (path c).

However, the mediation model was not supported, b = .01, 95% CI [-.01, .03] (path c’).
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Suppression

b=-11,p=.05

Warmth Self-Esteem

A\ 4

Direct effect, b =.31, p <.001
Indirect effect, b = .01, 95% CI [-.01, .03]

Figure 4 The mediating role of suppression on the relation between warmth and self-esteem

Given the cross-sectional nature of the data, we examined the directionality of
these mediation models. Thus, a third mediation model was examined to test the
possibility whether child’s self-esteem may contribute to different emotion regulation
strategies, which in return acts to elicit maternal warmth. The results indicated that self-
esteem increased reappraisal-focused strategies, b = .24, p <.001, but did not predict
higher maternal warmth, b = .15, p < .06. Also, self-esteem decreased suppression, b = -
.12, p <.05. However, the relationship between suppression and warmth was not
significant, b =-.04, p = .52. The direct effect of self-esteem on warmth was significant,
b =.24,t=4.26, p <.001. However, the indirect effect of self-esteem on warmth
through reappraisal was not significant, b = .04, CI [-.01, .09]. Finally, the indirect effect
of self-esteem on warmth through suppression was also not significant, b = .00, CI [-.01,

.03].

4.6 Gender effect
Boys were more likely to have greater self-esteem than girls (r = -.14, p <.01). With
respect to emotion regulation strategies, boys were more likely to use suppression than

girls (r = -.14, p <.05), but no gender difference was reported for reappraisal (r =-.11, p
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=.05). On the other hand, girls were more likely to use worry-focused strategies than
boys (r = .16, p <.01).

Additionally, a moderated mediation analysis (which is also known as
conditional indirect effects model; Preacher, Rucker, & Hayes, 2007) was conducted
using the Process macro for SPSS with Model 8. This approach combines moderation
and mediation and allows to determine if indirect effects are qualified by a moderator
variable (Preacher et al., 2007). As reported by Hayes (2013), the model depicted
mediation of the effect of warmth on self-esteem by reappraisal and suppression, with
both the direct and indirect effects of warmth moderated by gender. In short, it tested
whether the strength of the hypothesized indirect (mediation) effect differed for boys
and girls. As suggested by Preacher and colleagues (2007), moderated mediation could
also be assessed with the bootstrapping method. The results revealed that for both boys
and girls, there was a direct effect of warmth on self-esteem (for boys b = .30,t=2.84, p
<.05; for girls b = .21, t = 3.31, p <.005). The indirect effect of warmth on self-esteem
through reappraisal was significant only among boys, b = .11, CI [.04, .20], not
significant among girls, b = .05, CI [-.01, .12]. The indirect effect of warmth on self-
esteem through suppression was not significant either among boys (b = -.01, CI [-.05,
.03]) or girls, (b = .01, CI [-.01, .05]). The same results were found when other

moderated mediation models were conducted such as Model 7, Model 58, and Model 59.

4.7 Self-construal effect
A k-means cluster analysis (MacQueen, 1967) was conducted to explore how
adolescents differentiate and group together with respect to their independence and

interdependence scores. Adolescents were clustered into three-groups based on their two
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self-construal scores (see Table 9 and Figure 5). Almost half of the adolescents (%47)

were clustered into the first cluster. Twenty-two percent of the adolescents clustered into

the second cluster and 29% of them into the third cluster.

Mean scores

Table 9. Mean Scores at Cluster Analysis Based on Self-Construals

Clusters
Cluster L Cluster 2: Cluster 3:
Classifying Psychological Independence  Interdependence
variables Interdependence
Independent 5.42 4.62 4.40
Interdependent 4.96 3.62 5.29
N (%) 147 (47.42) 72 (%22.23) 91 (29.35)

Variables
# Independence
¥ Interdependence

Clusters

Figure 5 Clusters based on self-construal mean scores

Adolescents in Cluster 1 had high scores both on independence and

interdependence self-construal subscales. Thus, this cluster was labeled as psychological
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interdependence. Adolescents in Cluster 2 had high scores on independence and low on
interdependence scores. Thus, this cluster was labeled as independence. Adolescents in
Cluster 3 had high scores on interdependence and low on independence scores. Thus,
this cluster was labeled as interdependence.

In addition, a one-way ANOVA was conducted to see whether the three clusters
differed from each other in terms of self-esteem, warmth, reappraisal, and suppression.
The results indicated that the clusters differed in self-esteem (F (2, 307) = 20.22, p <
.001), warmth (F (2, 307) = 8.48, p <.001), and reappraisal scores (F (2, 307) = 4.89, p
< .01). Post-host comparison using Tukey HSD test indicated that psychological-
interdependence cluster had higher self-esteem (M = .32, SD =.74) than independence
and interdependence clusters (M =-.23, SD =.96; M =-.33, SD = .93, respectively), ps <
.001. Also, results revealed that psychological-interdependence cluster reported higher
warmth (M = .18, SD =.79) than independence cluster (M =-.29, SD =.90), p <.001 as
well as higher reappraisal (M = 3.26, SD = .61) than independence cluster (M = 2.99, SD
= .62), p < .001.

Furthermore, a moderated mediation analysis was conducted using the Process
Version 3.1 for SPSS with Model 8. It tested whether the strength of the hypothesized
indirect (mediation) effect differed among three clusters when gender was controlled.
The results revealed that for psychological-interdependence and interdependence
clusters, there was a direct effect of warmth on self-esteem (b =.18,t=2.20, p<.05; b
=.27,1=2.54, p <.05, respectively). The indirect effect of warmth on self-esteem
through reappraisal was also significant among these two clusters (b = .07, CI [.00, .14];
b =.08, CI [.02, .16], respectively). The indirect effect of warmth on self-esteem through

suppression was only significant among adolescents who were in interdependence
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cluster (b = .06, CI [.01, .11]. The same results were found when other moderated

mediation models were conducted such as Model 7.

4.8 Supplementary analyses

An additional model was tested to examine the mediating role of worry-focused emotion
regulation strategies in the relation between maternal rejection and adolescents’ self-
esteem (see Figure 6). The results indicated that rejection increased worry-focused
strategies, b =.19, p <.005 (path a). Worry-focused strategies predicted lower self-
esteem, b =-.28, p <.001 (path b). The direct effect of rejection on self-esteem was
significant (b =-.14, t =-2.35, p <.05). More importantly, the indirect of rejection on
self-esteem through worry-focused strategies was also significant, b = -.05, CI [-.10, -

.02] (path c").

Worry

b=.19, p<.005 -.28, p <.001

Self-Esteem

v

Rejection

Direct effect, b =-.14, p < .05
Indirect effect, b = -.05, 95% CI [-.10, -.02]

Figure 6 The mediating role of worry-focused emotion regulation strategies on the relation
between maternal rejection and adolescents’ self-esteem
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CHAPTER 5

DISCUSSION

Guided by the tripartite model (Morris, Silk, Steinberg, Myers, & Robinson, 2007) and
the process model of emotion regulation (Gross, 1998a, 1998b), this study aimed to
examine the underlying pathways from mothers’ warmth to adolescents’ self-esteem via
emotion regulation strategies. Gender differences were documented among self-esteem
and emotion regulation strategies. Boys reported greater self-esteem than girls and
tended to use more suppression than girls. Our findings also revealed that adolescents’
self-esteem was positively related both to maternal warmth and reappraisal use.
Furthermore, our data supported the hypothesized mediation, suggesting that adolescents
who get greater warmth from their mothers were more likely to use reappraisal, which in
turn contributed to greater self-esteem. Gender-specific moderated mediation analysis
revealed that the mediating role of reappraisal in the relation between maternal warmth
and self-esteem was significant only among boys. However, adolescents’ use of emotion
suppression was unrelated to self-esteem, and suppression did not mediate the
relationship between maternal warmth and adolescents’ self-esteem. Self-construal
moderated mediation analysis revealed that the mediating role of reappraisal in the
relation between warmth and self-esteem was significant for psychological-
interdependence and interdependence clusters; whereas suppression mediated the same
relationship only for interdependence cluster. Both the significant and non-significant

findings were discussed below.
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5.1 The link between maternal warmth/supportive presence and adolescents’ self-
esteem

The first hypothesis examined the positive role of mothers” warmth on self-esteem. In
the first place, mothers evaluated their own warmth towards their adolescents, while
adolescents evaluated the warmth that they perceived from their mothers as well as the
attachment security with their mother. It was found that mother-rated warmth was
related to adolescent-rated warmth. Besides, both mother- and adolescent-rated warmth
were positively associated with adolescent-rated attachment security. Hence, as these
three ratings were all related with each other, they were aggregated to get a more general
reliable variable that pertained to maternal warmth and supportive presence. Our
findings have revealed that this composite measure of maternal warmth was related to
higher self-esteem as expected and consistent with developmental theory and previous
research as detailed below.

The findings are grounded by developmental theory that postulates the role of
sensitivity and warmth of caregivers across the lifespan on the development of
children’s self models (Laible, Carlo, & Roesch, 2004). This link between maternal
warmth and adolescents’ self-esteem was demonstrated with samples of European
American adolescents (Hunter, Barber, & Stolz, 2015; Plunkett, Henry, Robinson,
Behnke, & Falcon, 2007; Swenson & Prelow, 2005), Italian adolescents (Miconi,
Moscardino, Ronconi, & Altoe, 2017), Iranian American adolescents (Frank, Plunkett,
& Otten, 2010), Latino adolescents (Bamaca, Umafa-Taylor, Shin, & Alfaro, 2005;
Bush, Supple, & Lash, 2004; Plunkett, Williams, Schock, & Sands, 2007; Yomtov,
Plunkett, Sands, & Reid, 2015), Chinese adolescents (Shen, 2011). In other words,

certain aspects of parenting such as maternal warmth is important for the development of
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self-esteem across cultures (Grotevant & Cooper, 1986; Rudy & Grusec, 2006; Wang, &
Ollendick, 2001). Furthermore, research has revealed that adolescents who have secure
attachment with their parents report greater self-esteem than those with insecure
attachment (Bayraktar, Sayil, & Kumru, 2009; Siimer & Sendag, 2009; Wilkinson,
2004).

Our findings in relation to maternal warmth and adolescents’ self-esteem also
make sense within the context of Kagitcibasi’s (2005) model of Turkish families.
Kagitcibasi depicted the modern urban Turkish family as emotionally interdependent. In
such a family model, parenting practices should reflect a cultural shift towards autonomy
and assertiveness, while still cultivating the traditionally high relatedness and warmth in
close-knit family relations (Mayer, Trommsdorff, Kagitcibasi, & Mishra, 2012). Indeed,
research documents that urban, educated mothers frequently express their affection, both
physically (e.g., hugging, kissing) and verbally and encourage their children to
reciprocate (Kagitcibasi, Sunar, & Bekman, 2001). For instance, it was documented that
adolescents are more likely to report feeling emotionally close to and communicate with
their mothers than to their fathers (Hortacgsu, 1989; Sunar, 2002). Sunar (2009) also
revealed that maternal warmth was positively related to self-esteem. Later research with
Turkish samples was consistent with this link (Ozdemir, Vazsonyi, & Cok, 2017; Siyez,
2008). Our findings have further corroborated this link between maternal

warmth/supportive presence and adolescents’ self-esteem.

5.2 The link between emotion regulation processes and self-esteem
Our second hypothesis concerned the association of adolescents’ use of two emotion

regulation strategies, namely reappraisal and suppression, with self-esteem. When
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investigating adolescents’ emotion regulation strategies, we relied on the process model.
In this model, antecedent-focused processes occurs before giving rise to emotional
response, which includes situation selection, situation modification, attentional
deployment, and cognitive change. Cognitive change involves cognitive reappraisal,
which means interpreting the emotional stimulus by focusing on the positive outcomes
of the emotional situation and accepting the emotion without judging or suppressing it
(Gross, Richard, & John, 2006). It is an effective emotion regulation strategy since it
allows flexible emotional response without changing the situation (Joorman, Yoon, &
Siemer, 2010; Webb, Miles, & Sheeran, 2012). On the other hand, response-focused
processes occur after the emotional responses are generated, that includes response
modulation. It contains suppression, which means inhibition and control of ongoing
emotion-expressive behavior after the emotion has already generated (Gross, Richard, &
John, 2006). It is argued that reappraisal targets emotion-related knowledge, whereas
suppression targets bodily responses (Koole, 2009). Adolescents who frequently use
cognitive reappraisal were expected to develop greater self-esteem given that this
strategy effectively reduces negative physiological, experiential, and behavioral
responses (Campbell-Sills, Barlow, Brown, & Hofmann, 2006).

As predicted, we found that self-esteem was related to higher use of reappraisal.
We also found that adolescents’ self-esteem was unrelated to their use of emotion
suppression. Our findings that revealed a positive link between Turkish adolescents’
reappraisal and self-esteem was consistent with previous research. A number of studies
have also found that cognitive reappraisal of negative emotions was associated with self-
esteem, as well as with psychological health, and well-being among Western adolescents

(Freire & Teixeira, 2018; Garnefski, Rieffe, Jellesma, Terwogt, & Kraaij, 2007; Gullone
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& Taffe, 2012; Kraaij & Garnefski, 2015; John & Gross, 2004; Verzeletti, Zammuner,
Galli, & Agnoli, 2016) as well as non-Western adolescents (e.g., Romanian, Turkish,
Iranian, Chinese) adolescents (Mitrofan & Ciuluvica, 2012; Ozgiile & Stimer, 2017;
Tahmouresi, Bender, Schmitz, Baleshzar, & Tuschen-Caffier, 2014; Sai, Luo, Ward, &
Sang, 2016; Zhao & Zhao, 2015). Only one study found that reappraisal was positively
associated with self-blame among boys and girls, and with internalizing problems
among girls with a sample of Taiwanese adolescents (Yeh, Bedford, Wu, Wang, & Yen,
2017). As an explanation for this inconsistent result, they suggested that the
effectiveness and selection of a particular strategy may be context-dependent such that
there may be situations in which reappraisal is not the most adaptive strategy. But in
general, it was suggested that since reappraisal processes occur before the emotion fully
developed, it is effective at reducing the experience of negative emotions and increasing
the psychological adjustment (Hsieh & Stright, 2012).

On the other hand, as noted above, we found that suppression was not related to
self-esteem in our sample of Turkish adolescents. This finding was inconsistent with the
findings from Western studies that linked suppression with negative outcomes (Gullone
&Taffe, 2012; Tsai, Nguyen, Weiss, Ngo, Lau, 201; Verzeletti, Zammuner, Galli, &
Agnoli, 2016; Kaplow, Gipson, Horwitz, Burch, & King, 2014). For example, research
suggests that adolescents from Western cultures (e.g., Portuguese and Italian
adolescents) who tended to use suppression, experienced less life satisfaction, self-
esteem and psychological well-being and high depression symptoms and internalizing
problems (Betts, Gullone, & Allen, 2009; Eastabrook, Flynn, & Hollenstein, 2014;
Freire & Teixeira, 2018; Lanteigne, Flynn, Eastabrook, & Hollenstein, 2014; Verzeletti,

Zammuner, Galli, & Agnoli, 2016). Researchers propose that in individualistic cultures
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that value autonomy, independence and self-assertion and encourage to express one’s
true inner thoughts in most situations, suppression may not be seen as a culturally-
appropriate strategy (Butler, Lee, & Gross, 2007).

It is important to note that non-Western research with adult samples suggests that
suppression does not have negative consequences in non-Western cultures (Butler, Lee,
& Gross, 2007; Mauss, Butler, Roberts, & Chu, 2010; Soto, Perez, Kim, Lee, &
Minnick, 2011; Kwon, Yoon, Joormann, & Kwon, 2013). On the other hand, limited
number of studies with adolescents reveals inconsistent results about the use of
suppression and its consequences in non-Western cultures. While some research did not
find any relationship or found weaker relations between suppression and developmental
outcomes compared to Western adolescents (Mitrofan & Ciuluvica, 2012; Tsai, Nguyen,
Weiss, Ngo, Lau, 2017), others found that suppression predicted negative outcomes
similar to the Western studies (Hsieh & Stright, 2012; Sai, Luo, Ward, & Sang, 2016;
Yeh, Bedford, Wu, Wang, & Yen, 2017; Zhao & Zhao, 2015). Our findings of no
relationship between suppression and self-esteem aligned with the few available studies
from Eastern European (i.e., Romanian) and second-generation Eastern samples (i.e.
Vietnamese American). For example, in one study with Viethamese American
adolescents, comparing the ethnic group differences, it was reported that the relation
between suppression and several maladjustments were either non-significant or less
significant than documented with European American adolescents (Tsai et al., 2017).
Specifically, the prediction from Time 1 suppression to Time 2 depression (i.e., SiX
months later) was stronger for European American adolescents compared to Vietnamese
American adolescents. In the same study, it was found that Time 1 suppression

positively predicted Time 2 peer stress and negatively predicted Time 2 peer support for
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European American adolescents, however the same predictions were not significant for
Vietnamese American adolescents. In addition, no relationship was found between
suppression and life satisfaction for Romanian adolescents (Mitrofan & Ciuluvica,
2012). These results suggest that suppression might play a less salient role on the
psychological adjustment in collectivistic cultures compared to the individualistic
cultures (English & John, 2013). Indeed, Western, individualistic cultures value the
expression of self-focused emotions to communicate own internal attitudes, needs, and
desires (Chan, Bowes, & Wyver, 2009). Thus, children are taught to express ego-
focused emotions to promote self-esteem. For instance, US mothers reported more
sympathy towards their children’s expression of anger than Indian mothers (Raval,
Raval, Salvina, Wilson, & Writer, 2013), and US children are more likely to experience
and express anger than Nepali children (Cole, Bruschi, & Tamang, 2002). On the other
hand, Eastern cultures which are group-oriented societies and children are encouraged to
regulate ego-focused emotions and learn appropriate emotion regulation strategies with
emotion display rules to suppress emotions and promote group harmony (Cole, Bruschi,
& Tamang, 2002). For example, anger is discouraged because it is a threat for authority
and relationship harmony (Rothbaum & Rusk, 2011). In general, suppression was
documented more frequently in Asians than Americans and not seen as a maladaptive
emotion regulation strategy in collectivistic cultures (Cheung & Park, 2010; Ramzan &
Amjad, 2017; Tsai, Nguyen, Weiss, Ngo, Lau, 2017).

Finally, in a study with Turkish adolescents, father-rated developmental
outcomes (neither mother- nor teacher-rated) demonstrated gender-specific differences
for suppression (Ozgiile & Stimer, 2017). It was found that suppression was positively

associated with father-rated positive social behaviors among girls. However, among
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boys, suppression was related to father-rated externalizing problems, which is consistent
with the Western research. In other words, fathers associated their boy adolescents’
suppression with negative consequences and girls’ with positive consequences (Ozgiile
& Siumer, 2017). These findings also suggest that apart from a culture-specific

differences, there can be gender-specific patterns as well.

5.3 The link between maternal warmth/supportive presence and emotion regulation
processes

The next hypothesis concerned the relationship between supportive presence and
emotion regulation strategies. Based on the tripartite model (Morris, Silk, Steinberg,
Myers, & Robinson, 2007), we expected responsive, warm, and sensitive parenting to
relate to more emotion reappraisal and less suppression among Turkish adolescents. This
hypothesis was partially supported. As expected, maternal warmth was positively
associated with adolescents’ reappraisal, but none of the parenting variables predicted
adolescents’ use of suppression of negative emotions.

Warm and supportive parenting is observed as typical Turkish family practices,
particularly for mothers (Corapgi et al., 2018; Kumru, Edwards, & Carlo, 2004; Sen,
Yavuz-Muren, Yagmurlu, 2014), and has been related to positive child outcomes in
previous research (Gulseven et al., 2018; Orta, Corapg1, Yagmurlu & Aksan, 2013;
Yagmurlu & Sanson, 2009). The present study extended these results to a sample of
Turkish adolescents and documented the link between maternal warmth and adolescents’
use of reappraisal and self-esteem. This relationship between maternal warmth and use
of more frequent reappraisal was also consistent with previous research that included

samples of Western and non-Western adolescents (Jaffe, Gullone, & Hughes, 2010;
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Raval, Raval, & Deo, 2014; Rueth, Otterpohl, & Wild, 2017; Saritas, Grusec, & Gengoz,
2013). Similarly, in a longitudinal study it was found that adolescents’ perception of
their mothers as autonomy-supportive increased adolescents’ adaptive emotion
regulation strategies such as emotional integration which is similar to reappraisal that
allows emotions to be truly felt without trying to hide and to experience emotions in full
awareness and unbiased way (Brenning, Soenens, Van Petegem, & Vansteenkiste,
2015).

As noted above, contrary to expectations, maternal warmth was unrelated to
adolescents’ use suppression in the present study. In previous research, Jaffe and
collegues (2010) revealed that adolescents who perceived low levels of parental care
reported more emotion suppression. It was also demonstrated that parental corporal
punishment, poor monitoring, and inconsistent discipline were positively associated with
adolescence suppression in Romania (Balan, Dobrean, Roman, & Balazsi, 2017). In
other words, neglectful, uninvolved or harsh parenting puts adolescents at greater risk
for suppression (Morris, Silk, Steinberg, Myers, & Robinson, 2007). On the other hand,
similar to our findings, a study with Turkish adolescents also reported no relationship
between maternal availability and adolescents’ suppression (Saritas-Atalar & Altan-
Atalay, 2017). The results of this study has suggested that non-available parenting acts
as a risk factor for suppression only when adolescents perceived themselves as highly
neurotic. In our study, we did not obtain information on personality characteristics of the
adolescents. It remains to be tested whether emotionally more unstable adolescents
indeed would use more suppression when their mothers are relatively non-supportive.

On the other hand, for more emotionally stable Turkish adolescents, suppression may be
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seen as a culturally acceptable emotion regulation strategy, which may not

systematically relate to parental practices.

5.4 The role of emotion regulation strategies in the association between maternal
warmth/supportive presence and self-esteem

Based on the tripartite model (Morris et al., 2007) and the process model of emotion
regulation (Gross, 1998a, 1998b), the underlying pathways from mothers’ warmth to
self-esteem via different emotion regulation processes (i.e., suppression, reappraisal) in
adolescence were examined. The tripartite model (Morris et al., 2007) proposed that
parental practices contribute to children’s adjustments through the mediating role of
children’s emotion regulation which includes different emotion regulation strategies. As
expected, our findings revealed that adolescents with supportive mothers were more
likely to use reappraisal, which in turn, was associated with greater self-esteem. In other
words, reappraisal as an emotion regulation strategy emerged as a mediator in the
relationship between warmth and self-esteem. However, contrary to our expectations,
adolescents’ use of suppression did not emerge as a mediator in our study between
supportive parenting and adolescents’ self-esteem.

Given the concurrent nature of data on all three variables, we also tested another
possibility that adolescent’s self-esteem may contribute to reappraisal, which in turn
may lead to more supportive parenting. However, this directionality in the model was
not supported. This finding strengthened that the directionality of the first model that
pointed to a parent effects model (i.e., warmth leads to more reappraisal, which in turn
predicts greater self-esteem in adolescents). In sum, our study extended previous

research, emphasizing the role of maternal warmth on adolescents’ self-esteem via
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reappraisal. In a supplementary analysis, we also found that adolescents whose mothers
were seen as rejecting, were more likely to use worry-focused strategies (maladaptive
strategy involving in repetitive focusing on emotional experiences or acting like the end

of the world), which in turn contributed to lower self-esteem.

5.5 Gender differences in self-esteem and emotion regulation
The results of the present study revealed that adolescent boys have greater self-esteem
than girls, consistent with previous research (Kling, Hyde, Showers, & Buswell, 1999;
Polce-Lynch, Myers, Kliewer, & Kilmartin, 2001). Furthermore, the hypothesis about
gender differences in emotion regulation strategies were also supported. The results
showed that boys use more suppression than girls, and no gender difference was
documented for reappraisal in the current study. Additionally, it was found that girls use
more worry-focused strategies than boys. These findings are consistent with the existing
literature (Chaplin, 2015; Chervonsky & Hunt, 2017; Gross & John, 2003; Haga, Kraft,
& Corby, 2009; Ozgiile & Siimer, 2017). It was suggested that women have greater
tendency to experience, express, and dwell on their emotions, while men are more likely
to suppress and avoid both the experience and expression of emotions (Nolen-
Hoeksema, 2012). Also, some gender role theories state that women use more passive
responses such as rumination (i.e., a form of worry-focused strategy), whereas men tend
to suppress negative emotions like sadness as their gender role ascribes them a strong
and powerful stance (Tamres, Janicki, & Helgeson, 2002).

In addition, the mediator role of reappraisal in the relationship between maternal
warmth and self-esteem was significant among boys, yet non-significant among girls. In

other words, greater maternal warmth was related to more reappraisal, which in turn led
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to greater self-esteem for boys only. Gender differences can be examined in order to
interpret these findings. Because of the effect of gender role expectations on adolescents,
internalized gender roles influence adolescent girls’ responses to stressors and make
them more susceptible to depressive symptoms than boys (Papadakis, Prince, Jones, &
Strauman, 2006). As noted above, adolescent girls ruminate more than adolescent boys
(Muris, Roelofs, Meesters, & Boomsma, 2004), and rumination is an important risk
factor for depression and low self-esteem (Nolen-Hoeksema, Morrow, & Frederickson,
1993). In the present study, our results have also shown no gender difference in
reappraisal use, but more worry-focused strategies use among girls. Thus, a possible
interpretation of the gender-specific mediation model could be that male and female
adolescents require different amounts of maternal warmth to effectively use adaptive
emotion regulation strategies. In this sense, although they may perceive the same
amount of maternal warmth, its reflection may differ in terms of developmental
outcomes. For instance, previous research reported that boys experienced higher levels
of self-esteem when they perceived their parents as monitoring their behaviors, whereas
girls tended to have higher self-esteem when they perceived their parents as facilitating
connection and monitoring their behaviors (Bush et al., 2004). Gecas and Schwalbe
(1986) found that boys’ self-esteem was more strongly affected by the control/autonomy
aspect of parenting behaviors, whereas girls’ self-esteem was more sensitive to parental
support and acceptance. In this sense, girls might need more maternal warmth to be able
to use more reappraisal, to overcome the negative effects of frequent use of worry-

focused strategies and to have higher self-esteem compared to boys.
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5.6 Self-construal differences

Based on adolescents’ independence and interdependence self-construal scores, a three-
cluster solution was identified. Specifically, adolescents were more frequently grouped
into the psychological-interdependence cluster. This cluster included adolescents who
reported high scores both on the independence and interdependence self-construal
subscales. Adolescents in the independence cluster had high scores on independence and
low on interdependence scores. Adolescents in the interdependence cluster had high
scores on interdependence and low independence scores. These results made sense
within the cultural fit theory (Lu, 2006) and Kagitgibasi’s (2007) family change model.
These theories argue that not all individuals in a given culture would adopt the same
cultural values or norms to the same degree depending on the socioeconomic status or
related factors such as parenting behaviors.

The pattern in the clusters, namely a predominantly high frequency in the
psychological interdependence cluster was consistent with the prevalent urban, middle-
class family model in the Turkish culture. Lending support to Kagitcibasi’s model
(2007), most urban, middle-class adolescents construed their self both autonomous and
related. Moreover, adolescents’ self-esteem, warmth, and reappraisal scores were all
higher in this psychological-interdependence cluster than in other clusters. These results
suggested that Turkish adolescents, who live in a collectivist culture but endorsed a
balanced view of themselves as both autonomous and related had higher self-esteem and
higher reappraisal compared to those who endorsed a primarily independent or
interdependent self-construal.

Moreover, moderated mediation models tested intracultural variations in the

explanatory mechanism of reappraisal in the relation between warmth and self-esteem. It
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was found that reappraisal was a mediator in the relationship between warmth and self-
esteem both for the psychological-interdependence and interdependence clusters.
However, reappraisal did not mediate the relation between warmth and self-esteem
among adolescents who were clustered into independent-self. Thus, these results were
partially consistent with the previous research (Garnefski, Rieffe, Jellesma, Terwogt, &
Kraaij, 2007; Zhao & Zhao, 2015) that suggested the positive role of reappraisal on
developmental outcomes both in individualistic and collectivistic cultures. There can be
several reasons for the lack of mediational model evidence for the independence self-
construal model. First of all, the non-significant findings may have resulted from the
small number of adolescents in this cluster compared to the other clusters. Thus, we
might not have enough statistical power for this cluster to get a significant effect.
Secondly, it should be noted that the clusters were obtained from Turkish adolescents,
not directly from an independent culture. There might be some variations in self- and
emotion development between adolescents from an independent culture such as the US
and adolescents who consider themselves independent in a psychological-interdependent
culture.

Secondly, suppression did not mediate the relationship between warmth and self-
esteem, both for the psychological-interdependence and independence clusters.
However, the mediating role of suppression was significant for the interdependence
cluster. These results were consistent with the family models and their emotion
socialization norms. In the independent family model, parents encourage emotion
expression and autonomous agency. In the psychological interdependence family model,
both autonomy and relatedness are emphasized in child socialization. Thus, parents

socialize their children by teaching the importance of balancing negative emotion
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restraint with some encouragement of emotion expression (Corapgi et al., 2018; Raval,
Raval, Salvina, Wilson, & Writer, 2013). Therefore, suppression might not be
considered as an appropriate emotion regulation strategy for adolescents who were
clustered into independence and psychological-interdependence models based on their
self-construal scores. However, in the interdependent family model, research suggests
that parents encourage emotion suppression and believe that expressing emotions could
interrupt social and relational harmony in their cultural environment (Tsai, Knutson, &
Fung, 2006). Indeed, there is evidence that suppression is used more frequently in
collectivistic cultures than individualistic cultures (Cheung & Park, 2010; Mauss, Butler,
Roberts, & Chu, 2010; Suchday & Larkin, 2004). Thus, adolescents might consider
suppression as an appropriate emotion regulation strategy regarding the emotional norms
and socialization of emotions in the interdependence model. Therefore, greater maternal
warmth was related to greater use of suppression, which led to higher self-esteem when
adolescents described themselves as interdependent. To conclude, the findings revealed
an intracultural variation in the mechanism of how reappraisal and suppression explain

the role maternal warmth on adolescents’ self-esteem.

5.7 Limitations, strengths and suggestions for future studies

The findings of the present study should be interpreted within the context of its
limitations. First of all, this study was cross-sectional and based on self-report of
mothers and adolescents. Although self-reports of mothers and children are commonly
used in emotion and self-esteem research, inclusion of other respondents (e.qg., fathers,
teachers), as well as using other data collecting tools (e.g., observations of parent-

adolescent interactions) may provide a more accurate assessment of the constructs of
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interest. Also, testing mediation with cross-sectional data may generate biased estimates
of parameters (Maxwell & Cole, 2007). Thus, prospective longitudinal designs are
necessary to better elucidate causal relations of maternal socialization on adolescents’
socio-emotional development. Moreover, another limitation concerns the sample
generalizability. Turkey is a diverse country with significant sociodemographic
differences. The findings from families in Ankara should not be considered
generalizable to all Turkish families, particularly those from low socio-economical
classes. Thus, future research should be conducted in different communities in Turkey to
increase the generalizability of the results. Furthermore, adolescents evaluated their self-
esteem and emotion regulation strategies in a general matter. However, there might be
domain-specific and contextual differences about these study variables. For example,
apart from the use of general emotion regulation strategies, evaluating the emotion
regulation in peer relations might extend the literature, too. Also, based on the findings
of the study the future research should investigate what characteristics or factors make
someone to use more reappraisal or suppression.

To conclude, despite the limitations mentioned above, the current study has
several strengths. First of all, studies that investigate the intercorrelations among
parenting, emotion regulation strategies and self-esteem of adolescents are limited in the
literature. Also, examining this relationship in a Turkish sample extended the cultural
diversity of the studied samples. Furthermore, as the adolescence period represents a
particularly formative stage for self-development and complex emotion regulation
competence, the delineation of the mechanisms that contribute to self-esteem and
emotion regulation abilities has theoretical and applied value. Supporting the universally

positive role of maternal warmth, this study demonstrated that caregivers’ supportive
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presence represents a critical resource to foster emotion reappraisal skill, which in turn
contributes to self-esteem in this developmental period. Moreover, in terms of clinical
implications, the present study suggests that both parenting and emotion regulation are
important targets for the prevention and intervention of psychosocial problems in
adolescence. In particular, the emerging protective factor of maternal warmth and
emotional reappraisal may inform clinical applications to improve adolescents’ self-

esteem.
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APPENDIX A

CONSENT FORM FOR PARENTS

Ebeveyn Bilgi ve Onam Formu

Arastirmayi destekleyen kurum: Bogazici Universitesi
Arastirmanin adi: Ergenlerde Duygusal Yetkinlik Gelisimi
Proje Yurutucusu: Prof. Dr. Feyza Corapg1

E-mail adresi: feyza.corapci@boun.edu.tr

Telefonu: 0212 359 73 23

Arastirmacimin adi: Bilge Gengoglu
E-mail adresi: bilgegencoglu94@gmail.com
Telefonu: 0539 391 2155

Sayin veli,

Bogazici Universitesi Psikoloji Boliimii dgretim iiyesi Prof. Dr. Feyza Corapc1
“Ergenlerde Duygusal Yetkinlik Gelisimi” adi altinda bilimsel bir arastirma projesi
yiriitmektedir. Bu ¢aligmanin amaci ergenlerde aileden aldiklar1 destegin, ¢ocugun duygu
dizenleme stratejileri ve 0z-saygi arasindaki iliskiyi incelemektir. Milli Egitim
Bakanligindan ¢aligma icin izin alimmistir. Okul miidiiriive okul idaresi de okulunuzun bu
calismaya katilmasi i¢in izin vermistir. Kararmizdan once arastirma hakkinda sizi
bilgilendirmek istiyoruz. Bu bilgileri okuduktan sonra arastirmaya katilmak isterseniz
litfen bu formu imzalayip kapali bir zarf i¢inde bize ulastiriniz.

Bu arastirmaya katilmayr kabul ettiginiz takdirde Oncelikle sizden kisa bir
demografik bilgi formu ve ¢ocugunuzla olan iliskiniz hakkinda kisa bir anket
doldurmanizi rica edecegiz. Cocugunuzdan ise smif ortaminda bir ders saati i¢erisinde
katilmay1 kabul etmis diger velilerin ¢ocuklari ile ayn1 anda veya farkli bir sinifta ¢esitli
anketler doldurmalarini rica edecegiz.

Demografik form ¢ocugunuzun dogum tarihi, cinsiyeti, kardes sayisi, velinin
dogum tarihi, meslegi, ¢aligma durumu, medeni hali, egitimi ve ailenin toplan aylik geliri
hakkinda sorular igerecektir. Cocugunuz i¢in uygulayacagimiz anket ise cocugunuzun 6z-
saygisty, annesinden algiladigi destek, giliven hissi, duygu diizenleme stratejileri,
karsilastig1 glicler ve giicliikler ve kendilik-anlayis hakkinda sorular icerecektir.

Bu arastirma bilimsel bir amagla yapilmaktadir ve katilimer bilgilerinin gizliligi
esas tutulmaktadir. Dosya kayitlarinda katilimcilarin ismi yerine bir numara
kullanilacaktir. Yanitlar kisisel bilgisayarda ve sadece arastirmacinin ve yiiriitiicliniin
erisimi olacak sekilde tutulacaktir.

Sizden ve cocugunuzdan almnan yanitlar ileride baska caligmalar i¢cin de
kullanilabilir. Istediginiz zaman ¢ocugunuzun ¢alismaya katilmasindan vazgegebilirsiniz.
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Bu durumda sizden ve g¢ocugunuzdan almis oldugumuz tiim bilgiler imha edilecektir.
Katildiginiz takdirde ¢aligmanin herhangi bir asamasinda herhangi bir sebep gdstermeden
onaymizi ¢cekmek hakkima da sahipsiniz.

Yapmak istedigimiz arastrmanin sizeé ve ¢ocugunuza zarar getirmesi
beklenmemektedir. Oz-degeri etkileyen faktdrlerin incelenmesi gelisim psikolojisi
alanina fayda saglayacaktir.

Bu arastirmaya katilmak tamamen istege baglhidir. Sizden Ucret talep etmiyoruz ve
size herhangi bir 6deme yapmayacagiz. Ancak calismamiza katki saglayan ¢ocugunuza,
calisma sonunda bir tesekkiir belgesi verilecektir. Bu arastirmada farkli okullar1 veya
farkli smiflar1 karsilastirmadigimizi vurgulamak istiyoruz. Arastirma projesi hakkinda ek
bilgi almak istediginiz takdirde liitfen Bogazi¢ci Universitesi Psikoloji Boliimii Ogretim
Uyesi Prof. Dr. Feyza Corapg1 (Telefon: : 0212 359 73 23) veya arastirmaci Bilge
Gengoglu ile temasa geginiz (Telefon: 0539 391 2155, Adres: Bogazi¢i Universitesi,
Psikoloji Boliimii, 34342 Bebek, Istanbul). Arastirmayla ilgili haklarmiz konusunda yerel
etik kurullarina veya Bogazici Universitesi Insan Arastirmalari Kurumsal Degerlendirme
Alt Kurulu’na (INAREK) danisabilirsiniz.

Eger bu aragtirma projesine ¢ocugunuzun katilmasini kabul ediyorsaniz, Litfen bu
formu imzalayip kapali bir zarf igerisinde bize geri yollayn.

Ben, (katilimcimin velisi) .....cceeevveevieeeiieceiie e , yukaridaki metni okudum
ve katilmam istenen ¢alismanm kapsamini ve amacini, goniillii olarak iizerime diisen
sorumluluklar1 tamamen anladim. Calisma hakkinda soru sorma imkani buldum. Bu
calismayr istedigim zaman ve herhangi bir neden belirtmek zorunda kalmadan
birakabilecegimi ve biraktigim takdirde herhangi bir olumsuzluk ile karsilagsmayacagimi
anladim.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, hi¢bir baski ve zorlama olmaksizin
katilmay1 ve cocugumun da katilmasini kabul ediyorum.

Formun bir 6rnegini aldim / almak istemiyorum (bu durumda arastirmaci bu kopyay1
saklar).



Arastirmacinin Adi-Soyadii........ccceeviieviieniienieeieeieeee
IIZAST: .ottt ettt et
Tarih (glin/ay/yil):..../ccccccfvuveeennn.
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APPENDIX B

ASSENT FORM FOR CHILD

Cocuk Riza Formu

Merhaba,

Benim adim BILGE. Senin yasindaki ¢ocuklarla birlikte keyifli bir ¢alisma
yapiyoruz. Bu calismada senden hissettigin duygular ve annen ile iligkin hakkinda
bir anket doldurmani isteyecegim. Bu sorularin dogru veya yanlis cevaplari yok.
Cevaplarin ikimiz arasinda kalacak.

Bu calismaya katilmayi kabul ediyorsan, asagiya liitfen adim ve soyadim yaz
ve imzam at.

©

Adr:
Soyadt:
Smufi:

Imzasi:

Tarih:
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1. The code number on the envelope:

APPENDIX C

MOTHER DEMOGRAPHIC INFORMATION FORM

2. The date you completed the questionaire: Day Month Year
3. Child’s date of birth: Day Month Year
4. Child’s gender (please mark): Male_ Female
5. Child’s number of siblings:
MOTHER FATHER
Date of / / / /
birth Day Month Year Day Month Year
Job
1. No ] 1. No ]
2. Full-time 2. Full-time
Working (40 hours per week) ] (40 hours per week) ]
Status 3. Part-time 3. Part-time
(less than40 hours per week) (less than40 hours per week)
1- Married 1- Married
2- Single, Divorced 2- Single, Divorced
Marital 3- Remarried 3- Remarried
Status 4- Widowed 4- Widowed
(Please circle the appropriate option) | (Please circle the appropriate option)
1. Primary school leave 1. Primary school leave
2. Primary school graduate 2. Primary school graduate
3. Secondary school leave 3. Secondary school leave
4. Secondaryschool gradute 4. Secondaryschool gradute
] 5. High school leave 5. High school leave
Education | 6 High school graduate 6. High school graduate
7. Vocational-school graduate 7. Vocational-school graduate
8. University leave 8. University leave
9. University graduate 9. University graduate
10. Post graduate degree (MA or PhD) | 10. Post graduate degree (MA or
PhD)
1. Less than 1000 TL ]
The total | 2. 1000 - 3000 TL B
income of | 3. 3001 - 5000 TL B
the family | 4. 5001 - 7000 TL H
(Monthly) | 5. 7001 — 10000 TL ]

6. More than 10000 TL
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Turkish Version of Mother Demographic Information Form

Anne Demografik Bilgi Formu

1. Zarfin iizerinde bulunan kod numarast:

2. Anketi doldurdugunuz tarih: Giin Ay Yil

3. Cocugun dogum tarihi: Giin Ay Yil

4. Cocugun cinsiyeti (litfen isaretleyiniz): Erkek ~ Kiz_
5. Cocugunuzun kardes sayist:

ANNE BABA

Dogum ] _
Tarihi Gin Ay Yil Gin Ay Yil
Meslegi

1. Hayir 1. Hayir

2. Tam-zamanlh 2. Tam-zamanh
Calisma (haftada 40 saat) (haftada 40 saat)
Durumu

(haftada 40 saatten az) (haftada 40 saatten az)

1- Evli 1. Evli
Medeni Hali 2- Bekar, Boganmis 2. Bekar, Bosanmis
3- Yeniden Evlenmis H 3. Yeniden Evlenmis

]
]
3. Yar1-zamanli D 3. Yari-zamanlh
]
]

4- Dul 4, Dul

(00 OOo

(Uygun olan segenegin 6niindeki | (Uygun olan segenegin oniindeki

rakami daire igine aliniz) rakam daire i¢ine aliniz)
1. Tlkokul terk 1. Tlkokul terk
2. Tlkokul mezunu 2. Tlkokul mezunu
3. Ortaokul terk 3. Ortaokul terk
. 4. Ortaokul mezunu 4. Ortaokul mezunu
Egitim 5. Lise terk 5. Lise terk
6. Lise mezunu 6. Lise mezunu
7. Yuksekokul mezunu 7. Yiksek okul mezunu
8. Universite terk 8. Universite terk
9. Universite mezunu 9. Universite mezunu
10. Uzmanlik derecesi 10. Uzmanlik derecesi
(master ya da doktora) (master ya da doktora)
1. 1000 TL’nin altinda |
2. 1000 -3000TL |
Ailenin 3. 3001 - 5000 TL H
. 4. 5001-7000TL
toplam geliri 5. 7001 — 10000 TL ™
(Aylik) 6. 10000 TL’nin tizerinde :
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APPENDIX D

MOTHER FORM OF S-EMBU

Below are a number of statements concerning situations and feelings parents experience
together with their children. We request from you to answer the statements by thinking
the relationship between you and your child who brought this scale. Please answer all
the statements. Please circle the alternative (alternatives vary between 1 and 6) the most

applicable to your behaviors.

i 2--- -3----- fommmmmmmemeee B 6
Never Rarely =~ Sometimes  Often Usually Always
:
[
S| c s £
=2l c| Bl ¥%| S
S8 H|s|l4|s
I|Z|o|<|xn|I
1. T understand my child’s distress even if he/she does 112 13 |a |5 |6
not let me know.
2. Rather than the result my child gets, | wonder more
about the extent to which he/she does well orworsein |1 |2 |3 |4 |5 |6
comparison with his/her friends.
3. When my child succeeds what he/she started, | am
) 1 12 |3 |4 |5 |6
very proud of him/her.
4. In the fear that my child may be in trouble, 1 do not 112 13 14 |5 |6
allow my child to do things that his/her friends do.
5. I punish my child sternly even for minor things. 112 13 |a |5 |6
6. When | scold my child, 1 also sorrow. 112 1312 |5 |6
7. When my child does bad things, I try to understand
. : 1 12 |3 |4 |5 |6
the cause of it before getting angry.
8. I am too worried about my child’s acts. 112 13 |42 |s |6
9. When my child does a bad thing, | make it obvious 112 13 14 |5 |6
by sulking so that my child feels guilty.
1Q. With my acts, | make my child feel ashamed from 112 13 14 |5 |6
himself/herself.
11. | force my child to be the best among his/her
friends. 112 13 |4 |5 |6
12. It happened that | gave my child more punishment
1 (2 [3 |4 |5 |6
than he/she deserved.
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=2l c| B2l X%| S
S 8| H|s|x|s
I|Z|o|<|xn|I
13. If things are not going right for my child, I try to 112 13 12 |5 |6
comfort and encourage him/her.
14. When my child is playing, | warn him/her more
than other mothers due to fear that he/she may get into 112 13 12 |5 |6
trouble (for instance, by saying “do not climb a tree or
wall”).
15. When my child playing in the street, | call him/her 112 13 |a |5 |6
more than other mothers.
16. | treat my child as the scapegoat of the family (the 112 13 12 |5 |6
person who can be blamed for everything).
17. 1 am trying to make growing up a happy and
informative time for my child (for instance, sending 112 13 14 |5 |6
him/her to summer camps, courses or relatives, or
giving him/her good books).
18. I compare my child with his/her friends in the 112 13 14 |5 |6
matter of his/her lessons.
19. I overclothe my child for the fear that he/she may 112 13 |a |5 |6
feel cold.
20. | appreciate or reward my child. 112 13 a2 |s |6
21. | criticize my child, and tell him/her that how
he/she is lazy and useless when there are others 1 |2 (3 |4 |5 |6
around.
22. | like my other children more than I like him/her. 112 13 |42 |s |6
23. My anxiety that something might happen to my
i 1 (2 [3 |4 |5 |6
child is exaggerated.
gﬁi.I:jNarmth and tenderness exist between me and my 112 1312 |5 |6
25. 1 do not allow my child to move away from
; . . 1 (2 [3 |4 |5 |6
neighborhood while playing.
26. | show with words and gestures that I like him/her. 112 |3 12 |5 |6
27. 1 show other children to my child as a role model. 112 13 |4 |s |6
28. It happened that | was angry or unhappy about my 112 1312 |5 |6
child without telling him/her why.
29. In the matter of my child’s lessons, I compare
him/her with his/her sisters/brothers or our relatives’ 1 (2 |3 (4 |5 |6

children.
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Turkish Version of Mother Form of S-Embu

ANNENIN TEK BASINA DOLDURMASI GEREKMEKTEDIR.

Asagida ebeveynlerin c¢ocuklariyla yasayabilecekleri durumlara ve duygulara
iliskin ifadeler verilmistir. Sizden ANKETI GETIREN COCUGUNUZLA olan iliskinizi
diistinerek bu ifadelerin sizin i¢in ne derece gegerli oldugunu cevaplandirmaniz
istenmektedir. Liitfen higbir soruyu bos birakmayiniz. Cevaplarinizi 1 ile 6 arasinda bir
secim yaparak ve sectiginiz rakamin iistiine bir ¢arp1 (X) koyarak belirtiniz.

1--mmmmmmm - 2----mmmmm - 3--mmmm - B 5-mmmm - 6
Higbir zaman  Nadiren Bazen Ara sira Sik sik Her zaman

C

18]

= 5
N | < o IS
s @l c| Z| %] S
o) = 5 7] 7 N
Sl 8| Rl e~ &
I | Z2| 0| <|xn| I

1. Cocugumun sikmtili oldugunu o sdéylemeden
anlarim.

2. Cocugumun aldig1 sonugtan ¢ok arkadaslarina gore
nerede oldugunu merak ederim.

3. Bagladig bir isi basardiginda ¢ocugumla gurur
duyarim.

4. Basina bir sey gelecek korkusuyla baska ¢ocuklarin
yaptig1 bazi seyleri yapmasina izin vermem.

5. Kiigtik seyler i¢in bile cocugumu sert bir sekilde 112 |3 12 |s |s
cezalandiririm.

6. Cocuguma kizdigimda kendim de tziiliirim. 112 13 |42 |s |6

[N
N
w
TN
(@]
(o]

[N
N
w
TN
(@) ]
(o]

7. Koti bir sey yaptiginda hemen kizmaz, nedenini
anlamaya caligirim.

8. Cocugumun ne yapip ettigi konusunda ¢ok
endiselenirim.

9. Kotii bir sey yaptiginda bunu surat asarak veya
baska bir yolla 6yle belli ederim ki cocugum 1 |12 |3 |4 |5 |6
kendisini gercekten suclu hisseder.

10.Yaptiklarimla ¢ocuguma kendisinden utanmasi
gerektigini hissettiririm.

11. Arkadaslarmnin i¢inde en iyisi olmasi i¢in
cocugumu zorlarim.
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12. Coc.lfguma hak ettiginden daha fazla ceza 112 13 |a |5 |6
verdigim olur.
13. Isleri kotii gittiginde, onu rahatlatmaya ve
- . 1 |2 (3 |4 |5 |6
yiireklendirmeye caligirim.
14. Oynarken basina bir sey gelir korkusuyla
cocugumu diger annelerden daha ¢ok uyaririm 1 |2 (3 |4 |5 |6
(agaca, duvara tirmanmamasini soylemek gibi).
15. Sokakta oynarken ¢ocugumu diger annelerin 112 13 |a |5 |6
cocuklarini ¢agirdiklarindan daha ¢ok cagiririm.
16. Cocuguma ailenin giinah kegisi (her konuda
. : 1 |2 (3 |4 |5 |6
suclanacak insan) muamelesi yaparim.
17. Zamaninin keyif verici ve dgretici gegcmesine
calisirim (tatile, akrabalara, kursa gondermek,ona |1 |2 |3 |4 |5 |6
giizel kitaplar almak gibi davranislarla).
18. Cocugumu dersleri konusunda arkadaglariyla 112 13 14 |5 |6
karsilagtiririm.
19. (';oc'u'gl'lmu iisiiyecegi endisesiyle ¢ok kalin 112 13 a2 |s |6
giydiririm.,
20. Cocugumu takdir eder ya da ddiillendiririm. 1 12 13 |la |5 |6
21. Cocugumu herkesin i¢inde elestirir, tembel ve ige
y .y 1 |2 (3 |4 |5 |6
yaramaz oldugunu soylerim.
22. Kardes(ler)ini (ondan kiiciik ya da biiylik) ondan
. 1 |2 (3 |4 |5 |6
daha ¢ok severim.,
23. Cocugumun basima bir sey gelebilecegi yolundaki
! . 1 |2 (3 |4 |5 |6
bazi endiselerim abartilidir.
24. Cocugumla aramda sicaklik ve sevecenlik var. 1 12 13 |a |5 |6
25. Oynarken evin yakinindan ayrilmasima hig izin 112 |3 12 |5 |6
vermem.
26. Soz@cfr‘lm. ve har'elfetlerlmle ¢ocuguma onu 112 |3 12 |5 |s
sevdigimi gosteririm.
27. Baska cocuklar1 cocuguma 6rnek gosteririm. 1 12 13 |2 |5 |6
28. Nedenini sdylemeden ¢cocuguma kizgm ya da ters
< 1 |12 |3 |4 |5 |6
davrandigim olur.
29. Dersleri konusunda kardes(ler)i veya akraba 112 |3 12 |5 |s

cocuklartyla karsilastirrim.
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APPENDIX E

ROSENBERG SELF-ESTEEM SCALE

Strongly
Disagree

Strongly

Agree Disagree
Agree g g

1. On the whole, | am satisfied
with myself.

2.At times, | think | am no good at
all.

3. | feel that | have a number of
good qualities.

4. | am able to do things as well as
most other people.

5.1 feel | do not have much to be
proud of.

6.1 certainly feel useless at times.

7. 1 feel that I’'m a person of
worth, at least on an equal plane
with others.

8. 1 wish | could have more
respect for myself,

9. Allin all, I am inclined to feel
that | am a failure.

10. | take a positive attitude
toward myself.
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Turkish Version of Rosenberg Self-Esteem Scale

Liitfen asagidaki ifadeleri okuduktan sonra kendini degerlendirip senin i¢in en uygun
secenegin lizerine ¢arp1 (X) isareti koy. Bu bir taramadir, test degildir. Burada dogru ya
da yanlig cevap yoktur. Her ¢ocuk, bir digerinden farkli oldugu igin, climlelere her
birinizin farkl cevaplar vermesi dogaldir.

Cok
dogru

Cok

Dogru Yanlis
yanlis

1. Kendimi en az diger insanlar
kadar degerli buluyorum.

2. Bazi olumlu 6zelliklerim
oldugunu diistiniiyorum.

3. Genelde kendimi basarisiz bir
kisi olarak gormek egilimindeyim.

4. Ben de diger insanlarin
bircogunun yapabildigi kadar bir
seyler yapabilirim.

5. Kendimde gurur duyacak fazla
bir sey bulamiyorum.

6. Kendime kars1 olumlu bir tutum
icindeyim.

7. Genel olarak kendimden
memnunum.

8. Kendime kars1 daha fazla saygi
duyabilmeyi isterdim.

9. Bazen kesinlikle kendimin bir ise
yaramadigini diistiniiyorum.

10. Bazen kendimin hic de yeterli
bir insan olmadigini diistiniiyorum.
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For each student, please indicate what you feel he/she is actually like, in your opinion.
First decide whether you feel the individual is more like the kids described on the left or
the right side of each statement. Then, for that side only, indicate whether that statement

APPENDIX F

is really true, or just sort of true, for that individual.

What | am Like?

HARTER SELF-PERCEPTION PROFILE

Other kids
Really | Sortof | Some kids like to would rather Really
. Sort of true
a. true true go to sports BUT | go to movies true 0
events in their spare
time.
Other kids
Really | Sortof | Some kids think worry about Really Sort of true
1. true true that they are good | BUT | being succeful true -
at school work at school
work..
o Other kids
Really | Sortof | Some kids find it find it pretty Really Sort of true
2. true true hard to make BUT true
. easy to make 0
friends .
friends.
. Other kids
Really | Sort of Some Kids f?el aren’t so sure | Really
that they are just . Sort of true
3. true true BUT | and wonder if true
as smart as others 0
. they are as
their age
smart.
Really | Sort of . Other kidsdo | Really
4. true true Some k'ds. have a BUT | not have many | true Sort of true
lot of friends - 0
friends.
Some kids are .
Really | Sort of pretty slow in Other _klds can | Really Sort of true
5. true true L . BUT | do their school true
finishing their work auickl 0
school work g Y-
Really | Sort of . Other kids Really
6. true true Some Kids wgnt to BUT | already have true Sort of true
have more friends . 0
many friends.
Other Kids can
Really | Sortof | Some kids mostly remember Really Sort of true
7. true true forget whatthey | BUT what they true -
[ [ have learned. have learned 0
easily.
Some kids always Other kids
8 Rt(iilely S?rrjeOf do the things BUT mostly do the Rt?z!y Sort of true
' - - together with things on their - 0
- - many friends own. -
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Other kids

Really | Sort of Some kids do , Really
9. true true very well at their | BUT dv?lrel”t ;Otggirry true sort %f true
O O classwork classwork. O
Some kids want to .
Really | Sort of Other kids Really
10. true true be loved muc_:h BUT | think that most true Sort of true
o o more by their s = 0
O O kids like me. O
peers
Some kids have Other kids
Really | Sort of trouble figuring almost always Really Sort of true
11. true true - BUT . true
- - out the answers in can figure out e 0
- - school the answers. -
Really | Sort of . . Really
12 true frue Some kids are BUT Other kids are true Sort of true
popular not popular. 0
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Turkish Version of Harter Self-Perception Profile

Burada bazi climleler bulunmakta ve “Ben Nasil Biriyim?” yaziyor. Bu soru ile
kastettigimiz sey, her birimizin kim oldugu veya ne tiir bir kisi oldugudur. Bu bir
taramadr, test degildir. Burada dogru ya da yanlis cevap yoktur. Her ¢ocuk, bir
digerinden farkli oldugu i¢in, ciimlelere her birinizin farkli cevaplar vermesi dogaldir.

Oncelikle bu ciimlelerin nasil cevaplandirilmas: gerektigini agiklayalim. Burada, bas
tarafta, (a) ile isaretlenmis olan 6rnek bir climle bulunmaktadir.

Bu ciimle iki tiir gocuktan bahsediyor ve biz hangi cocugun sana benzedigini 6grenmek
istiyoruz.

(1) Simdi oncelikle “daha ¢ok disarida oynamayi tercih eden sol taraftaki cocuga m1”
yoksa “daha cok televizyon izlemeyi tercih eden sag taraftaki cocuga m1” benzedigine
karar vermeni istiyorum. Heniiz bir sey isaretleme. Once hangi taraftaki cocuga daha
cok benzedigine karar ver ve sonra o taraftaki ciimleye git.

(2) Simdi, ikinci iglem olarak, hangi tiir cocuga daha ¢ok benzediginle ilgili olarak
bunun senin i¢in “kismen mi uygun oldugu” yoksa “tamamen mi uygun oldugu”na karar
vermeni istiyorum.

(3) Her bir ciimle icin yalmizca bir kareyi isaretlemelisin. Isaretlemelerin bazen
sayfanin bir tarafinda, bazense sayfanin diger tarafinda olacak. Ancak her bir ciimle i¢in
yalnizca bir kareyi isaretleyebilirsin. Her iki tarafi da isaretleme, sadece sana benzeyen
tarafi isaretle.

Ben Nasil Biriyim?
ORNEK CUMLE
Bazi gocuklar,
Bana Bana bos Diger Bana Bana
zamanlarmda cocuklar,
tamamen | kismen . kismen tamamen
a. Lvaun Lvaun disarida AMA televizyon Lvaun Lvaun
¥ ¥ (sokakta) izlemeyi tercih Y9 y‘g‘
oynamay! tercih ederler
ederler
Diger
Bazi gocuklar, kz(r)]((:jL::(el ?il;]'e
Bana Bana okul . Bana Bana
Lo verilen okul
tamamen | kismen | etkinliklerinde LS| kismen tamamen
1. S AMA | etkinliklerini
uygun uygun cokK iyi an1 uygun uygun
O O olduklarini yapip O O
o yapamayacakl
diigiiniirler
ar1 konusunda
endigelenirler.
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Diger ¢ocuklar

Bana Bana B «l iin arkadashik Bana Bana
tamamen | kismen | . o2t socukiar 1o arkadasii kismen tamamen
Uvaun Uvaun icin arkadaghik | AMA kurmak uvaun Lvaun
Yd Y9 kurmak zordur oldukca Y9 ¥g
[] [] [ 0

kolaydur.
Diger
cocuklar,
yasitlar1 kadar
Bana Bana Bazi ¢ocuklar, akilli Bana Bana
tamamen | kismen | yasitlar kadar olduklarindan | kismen tamamen
AMA .
uygun uygun | akillr olduklarini emin uygun uygun
distintirler degillerdir ve O
akilli olup
olmadiklarini
merak ederler.
Bana Bana Diger Bana Bana
Bazi ¢ocuklarin
tamamen | kismen cocuklarm pek | kismen tamamen
uygun uygun ¢ok sayida AMA fazla arkadasi | uygun uygun
Y9 ¥ arkadasi vardir $ Y9 Y9
yoktur. 0
Bazi ¢ocuklar, Diser
Bana Bana okul £¢ Bana Bana
Lo cocuklar, okul
tamamen | kismen etkinliklerini .0 oo | kismen tamamen
L AMA | etkinliklerini
uygun uygun bitirmekte uygun uygun
cok cabuk
oldukca oI 0
bitirebilirler.
yavastirlar
Diger
Bana Bana Bazi gocuklar, Qoiglgéﬁrm Bana Bana
tamamen | kismen daha ¢ok L kismen tamamen
AMA istedikleri
uygun uygun arkadasinin uygun uygun
; kadar ¢ok
olmasini isterler O
arkadasi
vardir.
Bazi gocuklar Diger
Bana Bana v e cocuklar, Bana Bana
ogrendikleri . L
tamamen | kismen evleri AMA ogrendiklerini | kismen tamamen
uygun uygun ey kolayca uygun uygun
cogunlukla .
hatirlayabilirle 0
unuturlar .
Bazi ¢ocuklar, Diger
apacaklar1 Gocuklar,
Bana Bana yapaca yapacaklari Bana Bana
seyleri her .
tamamen | kismen seyleri kismen tamamen
uygun uygun zaman gok AMA enellikle uygun uygun
¥ ¥ sayida arkadasi g ¥ ¥
A yalnmz 0
ile birlikte
aparlar baslarina
y yaparlar.
Diger
Bana Bana Bazi gocuklar, gocuklar, smif | Bana Bana
tamamen | kismen smif igi AMA ici kismen tamamen
uygun uygun etkinliklerde etkinliklerde uygun uygun
[ [ cok iyidirler cok iyi 0 0
degillerdir.
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Diger
Bana Bana Bazi ¢ocuklar, gocuk_lar, Bana Bana
zaten birgok
tamamen | kismen | daha ¢ok sayida kismen tamamen
10. AMA yasitinin
uygun uygun | yasiti tarafindan A uygun uygun
2 2 - : kendilerini i
[ 0 sevilmek isterler ol O 0
sevdigini
diisiiniirler.
Diger
Bana Bana Baf)}(a?ggllzilar, cocuklar, Bana Bana
1| e | gun | soruleracevap | ama | PEEE TR | R | R
¥ Y9 bulmakta zorluk Y9 Y9
ekerler ceva_p_lan O
¢ bulabilirler.
Bazi1 ¢ocuklar,
Bana Bana diger yasitlar Diger Bana Bana
12 tamamen | kismen arasinda AMA cocuklar, ¢cok | kismen tamamen
' uygun uygun populerdir populer uygun uygun
(herkesce degillerdir. 0
taninir)
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APPENDIX G

CHILD FORM OF S-EMBU

Below are a number of questions concerning some behaviors mothers do. By
thinking your mother behaviors, please answer all the questions below. Answering these
questions may not be so easy because mothers may not always behave in a same
manner. Therefore, we want you to give your answers by grasping the questions well
and using one of the four alternatives.

Please put a cross to the alternative which is the most suitable for you by taking
your mother’s behavior asked in the question into consideration. If your mother does not
behave in this manner, you can mark “no”; if your mother sometimes behaves in this
manner, you can mark “yes, sometimes”; if your mother often behaves in this manner,
you can mark “yes, often”; and finally if your mother always behaves in this manner,
you can mark “yes, always”.

1. Do your mother understand your unhappiness without letting her know?

[ No ] Yes, sometimes [1 Yes, often [JYes, always

2. If things are not going right for you, does your mother try to comfort you?

[0 No ) Yes, sometimes [1 Yes, often [JYes, always

3. When your mother is angry with you, does your mother also sorrow?

[0 No [ Yes, sometimes [1 Yes, often [JYes, always

4. Do you think that your mother is trying to make growing up a happy time for you
(for instance, sending you to camps or relatives, giving you good books)?

[0 No [ Yes, sometimes 1 Yes, often [JYes, always

5. Does your mother reward you (for instance, by saying “well done!”, giving you a

gift, kissing and hugging you)?

0 No [ Yes, sometimes 1 Yes, often [JYes, always

6. If you do something really well, does your mother seem to be very proud of you?

0 No 0 Yes, sometimes 1 Yes, often [JYes, always

7. Does your mother behave towards you warmly and affectionately?

[ No [J Yes, sometimes [ Yes, often [JYes, always
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8. Does your mother show you her love to you?

[ No [ Yes, sometimes [ Yes, often [JYes, always

9. When you do bad thigs, does your mother wonder the cause before getting angry?

(1 No ] Yes, sometimes [1 Yes, often [IYes, always

10. Does your mother punish you more than you deserve?

1 No ] Yes, sometimes [1 Yes, often [IYes, always

11. Does your mother punish you sternly even for minor things?

(1 No ] Yes, sometimes [1 Yes, often [IYes, always

12. Does your mother behave angry towards you without telling any reason?

[ No ] Yes, sometimes [1 Yes, often [JYes, always

13. Does your mother blame you for everything?

[0 No [ Yes, sometimes [1 Yes, often [JYes, always

14. If you have sisters or brothers, does your mother love them more than you?

[0 No ) Yes, sometimes [1 Yes, often [JYes, always

15. When you do a bad thing, does your mother make it obvious by sulking? And
consequently, do you feel guilty about this?

[0 No [ Yes, sometimes 1 Yes, often [JYes, always

16. Does your mother tell you bad words in presence of others?

0 No [ Yes, sometimes 1 Yes, often [JYes, always

17. Does your mother compare you with your friends in the matter of your lessons?

0 No [ Yes, sometimes 1 Yes, often [JYes, always

18. Does your mother wonder more about how you are better or worse than your
friends, rather than your grade?

0 No 0 Yes, sometimes 1 Yes, often [JYes, always
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19.

In the matter of your lessons, does your mother compare you with your
sisters/brothers or your relatives’ children?

[ No [ Yes, sometimes [ Yes, often [JYes, always

20.

Does your mother show other children to you as a role model?

(1 No ] Yes, sometimes [1 Yes, often [IYes, always

21.

Does your mother force you to be the best among your friends?

1 No ] Yes, sometimes [1 Yes, often [IYes, always

22.

When you are playing, is your mother the one most warning (for instance, by
saying “do not climb a tree or wall”)?

[ No ] Yes, sometimes [1 Yes, often [JYes, always

23.

Due to fear that you may be in trouble, are you not allowed by your mother to do
things that your friends do?

[ No ] Yes, sometimes [1 Yes, often [JYes, always

24,

Does your mother allow you to play away your home?

[0 No ) Yes, sometimes [1 Yes, often [JYes, always

25.

When you are playing in the street, is the most calling mother yours?

[0 No [ Yes, sometimes [1 Yes, often [JYes, always

26.

Does your mother overclothe you in fear that you may feel cold?

[0 No [ Yes, sometimes 1 Yes, often [JYes, always

27.

Do you want that your mother would be less worried about your acts?

0 No [ Yes, sometimes 1 Yes, often [JYes, always
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Turkish Version of Child Form of S-Embu

Annem Nasil Biri?

Asagida sana annelerin yaptigi bazi davraniglari sorular seklinde sorduk. Annenin
sana olan davraniglarini diisiinerek asagidaki sorulari cevaplandir. Bu sorulara cevap
vermek ¢ok kolay olmayabilir; ¢iinkii anneler her zaman ayni1 sekilde davranmayabilirler.
O yiizden senden cevabini, soruyu iyice anlayarak ve dort secenekten birini kullanarak
vermeni istiyoruz.

Annenin soruda sorulan davranisini dikkate alarak, liitfen sana uyan en dogru
secenege carpi isareti koy. Eger sorudaki davranisi annen hi¢ yapmiyorsa “Hayir”
secenegini; ara swra ya da bazen yapiyorsa “Evet, bazen” secenegini; ¢ogu zaman
yapiyorsa “Evet, cogu zaman” secenegini; her zaman yapiyorsa “Evet, her zaman”
secenegini igaretle.

Daha iyi anlaman i¢in asagidaki 6rnege bakalim. Ornegin, annenin bir davranisini
sana su sekilde soralim.

Ornek:

Annen sana iyi davranir mi?
O Hayrr ® Evet, bazenO Evet, cogu zaman O Evet, her zaman

Eger annen bazen sana iyi savraniyorsa yukaridaki gibi “Evet, bazen”i, ¢cogu
zaman 1yi davraniyorsa “Evet, ¢cogu zaman™1 isaretle. Sana her zaman iyi davraniyorsa
“Evet, her zaman”a, hi¢ 1yi davranmiyorsa “Hayir”a ¢arp1 koy.

Her bir ciimle i¢in sadece bir tane kutucugu isaretleyeceksin. O da annen hakkinda
en dogru olan ifade olacak.

Simdi sana annenle ilgili baz1 sorular soracagiz.
(Eger hem annen hem de ilivey annen varsa, birlikte yasadigin hangisiyse ona gore

cevap ver; eger annen hayatta degilse annen yerine koydugun kisiyi diistinerek sorular1
cevaplandir.)
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. Annen Uzintiili oldugunu sen sdylemeden anlar m?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

. Koti bir sey oldugunda annen seni rahatlatmaya ¢aligir m?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

. Annen sana kizdiginda kendisi de Gz0lir mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

. Annen, senin zamaninin eglenceli gegmesine calisir m1 (6rnek: tatile, akrabalara

gondererek, sana guzel kitaplar alarak)?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman
5. Annen seni 6dullendirir mi (6rnek: aferin diyerek, hediye alarak, dperek,
sarilarak)?
O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

. Bir isi basardiginda annen seninle gurur duyar mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

. Annen sana sicak ve sevecen davranir mi1?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman

. Annen sana sevgisini gosterir mi?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman

. Annen kotil bir sey yaptiginda kizmadan 6nce nedenini sorar mi?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman

10

. Annen sana hak ettiginden daha fazla ceza verir mi?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman

11

. Annen kiigiik seyler i¢in bile seni sert bir sekilde cezalandirir mi1?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman
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12.

Annen nedenini sdylemeden sana kizgin davranir m1?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

13.

Annen her seyde seni suclar mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

14.

Eger kardesin, agabeyin/ablan varsa, annen onlar1 senden daha ¢ok sever mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

15.

Koti bir sey yaptiginda, annen surat asarak bunu belli eder mi? Sen de kendini bu
yuzden suclu hisseder misin?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

16.

Annen sana herkesin iginde kotu sozler sdyler mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

17.

Annen derslerin konusunda seni arkadaslarinla karsilastirir mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

18.

Annen aldigin nottan ¢ok arkadaslarma gore ne kadar 1yi ya da kétii oldugunu
merak eder mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

19.

Annen derslerin konusunda seni kardesin, agabeyin/ablan veya akraba
cocuklariyla karsilastirr m1?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

20.

Annen baska ¢ocuklar1 sana 6rnek gosterir mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

21.

Annen arkadaglarm i¢inde en iyi olman i¢in seni zorlar m?

O Hayir O Evet, bazen O Evet, ¢ogu zaman O Evet, her zaman
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22.

Oynarken tehlikeler konusunda en ¢ok uyaran senin annen mi (6rnek: agaca,
duvara tirmanmamani sdyleyerek)?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

23.

Annenin, bagina bir sey gelecek korkusuyla arkadaglarinin yaptig1 bazi seyleri
yapmana izin vermedigi olur mu?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

24,

Annen evin uzaginda oynamana izin verir mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

25.

Sokakta oynarken en ¢ok senin annen mi ¢agirir?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

26.

Annen Usliyebilirsin korkusuyla ¢ok kalin giydirir mi?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman

27.

Annenin yaptiklarin konusunda daha az endiselenmesini ister miydin?

O Hayir O Evet, bazen O Evet, ¢cogu zaman O Evet, her zaman
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First pick which children are most like you, and then to indicate whether the item is sort

APPENDIX H

KERN’S SECURITY SCALE

of true or really true for you.

Really Sort of _Sor_ne Kids Other kids are not Sort of Really
find it easy to :
1. true true . BUT sure if they can true true
trust their .
trust their mom. 0 0
mom.
Some kids feel
like their mom Other kids feel like
2 R:ii!y S?rrjeof butts in a lot BUT their mom lets them S?rrJeOf Rterilely
' when they are do things on their - -
trying to do own.
things.
Really Sort of .Sor.ne kids Other kids think it's | Sort of Really
find it easy to
3. true true . BUT hard to count on true true
count on their .
their mom. O O
mom for help.
Some kids . .
Really Sort of think their O.ther kids think Sort of Really
their mom does not
4. true true mom spends | BUT . true true
. spend enough time
enough time . 0 0
; with them.
with them.
Some kids do
not really like . .
Really Sort of telling their Othgr kIdS.dO like Sort of Really
telling their mom
5. true true mom what BUT true true
what they are
they are thinking or feelin - -
thinking or g g-
feeling.
Really Sort of Some kids do Other kids need Sort of Really
not really need .
6. true true . BUT | their mom for a lot true true
their mom for .
of things. 0 0
much.
Some kids Other kids are
B e I B e Il B
' were closer to close they are to - -
their mom. their mom.
Some kids
Really Sort of worry that Other kids are Sort of Really
8. true true their mom BUT | really sure that their true true
[ [ does not really mom loves them. 0 0
love them.
Some kids feel . .
Really Sort of | like their mom Oth_er kids feel like Sort of Really
their mom does not
9. true true really BUT true true
e - really understand
0 0 understands 0 0
them.
them.
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Some kids are

Really Sort of really sure somg}rrl]eerskvl\?osn der Sort of Really
10. true true their mom BUT | . . true true
e o if their mom might
O O would not O O
leave them.
leave them.
Some kids
Really Sort of worry that Othgr Kids are sure Sort of Really
their mom their mom will be
11. true true . BUT true true
e e might not be there when they
0 0 0 0
there when need her.
they need her.
Really Sort of Some k'd.s Other kids do think | Sort of Really
think their . :
12. true true BUT | their mom listens to true true
mom does not
. them. 0 0
listen to them.
Really Sort of Some .k'ds go Other k'd.s donot Sort of Really
to their mom go to their mom
13. true true BUT true true
when they are when they are - -
upset. upset.
Some kids
wish their
Really Sort of mom would Other kids think Sort of Really
14. true true help them BUT their mom helps true true
more with them enough. 0 0
their
problems.
Some kids feel Other kids do not
15 Rt?ile!y S?rrLtleOf better when BUT feel better when S?rrJGOf Rterzlely
' their mom is their mom is - -
around. around.
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Turkish Version of Kern’s Security Scale

Bu sorular yukarida yaptigina benzer sekilde isaretlemen gereken sorulardir.
Oncelikle “AMA” yazan kutunun hemen sagmda ve solunda tanimlanan iki ¢ocuk
tipinden hangisine daha ¢ok benzedigine karar vermeni istiyoruz. Daha sonra da sectigin
tarafa gidip tarif edilen ¢ocuga ne kadar benzedigini belirtmeni istiyoruz. Her bir cimle
icin yalmizca bir kareyi isaretlemelisin.

Bazi ¢ocuklar
Bana Baz1 gocuklar . L Bana
Bana ¢ok . . annelerine glvenip . Bana ¢ok
1 benziyor biraz annelerine AMA | glvenemeyecekleri biraz benziyor
' y benziyor kolayca g Y - benziyor y
iivenirler konusunda emin - 0
g ' degildirler.
Bazi ¢ocuklar Bazi ¢ocuklar
Bana yaptiklari her ken(!1 baslarina Bana
Bana ¢ok . seye bir seyler . Bana ¢ok
2 benziyor biraz annelerinin | AMA malarin biraz benziyor
: y benziyor yapmatarna benziyor y
cok annelerinin izin - 0
karistigini verdigini
diisiiniirler. diisiiniirler.
Baz1 ¢ocuklar
icin ..
Bana ¢ok B_ana annelerinin Bazi gchklar tem B_ana Bana ¢ok
! biraz annelerinin yardim biraz -
3. | benziyor ; yardim AMA - - benziyor
benziyor - edecegine inanmak | benziyor
edecegine 0
. zordur. 0
inanmak
kolaydir.
Bazi gocuklar
annelerinin Baz1 ¢ocuklar
Bana S Bana
Bana ¢ok bi onlarla annelerinin onlarla . Bana ¢ok
. iraz . . biraz .
4. | benziyor ; yeterince AMA yeterince zaman . benziyor
benziyor . oo benziyor
Zaman gecirmedigini 0 O
gecirdigini diigiintirler.
distintirler.
Bazi gocuklar
annelerine ne Baz1 ¢ocuklar
Bana diisiindiiklerini annelerine ne Bana
Bana ¢ok bi e T bi Bana ¢ok
5 benziyor Iraz o oveya AMA dusu.nduk!erm} _ Iraz benziyor
' benziyor | hissettiklerini veya hissettiklerini | benziyor -
sOylemekten sOylemekten 0
pek hoslanirlar.
hoslanmazlar
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Bana

Bazi ¢ocuklar

Bazi ¢ocuklar

Bana

Bana ¢ok . her seyde ; . Bana ¢ok
6. | benziyor blrgz annelerine AMA annelerine he".‘e.” blrz_az benziyor
- benziyor ihtiyac hemen her sey i¢cin | benziyor 0
. 0 ihti . \
[ duymaz. ihtiyac duyar N
Bazi ¢ocuklar
Bana gok bBiigg anneKme: lZleaha a]r?r?g:egr(i);gkélaarm Ei?gg Bana gok
7. | benziyor X AMA . benziyor
- benziyor yakin yakinliklariyla benziyor -
B 0 olabilseydim” mutludurlar. 0
derler.
Bazi1 ¢ocuklar
Bana annelerinin Bazi1 ¢ocuklar Bana
Bana ¢ok . onlari .. . Bana ¢ok
. biraz annelerinin onlari biraz ;
8. | benziyor X gercekten AMA oy : benziyor
benziyor AV sevdiginden benziyor
sevmediginde . S O
- emindirler. 0
n endise
duyarlar.
Bana Baz goc‘.lk.lar Bazi ¢ocuklar Bana
Bana ¢ok . annelerinin e . Bana ¢ok
. biraz annelerinin onlar1 biraz .
9. | benziyor X onlari AMA - . benziyor
benziyor o anlamadigini benziyor
anladigim . 0
. hissederler. O
hissederler.
Baz1 ¢ocuklar Baz1 ¢ocuklar
Bana annelerinin annelerinin onlart Bana
Bana ¢ok bi K bi Bana ¢ok
10. | benziyor \raz onlartterk | g p terk. az 1 penziyor
' benziyor | etmeyeceginde edebileceginden benziyor -
n gercekten bazen 0
emindirler. endiselenirler.
Baz.l gpcuklar Bazi gocuklar
itiyag ihtiyacg
Bana ¢ok Eiargg diﬁ?:gfé?ﬁ?fa duyduklarinda Eﬁgg Bana ¢ok
11. | benziyor benzi AMA annelerinin : benziyor
enziyor yanlarinda benziyor
< yanlarinda 0
olamayacagin < 0
Ll olacagindan
1 diisiinerek oL
. . emindirler.
endiselenirler
Bazi gocuklar Bazi gocuklar
Bana . . Bana
: annelerinin annelerinin onlar1 - Bana ¢ok
Bana ¢ok biraz A biraz .
12. benzivor | benzivor kendilerini AMA gercekten benzivor benziyor
y YO' | dinlemedigini dinledigini 2 0
distiniirler. distintirler.
Bazi ¢ocuklar
Bana Uzgin Bazi ¢ocuklar Bana
Bana gok biraz olduklarinda tizgiin olduklarinda biraz Bana gok
13. | benziyor benzi —_ AMA L : benziyor
- enziyor annelerinin annelerinin yammna | benziyor 0
- O yanina pek gitmezler. 0
giderler.
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Bazi ¢ocuklar

“Keske Bazi ¢ocuklar
Bana ¢ok E._ana annem annelerinin onlara B_ana Bana ¢ok
. iraz . biraz -
14. | benziyor benzi sorunlarimla | AMA | yeterince yardim - benziyor
- enziyor AU benziyor
[ . daha ¢ok ettigini - 0
B ilgilense” diisiiniirler. .
derler.
Bazi ¢ocuklar
Bana anneleri Baz1 ¢ocuklar Bana
Bana ¢ok biraz etrafta anneleri etrafta biraz Bana ¢ok
15. | benziyor benzivor oldugunda AMA oldugunda benzivor benziyor
y kendilerini kendilerini daha i 0
daha iyi iyi hissetmezler.
hissederler.
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APPENDIX |

EMOTION REGULATION SCALES

Positive refocusing items

wn e

4.

| think of nicer things than what | have experienced

| think of pleasant things that have nothing to do with it
| think of something nice instead of what has happened
| think about pleasant experiences

Refocus on planning items

wn e

4.

| think of what I can do best

I think about how | can best cope with the situation
| think about how to change the situation

I think about a plan of what | can do best

Positive reappraisal items

1.
2.
3.
4.

| think I can learn something from the situation

| think that I can become a stronger person as a result of what has happened
| think that the situation also has its positive sides

I look for the positive sides to the matter

Putting into perspective

1.
2.
3.
4.

I think that it all could have been much worse

| think that other people go through much worse experiences
I think that it hasn’t been too bad compared to other things

| tell myself that there are worse things in life

Rumination items

1.
2.
3.
4.

| often think about how | feel about what I have experienced

| am preoccupied with what | think and feel about what | have experienced
| want to understand why | feel the way | do about what | have experienced
I dwell upon the feelings the situation has evoked in me

Catastrophizing

1.

2.

| often think that what | have experienced is much worse than what others have
experienced
| keep thinking about how terrible it is what | have experienced
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3. 1 often think that what | have experienced is the worst that can happen to a
person
4. | continually think how horrible the situation has been

Suppression items

1. | keep my anger/sadness/fear to myself

2. When | want to feel less anger/sadness/fear, | change what I’'m thinking about.
3. When | am feeling anger/sadness/fear, | make sure not to express them.
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Turkish Emotion Regulation Scales
Olaylarla nasil basa cikarsin?

Herkesin bagindan istenmeyen veya tatsiz bir¢ok olay gecmistir veya gegmektedir ve
herkes bu duruma kendi yontemleriyle karsilik vermektedir. ISTENMEYEN VEYA
TATSIZ DURUMLARLA KARSILASTIGINDA genellikle ne sekilde diisiindiigiinii,
asagida yer alan sorular araciligryla belirtmeni istiyoruz.

X
DS © =
>5 s | 3 | £ |55
(%) N [¢6] 7] D 3
° N r— o
L= o c - o N
S o | m 5] ) O O
1. Yasadigim olayin bende uyandirdigi 1 2 3 4 5
duygular1 diisliniirim.
2. Yasadigim tatsiz olaydan daha iyi bir 1 2 3 4 5
seyler diistiniirim.
3. Yapabilecegim en iyi hamleyi 1 2 3 4 5
diistiniirim.
4. Ofkemi disa vurmayarak kontrol 1 2 3 4 5
ederim.
5. Yasanan tatsiz olaydan bir seyler 1 2 3 4 5
Ogrenebilecegimi diistiniirim.
6. Yasananlar ¢ok daha kotii bir sekilde 1 2 3 4 5

de gerceklesebilirdi diye diisiintiriim.

7. Basimdan gecen olayi digerlerinin
basina gelenlerden daha kotii oldugunu
diistintirim.

8. Yasanan olay karsisinda ne
diisiindiigiim ve ne hissettigimle mesgul

olurum.

9. Uziintii hissettigimde, belli etmemek 1 2 3 4 5
icin elimden geleni yaparim.

10. Bu olayla ilgisi olmayan gizel 1 2 3 4 5
seyler diisiiniiriim.

11. Bu durumla en iyi nasil basa 1 2 3 4 5

cikabilecegimi diisiiniiriim.

12. Yasananlarm bir sonucu olarak daha
giiclii bir kisi haline doniistiiglimii
distintirim.

13. Korkumu belli etmeyerek kontrol 1 2 3 4 5
ederim.
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14. Diger insanlarin ¢ok daha kotii

deneyimler yasayabileceklerini 1 2 3 4 5

distniirim.

15. Yasadigim olaym ne kadar koti 1 2 3 4 5

oldugunu siirekli diigiintirim.

16. Ofkemi kendime (igimde) saklarim. 1 2 3 4 5

17. Yasanan olayin, lizerimde neden bu

sekilde bir duygu yarattigin1 anlamak 1 2 3 4 5

isterim.

18. Yasanan bu kétii olay diisiinmek 1 2 3 4 5

yerine giizel seyler diisiiniiriim.

19. Durumu nasil degistirebilecegimi 1 2 3 4 5

diistiniirim.

20. Korkumu kendime (icimde) 1 2 3 4 5

saklarim.

21. Yasanan kotii olaym ayni zamanda

olumlu yonlerinin de bulundugunu 1 2 3 4 5

diistiniirim.

22. Diger seylerle karsilastigimda bu

olayin ¢ok da kotii olmadigini 1 2 3 4 5

diistiniirim.

23. Uzinttimii belli etmeyerek kontrol 1 2 3 4 5

ederim.

24. Yasadigim olayin, bir insanin basma

gelebilecek en kotii olay oldugunu 1 2 3 4 5

diistiniirim.

25. Bagimdan gecen kotii olayin, bende

harekete gecirdigi duygular {izerinde 1 2 3 4 5

diistiniirim.

26. Uzlintimu kendime (icimde) 1 5 3 4 5

saklarim.

27 Ben i“mutlu eden bagka olaylar1 1 2 3 4 5

diistiniirtim.

28. Yapabilecegim hamlelerle ilgili bir 1 2 3 4 5

plan diistintirim.
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29. Korku hissettigimde, belli etmemek

R 3 1 2 3 4 5

icin elimden geleni yaparim.

30. Durumun pozitif yonlerini ararim. 1 2 3 4 )

31. Kendi kendime hayatta daha koti

< . 1o 1 2 3 4 5

seyler oldugunu séylerim.

32. Ofke hissettigimde, belli etmemek

S . 1 2 3 4 5

icin elimden geleni yaparim.

33. Durumun ne kadar korkung 1 9 3 4 5

oldugunu siirekli diigiintirim.
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APPENDIXJ

SELF-CONSTRUAL SCALE

This is a questionnaire that measures a variety of feelings and behaviors in
various situations. Listed below are a number of statements. Read each one as if it
referred to you. Beside each statement write the number that best matches your
agreement or disagreement. Please respond to every statement. Thank you.

1=STRONGLY DISAGREE
2=DISAGREE
3=SOMEWHAT DISAGREE
4=DON’T AGREE
5=AGREE SOMEWHAT
6=AGREE

7=STRONGLY AGREE

1. I enjoy being unique and different from others in many respects.

2. | feel comfortable using someone’s first name soon after I meet them, even when
they are much older than I am.

3. Even when | strongly disagree with group members, | avoid an argument.
4. | have respect for the authority figures with whom I interact.

5. | respect people who are modest about themselves.

6. | will sacrifice my self-interest for the benefit of the group I am in

7. I'd rather say "No" directly, than risk being misunderstood.

8. Having a lively imagination is important to me.

9. I should take into consideration my parents' advice when making
education/career plans.

10. | prefer to be direct and forthright when dealing with people I've just met.
11. I am comfortable with being singled out for praise or rewards.
12. If my brother or sister fails, | feel responsible.

13. | often have the feeling that my relationships with others are more important
than my own accomplishments.
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14.
15.
16.
17.

18.

19.
20.
21.
22.

23.

24

Speaking up during a class (or a meeting) is not a problem for me.
| would offer my seat in a bus to my professor (or my boss).

My happiness depends on the happiness of those around me.

| value being in good health above everything.

I will stay in a group if they need me, even when | am not happy with the
group.

It is important to me to respect decisions made by the group.

My personal identity, independent of others, is very important to me.
It is important for me to maintain harmony within my group.

| act the same way at home that | do at school (or work).

Having a lively imagination is important to me.

. I am the same person at home than | am at school.
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Turkish Version of Self-Construal Scale

Liitfen simdi de asagidaki sorular1 kendine uygun olup olmadiklarini diisiinerek cevapla.
Bu sorularin dogru ya da yanlis cevabi yoktur.

=
: = . Z
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1. [lletisime girdigim kisinin bulundugu 1 2 3 |a 5 6 7
makama saygi1 duyarim.
2. I(.;'mq'e bulundu_gun_n grup ile uyumu 1 9 3 |a 5 5 7
strdirmek benim igin 6nemlidir.
3. Canl bir hayal giiciine sahip olmak benim
icin énemlidir. 1 |2 |3 |4 |5 |6 |7
4. Yanlis anlagilmaktansa dogrudan hayir
demeyi tercih ederim. 1 12 (3 |4 |5 |6 |7

5. Saglikli olmak benim i¢in en degerli
seydir.

6. Diger insanlarla olan iliskilerimin kendi
basarilarimdan daha 6nemli oldugunu sik | 1 2 3 |4 5 6 7
sik hissederim.

7. Kiminle birlikte olursam olayim, her

zaman ayni davranirim. 1 2 3 |4 5 6 7
8. Mutlulugum (;e\jremdekl insanlarin 1 2 3 4 5 5 7
mutluluguna baglidir.
9. Otobiiste yerimi §gretmenime veririm. 1 |2 |3 |4 |5 |6 |7

10. Eger kiz veya erkek kardesim basarisiz
olursa sorumluluk hissederim.

11. Evde de okulda da ayn1 kisiyim.

12. Egitim ve is planlar1 yaparken ailemin
onerilerini dikkate almaliyim.

13. Yeni tanistigim insanlarla iletisime
girerken agik ve dolaysiz olmayi tercih 1 12 13 |4 |5 |6 |7
ederim.
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14. Topluluk tarafindan alinmig kararlara
sayg1 gostermek benim i¢in 6nemlidir. 1 2 3 |4 5 6 7
15. Benden cok yasli olsalar bile tanistiktan
hemen sonra !ns_anlara iI!( isiml_eriyle hitap |17 |2 |3 |4 |5 |6 |7
ederken kendimi rahat hissederim.
16. Diger insanlardan bir¢ok alanda farkl ve 1 2 3 |4 5 6 7
0zel olmaktan hoslanirim.
17. i¢inde bulundugum grupta mutlu
olmasam bile eger bana ihtiya¢ 1 |2 3 |4 |5 |6 |7
duyuluyorsa, bu grubun i¢inde kalirdim.
18. Digerlerinden bagimsiz bir kimlige sahip
olmak benim icin 6nemlidir. 112 |8 (4 |5 |6 |7
19. Grup iiyelerinden tamamen farkli
diistinsem de, onlarla tartismaktan 1 2 3 4 5 6 7
cekinirim.
20. Bagkalar1 arasinda odiillendirilerek veya 1 2 3 |24 5 5 7
Oviilerek One ¢ikarilsam rahat hissederim.
21. Bireysel ¢ikarimai ait oldugum grup
yararina feda ederdim. 1 2 3 |4 5 6 7
22. Ders sirasinda konusmak benim i¢in bir 1 2 3 4 5 5 7
sorun degildir.
23. Kendi islerime bakabilmek benim en
temel dnceligim. 1 12 (3 |4 |5 |6 |7
24. Algak goniillii olan insanlara saygi 1 12 13 |la |s |s |7

duyarim.
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